
 
 

Wall Township Public Schools                               BOE Approval Date: August 19, 2025 

Course Title: Grade 3 Spanish 

Course Description: This third-grade Spanish course meets once a week. Language is 
presented using comprehensible input strategies—simple sentences, use of cognates, 
visuals, gestures, and realia—to ensure understanding. Interactive activities such as 
games, songs, role-plays, and storytelling engage learners in authentic 
communication. Cultural elements are integrated to enrich understanding and 
appreciation of Spanish-speaking communities. This unit helps students learn how 
to talk about themselves and others in Spanish, including simple descriptions. and 
preferences. The course focuses on developing listening and speaking skills in 
practical, everyday contexts using engaging, age-appropriate materials and activities 
designed to make language learning natural and enjoyable. 

 

World Languages 

As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global citizenry. In all regions, 
there are people speaking and interacting with others in different languages; there are street signs in several languages and 
international enterprises conducting business in English and in a multitude of other languages. The New Jersey Department of 
Education, whose mission is to equip students with the necessary knowledge, skills, and attitudes to participate successfully in 
the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages and 
cultures. 



2020 New Jersey Student Learning Standards for World Languages 

Intent and Spirit 

The study of world languages benefits all students by fostering academic success, cognitive flexibility, increased access to 
information from other content areas, employment opportunities, and the ability to function more effectively with 
understanding and respect in all environments encountered in their lives. To meet the high school graduation requirement 
(N.J.A.C. 6A: 8:5.1), the New Jersey Student Learning Standards — World Languages (NJSLS-WL) promotes an acquisition process 
that is research-based, spiraling and recursive, and aligned to appropriate proficiency targets that are designed to ultimately 
enable learners to attain Novice High proficiency level or higher, which is a requirement for high school graduation. All students 
have regular, sequential instruction in one or more world languages beginning in kindergarten and continuing at least through 
the freshman year of high school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise 
meet the current year requirement for high school graduation to continue their study of a second language through high school 
in order to reach higher proficiency levels. Opportunities to develop higher levels of proficiency should be based on personal and 
career interests. 

Mission 

World language education provides learners with the essential language skills and cultural understandings in languages other 
than English necessary to live and work in a global, culturally diverse world. 

Vision 

An education in world languages fosters a population that: 

●​ Cultivates communication and cultural understanding in more than one language with the levels of language 
proficiency that are required to function in a variety of occupations and careers in the contemporary workplace; 

●​ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural differences and 
that enhance cross-cultural communication; 



●​ Participates in local and global communities with people who speak languages other than English to address social 
justice issues and other global problems; and 

●​ Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our 
increasingly interconnected world. 

 
 
 

Course Sequence & Pacing 

Unit Title  

Estimated  
Number of Instructional 

Periods/Days  

Unit 1: Back to School MP 1 - Weeks 1-10 
Days 1-45 

Unit 2: I am unique MP 2 - Weeks 11-20 
Days 46-90 

Unit 3: A Few of Our Favorite Things! MP 3 - Weeks 21-30 
Days 91-135 

Unit 4: Planet Earth MP 4 - Weeks 31-40 
Days 136-180 

 
 
 



Unit 1  
 
 
 

Desired Results 
Unit 1: Back to School  

Unit Summary: In this unit, students learn essential vocabulary and phrases related to going back to school, and simple 
conversations used in the classroom. They practice formal and informal greetings, and asking and answering questions 
about themselves. Students also practice calendar vocabulary and identifying when activities take place on a calendar. 
Through interactive dialogues and activities, they build language skills to talk about their school life, and express 
important dates confidently.  Students will learn to recognize and use cognates—words that look and sound similar in 
both English and Spanish. Cognates help students quickly build vocabulary and understand new words because many 
school-related terms, calendar words, and everyday expressions are alike in both languages. For example, words like 
clase (class), familia (family), and Septiembre are easy to identify and remember. Recognizing cognates boosts 
confidence and supports faster language acquisition, making it easier for students to participate in conversations and 
comprehend written texts.The unit also includes popular Spanish-speaking holidays. Explores basic facts about Spain 
and the colors of the flag, helping students connect language with culture. 
 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Request and provide information by asking and answering simple, practiced questions, using 
memorized words and phrases. 

●​ 7.1.NM.IPERS.2 Share basic needs on very familiar topics using words, phrases, and short memorized, formulaic 
sentences practiced in class. 

●​ 7.1.NM.IPERS.3 Express one's own and react to others' basic preferences and/or feelings using memorized, words, 
phrases, and simple memorized sentences that are supported by gestures and visuals. 

●​ 7.1.NM.IPERS.4 Give and follow simple oral and written directions, commands, and requests when participating in 
classroom and cultural activities. 



●​ 7.1.NM.IPERS.5 Imitate gestures and intonation of the target culture(s) native speakers when greeting others, 
during leave-takings, and in daily interactions. 

●​ 7.1.NM.IPRET.1 Identify familiar spoken and written words, phrases, and simple sentences contained in culturally 
authentic materials and other resources related to targeted themes. 

●​ 7.1.NM.IPRET.2 Respond with actions and/or gestures to oral and written directions, commands, and requests that 
relate to familiar and practiced topics. 

●​ 7.1.NM.IPRET.3 Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
●​ 7.1.NM.IPRET.4 Report on the content of short messages that they hear, view, and read in predictable culturally 

authentic materials. 
●​ 7.1.NM.PRSNT.1 PPresent basic personal information, interests, and activities using memorized words, phrases, 

and a few simple sentences on targeted themes. 
●​ 7.1.NM.PRSNT.2 State basic needs on very familiar topics using words, phrases, and short memorized, formulaic 

sentences practiced in class 
●​ 7.1.NM.PRSNT.3 IImitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits 
●​ 7.1.NM.PRSNT.4 Copy/write words, phrases, or simple guided texts on familiar topics. 
●​ 7.1.NM.PRSNT.5 Name and label tangible cultural products associated with climate change in the target language 

regions of the world. 
Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 

about a local and/or global climate change issue and deliberate about possible solutions.  
●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 

thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  
●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, 

RL.5.9, 6.1.5.HistoryCC.8).  

http://8.1.5.ni


Computer Science & Design Thinking (CS & DT):  
●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 

factors that influenced the changes.  
●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address the 

diverse needs and wants of users.  
●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  

Interdisciplinary Connections: 
L.RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 

A.​ Identify and know the meaning of the most common prefixes and derivational suffixes. 
B.​ Decode words with common Latin suffixes. 
C.​ Decode multisyllable words. 
D.​ Read grade-appropriate irregularly spelled words. 
E.​ Analyze the parts of high-frequency words that are regular and the parts that are irregular. 

L.RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 

A.​ Read grade-level text with purpose and understanding. 

B.​ Read grade-level text orally with accuracy, appropriate rate, and expression. 

C.​ Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

L.WF.3.2. Demonstrate command of the conventions of encoding and spelling. 

A.​ Spell single syllable words with less common and complex graphemes (ough, augh; -old, -ind, -ost, -ild families). 
B.​ Use digital or print tools such as a dictionary or thesaurus to check spellings of unknown words. 
C.​ Identify language of word origin, as noted in dictionaries. 



D.​ Spell singular and plural possessives (teacher’s; teachers’) 
E.​ Change y to i (cried) in words with suffixes, when required. 
F.​ Spell regular two- and three-syllable words that: 

i.​ Combine all basic syllable types: closed, VCe, open, vowel team, vowel –r, Consonant-le. 
ii.​ Include common, transparent, prefixes and suffixes (e.g., re-, pre-, sub-, un-, dis-, mis-; -able, -ness, -ful) 

and suffix -tion. 
G.​ Spell common words in English, including regular and irregular forms. 

L.KL.3.1. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

A.​ Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases. 

B.​ Choose words and phrases for effect. 
C.​ Recognize and observe differences between the conventions of spoken and written English. 

RL.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of a literary text, 
referring explicitly to textual evidence as the basis for the answers. 

RI.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of an informational 
text, referring explicitly to textual evidence as the basis for the answers. 

RI.IT.3.3. Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.MF.3.6. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

W.IW.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 



A.​ Introduce a topic clearly. 
B.​ Develop the topic with facts, definitions, and concrete details, text evidence, or other information and examples 

related to the topic. 
C.​ Include text features (e.g.: illustrations, diagrams, captions) when useful to support comprehension. 
D.​ Link ideas within sections of information using transition words and phrases (e.g., then, because, also, another, 

therefore). 
E.​ Provide a conclusion related to the information or explanation presented. 

