
 
 

Wall Township Public Schools                               BOE Approval Date: August 19, 2025 

Course Title: 5th Grade Spanish 

Course Description: 5th grade meets twice a week. This course builds on language 
skills from earlier grades with scaffolded, comprehensible input. Students expand 
vocabulary and communication within meaningful, real-world contexts, exploring 
new topics such as school subjects, time expressions, health, hobbies and shopping. 
This approach fosters confident, authentic Spanish use and cultural appreciation in 
a supportive environment. 

 

World Languages 

As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global citizenry. In all regions, 
there are people speaking and interacting with others in different languages; there are street signs in several languages and 
international enterprises conducting business in English and in a multitude of other languages. The New Jersey Department of 
Education, whose mission is to equip students with the necessary knowledge, skills, and attitudes to participate successfully in 
the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages and 
cultures. 

2020 New Jersey Student Learning Standards for World Languages 

Intent and Spirit 

The study of world languages benefits all students by fostering academic success, cognitive flexibility, increased access to 



information from other content areas, employment opportunities, and the ability to function more effectively with 
understanding and respect in all environments encountered in their lives. To meet the high school graduation requirement 
(N.J.A.C. 6A: 8:5.1), the New Jersey Student Learning Standards — World Languages (NJSLS-WL) promotes an acquisition process 
that is research-based, spiraling and recursive, and aligned to appropriate proficiency targets that are designed to ultimately 
enable learners to attain Novice High proficiency level or higher, which is a requirement for high school graduation. All students 
have regular, sequential instruction in one or more world languages beginning in kindergarten and continuing at least through 
the freshman year of high school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise 
meet the current year requirement for high school graduation to continue their study of a second language through high school 
in order to reach higher proficiency levels. Opportunities to develop higher levels of proficiency should be based on personal and 
career interests. 

Mission 

World language education provides learners with the essential language skills and cultural understandings in languages other 
than English necessary to live and work in a global, culturally diverse world. 

Vision 

An education in world languages fosters a population that: 

●​ Cultivates communication and cultural understanding in more than one language with the levels of language 
proficiency that are required to function in a variety of occupations and careers in the contemporary workplace; 

●​ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural differences and 
that enhance cross-cultural communication; 

●​ Participates in local and global communities with people who speak languages other than English to address social 
justice issues and other global problems; and 

●​ Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our 
increasingly interconnected world. 

 



Course Sequence & Pacing 

Unit Title  

Estimated  
Number of Instructional 

Periods/Days  

Unit 1: Spanish Speaking Countries & Culture MP 1 - Weeks 1-10 
Days 1-45 

Unit 2: Healthy Habits: Food, Fitness, and Fun MP 2 - Weeks 11-20 
Days 46-90 

Unit 3: My Home and Traditions MP 3 - Weeks 21-30 
Days 91-135 

Unit 4: Exploring Hobbies and Activities MP 4 - Weeks 31-40 
Days 136-180 

 

Unit 1  
 
 
 

Desired Results 
Unit 1:  Spanish Speaking Countries & Culture 

Unit Summary:  
In this unit, students will explore how greetings and questions vary across cultures and regions, shaped by geography 
and traditions. They will discover that despite these differences, students around the world share many common 
interests and school experiences. As part of this exploration, learners will locate the 21 Spanish-speaking countries on 



a map, gaining a geographic understanding of where Spanish is spoken globally. This activity helps students connect 
language with place and culture, fostering appreciation for the diversity within the Spanish-speaking world. 
This unit also reviews key vocabulary and structures from previous levels—including, school, descriptions and 
community—to help students master essential language skills. Students will use Spanish to engage in meaningful 
conversations, interpret spoken and written language, and present ideas while gaining insight into other cultures. 
Through language study, they will connect with other subjects, compare cultures, and participate actively in both 
local and global communities. 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Request and provide information by asking and answering simple, practiced questions, using 
memorized words and phrases. 

●​ 7.1.NM.IPERS.2 Share basic needs on very familiar topics using words, phrases, and short memorized, formulaic 
sentences practiced in class.  

●​ 7.1.NM.IPERS.3 Express one's own and react to others' basic preferences and/or feelings using memorized 
words, phrases, and simple memorized sentences that are supported by gestures and visuals.  

●​ 7.1.NM.IPERS.4 Give and follow simple oral and written directions, commands, and requests when participating 
in classroom and cultural activities.   

●​ 7.1.NM.IPERS.5 Imitate gestures and intonation of the target culture(s) native speakers when greeting others, 
during leave-takings, and in daily interactions  

●​  7.1.NM.IPRET.1 Identify familiar spoken and written words, phrases, and simple sentences contained in 
culturally authentic materials and other resources related to targeted themes.   

●​ 7.1.NM.IPRET.2  Respond with actions and/or gestures to oral and written directions, commands, and requests 
that relate to familiar and practiced topics.  

●​ 7.1.NM.IPRET.3  Identify familiar people, places, objects in daily life based on simple oral and written 
descriptions. 

●​ 7.1.NM.IPRET.4  Report on the content of short messages that they hear, view, and read in predictable culturally 
authentic materials.   



●​ 7.1.NM.IPRET.5 Demonstrate comprehension of brief oral and written messages found in short culturally 
authentic materials on global issues, including climate  change. 

●​ 7.1.NM.PRSNT.1 Present basic personal information, interests, and activities using memorized words, phrases, 
and a few simple sentences on targeted themes.  

●​ 7.1.NM.PRSNT.2 State basic needs on very familiar topics using words, phrases, and short memorized, formulaic 
sentences practiced in class   

●​ 7.1.NM.PRSNT.3 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits  7.1.NM.PRSNT.4        
Copy/write words, phrases, or simple guided texts on familiar topics. 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS): 

●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 
about a local and/or global climate change issue and deliberate about possible solutions.  

●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 
thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 

1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 
factors that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address 
the diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 
RL.CI.5.2. Determine the theme of a literary text (e.g., stories, plays or poetry) and explain how it is supported by key 
details; summarize the text. 

http://8.1.5.ni


RI.AA.5.7. Explain how an author uses reasons and evidence to support particular points in a text, identifying which 
reasons and evidence support which point(s).RL.CT.5.8. Compare and contrast the authors’ approaches across two or 
more literary texts within the same genre or about the same or similar topics. 

RI.CT.5.8. Compare and contrast the authors’ approaches across two or more informational texts within the same 
genre or about texts on the same or similar topics.  

W.IW.5.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.NW.5.3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 

W.WP.5.4. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 

SL.PE.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

A.​ Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

B.​ Follow agreed-upon rules for discussions and carry out assigned roles. 
C.​ Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on 

the remarks of others. 
D.​ Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the 

discussions. 

SL.II.5.2. Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 



SL.ES.5.3. Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. 

SL.UM.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in presentations when 
appropriate to enhance the development of main ideas or themes. 

 
 

Learning Targets 

Unit Essential Questions: 
●​ How can students describe their school 

experience? 
●​ How do schools compare from culture-to-culture? 
●​ How can I use Spanish to describe what people 

look like and their personalities? 
●​ What are the 21 Spanish speaking countries and 

where are they located on a map? 
●​ Who are some influential Hispanic figures, and 

how have they impacted society? 
●​ How does learning about Hispanic heritage help 

us understand and appreciate diversity? 
●​ How was Cesar Chavez and Martin Luther King 

similar/different? 
●​ How is Halloween similar/different to the Day of 

the Dead? 

