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Per 105 ILCS 5/2-3.162 and Public Act 098-1102, districts are required to submit a Progress Report in addition to
their previously submitted Discipline Improvement Plan. Within one year after being identified, the school district shall
submit this Progress Report to the lllinois State Board of Education and post it on the district's website. The Progress
Report describes the implementation of the Discipline Improvement Plan and the results achieved.
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McLean County Unit 5 2025-2026

SCHOOL DISTRICT/CHARTER SCHOOL ADDRESS
1809 W. Hovey Avenue, Normal, lllinois 61761
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Dr. Kristen Weikle

Districts are encouraged to convene a Discipline Improvement Plan team to address exclusionary discipline and/or
racial disproportionality.

TEAM LEADER NAME POSITION/TITLE EMAIL ADDRESS
Dr. Brandon Caffey Director of Student Services caffeyb@unit5.org
TEAM MEMBER #1 NAME POSITION/TITLE EMAIL ADDRESS
Dr. Kristal Shelvin Executive Director of Student Supportishelvik@unit5.org
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Darrin Cooper Director of Assessment and Accountalcooperdm@unit5.org
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Deidre Ripka Director of Secondary Education Ripkad@unit5.org
TEAM MEMBER #4 NAME POSITION/TITLE EMAIL ADDRESS
Maureen Backe Director of Elementary Education backem@unit5.org
TEAM MEMBER #5 NAME POSITION/TITLE EMAIL ADDRESS
Carrie Chapman Director of Special Education chapmanc@unit5.org
TEAM MEMBER #6 NAME POSITION/TITLE EMAIL ADDRESS
Michelle Lamboley Asssitant Superintendent lambolmm@unit5.org

1. Review of discipline data:

Please go to the ISBE School Discipline webpage to find district data. Districts/charter schools may also consider any
other local data utilized in creation of their plan. What improvements were evidenced in your recent data as a
result of your action plan to reduce the use of exclusionary and/or racial disproportionality? What do you think
is contributing to these trends? To what extent has bias played a part in your data?

The data reflect both the impact of post-pandemic behavioral trends and the district’s intentional efforts to reduce exclusionary discipline while
maintaining safe, supportive learning environments. Overall, the district has demonstrated measurable improvement in discipline outcomes, particularly
in the reduction of out-of-school suspensions, stabilization of in-school suspensions, and modest but meaningful progress in addressing racial
disproportionality. These trends indicate movement toward compliance with Senate Bill 100, ISBE discipline guidance, and the state’s emphasis on fair,
equitable, and instructional-centered disciplinary practices.

After peaking in the 2022—-23 school year, out-of-school suspension incidents and rates declined in both 2023-24 and 2024-25, bringing the district
closer to state benchmarks and improving its relative standing among lllinois districts. At the most restrictive end of the discipline continuum, expulsions
and administrative transfers have remained infrequent and show no upward trend, reflecting appropriate restraint and continued alignment with the
requirements and intent of Senate Bill 100.

Racial disproportionality in discipline outcomes remains present, particularly for Black/African American students and students with disabilities;
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https://www.ilga.gov/legislation/ilcs/fulltext.asp?DocName=010500050K2-3.162#:~:text=2%2D3.162.,report%3B%20school%20discipline%20improvement%20plan.&text=This%20report%20shall%20include%20data,the%20State%20Board%20of%20Education.
https://www.ilga.gov/legislation/publicacts/fulltext.asp?Name=098-1102
https://www.isbe.net/Pages/School-Discipline.aspx

2. Please provide a summary of what you intended to complete or accomplish as a result of your Discipline
Improvement Plan.

For the 2025-2026 academic year, the district will implement a comprehensive, data-driven action plan aimed at reducing the use of exclusionary
discipline practices and addressing racial disproportionality in student discipline outcomes. Each school will regularly collect and analyze discipline data
through established MTSS, PBIS, and SEL systems to identify trends, strengths, and areas in need of improvement. These analyses will be used to
develop clear, actionable steps that directly respond to disproportional patterns. School administrative teams will utilize Infinite Campus alongside the
EduClimber platform to conduct root cause analyses, identify appropriate interventions, and monitor the impact of those interventions for students of
color. [In Progress / Ongoing]