W.WR.3.5. Generate questions about a topic and independently locate related information from at least two reference 
sources (print and non-print) to obtain information on that topic. 

SL.PE.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

A.​ Explicitly draw on previously read text or material and other information known about the topic to explore ideas 
under discussion. 

B.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, 
speaking one at a time about the topics and texts under discussion). 

C.​ Ask questions to check understanding of information presented, stay on topic, and link their comments to the 
remarks of others. 

D.​ Explain their own ideas and understanding in light of the discussion. 

SL.II.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

SL.ES.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 



SL.PI.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace.  

opportunity to integrate climate change education. 

SL.UM.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays when 
appropriate to emphasize or enhance certain facts or details. 

SL.AS.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 

 
 

Learning Targets 

Unit Essential Questions: 
●​ How do I greet others formally and informally in 

Spanish? 
●​ How can I ask and answer simple questions about 

myself and others? 
●​ How do I say and understand dates and calendar 

vocabulary in Spanish? 
●​ What are cognates, and how can they help me learn 

new Spanish words? 
●​ Why is it important to learn about Spanish-speaking 

cultures and traditions? 
●​ How do the colors and symbols of Spain help us 

appreciate its culture? 

Unit Enduring Understandings: 
●​ Using formal and informal greetings appropriately 

helps us communicate respectfully in different 
situations. 

●​ Asking and answering personal questions builds 
meaningful conversations and relationships. 

●​ Knowing calendar vocabulary allows us to talk about 
time, schedules, and important events effectively. 

●​ Recognizing cognates accelerates vocabulary 
learning and improves comprehension in Spanish. 

●​ Learning about holidays and cultural symbols 
deepens our respect and understanding of 
Spanish-speaking communities. 



●​ How can learning about Hispanic heritage help us 
understand and appreciate diversity?​
 

 

 

●​ Connecting language with culture enriches the 
language learning experience and promotes global 
awareness. 

●​ Learning about Hispanic heritage fosters respect and 
appreciation for cultural diversity and global 
communities. 

Vocabulary:   
Being Polite and Introductions: 
¿Cómo te llamas? (tú) informal), ¿Cómo se llama usted? (usted) (formal), Me llamo…¿Cuántos años tienes? (tú) ,¿De 
dónde eres? (tú), ¿Cómo estás? (tú) 
Classroom and School Expressions: 
Me levanto, Yo voy a la escuela, ¿Puedo ir al baño?, Escucha , mira, escribe, dibuja, Repite, por favor , gracias, de nada. 
Los numeros 0-50,  
Calendar and Time Phrases: 
Hoy ,mañana, ayer, ¿Qué día es hoy?, ¿Qué día es mañana?¿Qué día fue ayer?, ¿Cuál es la fecha de hoy? ¿Qué tiempo hace 
hoy? ¿Qué día…? 
Spain 
España, Español, Europa, país, La bandera, los colores, Las fiestas, La siesta, El flamenco, La guitarra 
 

Students will be able to:  
Presentational  
• SWBAT state preferences in various topics of interest using previously studied vocabulary 
• SWBAT express temporary states, and feelings 
• SWBAT explain the significance of popular Spanish-speaking holidays and cultural traditions. 
• SWBAT describe basic facts about Spain. 



Interpretive  
• SWBAT use formal and informal greetings to say hello and introduce themselves in Spanish. 
• SWBAT identify and use calendar vocabulary to say dates and talk about days, weeks, and months. 
• SWBAT recognize and use common cognates to expand their Spanish vocabulary confidently. 
• SWBAT read and understand short descriptive phrases using cognates in Spanish. 
• SWBAT Identify and name colors of different country flags. 
• SWBAT identify and name basic school related vocabulary in Spanish. 
Interpersonal.  
• SWBAT ask/answer conversation questions in Target language 
• SWBAT ask/state preferences on topics of interest 
• SWBAT participate in short conversations about school life and important dates. 

Learning Activities & Differentiation: Diversity & Inclusion [DEI], Climate Change  
 

●​ Choral and individual repetition of new vocabulary,  
●​ Numbers counting 0-50 songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 
●​ Round-robin activities: ¿Te gusta….? ,This or that 
●​ Role play conversations 
●​ Calendar: Identify calendar information, including weather trends throughout the month, write the date in 

international format 
●​ Storylistening, with cognates, comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read infographs, and other authentic texts.  
●​ Interactive quizzes. 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write simple responses to questions that require students to use the vocabulary in a real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class about 

what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Research topics of Hispanic Heritage and Spanish Speaking countries. 

PRESENTATIONAL MODE 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 
●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 

poster that reflects their answer to the question, and then present it to the class as a whole. 
 

 
Assessment Evidence 

Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe pictures orally or in writing using learned vocabulary. 



●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Students will demonstrate understanding of basic spoken Spanish related to 

personal information, calendar vocabulary, 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Count objects to 50 and name colors in Spanish. 
●​ Multiple choice or matching questions based on audio prompts. 
●​ Fill-in-the-blank sentences 
●​ self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary. 

Supports kinesthetic learners and those with limited verbal skills, making assessment interactive and accessible. 
●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions 

and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with 
songs and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and 
engages students in repetitive, scaffolded practice tailored to their pace and level. 

 



 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards 
• Teacher made resources • Rockalingua 

 

 
Accommodations and Modifications: 

Students with Disabilities, English Language Learners, 
Students at Risk of Failure, Students with 504s, Gifted & Talented Students 

Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for new vocabulary 
○​ Tactile objects (classroom items) for hands-on vocabulary practice. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
            Visual Prompts: Show pictures and calendars to reinforce vocabulary. 
            Verbal Prompts: Use sentence starters “Hoy es…..” ,(today is…) with clear, simple language. 
            Gestural Prompts: Point to calendar information, to reinforce new vocabulary 

 Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 



Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a           
drawing rather than full sentences. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “Hoy es ___” with days of the week 
card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿De donde eres? (where are you from?) Soy de Espana” (I am 
from Spain) 
Drawing and Labeling: Students draw calendars and journal the weather that month.  

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for personality traits and clothing 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
●​ Use of assisted technology  

Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and practice. 

●​ Use of prompts  
Manipulative such as calendars, maps. 
Point to images, calendars, maps, cognate word walls. 

           Verbal Prompts: Use sentence starters “El lunes hace…” (On Monday it is…) 
           Choice Prompts: Offer two options and ask students to identify the correct one. 



●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a   drawing   
rather than full sentences. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for days of the week, months and weather. 
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Hoy es ___” with days of the week 
card) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿De donde eres? (where are you from?) Soy de Espana” (I am 
from Spain) 
Drawing and Labeling: Students draw calendars, and journal the weather or activities they have that month. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Tactile objects (classroom objects) for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :acting out feelings.) 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., 
Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and practice. 



●​ Use of prompts  
Picture cards with large, clear images for weather. 
Point to calendars, maps, cognate word walls. 

           Verbal Prompts: Use sentence starters 
           Choice Prompts: Offer two options and ask students to identify the correct one. 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for calendar information and weather. 
           Students match words to pictures independently or in small groups. 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿De donde eres? (where are you from?) Soy de Espana” (I am 
from Spain) 
Drawing and Labeling: Students draw calendars and journal weather for the month. 

           Students match words to pictures independently or in small groups. 
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Hoy esta___” with weather card) 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 



Students design a detailed Spanish calendar featuring holidays, school events, and cultural notes. 
Students can lead calendar-related activities or games. 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary (e.g., Students research  Spanish speaking countries’ weather and describe 
flags and colors) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural elements, 
encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students research Hispanic traditions or holidays to present to classmates using relevant vocabulary. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with 
questions) 

●​ Higher-order thinking skills  
Challenge students to find and list additional cognates beyond the unit vocabulary. 
They can design a classroom “Cognate Wall” and explain word origins or meanings to peers. 
Research flags, or famous people from a Spanish-speaking country. 
Students present their findings in Spanish using descriptive sentences and visuals. 

●​ Interest-based content  
Let students create comics and or role play conversations about new vocabulary. 

●​ Student-driven instruction  
Choice based projects. Allow students to select topics they are like within the unit—create silly stories, comics or 
vocabulary doodles. 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and structures, 
letting students choose what suits their learning style best. 

