Wall Township Public Schools BOE Approval Date: August 19, 2025

Course Title: Grade 1 Spanish

Course Description:This course for first graders builds on foundational language
skills introduced in kindergarten, guiding students to expand their vocabulary and
simple conversational abilities. Through interactive activities, songs, and
storytelling, students will practice greetings, numbers, colors, and continue to learn
new vocabulary. Emphasis is placed on listening and speaking skills, encouraging
students to use Spanish in everyday contexts with confidence and curiosity. This
course fosters a supportive environment where young learners begin to appreciate
Spanish language and culture through meaningful, engaging experiences.

World Languages

As one of the most diverse states in the United States, New Jersey encompasses a multicultural, global citizenry. In all regions,
there are people speaking and interacting with others in different languages; there are street signs in several languages and
international enterprises conducting business in English and in a multitude of other languages. The New Jersey Department of
Education, whose mission is to equip students with the necessary knowledge, skills, and attitudes to participate successfully in
the 21st century, embraces the state’s multiculturalism and diversity, including the acquisition of diverse languages and
cultures.

2020 New Jersey Student Learning Standards for World Languages




Intent and Spirit

The study of world languages benefits all students by fostering academic success, cognitive flexibility, increased access to
information from other content areas, employment opportunities, and the ability to function more effectively with
understanding and respect in all environments encountered in their lives. To meet the high school graduation requirement
(N.J.A.C. 6A: 8:5.1), the New Jersey Student Learning Standards — World Languages (NJSLS-WL) promotes an acquisition process
that is research-based, spiraling and recursive, and aligned to appropriate proficiency targets that are designed to ultimately
enable learners to attain Novice High proficiency level or higher, which is a requirement for high school graduation. All students
have regular, sequential instruction in one or more world languages beginning in kindergarten and continuing at least through
the freshman year of high school. Further, N.J.A.C. 6A:8-5.1(b)4 directs districts to actively encourage all students who otherwise
meet the current year requirement for high school graduation to continue their study of a second language through high school
in order to reach higher proficiency levels. Opportunities to develop higher levels of proficiency should be based on personal and
career interests.

Mission

World language education provides learners with the essential language skills and cultural understandings in languages other
than English necessary to live and work in a global, culturally diverse world.

Vision
An education in world languages fosters a population that:

e Cultivates communication and cultural understanding in more than one language with the levels of language
proficiency that are required to function in a variety of occupations and careers in the contemporary workplace;

e Exhibits attitudes, values, and skills that indicate a positive disposition and understanding of cultural differences and
that enhance cross-cultural communication;

e Participates in local and global communities with people who speak languages other than English to address social
justice issues and other global problems; and

e Values language learning for its long-term worth in advancing personal, work-related, and/or financial success in our




increasingly interconnected world.

Course Sequence & Pacing

Estimated
Number of Instructional
Unit Title Periods/Days
Unit 1: Connections MP 1 - Weeks 1-10
Days 1-45
Unit 2: The Classroom MP 2 - Weeks 11-20
Days 46-90
Unit 3: My Family and Friends MP 3 - Weeks 21-30
Days 91-135
Unit 4;: The World Aroud Me MP 4 - Weeks 31-40
Days 136-180




Unit 1

Desired Results

Unit 1: Connections

Unit Summary:

This first grade unit intentionally builds upon foundations in greetings, numbers, feelings, and simple conversational
questions to deepen students’ Spanish proficiency through meaningful, repeated exposure. By spiraling—revisiting
and gradually expanding familiar vocabulary and phrases—students reinforce their understanding while acquiring
new language skills in a natural, supportive way. Students learn to greet others, identify and describe colors and
numbers, and express basic emotions. These themes provide a natural framework for children to connect with peers,
express themselves, and begin understanding others while expanding social and linguistic skills.

Learning Standards
NJSLS:

e 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases
that have been repeatedly practiced

e 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics
using memorized words and phrases that have been repeatedly practiced.

e 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often
supported by gestures or visuals.

e 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations.

e 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings.

e 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of
language in culturally authentic materials when supported by visual cues such as pictures and gestures and
text support such as bolded words, bulleted lists, and/or captions.

e 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and
requests.




7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s).

7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been
repeatedly practiced, often using gestures and visuals to support communication

7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are
supported by gestures or visuals.

7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.4.2.CL1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.], 6.1.2.CivicsCM.2).
9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NL3,
8.1.2.NL4).

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.

9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

Computer Science & Design Thinking (CS & DT):

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on
user needs and

preferences.

8.1.2.NI.4: Explain why access to devices needs to be secured.

8.1.2.AP.4: Break down a task into a sequence of steps.

8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the
factors that

influenced the changes.

8.1.5.1C.2: Identify possible ways to improve the accessibility and usability of computing technologies to address
the diverse needs and wants of users.

Interdisciplinary Connections:
Reading:




RI.CR.1.1. Ask and answer questions about key details in an informational text (e.g., who, what, where, when,
why, how).

RI.CI.1.2 Determine main topic and retell a series of key details in informational texts (e.g., who, what, where,
when, why, how).

RIL.IT.1.3. Describe relationships among pieces of information (e.g., sequence of events, steps in a process,
cause-effect and compare-contrast relationships) within a text.

RI.PP.1.5. Distinguish between information provided by pictures or other illustrations and information provided
by the words in a text.

RI.MF.1.6. With prompting and support, use text features (e.g., diagrams, tables, animations) to describe key
ideas.

Writing:

W.AW.1.1. With prompts and support, write opinion pieces on a topic or texts.

W.IW.1.2. With prompts and support, write informative/explanatory texts to examine a topic and convey ideas
and information.

W.NW.1.3. With prompts and support, write narratives of several complete sentences based on real or imagined
experiences or events.

W.WP.1.4. With prompts, guidance and support develop and strengthen writing as needed by planning,
revising, and editing.

Speaking & Listening:

e SL.PE.11. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with

peers and adults in small and larger groups.
A. Follow agreed-upon norms for discussions (e.g., listening to others with care, speaking one at a time
about the topics and texts under discussion).
B. Build on others’ talk in conversations by responding to the comments of others through multiple
exchanges.




C. Ask questions to clear up any confusion about the topics and texts under discussion.

e SL.IL.1.2. Ask and answer questions about key details in a text read aloud or information presented orally or
through other media.

e SL.ES.1.3. Ask and answer questions about what a speaker says in order to gather additional information or
clarify something that is not understood.
SL.PL.1.4. Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
SL.UM.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts,
and feelings.

e SL.AS.1.6. Produce complete sentences when appropriate to task and situation.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
« How can I better understand when I do not know - Listening to familiar words and watching the speaker for
everything I read and hear? clues may help me figure out what the speaker is saying.
- How can I talk to someone in another language when I |- Even though I don't know all the words that are written, I
am just starting to learn it? can figure out the main idea by paying attention to titles,
. What will help my classmates, my teacher, and others | pictures, and familiar expressions.
understand me better? - Using pictures, movement, and acting words can help my
- How do we greet and connect with others in Spanish? | classmates, my teacher, and others understand me.
- How do we express the words for different numbers, | * There is a specific way to greet people in Spanish using
colors and feelings in Spanish? culturally authentic expressions and vocabulary. Greetings
help me connect and show respect to others.
« Numbers,colors and feelings are all around us, we can
find them wherever we go.




Vocabulary:

Greetings ;Como te llamas?, ;Como estas?, Hola, Buenos dias, Buenas tardes, Adids, Hasta luego, Me llamo,
Emotions: Bien, Asi/Asi, Mal, Feliz/contento, Enojado, Cansado, Triste, Emocionado, Asustado, Tranquilo

Body parts : El cuerpo, la cabeza, los ojos, la boca, la nariz, las orejas, los brazos, las manos, las piernas, los pies, los
dedos, el estomago

Colors :rojo, verde, rosado, morado, negro, blanco, gris, azul, cafe/marron, amarillo, anaranjado
Numbers/ntimeros: uno-veinte, ;cuantos?, Hay

Students will be able to:

Presentational

- SWBAT state preferences, likes and dislikes

« SWBAT use "mi favorito” and "menos favorito” with colors.

- SWBAT state emotions in the target language

Interpretiv

« SWBAT understand and respond to simple classroom commands in the target language
- SWBAT Identify orally, visually and in writing numbers 1-20

« SWBAT identify and use color vocabulary.

- SWBAT identify body parts vocabulary

« SWBAT respond with physical actions and or gestures.