At the district level, the District Equity Leadership Team will continue implementation of Year 4 of the Equity Action Plan, addressing systemic
recommendations that emerged from the district-wide equity audit completed in Spring 2021. This work will span multiple strands, including
strengthening systems through the recruitment and retention of a diverse workforce and reviewing Board of Education policies through an equity lens;
enhancing teaching and learning through de-escalation training grounded in evidence-based culturally responsive practices; expanding student voice by
increasing participation and leadership capacity within the Student Equity Action and Advisory Team; embedding implicit bias and equity-focused
professional learning into the School Improvement Planning process; and leveraging family and community partnerships through the Diversity Advisory
Council to inform policy and reduce disciplinary infractions. [In Progress / Ongoing]

The district will also collaborate closely with school buildings to reduce recidivism among students identified as Tier 2 and Tier 3 repeat offenders. This
will include expanded use of restorative practices, calming and mindful spaces, alternatives to suspension, and structured professional development
such as scenario-based discipline training, classroom management and de-escalation strategies, Zones of Regulation integration, and universal PBIS
training. Administrators will receive ongoing Senate Bill 100 training, and schools will implement behavior matrices aligned with state guidelines to
ensure consistency and fairness. [Complete / Ongoing]

3. What specific resources have you been using to counteract punitive discipline (e.g., restorative justice;
peace circles; an alternative recourse, such as a mediator)? Did you incorporate any of these strategies/
practices into your plan?

McLean County Unit 5 has intentionally implemented a comprehensive set of resources and strategies to counteract punitive discipline practices,
particularly for students identified as Tier 2 and Tier 3 repeat offenders whose behaviors have historically resulted in exclusionary consequences. In
collaboration with school buildings, the district has developed and implemented targeted courses of action designed to reduce recidivism while keeping
students connected to instruction and supportive relationships.

Key resources include the use of restorative circles and restorative practices to address harm, rebuild relationships, and promote accountability without
reliance on suspension or expulsion. At the secondary level, schools have implemented calming corners and mindful spaces to support student
self-regulation and de-escalation. These practices are reinforced through universal PBIS training for administrators and staff, ensuring consistent
expectations and responses across buildings.

The district has prioritized professional development as a central lever for change. This includes scenario-based training that allows administrators and
staff to reflect on discipline decisions, practice de-escalation strategies, and develop alternative responses to challenging behavior. Additional training
has been provided in classroom management, discipline strategies, and de-escalation techniques, as well as the Zones of Regulation, which are
embedded into SEL instructional time at the elementary and junior high levels.

Unit 5 has also taken deliberate steps to ensure discipline practices align with state law and equity commitments. All administrators receive Senate Bill
100 training, and the district has developed and implemented a behavior matrix aligned with SB100 guidelines to promote consistency, proportionality,
and fairness in disciplinary responses. Schools are further encouraged to explore and implement restorative alternatives to suspension, including
community service learning, abeyance contracts, and other non-exclusionary interventions.

4. Did you increase the use of restorative practices? Please describe any increase in social-emotional learning
opportunities for students.

Yes, McLean County Unit 5 has increased the intentional and consistent use of restorative practices across buildings as part of the district's Discipline
Improvement Plan and broader PBIS/MTSS framework. Schools have expanded the use of restorative conversations, restorative circles, and structured
re-engagement conferences for reflection following behavioral incidents to address harm, strengthen relationships, and reduce reliance on exclusionary
discipline.

Professional development for administrators and staff has supported this increase by strengthening understanding of restorative approaches,
de-escalation strategies, and culturally responsive discipline practices. Additionally, the district has significantly increased social-emotional learning
(SEL) opportunities for students. All junior high students now receive SEL instruction through a daily advisory period, ensuring consistent, universal
access to social-emotional learning. Advisory lessons focus on key competencies such as self-management, emotional regulation, relationship skills,
problem-solving, and responsible decision-making. SEL content is aligned with district priorities and is reinforced through PBIS expectations and
restorative practices used throughout the school day.

The integration of restorative practices within the advisory structure has further strengthened this work. Advisory periods provide space for
community-building circles, guided reflection, conflict resolution, and skill-building, allowing students to practice social-emotional skills in a supportive,
structured environment.
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5. Describe how you utilized a multi-tiered system of support (MTSS).