●​ Real-world problems and scenarios  



Students use conversation questions to role play meeting new friends at back to school. They Practice greetings 
and asking/answering personal questions in Spanish. 
Students create a calendar to record their classmates' birthdays. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers.  
Bilingual picture-word flashcards for calendar information. 
Use real objects such as classroom objects. 
Show pictures and ask students to identify words (e.g., point to classroom objects, calendars and maps). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Yo soy de España”) 
●​ Use simple yes/no questions to check comprehension (e.g., “Hoy es Lunes”). 
●​ Pairing students with beginning English language skills with students who have more advanced   English 

language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”Hoy es…” (today is…) 
Use visuals and gestures while introducing each word. For instance, use TPR to act out different feelings.            
Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for cognates. 
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Hoy es …(Today is..) 

●​ Think-pair-share  
Example: think about how to greet friends versus teachers or adults.Role play asking three questions you can ask a 
new classmate, and then adult e.g.,a policeman, about their name, age, or where they are from. 



Practice asking and answering these questions with a partner using tú and usted forms. 
Volunteers present a short dialogue to the class. 
 
Think about Spanish and English words and what words  look or sound similar. 
Share with a partner three cognates you found and what they mean. 
Pairs share their favorite cognate with the class and use it in a sentence. 

●​ Cooperative learning groups 
Students work together in small groups on activities for example: 
“Find Someone Who…” Game, where groups create a list of questions using formal and informal greetings, 
personal info, and calendar phrases (e.g., “Find someone who likes the month of septiembre”). Then students 
circulate asking classmates to find matches. 
Students practice question formation and speaking in a lively, social setting. 
Cognate Word Hunt: Groups search through books, posters, or word lists to find as many cognates as possible. 
They then create a poster with the cognates and write simple sentences. 

           Students expand vocabulary and recognize language connections. 
           Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
 

 
 

Unit 2  
 
 
 

Desired Results 
Unit 2:  I am unique 

Unit Summary: In this unit, students celebrate what makes them special. They are introduced to basic descriptive 
adjectives to help them talk about physical traits and personality in simple ways. Students practice using these 
adjectives to describe themselves, give personal information and share their preferences using cognates. Students 



progress to writing simple sentences to express these descriptions clearly using similar adjectives and sentence 
structures.  They practice using the first-person forms of the verbs ser (yo soy) and tener (yo tengo) in their descriptions.  
Through interactive activities and conversations, learners build foundational Spanish skills to describe who they are, 
communicate likes and dislikes, and appreciate their unique qualities. 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases that 
have been repeatedly practiced 

●​ 7.1.NM.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 
using memorized words and phrases that have been repeatedly practiced. 

●​ 7.1.NM.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 
supported by gestures or visuals. 

●​ 7.1.NM.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NM.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NM.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NM.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and text 
support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NM.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and requests. 
●​ 7.1.NM.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NM.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NM.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NM.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 



●​ .71.NM.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change in 
the target culture(s) and in students' own cultures. 

 
Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 

about a local and/or global climate change issue and deliberate about possible solutions.  
●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 

thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  
●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, 

RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the 
factors that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address the 
diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 
L.RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 

F.​ Identify and know the meaning of the most common prefixes and derivational suffixes. 
G.​ Decode words with common Latin suffixes. 
H.​ Decode multisyllable words. 
I.​ Read grade-appropriate irregularly spelled words. 

http://8.1.5.ni


J.​ Analyze the parts of high-frequency words that are regular and the parts that are irregular. 

L.RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 

D.​ Read grade-level text with purpose and understanding. 

E.​ Read grade-level text orally with accuracy, appropriate rate, and expression. 

F.​ Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

L.WF.3.2. Demonstrate command of the conventions of encoding and spelling. 

H.​ Spell single syllable words with less common and complex graphemes (ough, augh; -old, -ind, -ost, -ild families). 
I.​ Use digital or print tools such as a dictionary or thesaurus to check spellings of unknown words. 
J.​ Identify language of word origin, as noted in dictionaries. 
K.​ Spell singular and plural possessives (teacher’s; teachers’) 
L.​ Change y to i (cried) in words with suffixes, when required. 
M.​Spell regular two- and three-syllable words that: 

i.​ Combine all basic syllable types: closed, VCe, open, vowel team, vowel –r, Consonant-le. 
ii.​ Include common, transparent, prefixes and suffixes (e.g., re-, pre-, sub-, un-, dis-, mis-; -able, -ness, -ful) 

and suffix -tion. 
N.​ Spell common words in English, including regular and irregular forms. 

L.KL.3.1. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

D.​ Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases. 

E.​ Choose words and phrases for effect. 



F.​ Recognize and observe differences between the conventions of spoken and written English. 

RL.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of a literary text, 
referring explicitly to textual evidence as the basis for the answers. 

RI.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of an informational 
text, referring explicitly to textual evidence as the basis for the answers. 

RI.IT.3.3. Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.MF.3.6. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

W.IW.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

F.​ Introduce a topic clearly. 
G.​ Develop the topic with facts, definitions, and concrete details, text evidence, or other information and examples 

related to the topic. 
H.​ Include text features (e.g.: illustrations, diagrams, captions) when useful to support comprehension. 
I.​ Link ideas within sections of information using transition words and phrases (e.g., then, because, also, another, 

therefore). 
J.​ Provide a conclusion related to the information or explanation presented. 

W.WR.3.5. Generate questions about a topic and independently locate related information from at least two reference 
sources (print and non-print) to obtain information on that topic. 



SL.PE.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

E.​ Explicitly draw on previously read text or material and other information known about the topic to explore ideas 
under discussion. 

F.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, 
speaking one at a time about the topics and texts under discussion). 

G.​ Ask questions to check understanding of information presented, stay on topic, and link their comments to the 
remarks of others. 

H.​ Explain their own ideas and understanding in light of the discussion. 

SL.II.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. 

SL.ES.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

SL.PI.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace.  

opportunity to integrate climate change education. 

SL.UM.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays when 
appropriate to emphasize or enhance certain facts or details. 

SL.AS.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 

 
 



Learning Targets 

Unit Essential Questions: 
●​ How do descriptive adjectives and verbs like ser and 

tener help us communicate identity and personal 
characteristics in Spanish? 

●​ In what ways can recognizing cognates accelerate 
language learning and improve comprehension? 

●​ How does describing ourselves and others in a new 
language influence our understanding of identity and 
culture? 

●​ Why is it important to express preferences and 
personal information clearly when learning a new 
language? 

●​ How can language learning support appreciation and 
respect for individual uniqueness and diversity? 

 

Unit Enduring Understandings: 
●​ Using descriptive adjectives and first-person verbs 

enables clear and meaningful communication about 
identity in Spanish. 

●​ Recognizing cognates bridges languages and 
enhances vocabulary acquisition, making language 
learning more efficient. 

●​ Expressing one’s personal and others’ characteristics 
deepens cultural awareness and fosters empathy 
across communities. 

●​ The ability to share likes, dislikes, and personal 
information is fundamental to building 
relationships and effective communication. 

●​ Appreciating uniqueness through language promotes 
inclusivity and respect for diversity in global 
contexts. 

Vocabulary:  
Personal Information: 
¿Cómo eres tu? Yo soy, Yo tengo,Me gusta, No me gusta, Mi familia, Mi mascota  
Descriptive Adjectives (Physical Traits): 
Nino/Nina, Alto / Alta, Bajo / Baja, Rubio / Rubia, Moreno / Morena, Pelirrojo / Pelirroja, Grande, Pequeño / Pequeña, 
flaco/a, gordo/a,fuerte, guapo/a 
Descriptive Adjectives (Personality): 
Simpático / Simpática ,, gracioso/a, serio/a, inteligente, atlético/a, artístico/a, trabajador/a, perezoso/a, aventurero/a, 
valiente, tímido/a, amable 



Descriptive sentence starters: 
Yo soy…, Yo tengo el pelo…, yo tengo los ojos.. 
Plural colors:  
Azules, verdes, marrones, de color avellana 

Students will be able to:  
Presentational  
• SWBAT state preferences in various topics of interest using previously studied vocabulary 
• SWBAT express temporary states, and feelings 
• SWBAT describe themselves orally and in writing using the first-person forms yo soy (ser) and yo tengo (tener). 
• SWBAT write simple sentences expressing descriptions of themselves and others using appropriate adjectives and 
sentence structures. 
Interpretive  
• SWBAT Identify and use basic descriptive adjectives to talk about physical traits and personality in Spanish. 
• SWBAT recognize and use common cognates to expand their Spanish vocabulary confidently. 
• SWBAT read and understand short descriptive phrases using cognates in Spanish. 
• SWBAT understand and recognize descriptive adjectives when listening to or reading simple descriptions of people. 
• SWBAT comprehend short dialogues where people describe themselves, their families, and their likes or dislikes. 
Interpersonal.  
• SWBAT ask/answer conversation questions in Target language 
• SWBAT ask/state preferences on topics of interest 
• SWBAT give personal information and descriptions using simple vocabulary. 