« SWBAT recognize famous Hispanics and the innumerable contributions made to our culture.
Interpersonal.

« SWBAT greet peers in target language

« SWBAT ask and answer simple conversation questions

« SWBAT express one's own and react to others basic preferences and or feelings.

Learning Activities & Differentiation: ( Diversity & Inclusion [DEI])



https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF

Choral and individual repetition

Greetings, gestures, and leave taking songs from the target culture, Review.

Numbers 1-20 TPR and songs from target culture,

Emotions: TPR actions for emotions. Review and Identify emotions through drawings,conversations, and

charades.

Round-robin activities

Get to Know You Activities building on prior knowledge: Ask/answer ;Como te llamas? Me llamo... ;Como

estas?, Begin telling age: ;Cuantos afios tienes? (Teacher to student then student to student conversation.)

Role play conversations

Apply colors and shapes in order to describe objects, and color songs from target culture, fly swatter review

games.

e Hispanic Heritage Month: Famous Hispanic people, Celia Cruz (Afro Latina), Frida Kahlo (Overcoming a
disability)

e Hispanic Culture - Day of the Dead, Decorating “calaveras”

Assessment Evidence

Formative Assessments:

Oral Exit Tickets: Students orally or in writing to simple questions in TL before leaving.
Picture Description: Describe pictures of new vocabulary.

Matching Games: Match Spanish words with pictures of vocabulary.

Listening Checks: Respond to simple classroom commands.

Drawing and Labeling: Draw and label feelings..

Self-Assessment: Use checklists with smiley faces to reflect on learning.

Summative Assessments:

e Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary.
e Vocabulary Quiz: Match and identify new vocabulary in unit.




Listening Comprehension Test: Follow multiple classroom commands and answer questions.
Mini Dialogue Performance: Perform greetings and simple classroom conversations.
Student work: drawings, matching games, oral responses.

Common Benchmark Assessments:

Oral Vocabulary Check: Name new vocabulary words on cue.

Listening Comprehension Benchmark: Follow classroom commands.
Picture-Word Matching: Match 10 new unit vocabulary pictures and words.

Mini Dialogue Benchmark: Perform simple greetings and conversation questions.
Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish.
self-assessment reflections.

Alternative Assessments:

Teacher will observe students’ responses through class participation, speaking, center activities, thumbs
up/down

Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge
understanding (e.g., “;Esta contento o triste?”).

Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or
vocabulary (e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making
assessment interactive and accessible.

Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring
pages).

Increases practice opportunities and reinforces language in a familiar environment.

Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level.




Core Instructional & Supplemental Materials
« Gimkit - Blooket - Quizlet - Youtube - Kahoot. Spanishdict.com - Google Platform: classroom, slides, Docs « Boom
cards - Teacher made resources « Rockalingua

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory supports
o Flashcards with images and words for greetings, numbers (1-20), and colors.
o Tactile objects (toys) for hands-on vocabulary practice.
e Use of assisted technology
o Chromebooks use to supplement speaking.
o chromebooks- tracing numbers, coloring with the target color vocabulary.
e Use of prompts
Manipulative such as letters and numbers
Visual Prompts: Show a picture or symbol to cue a word or phrase (e.g., show a sad face picture to prompt
“Estoy triste”).
Verbal Prompts: Model sentence starters like “Me gusta...” or “El color es...” and encourage students to
complete them.
Use gestures (pointing, miming actions like feeling happy or sad) to support comprehension and production
e Modification of content and student products
Break tasks into small, simple steps with frequent breaks.
e Testing accommodations




Allow alternative responses such as pointing, gesturing, or using communication devices.
Use picture matching for vocabulary (match feelings card with image).
Provide images and word cards for greetings, numbers, colors, and feelings.
Students match words to pictures independently or in small groups.
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me llamo ___”" with name card)

e Authentic assessments
Sorting: Give students a variety of colored items, or objects to sort into groups, naming each color, or number
amounts as they place items.
Students express emotions: Use emotion cards and ask students to show a face or gesture that matches the
feeling word.
Labeling with Word Cards: Instead of writing, provide word cards with Spanish vocabulary (body parts,
feelings) for students to match or glue onto their drawings.

Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

e Use of visual and multisensory formats
Step-by-step visual task cards for greetings, numbers, colors, feelings and parts of the body
multisensory learning (songs, TPR movement, drawing) to reinforce concepts.
Visual timers to help manage activity duration.

e Use of assisted technology
Chromebooks as alternative ways to demonstrate understanding (e.g., using drawings, drag and match picture
to vocabulary).

e Use of prompts
Manipulatives such as letters and numbers
Visual Prompts: Show a picture or symbol to cue a word or phrase (e.g., show a sad face picture to prompt
“Estoy triste”).
Verbal Prompts: Model sentence starters like “Me gusta...” or “El color es...” and encourage students to
complete them.
Use gestures (pointing, miming actions like feeling happy or sad) to support comprehension and production




e Modification of content and student products
Offer multiple-choice or picture-choice options.

e Testing accommodations
Provide additional time to process questions and respond during oral or visual assessments.
Allow use of picture cards, charts, or real objects related to colors, numbers, feelings, and body parts during
testing.
Simplified Instructions. Give clear, slow, and repeated directions with gestures to aid understanding.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.
Frequent Breaks: Offer breaks to reduce fatigue and maintain focus.

e Authentic assessments
Use picture cards for colors, numbers, feelings, and body parts for students to match or sort, reducing verbal
demands while showing comprehension.
Prompt students to point to the correct color, number, emotion, or body part on a chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta el color
___7, allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit

e Use of visual and multisensory formats
Use color-coded counting objects.
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :Spanish heads,
shoulders, knees and toes)

e Use of assisted technology
Chromebooks for practice with vocabulary games (drag and match, memory)

e Use of prompts
Picture cards with large, clear images for new vocabulary
Emotion and greeting charts with expressive faces and actions.




Visual Prompts: Show a picture or symbol to cue a word or phrase (e.g., show a sad face picture to prompt
“Estoy triste”).
Verbal Prompts: Model sentence starters like “Me gusta...” or “El color es...” and encourage students to
complete them.
Use gestures (pointing, miming actions like feeling happy or sad) to support comprehension and production
e Modification of content and student products
Simplify Vocabulary. Focus on a smaller set of essential words each lesson
Review familiar vocabulary before introducing new words to build confidence.
Emphasize real objects, pictures, and gestures to support understanding of abstract concepts like feelings
Use short, simple phrases and avoid complex sentence structures.
Prioritize listening and recognition activities before expecting verbal production.
Offer sentence starters to help students construct simple sentences (e.g., “Me gusta ___,).
Reduce the number of items to label or describe to lower workload while maintaining learning goals.
Encourage students to express understanding through art, movement, or gestures as alternatives to verbal or
written responses.
e Testing accommodations
Allow use of picture cards, charts, or real objects related to colors, numbers, feelings, and body parts during
testing.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.
e Authentic assessments
Use picture cards for colors, numbers, feelings, and body parts for students to match or sort, reducing verbal
demands while showing comprehension.
Prompt students to point to the correct color, number, emotion, or body part on a chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta el color
_”, allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.
Specific Strategies and Practices that Support Gifted & Talented Students:




Specific examples applied to the unit

Provide opportunities for leadership,

Students help peers during activities and help classmates practice vocabulary through games or songs.

They can lead a “feelings charades” game where they act out emotions for others to guess in Spanish.
Adjusting the pace of lessons

Introduce advanced vocabulary

Curriculum compacting

Students can move ahead to learning higher numbers and advance vocabulary.

Introducing simple phrases for expressing preferences, like “Me gusta...” or “No me gusta...”

Engage the student in creating short dialogues or role-plays using the expanded vocabulary.

Inquiry-based instruction

Have students practice greetings and expressing feelings in pairs, using sentence frames like:

“Hola, me llamo ___.” and “Como estas?”, “Estoy ___.” (students pick feelings to complete sentence: feliz, triste,
cansado)

Independent study

Enrichment materials like bilingual storybooks or cultural videos.

Higher-order thinking skills

Use numbers and colors to solve simple puzzles or classroom challenges (e.g., write how many red and blue?
items in a classroom? Which color has the most/least?: ;Cuantos objetos rojos? ;Cuantos objetos azules? ;Cual
color tiene mas?).

Role-play conversations

Students vote on favorite colors or feelings in class. Then, they evaluate and discuss the most and least popular
choices using phrases like “ el color azul es popular porque...”

Interest-based content

Encourage creating simple dialogues or stories using greetings, numbers, colors, and phrases like “Me llamo...”
and “Me gusta...”