At the Tier 1 (universal) level, schools have emphasized proactive, school-wide practices designed to ensure that students feel known, supported, and
connected to their learning communities. These efforts included strengthening positive school climate through PBIS aligned expectations, consistent
adult relationships, restorative language, and embedded social-emotional learning opportunities within the instructional day. Administrators report
shared expectations among staff, improved consistency in responses to behavior, and the use of data to monitor overall trends in discipline and
engagement, reflecting a preventive approach rather than a reactive one.

At the Tier 2 (targeted) level, MTSS teams meet regularly, often weekly, to review student data and identify students showing early signs of concern,
such as repeated minor infractions, attendance issues, or disengagement. Supports at this level included check-ins and check-outs, re-engagement
meetings, restorative conferences, mentoring, small-group SEL supports, and adult check-ins tied to behavior or attendance indicators. These
interventions are designed to interrupt patterns of escalation before exclusionary consequences become necessary, while also strengthening
relationships and accountability.

At the Tier 3 (intensive) level, administrators report individualized problem-solving for students with persistent or high-risk needs. This included close
collaboration among administrators, MTSS teams, counselors, special education staff, and families to design personalized behavior supports. For these
students, interventions were more frequent, more intensive, and closely monitored, with an emphasis on safety, skill development, and reducing
repeated removals from instruction. Several responses reflected a shift away from punitive responses and toward tailored supports that address
underlying needs and root causes of behavior.

6. What does your most recent/current-year data inform you about disciplinary or exclusionary
discipline practices?

After peaking in the 2022-23 school year, out-of-school suspension incidents and rates declined in both 2023-24 and 2024-25, bringing the district
closer to state benchmarks and improving its relative standing among lllinois districts. During the same period, in-school suspensions decreased year
over year, signaling stronger prevention efforts, earlier and more targeted interventions, and more effective use of instructional and restorative
strategies to address student behavior within the school setting. At the most restrictive end of the discipline continuum, expulsions and administrative
transfers have remained infrequent and show no upward trend, reflecting appropriate restraint and continued alignment with the requirements and intent
of Senate Bill 100.

Racial disproportionality in discipline outcomes remains present, particularly for Black/African American students and students with disabilities;
however, disproportionality rates have stabilized and shown modest improvement since the 2022-23 school year. Notably, the district has avoided
escalation into the highest-risk ISBE disproportionality categories, even as many districts statewide experienced increased behavioral challenges
following the pandemic. These patterns suggest that systemic safeguards, greater consistency, and more intentional discipline decision-making are
beginning to mitigate inequitable outcomes, though continued attention is warranted.

The improvements reflected in the data align with ISBE’s continuous improvement expectations and appear to be driven by several interrelated factors,
including increased administrator training, expanded implementation of restorative practices and fair process frameworks, strengthened Tier 2 and Tier
3 behavioral supports, and post-pandemic stabilization supported by clearer expectations and more consistent practices across schools.

While the data indicate that decision-point bias continues to influence disciplinary outcomes, particularly in referral and consequence determination, the
gradual reduction of disproportionality during periods of elevated discipline suggest that bias is being systematically reduced rather than amplified.
Continued monitoring, professional learning, and calibration of discipline practices will remain essential to sustaining progress and advancing equity.

7. What changes are you going to implement moving forward?

At the district level, we will continue to execute the 9 identified action steps in the initial Discipline Improvement Plan. At the building level,
administrators have indicated the intention to build on strategies that have already contributed to reductions in exclusionary discipline by strengthening
student—staff relationships and intentionally rebuilding and refining the PBIS Tier 1 framework. The district will also refine its In-School Suspension (ISS)
approach to reduce repeat incidents and reliance on removal from instruction. Data show that only 19% of students assigned to In-School Suspension
were referred twice for the same offense. In response, administrators will prioritize longer, more intentional In-School Suspension interventions rather
than sending students home, shorten ISS assignments so they do not require a full day, and use In-School Suspension as a re-engagement strategy
that supports timely return to instruction.

As a measure of accountability, each building-level assistant or associate administrator will develop a professional Wildly Important Goal (WIG)
specifically focused on reducing racial disproportionality within their building. These goals will be shared with the Director of Student Services and
reviewed at regular intervals to monitor implementation, assess progress, and ensure continuous improvement.
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8. Have you completed implicit bias training? Have you incorporated the Diversity Equity and Inclusion
Provider Evaluation Tool? If you did, what are your thoughts regarding your current implicit bias training
(e.g., effective or ineffective)?