Unit Enduring Understandings: 
●​ Differences exist due to culture and geography, 

students around the world share many common 
interests and join in similar activities and schooling. 
These experiences exist due to geography, resources, 
and culture. 

●​ Language learning supports self-expression and 
appreciation of diversity through descriptions of 
feelings and preferences.. 

●​ Describing physical features like hair and eye color, 
along with personality traits, helps me 
communicate clearly and understand others better 
in Spanish-speaking communities. These 
descriptions also reflect cultural appreciation for 
individuality and diversity. 

●​ People who speak Spanish live in many different 
countries across the world, primarily in Latin 
America and Spain, and knowing where these 
countries are located helps us appreciate the 



geographic and cultural diversity of the 
Spanish-speaking world. 

●​ Hispanic Heritage Month is a time to recognize and 
celebrate the history, culture, and contributions of 
people from Spanish-speaking countries. 

●​ Spanish-speaking cultures are diverse and have rich 
traditions in music, food, art, and history. 

●​ Influential Hispanic individuals have made 
important contributions to science, sports, the arts, 
politics, and society. 

●​ Learning about Hispanic heritage helps us build 
respect, appreciation, and understanding of cultures 
different from our own. 

●​ Language and culture are connected, and exploring 
both helps us become more global and empathetic 
citizens. 

Vocabulary:  
Numbers 100’s and 1000’s 
Emotions (using verbs: estoy & tengo) 
Class subjects: lenguaje, mate(maticas), ciencias, ciencias sociales, gimnasia, música, arte, geografía, historia, 
biblioteca, recreo, almuerzo 
Time: ¿a qué hora? ¿Qué hora es? Son las… es la…. 
Super 7 verbs: Hay, soy, estoy, tengo, me gusta, quiero, voy/ Hay, es, esta, tiene, le gusta,  quiere, va 
Countries Pais(es), America, Sur America, Europa, Africa, México, Guatemala, Honduras, El Salvador, Nicaragua, Costa 
Rica, Panama, Cuba, República Dominicana, Puerto Rico, Venezuela,Colombia, Ecuador, Peru, chile, Bolivia,Uruguay, 
Paraguay, España, Guinea Equatorial. 
“¿Donde?” (where) Soy de (I am from)  , Es de (he/she is from),norte, sur, este, oeste. 



Questions: ¿Qué?,  ¿Cómo?, ¿Cuándo?, ¿Cuál? ¿Cuántos?, ¿Donde?, ¿Tienes?, ¿Cómo eres?, ¿Te gusta? 
Adjectives: joven/viejo, simpático/antipático, atrevido,prudente,amable/tacaño, paciente/impaciente, 
pelo-corto,largo,rizado,liso,ondulado 

Students will be able to:  
Presentational  
• SWBAT describe physical and personality traits including hair and eye color. 
• SWBAT state preferences in various topics of interest using previously studied vocabulary 
• SWBAT Describe a Spanish speaking country with elements of Hispanic culture such as food, music, dance, art, and 
holidays. 
• SWBAT Share facts about important Hispanic figures and their contributions to society. 
Interpretive  
• SWBAT count by tens to 100 and by hundreds to 1000 
• SWBAT identify the 21 Spanish speaking countries and continents in Spanish 
• SWBAT Read and understand short descriptive phrases in Spanish 
• SWBAT Pronounce and match adjectives with the correct gender and number in simple descriptions. 
• SWBAT correctly identify and use the super 7 verbs in authentic text and stories. 
• SWBAT Know the history and current practices, cultural aspects and facts about Day of the Dead 
Interpersonal.  
• SWBAT ask/answer (in oral and written form) conversation questions in Target language 
• SWBAT  ask/state preferences on topics of interest, including class subjects 

Learning Activities & Differentiation: Diversity & Inclusion [DEI],  
●​ Choral and individual repetition of new vocabulary,  
●​ Numbers 100’s-1000’s: songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF


complexity 
●​ Round-robin activities: ¿Te gusta….?(Do you like…..(use with class subjects), This or that 
●​ Role play conversations 
●​ Calendar: Identify calendar information, write the date in international format 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class 

about what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Play 20 Questions. 

PRESENTATIONAL MODE 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 
●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 

poster that reflects their answer to the question, and then present it to the class as a whole. 

 
Assessment Evidence 



Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe vocabulary pictures orally and in writing using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit,fill-in-the-blanks, short answer questions, 

and simple sentence writing. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.Answer 

questions about  recorded authentic dialogues or stories related to the unit. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Create cultural posters, brochures, or digital presentations incorporating vocabulary and cultural knowledge 

from the unit. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Oral Proficiency Interviews: A brief speaking assessment evaluating conversational skills, pronunciation, and 

sentence complexity. 
●​ Written Language work. Students write simple paragraphs or sentences on common topics to assess 

grammar and vocabulary use. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Listening and Reading Comprehension: Multiple-choice or short answer tests based on age-appropriate 

passages or dialogues. 



●​ Performance Task: Integrated tasks requiring students to combine skills, such as describing a family 
member’s hobbies in speaking and writing. 

●​ Self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs 

up/down 
●​ Comprehension Checks: Use yes/no , thumbs up/down either/or questions to gauge understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or 

vocabulary. Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear 
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, word 
searches, crosswords, super seven lists). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing 
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home 
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom 
cards • Teacher made resources • Rockalingua 

 

 
Accommodations and Modifications: 

Students with Disabilities, English Language Learners, 
Students at Risk of Failure, Students with 504s, Gifted & Talented Students 



Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for new vocabulary 
○​ Tactile objects (toys) for hands-on vocabulary practice. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
Such as, For Time: Visual Prompts: Show picture clocks with labeled times (e.g., “Son las tres”). 
Verbal Prompts: Use sentence starters like “Son las…” or ask “¿Qué hora es?” with clear, simple language. 
Gestural Prompts: Point to clock hands or mimic checking a watch. 

 Physical Prompts: Guide students’ hands to move clock hands to show a specific time. 
 For Spanish-Speaking Countries: Visual Prompts: Use maps with flags and pictures of landmarks. 
 Verbal Prompts: Ask questions such as “¿Dónde está México?” or start sentences with “México está en…” 
 Gestural Prompts: Point to countries on the map while speaking. 
 Choice Prompts: Offer two country options and ask students to identify the correct one. 

●​ Modification of content and student products  
 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 
 Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching (drag and match activities for vocabulary recognition) 
            Provide images and word cards for new vocabulary  



            Students match words to pictures independently or in small groups. 
 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjective card 
card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Dias, Como estas? De donde eres?) 
Drawing and Labeling: Students draw a self-portrait and label physical and personality traits. 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for time, class subjects, Spanish speaking countries and adjectives 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
●​ Use of assisted technology  

Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Manipulative such as  clocks, maps, globes 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for time, class subjects, Spanish speaking countries and adjectives 
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjectives card) 
●​ Authentic assessments  



Students act out a conversation (e.g.,Buenos Dias, Como estas? De donde eres?) 
Drawing and Labeling: Students draw a self-portrait and label physical and personality traits. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Tactile objects (toys) for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :acting out feelings 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Picture cards with large, clear images for time, class subjects, Spanish speaking countries and adjectives 
Emotion and greeting charts with expressive faces and actions. 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for time, class subjects, Spanish speaking countries and adjectives 
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjectives card) 
●​ Authentic assessments  

Students act out a conversation (e.g.,Buenos Dias, Como estas? De donde eres?) 
Drawing and Labeling: Students draw a self-portrait and label physical and personality traits. 

           Students match words to pictures independently or in small groups. 



Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjectives card) 
Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Spanish-Speaking Countries: Each student becomes an “expert” on a Spanish-speaking country, sharing 
interesting facts, cultural traditions, and vocabulary with the class 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary (e.g., Students research capital cities for each of the Spanish speaking 
countries) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating numbers, time expressions, class 
subjects, adjectives, and cultural elements, encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students research a Spanish-speaking country’s culture, time zones, schools and subjects and present to 
classmates using relevant vocabulary. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with 
questions) 

●​ Higher-order thinking skills  
Time: Use time-telling skills to interpret transportation schedules. 
Spanish-Speaking Countries: Produce a multimedia presentation highlighting a country’s culture, geography, 
and language. 

●​ Interest-based content  



Explore geography and landmarks of Spanish-speaking countries, creating travel blogs or presentations with 
descriptive language. 
Research famous people from Spanish-speaking countries, using adjectives to describe them. 

●​ Student-driven instruction  
Personal Schedules: Students create and share their own daily or weekly schedules in Spanish, choosing how 
detailed to make them. They decide which activities and times to include, using vocabulary they feel 
comfortable with. 
Class Poll: Students design a survey asking classmates about their favorite times of day or class subjects, then 
present the results in Spanish. 

●​ Real-world problems and scenarios  
Time: Planning a Day. Students create a daily schedule in Spanish for a school day, including class times, 
breaks, and extracurricular activities. They solve conflicts if two activities overlap, explaining their choices in 
Spanish, focusing on telling time, and using time-related expressions (e.g., “A las nueve tengo matemáticas.”). 
Adjectives: Describing People and Places. Students describe fictional characters from movies using a variety of 
adjectives. Peers guess who or what is being described, focusing on the use of descriptive adjectives, sentence 
structures, and vocabulary building (e.g., “Es una princesa, es rubia y guapa…”) 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for numbers, time, subjects, countries, and adjectives. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for numbers, time, subjects, countries, and adjectives. 
Use real objects to demonstrate time, maps and globe of world to show location 
Show pictures and ask students to identify words (e.g., point to “emocionado”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Soy de España, ¿De donde eres?”, Where are you from?”) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Te gustan las matematicas?”). 



●​ Pairing students with beginning English language skills with students who have more advanced   English 
language skills  

●​ Scaffolding  
Break vocabulary and phrases into small chunks. For example, start with key words :”Soy… soy de…” (I am… I 
am from…) 
 Use visuals and gestures while introducing each word. For instance, use TPR to act out how they are feeling. 
Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for adjectives. 
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Yo soy. …(I am..), Yo tengo…(I have…) 

●​ Think-pair-share  
           Example for classroom subjects: Think: Choose your favorite subject card. 

Pair: Say “Me gusta ___.” to your partner. 
Share: Share favorite subjects with the class. 
Example for time: Use visual clocks with movable hands. 
Think: Look at the clock and think about the time shown. 
Pair: Tell your partner “Son las ___.” 
Share: Some pairs share aloud with the class. 

●​ Cooperative learning groups 
Students work together in small groups on activities like sorting pictures into groups (for example sort feelings 
according to the verb they are used with Estar vs Tener).  
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
Groups can create simple posters to share in class, for example drawing different people and labelling 
adjectives that describe what they look like. 
 

 



 

Unit 2  
 
 
 

Desired Results 
Unit 2:  Healthy Habits: Food, Fitness, and Fun 

Unit Summary:  
This unit focuses on essential vocabulary and expressions related to parts of the body, describing pain or discomfort, 
and discussing sports, food and eating habits. Students learn how to develop practical language skills for real-life 
situations such as describing symptoms and ordering food. 
Through guided conversations, role-plays, and interactive activities, learners explore personal health communication 
and compare healthy activities with those from Hispanic cultures. The unit also examines typical American foods 
alongside staple foods from Spanish-speaking countries, encouraging students to reflect on their daily eating 
routines and favorite dishes. 
Cultural exploration includes how to order in a restaurant and prepare foods from other cultures, fostering 
appreciation for diverse culinary traditions. This unit integrates language learning with cultural awareness, helping 
students communicate confidently about health and food while making meaningful connections to Hispanic cultures 
and their own experiences. 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Request and provide information by asking and answering simple, practiced questions, using 
memorized words and phrases. 

●​ 7.1.NM.IPERS.2 Share basic needs on very familiar topics using words, phrases, and short memorized, formulaic 
sentences practiced in class.  

●​ 7.1.NM.IPERS.3 Express one's own and react to others' basic preferences and/or feelings using memorized 
words, phrases, and simple memorized sentences that are supported by gestures and visuals.  



●​ 7.1.NM.IPERS.4 Give and follow simple oral and written directions, commands, and requests when participating 
in classroom and cultural activities.   

●​ 7.1.NM.IPERS.5 Imitate gestures and intonation of the target culture(s) native speakers when greeting others, 
during leave-takings, and in daily interactions  

●​  7.1.NM.IPRET.1 Identify familiar spoken and written words, phrases, and simple sentences contained in 
culturally authentic materials and other resources related to targeted themes.   

●​ 7.1.NM.IPRET.2  Respond with actions and/or gestures to oral and written directions, commands, and requests 
that relate to familiar and practiced topics.  

●​ 7.1.NM.IPRET.3  Identify familiar people, places, objects in daily life based on simple oral and written 
descriptions. 

●​ 7.1.NM.IPRET.4  Report on the content of short messages that they hear, view, and read in predictable culturally 
authentic materials.   

●​ 7.1.NM.IPRET.5 Demonstrate comprehension of brief oral and written messages found in short culturally 
authentic materials on global issues, including climate  change. 

●​ 7.1.NM.PRSNT.1 Present basic personal information, interests, and activities using memorized words, phrases, 
and a few simple sentences on targeted themes.  

●​ 7.1.NM.PRSNT.2 State basic needs on very familiar topics using words, phrases, and short memorized, formulaic 
sentences practiced in class   

●​ 7.1.NM.PRSNT.3 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits  7.1.NM.PRSNT.4        
Copy/write words, phrases, or simple guided texts on familiar topics. 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS): 

●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 
about a local and/or global climate change issue and deliberate about possible solutions.  

●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 
thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  



●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 

1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 
factors that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address 
the diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 
RI.AA.5.7. Explain how an author uses reasons and evidence to support particular points in a text, identifying which 
reasons and evidence support which point(s). 

RI.CT.5.8. Compare and contrast the authors’ approaches across two or more informational texts within the same 
genre or about texts on the same or similar topics.  

W.IW.5.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.NW.5.3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 

W.WP.5.4. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 

SL.PE.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

http://8.1.5.ni


E.​ Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

F.​ Follow agreed-upon rules for discussions and carry out assigned roles. 
G.​ Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on 

the remarks of others. 
H.​ Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the 

discussions. 

SL.II.5.2. Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 

SL.ES.5.3. Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. 

SL.UM.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in presentations when 
appropriate to enhance the development of main ideas or themes. 

 
 

Learning Targets 

Unit Essential Questions: 
● How do I communicate my health or state of being to 
others? 
● What do I need to do to stay healthy? 
● How do foods differ even in Spanish speaking 

countries? (such as Spain and México) 
● What is your daily eating routine? 

Unit Enduring Understandings: 
 
● There are many benefits and reasons for learning 
another language. 
Staying active and eating healthy plays an important role 
in our lives. 
●​ Practices and geography impact the choices people 

make. 



● How do your favorite foods compare with those of 
someone from a Spanish speaking country? 