Integrate cross-curricular projects. Connect numbers to math by having students count classroom objects in
Spanish and solve simple addition problems.




Provide enrichment activities like exploring numbers beyond 20.

Student-driven instruction

Encourage self-directed projects like creating a personal bilingual book using learned vocabulary or crafting
masks showing different emotions and writing Spanish sentences describing the feeling and the facial
features that show it.

Provide opportunities for students to lead small group activities or teach peers new words or phrases they have
mastered.

Real-world problems and scenarios

Students keep a simple daily journal noting how they feel each day using Spanish feeling words and drawings.
Periodically, they share their entries with classmates, practicing speaking and listening.

Play a game where the teacher says “Simon dice, toca la cabeza,” and students respond by touching the correct
body part. Encourage students to take turns giving commands using Spanish vocabulary.

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

Pre-teaching of vocabulary and concepts

Visual learning, including graphic organizers

Bilingual picture-word flashcards for greetings, numbers, colors and parts of the body..

Use real objects (colored balls, toys) to demonstrate colors and numbers.

Show pictures and ask students to identify words (e.g., point to “rojo”).

Use of cognates to increase comprehension

Teacher modeling (e.g., “me gusta rojo”, ;Que color te gusta?”)

Use simple yes/no questions to check comprehension (e.g., “;Te gusta el azul?”).

Pairing students with beginning English language skills with students who have more advanced English
language skills

Scaffolding

Introduce vocabulary in small chunks (e.g., 2-3 feelings at a time).

Use visuals, gestures, and real objects (colored blocks, emotion cards,) to support understanding.
Model language frequently and provide guided practice before independent use.




Break down instructions into simple, clear steps.

Word walls

Create a bilingual word wall with pictures and Spanish-English labels for numbers, colors, feelings, and body
parts. Reference the word wall regularly during lessons to reinforce vocabulary.

Encourage students to use the word wall as a resource during speaking and writing activities.

Use cognates

Sentence frames

Provide structured sentence starters to support oral and written language production, such as:

“Me gusta el color ____.” (Ilike the color ____.)

“Estoy ____ "(Iam ___)

Use visuals or word cards to help students complete sentence frames.

Think-pair-share

Ask a simple question related to the topic, for example:

“sCudl es tu color favorito?” (What is your favorite color?) or

Comparing Numbers

“sCual es el color favorito de la clase? ;Cudl es el color menos favorito?” (What is the class’ favorite color and
least favorite?)

Share their answer with a partner using sentence frames.

Cooperative learning groups

Organize students into small groups to complete vocabulary games (color sorting, number matching, emotion
charades).

Assign roles within groups such as “speaker,” “listener,” or “helper” to ensure participation.

Encourage peer support by pairing stronger Spanish speakers with ELLs for modeling and practice.

Groups can create posters or collages labeling colors, numbers, feelings, and body parts in Spanish.




Unit 2

Desired Results

Unit 2: The Classroom

Unit Summary:

This first grade unit introduces new and expanded vocabulary and phrases to help students navigate their classroom
environment confidently. Students explore shapes, days of the week, months and calendar vocabulary to talk about
routines, and birthdays. Students compare and contrast the Spanish vs. English week-say their favorite day of the
week . Students look at different calendars, practice stating numbers 1-31 and identifying different activities taking
place on different days of the week.

Learning Standards
NJSLS:

e 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases
that have been repeatedly practiced

e 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics
using memorized words and phrases that have been repeatedly practiced.

e 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often
supported by gestures or visuals.

e 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations.

e 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings.

e 7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of
language in culturally authentic materials when supported by visual cues such as pictures and gestures and
text support such as bolded words, bulleted lists, and/or captions.

e 7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and
requests.

e 7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s).




7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been
repeatedly practiced, often using gestures and visuals to support communication

7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are
supported by gestures or visuals.

7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.4.2.CL1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.], 6.1.2.CivicsSCM.2).
9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NL3,
8.1.2.NL4).

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.

9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

Computer Science & Design Thinking (CS & DT):

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on
user needs and

preferences.

8.1.2.NL.4: Explain why access to devices needs to be secured.

8.1.2.AP.4: Break down a task into a sequence of steps.

8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the
factors that

influenced the changes.

8.1.5.I1C.2: Identify possible ways to improve the accessibility and usability of computing technologies to address
the diverse needs and wants of users.

Interdisciplinary Connections:
Phonological Awareness
Reading:




RI.CR.1.1. Ask and answer questions about key details in an informational text (e.g., who, what, where, when,
why, how).

RI.CI.1.2 Determine main topic and retell a series of key details in informational texts (e.g., who, what, where,
when, why, how).

RIL.IT.1.3. Describe relationships among pieces of information (e.g., sequence of events, steps in a process,
cause-effect and compare-contrast relationships) within a text.

RI.PP.1.5. Distinguish between information provided by pictures or other illustrations and information provided
by the words in a text.

RI.MF.1.6. With prompting and support, use text features (e.g., diagrams, tables, animations) to describe key
ideas.

Writing:

W.AW.1.1. With prompts and support, write opinion pieces on a topic or texts.

W.IW.1.2. With prompts and support, write informative/explanatory texts to examine a topic and convey ideas
and information.

W.NW.1.3. With prompts and support, write narratives of several complete sentences based on real or imagined
experiences or events.

W.WP.1.4. With prompts, guidance and support develop and strengthen writing as needed by planning,
revising, and editing.

Speaking & Listening:

e SL.PE.11. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with

peers and adults in small and larger groups.
D. Follow agreed-upon norms for discussions (e.g., listening to others with care, speaking one at a time
about the topics and texts under discussion).
E. Build on others’ talk in conversations by responding to the comments of others through multiple
exchanges.




F. Ask questions to clear up any confusion about the topics and texts under discussion.

e SL.IL.1.2. Ask and answer questions about key details in a text read aloud or information presented orally or
through other media.

e SL.ES.1.3. Ask and answer questions about what a speaker says in order to gather additional information or
clarify something that is not understood.
SL.PL.1.4. Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
SL.UM.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts,
and feelings.

e SL.AS.1.6. Produce complete sentences when appropriate to task and situation.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

« How does language change in different situations? « You already have language and communication skills that
- Why don’t you use the same words, expressions, etc. you can utilize while learning a new language.

with everyone? ... in every situation? - There are multiple ways to say the same thing.

« What do I do when my ideas are more sophisticated « Accuracy is the result of experience (deliberate speaking
than my ability to communicate them? and listening) and self-reflection.

- Learning a language is an on-going process.
» Refinement comes from practice.
- The language we use changes with the situation.

Vocabulary:
Emotions: Estoy-bien/mal, regular, contento/triste, cansado, emocionado, enfadado, enfermo, asustado
Tengo- hambre/sed, frio/calor, miedo, sueiio




Numbers

cero, uno, dos, tres, cuatro, cinco, seis, siete, ocho, nueve, diez, once, doce, trece, catorce, quince, dieciséis, diecisiete,
dieciocho, diecinueve, veinte, veintiuno, veintidos, veintitres, veinticuatro, veinticinco, veintiséis, veintisiete,
veintiocho, veintinueve, treinta, treinta y uno

Shapes

El circulo, el triangulo, el cuadrado, el corazdn, la estrella, el rectangulo, el dvalo, el rombo

Classroom Items

el papel, la mochila, el 1apiz, el libro, las tijeras, el pegamento, las ceras/los crayones, los marcadores, la carpeta, la
bandera, la puerta, la ventana, la maestra

Calendar

Dia, lunes, martes, miércoles, jueves, viernes, sdbado, domingo, mes, enero, febrero, marzo, abril, mayo, junio, julio,
agosto, septiembre, octubre, noviembre, diciembre, cumpleafios, ;Qué dia es? ;Qué mes es?

Students will be able to:

Presentational

« SWBAT express likes and dislikes related to academic and social aspects of school life.
- SWBAT answer simple questions related to school life.

« SWBAT copy numbers - example phone number & house address

- SWBAT tell when their birthday is in Spanish

Interpretive

« SWBAT identify and use basic school supply vocabulary.

- SWBAT identify days of the week and months

« SWBAT recognize high frequency classroom expressions.

« SWBAT demonstrate understanding of commands associated with classroom items.
« SWBAT respond accordingly to TPR commands.

- SWBAT identify simple shapes in Spanish




Interpersonal

- SWBAT ask/answer simple conversation questions including name,feelings and age
« SWBAT request classroom items in target language.
- SWBAT share favorite colors in target language.