 
 

Assessment Evidence 
Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 



●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label images related to new vocabulary. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe a  picture orally or in writing  using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: identify colors and numbers from 0-50 in Spanish. 
●​ self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or 

vocabulary (e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making 
assessment interactive and accessible. 



●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions 
and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with 
songs and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and 
engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards 
• Teacher made resources  • Rockalingua 
 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
            Flashcards with images and words for parts of the body and face, and adjectives. 
            Associate adjectives with gestures (e.g., stretch arms for “alto,” ). 
            Tactile Activities: Use body tracing on paper where students label parts and describe traits. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 



●​ Use of prompts  
            Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 
            Provide sentence starters such as: "Yo soy ___.", "Yo tengo ___.” and "¿Cómo eres?" with clear, simple language. 
            Use gestures to show meanings of adjectives (e.g., stretch arms for “alto,” smile for “feliz”). 
            Point to pictures while saying vocabulary to reinforce connections. 

 Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
 more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a         
drawing rather than full sentences. 

 Repeat key phrases and structures regularly. 
 Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Yo soy ___.", "Yo tengo ___.” with 
adjectives card) 

●​ Authentic assessments  
All About Me Posters:Students create a poster with pictures and write simple sentences using yo soy, yo tengo, and 
adjectives to describe themselves. 
Oral Presentations:Students give a short oral presentation describing their physical traits, personality, and       
preferences using target vocabulary and verbs. 
Listening Comprehensions:Students listen to short descriptions and identify who is being described or answer 
questions about traits and preferences. 



Cognate Recognition Activities: Students find and explain cognates in a text or word list, demonstrating 
understanding of vocabulary connections. 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards with images and words for parts of the body and face, and adjectives. 

           Associate adjectives with gestures (e.g., stretch arms for “alto,” ). 
           Tactile Activities: Use body tracing on paper where students label parts and describe traits. 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 
           Provide sentence starters such as: "Yo soy ___.", "Yo tengo ___.” and "¿Cómo eres?" with clear, simple language. 
           Use gestures to show meanings of adjectives (e.g., stretch arms for “alto,” smile for “feliz”). 
           Point to pictures while saying vocabulary to reinforce connections. 

Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a            
drawing rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 



           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Yo soy ___.", "Yo tengo ___.” with 
adjectives card) 

●​ Authentic assessments  
All About Me Posters:Students create a poster with pictures and write simple sentences using yo soy, yo tengo, and 
adjectives to describe themselves. 
Oral Presentations:Students give a short oral presentation describing their physical traits, personality, and       
preferences using target vocabulary and verbs. 
Listening Comprehensions:Students listen to short descriptions and identify who is being described or answer 
questions about traits and preferences. 
Cognate Recognition Activities: Students find and explain cognates in a text or word list, demonstrating 
understanding of vocabulary connections. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards with images and words for parts of the body and face, and adjectives. 

           Associate adjectives with gestures (e.g., stretch arms for “alto,” ). 
           Tactile Activities: Use body tracing on paper where students label parts and describe traits. 

●​ Use of assisted technology  
           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers. 
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 
           Provide sentence starters such as: "Yo soy ___.", "Yo tengo ___.” and "¿Cómo eres?" with clear, simple language. 
           Use gestures to show meanings of adjectives (e.g., stretch arms for “alto,” smile for “feliz”). 



           Point to pictures while saying vocabulary to reinforce connections. 
Choice Prompts: Offer two options and ask students to identify the correct one. 

●​ Modification of content and student products  
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a         
drawing rather than full sentences. 
 Repeat key phrases and structures regularly. 
 Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Yo soy ___.", "Yo tengo ___.” with 
adjectives card) 

●​ Authentic assessments  
All About Me Posters:Students create a poster with pictures and write simple sentences using yo soy, yo tengo, and 
adjectives to describe themselves. 
Oral Presentations:Students give a short oral presentation describing their physical traits, personality, and       
preferences using target vocabulary and verbs. 
Listening Comprehensions:Students listen to short descriptions and identify who is being described or answer 
questions about traits and preferences. 
Cognate Recognition Activities: Students find and explain cognates in a text or word list, demonstrating 
understanding of vocabulary connections. 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 



●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Students support classmates by modeling conversations using yo soy, yo tengo, and adjectives. 
Students help classmates prepare and practice oral presentations, fostering confidence and collaboration. 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary (e.g., Students research  positive descriptive adjectives they want to learn 
and create bilingual word walls for their class) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural elements, 
encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students create simple surveys asking classmates about their likes, personality traits, or family members using 
¿Como eres Tú ?”  questions. They collect and analyze data to find common physical and /or personality traits. 
Students find fictional or real characters they like and practice describing them using new adjectives. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with 
questions) 

●​ Higher-order thinking skills  
Challenge students to find positive descriptive adjectives beyond the unit vocabulary. 
They can design a descriptive adjectives word Wall”  
They can create comics or short stories. Students write or orally tell a short story featuring characters with 
different traits and preferences, using descriptive language . 

●​ Interest-based content  
Let students create comics and or role play conversations about new vocabulary. 

●​ Student-driven instruction  



Choice based projects. Allow students to select topics they are like within the unit and create  stories, comics or 
vocabulary doodles. 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and structures, 
letting students choose what suits their learning style best. 

●​ Real-world problems and scenarios  

Students use descriptive language to solve a problem (e.g., describing a missing pet. Students can use pictures of 
their real pets or find a picture of their ideal pet to create posters and present to the class. Classmates take turns 
asking questions about the pet. 

Describing Family Members:Your teacher asks you to describe your family for a project. Write or say sentences 
describing family members’ physical traits and personalities. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers.  
Bilingual picture-word flashcards for physical traits and personality. 
Show pictures and ask students to identify words  
Use of cognates to increase comprehension  

●​ Teacher modeling (e.g., “Yo soy alta”) 
●​ Use simple yes/no questions to check comprehension (e.g., “La nina es alta?”). 
●​ Pairing students with beginning English language skills with students who have more advanced   English 

language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”Yo soy…”  
Use visuals and gestures while introducing each word. For instance, use TPR to act out different personality traits..   
Repeat often and provide opportunities to practice with support. 

●​ Word walls  



Create a descriptions word wall with colorful, illustrated cards  
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Yo soy…”, “Yo tengo…” ) 

●​ Think-pair-share  
Example: Students think about three adjectives that describe a classmate .They share their adjectives with a 
partner using simple sentences like “Yo soy…” and at least one  “Yo tengo…”.sentence describing hair or eye color. 
Their partner guesses who they are describing.Volunteers share one or two descriptions for the whole class to 
guess. 
Using Ser vs. Tener Students think about how to use “ser” and “tener” to describe themselves or others. Practice    
sentences with a partner, e.g., “Yo soy alto” and “Yo tengo el pelo corto.” Share sentences aloud for pronunciation 
and fluency practice. 

●​ Cooperative learning groups 
“Describe and Guess” Game.  In small groups, one student describes a classmate using adjectives and ser/tener 
without naming them. Others guess who is being described, practicing listening and descriptive language. 
“My Unique Self” Poster. Each group creates a poster featuring positive descriptions, and preferences using   
vocabulary and sentence frames. 
Goal: Encourage collaboration and reinforce writing and speaking skills. 

           Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
 

 
 
 

Unit 3  
 
 
 

Desired Results 
Unit 3: A Few of Our Favorite Things! 



