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Course Title: Grade 2 Spanish 

Course Description: This second-grade Spanish course continues to develop students’ basic 
language skills by reinforcing and expanding vocabulary and simple conversational phrases 
introduced in earlier grades. Students will deepen their understanding of Spanish with 
additional engaging topics and exploring new themes including: expressing their emotions, 
likes and dislikes, days of the week, weather, animals, and food. Through interactive games, 
songs, storytelling, and hands-on activities, learners will strengthen their listening and 
speaking skills, practicing Spanish in practical, real-life situations. The course encourages 
curiosity and confidence, fostering a positive environment that celebrates Spanish language 
and culture while laying a solid foundation for continued language growth. 

 

World Languages 

As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global citizenry. In all regions, 
there are people speaking and interacting with others in different languages; there are street signs in several languages and 
international enterprises conducting business in English and in a multitude of other languages. The New Jersey Department of 
Education, whose mission is to equip students with the necessary knowledge, skills, and attitudes to participate successfully in 
the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages and 
cultures. 

2020 New Jersey Student Learning Standards for World Languages 



Intent and Spirit 

The study of world languages benefits all students by fostering academic success, cognitive flexibility, increased access to 
information from other content areas, employment opportunities, and the ability to function more effectively with 
understanding and respect in all environments encountered in their lives. To meet the high school graduation requirement 
(N.J.A.C. 6A: 8:5.1), the New Jersey Student Learning Standards — World Languages (NJSLS-WL) promotes an acquisition process 
that is research-based, spiraling and recursive, and aligned to appropriate proficiency targets that are designed to ultimately 
enable learners to attain Novice High proficiency level or higher, which is a requirement for high school graduation. All students 
have regular, sequential instruction in one or more world languages beginning in kindergarten and continuing at least through 
the freshman year of high school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise 
meet the current year requirement for high school graduation to continue their study of a second language through high school 
in order to reach higher proficiency levels. Opportunities to develop higher levels of proficiency should be based on personal and 
career interests. 

Mission 

World language education provides learners with the essential language skills and cultural understandings in languages other 
than English necessary to live and work in a global, culturally diverse world. 

Vision 

An education in world languages fosters a population that: 

●​ Cultivates communication and cultural understanding in more than one language with the levels of language 
proficiency that are required to function in a variety of occupations and careers in the contemporary workplace; 

●​ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural differences and 
that enhance cross-cultural communication; 

●​ Participates in local and global communities with people who speak languages other than English to address social 
justice issues and other global problems; and 



●​ Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our 
increasingly interconnected world. 

 
 

Course Sequence & Pacing 

Unit Title  

Estimated  
Number of Instructional 

Periods/Days  

Unit 1: Hola amigos! MP 1 - Weeks 1-10 
Days 1-45 

Unit 2: Daily Life MP 2 - Weeks 11-20 
Days 46-90 

Unit 3: Home Sweet Home MP 3 - Weeks 21-30 
Days 91-135 

Unit 4: Vacation MP 4 - Weeks 31-40 
Days 136-180 

 
 
 
 

Unit 1  

 
 



 
Desired Results 

Unit 1:   Hola amigos 

Unit Summary:  
This second grade unit builds upon introducing foundational Spanish, setting expectations, establishing a love for the language, 
an enduring understanding of the culture and the identification and application of vocabulary and language structures 
introduced in earlier grades.  This will be achieved through a multisensory approach including: comprehensible input strategies, 
spiraling past vocabulary, TPR, games, online platforms, singing, and speaking.  Some of the vocabulary we will be exploring are 
phrases for greeting people, introducing themselves and others, stating emotions, and engaging in basic culturally appropriate 
conversations.  We will also explore: numbers, colors, “tener” expressions, and commands.   As for our cultural focus: this unit 
will also emphasize the cultural significance between formal and informal.   Another topic of discussion will be Hispanic 
heritage month.  We will dive deep into what it means to be Hispanic, geography, famous people and notable contributions. 
 

Learning Standards 

NJSLS: 
●​ 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 

that have been repeatedly practiced 
●​ 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 

using memorized words and phrases that have been repeatedly practiced. 
●​ 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 

supported by gestures or visuals. 
●​ 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 



●​ 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change 

in the target culture(s) and in students' own cultures. 
Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 

8.1.2.NI.4).  
●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.  
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.  

Computer Science & Design Thinking (CS & DT):  
●​ 8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on 

user needs and 
●​ preferences. 
●​ 8.1.2.NI.4: Explain why access to devices needs to be secured. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 
●​ 8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the 

factors that 
●​ influenced the changes. 



●​ 8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to address 
the diverse needs and wants of users. 

Interdisciplinary Connections: 
Reading: 

●​ RI.CR.2.1. Ask and answer questions to demonstrate understanding of key details in an informational text, 
referring explicitly to the text as the basis for the answers. 

●​ RI.CI.2.2. Recount a text in oral and written form and determine main topic (in multi-paragraph informational 
text, focusing on specific paragraphs). 

●​ RI.IT.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in a 
sequence within a text. 

●​ RI.TS.2.4. Describe the overall structure of a text and effectively use various text features (e.g., graphs, charts, 
images, captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or 
information. 

●​ RI.PP.2.5. Identify the main purpose of a text, including what the author seeks to explore, answer, explain, or 
describe. 

●​ RI.MF.2.6. Explain how specific illustrations and images (e.g., a diagram showing how a machine works) 
contribute to and clarify a text.  

●​ RI.AA.2.7. Describe and identify the logical connections of how reasons support specific points the author makes 
in a text. 

●​ RI.CT.2.8. Compare and contrast two informational versions of the same idea or topic by different authors or 
authors from different cultures. 

Writing:  
●​ W.AW.2.1. With prompts and support, write opinion pieces to present an idea with reasons or information. 
●​ W.IW.2.2. Write informative/explanatory texts to examine a topic and convey ideas and information.  
●​ W.NW.2.3. Write narratives based on real or imagined experiences or events with basic story elements. 
●​ W.WP.2.4. With guidance and support from adults and peers, develop and strengthen writing as needed by 

planning, revising and editing. 



●​ W.WR.2.5. Generate questions about a topic and locate related information from a reference source to obtain 
information on that topic through shared and independent research. 

●​ W.SE.2.6. Prioritize information provided by different sources on the same topic while gathering ideas and 
planning to write about a topic. 

●​ W.RW.2.7. Engage in both collaborative and independent writing tasks regularly, including extended and 
shorter time frames. 

Speaking and Listening:  
●​ SL.PE.2.1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with 

peers and adults in small and larger groups.  
A.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others 

with care, speaking one at a time about the topics and texts under discussion). 
B.​ Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
C.​ Ask for clarification and further explanation as needed about the topics and texts under discussion. 

●​ SL.II.2.2. Recount or describe key ideas or details from a text read aloud or information presented orally or 
through other media. 

●​ SL.ES.2.3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather 
additional information, or deepen understanding of a topic or issue. 

●​ SL.PI.2.4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 
audibly in coherent sentences. 

●​ SL.UM.2.5. Use multimedia; add drawings or other visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings. 

●​ SL.AS.2.6. Produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. 

 
 

Learning Targets 



Unit Essential Questions: 
• What strategies can I employ to better gain understanding 
when I can't understand everything I hear?  
• What role do introductions and greetings play in culture? 
• Who are my classmates? 
• How do Spanish numbers build upon basic patterns to create 
a system for counting? 
• Why is learning another language, like Spanish, important? 
• How do emotions help me to express myself in target 
language? 
• What does it mean to be Hispanic? 
• How do colors help me to describe my environment? 
• When is it appropriate to use Estoy versus Tengo when 
describing oneself. 
• How has the Hispanic experience shaped the cultural 
landscape of the United States?  
 

Unit Enduring Understandings: 
●​ It is surprisingly important to listen and observe actively 

when learning another language.  
●​ Effective communication involves more then just words, 

incorporating gestures, tones, and appropriate levels of 
formality. 

●​ Getting to know classmates and being aware of their 
feelings and preferences helps me make friends. 

●​ Listening to familiar words and watching the speaker for 
clues may help me figure out what the speaker is saying.  

●​  Understanding the patterns and structures within the 
Spanish number system simplifies learning and allows 
for the accurate expression of quantities, time, dates, and 
more. 

●​ Emotions are a fundamental part of the human 
experience and being able to use them appropriately in 
regard to gender and correctly is integral.  

●​ Commands are essential for communication in an array 
of ways such as: following instructions, directions, or 
safety warnings.  

 

Vocabulary:  
Conversation questions: 
¿Cómo te llamas?, ¿Cómo estás?,   ¿Cuántos años tienes?,  ¿Qué tal?, ¿Cómo se llama el muchacho?, ¿Cómo se llama la 
muchacha?   
 