Learning Activities & Differentiation: ( Diversity & Inclusion [DEI], Climate Change 4 )

Choral and individual repetition

Greetings, gestures, and leave taking songs from the target culture, Review.

Numbers 1-30 TPR and songs from target culture,

Emotions: TPR actions for emotions. Review and Identify emotions through drawings,conversations, and
charades.

TPR songs to learn months in target language

Round-robin activities: ;Cuando es tu cumpleafios?

Get to Know You Activities building on prior knowledge: Ask/answer ;Como te llamas? Me llamo... ;COmo estas?
Begin telling age: ;Cuantos afios tienes? ;Cuando es tu cumpleafios? Teacher to student then student to student
conversation.

Role play conversations

Calendar activities: Identifying days of the week, months and weather

Identify the correct classroom supplies needed for a specific project or activity.

View authentic songs and videos and discuss the cultural differences in target language countries

Hispanic Culture - Navidad traditions from Spanish speaking countries

Assessment Evidence

Formative Assessments:

e Oral Exit Tickets: Students orally or in writing to simple questions in TL before leaving.



https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing

Picture Description: Describe pictures of new vocabulary.

Matching Games: Match Spanish words with pictures of vocabulary.
Listening Checks: Respond to simple classroom commands.

Drawing and Labeling: Draw and label feelings..

Self-Assessment: Use checklists with smiley faces to reflect on learning.

Summative Assessments:

Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary.

Vocabulary Quiz: Match and identify new vocabulary in the unit.

Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.
Mini Dialogue Performance: Perform greetings and simple classroom conversations.

Student work: drawings, matching games, oral responses.

Common Benchmark Assessments:

Oral Vocabulary Check: Name new vocabulary words on cue.

Listening Comprehension Benchmark: Follow classroom commands.
Picture-Word Matching: Match 10 new unit vocabulary pictures and words.

Mini Dialogue Benchmark: Perform simple greetings and conversation questions.
Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish.
self-assessment reflections.

Alternative Assessments:

Teacher will observe students’' responses through class participation, speaking, center activities, thumbs
up/down

Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge
understanding

Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or
vocabulary (e.g., “Toca la cabeza,” ) Supports kinesthetic learners and those with limited verbal skills, making
assessment interactive and accessible.




e Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring
pages).

Increases practice opportunities and reinforces language in a familiar environment.

e Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level.

Core Instructional & Supplemental Materials
« Gimkit - Blooket - Quizlet - Youtube - Kahoot: Spanishdict.com - Google Platform: classroom, slides, Docs « Boom
cards - Teacher made resources * Rockalingua

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory supports
o Flashcards with images and words for classroom objects
o Tactile objects (school supplies) for hands-on vocabulary practice.
e Use of assisted technology
o Chromebooks use to supplement speaking.
o chromebooks- vocabulary practice, (e.g.,drag and match, memory)
e Use of prompts
Manipulative such as pencils, folders, backpacks.




Use Visual Prompts: Show a classroom object to cue a word or phrase (e.g., hold up a pencil for “Es un
lapiz)
Model sentence starters like “En mi mochila hay...” (In my backpack there is...)and encourage students
to tell what is in their backpack.
Use gestures (pointing, miming actions like Drawing, writing) to support comprehension and
production.
e Modification of content and student products
Break tasks into small, simple steps with frequent breaks.
e Testing accommodations
Allow alternative responses such as pointing, gesturing, or using communication devices.
Use picture matching for vocabulary (match sports card with image).
Provide images and word cards for new vocabulary
Students match words to pictures independently or in small groups.
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Hoy es ___” days of the week
card)
e Authentic assessments
Picture Identification and Naming. Show students classroom supplies. Ask them to name or point to the
item in Spanish and describe the shape (e.g., “;Qué es esto?” “Es una carpeta, es un rectangulo.”).
Drawing and Labeling: Students draw items they would keep in their backpack and label key items in
Spanish using word banks or picture cards.
Assess vocabulary understanding and ability to connect words with images.
Students recite cultural songs, (e.g., sing a song about days of the week and months).
Observe and assess their ability to recognize and respond to vocabulary through action and repetition.
Students create a calendar and label the days and months in Spanish.
Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit
e Use of visual and multisensory formats
Step-by-step visual task cards for new vocabulary




multisensory learning (songs, TPR movement, drawing) to reinforce concepts.

Visual timers to help manage activity duration.

Use of assisted technology

Chromebooks as alternative ways to demonstrate understanding (e.g., drag and match pictures to
vocabulary).

Use of prompts

Manipulative such as letters and numbers

Visual Prompts/pictures to cue a word or phrase (e.g., show a happy face to prompt “estoy contento”).
Model sentence starters like “Hoy es...” or “El mes es...” (Today is..., the month is) and encourage students
to complete them.

Use gestures (pointing, or TPRaction songs) to support comprehension and production.

Modification of content and student products

Limit vocabulary introduced each lesson (e.g., 2-3 class objects instead of many).

Focus on receptive skills before expressive; prioritize listening and recognition activities.

Use concrete, familiar examples connected to students’ experiences (e.g., items they use in school every
day).

Simplify grammar by focusing on key phrases like “Es un...” or “Tengo un.”

Offer multiple-choice or picture-choice options.

Use drawing activities where students draw their school supplies and label in Spanish.

Provide sentence frames and word banks to support oral or written expression.

Testing accommodations

Provide additional time to process questions and respond during oral or visual assessments.

Allow use of picture cards, charts, or real objects related to new vocabulary during testing.

Simplified Instructions. Give clear, slow, and repeated directions with gestures to aid understanding.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.

Frequent Breaks: Offer breaks to reduce fatigue and maintain focus.

Authentic assessments

Use picture cards for new vocabulary for students to match or sort, reducing verbal demands while




showing comprehension.
Prompt students to point to the correct school supply on a list/chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “un lapiz por
favor___” (a pencil please) allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.
Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit

e Use of visual and multisensory formats
Use color-coded counting objects (e.g., 5 red folders for “cinco carpetas rojas”).
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts (such as :Spanish
months to tune of the macarena)

e Use of assisted technology
Chromebooks for practice with vocabulary games, matching, and speaking exercises (e.g., Rockalingua)
Digital flashcards with images and audio to help link words to meaning.

e Use of prompts
Picture cards with large, clear images for new vocabulary
Emotion and greeting charts with expressive faces and actions.

e Modification of content and student products
Simplify Vocabulary. Focus on a smaller set of essential words each lesson
Review familiar vocabulary before introducing new words to build confidence.
Emphasize real objects, pictures, and gestures to support understanding of abstract concepts like feelings
Use short, simple phrases and avoid complex sentence structures.
Prioritize listening and recognition activities before expecting verbal production.
Offer sentence starters to help students construct simple sentences (e.g., ” “Tengo un/dos ....").
Reduce the number of items to label or describe to lower workload while maintaining learning goals.
Encourage students to express understanding through art, movement, or gestures as alternatives to
verbal or written responses.




Testing accommodations

Allow use of picture cards, charts, or real objects related to new vocabulary during testing.

Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.

Authentic assessments

Use picture cards for new vocabulary for students to match or sort, reducing verbal demands while
showing comprehension.

Prompt students to point to the correct shape, class object or day(on a calendar) or on a chart.

Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like ““Tengo ___,
allowing students to practice language in context.

Provide images and words to help students select answers during assessments or practice.

”

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit

Provide opportunities for leadership,

Students help peers during activities and help classmates practice vocabulary through games or songs.
They can lead a “feelings charades” game where they act out emotions for others to guess in Spanish.
They can pull items out of a backpack to help peers practice vocabulary

Adjusting the pace of lessons

Compact or skip review of fully mastered vocabulary or concepts.

Introduce additional related vocabulary (e.g., shapes of items, classroom furniture)

Curriculum compacting

Students can move ahead to learning higher numbers and advance vocabulary.

Engage the student in creating short dialogues or role-plays using the expanded vocabulary
Inquiry-based instruction

Have students practice greetings and telling days of the week or the month or their birthday, in pairs
based on new vocabulary, using sentence frames like: “Hola, ;qué dia es hoy?”, ;Cuando es tu
cumpleafios?”

Independent study




Enrichment materials like bilingual storybooks or cultural videos.

Higher-order thinking skills

Role-play conversations

Interest-based content

students create a backpack collage using numbers and school supplies from the unit.