Unit Summary: In this unit, students actively explore and share their own preferences by learning vocabulary related to 
everything that interests them personally from sports and food to music and places. Through student-centered activities 
like surveys, partner interviews, and choice-based projects, learners create their own vocabulary lists, discover new words 
and practice expressing what they like and what their family and friends like and dislike. Students will also learn about 
common preferences and traditions in Spanish-speaking cultures and compare them to their own. This interactive 
approach encourages students to connect language learning to their own lives, making conversations meaningful and fun 
while building confidence in speaking, listening, and writing about what matters most to them. 
 

Learning Standards 
NJSLS: 

●​ 7.1.NM.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases that 
have been repeatedly practiced 

●​ 7.1.NM.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics using 
memorized words and phrases that have been repeatedly practiced. 

●​ 7.1.NM.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 
supported by gestures or visuals. 

●​ 7.1.NM.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NM.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NM.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to climate 

change in the target culture(s) and in students' own cultures. 
●​ 7.1.NM.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and text 
support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NM.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and requests. 
●​ 7.1.NM.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NM.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 



●​ 7.1.NM.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 
supported by gestures or visuals. 

●​ 7.1.NM.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ .71.NM.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change in 

the target culture(s) and in students' own cultures. 
 
 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS): 

●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives 
about a local and/or global climate change issue and deliberate about possible solutions.  

●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s thinking 
about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  
●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, 

RL.5.9, 6.1.5.HistoryCC.8).  
Computer Science & Design Thinking (CS & DT):  

●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the factors 
that influenced the changes.  

●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address the 
diverse needs and wants of users.  

●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  
Interdisciplinary Connections: 
L.RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 

K.​ Identify and know the meaning of the most common prefixes and derivational suffixes. 

http://8.1.5.ni


L.​ Decode words with common Latin suffixes. 
M.​Decode multisyllable words. 
N.​ Read grade-appropriate irregularly spelled words. 
O.​ Analyze the parts of high-frequency words that are regular and the parts that are irregular. 

L.RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 

G.​ Read grade-level text with purpose and understanding. 

H.​ Read grade-level text orally with accuracy, appropriate rate, and expression. 

I.​ Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

L.WF.3.2. Demonstrate command of the conventions of encoding and spelling. 

O.​ Spell single syllable words with less common and complex graphemes (ough, augh; -old, -ind, -ost, -ild families). 
P.​ Use digital or print tools such as a dictionary or thesaurus to check spellings of unknown words. 
Q.​ Identify language of word origin, as noted in dictionaries. 
R.​ Spell singular and plural possessives (teacher’s; teachers’) 
S.​ Change y to i (cried) in words with suffixes, when required. 
T.​ Spell regular two- and three-syllable words that: 

i.​ Combine all basic syllable types: closed, VCe, open, vowel team, vowel –r, Consonant-le. 
ii.​ Include common, transparent, prefixes and suffixes (e.g., re-, pre-, sub-, un-, dis-, mis-; -able, -ness, -ful) and 

suffix -tion. 
U.​ Spell common words in English, including regular and irregular forms. 

L.KL.3.1. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 



G.​ Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases. 

H.​ Choose words and phrases for effect. 
I.​ Recognize and observe differences between the conventions of spoken and written English. 

RL.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of a literary text, 
referring explicitly to textual evidence as the basis for the answers. 

RI.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of an informational 
text, referring explicitly to textual evidence as the basis for the answers. 

RI.IT.3.3. Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect. 

RI.MF.3.6. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

W.IW.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

K.​ Introduce a topic clearly. 
L.​ Develop the topic with facts, definitions, and concrete details, text evidence, or other information and examples 

related to the topic. 
M.​Include text features (e.g.: illustrations, diagrams, captions) when useful to support comprehension. 
N.​ Link ideas within sections of information using transition words and phrases (e.g., then, because, also, another, 

therefore). 
O.​ Provide a conclusion related to the information or explanation presented. 



W.WR.3.5. Generate questions about a topic and independently locate related information from at least two reference 
sources (print and non-print) to obtain information on that topic. 

SL.PE.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

I.​ Explicitly draw on previously read text or material and other information known about the topic to explore ideas 
under discussion. 

J.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, 
speaking one at a time about the topics and texts under discussion). 

K.​ Ask questions to check understanding of information presented, stay on topic, and link their comments to the 
remarks of others. 

L.​ Explain their own ideas and understanding in light of the discussion. 

SL.II.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. 

SL.ES.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

SL.PI.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace.  

opportunity to integrate climate change education. 

SL.UM.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays when appropriate 
to emphasize or enhance certain facts or details. 

SL.AS.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 



 
 

Learning Targets 

Unit Essential Questions: 
●​ How can I use Spanish to talk about my personal likes 

and dislikes? 
●​ In what ways does sharing preferences help me 

connect with others in Spanish? 
●​ How do I discover and remember new vocabulary that 

relates to my own interests? 
●​ Why is it important to understand and express what 

my family and friends like or dislike? 
●​ How can I use language skills to create meaningful 

conversations about topics I care about? 
●​ Why is it important to understand and express what 

people from Spanish-speaking cultures like or dislike? 
●​ How can I use language skills to create meaningful 

conversations about topics I care about while learning 
about Hispanic cultures? 

Unit Enduring Understandings: 
●​ Expressing personal preferences in Spanish enables 

meaningful communication and 
relationship-building. 

●​ Learning vocabulary connected to one’s interests 
makes language acquisition more engaging and 
memorable. 

●​ Sharing and comparing likes and dislikes helps 
develop listening and speaking fluency. 

●​ Language learning is most effective when it reflects 
students’ real-life experiences, social connections, 
and appreciation of diverse cultures. 

●​ Building confidence in expressing preferences 
encourages continued language use and fosters 
respect for Hispanic cultural traditions and lifestyles. 
 

Vocabulary:  
Expressing Preferences: 
¿Qué te gusta?, ¿Te gusta(n)?, ¿Qué prefieres?,  ¿Cuál es tu favorito/a?, Me gusta(n), No me gusta(n), le gusta(n), No le 
gusta(n), Prefiero, Mi favorito / Mi favorita 
Food adjectives  
delicioso, asco, caliente, frío, sabroso, amargo, guacala, 
Popular foods( +cognates+student created lists) 



La pizza, la pasta, los panqueques, la hamburguesa, las papas fritas, la sopa, el pollo, la carne, el queso, etc 
Desserts 
El helado, la fruta, el pudin, los churros, el flan, chuches, dulces, chocolate, (+student created list) 
Vegetables  
la coliflor, el tomate, la ensalada, el brócoli,etc 
Popular sports ( + student created list) 
el hockey, lacrosse, el esquí, ser animadora, correr, nadar, bailar 
Popular interests ( + student created list) 
Musica, pop, rock, rap, salsa, videojuegos, televisión, el teléfono móvil/celular, el libro, La ropa 

Students will be able to:  
Presentational  
• SWBAT state preferences in various topics of interest using previously studied vocabulary 
• SWBAT express temporary states, and feelings 
• SWBAT create and share personalized vocabulary lists based on their own interests and those of family and friends. 
• SWBAT write simple sentences expressing their preferences and that of others. 
Interpretive  
• SWBAT identify and use vocabulary related to sports, food, music, clothing in Spanish. 
• SWBAT recognize and use common cognates to expand their Spanish vocabulary confidently. 
• SWBAT Describe foods using adjectives such as sweet, salty, hot, and cold in Spanish. 
• SWBAT comprehend short dialogues where people state preferences. 
• SWBAT compare and contrast personal preferences with common traditions and preferences in Spanish-speaking 
cultures. 
Interpersonal.  
• SWBAT ask/answer conversation questions in Target language 
• SWBAT ask/state preferences on topics of interest 
• SWBAT use cognates to express preferences 
• SWBAT give personal information and preferences using simple vocabulary. 



• SWBAT participate in partner interviews, surveys, and group discussions to practice expressing preferences and cultural 
comparisons. 

Learning Activities & Differentiation: Diversity & Inclusion  
●​ Choral and individual repetition of new vocabulary,  
●​ Numbers counting 0-50 songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 
●​ Round-robin activities: ¿Te gusta….? ,This or that 
●​ Role play conversations 
●​ Calendar: Identify calendar information, including identifying the date of changing activities and weather  
●​ Storylistening, with cognates, comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read infographs, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write simple responses to questions that require students to use the vocabulary in a real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class about 

what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Research topics of Hispanic Heritage and Spanish Speaking countries. 