Basic greetings 
Buenos días, Buenas tardes, por favor, gracias, de nada, Hasta luego 



 
Numbers 1-30, ¿Cuántos? Hay 
 
Colors  
rojo, verde, morado, cafe/marron, amarillo, azul, rosado, anaranjado, blanco, negro, gris  
 
Emotions bien, mal, asi-asi, enojado, aburrido, enfermo, triste, feliz, nervioso, asustado, aburrido 
 
Tener expressions:  Tengo sueño, Tengo miedo, Tengo suerte, Tengo dolor, Tengo 7 años, Tengo calor, Tengo frio, Tengo prisa 
 
Commands  
levantate, sientate, pasa a la pizarra, levanta la mano, baja la mano, escribe, colorea, pone, toma, abre, cierra 
 
Hispanic Heritage month  
Hispanic, Latino/a, Spanish,  

Students will be able to:  
Presentational  
• SWBAT express likes and dislikes related to common interests  
• SWBAT to count 1 - 30.   
• SWBAT complete missing number sequences. 
• SWBAT participate in a number relay race. 
• SWBAT state simple personal information 
• SWBAT complete a Spanish color scavenger hunt.  
• SWBAT ask and respond to basic questions about someone's well-being and identity in Spanish.  
• SWBAT write sentences stating personal information (such as name, age, emotions, preferences)  
• SWBAT physically respond to commands.​
• SWBAT recognize and use common Spanish greetings and farewells according to the appropriate time of day. 
• SWBAT describe and illustrate five different emotions 



• SWBAT role play, in pairs,  to practice simple greetings and introductions, with special focus on formal vs. informal. 
• SWBAT participate in “I spy” using colors.​
• SWBAT create flashcards, Spanish greetings and English translations.  This can also be done as a paired activity.​
• SWBAT mingle and greet one another using learned questions and answers in a a meet and greet activity. 
Interpretive  
• SWBAT identify and use greetings. 
• SWBAT respond to greeting questions.  
• SWBAT watch authentic short conversations of native Speakers engaging in greetings, introductions, and courtesy phrases. 
• SWBAT describe items using color vocabulary or sort items according to color description. 
• SWBAT use numbers in real life citations, such as stating phone numbers or prices. 
• SWBAT identify and answer comprehension questions based on video content focusing on feelings, times of day, 
formality/informatlity of language being used. 
• SWBAT recognize famous Hispanics and the innumerable contributions made to our culture.  
• SWBAT respond accordingly to TPR commands.  
• SWBAT Complete common/daily classroom routine and tasks  
• SWBAT Dialogue analysis - students read ans answer questions about pre-written Spanish conversations featuring greetings, 
introductions, and tener expressions.   
 
Interpersonal.  
• SWBAT ask/answer conversation questions including age, emotions 
• SWBAT  ask/answer preferences on simple common interests 
• SWBAT act out scenarios like meeting someone or asking for help. 
• SWBAT discuss the differences between using “tu” and “used” with greetings. 
 

Learning Activities & Differentiation: Diversity & Inclusion [DEI], 
 

●​ Greetings, gestures, and leave taking songs from the target culture. 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF


●​ Dialogue analysis - students read ans answer questions about pre-written Spanish conversations featuring greetings, 
introductions, and tener expressions.   

●​ Meet and Greet activity - students mingle and greet one another using learned questions and answers. 
●​ Commands through TPR, following teacher commands, and paired activities. 
●​ Flashcards creations with Spanish greetings and English translations.  This can also be done as a paired activity. 
●​ Role plays - students work in pairs to practice simple greetings and introductions, with special focus on formal vs. 

informal. 
●​ Targeted video comprehension - students will answer comprehension questions based on video content focusing on 

feelings, times of day, formality/informatlity of language being used. 
●​ Numbers 1-10 TPR and songs from target culture, flyswatter review games, puzzles, and choral activities. 
●​ Get to Know You Activities: Ask/answer ¿Cómo te llamas? Me llamo…Teacher to student then student to student 

conversation. 
●​ Emotions: TPR actions for emotions. Identify emotions through picture prompts, drawings,conversations, and charades. 
●​ Find someone who … - students circulate and find classmates who are different emotions (Find someone feliz). 
●​ Coloring activities, color sorting and color songs from target culture, fly swatter games. Coloring Hispanic flags, and 

review games. 
●​ Hispanic Heritage Month: defining Hispanic, places you can be from, notable contributions and famous Hispanics such as 

Celia Cruz (Afro Latina) and  Frida Kahlo (Overcoming a disability).  

 
Assessment Evidence 

Formative Assessments: 

●​ Oral Exit Tickets: Students answer orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  



●​ Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish. 
●​ Self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary (e.g., 

“Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions and 
vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with songs 
and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and engages 
students in repetitive, scaffolded practice tailored to their pace and level. 

 
 

Core Instructional & Supplemental Materials  



• Gimkit • Blooket • Quizlet • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards • 
Teacher made resources • Rockalingua 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for feelings, numbers (1–10), and colors. 
○​ Manipulatives for hands-on vocabulary practice. 
○​ Use of action based learning such as TPR (total physical response) 

●​ Use of assisted technology  
○​ Chromebook use to supplement speaking.  
○​ Chromebook - drawing feelings, match pairs using target vocabulary. 
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 

●​ Use of prompts  
Manipulatives to help trigger past vocabulary such as visual cues. Examples of these for this unit will include: pictures 
with the emotions, a color printed copy of the colors, and pictures of commands. 

○​  Gesture prompts:  Movement based verb learning creating a strong connection between emotions and TPR.  The 
teacher will repeat word with student and help them to act it out in order to deduce meaning. 

●​ Modification of content and student products  
      Chunk learning tasks, examples for this unit would be limiting vocabulary or decreasing steps in assignments. 
      Allowing for frequent movement breaks. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Modified tests - multiple choice instead of short answers, pictures instead of words, and lessened content. 

●​ Authentic assessments  
Students express emotions: Teacher will state the emotion and have the student act out the feeling word. 



Drawing and Labeling: Teacher will state the number and have the student write the numerical response.  
 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for greetings, numbers, and colors 
multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
           TPR to aid in emotions, body parts, and commands.   

●​ Use of assisted technology  
Chromebooks are an alternative way to demonstrate understanding (e.g., using drawings). 
Google classroom has many tools such as:  the voice typing feature in Google Docs which allows students with motor 
challenges or dysgraphia to dictate their work directly into documents or Customizable Display Settings let students 
adjust font sizes, colors, and contrast for better visibility. 

●​ Use of prompts  
Reminding students of pattern Spanish numbers follow.   
Using fingers to help students count in target language. 
Use of TPR to help retrieve emotion and command vocabulary. 

●​ Modification of content and student products  
Offer multiple-choice 
The modified test will have large, simple text. 
Picture supported tests. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching when appropriate. 
           Extended time. 
           Digital adaptive formats when necessary.  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts, vocabulary sheets, or visuals (e.g., “Me llamo ___” with 
name card) 

●​ Authentic assessments  



Create emotion art.  The student will present colors and connect them to emotions in the target language.  
Write a recipe using all English except for numerical measurements.    

 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Use color-coded counting objects (e.g., 5 red blocks for “cinco rojo”). 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :Spanish heads, shoulders, 
knees and toes) 

●​ Use of assisted technology  
Ipads for practice with vocabulary games 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and practice. 

●​ Use of prompts  
Picture cards with large, clear images for greetings, numbers, and colors. 
Emotion and greeting charts with expressive faces and actions. 

●​ Modification of content and student products  
Use drawing activities where students color items and label with simple phrases. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for greetings (match “Hola” card with waving hand image). 
            Provide images and word cards for greetings, numbers, colors, and phrases.  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me llamo ___” with name card) 
●​ Authentic assessments  

Students express emotions: Use emotion cards and ask students to show a face or gesture that matches the feeling word. 
Drawing and Labeling: Students draw a self-portrait and label body parts or feelings with teacher assistance. 
 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 



Students create bilingual cards with pictures and simple vocabulary (such agua/water) to help peers. 
●​ Adjusting the pace of lessons  

Allowing for students to select ¨choice¨ academic activity on an online platform once assignment is complete. 
Student will go on Duolingo to continue practicing.   

●​ Curriculum compacting  
Students can poll the class on three emotions not on the list that they would like to learn.  Student will lead the lesson on 
these words. 
Student may create a kahoot for the class to play.   

●​ Inquiry-based instruction  
Investigate counting patterns. 

  Independent study  
Enrichment materials like bilingual storybooks or cultural videos. 

●​ Higher-order thinking skills  
Describe items only using target language (color, size, quantity) 
Investigate color in cultural celebrations. 

●​ Real-world problems and scenarios  
The student will lead ¨Simón dice¨ using commands. 
Student will create a digital calendar. 
 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
Implement a picture dictionary for emotions. 
TPR to help internalize emotions and commands. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for greetings, numbers, and colors. 
Use manipulatives to practice colors and numbers. 
Show pictures and ask students to identify words (e.g., point to “rojo”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “me gusta rojo”, ¿Que color te gusta?”) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Te gusta el azul?”). 



●​ Pairing students with beginning English language skills with students who have more advanced   English language skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example start with primary colors, (red, yellow, blue) and continue 
to build add on.  Creating a color wall for each color added, displaying student art work.   