Students create a calendar labelled in Spanish and draw different activities they do on different days.
students create surveys asking classmates when their birthdays are then share results using simple
graphs or charts.

Student-driven instruction

Encourage self-directed projects like creating a personal bilingual book using learned vocabulary
Provide opportunities for students to lead small group activities or teach peers new words or phrases
they have mastered.

Real-world problems and scenarios

The classroom has a mix of objects with different shapes. Students sort items into groups by shape
(circulo, cuadrado, tridangulo) and describe their sorting choices in Spanish.

Students go on a “shape hunt” around the classroom or school, identifying objects by their shapes and
saying shape and object vocabulary, using sentences like “La carpeta es un rectangulo.”

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

Pre-teaching of vocabulary and concepts

Visual learning, including graphic organizers

Bilingual picture-word flashcards for new vocabulary.

Use real objects different classroom objects, toys)

Show pictures and ask students to identify words (e.g., point to “el lapiz”).
Use of cognates to increase comprehension

Teacher modeling (e.g., “tengo un lapiz”, )

Use simple yes/no questions to check comprehension (e.g., “;es un lapiz?”).




Pairing students with beginning English language skills with students who have more advanced
English language skills

Scaffolding

Introduce vocabulary in small chunks (e.g., 2-3 class objects at a time).

Use visuals, gestures, and real objects (different class objects,) to support understanding.
Model language frequently and provide guided practice before independent use.

Break down instructions into simple, clear steps.

Word walls

Create a bilingual word wall with pictures and Spanish-English labels for classroom objects
Reference the word wall regularly during lessons to reinforce vocabulary.

Encourage students to use the word wall as a resource during speaking and writing activities.
Use cognates

Sentence frames

Provide structured sentence starters to support oral and written language production, such as:
“Hoy es.....” (Today is....)

“Mafanaes... ____.” (Tomorrow is... ____)

Use visuals or word cards to help students complete sentence frames.

Think-pair-share

Ask a simple question related to the topic, for example:

“sCuando es tu cumpleafios?” (when is your birthday?)

Students share their answers with a partner using sentence frames.

Cooperative learning groups

Organize students into small groups to complete vocabulary games ( sorting items by shape, matching

objects to words, feelings charades).

Assign roles within groups such as “speaker,” “listener,” or “helper” to ensure participation.
Encourage peer support by pairing stronger Spanish speakers with ELLs for modeling and practice.
Groups can create posters or collages labeling classroom objects Spanish.




Unit 3

Desired Results
Unit 3: My Family and friends

Unit Summary:

This unit invites first graders to explore the important people and things in their lives—family, friends, and
pets—while also learning about foods they enjoy and expressing preferences. Acquired skills will include expressions
and instructions in the target language, primarily in listening and speaking , with an emergence of writing in: Proper
use of greetings, writing simple sentences to tell their name, age and answer how they are feeling, identifying and
labeling family members.

The unit uses comprehensible input: clear, repetitive Spanish with visuals, and gestures to reinforce language
through multisensory activities—songs, movement, art, storytelling, and games.

Common verbs are introduced in context with scaffolded vocabulary by spiraling content from prior learning.
Cultural connections emphasize family as a core value in many communities, highlighting the respected role of
grandparents and the importance of friendship and shared meals. Students engage with vocabulary and phrases
through songs, stories, role-plays, and interactive activities, fostering participation and cultural appreciation.

Learning Standards
NJSLS:

e 7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases
that have been repeatedly practiced

e 7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics
using memorized words and phrases that have been repeatedly practiced.

e 7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often
supported by gestures or visuals.

e 7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations.

e 7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings.




7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of
language in culturally authentic materials when supported by visual cues such as pictures and gestures and
text support such as bolded words, bulleted lists, and/or captions.

7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and
requests.

7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s).

7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been
repeatedly practiced, often using gestures and visuals to support communication

7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are
supported by gestures or visuals.

7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

9.4.2.CL.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.], 6.1.2.CivicsCM.2).
9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NL3,
8.1.2.NI.4).

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.

9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

Computer Science & Design Thinking (CS & DT):

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on
user needs and

preferences.

8.1.2.NI.4: Explain why access to devices needs to be secured.

8.1.2.AP.4: Break down a task into a sequence of steps.

8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the
factors that

influenced the changes.




8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to address
the diverse needs and wants of users.

Interdisciplinary Connections:
Reading:

RI.CR.1.1. Ask and answer questions about key details in an informational text (e.g., who, what, where, when,
why, how).

RI.CI.1.2 Determine main topic and retell a series of key details in informational texts (e.g., who, what, where,
when, why, how).

RLIT.1.3. Describe relationships among pieces of information (e.g., sequence of events, steps in a process,
cause-effect and compare-contrast relationships) within a text.

RI.PP.1.5. Distinguish between information provided by pictures or other illustrations and information provided
by the words in a text.

RI.MF.1.6. With prompting and support, use text features (e.g., diagrams, tables, animations) to describe key
ideas.

Writing:

W.AW.1.1. With prompts and support, write opinion pieces on a topic or texts.

W.IW.1.2. With prompts and support, write informative/explanatory texts to examine a topic and convey ideas
and information.

W.NW.1.3. With prompts and support, write narratives of several complete sentences based on real or imagined
experiences or events.

W.WP.1.4. With prompts, guidance and support develop and strengthen writing as needed by planning,
revising, and editing.

Speaking & Listening:

SL.PE.1.1. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with
peers and adults in small and larger groups.




G. Follow agreed-upon norms for discussions (e.g., listening to others with care, speaking one at a time
about the topics and texts under discussion).
H. Build on others’ talk in conversations by responding to the comments of others through multiple
exchanges.
I. Ask questions to clear up any confusion about the topics and texts under discussion.
e SL.IL1.2. Ask and answer questions about key details in a text read aloud or information presented orally or
through other media.
e SL.ES.1.3. Ask and answer questions about what a speaker says in order to gather additional information or
clarify something that is not understood.
SL.PL.1.4. Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
SL.UM.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts,
and feelings.
e SL.AS.1.6. Produce complete sentences when appropriate to task and situation.

Learning Targets

Unit Essential Questions: Unit Enduring Understandings:

- How can we talk about our family members in - Naming family, friends, and pets allows me to talk about

Spanish; How do we introduce our family members to those I care about.

others? - Students will understand that families in

« How is my family different from families in Spanish-speaking countries, though similar to their own,

Spanish-speaking countries? have unique characteristics that reflect cultural

- What do the differences or similarities tell me about perspectives.

the people who speak Spanish? . Family, friendship, and food are central to Hispanic
cultures and build community.




- Why is family important in Hispanic cultures, and how
do friends and food bring people together?

Vocabulary:

Verbs: Tener, Yo tengo (I have) , Gustar, Me gusta (I like) No me gusta (I don't like)

Family: La familia, YO, la madre, el padre, el hermano, la hermana, el abuelo, la abuela, la mascota, amigo, amiga,
amigos

Pets: Mascotas, mi/el perro, el gato, el pez, la tortuga, el hamster.

Food: La comida,tacos, burritos, quesadillas, pasta, pizza, chocolate

Size: Grande, mediano, pequeno

Students will be able to:

Presentational

« SWBAT write basic greetings and feelings with appropriate vocabulary

« SWBAT express oral and written exchanges with respect to proper pronunciation and intonation.
« SWBAT label pictures and write captions

« SWBAT create questions and answers used to gather information about themselves and others
« SWBAT describe people in written and verbal form using short phrases.

- SWBAT use words, phrases, and memorized sentences to describe different things.
Interpretive

- SWBAT identify themselves in target language.

« SWBAT identify and name immediate family members, friends, and common pets.

« SWBAT Use the verb “tener: in context to say what pets they have.

« SWBAT Use the verb “gustar” to express likes and dislikes about food, and pets.

« SWBAT Describe and compare families, friends, and pets using size, and color vocabulary.

« SWBAT match pictures based on oral descriptions.




« SWBAT draw a picture based on oral descriptions.

Interpersonal
« SWBAT express likes, dislikes, emotions, agreement and disagreement.

- SWBAT ask and answer questions and answers used to gather information about themselves and others.
« SWBAT Imitate culturally appropriate expressions for greet and leave taking.
- SWBAT respond appropriately to learned questions.

Learning Activities & Differentiation: Diversity & Inclusion [DEI],

Choral and individual repetition

Greetings, gestures, and leave taking songs from the target culture, Review.

Numbers 1-30 TPR and songs from target culture,

Emotions: TPR actions for emotions. Review and Identify emotions through drawings,conversations, and
charades.