PRESENTATIONAL MODE 
●​ Create a comic strip.  
●​ Make a presentation on Google Drive 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF


●​ Make a poster to present ideas. 
●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a 

poster that reflects their answer to the question, and then present it to the class as a whole. 

 
  

Assessment Evidence 
Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label preferences 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe a picture orally using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Counting to 50 and using colors as adjectives in Spanish. 



●​ self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary 

(e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making assessment 
interactive and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions 
and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with 
songs and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and 
engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet  • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards • 
Teacher made resources • Rockalingua 

 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  



Specific examples applied to the unit 
●​ Use of visual and multisensory supports 

            Use picture cards and illustrated vocabulary charts for sports, foods, music, to reinforce word meanings. 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 
Create graphic organizers for students to categorize likes, dislikes, and cultural comparisons. 

           Use objects related to vocabulary (e.g., toy instruments, food replicas). 
●​ Use of assisted technology  

           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 

Provide sentence starters such as: "Me gusta ___.", "No me gusta ___.” and "¿Qué te gusta?" with clear, simple    
language. 

           Display color-coded word banks separating likes, dislikes, and preferences. 
           Point to pictures while saying vocabulary to reinforce connections. 

Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 



           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Me gusta ___.", "No me gusta ___.” with 
spots/foods card) 

●​ Authentic assessments  
Personal Preference Survey and Presentation. Students conduct a survey asking classmates about their favorite sports, 
foods, and music. They summarize results and present findings in Spanish using target vocabulary and phrases. 
“My Favorite Things” Poster or Booklet. Students create a visual project showcasing their likes and dislikes with 
drawings and simple sentences in Spanish. 

Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
            Use picture cards and illustrated vocabulary charts for sports, foods, music, to reinforce word meanings. 

multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 
           Visual timers to help manage activity duration. 

Create graphic organizers for students to categorize likes, dislikes, and cultural comparisons. 
           Use objects related to vocabulary (e.g., toy instruments, food replicas). 

●​ Use of assisted technology  
           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 

Provide sentence starters such as: "Me gusta ___.", "No me gusta ___.” and "¿Qué te gusta?" with clear, simple    
language. 

           Display color-coded word banks separating likes, dislikes, and preferences. 
           Point to pictures while saying vocabulary to reinforce connections. 

Choice Prompts: Offer two options and ask students to identify the correct one. 



●​ Modification of content and student products  
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments and allow extra time for vocabulary acquisition and practice activities, such as surveys and 
presentations. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Me gusta ___.", "No me gusta ___.” with 
spots/foods card) 

●​ Authentic assessments  
Personal Preference Survey and Presentation. Students conduct a survey asking classmates about their favorite sports, 
foods, and music. They summarize results and present findings in Spanish using target vocabulary and phrases. 
“My Favorite Things” Poster or Booklet. Students create a visual project showcasing their likes and dislikes with 
drawings and simple sentences in Spanish. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
            Use picture cards and illustrated vocabulary charts for sports, foods, music, to reinforce word meanings. 

multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 
Create graphic organizers for students to categorize likes, dislikes, and cultural comparisons. 

           Use objects related to vocabulary (e.g., toy instruments, food replicas). 
●​ Use of assisted technology  



           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Visual Prompts: Show pictures of descriptive adjectives to reinforce vocabulary. 

Provide sentence starters such as: "Me gusta ___.", "No me gusta ___.” and "¿Qué te gusta?" with clear, simple    
language. 

           Display color-coded word banks separating likes, dislikes, and preferences. 
           Point to pictures while saying vocabulary to reinforce connections. 

Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., Me gusta ___.", "No me gusta ___.” with 
spots/foods card) 

●​ Authentic assessments  
Personal Preference Survey and Presentation. Students conduct a survey asking classmates about their favorite sports, 
foods, and music. They summarize results and present findings in Spanish using target vocabulary and phrases. 



“My Favorite Things” Poster or Booklet. Students create a visual project showcasing their likes and dislikes with 
drawings and simple sentences in Spanish. 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Students lead group surveys or interviews, guiding peers in question formation and conversation practice. Assign 
them as peer tutors to help classmates with pronunciation and sentence construction. 
Students help classmates prepare and practice oral presentations, fostering confidence and collaboration. 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Provide advanced comprehension readings, and infographics with review questions. 
Introduce additional related vocabulary (e.g., Students research winter sports, breakfast ,lunch or dinner foods beyond 
basic vocabulary and create bilingual word walls for their class) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural elements, 
encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students create simple surveys asking classmates about other topics of interest using cognates and previous  
questions (e.g., ¿Te gusta Marvel o te gusta DC? ¿Te gusta Spiderman o Superman?). They collect and analyze data to 
find common physical and /or personality traits. 
Students research different popular topics and compare their popularity in other countries (e.g., What are the most 
popular pets in Spanish Speaking countries compared to in the US.) 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua videos with questions) 

●​ Higher-order thinking skills  



Students analyze similarities and differences between their own preferences and those typical in various 
Spanish-speaking cultures 
Provide simple infographics for students to explore from multiple Spanish-speaking countries.  Students summarize 
and discuss how preferences vary between these countries (e.g., what % of homes in spanish speaking countries have 
a dog,what  % have a cat) 

●​ Interest-based content  
Let students create comics and or role play conversations about new vocabulary. 

●​ Student-driven instruction  
Choice based projects. Allow students to select topics they are like within the unit and create  stories, comics or 
vocabulary doodles. 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and structures, letting 
students choose what suits their learning style best. 

●​ Real-world problems and scenarios  
Planning a Party. Students need to decide what foods, music, and activities to include based on guests’ preferences. 
Use Spanish to ask and share likes and dislikes to make choices everyone will enjoy. (e.g., ¿Te gusta coca-cola o 
pepsi?, ¿Te gusta la pizza o las hamburguesas? 
Interviewing Family or Friends. Conduct a simple interview asking about favorite foods, music, and hobbies. Record  
answers and present findings in Spanish. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers.  
Bilingual picture-word flashcards for physical traits and personality. 
Show pictures and ask students to identify words  
Use of cognates to increase comprehension  

●​ Teacher modeling (e.g., “Me gusta la coca-cola. ¿Te gusta ?”) 
●​ Use simple yes/no questions to check comprehension (e.g., ¿Te gusta la pizza?”). 



●​ Pairing students with beginning English language skills with students who have more advanced English language 
skills  

●​ Scaffolding  
Break vocabulary and phrases into small chunks. For example, start with key words :”Me gusta…”  
Use visuals and gestures while introducing each word. For instance, use TPR to act out different personality traits..         
Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a descriptions word wall with colorful, illustrated cards  
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “¿Te gusta…”, ) 

●​ Think-pair-share 
Sharing Personal Preferences. Students think about their favorite sport, food, or music. Students share their favorites 
with a  partner using simple Spanish phrases like “Me gusta…” or “Prefiero…”Pairs share one favorite item with the 
whole class 

●​ Cooperative learning groups 
Preference Surveys. In small groups, students create and conduct surveys about classmates’ favorite sports, foods, and 
music. Practice asking questions, collecting data, and reporting results in Spanish. (e.g., How many students in the 
class liked rock music, how many liked rap.) 
Cultural Match-Up. Some students have descriptions of Hispanic foods or sports, others have names and pictures. 
They ask and answer questions to match each food or sport with its correct name and image.(e.g., ¿Es dulce? Es 
helado?) 

           Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
 

 
 
 



Unit 4  
 
 
 

Desired Results 
Unit 4:  Planet Earth 

Unit Summary: In this unit, students explore important parts of our planet by learning vocabulary about farm animals, 
ocean animals, and nature. They discover how animals live in different environments like farms and oceans, and learn 
words related to plants, and weather. Students hear stories about animals and practice story-listening activities and story 
based vocabulary practice. Students celebrate Earth day and through interactive activities, songs, and stories, they build 
Spanish skills to describe the natural world, and communicate about the planet we all share. 
 
 

Learning Standards 
NJSLS: 
Interpersonal Mode: 
7.1.NM.IPERS.1 Request and provide information by asking and answering simple, practiced questions, using memorized 
words and phrases  
7.1.NM.IPERS.2 Share basic needs on very familiar topics using words, phrases, and short memorized, formulaic sentences 
practiced in class.  
7.1.NM.IPERS.3 Express one's own and react to others' basic preferences and/or feelings using memorized, words, phrases, 
and simple memorized sentences that are supported by gestures and visuals.  
7.1.NM.IPERS.4 Give and follow simple oral and written directions, commands, and requests when participating in classroom 
and cultural activities.  
 