●​ Word walls 
Display word walls for colors. 
Show student work. 
Hang a large number chart   
Hang posters of different countries and flags. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Esto es …(This is …while pointing to a color or number”). 
Compare the use of Estoy and Tener to the English I am feeling. 

●​ Think-pair-share  
           Calendar comparisons - ¿Cuál es su día favorito? (What is your favorite day)   
           Holiday comparisons - What holidays do you celebrate in ¨septiembre¨?   
           Money currency 

●​ Cooperative learning groups 
●​ Students work together in small groups on activities like sorting pictures into groups (for example sort feelings according 

to the verb they are used with Estar vs Tener).  
●​ Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
●​ Groups can create simple posters to share in class, for example drawing different people and labelling adjectives that 

describe what they look like. 
  

 
 
 
 
 
 
 



Unit 2  

 
 

Desired Results 

Unit 2:  Daily Life  

Unit Summary: This practical unit invites students to immerse themselves in vocabulary that shapes their daily lives, 
from weather expressions to the clothes we wear. By engaging with terms that appear in morning routines, social 
conversations, and personal reflections, learners will build a solid linguistic foundation that feels immediately 
relevant. Throughout the unit, we will spiral past vocabulary to reinforce retention and deepen comprehension, 
ensuring that each new concept connects seamlessly to what students already know.  Students will identify weather 
expressions, explore the seasons, clothes, and will practice calendar questions such as “Que dia es hoy” or “Que mes 
es” go gain fluency with months and days of the week in meaningful contexts.  We will also explore the cultural 
significance of Day of the dead through exploring the holiday's origins, how it's celebrated in different regions, and 
how it compares to other cultural perspectives on death.     

Learning Standards 

NJSLS: 
●​ 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 

that have been repeatedly practiced 
●​ 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 

using memorized words and phrases that have been repeatedly practiced. 
●​ 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 

supported by gestures or visuals. 
●​ 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 



●​ 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 
language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change 

in the target culture(s) and in students' own cultures. 
Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 

8.1.2.NI.4).  
●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.  
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.  

Computer Science & Design Thinking (CS & DT):  
●​ 8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on 

user needs and 
●​ preferences. 
●​ 8.1.2.NI.4: Explain why access to devices needs to be secured. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 



●​ 8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the 
factors that 

●​ influenced the changes. 
●​ 8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to address 

the diverse needs and wants of users. 
Interdisciplinary Connections: 
Reading: 

●​ RI.CR.2.1. Ask and answer questions to demonstrate understanding of key details in an informational text, 
referring explicitly to the text as the basis for the answers. 

●​ RI.CI.2.2. Recount a text in oral and written form and determine main topic (in multi-paragraph informational 
text, focusing on specific paragraphs). 

●​ RI.IT.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in a 
sequence within a text. 

●​ RI.TS.2.4. Describe the overall structure of a text and effectively use various text features (e.g., graphs, charts, 
images, captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or 
information. 

●​ RI.PP.2.5. Identify the main purpose of a text, including what the author seeks to explore, answer, explain, or 
describe. 

●​ RI.MF.2.6. Explain how specific illustrations and images (e.g., a diagram showing how a machine works) 
contribute to and clarify a text.  

●​ RI.AA.2.7. Describe and identify the logical connections of how reasons support specific points the author makes 
in a text. 

●​ RI.CT.2.8. Compare and contrast two informational versions of the same idea or topic by different authors or 
authors from different cultures. 

Writing:  
●​ W.AW.2.1. With prompts and support, write opinion pieces to present an idea with reasons or information. 
●​ W.IW.2.2. Write informative/explanatory texts to examine a topic and convey ideas and information.  



●​ W.NW.2.3. Write narratives based on real or imagined experiences or events with basic story elements. 
●​ W.WP.2.4. With guidance and support from adults and peers, develop and strengthen writing as needed by 

planning, revising and editing. 
●​ W.WR.2.5. Generate questions about a topic and locate related information from a reference source to obtain 

information on that topic through shared and independent research. 
●​ W.SE.2.6. Prioritize information provided by different sources on the same topic while gathering ideas and 

planning to write about a topic. 
●​ W.RW.2.7. Engage in both collaborative and independent writing tasks regularly, including extended and 

shorter time frames. 

Speaking and Listening:  
●​ SL.PE.2.1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with 

peers and adults in small and larger groups.  
D.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others 

with care, speaking one at a time about the topics and texts under discussion). 
E.​ Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
F.​ Ask for clarification and further explanation as needed about the topics and texts under discussion. 

●​ SL.II.2.2. Recount or describe key ideas or details from a text read aloud or information presented orally or 
through other media. 

●​ SL.ES.2.3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather 
additional information, or deepen understanding of a topic or issue. 

●​ SL.PI.2.4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 
audibly in coherent sentences. 

●​ SL.UM.2.5. Use multimedia; add drawings or other visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings. 

●​ SL.AS.2.6. Produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. 

 



 

Learning Targets 

Unit Essential Questions: 
• How do weather expressions help us describe and 
understand the world around us?  
• What are the different ways people describe and experience 
weather, and how do these expressions differ?  
• How does clothing reflect identity and culture?  
• How do the seasons of the year influence life and culture in 
Spanish speaking countries? 
• How do we use the Spanish calendar to communicate and 
organize our lives?  Does it differ from an American calendar? 
• How does the celebration of Day of the Dead in Mexican 
culture reflect a unique perspective on death and the 
relationship between the living and the deceased? 

Unit Enduring Understandings: 
• The Day of the Dead, or Día de los Muertos, is a cultural 
celebration rooted in Mexican traditions that views death as a 
transition rather than an end.   
• Learning Spanish weather vocabulary and phrases like ¿Qué 
tiempo hace?" (What's the weather like?) and weather 
descriptions allows one to engage in everyday conversations, 
initiate small talk, and build rapport with Spanish speakers. 
• Calendar expressions provide a universal language for 
organizing, communicating about, and planning events 
across time.  
• Students will understand that clothing choices are influenced 
by a variety of factors, including culture, geographic location 
(weather), individual identity (personality, profession, economic 
status), and available materials. 
 

Vocabulary:  
Clothes la camisa, los pantalones, el suéter, los zapatos, los calcetines, la chaqueta, el vestido   
Weather & Seasons Hace calor, Hace frío, Hace buen tiempo, Hace mal tiempo , está lloviendo, está nevando 
Primavera, verano, otoño, invierno 
Calendar  
Dia, hoy es ..., ayer fue ..., mañana es .., lunes, martes, miércoles, jueves, viernes, sábado, domingo,  
Mes, enero, febrero, marzo, abril, mayo, junio, julio, agosto, septiembre, octubre, noviembre, diciembre 
Recycled vocabulary 
Numbers 1 - 30, colors 



Students will be able to:  
Presentational  
• SWBAT express oral and written exchanges with respect to proper pronunciation and intonation.  
• SWBAT label pictures and write captions  
• SWBAT create a calendar for any given month.   
• SWBAT write a simple sentence using clothes and colors. 
• SWBAT copy numbers - example phone number & house address  
• SWBAT write the correct date. 
• SWBAT form simple sentences describing the weather and differentiating between “hace” and “esta”. 
• SWBAT describe each other’s outfit and color in target language’.  
• SWBAT use weather props or pictures, to describe weather conditions or clothing items. 
• SWBAT research weather patterns and create a 3 day weather forecast. 
• SWBAT create a multimedia slide show utilizing weather and clothes vocabulary. 
• SWBAT create posters for the seasons. 
 
•Interpretive  
• SWBAT identify and use basic calendar vocabulary.  
• SWBAT watch authentic weather videos and understand key vocabulary words.  
• SWBAT recognize and comprehend weather-related terms and expressions when encountered in spoken or written 
Spanish. 
• SWBAT compare and contrast weather and clothing items in the target culture(s) with that in the U.S.  
• SWBAT recognize high frequency classroom expressions.  
• SWBAT identify and name the four seasons in Spanish and associate them with appropriate weather expressions 
(e.g., "En verano, hace calor" - In summer, it's hot). 
• SWBAT demonstrate understanding of commands associated with classroom items.   
• SWBAT respond accordingly to TPR commands.  



• SWBAT identify calendar information in target language.  
• SWBAT answer simple questions related to weather and seasons 
• SWBAT list appropriate clothing items for each season. 
 
Interpersonal. 
• SWBAT ask and answer conversation questions.  
• SWBAT request classroom items in target language.  
• SWBAT share weather preferences in target language. 
• SWBAT present a short weather forecast. 
• SWBAT  Role Play Shopping for Clothes: Divide students into pairs, with one acting as a customer and the other as a sales 
assistant. Provide them with scenarios and vocabulary related to buying clothes, such as asking for specific items, colors, 
and sizes. 
 