Student led Conversation circle: Students greet each other, Ask/answer conversation questions: including age:
;Cudntos afios tienes? Tengo ... .afios and feelings ;Como estas? Estoy....., using vocabulary and gestures.
Round-robin activities: ;Cuando es tu cumpleafios?

Role play conversations

Calendar activities: Identifying days of the week ,months and weather

Storylistening

View authentic songs and videos and discuss the cultural differences in target language countries
Hispanic Culture - Bate bate chocolate, hand clapping games, foods from Spanish speaking countries.

Assessment Evidence
Formative Assessments:



https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF

Oral Exit Tickets: Students orally or in writing to simple questions in TL before leaving.
Picture Description: Describe pictures of new vocabulary.

Matching Games: Match Spanish words with pictures of vocabulary.

Listening Checks: Respond to simple classroom commands.

Drawing and Labeling: Draw and label feelings..

Self-Assessment: Use checklists with smiley faces to reflect on learning.

Summative Assessments:

Oral Picture Presentation: Describe a classroom picture orally using learned vocabulary.

Vocabulary Quiz: Match and identify new vocabulary in the unit.

Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.
Mini Dialogue Performance: Perform greetings and simple classroom conversations.

Student work: drawings, matching games, oral responses.

Common Benchmark Assessments:

Oral Vocabulary Check: Name new vocabulary words on cue.

Listening Comprehension Benchmark: Follow classroom commands.
Picture-Word Matching: Match 10 new unit vocabulary pictures and words.

Mini Dialogue Benchmark: Perform simple greetings and conversation questions.
Oral Counting & Color Naming: Count objects to 20 and name colors in Spanish.
self-assessment reflections.

Alternative Assessments:

Teacher will observe students’' responses through class participation, speaking, center activities, thumbs
up/down

Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge
understanding




e Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or
vocabulary. Supports kinesthetic learners and those with limited verbal skills, making assessment interactive
and accessible.

e Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring
pages).

Increases practice opportunities and reinforces language in a familiar environment.

e Access to online platform “Rockalingua” Students can log in to the program at home to continue practicing
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level.

Core Instructional & Supplemental Materials

« Gimkit - Blooket - Quizlet - Youtube « Kahoot. Spanishdict.com - Google Platform: classroom, slides, Docs « Boom
cards « Teacher made resources « Rockalingua

Accommodations and Modifications:
Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory supports
o Flashcards with images and words for family,pets, food
o Tactile objects ((e.g., toys) for hands-on vocabulary practice.
e Use of assisted technology




o Chromebooks use to supplement speaking.
o chromebooks- vocabulary practice, (e.g.,drag and match, memory)
e Use of prompts
Manipulative such as letters and numbers
Use Visual Prompts: Show a picture or symbol to cue a word or phrase (e.g., show a dog picture to
prompt “el perro”).
Model sentence starters to questions such as what pet do you have?: “Tengo dos perros? (I have two
dogs?...” and encourage students to complete them.
Use gestures (pointing, miming actions 1) to support comprehension and production.
e Modification of content and student products
Break tasks into small, simple steps with frequent breaks.
e Testing accommodations
Allow alternative responses such as pointing, gesturing, or using communication devices.
Use picture matching for vocabulary (match family members cards with people images).
Provide images and word cards for new vocabulary
Students match words to pictures independently or in small groups.
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta ___” with foods
card)
e Authentic assessments
Picture Identification and Naming. Show students pictures of pets, or foods. Ask them to name or point to
the item in Spanish (e.g., “;Qué es esto?” “Es un perro.”).
Drawing and Labeling: Students draw a scene representing their family including pets and label in
Spanish using word banks or picture cards.
Assess vocabulary understanding and ability to connect words with images.
Students recite cultural songs, (e.g., sing a song about food preferences).
Observe and assess their ability to recognize and respond to vocabulary through action and repetition.
Students create a collage of foods they like while naming them in Spanish.
Specific Strategies and Practices that Support Students with 504:




Specific examples applied to the unit

e Use of visual and multisensory formats
Step-by-step visual task cards for new vocabulary
multisensory learning (songs, TPR movement, drawing) to reinforce concepts.
Visual timers to help manage activity duration.

e Use of assisted technology
Chromebooks as alternative ways to demonstrate understanding (e.g., drag and match pictures to
vocabulary).

e Use of prompts
Manipulative such as letters and numbers
Visual Prompts/pictures to cue a word or phrase (e.g., show a pet picture to prompt “un perro”).
Model sentence starters like “Me gusta...” or “El animal es...” and encourage students to complete them.
Use gestures (pointing, miming actions like running or eating) to support comprehension and
production.

e Modification of content and student products
Limit vocabulary introduced each lesson (e.g., 2-3 animals or foods instead of many).
Focus on receptive skills before expressive; prioritize listening and recognition activities.
Use concrete, familiar examples connected to students’ experiences (e.g., family members or pets).
Simplify grammar by focusing on key phrases like “Me gusta...” or “Es grande.”
Offer multiple-choice or picture-choice options.
Use drawing activities where students draw their favorite foods and label in Spanish.
Provide sentence frames and word banks to support oral or written expression.

e Testing accommodations
Provide additional time to process questions and respond during oral or visual assessments.
Allow use of picture cards, charts, or real objects related to new vocabulary during testing.
Simplified Instructions. Give clear, slow, and repeated directions with gestures to aid understanding.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.
Frequent Breaks: Offer breaks to reduce fatigue and maintain focus.




e Authentic assessments
Use picture cards for new vocabulary for students to match or sort, reducing verbal demands while
showing comprehension.
Prompt students to point to the correct family member, pet or food on a chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta el
espaghetti ___” or “Tengo un perro,” allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit

e Use of visual and multisensory formats
Use color-coded counting objects (e.g., 5 red dogs “cinco perros”).
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts

e Use of assisted technology
Chromebooks for practice with vocabulary games, matching, and speaking exercises (e.g., Rockalingua)
Digital flashcards with images and audio to help link words to meaning.

e Use of prompts
Picture cards with large, clear images for new vocabulary
Emotion and greeting charts with expressive faces and actions.

e Modification of content and student products
Simplify Vocabulary. Focus on a smaller set of essential words each lesson
Review familiar vocabulary before introducing new words to build confidence.
Emphasize real objects, pictures, and gestures to support understanding of abstract concepts like feelings
Use short, simple phrases and avoid complex sentence structures.
Prioritize listening and recognition activities before expecting verbal production.
Offer sentence starters to help students construct simple sentences (e.g., “Me gusta ___,” “Tengo un....”).
Reduce the number of items to label or describe to lower workload while maintaining learning goals.




Encourage students to express understanding through art, movement, or gestures as alternatives to
verbal or written responses.

Testing accommodations

Allow use of picture cards, charts, or real objects related to new vocabulary

Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.

Authentic assessments

Use picture cards for new vocabulary for students to match or sort, reducing verbal demands while
showing comprehension.

Prompt students to point to the correct family member, pet or food on a chart.

Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta la
pasta___” or “Tengo un gato,” allowing students to practice language in context.

Provide images and words to help students select answers during assessments or practice.

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit

Provide opportunities for leadership,

Students help peers during activities and help classmates practice vocabulary through games or songs.
They can lead a “pet charades” game where they act out animals for others to guess in Spanish.
Adjusting the pace of lessons

Compact or skip review of fully mastered vocabulary or concepts.

Introduce additional related vocabulary (e.g., wild animals)

Curriculum compacting

Students can move ahead to learning advanced vocabulary for animals of interest or extended family
members.

Students compare and contrast preferences, like “Me gusta...” or “No me gusta...”

Engage the student in creating short dialogues or role-plays using the expanded vocabulary.
Inquiry-based instruction




Have students practice greetings and expressing preferences in pairs based on new vocabulary, using
sentence frames like:
“Hola, ;qué te gusta comer? __
“Me gusta comer ___.”

e Independent study
Enrichment materials like bilingual storybooks or cultural videos.

e Higher-order thinking skills
Compare and contrast each other's pets or food preferences using pictures and vocabulary.
Decide which foods their classmates like the most and why. Students surveys classmates and “es
delicioso or es horrible” encouraging them to justify preferences in Spanish
Role-play conversations

e Interest-based content
students create food collages using vocabulary from the unit.
students create surveys asking classmates about how many pets they have , then share results using
simple graphs or charts.

e Student-driven instruction
Encourage self-directed projects like creating a personal bilingual book using learned vocabulary or
crafting masks showing different pets and writing Spanish sentences describing the animal’s size and
colors
Provide opportunities for students to lead small group activities or teach peers new words or phrases
they have mastered.

e Real-world problems and scenarios
Students plan a meal with their family. They name foods they want to eat and express likes or dislikes in
Spanish with “Me gusta...” and “No me gusta...”
Students create a shopping list in Spanish for foods their family like

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit
e Pre-teaching of vocabulary and concepts

”
.