● How do you order in a restaurant?​
● What sports does a student from a Spanish speaking 
country play ? 
●​ How do you express what you like or dislike in 

Spanish? 
 

 

●​ Traditional sports and foods represent the products and 
perspectives of other cultures. 

●​ Students will understand that expressing likes and 
dislikes in Spanish is a way to share personal 
preferences and connect with others.  

●​ Students will understand the importance of using a 
world language in addition to English to engage in 
meaningful conversation with others around the 
world , to understand and interpret spoken and 
written language, and to present information, 
concepts, and ideas, while also gaining an 
understanding of the perspectives of other cultures. 

Vocabulary:  
Parts of the body and face  Doctor, enfermera(nurse) hospital, enfermeria, me duele(it hurts), la cabeza, el cuerpo, la 
espalda, el hombre, el brazo, el codo, el estómago, la pierna, la rodilla, el pie, la cara, los ojos, las orejas, la nariz, la 
boca, los dientes, la garganta, el cuello 
Sports El fútbol, el fútbol Americano, el béisbol, el baloncesto, el hockey, la natación, el ciclismo, atletismo, ser 
animadora, la equitación, el esquí, el surf, patinaje, lacrosse 
Food & Drink El restaurante, el menú, el camarero, el plato, el desayuno, la tapa, el almuerzo, la cena, el postre, las 
bebidas, la cuenta, la propina, por favor, gracias. 
Likes/Dislikes Me gusta / No me gusta, me gusta mucho, me encanta, ¿qué te gusta? ¿Qué le gusta? 
Questions: ¿Cuánto?, ¿Cuánto cuesta? (how much) 

Students will be able to:  
Presentational  
• SWBAT state if a part of the body hurts. 



• SWBAT state preferences in various topics of interest  
• SWBAT make shopping lists with food  
• SWBAT create and share a restaurant menu 
• SWBAT Write and act out a skit of a scene in a restaurant 
Interpretive  
• SWBAT read a simple food menu 
• SWBAT Read and understand short descriptive phrases in Spanish 
• SWBAT Pronounce and match adjectives with the correct gender and number in simple descriptions. 
• SWBAT identify how much something costs in Spanish 
• SWBAT Compare, and analyze how geography affects health, food and sports 
 
Interpersonal.  
• SWBAT ask/answer (in oral and written form) conversation questions in Target language 
• SWBAT  ask/state preferences on topics of interest, including sports and foods. 
• SWBAT order food at a restaurant using simple vocabulary 
• SWBAT ask/state how much something costs 
• SWBAT Express likes and dislikes using Me gusta (I like) and No me gusta (I don’t like) and Me encanta(I love) 

Learning Activities & Differentiation: Diversity & Inclusion [DEI],, Climate Change 
 

●​ Choral and individual repetition of new vocabulary,  
●​ Numbers 1000’s: songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 
●​ Round-robin activities: ¿Qué te gusta?, ¿Qué no te gusta?, This or that 
●​ Role play conversations 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://casetext.com/statute/new-jersey-statutes/title-18a-education/chapter-18a35-2-year-course-of-study-in-history/section-18a35-435-history-of-disabled-and-lgbt-persons-included-in-middle-and-high-school-curriculum
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class 

about what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Play 20 Questions. 

PRESENTATIONAL MODE 
●​ Present a description of a famous Hispanic sportsplayer of their choice 
●​ Create food menus, food trucks 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 
●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 

poster that reflects their answer to the question, and then present it to the class as a whole. 

 
 

Assessment Evidence 
Formative Assessments: 



●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe vocabulary pictures orally and in writing using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit,fill-in-the-blanks, short answer questions, 

and simple sentence writing. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.Answer 

questions about  recorded authentic dialogues or stories related to the unit. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Create cultural posters, brochures, or digital presentations incorporating vocabulary and cultural knowledge 

from the unit. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Oral Proficiency Interviews: A brief speaking assessment evaluating conversational skills, pronunciation, and 

sentence complexity. 
●​ Written Language work. Students write simple paragraphs or sentences on common topics to assess 

grammar and vocabulary use. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Listening and Reading Comprehension: Multiple-choice or short answer tests based on age-appropriate 

passages or dialogues. 



●​ Performance Task: Integrated tasks requiring students to combine skills, such as describing a family 
member’s hobbies in speaking and writing. 

●​ Self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs 

up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or 

vocabulary (e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making 
assessment interactive and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear 
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring 
pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing 
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home 
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom 
cards • Teacher made resources • Rockalingua 

 
 



Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for new vocabulary 
○​ Tactile objects (sports equipment, balls, toy food) for hands-on vocabulary practice. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
Visual Prompts: Show pictures  For Parts of the body, use small sports equipment and toy foods 
Verbal Prompts: Use sentence starters “toca la…..” ,or  “Me gusta…” with clear, simple language. 

            Gestural Prompts: Point to parts of the body, act out sports, use facial expression to reinforce preferences 
 Choice Prompts: Offer two options and ask students to identify the correct one. 

●​ Modification of content and student products  
 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 
 Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching (drag and match activities for vocabulary recognition) 
            Provide images and word cards for new vocabulary  
            Students match words to pictures independently or in small groups. 



 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta ___” with sports 
or foods card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿Cómo estás? ¿Qué te gusta jugar?) 
Drawing and Labeling: Students draw a body outline and label different parts of the body. Create a menu. 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for parts of the body, sports, foods. 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
●​ Use of assisted technology  

Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Manipulative such as toy foods, authentic menus, small sports equipment 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for parts of the body, sports, foods. 
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta ___” with sports 
or foods card) 

●​ Authentic assessments  



Students act out a conversation (e.g.,Buenos Días, ¿Cómo estás? ¿Qué te gusta jugar?) 
Drawing and Labeling: Students draw a body outline and label different parts of the body. Create a menu 
using their favorite foods. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Tactile objects (toys) for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :acting out 
sports 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Picture cards with large, clear images for parts of the body, sports and foods. 
Point to objects or parts of the body, acting out sports or preferences. 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for parts of the body, sports, and foods. 
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta___” with sports or 
foods card) 

●​ Authentic assessments  



Students act out a conversation (e.g.,Buenos Días, ¿Cómo estás? ¿Qué te gusta jugar?) 
Drawing and Labeling: Students draw a body outline  and label parts of the body or create fun menus for 
a restaurant.. 

           Students match words to pictures independently or in small groups. 
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta___” with sports or 
foods card) 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Each student researches  a famous hispanic sportsplayer, giving detailed descriptions to the class 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary (e.g., Students research a Spanish speaking countries’ favorite 
sport such a s soccer, popularity, percentages, famous players) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural 
elements, encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students research a Hispanic sportsplayer and present to classmates using relevant vocabulary. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with 
questions) 

●​ Higher-order thinking skills  
Parts of the body:create  a role play at the dr’s or Hospital describing what parts of the body hurt. 



Foods:Group foods by categories (fruits, vegetables) and discuss which are healthy or favorite using 
simple sentences. 
Sports: Role-play inviting a friend to play a sport using target vocabulary. 

●​ Interest-based content  
Explore vocabulary and conversations about favorite sports, athletes, and sporting events in Spanish. 
Students can create presentations or interviews about sports heroes or recent games. 
Explore food vocabulary and cultural food traditions. Students can share recipes, describe favorite dishes, 
or explore food festivals in Hispanic cultures. 