Yes, the district has completed the implicit bias training required under PA 100-0014. Moving forward, the team will utilize the Diversity, Equity, and
Inclusion Provider Evaluation Tool to review and strengthen our implicit bias training sessions. Prior evaluations indicate that the training has been
effective in introducing new learning to staff while also providing meaningful opportunities to practice strategies for recognizing and addressing bias.
Unit 5 has delivered comprehensive instruction on bias and implicit bias consistently since 2021.

The training begins with a shared understanding of the district-adopted definition of implicit bias as unconsciously held associations about a social
group that can lead to the attribution of certain characteristics to all individuals within that group, commonly referred to as stereotyping. These biases
are shaped through learned associations and social conditioning, often developing at a young age, and they do not necessarily align with an individual's
stated beliefs or identity. As a result, individuals may unknowingly associate positive or negative traits with race, gender, or other identity markers.

During the 2024—-2025 / 2025-2026 school years, trainings specifically examined the role of implicit bias in adult decision-making during highly
emotional situations. In addition, the annual school improvement planning process requires teams to conduct a root cause analysis that includes
targeted questions to examine the potential influence of implicit bias in the assignment of disciplinary consequences.

9. Reflect on what did and did not work from your Discipline Improvement Plan. Do you anticipate making any
changes to this plan? Why or why not?

Critical successes were achieved across the majority of the identified strategies in our Disicpline Improvement Plan, particularly those centered on
strengthening structures, improving consistency, and building administrator capacity.

At the building level, schools have effectively utilized MTSS, PBIS, and SEL data walls to examine behavior trends and develop targeted action steps.
This practice has improved teams’ ability to identify patterns, monitor interventions, and respond proactively rather than reactively to student behavior.

At the district level, the administrative team has led intentional professional development for building administrators that emphasized reviewing
discipline data, conducting root cause analyses, and engaging in scenario-based discussions. These sessions strengthened consistency in
decision-making across buildings and reinforced a shared understanding of expectations and responses to student behavior.

The District Equity Leadership Team also made solid progress across all five strands of the Equity Action Plan, meeting the goals associated with each
strand and ensuring that equity considerations remained central to discipline reform efforts. In alignment with state requirements, the district provided
Senate Bill 100 training to all administrators and extended professional learning opportunities to staff, reinforcing legal compliance while promoting
alternatives to exclusionary discipline. Additionally, the district successfully developed a comprehensive K—12 discipline matrix for implementation
across all buildings, providing clear guidance and consistency in disciplinary responses. Universal PBIS training for all building-based administrators
further strengthened Tier 1 systems and reinforced preventative, instructional approaches to behavior.

While these successes reflect strong momentum, the district recognizes that additional time and sustained focus are needed to fully achieve strategies
5& 6 related to culturally responswe teachlng practices and the recrwtment and retention of BIPOC educators and staff. These areas reqwre deeper
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	PAGE 1 OF 4: The data reflect both the impact of post-pandemic behavioral trends and the district’s intentional efforts to reduce exclusionary discipline while maintaining safe, supportive learning environments. Overall, the district has demonstrated measurable improvement in discipline outcomes, particularly in the reduction of out-of-school suspensions, stabilization of in-school suspensions, and modest but meaningful progress in addressing racial disproportionality. These trends indicate movement toward compliance with Senate Bill 100, ISBE discipline guidance, and the state’s emphasis on fair, equitable, and instructional-centered disciplinary practices.

After peaking in the 2022–23 school year, out-of-school suspension incidents and rates declined in both 2023–24 and 2024–25, bringing the district closer to state benchmarks and improving its relative standing among Illinois districts. At the most restrictive end of the discipline continuum, expulsions and administrative transfers have remained infrequent and show no upward trend, reflecting appropriate restraint and continued alignment with the requirements and intent of Senate Bill 100.

Racial disproportionality in discipline outcomes remains present, particularly for Black/African American students and students with disabilities; however, disproportionality rates have stabilized and shown modest improvement since the 2022–23 school year. Notably, the district has avoided escalation into the highest-risk ISBE disproportionality categories, even as many districts statewide experienced increased behavioral challenges following the pandemic. These patterns suggest that systemic safeguards, greater consistency, and more intentional discipline decision-making are beginning to mitigate inequitable outcomes, though continued attention is warranted.