Learning Activities & Differentiation: (Diversity & Inclusion [DEI], Climate Change ) 
●​ Weather expression flashcard powerpoint creation. 
●​ Fashion show project - in pairs, students will describe each other's outfit and color in target language.  
●​ Posters - the students will create posters for all four seasons.   
●​ Targeted video comprehension - students will answer comprehension questions based on video content focusing on 

weather and calendar.  
●​ Calendar - the students will create a calendar for the month of their choice.    
●​ Numbers 1-30 TPR and songs from target culture, flyswatter review game. 
●​ Weather props and TPR - use weather props to encourage participation or to help facilitate vocabulary. 
●​ Student weather report - a 3 day weather report for a Spanish-speaking country including vocabulary related to 

days of the week, weather conditions, and seasons, 
●​ Hispanic Culture- Day of the Dead craft. 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Role Play Scenarios: Shopping for Clothes: Divide students into pairs, with one acting as a customer and the 
other as a sales assistant. Provide them with scenarios and vocabulary related to buying clothes, such as asking 
for specific items, colors, and sizes. 

●​ Choral and individual repetition of new vocabulary,  
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 

complexity 
●​ Calendar talk - This is a daily routine that provides repetitive exposure to key vocabulary related to the calendar. 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy, Si/No game, online 
●​ Watch authentic videos on weather for Spanish speaking countries. 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Establishing routine: Routine: Start with “hoy” and extend to “ayer” and finally “manana” once familiarity 

grows. 
●​ Songs and chants are effective for memorizing the days of the week, months, and seasons in Spanish. 

PRESENTATIONAL MODE 
●​ Create a calendar of any month. 
●​ Fashion show. 
●​ Present  a 3 day weather forecast. 
●​ Make a presentation on Google Drive 

 



 
Assessment Evidence 

Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish. 
●​ self-assessment reflections. 

 
Alternative Assessments: 

●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  



●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary (e.g., 
“Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions and 
vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with songs 
and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and engages 
students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards • 
Teacher made resources • Rockalingua 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for weather and clothing vocabulary. 
○​ Manipulatives for hands-on vocabulary practice. 
○​ Use of action based learning such as TPR (total physical response) 

●​ Use of assisted technology  
○​ Chromebook used to supplement speaking.  
○​ Chromebook - drawing feelings, match pairs using target vocabulary. 

●​ Use of prompts  



Manipulatives to help trigger past vocabulary such as visual cues: Examples for this uni include: weather 
expressions, a large fonted copy of a calendar, and pictures of clothes. 
Graphic Organizers for weather, calendar, and clothing units. 

○​  Gesture prompts:  Movement based verb learning creating a strong connection between emotions and TPR.  
The teacher will repeat word with student and help them to act it out in order to deduce meaning. 

●​ Modification of content and student products  
      Chunk learning tasks, examples for this unit would be limiting vocabulary or decreasing steps in assignments.  
Examples in this unit would include calendar creation and weather resort.   
      Allowing for frequent movement breaks. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Modified tests - multiple choice instead of short answers, pictures instead of words, and lessened content. 

●​ Authentic assessments  
Calendar creation: Student will complete a modified version consisting of less content and being done on 
chromebook instead of paper. 
Fashion Show:  teacher will pair student with strong partner 
Drawing and Labeling: Teacher will state the weather expressions and have the student draw the expression.   

  
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for calendar, weather, and clothes 
Multisensory learning (songs, TPR movement, drawing) to reinforce vocabulary. 

           Visual timers to help manage activity duration. 
           TPR to aid with weather expressions.  

●​ Use of assisted technology  
Chromebooks are an alternative way to demonstrate understanding (e.g., using drawings). 
Google classroom has many tools such as:  the voice typing feature in Google Docs which allows students with 
motor challenges or dysgraphia to dictate their work directly into documents or Customizable Display Settings let 
students adjust font sizes, colors, and contrast for better visibility. 

●​ Use of prompts  



Verbal prompts such as direction questions.  Examples:  Que día es hoy?  Que día fue ayer?  Que día es manana? 
Scaffolding, vocabulary such as days of the weeks and months of the year until the student gains independence. 
Visual prompts - such as pointing to the calendar or bulletin board to help illicit response. 

●​ Modification of content and student products  
Offer multiple-choice 
The modified test will have large, simple text. 
Picture supported tests. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching when appropriate. 
           Extended time. 
           Digital adaptive formats when necessary.  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts, vocabulary sheets, or visuals (e.g., “Me llamo ___” 
with name card) 

●​ Authentic assessments  
Create a calendar. 
Give a brief weather forecast.   
Fashion show. 

 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Large calendar with clear labels. 
Pictures of clothing items and weather expressions displayed. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :Spanish heads, 
shoulders, knees and toes) 

●​ Use of assisted technology  
Chromebooks for practice with vocabulary games. 
Modified assignments on chromebooks instead of pen and paper. 

●​ Use of prompts  



Picture cards with large, clear images for clothing and weather expressions. 
Large calendar. 

●​ Modification of content and student products  
Use drawing activities when appropriate (weather and clothing). 
Modified calendar assignment. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for clothes (match “el  vestido” card with dress image). 
            Provide images and word cards for calendar, weather,  and clothes.  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me llamo ___” with name card) 
●​ Authentic assessments  

Create a calendar. 
Give a brief weather forecast.   
Fashion show 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary (such agua/water) to help peers. 
Student create digital games we play in class. 

●​ Adjusting the pace of lessons  
Allowing for students to select ¨choice¨ academic activity on an online platform once assignment is complete. 
Student will go on Duolingo to continue practicing.   

●​ Curriculum compacting  
Students can poll the class on three emotions not on the list that they would like to learn.  Student will lead the 
lesson on these words. 
Student may create a kahoot for the class to play.   

●​ Inquiry-based instruction  
Investigate counting patterns. 

  Independent study  



Enrichment materials like bilingual storybooks or cultural videos. 
●​ Higher-order thinking skills  

Describe items only using target language (color, size, quantity) 
Investigate color in cultural celebrations. 

●​ Real-world problems and scenarios  
The student will lead calendar questions. 
Student will create a digital calendar. 
Student will pair/help peer during fashion show.  
Student will choose one new weather expression to use during weather report.  Student will inttrouduce that term 
to the class 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
Implement a picture dictionary for clothing and weather expressions. 
TPR to help with weather vocabulary. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for greetings, numbers, and colors. 
Use manipulatives to practice calendar and clothing. 
Show pictures and ask students to identify words (e.g., point to “hace calor”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (months and days) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Hace frio?”). 
●​ Pairing students with beginning English language skills with students who have more advanced   English 

language skills  
●​ Scaffolding  

Visual aids and multimedia - creating a powerpoint or a magazine cover 
Interactive activities and games such a quizlet 

●​ Word walls 
Hang posters of weather expressions. 
Large calendar 

●​ Sentence frames  



Use sentence frames or starters for speaking (Today is, Tomorrow will be, Yesterday was …) Compare the use of 
Llevar to the English I am wearing. 

●​ Think-pair-share  
           Calendar comparisons - ¿Cuál es su día favorito? (What is your favorite day)   
           Holiday comparisons - What holidays do you celebrate in ¨septiembre¨?   
           Money currency 

●​ Cooperative learning groups 
●​ Station Setup 

○​ Different greeting topics at each station 
○​ Question prompts provided 
○​ Response templates available 

●​ Picture Description 
●​ One student describes image 
●​ Partner draws based on description 
●​ Compare and discuss differences. 

 
 

Unit 3  

 
 

Desired Results 

Unit 3:  Home Sweet Home 

Unit Summary:   The “Home Is Where the Heart Is” unit invites students to dive into the world of Spanish adjectives, 
family vocabulary, and household terminology through personal, meaningful contexts. Learners will build 
confidence describing their homes, loved ones, favorite rooms, and pets by weaving in past vocabulary and mastering 
gender-number agreement. A rich, multisensory approach ensures every student’s strengths—visual, auditory, 
kinesthetic—are honored as they connect language to real-life experiences.By the end of this unit, students will 
accurately name and describe rooms in the house, common household items, and family members using appropriate 



adjective agreement. They will confidently talk about their immediate and extended families, express preferences for 
favorite spaces, and share details about pets in Spanish. The cultural connection for this unit will highlight the 
pivotal role elders play in Spanish-speaking families.  

Learning Standards 

NJSLS: 
●​ 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 

that have been repeatedly practiced 
●​ 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 

using memorized words and phrases that have been repeatedly practiced. 
●​ 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 

supported by gestures or visuals. 
●​ 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 



●​ 7.1.NL.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change 
in the target culture(s) and in students' own cultures. 

Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 

8.1.2.NI.4).  
●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.  
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.  

Computer Science & Design Thinking (CS & DT):  
●​ 8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on 

user needs and 
●​ preferences. 
●​ 8.1.2.NI.4: Explain why access to devices needs to be secured. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 
●​ 8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the 

factors that 
●​ influenced the changes. 
●​ 8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to address 

the diverse needs and wants of users. 
Interdisciplinary Connections: 
Reading: 

●​ RI.CR.2.1. Ask and answer questions to demonstrate understanding of key details in an informational text, 
referring explicitly to the text as the basis for the answers. 