Interpretive Mode: 



7.1.NM.IPERS.5 Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during 
leave-takings, and in daily interactions  
7.1.NM.IPRET.1 Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic 
materials and other resources related to targeted themes.  
7.1.NM.IPRET.2 Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to 
familiar and practiced topics.  
7.1.NM.IPRET.3 Identify familiar people, places, objects in daily life based on simple oral and written descriptions. 
7.1.NM.IPRET.4 Report on the content of short messages that they hear, view, and read in predictable culturally authentic 
materials. 7.1.NM.IPRET.5 Demonstrate comprehension of brief oral and written messages found in short culturally authentic 
materials on global issues, including climate change. 
 
Presentational Mode: 
7.1.NM.PRSNT.1 Present basic personal information, interests, and activities using memorized words, phrases, and a few 
simple sentences on targeted themes.  
7.1.NM.PRSNT.2 State basic needs on very familiar topics using words, phrases, and short memorized, formulaic sentences 
practiced in class  
7.1.NM.PRSNT.3 Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits  
7.1.NM.PRSNT.4 Copy/write words, phrases, or simple guided texts on familiar topics. 

Interdisciplinary Connections 
Career Readiness, Life Literacies, & Key Skills (CLKS): 

●​ 9.4.5.CI.1 Use appropriate communication technologies to collaborate with individuals with diverse perspectives about 
a local and/or global climate change issue and deliberate about possible solutions.  

●​ 9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand one’s thinking 
about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

●​ 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online or offline technology (e.g., 8.1.5.NI.2). 
●​ 9.4.5.DC.6: Compare and contrast how digital tools have changed social interactions (e.g., 8.1.5.IC.1).  

http://8.1.5.ni


●​ 9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, 
RL.5.9, 6.1.5.HistoryCC.8).  

Computer Science & Design Thinking (CS & DT):  
●​ 8.1.5.IC.1 Identify computing technologies that have impacted how individuals live and work and describe the factors 

that influenced the changes.  
●​ 8.1.5.IC.2 Identify possible ways to improve the accessibility and usability of computing technologies to address the 

diverse needs and wants of users.  
●​ 8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.  

Interdisciplinary Connections: 
L.RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding and encoding words. 

P.​ Identify and know the meaning of the most common prefixes and derivational suffixes. 
Q.​ Decode words with common Latin suffixes. 
R.​ Decode multisyllable words. 
S.​ Read grade-appropriate irregularly spelled words. 
T.​ Analyze the parts of high-frequency words that are regular and the parts that are irregular. 

L.RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 

J.​ Read grade-level text with purpose and understanding. 

K.​ Read grade-level text orally with accuracy, appropriate rate, and expression. 

L.​ Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

L.WF.3.2. Demonstrate command of the conventions of encoding and spelling. 

V.​ Spell single syllable words with less common and complex graphemes (ough, augh; -old, -ind, -ost, -ild families). 



W.​Use digital or print tools such as a dictionary or thesaurus to check spellings of unknown words. 
X.​ Identify language of word origin, as noted in dictionaries. 
Y.​ Spell singular and plural possessives (teacher’s; teachers’) 
Z.​ Change y to i (cried) in words with suffixes, when required. 
AA.​Spell regular two- and three-syllable words that: 

i.​ Combine all basic syllable types: closed, VCe, open, vowel team, vowel –r, Consonant-le. 
ii.​ Include common, transparent, prefixes and suffixes (e.g., re-, pre-, sub-, un-, dis-, mis-; -able, -ness, -ful) and 

suffix -tion. 
BB.​Spell common words in English, including regular and irregular forms. 

L.KL.3.1. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

J.​ Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases. 

K.​ Choose words and phrases for effect. 
L.​ Recognize and observe differences between the conventions of spoken and written English. 

RL.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of a literary text, 
referring explicitly to textual evidence as the basis for the answers. 

RI.CR.3.1. Ask and answer questions and make relevant connections to demonstrate understanding of an informational text, 
referring explicitly to textual evidence as the basis for the answers. 

RI.IT.3.3. Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect. 



RI.MF.3.6. Use information gained from text features (e.g., illustrations, maps, photographs) and the words in a text to 
demonstrate understanding of the text (e.g., where, when, why, and how key events occur). 

W.IW.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

P.​ Introduce a topic clearly. 
Q.​ Develop the topic with facts, definitions, and concrete details, text evidence, or other information and examples 

related to the topic. 
R.​ Include text features (e.g.: illustrations, diagrams, captions) when useful to support comprehension. 
S.​ Link ideas within sections of information using transition words and phrases (e.g., then, because, also, another, 

therefore). 
T.​ Provide a conclusion related to the information or explanation presented. 

W.WR.3.5. Generate questions about a topic and independently locate related information from at least two reference sources 
(print and non-print) to obtain information on that topic. 

SL.PE.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 

M.​Explicitly draw on previously read text or material and other information known about the topic to explore ideas 
under discussion. 

N.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, 
speaking one at a time about the topics and texts under discussion). 

O.​ Ask questions to check understanding of information presented, stay on topic, and link their comments to the 
remarks of others. 

P.​ Explain their own ideas and understanding in light of the discussion. 



SL.II.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and 
formats, including visually, quantitatively, and orally. 

SL.ES.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

SL.PI.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace.  

opportunity to integrate climate change education. 

SL.UM.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays when appropriate to 
emphasize or enhance certain facts or details. 

SL.AS.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 

NJ: 2020 SLS: Science 

NJ: Grade 3 

3-LS4 Biological Evolution: Unity and Diversity 
Students who demonstrate understanding can:  

●​ 3-LS4-4. Make a claim about the merit of a solution to a problem caused the environmental changes, and the types of 
plants and animals that live there may change.  

 
 

Learning Targets 

Unit Essential Questions: Unit Enduring Understandings: 



 
●​ What animals would you be likely to find on the farm? 
●​ What animals would you be likely to find in the ocean?​

Which animals can be found in some well-known fables 
and stories? 

●​ What vocabulary and language skills help us describe 
the natural world in Spanish? 

●​ How can listening to stories about animals improve our 
understanding and use of Spanish? 

●​ Why is it important to care for the Earth and celebrate 
Earth Day? 
 

 
●​ Different environments, like farms and oceans, 

support specific animals adapted to live there. 
●​ Animals play important roles in cultures and 

storytelling, often symbolizing traits and teaching 
lessons. 

●​ Recognizing animals in stories helps us connect 
language learning with cultural traditions and 
values.​
Learning vocabulary related to nature and animals 
enables meaningful communication about the world 
around us. 

●​ Story-listening activities support language 
development and deepen cultural and 
environmental awareness. 

●​ Caring for the Earth is a shared responsibility that 
connects people globally. 

●​ Some animals make different sounds in Spanish. 
 

Vocabulary:  
Farm Animals  
Los pollitos, la gallina, la vaca, el caballo, el gallo, el cerdo, la cabra, el pato, la oveja  
Ocean Animals  
el tiburón, el delfín, la tortuga marina, la medusa, el pez, la ballena, el cangrejo, el pulpo, la estrella de mar, el caballito de 
mar  
Animal Characteristics  



grande, pequeño, suave, lindo, feo, rápido, lento, vuela 
Earth and Nature 
La Tierra, el sol, la luna, el planeta, El agua, El río, El océano, animales en peligro, el árbol, la flor, las plantas, plantar, 
conservar, salvar. 

Students will be able to:  
Presentational  
• SWBAT state preferences on animals and topics of interest using previously studied vocabulary 
• SWBAT express temporary states, and feelings 
• SWBAT describe animals orally and in writing using simple sentences. 
• SWBAT create posters for Earth day stating caring for animals and the Oceans. 
Interpretive  
• SWBAT identify and name common farm and ocean animals in Spanish. 
• SWBAT recognize and use common cognates to expand their Spanish vocabulary confidently. 
• SWBAT listen to and comprehend short animal stories, answering questions to demonstrate understanding. 
 SWBAT participate in story-based vocabulary activities to reinforce new words and expressions. 
• SWBAT understand the importance of nature and Earth Day. 
Interpersonal.  
• SWBAT ask/answer conversation questions in Target language 
• SWBAT ask/state preferences on animals and topics of interest 
• SWBAT give personal information and descriptions using simple vocabulary. 