●​ Student-driven instruction  
Choice based projects. Allow students to select topics they are passionate about within the unit—such as 
a favorite hispanic sportsplayer, sport, or cultural tradition—to research and present in Spanish 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and 
structures, letting students choose what suits their learning style best. 

●​ Real-world problems and scenarios  
Students create a shopping list in Spanish for ingredients to prepare a healthy meal. They role-play 
buying food at a market, asking prices and describing items using colors and adjectives. 
A student pretends to have hurt a body part during sports practice. They must describe the injury and 
symptoms in Spanish to a teacher or doctor. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for parts of the body, sports and foods. 
Use real objects such as small sports equipment or foods. 
Show pictures and ask students to identify words (e.g., point to “la espalda”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Me gusta comer pasta, ¿Que te gusta comer?”) 



●​ Use simple yes/no questions to check comprehension (e.g., “¿Te gustan los panqueques?”). 
●​ Pairing students with beginning English language skills with students who have more advanced   

English language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”Me gusta…” (I 
like…) 
Use visuals and gestures while introducing each word. For instance, use TPR to act out different sports..      
Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for foods and sports.. 
Reference the word wall during lessons and encourage students to point or say words from it when 
practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Me duele. …(My…hurts) 

●​ Think-pair-share  
Example for sports: Question: “¿Cuál es tu deporte favorito para mantenerte saludable?” (What is your    
favorite sport to stay healthy?) Share with a partner using “Me gusta ___ porque es divertido.” or 
¿Practicas algún deporte? ¿Cuál?” (Do you practice any sport? Which one?) 
Students reflect on sports they play or watch. 
Share with a partner, “Sí, juego al ___” or “No, pero me gusta ver ___.” 

 
            Volunteers share their partner’s answer with the class. 

For foods: “¿Qué comida saludable te gusta más?” (What healthy food do you like most?) 
Think about favorite healthy foods. 
Say to a partner, “Me gusta la manzana porque es dulce.” 
Share responses with the class. 

●​ Cooperative learning groups 



Students work together in small groups on activities like designing a simple fitness routine using 
Spanish vocabulary for body parts and sports activities (e.g., “corre,” “salta,” “usa las piernas”). 
Practice action verbs, body parts, and sports vocabulary while collaborating to create and present their 
routine. 
Groups create a healthy meal menu in Spanish, selecting foods and describing them using adjectives and 
preference phrases like “Me gusta” or “Es delicioso.” 
Students pair up or work in groups to interview each other about favorite sports and activities, using 
question and answer prompts in Spanish. 
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
 

 

Unit 3  
 
 
 

Desired Results 
Unit 3: My home and traditions 

Unit Summary:  
This unit guides fifth-grade students  through vocabulary and expressions related to the house and home, clothing, 
and shopping. Students learn to describe rooms and objects in their homes, talk about what they like to wear and 
where they like  to shop. Students learn how to purchase different items and explore currency and shopping 
experiences in Spanish speaking countries (such as markets-mercados)  
Through interactive activities, role-plays, and cultural stories, learners practice speaking, listening, reading, and 
writing skills, building confidence in describing their environment and participating in cultural conversations. This 
unit connects language learning with meaningful cultural contexts, helping students appreciate Hispanic traditions 
and daily life while enhancing practical communication skills. 

Learning Standards 
NJSLS: 



●​ 7.1.NM.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 
that have been repeatedly practiced 

●​ 7.1.NM.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 
using memorized words and phrases that have been repeatedly practiced. 

●​ 7.1.NM.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 
supported by gestures or visuals. 

●​ 7.1.NM.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NM.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NM.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NM.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NM.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NM.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NM.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NM.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NM.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NM.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate 

change in the target culture(s) and in students' own cultures. 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS): 

●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 
about a local and/or global climate change issue and deliberate about possible solutions.  



●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 
thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 

1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 
factors that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address 
the diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 
RI.AA.5.7. Explain how an author uses reasons and evidence to support particular points in a text, identifying which 
reasons and evidence support which point(s). 

RI.CT.5.8. Compare and contrast the authors’ approaches across two or more informational texts within the same 
genre or about texts on the same or similar topics.  

W.IW.5.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.NW.5.3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 

W.WP.5.4. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 

http://8.1.5.ni


SL.PE.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

I.​ Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

J.​ Follow agreed-upon rules for discussions and carry out assigned roles. 
K.​ Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on 

the remarks of others. 
L.​ Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the 

discussions. 

SL.II.5.2. Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 

SL.ES.5.3. Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. 

SL.UM.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in presentations when 
appropriate to enhance the development of main ideas or themes. 

 
 

Learning Targets 

Unit Essential Questions: 
●​ How can I use adjectives to describe people, places, 

and things in Spanish? 
●​ Why does the form of an adjective change 

depending on the noun? 

Unit Enduring Understandings: 
●​ Adjectives are key to making our communication in 

Spanish more precise and descriptive. 



●​ How do adjectives help make my Spanish 
speaking and writing more detailed and 
interesting? 

●​ How can I describe what I or someone else is 
wearing? 

●​ How do seasons and weather influence the 
clothes people wear? 

●​ How can I describe where things are located in a 
house? 

●​ What are the names of the different rooms in a 
house in Spanish? 

●​ What is Cinco de Mayo? 
 

●​ Understanding how adjectives agree with nouns in 
gender and number is essential for accurate 
communication in Spanish. 

●​ Describing people, places, and things using adjectives 
helps us express opinions and make connections 
between languages and cultures. 

●​ Clothing vocabulary is essential to describe ourselves 
and others, express preferences, and respond to 
weather and social situations. 

●​ The clothes people wear are influenced by climate, 
culture, and occasion, and learning about them 
broadens our global understanding. 

●​ Knowing the names of rooms and parts of a house in 
Spanish helps us describe our living spaces and 
compare them with homes in other cultures. 

●​ Houses in Spanish-speaking countries may have 
similarities and differences from our own, reflecting 
cultural values and traditions. 
 

Vocabulary:  
Home vocabulary  
el cuarto, el dormitorio, la cocina, el baño, el ático, el patio, el garaje, el comedor, la sala, el sótano, el jardín  
el sofá, la mesa, la cama, la silla, el escritorio, el horno, el lavaplatos, la refrigeradora, la televisión, la piscina  
Shopping  La tienda, el mercado, el supermercado, ¿Cuánto cuesta? Cuesta…, dolares, euros, pesos, es caro, barato, es 
una ganga, la ropa, rebajas, descuentos 
Verbs: quiero/quiere (i want/he/she wants), Comprar(to buy) 



 

Students will be able to:  
Presentational  
• SWBAT create a floor plan of a house and label rooms. 
• SWBAT make shopping lists for clothing or household items.  
• SWBAT create and share a store flyer advertising sale items 
• SWBAT Write and act out a skit of a shopping conversation in Spanish with a partner. 
Interpretive  
• SWBAT Identify and name the rooms and parts of a house in Spanish. 
• SWBAT Describe a house using basic vocabulary and location words. 
• SWBAT Identify and name different clothing items in Spanish. 
• SWBAT match adjectives with the correct gender and number in simple descriptions. 
• SWBAT identify how much something costs in Spanish 
• SWBAT use basic money vocabulary related to shopping. 
Interpersonal.  
• SWBAT ask/answer (in oral and written form) conversation questions in Target language 
• SWBAT  ask/state preferences on topics of interest, including clothing. 
• SWBAT Ask  someone what they are wearing and describe what they are wearing using color and size adjectives. 
• SWBAT ask/state prices and how much something costs 
• SWBAT Express likes and dislikes using Me gusta (I like) and No me gusta (I don’t like) and Me encanta(I love) 

• SWBAT use numbers to talk about prices and quantities when shopping. 