●​ RI.CI.2.2. Recount a text in oral and written form and determine main topic (in multi-paragraph informational 
text, focusing on specific paragraphs). 



●​ RI.IT.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in a 
sequence within a text. 

●​ RI.TS.2.4. Describe the overall structure of a text and effectively use various text features (e.g., graphs, charts, 
images, captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or 
information. 

●​ RI.PP.2.5. Identify the main purpose of a text, including what the author seeks to explore, answer, explain, or 
describe. 

●​ RI.MF.2.6. Explain how specific illustrations and images (e.g., a diagram showing how a machine works) 
contribute to and clarify a text.  

●​ RI.AA.2.7. Describe and identify the logical connections of how reasons support specific points the author makes 
in a text. 

●​ RI.CT.2.8. Compare and contrast two informational versions of the same idea or topic by different authors or 
authors from different cultures. 

Writing:  
●​ W.AW.2.1. With prompts and support, write opinion pieces to present an idea with reasons or information. 
●​ W.IW.2.2. Write informative/explanatory texts to examine a topic and convey ideas and information.  
●​ W.NW.2.3. Write narratives based on real or imagined experiences or events with basic story elements. 
●​ W.WP.2.4. With guidance and support from adults and peers, develop and strengthen writing as needed by 

planning, revising and editing. 
●​ W.WR.2.5. Generate questions about a topic and locate related information from a reference source to obtain 

information on that topic through shared and independent research. 
●​ W.SE.2.6. Prioritize information provided by different sources on the same topic while gathering ideas and 

planning to write about a topic. 
●​ W.RW.2.7. Engage in both collaborative and independent writing tasks regularly, including extended and 

shorter time frames. 

Speaking and Listening:  



●​ SL.PE.2.1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with 
peers and adults in small and larger groups.  

G.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others 
with care, speaking one at a time about the topics and texts under discussion). 

H.​ Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
I.​ Ask for clarification and further explanation as needed about the topics and texts under discussion. 

●​ SL.II.2.2. Recount or describe key ideas or details from a text read aloud or information presented orally or 
through other media. 

●​ SL.ES.2.3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather 
additional information, or deepen understanding of a topic or issue. 

●​ SL.PI.2.4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 
audibly in coherent sentences. 

●​ SL.UM.2.5. Use multimedia; add drawings or other visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings. 

●​ SL.AS.2.6. Produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. 

 
 

Learning Targets 

Unit Essential Questions: 
• What is family like in Hispanic countries?  
• What does “el” and “la” mean and how do I correctly use 
them with family vocabulary? 
• How do the different roles of  family vary among cultures?  
• How do homes reflect cultural values? 

Unit Enduring Understandings: 
• Family structures reflect cultural values and traditions among 
Spanish speakers.   
• Understanding family vocabulary goes beyond translation and 
provides insight into their culture.  Specifically, the role of older 
family members. 



• How can family vocabulary be used to express ourselves and 
our relationships? 
• How are pets treated differently in some Hispanic cultures? 
• How does my room’s design express who I am?   
• What are the rooms in the house and how can we identify 
them by their features? 

•Houses vary depending on the needs of the people living in 
them. 
•Understanding house vocabulary empowers learnes to navigate 
everyday conversations about their living environment. 
• Homes are expressions of cultural identity and community 
values? 
• Homes are designed with purpose and reflect human need. 

Vocabulary:  
Family  
La mama/la madre, el papa/el padre, el abuelo/la abuela, el hermano/la hermana, el hijo/la, el primo/la prima, la tia/el tio, el 
bebe  
Pets  
El perro, el gato, el pez, el hámster, 
Rooms in the house 
El dormitorio, la cocina, la sala, el baño, el cuarto, el comedor, el sótano, el garaje  
My bedroom  
La cama, la lámpara, los juguetes, la televisión, los videojuegos, los libros, el armario, el escritorio  
Room descriptions  
organizado, desorganizado, limpio, sucio, grande, pequeno, colores 
Recycled vocabulary 
Numbers, colors 

Students will be able to:  
Presentational  
• SWBAT express oral and written exchanges with respect to proper pronunciation and intonation.  
• SWBAT label pictures and write captions  
• SWBAT create questions and answers used to gather information about other’s families and homes. 
• SWBAT describe people in written and verbal form using adjectives and agreement.  



• SWBAT describe objects in written and verbal form using adjectives and agreement.  
• SWBAT use words, phrases, and memorized sentences to describe different things. 
• SWBAT produce a dream house label in Spanish. 
• SWBAT create and present a family album. 
Interpretive  
• SWBAT identify main ideas and some details when reading and listening.  
• SWBAT identify their families in target language.  
• SWBAT describe their homes.    
• SWBAT read a short passage and answer questions. 
• SWBAT read vrbo descriptions in target language. 
• SWBAT match pictures based on oral descriptions of physical and or personality traits.  
• SWBAT draw a picture based on oral descriptions of physical and or personality traits. ​
• SWBAT listen to short audio clips describing families and answer questions.  
• SWBAT watch short videos and answer questions. 
Interpersonal  
• SWBAT express likes, dislikes, emotions, agreement and disagreement.  
• SWBAT ask and answer questions and answers used to gather information about themselves and others.  
• SWBAT request and share about their families and pets.    
• SWBAT Imitate culturally appropriate expressions for family.  
• SWBAT respond appropriately to learned questions.  
• SWBAT describe rooms in their house. 

Learning Activities & Differentiation: (Diversity & Inclusion [DEI]) 
●​ Choral and individual repetition of new vocabulary,  
●​ Interpretive reading - students read a short passage and answer short comprehension questions. 
●​ Interpretive learning - students listen to a short audio clip describing family and will then answer 

comprehension questions. 

https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF


●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in 
complexity 

●​ Charades  
●​ Surveys 
●​ Round-robin activities: ¿Qué te gusta hacer ?, ¿Qué no te gusta hacer?, This or that 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a 

real way.  
●​ Partner conversations /interviews about a theme. After their discussion, students present to the class about 

what their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their 

partner, and the two of them work to share their information with each other. 
●​ Interpretive viewing - students will watch a short clip and answer questions on relations, roles, or 

characteristics of different family members. 
 
PRESENTATIONAL MODE 

●​ Create a family photo album. 
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 
●​ Students create a multimedia dream house.   

 



  
Assessment Evidence 

Formative Assessments: 

●​ Oral Exit Tickets: Students orally or in writing to simple questions in TL  before leaving. 
●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Listening Checks: Respond to simple classroom commands. 
●​ Drawing and Labeling: Draw and label feelings.. 
●​ Self-Assessment: Use checklists to reflect on learning. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary. 
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Mini Dialogue Performance: Perform greetings and simple classroom conversations. 
●​ Student work: drawings, matching games, oral responses. 

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 
●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform simple greetings and conversation questions. 
●​ Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish. 
●​ self-assessment reflections. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  



●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary (e.g., 
“Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions and 
vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with songs 
and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and engages 
students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific examples applied to the unit 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for home and family vocabulary. 
○​ Manipulatives for hands-on vocabulary practice. 
○​ Use of action based learning such as TPR (total physical response) 

●​ Use of assisted technology  
○​ Chromebook used to supplement speaking.  
○​ Chromebook - drawing feelings, match pairs using target vocabulary. 

●​ Use of prompts  
Manipulatives to help trigger past vocabulary such as visual cues: Examples for this unit include: family, pets, and 
rooms in the house. 
Graphic Organizaers for family, home, and rooms in the house unit. 

○​  Gesture prompts:  Movement based verb learning creating a strong connection between emotions and TPR.  
The teacher will repeat word with student and help them to act it out in order to deduce meaning. 

●​ Modification of content and student products  



      Chunk learning tasks, examples for this unit would be limiting vocabulary or decreasing steps in assignments.  
Examples in this unit would include family album and dream house project.   
      Allowing for frequent movement breaks. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Modified tests - multiple choice instead of short answers, pictures instead of words, and lessened content. 

●​ Authentic assessments  
Family Album & Dream house:  Student will complete a modified version consisting of less content and being done 
on chromebook instead of paper. 
Drawing and Labeling: Teacher will describe rooms in a house and have the students illustrate it.  Dibuja una casa 
roja.   La cocina es grande.    

  
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for family, house, and parts of the house.  
Multisensory learning (songs, TPR movement, drawing) to reinforce vocabulary. 

           Visual timers to help manage activity duration. 
           TPR to aid with weather expressions.  

●​ Use of assisted technology  
Chromebooks are an alternative way to demonstrate understanding (e.g., using drawings). 
Google classroom has many tools such as:  the voice typing feature in Google Docs which allows students with 
motor challenges or dysgraphia to dictate their work directly into documents or Customizable Display Settings let 
students adjust font sizes, colors, and contrast for better visibility. 