Visual learning, including graphic organizers

Bilingual picture-word flashcards for new vocabulary.

Use real objects (e.g.,different toy foods, animals)

Show pictures and ask students to identify words (e.g., point to “el perro or el gato”).

Use of cognates to increase comprehension

Teacher modeling (e.g., “me gusta pasta”, ;Que te gusta?”)

Use simple yes/no questions to check comprehension (e.g., “sTe gusta la fruta?”).

Pairing students with beginning English language skills with students who have more advanced
English language skills

Scaffolding

Introduce vocabulary in small chunks (e.g., 2-3 foods at a time).

Use visuals, gestures, and real objects to support understanding.

Model language frequently and provide guided practice before independent use.

Break down instructions into simple, clear steps.

Word walls

Create a bilingual word wall with pictures and Spanish-English labels for family members, pets and
foods.

Reference the word wall regularly during lessons to reinforce vocabulary.

Encourage students to use the word wall as a resource during speaking and writing activities.
Use cognates

Sentence frames

Provide structured sentence starters to support oral and written language production, such as:
“Tengo un...” (I have a....)

Use visuals or word cards to help students complete sentence frames.

Think-pair-share

Ask a simple question related to the topic, for example:

“;Tienes mascota?” (Do you have a pet?)

Share their answer with a partner using sentence frames.




Students can also show understanding of what pet their classmates have by pointing to images.

e (ooperative learning groups
Organize students into small groups to complete vocabulary games ( sorting foods, family matching, pet
charades).
Assign roles within groups such as “speaker,” “listener,” or “helper” to ensure participation.
Encourage peer support by pairing stronger Spanish speakers with ELLs for modeling and practice.
Groups can create posters labeling family members and pets in Spanish.

Unit 4

Desired Results
Unit 4: The World Around Me
Unit Summary:

This unit invites first graders to explore the themes of spring and summer, express their preferences, begin
identifying sports, learn about fascinating rainforest animals from Colombia, and celebrate Earth Day—all through
foundational Spanish language skills. Students develop listening, speaking, and basic writing abilities.

The unit emphasizes comprehensible input with visuals, gestures, songs, and interactive activities. Cultural
connections highlight Colombia’s rich biodiversity and environmental traditions celebrated during Earth Day,

fostering curiosity and respect for nature and Hispanic cultures.
Learning Standards

NJSLS:




7.1.NL.IPERS.1 Respond to a few simple questions on very familiar topics using memorized words and phrases
that have been repeatedly practiced

7.1.NL.IPERS.2 With the help of gestures and/or visuals, share with others basic needs on very familiar topics
using memorized words and phrases that have been repeatedly practiced.

7.1.NL.IPERS.3 Tell others a few basic preferences and/or feelings using memorized words and phrases, often
supported by gestures or visuals.

7.1.NL.IPERS.4 React to a few procedural instructions, directions, and commands in classroom situations.
7.1.NL.IPERS.5 Enact a few culturally authentic gestures when greeting others and during leave takings.
7.1.NL.IPERS.6 Share with others the names of a few memorized and practiced words and phrases related to
climate change in the target culture(s) and in students’ own cultures.

7.1.NL.IPRET.1 Identify a few memorized and practiced words contained in oral, viewed, and written chunks of
language in culturally authentic materials when supported by visual cues such as pictures and gestures and
text support such as bolded words, bulleted lists, and/or captions.

7.1.NL.IPRET.2 Respond with physical actions and/or gestures to simple oral directions, commands, and
requests.

7.1.NL.IPRET.3 Recognize a few common gestures associated with the target culture(s).

7.1.NL.PRSNT.1 Present very familiar personal information using memorized words and phrases that have been
repeatedly practiced, often using gestures and visuals to support communication

7.1.NL.PRSNT.2 Express a few basic preferences and/or feelings using memorized words and phrases that are
supported by gestures or visuals.

7.1.NL.PRSNT.3 Imitate a few culturally authentic gestures when greeting others and during leave takings.
7.1.NL.PRSNT.4 State the names of a few memorized and practiced words and phrases related to climate change
in the target culture(s) and in students’ own cultures.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):

e 9.4.2.CL1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsSCM.2).
e 9.4.2.DC.3: Explain how to be safe online and follow safe practices when using the internet (e.g., 8.1.2.NL3,

8.1.2.NL4).




9.1.2.CR.1: Recognize ways to volunteer in the classroom, school, and community.
9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

Computer Science & Design Thinking (CS & DT):

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on
user needs and

preferences.

8.1.2.NI.4: Explain why access to devices needs to be secured.

8.1.2.AP.4: Break down a task into a sequence of steps.

8.1.5.IC.1: Identify computing technologies that have impacted how individuals live and work and describe the
factors that

influenced the changes.

8.1.5.1C.2: Identify possible ways to improve the accessibility and usability of computing technologies to address
the diverse needs and wants of users.

Interdisciplinary Connections:
Reading:

RI.CR.1.1. Ask and answer questions about key details in an informational text (e.g., who, what, where, when,
why, how).

RI.CI.1.2 Determine main topic and retell a series of key details in informational texts (e.g., who, what, where,
when, why, how).

RLIT.1.3. Describe relationships among pieces of information (e.g., sequence of events, steps in a process,
cause-effect and compare-contrast relationships) within a text.

RI.PP.L.5. Distinguish between information provided by pictures or other illustrations and information provided
by the words in a text.

RI.MF.1.6. With prompting and support, use text features (e.g., diagrams, tables, animations) to describe key
ideas.

Writing:




W.AW.1.1. With prompts and support, write opinion pieces on a topic or texts.
W.IW.1.2. With prompts and support, write informative/explanatory texts to examine a topic and convey ideas
and information.

e W.NW.1.3. With prompts and support, write narratives of several complete sentences based on real or imagined
experiences or events.

e W.WP.1.4. With prompts, guidance and support develop and strengthen writing as needed by planning,
revising, and editing.

Speaking & Listening:

e SL.PE.11. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with
peers and adults in small and larger groups.
J. Follow agreed-upon norms for discussions (e.g., listening to others with care, speaking one at a time
about the topics and texts under discussion).
K. Build on others’ talk in conversations by responding to the comments of others through multiple
exchanges.
L. Ask questions to clear up any confusion about the topics and texts under discussion.
e SL.IL.1.2. Ask and answer questions about key details in a text read aloud or information presented orally or
through other media.
e SL.ES.1.3. Ask and answer questions about what a speaker says in order to gather additional information or
clarify something that is not understood.
SL.PL.1.4. Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.
SL.UM.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts,
and feelings.
e SL.AS.1.6. Produce complete sentences when appropriate to task and situation.




Learning Targets

Unit Essential Questions: Unit Enduring Understandings:
« How can I better understand when I do not know e Listening to familiar words and watching the speaker for
everything I read and hear? clues may help me figure out what the speaker is saying.
« How can I talk to someone in another language when I |- Even though I don't know all the words that are written, I
am just starting to learn it? can figure out the main idea by paying attention to titles,
- What will help my classmates, my teacher, and others | pictures, and familiar expressions.
understand me better? - Using pictures, movement, and acting words can help my
- How do we greet and connect with others in Spanish? | classmates, my teacher, and others understand me.
- How do we express the words for different numbers, | * There is a specific way to greet people in Spanish using
colors and feelings in Spanish? culturally authentic expressions and vocabulary. Greetings
help me connect and show respect to others.
- Numbers,colors and feelings are all around us, we can
find them wherever we go.

Vocabulary:

Spring words

La lluvia, el sol, la mariposa, la oruga, la mariquita, el paraguas, la abeja, el pajaro,
Summer words

La piscina, la playa, campear, nadar, descansar, el helado, dia de independencia, fuegos artificiales, viajar, gafas de
sol, traje de bafio

Likes/Dislikes

Me gusta / no me gusta Me encanta/no me encanta

Deportes (sports) futbol, futbol Americano, béisbol, hockey, tenis, golf

Rainforest Animals of Colombia, (such as: jaguar, tucan, tapir, Quetzal, iguana,)

Earth day: La Tierra, Reciclar, papel, plastico, metal




Students will be able to:

Presentational

« SWBAT express oral and written exchanges with respect to proper pronunciation and intonation.