Learning Activities & Differentiation: Diversity & Inclusion [DEI], Climate Change 
 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Choral and individual repetition of new vocabulary,  
●​ Numbers 1-1000: songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 
●​ Round-robin activities: ¿Cuánto cuesta?, ¿Es una ganga/es barato?, This or that 
●​ Role play conversations 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, flyers, ads, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class 

about what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Play 20 Questions. 

 
PRESENTATIONAL MODE 

●​ Create shopping lists 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 



●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 
poster that reflects their answer to the question, and then present it to the class as a whole. 

 

 
  

Assessment Evidence 
Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe vocabulary pictures orally and in writing using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit,fill-in-the-blanks, short answer questions, 

and simple sentence writing. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.Answer 

questions about  recorded authentic dialogues or stories related to the unit. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Create cultural posters, brochures, or digital presentations incorporating vocabulary and cultural knowledge 

from the unit. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 



●​ Oral Proficiency Interviews: A brief speaking assessment evaluating conversational skills, pronunciation, and 
sentence complexity. 

●​ Written Language work. Students write simple paragraphs or sentences on common topics to assess 
grammar and vocabulary use. 

●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Listening and Reading Comprehension: Multiple-choice or short answer tests based on age-appropriate 

passages or dialogues. 
●​ Performance Task: Integrated tasks requiring students to combine skills, such as describing a family 

member’s hobbies in speaking and writing. 
●​ Self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs 

up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or 

vocabulary. Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear 
instructions and vocabulary lists for parents to support practice at home (e.g., drag and match, flashcards, 
word searches, crosswords, picture dictionary). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing 
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home 
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 



 
Core Instructional & Supplemental Materials  

• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom 
cards • Teacher made resources • Rockalingua 

 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for new vocabulary 
○​ Tactile objects (clothing) for hands-on vocabulary practice. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
Visual Prompts: Show pictures with labeled times (e.g., “la cocina/kitchen”), different colored clothing 
for different seasons.. 
Verbal Prompts: Use sentence starters like “la camiseta es….…” or ask “¿De que color es la camiseta?” 
with clear, simple language. 

 Physical Prompts: point to or act out putting on a specific clothing item. 
 Choice Prompts: Offer two room or clothing  options and ask students to identify the correct one. 

●​ Modification of content and student products  
 Break tasks into small, simple steps with frequent breaks. 



 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 
 Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching (drag and match activities for vocabulary recognition) 
            Provide images and word cards for new vocabulary  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Es una ___” with clothing 
card card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿Cuánto cuesta ? Cuesta ... .dólares/euros) 
Drawing and Labeling: Students create a floor plan for a house and label rooms in a house or a flyer with 
items for sale in store 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for rooms in a house or clothing items in a store 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
●​ Use of assisted technology  

Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Manipulative such as different color clothing and seasonal items. 



●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for rooms in a house or clothing items 
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Donde esta la ducha ___” 
with rooms in the house card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿Cuánto cuesta ? Cuesta ... .dólares/euros) 
Drawing and Labeling: Students create a floor plan for a house and label rooms in a house or a flyer with 
items for sale in store 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Tactile objects (toys) for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :acting out, 
putting on  different clothing, using different rooms in a house.) 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Picture cards with large, clear images rooms of the house and clothing 

●​ Modification of content and student products  



Offer multiple-choice or picture-choice options. 
Focus on key rooms (e.g., cocina, dormitorio, baño) and essential clothing items (camisa, pantalones, 
zapatos) before expanding. 
Teach practical phrases for buying/selling clothing and describing rooms, such as “¿Cuánto cuesta?” and 
“La mesa está en la sala.” 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for rooms in the house and clothing. 
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “cuanto cuesta ___” with 
shopping card) 
Reduce the number of items to describe or buy/sell per task 
Allow group projects where students share tasks like researching, illustrating, and presenting about 
homes and clothing. 

●​ Authentic assessments  
Allow students to demonstrate understanding through labeling diagrams, matching exercises, or 
drawing floor plans instead of writing paragraphs. 
Students draw a simple floor plan of a house and label rooms and furniture in Spanish. Optionally, they   
describe their drawing orally or in writing using sentence frames.Students can give a short oral house 
tour of the home, naming rooms and describing objects using simple Spanish phrases (e.g., “En la cocina 
hay una mesa grande.”) 
In pairs, students role-play a shopping scenario where one is the customer and the other the store clerk. 
They practice asking about items, prices, and making purchases using phrases like “¿Cuánto cuesta?” 
and “Quiero comprar ___.” 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  



Students help peers during activities. 
Assign gifted learners as directors or lead actors in role-plays about shopping for clothes or giving house 
tours in Spanish. They help peers rehearse dialogues and model pronunciation and expressions. 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary  

●​ Curriculum compacting  
Challenge students to design a detailed floor plan of a dream house or create a clothing catalog with 
prices, descriptions, and cultural notes. They present their projects to the class, explaining vocabulary 
and concepts in Spanish. 

●​ Inquiry-based instruction  
students research traditional clothing or home styles from different Spanish-speaking countries and 
lead a cultural sharing session, including vocabulary and customs. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos 

●​ Higher-order thinking skills  
Design and describe their ideal home, labeling rooms and furniture in Spanish with detailed 
descriptions. 
Create a shopping dialogue or skit involving buying and selling clothes, incorporating polite expressions 
and cultural elements. 
Use vocabulary to plan and describe a day’s outfit appropriate for weather conditions and activities, 
explaining choices in Spanish. 

●​ Interest-based content  
Decorate  a “dream room” using crafts and describing colors, shapes, and furniture in Spanish. 
design their own clothing item, using Spanish adjectives to describe styles, colors, and set a price. 

●​ Student-driven instruction  
Students select a favorite room or clothing item to research and create a presentation or project in 
Spanish, deciding how much detail to include. 



Students choose their own format—poster, video, storybook, or digital slideshow—to showcase 
vocabulary and cultural insights 
Pose open-ended questions like “¿Cómo es tu casa ideal?” or “¿Qué ropa prefieres para el verano?” and 
have students explore answers through research, interviews, or creative activities. 
Support students in designing their own questions and sharing findings in Spanish 
Provide a variety of practice activities (role-play, drawing, writing, digital slideshows) and let students 
choose which best fits their learning style and interests. 

●​ Real-world problems and scenarios  
Role-play real-life shopping situations, applying conversational skills and problem-solving in Spanish. 
Explore traditional homes and clothing from various Spanish-speaking countries, incorporating videos, 
stories, and projects. 
Encourage students to research and present on how homes and clothing differ across Hispanic cultures, 
fostering cross-cultural understanding. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for rooms of the house and clothing. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for rooms of the house and clothing. 
Use real objects to demonstrate items in the house or items of colorful clothing. 
Show pictures and ask students to identify words (e.g., point to “la silla or la camiseta”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Es una camiseta roja?”) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿la camiseta es roja?”). 
●​ Pairing students with beginning English language skills with students who have more advanced   

English language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks.  



●​  Use visuals and gestures while introducing each word. For instance, use TPR to act out putting on a 
sweater or pants. Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for new vocabulary. 
Reference the word wall during lessons and encourage students to point or say words from it when 
practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “¿Cuanto cuesta?) 

●​ Think-pair-share  
           Example for rooms in the house: Think: ¿Cuanto baños hay en la casa? 