●​ Use of prompts  
Verbal prompts such as direction questions.  Examples:  Como es su dormitoria?  Que día fue ayer?  Que día es 
manana? 
Verbal prompts such as commands.  Example:  Prende la luz en la cocina.  
Visual prompts - such as pointing to pictures of a house or bulletin board to help illicit response. 

●​ Modification of content and student products  
Offer multiple-choice 



The modified test will have large, simple text. 
Picture supported tests. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching when appropriate. 
           Extended time. 
           Digital adaptive formats when necessary.  
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts, vocabulary sheets, or visuals (e.g., “Mi casa es  …” 
with adjective pictures) 

●​ Authentic assessments  
Create a family album 
Design a dream house.   

 
Specific Strategies and Practices that Support Struggling Learners:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Large House pictures with clear labels. 
Family Trees 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :Spanish heads, 
shoulders, knees and toes) 

●​ Use of assisted technology  
Chromebooks for practice with vocabulary games. 
Modified assignments on chromebooks instead of pen and paper. 

●​ Use of prompts  
Picture cards with large, clear images for house and parts of the house. 
Large calendar. 

●​ Modification of content and student products  
Use drawing activities when appropriate (family and house). 
Modified family tree and dream house assignment. 

●​ Testing accommodations  



            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for greetings (match “Hola” card with waving hand image). 
            Provide images and word cards for greetings, numbers, colors, and phrases.  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me llamo ___” with name card) 
●​ Authentic assessments  

Create a Dream house. 
Make a family album.   
 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary (such agua/water) to help peers. 
Student create digital games we play in class. 

●​ Adjusting the pace of lessons  
Allowing for students to select ¨choice¨ academic activity on an online platform once assignment is complete. 
Student will go on Duolingo to continue practicing.   

●​ Curriculum compacting  
Students can poll the class on three emotions not on the list that they would like to learn.  Student will lead the 
lesson on these words. 
Student may create a kahoot for the class to play.   

●​ Inquiry-based instruction  
Investigate counting patterns. 

  Independent study  
Enrichment materials like bilingual storybooks or cultural videos. 

●​ Higher-order thinking skills  
Describe items only using target language (color, size, quantity) 
Investigate . 

●​ Real-world problems and scenarios  
The student will lead calendar questions. 



Design a dream house. 
Student creates a multimedia collection exploring Hispanic family traditionsl 
 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts  
Implement a picture dictionary for clothing and weather expressions. 
TPR to help with weather vocabulary. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for family members, house, and parts of the house. 
Use manipulatives to practice family and house vocabulary. 
Show pictures and ask students to identify words (e.g., point to “kitchen”). 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling.  My house is yellow.  It is big. 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Is your kitchen red?”). 
●​ Pairing students with beginning English language skills with students who have more advanced   English 

language skills  
●​ Scaffolding  

Visual aids and multimedia - creating a powerpoint 
Interactive activities and games such a quizlet 

●​ Word walls 
Hang posters of weather expressions. 
Pictures of different Housing stles 

●​ Sentence frames  
Use sentence frames or starters for speaking (My house is …My favorite room is …) Compare the use of Estar to the 
English to be. 
Think-pair-share  

           Room comparisons - ¿Cuál es su cuarto favorito? (What is your favorite room)   
           House comparisons - Do neighborhoods look the same where I come from? 
           Town comparisons - How do town structures vary among both cultures?  
           Family comparisons - How does family dynamic differ where I’m from? 



●​ Cooperative learning groups 
●​ Station Setup 

○​ Different houses at each station 
○​ Question prompts provided 
○​ Response templates available 

●​ Picture Description 
●​ One student describes image 
●​ Partner draws based on description 
●​ Compare and discuss differences. 

 
 
 
 
 
 
 

Unit 4  

 
 

Desired Results 

Unit 4:  Vacation 

Unit Summary:  This thematic unit, “Vacaciones,” invites students to immerse themselves in the world of travel and 
leisure through a blend of language learning and cultural exploration. The learners will encounter authentic 
contexts—brochures, songs, virtual tours—and engage in communicative tasks that mirror real-life travel planning. 
By weaving together conversations, Total Physical Response (TPR) activities, games, and creative projects, students 
will gain confidence in expressing themselves and navigating social norms in Spanish-speaking environment.  
Students will identify key vocabulary related to destinations, lodging options, packing items, and activities thus 
enabling them to read and describe travel materials fluently.  The cultural focus will be on “cortesia”,  applying 



phrases such as por favor and gracias in role-play and collaborative tasks to build politeness and cultural awareness.  
Another focus will be on the distinction of when to use formal “usted” and informal “tu”.  

Learning Standards 

NJSLS: 
●​ 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases 

that have been repeatedly practiced 
●​ 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics 

using memorized words and phrases that have been repeatedly practiced. 
●​ 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often 

supported by gestures or visuals. 
●​ 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations. 
●​ 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to 

climate change in the target culture(s) and in students' own cultures. 
●​ 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of 

language in culturally authentic materials when supported by visual cues such as pictures and gestures and 
text support such as bolded words, bulleted lists, and/or captions. 

●​ 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and 
requests. 

●​ 7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s). 
●​ 7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been 

repeatedly practiced, often using gestures and visuals to support communication 
●​ 7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are 

supported by gestures or visuals. 
●​ 7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings. 
●​ 7.1.NL.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change 

in the target culture(s) and in students' own cultures. 
 



Interdisciplinary Connections 

Career Readiness, Life Literacies, & Key Skills (CLKS): 
●​ 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 
●​ 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NI.3, 

8.1.2.NI.4).  
●​ 9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.  
●​ 9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.  

Computer Science & Design Thinking (CS & DT):  
●​ 8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on 

user needs and 
●​ preferences. 
●​ 8.1.2.NI.4: Explain why access to devices needs to be secured. 
●​ 8.1.2.AP.4: Break down a task into a sequence of steps. 
●​ 8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the 

factors that 
●​ influenced the changes. 
●​ 8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to address 

the diverse needs and wants of users. 
Interdisciplinary Connections: 
Reading: 
Reading: 

●​ RI.CR.2.1. Ask and answer questions to demonstrate understanding of key details in an informational text, 
referring explicitly to the text as the basis for the answers. 

●​ RI.CI.2.2. Recount a text in oral and written form and determine main topic (in multi-paragraph informational 
text, focusing on specific paragraphs). 

●​ RI.IT.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in a 
sequence within a text. 



●​ RI.TS.2.4. Describe the overall structure of a text and effectively use various text features (e.g., graphs, charts, 
images, captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to locate key facts or 
information. 

●​ RI.PP.2.5. Identify the main purpose of a text, including what the author seeks to explore, answer, explain, or 
describe. 

●​ RI.MF.2.6. Explain how specific illustrations and images (e.g., a diagram showing how a machine works) 
contribute to and clarify a text.  

●​ RI.AA.2.7. Describe and identify the logical connections of how reasons support specific points the author makes 
in a text. 

●​ RI.CT.2.8. Compare and contrast two informational versions of the same idea or topic by different authors or 
authors from different cultures. 

Writing:  
●​ W.AW.2.1. With prompts and support, write opinion pieces to present an idea with reasons or information. 
●​ W.IW.2.2. Write informative/explanatory texts to examine a topic and convey ideas and information.  
●​ W.NW.2.3. Write narratives based on real or imagined experiences or events with basic story elements. 
●​ W.WP.2.4. With guidance and support from adults and peers, develop and strengthen writing as needed by 

planning, revising and editing. 
●​ W.WR.2.5. Generate questions about a topic and locate related information from a reference source to obtain 

information on that topic through shared and independent research. 
●​ W.SE.2.6. Prioritize information provided by different sources on the same topic while gathering ideas and 

planning to write about a topic. 
●​ W.RW.2.7. Engage in both collaborative and independent writing tasks regularly, including extended and 

shorter time frames. 

Speaking and Listening:  
●​ SL.PE.2.1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with 

peers and adults in small and larger groups.  



J.​ Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others 
with care, speaking one at a time about the topics and texts under discussion). 

K.​ Build on others' talk in conversations by linking their explicit comments to the remarks of others. 
L.​ Ask for clarification and further explanation as needed about the topics and texts under discussion. 

●​ SL.II.2.2. Recount or describe key ideas or details from a text read aloud or information presented orally or 
through other media. 

●​ SL.ES.2.3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather 
additional information, or deepen understanding of a topic or issue. 

●​ SL.PI.2.4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking 
audibly in coherent sentences. 

●​ SL.UM.2.5. Use multimedia; add drawings or other visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings. 

●​ SL.AS.2.6. Produce complete sentences when appropriate to task and situation in order to provide requested 
detail or clarification. 

 
 

Learning Targets 

Unit Essential Questions: 
• What does travel teach me about other cultures?  
• How does that culture compare to my own? 
• What is the Spanish-speaking world like? 
• What type of places can I stay in? 
• What different items would I need to pack? 
• What kind of activities would I like to try? 
• How is the climate different? 