The improvements reflected in the data align with ISBE’s continuous improvement expectations and appear to be driven by several interrelated factors, including increased administrator training and policy alignment related to SB100, expanded implementation of restorative practices and fair process frameworks, and strengthened Tier 2 and Tier 3 behavioral supports

While the data indicate that bias continues to influence disciplinary outcomes, particularly in referral and consequence determination, the stabilization and gradual reduction of disproportionality during periods of elevated discipline suggest that bias is being systematically reduced rather than amplified. Continued monitoring, professional learning, and calibration of discipline practices will remain essential to sustaining progress and advancing equity.
	statement: 
	Improvement Plan: For the 2025–2026 academic year, the district will implement a comprehensive, data-driven action plan aimed at reducing the use of exclusionary discipline practices and addressing racial disproportionality in student discipline outcomes. Each school will regularly collect and analyze discipline data through established MTSS, PBIS, and SEL systems to identify trends, strengths, and areas in need of improvement. These analyses will be used to develop clear, actionable steps that directly respond to disproportional patterns. School administrative teams will utilize Infinite Campus alongside the EduClimber platform to conduct root cause analyses, identify appropriate interventions, and monitor the impact of those interventions for students of color. [In Progress / Ongoing]

At the district level, the District Equity Leadership Team will continue implementation of Year 4 of the Equity Action Plan, addressing systemic recommendations that emerged from the district-wide equity audit completed in Spring 2021. This work will span multiple strands, including strengthening systems through the recruitment and retention of a diverse workforce and reviewing Board of Education policies through an equity lens; enhancing teaching and learning through de-escalation training grounded in evidence-based culturally responsive practices; expanding student voice by increasing participation and leadership capacity within the Student Equity Action and Advisory Team; embedding implicit bias and equity-focused professional learning into the School Improvement Planning process; and leveraging family and community partnerships through the Diversity Advisory Council to inform policy and reduce disciplinary infractions. [In Progress / Ongoing]

The district will also collaborate closely with school buildings to reduce recidivism among students identified as Tier 2 and Tier 3 repeat offenders. This will include expanded use of restorative practices, calming and mindful spaces, alternatives to suspension, and structured professional development such as scenario-based discipline training, classroom management and de-escalation strategies, Zones of Regulation integration, and universal PBIS training. Administrators will receive ongoing Senate Bill 100 training, and schools will implement behavior matrices aligned with state guidelines to ensure consistency and fairness. [Complete / Ongoing]

In addition, the district will prioritize the development of culturally responsive teaching and leadership practices across all staff roles, alongside targeted efforts to recruit and retain BIPOC educators. Alternatives to suspension and expulsion, such as community service learning will be explored and implemented where appropriate. Building administrators will meet monthly with the Director of Student Services to review discipline data and monitor exclusionary trends, while district and building leadership, in partnership with the District Equity Leadership Team, will conduct annual reviews of discipline data, policies, and procedures to ensure students are disciplined fairly and without bias related to race, ability, or other protected characteristics.[In Progress / Ongoing]


	practices into your plan: McLean County Unit 5 has intentionally implemented a comprehensive set of resources and strategies to counteract punitive discipline practices, particularly for students identified as Tier 2 and Tier 3 repeat offenders whose behaviors have historically resulted in exclusionary consequences. In collaboration with school buildings, the district has developed and implemented targeted courses of action designed to reduce recidivism while keeping students connected to instruction and supportive relationships.

Key resources include the use of restorative circles and restorative practices to address harm, rebuild relationships, and promote accountability without reliance on suspension or expulsion. At the secondary level, schools have implemented calming corners and mindful spaces to support student self-regulation and de-escalation. These practices are reinforced through universal PBIS training for administrators and staff, ensuring consistent expectations and responses across buildings.