Learning Activities & Differentiation: Diversity & Inclusion [DEI], Climate Change  
 

●​ Choral and individual repetition of new vocabulary,  
●​ Numbers counting 0-50 songs, mini quizzes, review games 
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Round-robin activities: ¿Te gusta….? ,This or that 
●​ Role play conversations 
●​ Calendar: Identify calendar information, including weather trends throughout the month, write the date in 

international format 
●​ Storylistening, with cognates, comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read infographs, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write simple responses to questions that require students to use the vocabulary in a real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class about what 

their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Story-Based Vocabulary Practice: activities where students match words from the story to pictures or act out animal 

movements and behaviors. 
PRESENTATIONAL MODE 

●​ Create a comic strip.  
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 

 
  

Assessment Evidence 
Formative Assessments: 



●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label a farm or ocean scene including animals they’ve learned. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe a picture orally using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Story-Based Vocabulary Practice: Match words from the story to pictures 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Count animals to 50  and describe using color adjectives in Spanish. 
●​ self-assessment reflections. 

 
Alternative Assessments: 

●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary. 

Supports kinesthetic learners and those with limited verbal skills, making assessment interactive and accessible. 



●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions 
and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with 
songs and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and 
engages students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards • 
Teacher made resources • Rockalingua 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
            Use picture cards and illustrated vocabulary charts for animals that live on the farm or in the ocean. 

Multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 
           Use objects related to vocabulary (e.g., toy animals). 

●​ Use of assisted technology  
           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  



           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 
●​ Use of prompts  

           Show pictures of different animals to reinforce vocabulary. 
Provide sentence starters such as: "En la granja hay ________.", "En el océano hay ___.”  
Display color-coded word banks separating animals in the farm and in the ocean. 

           Point to pictures while saying vocabulary to reinforce connections. 
Choice Prompts: Offer two options and ask students to identify the correct one. 

●​ Modification of content and student products  
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., En la granja hay___.", "En el oceano hay 
___.” with animals card) 

●​ Authentic assessments  
Visual Vocabulary Matching. Students match pictures of animals, plants, or weather to Spanish words using 
flashcards or digital apps. Provide clear visuals and allow extra time. Use color-coded cards to aid memory. 
Story Retell with Visual Prompts. After listening to an animal story, students retell or sequence it using picture cards 
or storyboards. Provide sentence frames and allow oral responses. 

Specific Strategies and Practices that Support Students with 504:  



Specific examples applied to the unit 
●​ Use of visual and multisensory supports 

           Use picture cards and illustrated vocabulary charts for animals that live on the farm or in the ocean. 
Multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
Create graphic organizers for students to categorize animals. 

           Use objects related to vocabulary (e.g., toy animals). 
●​ Use of assisted technology  

           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Show pictures of different animals and nature to reinforce vocabulary. 
           Show pictures of different animals to reinforce vocabulary. 

Provide sentence starters such as: "En la granja hay ________.", "En el océano hay ___.”  
Display color-coded word banks separating animals in the farm and in the ocean. 

           Point to pictures while saying vocabulary to reinforce connections. 
Choice Prompts: Offer two options and ask students to identify the correct one. 

●​ Modification of content and student products  
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 



           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., En la granja hay ___.", "En el oceano hay 
___.” with animals card) 

●​ Authentic assessments  
Visual Vocabulary Matching. Students match pictures of animals, plants, or weather to Spanish words using 
flashcards or digital apps. Provide clear visuals and allow extra time. Use color-coded cards to aid memory. 
Story Retell with Visual Prompts. After listening to an animal story, students retell or sequence it using picture cards 
or storyboards. Provide sentence frames and allow oral responses. 

Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
            Use picture cards and illustrated vocabulary charts for sports, foods, music, to reinforce word meanings. 

multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 
Create graphic organizers for students to categorize animals. 

           Use objects related to vocabulary (e.g., toy animals). 
●​ Use of assisted technology  

           Chromebooks used to supplement speaking.  
           Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
           Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
           Show pictures of different animals and nature to reinforce vocabulary. 
Show pictures of different animals to reinforce vocabulary. 

Provide sentence starters such as: "En la granja hay ________.", "En el océano hay ___.”  
Display color-coded word banks separating animals in the farm and in the ocean. 

           Point to pictures while saying vocabulary to reinforce connections. 
Choice Prompts: Offer two options and ask students to identify the correct one. 



●​ Modification of content and student products  
Break tasks into small, simple steps with frequent breaks. 
Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  
more visuals and gestures to support understanding. 
Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a drawing 
rather than full sentences. 
Repeat key phrases and structures regularly. 
Use consistent sentence frames and routines to build confidence. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching (drag and match activities for vocabulary recognition) 
           Provide images and word cards for new vocabulary  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., En la granja hay ___.", "En el oceano hay 
___.” with animals card) 

●​ Authentic assessments  
Visual Vocabulary Matching. Students match pictures of animals, plants, or weather to Spanish words using 
flashcards or digital apps. Provide clear visuals and allow extra time. Use color-coded cards to aid memory. 
Story Retell with Visual Prompts. After listening to an animal story, students retell or sequence it using picture cards 
or storyboards. Provide sentence frames and allow oral responses. 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Students help classmates prepare and practice oral presentations, fostering confidence and collaboration. 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 



Provide advanced comprehension readings, and infographics with review questions. 
Introduce additional related vocabulary (e.g., Students research animals and nature vocabulary beyond the basic 
vocabulary and draw pictures for bilingual word walls for their class) 

●​ Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural elements, 
encouraging original language production. 
Engage the student in creating short dialogues or role-plays using animals and nature vocabulary. 

●​ Inquiry-based instruction  
Students create simple surveys asking classmates about their favorite animals (They collect and analyze data to 
find common preferences. 
Allow students to choose a topic within the unit (e.g., a specific animal, plant, or environmental issue) and draw, 
write or label a creative project using Spanish. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua videos with questions) 

●​ Higher-order thinking skills  
Encourage students to create original stories,or comics that combine facts with imaginative elements related to 
their topic. 
Provide simple infographics for students to explore on endangered animals or earth day from multiple 
Spanish-speaking countries. Provide guided questions (e.g., ¿Qué animal está en peligro?, ¿Dónde vive el animal?) 

●​ Interest-based content  
Let students create comics and or role play conversations about new vocabulary. 

●​ Student-driven instruction  
Choice based projects. Allow students to select topics they like within the unit and create  stories, comics or 
vocabulary doodles. 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and structures, 
letting students choose what suits their learning style best. 

●​ Real-world problems and scenarios  



Recycling at School. Sort paper and plastic in recycling bins. Use vocabulary to say what you recycle (e.g., “Reciclo 
papel y plástico.”) 
Students describe animals that they have seen on the farm or in the ocean (or zoo) using descriptive adjectives. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers.  
Bilingual picture-word flashcards for physical traits and personality. 
Show pictures and ask students to identify words  
Use of cognates to increase comprehension  

●​ Teacher modeling (e.g., “El delfín vive en el océano?”) 
●​ Use simple yes/no questions to check comprehension (e.g., ¿El pez viven en el oceano?”). 
●​ Pairing students with beginning English language skills with students who have more advanced English language 

skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”El_____viven en el oceano” 
Use visuals and gestures while introducing each word. Repeat often and provide opportunities to practice with 
support. 

●​ Word walls  
Create a descriptions word wall with colorful, illustrated cards  
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “¿Hay un…”, ) 

●​ Think-pair-share 
Sharing Personal Preferences. Students think about their favorite animal. Students share their favorites with a  
partner using simple Spanish phrases like “Me gusta…” Pairs share one favorite animal with the whole class 

●​ Cooperative learning groups 



Animal Habitat Posters. Groups create posters showing different animals and their habitats (farm, ocean,) Each    
student describes an animal and its home in Spanish, then the group combines their work. 

           Animal Charades. Groups take turns acting out farm or ocean animals while others guess the animal in Spanish. 
Use movement and vocabulary to reinforce learning 
Nature Vocabulary Bingo. Groups play bingo using pictures and words related to nature, animals, and Earth Day     
vocabulary.  
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
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