Unit Enduring Understandings: 
• Students will understand that there are similarities and 
differences in travel and vacationing among cultures.  
• Our world/classroom consists of many different cultures, 
backgrounds, and ethnicities that make us unique. 
• Teaching Spanish travel phrases effectively involves immersing 
students in the cultural context of the language, not just 
memorizing vocabulary. 



• What are some of your favorite travel memories and what 
vocabulary can you use to describe them? 
• What are the key words and phrases needed to ask for and 
understand directions in an unfamiliar place? 
 

• Making an effort to use Spanish, even basic phrases, 
demonstrates respect for the local culture and people.  
• Discussing the cultural significance of certain phrases and 
customs when visiting certain countries. . 

 
Vocabulary:  
 
Places to stay in  
El apartamento, la mansión, la casa, el condominio,  el hotel, el hostal,  la pensión 
 
Places to visit 
La selva, el océano,  la playa, las montañas, la piscina, el parque de diversión, Me voy … 
 
Things to pack: 
El traje de baño, las gafas de sol, el bronceador, el pasaporte, la maleta, el champú, el jabón,  la gorra, el dinero, la ropa  
 
Sports/Activities 
Esquiar, nadar,  celebrar, tomar el sol, ir de compras, acampar, Pasear en bote, el surf, el bodyboard, descansar, pescar, Yo quiero 
 
Airport 
El aeropuerto, el boleto, el vuelo, el equipaje, salida, llegada, el asiento, el pasajero  
 
Recycled Vocabulary 
Months of the year, hace frio, hace calor, hace sol, está lloviendo, Buenos días, Buenas tardes, gracias, de nada, por favor 

Students will be able to:  
Presentational  
• SWBAT write short sentences or phrases about what they would pack. 



• SWBAT present short descriptions of travel destinations. 
• SWBAT describe a dream trip and activities it would include by making a brochure. 
• SWBAT write and act out a skit simulating an airport encounter. 
• SWBAT present simple descriptions of various lodging conditions.   
• SWBAT describe different activities to choose from when on vacation. 
• SWBAT design travel posters. 
 
Interpretive  
•SWBAT Identify and list common leisure activities in Spanish. 
• SWBAT ask and answer simple questions about activities and preferences. 
• SWBAT match adjectives with the correct gender and number in simple descriptions. 
•SWBAT examine a sample plane ticket from a Spanish airline and identify key vocabulary. 
•SWBAT utilize short articles, websites, and videos about travel destinations.  Students can read and answer comprehension 
questions, identify key vocabulary, and summarize the contents. 
Interpersonal  
• SWBAT ask/answer (in oral and written form) conversation questions in Target language 
• SWBAT  ask/state preferences on topics of interest, including hobbies and fun activities. 
• SWBAT compare their favorite pastimes with those of people in Spanish-speaking communities. 
• SWBAT Express wants by using “querer” in the first person.  
• SWBAT role play different scenarios;  such as booking a hotel or navigating an airport experience. 
• SWBAT complete a travel itinerary exchange consisting of incomplete travel itineraries and asking to gain missing information. 
 

Learning Activities & Differentiation: (Holocaust & Genocides, Amistad, Asian American & Pacific Islanders, Diversity & Inclusion 

[DEI], LGBTQ and People with Disabilities, Climate Change ) 
●​ Choral and individual repetition of new vocabulary,  
●​ Student led Conversation circle: Students greet each other, Ask/answer conversation questions and increase in complexity 
●​ Round-robin activities: ¿Qué te gusta?, ¿Qué no te gusta?, This or that 

https://law.justia.com/codes/new-jersey/2018/title-18a/chapter-35/section-18a-35-28/
https://casetext.com/statute/new-jersey-statutes/title-18a-education/chapter-18a35-2-year-course-of-study-in-history/section-18a35-443-infusion-of-african-american-accomplishments-into-school-curricula
https://teachasianamericanstories.org/our-work/nj-law-s4021/
https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://casetext.com/statute/new-jersey-statutes/title-18a-education/chapter-18a35-2-year-course-of-study-in-history/section-18a35-435-history-of-disabled-and-lgbt-persons-included-in-middle-and-high-school-curriculum
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing


●​ Role play conversations 
●​ Storylistening, with comprehension questions, or multiple choice responses 
●​ Translate the room-students up and moving finding information in target language/and or  to translate  
●​ Vocabulary Games, bingo, rip bingo, jeopardy,  
●​ View authentic songs and videos and discuss the cultural differences in target language countries 
●​ Read news articles, and other authentic texts.  
●​ Interactive quizzes. 
●​ Class presentations: students interpret what their peers are saying as they present in class.  
●​ Write responses to questions posed in instagram, email formats that require students to use the vocabulary in a real way.  
●​ Partner conversations in groups of two about a theme. After their discussion, students present to the class about what 

their partner told them. 
●​ Work in pairs on an information gap activity. Each student has some information they need to share with their partner, 

and the two of them work to share their information with each other. 
●​ Find and discuss the differences between two related photos. 
●​ Interpretive viewing - students will watch a short clip and answer questions on travel clips. 
●​ Interpretive reading - students read a short passage and answer short comprehension questions. 
●​ Interpretive learning - students listen to a short audio clip describing travel and will then answer 

comprehension questions. 
 
PRESENTATIONAL MODE 

●​ Present different places (countries) to visit. 
●​ Create a travel brochure. 
●​ Create a dream vacation presentation and present to class.. 
●​ Make a presentation on Google Drive 
●​ Make a poster to present ideas. 
●​ Provide a broad question that students will need to investigate in small groups. Each group will need to make a poster 

that reflects their answer to the question, and then present it to the class as a whole. 
 
 



 
  

Assessment Evidence 
Formative Assessments: 

●​ Exit Tickets: Students will orally, digitally, or using paper/pencil answer 1 - 3 personal questions related to travel 
vocabulary. orally or in writing to simple questions in TL  before leaving.  Ex,  ¿Adónde te gustaría viajar?" (Where would 
you like to travel?) or ¿Qué necesitas empacar para un viaje a la playa? ( "¿Qué necesitas empacar para un viaje a la 
playa?  (What do you need to pack for a trip to the beach?) 

●​ “Levantate/Sientate” - Ask true/false questions about travel vocabulary and have students stand if they agree and stay 
seated if they disagree. 

●​ Picture Description: Describe pictures of new vocabulary. 
●​ Matching Games: Match Spanish words with pictures of vocabulary. 
●​ Quick draws:  Students will draw a  picture representing a travel related word or phrase.  For example, el aeropuerto or 

la playa.  Teacher will project pictures and have students guess the phrase. 
●​ Listening Checks: Respond to simple classroom commands using suitcases. 
●​ Drawing and Labeling: Draw and label different locations. 
●​ Self-Assessment: Use checklists to reflect on learning. 
●​ Online polls and quizzes for quick assessment of travel vocabulary comprehension. 
●​ Partner and group activities such as: improvisational dialogues or memory cards matching. 

Summative Assessments:  

●​ Oral Picture Presentation: Describe different travel arrangements or different types of vacation.  
●​ Vocabulary Quiz: Match and identify new vocabulary in the unit. 
●​ Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary. 
●​ Travel Brochure project: Students will research a Spanish speaking country and create a travel brochure. 
●​ Postcard - students will write a postcard or email to a classmate. 
●​ Airport simulation - The students will role play navigating a Spanish speaking airport.  

Common Benchmark Assessments: 
●​ Oral Vocabulary Check: Name new vocabulary words on cue. 



●​ Listening Comprehension Benchmark: Follow classroom commands. 
●​ Picture-Word Matching: Match 10 new unit vocabulary pictures and words. 
●​ Mini Dialogue Benchmark: Perform travel agent and airport simulation. 
●​ Date & Weather application: Describe the date and weather conditions in the travel brochure. 
●​ Self-assessment reflections. 
●​ Oral Proficiency Interviews: A brief speaking assessment evaluating conversational skills, pronunciation, and sentence 

complexity. 
●​ Written Language work. Students write simple descriptions on common topics to assess grammar and vocabulary use. 
●​ Mini Dialogue Benchmark: Perform simple travel and conversation questions. 
●​ Listening and Reading Comprehension: Multiple-choice or short answer tests based on age-appropriate passages, 

videos, or dialogues. 
●​ Performance Task: Integrated tasks requiring students to combine skills, such as describing a dream vacation or 

creating a travel brochure. 

Alternative Assessments: 
●​ Teacher will observe students' responses through class participation, speaking, center activities, thumbs up/down 
●​ Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge 

understanding  
●​ Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or vocabulary (e.g., 

“Saca la maleta,” ) Supports kinesthetic learners and those with limited verbal skills, making assessment interactive 
and accessible. 

●​ Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear instructions and 
vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring pages). 
Increases practice opportunities and reinforces language in a familiar environment. 

●​ Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing with songs 
and games. Allows for vocabulary practice with immediate feedback, accessible for home instruction and engages 
students in repetitive, scaffolded practice tailored to their pace and level. 