The district has prioritized professional development as a central lever for change. This includes scenario-based training that allows administrators and staff to reflect on discipline decisions, practice de-escalation strategies, and develop alternative responses to challenging behavior. Additional training has been provided in classroom management, discipline strategies, and de-escalation techniques, as well as the Zones of Regulation, which are embedded into SEL instructional time at the elementary and junior high levels.
Unit 5 has also taken deliberate steps to ensure discipline practices align with state law and equity commitments. All administrators receive Senate Bill 100 training, and the district has developed and implemented a behavior matrix aligned with SB100 guidelines to promote consistency, proportionality, and fairness in disciplinary responses. Schools are further encouraged to explore and implement restorative alternatives to suspension, including community service learning, abeyance contracts, and other non-exclusionary interventions.  
	opportunities for students: Yes, McLean County Unit 5 has increased the intentional and consistent use of restorative practices across buildings as part of the district’s Discipline Improvement Plan and broader PBIS/MTSS framework. Schools have expanded the use of restorative conversations, restorative circles, and structured re-engagement conferences for reflection following behavioral incidents to address harm, strengthen relationships, and reduce reliance on exclusionary discipline. 

Professional development for administrators and staff has supported this increase by strengthening understanding of restorative approaches, de-escalation strategies, and culturally responsive discipline practices. Additionally, the district has significantly increased social-emotional learning (SEL) opportunities for students. All junior high students now receive SEL instruction through a daily advisory period, ensuring consistent, universal access to social-emotional learning. Advisory lessons focus on key competencies such as self-management, emotional regulation, relationship skills, problem-solving, and responsible decision-making. SEL content is aligned with district priorities and is reinforced through PBIS expectations and restorative practices used throughout the school day.

The integration of restorative practices within the advisory structure has further strengthened this work. Advisory periods provide space for community-building circles, guided reflection, conflict resolution, and skill-building, allowing students to practice social-emotional skills in a supportive, structured environment. 
	undefined: At the Tier 1 (universal) level, schools have emphasized proactive, school-wide practices designed to ensure that students feel known, supported, and connected to their learning communities. These efforts included strengthening positive school climate through PBIS aligned expectations, consistent adult relationships, restorative language, and embedded social-emotional learning opportunities within the instructional day. Administrators report shared expectations among staff, improved consistency in responses to behavior, and the use of data to monitor overall trends in discipline and engagement, reflecting a preventive approach rather than a reactive one.

At the Tier 2 (targeted) level, MTSS teams meet regularly, often weekly, to review student data and identify students showing early signs of concern, such as repeated minor infractions, attendance issues, or disengagement. Supports at this level included check-ins and check-outs, re-engagement meetings, restorative conferences, mentoring, small-group SEL supports, and adult check-ins tied to behavior or attendance indicators. These interventions are designed to interrupt patterns of escalation before exclusionary consequences become necessary, while also strengthening relationships and accountability.

At the Tier 3 (intensive) level, administrators report individualized problem-solving for students with persistent or high-risk needs. This included close collaboration among administrators, MTSS teams, counselors, special education staff, and families to design personalized behavior supports. For these students, interventions were more frequent, more intensive, and closely monitored, with an emphasis on safety, skill development, and reducing repeated removals from instruction. Several responses reflected a shift away from punitive responses and toward tailored supports that address underlying needs and root causes of behavior.

	discipline practices: After peaking in the 2022–23 school year, out-of-school suspension incidents and rates declined in both 2023–24 and 2024–25, bringing the district closer to state benchmarks and improving its relative standing among Illinois districts. During the same period, in-school suspensions decreased year over year, signaling stronger prevention efforts, earlier and more targeted interventions, and more effective use of instructional and restorative strategies to address student behavior within the school setting. At the most restrictive end of the discipline continuum, expulsions and administrative transfers have remained infrequent and show no upward trend, reflecting appropriate restraint and continued alignment with the requirements and intent of Senate Bill 100.

Racial disproportionality in discipline outcomes remains present, particularly for Black/African American students and students with disabilities; however, disproportionality rates have stabilized and shown modest improvement since the 2022–23 school year. Notably, the district has avoided escalation into the highest-risk ISBE disproportionality categories, even as many districts statewide experienced increased behavioral challenges following the pandemic. These patterns suggest that systemic safeguards, greater consistency, and more intentional discipline decision-making are beginning to mitigate inequitable outcomes, though continued attention is warranted.

The improvements reflected in the data align with ISBE’s continuous improvement expectations and appear to be driven by several interrelated factors, including increased administrator training, expanded implementation of restorative practices and fair process frameworks, strengthened Tier 2 and Tier 3 behavioral supports, and post-pandemic stabilization supported by clearer expectations and more consistent practices across schools.