Pair: Say “Hay ___.” to your partner. 
Share: Share how many with the class. 
Example for clothing: Use visual clocks with movable hands. 
Quiero una camiseta. ¿Cuánto cuesta la camiseta roja? 
Pair: Tell your partner “Cuesta___dolares.” 
Share: if it was a good deal or too expensive with the class. 

●​ Cooperative learning groups 
Students work together in small groups on activities like sorting pictures into groups (for example items 
that belong in the kitchen).  
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
Groups can create simple floor plans to share in class, for example drawing different rooms and labelling 
items in the room.. 

 
 
 

Unit 4  
 
 
 



Desired Results 
Unit 4:  Exploring hobbies and Activities 

Unit Summary:  
This unit invites fifth-grade students to talk about entertainment, hobbies, and everyday activities while connecting 
these topics to family life. Students learn vocabulary and phrases to describe what they and their family members 
enjoy doing for fun, including hobbies, music, games, travel and other pastimes. 
Through conversations, role-plays, songs, and cultural stories, learners practice expressing preferences, asking 
questions, and sharing information about their favorite activities. Cultural insights highlight how families in 
Spanish-speaking communities spend leisure time and celebrate together. 
By blending language learning with cultural understanding, this unit helps students confidently communicate about 
their interests and family experiences while deepening appreciation for diverse ways of having fun. 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 
that have been repeatedly practiced 

●​ 7.1.NM.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 
using memorized words and phrases that have been repeatedly practiced. 

●​ 7.1.NM.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 
supported by gestures or visuals. 

●​ 7.1.NM.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NM.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NM.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NM.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 



●​ 7.1.NM.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NM.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NM.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NM.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NM.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ 71.NM.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change 

in the target culture(s) and in students' own cultures. 
Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 

about a local and/or global climate change issue and deliberate about possible solutions.  
●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 

thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  
●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 

1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 
factors that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address 
the diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 

http://8.1.5.ni


RI.AA.5.7. Explain how an author uses reasons and evidence to support particular points in a text, identifying which 
reasons and evidence support which point(s). 

RI.CT.5.8. Compare and contrast the authors’ approaches across two or more informational texts within the same 
genre or about texts on the same or similar topics.  

W.IW.5.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

W.NW.5.3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 

W.WP.5.4. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach. 

SL.PE.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly. 

M.​Explicitly draw on previously read text or material and other information known about the topic to explore 
ideas under discussion. 

N.​ Follow agreed-upon rules for discussions and carry out assigned roles. 
O.​ Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on 

the remarks of others. 
P.​ Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the 

discussions. 

SL.II.5.2. Summarize a written text read aloud or information presented in diverse media and formats (e.g., visually, 
quantitatively, and orally). 

SL.ES.5.3. Summarize the points a speaker makes and explain how each claim is supported by reasons and evidence. 



SL.UM.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in presentations when 
appropriate to enhance the development of main ideas or themes. 

 
 

Learning Targets 

Unit Essential Questions: 

●​ How do I talk about my hobbies and activities in 
Spanish? 

●​ How can I describe what my family enjoys doing 
for fun? 

●​ How do I express my preferences and ask others 
about theirs in Spanish? 

●​ What are some common ways families in 
Spanish-speaking cultures spend their leisure 
time? 

●​ How do cultural traditions influence the way 
people celebrate and enjoy free time? 

 

Unit Enduring Understandings: 
●​ Being able to talk about hobbies and activities helps 

me share who I am and learn about others. 
●​ Expressing preferences in Spanish allows me to 

communicate my likes and engage in meaningful 
conversations. 

●​ Family life and leisure activities are important 
aspects of culture that vary across Spanish-speaking 
communities. 

●​ Learning about cultural celebrations and pastimes 
broadens my understanding and appreciation of 
Hispanic cultures. 

●​ Language skills enable me to connect with others 
and participate in cultural experiences related to 
entertainment and family. 

 

Vocabulary:  
Hobbies and Activities: Jugar (to play), Bailar (to dance), Cantar (to sing), Leer (to read),Dibujar (to draw),Tocar (un 
instrumento) (to play an instrument), Nadar (to swim), Ver la televisión (to watch TV), Escuchar música (to listen to 



music),Viajar (to travel),Practicar deportes (to practice sports) 
Entertainment and Games: Juego (game), Película (movie), Concierto (concert),Fiesta (party),Videojuego (video game) 
Expressing Preferences and Questions: Me gusta / No me gusta (I like / I don’t like), ¿Te gusta…? (Do you 
like…?),Prefiero (I prefer), ¿Qué haces en tu tiempo libre? (What do you do in your free time?),¿Cuál es tu pasatiempo 
favorito? (What is your favorite hobby?) 
Extended Family members: Bisabuelo/a, Tatarabuelo/a, hijo/a, nieto/a, sobrino/a, esposo/a 

Students will be able to:  
Presentational  
• SWBAT write short sentences or paragraphs about their favorite entertainment or family activities using target 
vocabulary and structures. 
• SWBAT talk about different types of entertainment and celebrations in Spanish-speaking cultures. 
• SWBAT Write and act out a skit asking a friend to participate in fun activities in Spanish. 
• SWBAT present simple descriptions of what their family members enjoy doing for fun. 
Interpretive  
• SWBAT Identify and name common hobbies and leisure activities in Spanish. 
• SWBAT ask and answer simple questions about hobbies and preferences. 
• SWBAT match adjectives with the correct gender and number in simple descriptions. 
Interpersonal.  
• SWBAT ask/answer (in oral and written form) conversation questions in Target language 
• SWBAT  ask/state preferences on topics of interest, including hobbies and fun activities. 
• SWBAT compare their favorite pastimes with those of people in Spanish-speaking communities. 
• SWBAT Express likes and dislikes using Me gusta (I like) and No me gusta (I don’t like) and Me encanta(I love) 

Learning Activities & Differentiation: Diversity & Inclusion [DEI],,  
 

●​ Choral and individual repetition of new vocabulary,  

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://casetext.com/statute/new-jersey-statutes/title-18a-education/chapter-18a35-2-year-course-of-study-in-history/section-18a35-435-history-of-disabled-and-lgbt-persons-included-in-middle-and-high-school-curriculum


●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 
complexity 

●​ Charades  
●​ Surveys 
●​ Round-robin activities: ¿Qué te gusta hacer ?, ¿Qué no te gusta hacer?, This or that 
●​ Role play conversations 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Partner conversations /interviews about a theme. After their discussion, students present to the class about 

what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Play 20 Questions. 

 
PRESENTATIONAL MODE 

●​ Create a hobby collage to describe and present 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 



●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 
poster that reflects their answer to the question, and then present it to the class as a whole. 

●​ Students create a family tree and write a brief paragraph describing their family members and everyone's 
favorite hobby. 

 
  

Assessment Evidence 
Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe vocabulary pictures orally and in writing using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit,fill-in-the-blanks, short answer questions, 

and simple sentence writing. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.Answer 

questions about  recorded authentic dialogues or stories related to the unit. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Create cultural posters, brochures, or digital presentations incorporating vocabulary and cultural knowledge 

from the unit. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 



●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Oral Proficiency Interviews: A brief speaking assessment evaluating conversational skills, pronunciation, and 

sentence complexity. 
●​ Written Language work. Students write simple paragraphs or sentences on common topics to assess 

grammar and vocabulary use. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Listening and Reading Comprehension: Multiple-choice or short answer tests based on age-appropriate 

passages or dialogues. 
●​ Performance Task: Integrated tasks requiring students to combine skills, such as describing a family 

member’s hobbies in speaking and writing. 
●​ Self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs 

up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or 

vocabulary (e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making 
assessment interactive and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear 
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring 
pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing 
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home 
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level. 