 
 
 



Core Instructional & Supplemental Materials  
• Gimkit • Blooket • Quizlet • Youtube • Kahoot• Spanishdict.com • Google Platform: classroom, slides, Docs • Boom cards • 
Teacher made resources 

 
 

Accommodations and Modifications: 
Students with Disabilities, English Language Learners, 

Students at Risk of Failure, Students with 504s, Gifted & Talented Students 
Specific Strategies and Practices that Support Students with Disabilities:  
 

●​ Use of visual and multisensory supports 
○​  Flashcards with images and words for travel expressions and vocabulary. 
○​ Manipulatives for hands-on vocabulary practice. 
○​ Use of action based learning such as TPR (total physical response) 

●​ Use of assisted technology  
○​ Chromebooks used to supplement speaking.  
○​ Chromebooks- Allow pointing, matching, or using assistive devices instead of verbal answers  
○​ Touchscreen devices allow students to tap and hear vocabulary, supporting kinesthetic learning. 
○​ Chromebook - drawing feelings, match pairs using target vocabulary. 

●​ Use of prompts  
Manipulatives to help trigger past vocabulary such as visual cues: Examples for this unit include: travel brochures, 
pictures, authentic items, and paper suitcases. 
Graphic Organizers for travel expressions. 

●​ Use of prompts  
Visual Prompts: Show pictures for travel expressions, airports, famous Hispanic travel spots, and activities. 
Verbal Prompts: Use sentence starters “Voy a …” ,or  “Quiero…” with clear, simple language 

 Choice Prompts: Offer two options and ask students to identify the correct one. 
●​ Modification of content and student products  

 Break tasks into small, simple steps with frequent breaks. 
 Focus on Receptive Skills: Emphasize listening and comprehension before expecting oral production; use  



 more visuals and gestures to support understanding. 
 Shortened Assignments: Reduce the length or complexity of tasks, such as labeling only a few items in a  drawing 
rather than full paragraphs. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching (drag and match activities for vocabulary recognition) 
            Provide images and word cards for new vocabulary  
            Students match words to pictures independently or in small groups. 

 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Quiero ___” with activity card) 
●​ Authentic assessments  

Students act out a conversation (e.g.,Buenos Días, ¿Cómo estás? ¿Adonde vas?) 
Drawing and Labeling: Students draw, label, create, and present a dream vacation.   
Create a travel brochure. 

 
Specific Strategies and Practices that Support Students with 504:  
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Step-by-step visual task cards for travel expressions, travel vocabulary, and types of lodging.. 
Multisensory learning (songs, TPR movement, drawing) to reinforce concepts. 

           Visual timers to help manage activity duration. 
●​ Use of assisted technology  

Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and practice. 

●​ Use of prompts  
Manipulative such as toy foods, authentic menus, small sports equipment 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 

●​ Testing accommodations  
            Allow alternative responses such as pointing, gesturing, or using communication devices. 
            Use picture matching for new vocabulary 
            Provide images and word cards for parts of the body, sports, foods. 



            Students match words to pictures independently or in small groups. 
 Allow students to complete oral sentence with oral prompts or visuals (e.g., “Quiero ___” with activities,  “Voy al (with 
places) 

●​ Authentic assessments  
Students act out a conversation (e.g.,Buenos Días, ¿Cómo estás? ¿Qué te gusta hace? ) 
Students role play travel agent and airport. 

 
Specific examples applied to the unit 

●​ Use of visual and multisensory formats 
Flashcards with images and words for new vocabulary 
Manipulatives and Realia for hands-on vocabulary practice. 
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :acting out sports 

●​ Use of assisted technology  
Chromebooks for practice of Spanish vocabulary through games, matching, and speaking exercises (e.g., Rockalingua.) 
Audio Recordings and Playback. Students record and playback their own speech for self-assessment and practice. 

●​ Use of prompts  
Picture cards with large, clear images for travel expressions, vocabulary, types of lodging and places to visit. 
Students will make a suitcase with packing supplies.  TW have students point to different objects.. 

●​ Modification of content and student products  
Offer multiple-choice or picture-choice options. 
Reduce or modify content. 

●​ Testing accommodations  
           Allow alternative responses such as pointing, gesturing, or using communication devices. 
           Use picture matching for new vocabulary 
           Provide images and word cards for parts of the body, sports, and foods. 
           Students match words to pictures independently or in small groups. 

Allow students to complete oral sentence with oral prompts or visuals (e.g., “Quiero___” with activity cards or “Voy al 
__”  with location card) 

●​ Authentic assessments  
Students act out conversation roles playing travel agent or an airpot simulation. 
Drawing and Labeling: Students draw a travel brochure using phrases and vocabulary.           



 Students match words to pictures independently or in small groups. 
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Quiero jugar___” with sports or foods card) 
Student create a travel brochure. 

Specific Strategies and Practices that Support Gifted & Talented Students:  
Specific examples applied to the unit 

●​ Provide opportunities for leadership,  
Students help peers during activities. 
Students create bilingual cards with pictures and simple vocabulary to help peers. 
Each student researches  a famous hispanic vacation spot and will present to the class 

●​ Adjusting the pace of lessons  
Compact or skip review of fully mastered vocabulary or concepts. 
Introduce additional related vocabulary (e.g., Students research a Spanish speaking country's famous spots, regional 
dishes, and cultural significance. 
Curriculum compacting  
Challenge students to compose stories, comics or dialogues incorporating new vocabulary and cultural elements, 
encouraging original language production. 
Engage the student in creating short dialogues or role-plays using the expanded vocabulary. 

●​ Inquiry-based instruction  
Students research a Hispanic country and present to classmates using relevant vocabulary. 

●​ Independent study  
Enrichment materials like bilingual storybooks or cultural videos, (e.g., Rockalingua country videos with questions) 

●​ Higher-order thinking skills  
Calendar and Weather expressions - apply past vocabulary to add detail to travel brochures and dream house. 
Apply adjective noun agreement when creating brochures. 

●​ Interest-based content  
Explore websites and pictures of famous locations.  Students can create presentations about most interesting and 
beautiful locations.  
Explore culinary and cultural traditions in Spanish speaking countries..  
 
Student-driven instruction  



Choice based projects. Allow students to select topics they are passionate about within the unit—such as a travel sport 
or activity—to research and present in Spanish 
Offer a choice of activities (role-play, writing, drawing, digital games) for practicing vocabulary and structures, letting 
students choose what suits their learning style best. 

●​ Real-world problems and scenarios  
Students reenact airport experience with a partner. 
Students will role play travel agent/visitor. 

Specific Strategies and Practices that Support English Language Learners:  
Specific examples applied to the unit 

●​ Pre-teaching of vocabulary and concepts 
 Provide Spanish-English word lists and visuals for new vocabulary. 

●​ Visual learning, including graphic organizers  
Bilingual picture-word flashcards for parts of the types of lodging, travel phrases, travel vocabulary and places to 
travel.. 
Use real objects such as posters to show countries. 
Suitcases with packing cards.  Use pictures to review and command “Saca” el champu. 

●​ Use of cognates to increase comprehension  
●​ Teacher modeling (e.g., “Me voy a la playa”.  Quiero ir de compras.”) 
●​ Use simple yes/no questions to check comprehension (e.g., “¿Te gusta el calor?, Te gusta esqauiar”). 
●​ Pairing students with beginning English language skills with students who have more advanced   English language 

skills  
●​ Scaffolding  

Break vocabulary and phrases into small chunks. For example, start with key words :”Me gusta…” (I like…) 
Use visuals and gestures while introducing each word. For instance, use TPR to act out expressions, activities, and 
weather.  Repeat often and provide opportunities to practice with support. 

●​ Word walls  
Create a classroom word wall with colorful, illustrated cards for travel expressions, lodging, activities and places to 
visit.. 
Reference the word wall during lessons and encourage students to point or say words from it when practicing. 

●​ Sentence frames  
Use sentence frames or starters for speaking (e.g., “Me voy a la playa. …(I go to the…) 



●​ Think-pair-share  - 
Brainstorming destinations: 
Think “What Spanish speaking country or city would you like to visit and why? 
Pair:  Discuss your chosen destination with a partner. 
Share:  As a class, share some of the interesting destinations and reasons discussed. 
Airport Simulation 
Think -  “What are some common situations and vocagbulary you would need in a spanish speaking country? 
Pair - Create a short dialogue simulating a conversation between a traveler and an airport worker. 
Share - Present the dialogues to the class, practicing role-playing and therefore demonstrating an understand of airport 
related vocaualry.   

            
 Cooperative learning groups 

Students work together in small groups on activities like designing a simple commands using Spanish vocabulary for 
packing (e.g., “Saca el jabon,” “Toca el champu,” “apunte la maleta”). 
Practice action verbs, weather expressions, and travel expressions while collaborating to create and present airport 
simulation. 
Create a travel brochure that also includes calendar and some weather expressions. 
Students pair up or work in groups to interview each other about favorite leisurely activities and types of vacation, 
using question and answer prompts in Spanish. 
Encourage peer support by pairing stronger Spanish speakers with ELLs who need more help. 
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