While the data indicate that decision-point bias continues to influence disciplinary outcomes, particularly in referral and consequence determination, the gradual reduction of disproportionality during periods of elevated discipline suggest that bias is being systematically reduced rather than amplified. Continued monitoring, professional learning, and calibration of discipline practices will remain essential to sustaining progress and advancing equity.
	7 What changes are you going to implement moving forward: At the district level, we will continue to execute the 9 identified action steps in the initial Discipline Improvement Plan. At the building level, administrators have indicated the intention to build on strategies that have already contributed to reductions in exclusionary discipline by strengthening student–staff relationships and intentionally rebuilding and refining the PBIS Tier 1 framework. The district will also refine its In-School Suspension (ISS) approach to reduce repeat incidents and reliance on removal from instruction. Data show that only 19% of students assigned to In-School Suspension were referred twice for the same offense. In response, administrators will prioritize longer, more intentional In-School Suspension interventions rather than sending students home, shorten ISS assignments so they do not require a full day, and use In-School Suspension as a re-engagement strategy that supports timely return to instruction.

As a measure of accountability, each building-level assistant or associate administrator will develop a professional Wildly Important Goal (WIG) specifically focused on reducing racial disproportionality within their building. These goals will be shared with the Director of Student Services and reviewed at regular intervals to monitor implementation, assess progress, and ensure continuous improvement.
	eg effective or ineffective: Yes, the district has completed the implicit bias training required under PA 100-0014. Moving forward, the team will utilize the Diversity, Equity, and Inclusion Provider Evaluation Tool to review and strengthen our implicit bias training sessions. Prior evaluations indicate that the training has been effective in introducing new learning to staff while also providing meaningful opportunities to practice strategies for recognizing and addressing bias. Unit 5 has delivered comprehensive instruction on bias and implicit bias consistently since 2021.

The training begins with a shared understanding of the district-adopted definition of implicit bias as unconsciously held associations about a social group that can lead to the attribution of certain characteristics to all individuals within that group, commonly referred to as stereotyping. These biases are shaped through learned associations and social conditioning, often developing at a young age, and they do not necessarily align with an individual’s stated beliefs or identity. As a result, individuals may unknowingly associate positive or negative traits with race, gender, or other identity markers.

During the 2024–2025 / 2025-2026 school years, trainings specifically examined the role of implicit bias in adult decision-making during highly emotional situations. In addition, the annual school improvement planning process requires teams to conduct a root cause analysis that includes targeted questions to examine the potential influence of implicit bias in the assignment of disciplinary consequences.

	undefined_2: Critical successes were achieved across the majority of the identified strategies in our Disicpline Improvement Plan, particularly those centered on strengthening structures, improving consistency, and building administrator capacity.

At the building level, schools have effectively utilized MTSS, PBIS, and SEL data walls to examine behavior trends and develop targeted action steps. This practice has improved teams’ ability to identify patterns, monitor interventions, and respond proactively rather than reactively to student behavior. 

At the district level, the administrative team has led intentional professional development for building administrators that emphasized reviewing discipline data, conducting root cause analyses, and engaging in scenario-based discussions. These sessions strengthened consistency in decision-making across buildings and reinforced a shared understanding of expectations and responses to student behavior.

The District Equity Leadership Team also made solid progress across all five strands of the Equity Action Plan, meeting the goals associated with each strand and ensuring that equity considerations remained central to discipline reform efforts. In alignment with state requirements, the district provided Senate Bill 100 training to all administrators and extended professional learning opportunities to staff, reinforcing legal compliance while promoting alternatives to exclusionary discipline. Additionally, the district successfully developed a comprehensive K–12 discipline matrix for implementation across all buildings, providing clear guidance and consistency in disciplinary responses. Universal PBIS training for all building-based administrators further strengthened Tier 1 systems and reinforced preventative, instructional approaches to behavior.

While these successes reflect strong momentum, the district recognizes that additional time and sustained focus are needed to fully achieve strategies 5 & 6 related to culturally responsive teaching practices and the recruitment and retention of BIPOC educators and staff. These areas require deeper systemic shifts and long-term investment. Overall, the progress achieved affirms that the strategies implemented to date are effective, while also highlighting the importance of continued commitment to equity-centered practices to further reduce exclusionary discipline and disproportionality. 
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