 



 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom 
cards • Teacher made resources • Rockalingua 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Provide individualized copies of teaching vocabulary, such as chat mats 
●​ Incorporate visuals - gestures, props, graphic gestures, props, graphic organizers and charts 
●​ Use of visual and multisensory supports 

○​  Flashcards with images and words for new vocabulary 
○​ Tactile objects (toys) for hands-on vocabulary practice. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
Show pictures or videos depicting different hobbies and fun activities (e.g., playing soccer, reading, dancing). 
Use images of vocabulary words like “jugar, bailar, leer” alongside the pictures to reinforce meaning. 
Provide sentence frames to guide speaking and writing: “Mi pasatiempo favorito es ___.” (My favorite hobby 
is ___.) 
Model responses using these frames before asking students to use them 



Choice Prompts: Offer two country options and ask students to identify the correct one. “¿Te gusta jugar al 
fútbol, nadar o bailar?” (Do you like to play soccer, swim, or dance?) 

●​ Modification of content and student products  
 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 
 Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching (drag and match activities for vocabulary recognition) 
            Provide images and word cards for new vocabulary  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta___” with hobbies card 
card) 

●​ Authentic assessments  
Students prepare and deliver a short presentation about their favorite hobby or entertainment activity, using 
target vocabulary and sentence frames. 
Interview Role-Play: In pairs, students conduct interviews asking and answering questions about hobbies and 
preferences, then share summaries with the class. 
 Listening Comprehension Activity: Students listen to authentic dialogues about hobbies and answer 
questions or complete a related activity based on comprehension. 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for Hobbies, entertainment and family members. 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 



●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Manipulative such as cards showing common hobbies and entertainment activities like playing soccer, 
reading, dancing, singing, drawing, and playing instruments. 
Use for matching games, sorting, or prompting sentences like “Me gusta bailar.” 
Model responses using these frames before asking students to use them 
Choice Prompts: Offer two country options and ask students to identify the correct one. “¿Te gusta jugar al 
fútbol, nadar o bailar?” (Do you like to play soccer, swim, or dance?) 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for hobbies and entertainment 
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta ___” with hobbies 
card) 

●​ Authentic assessments  



Students prepare and deliver a short presentation about their favorite hobby or entertainment activity, using 
target vocabulary and sentence frames. 
Interview Role-Play: In pairs, students conduct interviews asking and answering questions about hobbies and 
preferences, then share summaries with the class. 
Listening Comprehension Activity: Students listen to authentic dialogues about hobbies and answer questions 
or complete a related activity based on comprehension. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Tactile objects for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as acting out 
activities.) 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and 
practice. 

●​ Use of prompts  
Picture cards with large, clear images for hobbies and entertainment. 
Manipulative such as cards showing common hobbies and entertainment activities like playing soccer, 
reading, dancing, singing, drawing, and playing instruments. 
Use for matching games, sorting, or prompting sentences like “Me gusta bailar.” 
Model responses using these frames before asking students to use them 
Choice Prompts: Offer two country options and ask students to identify the correct one. “¿Te gusta jugar al 
fútbol, nadar o bailar?” (Do you like to play soccer, swim, or dance?) 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 



Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  
drawing rather than full paragraphs 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for time, class subjects, Spanish speaking countries and adjectives 
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjectives card) 
●​ Authentic assessments  

Students prepare and deliver a short presentation about their favorite hobby or entertainment activity, using 
target vocabulary and sentence frames. 
Interview Role-Play: In pairs, students conduct interviews asking and answering questions about hobbies and 
preferences, then share summaries with the class. 
Listening Comprehension Activity: Students listen to authentic dialogues about hobbies and answer questions 
or complete a related activity based on comprehension. 

           Students match words to pictures independently or in small groups. 
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Yo soy ___” with adjectives card) 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Conversation Coach: partner or group role-plays where students practice asking and answering questions 
about hobbies, guiding peers with sentence frames and feedback. 

●​ Adjusting the pace of lessons  



Compact or skip review of fully mastered vocabulary or concepts. 
Expand vocabulary with less common hobbies and entertainment activities. 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating hobbies and extended family 
members and  encouraging original language production. 
Challenge students to use complex sentence structures and adjectives to describe hobbies, preferences, and 
experiences (e.g., “Me encanta jugar al fútbol porque es divertido”). 
Introduce comparative and superlative forms to compare hobbies (e.g., “Prefiero nadar más que correr”). 

●​ Inquiry-based instruction  
Students Research and present on traditional hobbies, games, or festivals from Spanish-speaking countries. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with 
questions) 

●​ Higher-order thinking skills  
Analyze why certain hobbies might be more popular in Spanish-speaking countries and describe those 
differences. 
Use vocabulary to role-play inviting a friend to join a hobby or entertainment activity, practicing 
conversational skills. 

●​ Interest-based content  
Explore vocabulary related to favorite athletes, artists, musicians. Students can create presentations or 
interviews about famous people that excel in the activities they enjoy doing in Spanish. 
Research famous families from Spanish-speaking countries, using adjectives to describe them. 

●​ Student-driven instruction  
Students expand hobbies and interests to learn lyrics in Spanish, describe favorite music styles, or research 
cultural music traditions. 
Art Enthusiasts use vocabulary about drawing, painting, and crafts. Students describe their artwork or create 
projects inspired by Hispanic artists and traditions. 



Students with interests in Gaming and Technology: Use vocabulary related to video games and apps; students 
discuss favorite games or compare technology use in Spanish-speaking countries. 

●​ Real-world problems and scenarios  
Students create hobby clubs: Students design a club based on a shared hobby, creating invitations and 
describing activities in Spanish to invite classmates. 
Students research how children in Spanish-speaking countries spend free time and compare it to their own 
experiences, presenting similarities and differences in Spanish. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for hobbies and extended family members. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for hobbies and extended family members. 
Use real objects to demonstrate hobbies 
Show pictures and ask students to identify words (e.g., point to “bailar”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Me gusta ver la televisión, ¿Qué te gusta hacer?”) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Te gusta ver la television?”). 
●​ Pairing students with beginning English language skills with students who have more advanced English 

language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”Me gusta…” (I like…) 
 Use visuals and gestures while introducing each word. For instance, use TPR to act out hobbies. Repeat often 
and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for hobbies. 
Reference the word wall during lessons and encourage students to point or say words from it when 
practicing. 



●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Me gusta …(I like..), No me gusta…(I don't like…) 

●​ Think-pair-share  
           Favorite Hobby: “¿Cuál es tu pasatiempo favorito?” (What is your favorite hobby?) 

Think: Students think about their favorite hobby and share it with a partner using “Mi pasatiempo favorito es 
___.” 
Cultural Entertainment:“¿Qué tipo de música te gusta? ¿Y a tu familia?” (What kind of music do you like?    
And your family?) Students think about their own and their family’s music preferences.Pair: Discuss with a 
partner using “Me gusta ___” and “A mi familia le gusta ___.” Volunteers share with the class. 

●​ Cooperative learning groups 
Students work together in small groups on activities like sorting pictures into groups (for example sort 
hobbies according to sports, arts,tech).  
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
Groups can create simple posters to share in class, for example drawing and labelling hobbies that they and 
their family members enjoy. 
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