« SWBAT label pictures and write captions

« SWBAT present information about themselves

« SWBAT create and share a drawing or poster labeled with Spanish words related to seasons, animals, or Earth Day.
Interpretive

- SWBAT identify themselves in target language.

« SWBAT Identify common sports vocabulary in Spanish.

« SWBAT Recognize and describe some rainforest animals from Colombia in Spanish .

- SWBAT Understand and use key vocabulary related to Earth Day and environmental care in Spanish.

« SWBAT Participate in songs, chants, and interactive activities to reinforce vocabulary and phrases.

« SWBAT Use visuals and gestures to support comprehension and expression of new language.

- SWBAT Develop basic listening, speaking, and writing skills by labeling pictures and creating simple sentences
related to unit themes.

Interpersonal
« SWBAT express likes, dislikes, emotions, agreement and disagreement.

« SWBAT ask and answer questions and answers used to gather information about themselves and others.
- SWBAT Imitate culturally appropriate expressions for greet and leave taking.
« SWBAT respond appropriately to learned questions.

Learning Activities & Differentiation:Diversity & Inclusion [DEI], Climate Change

Choral and individual repetition of new vocabulary,

Greetings, gestures, and leave taking songs from the target culture, Review.

Numbers 1-30 TPR and songs from target culture,

Emotions: TPR actions for emotions. Review and Identify emotions through drawings,conversations, and



https://www.nj.gov/education/standards/socst/docs/DiversityInclusionLaw.PDF
https://docs.google.com/document/d/1IFRM1pb15oXVCCKnjImgDqYrHWXKh56qsZILGhdI6mY/edit?usp=sharing

charades.
e Student led Conversation circle: Students greet each other, Ask/answer ;Cémo te llamas? Me llamo... ;Cuantos
afos tienes? Tengo... ask/express feelings and ask about preferences ;Que deporte te gusta? Me gusta...using
vocabulary and gestures.
Round-robin activities: ;Qué te gusta?, ;Qué no te gusta?, This or that with TPR
Role play conversations
Calendar activities: Identifying days of the week, months and weather.
Storylistening
View authentic songs and videos and discuss the cultural differences in target language countries
Hispanic Culture - Colombia-Animals of the Rainforest-colors of the flag.

Assessment Evidence

Formative Assessments:

Oral Exit Tickets: Students orally or in writing to simple questions in TL before leaving.
Picture Description: Describe pictures of new vocabulary.

Matching Games: Match Spanish words with pictures of vocabulary.

Listening Checks: Respond to simple classroom commands.

Drawing and Labeling: Draw and label colors, pets, family

Self-Assessment: Use checklists with smiley faces to reflect on learning.

Summative Assessments:

Oral Picture Presentation: Describe pictures of families, and colorful animals orally using learned vocabulary.
Vocabulary Quiz: Match and identify new vocabulary in the unit.

Listening Comprehension Test: correctly answer multiple choice questions on new topic vocabulary.

Mini Dialogue Performance: Perform greetings and simple classroom conversations.




e Student work: drawings, matching games, oral responses.

Common Benchmark Assessments:

e Oral Vocabulary Check: Name new vocabulary words on cue.

Listening Comprehension Benchmark: Follow classroom commands.

Picture-Word Matching: Match 10 new unit vocabulary pictures and words.

Mini Dialogue Benchmark: Perform simple conversations asking questions and giving personal information.
Oral Counting & Color Naming: Count animals to 20 and describe their size and colors in Spanish.
self-assessment reflections.

Alternative Assessments:

e Teacher will observe students’ responses through class participation, speaking, center activities, thumbs
up/down

e Simplified Comprehension Checks. Description: Use yes/no , thumbs up/down or either/or questions to gauge
understanding

e Use of Gesture and Movement/TPR: Assess comprehension through physical responses to commands or
vocabulary. Supports kinesthetic learners and those with limited verbal skills, making assessment
interactive and accessible.

e Parent or Caregiver Guided Activities/at home instruction: Provide simple activity packets with clear
instructions and vocabulary lists for parents to support practice at home (e.g., songs, flashcards, coloring
pages).

Increases practice opportunities and reinforces language in a familiar environment.

e Access to online platform “Rockalingua”: Students can log in to the program at home to continue practicing
with songs and games. Allows for vocabulary practice with immediate feedback, accessible for home
instruction and engages students in repetitive, scaffolded practice tailored to their pace and level.

_________ Corelnstructional & Supplemental Materials



- Gimkit - Blooket - Quizlet - Youtube - Kahoot: Spanishdict.com - Google Platform: classroom, slides, Docs « Boom
cards - Teacher made resources * Rockalingua

Accommodations and Modifications:
Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:
Specific examples applied to the unit
e Use of visual and multisensory supports
o Flashcards with images and words for spring, summer, sports and animals
o Tactile objects (toys) for hands-on vocabulary practice.
e Use of assisted technology
o Chromebooks use to supplement speaking.
o chromebooks- vocabulary practice, (e.g.,drag and match, memory)
e Use of prompts
Manipulative such as letters and numbers
Use Visual Prompts: Show a picture or symbol to cue a word or phrase (e.g., show a sun picture to prompt
“Hace sol”).
Model sentence starters like “Me gusta...” or “El animal es...” and encourage students to complete them.
Use gestures (pointing, miming actions like running or hitting a beisbol) to support comprehension and
production.
e Modification of content and student products
Break tasks into small, simple steps with frequent breaks.
e Testing accommodations
Allow alternative responses such as pointing, gesturing, or using communication devices.
Use picture matching for vocabulary (match sports card with image).




Provide images and word cards for new vocabulary
Students match words to pictures independently or in small groups.
Allow students to complete oral sentence with oral prompts or visuals (e.g., “Me gusta ___” with sports card)

e Authentic assessments
Picture Identification and Naming. Show students pictures of seasonal items, animals, sports, or Earth Day
symbols. Ask them to name or point to the item in Spanish (e.g., “;Qué es esto?” “Es un jaguar.”).
Drawing and Labeling: Students draw a scene representing a season, a favorite animal, or Earth Day activity.
and label key items in Spanish using word banks or picture cards.
Assess vocabulary understanding and ability to connect words with images.
Students recite cultural songs, (e.g., sing a song about seasons while acting out weather).Observe and assess
their ability to recognize and respond to vocabulary through action and repetition.
Students create a collage of summer items while naming colors and objects in Spanish.

Specific Strategies and Practices that Support Students with 504:
Specific examples applied to the unit

e Use of visual and multisensory formats
Step-by-step visual task cards for new vocabulary
multisensory learning (songs, TPR movement, drawing) to reinforce concepts.
Visual timers to help manage activity duration.

e Use of assisted technology
Chromebooks as alternative ways to demonstrate understanding (e.g., drag and match pictures to
vocabulary).

e Use of prompts
Manipulative such as letters and numbers
Visual Prompts/pictures to cue a word or phrase (e.g., show a sun picture to prompt “Hace sol”).
Model sentence starters like “Me gusta...” or “El animal es...” and encourage students to complete them.
Use gestures (pointing, miming actions like running or eating) to support comprehension and production.

e Modification of content and student products
Limit vocabulary introduced each lesson (e.g., 2-3 animals or sports instead of many).




Focus on receptive skills before expressive; prioritize listening and recognition activities.
Use concrete, familiar examples connected to students’ experiences (e.g., sports they play).
Simplify grammar by focusing on key phrases like “Me gusta...” or “Es grande.”
Offer multiple-choice or picture-choice options.
Use drawing activities where students draw their favorite season/sports and label in Spanish.
Provide sentence frames and word banks to support oral or written expression.

e Testing accommodations
Provide additional time to process questions and respond during oral or visual assessments.
Allow use of picture cards, charts, or real objects related to sports and animals during testing.
Simplified Instructions. Give clear, slow, and repeated directions with gestures to aid understanding.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.
Frequent Breaks: Offer breaks to reduce fatigue and maintain focus.

e Authentic assessments
Use picture cards for sports and animals for students to match or sort, reducing verbal demands while
showing comprehension.
Prompt students to point to the correct day of the week, month, sport or animal on a chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta el
beisbol ___” or “el animal es un....,” allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.

Specific Strategies and Practices that Support Struggling Learners:
Specific examples applied to the unit

e Use of visual and multisensory formats
Use sports objects (e.g., 5 yellow tennis balls for “cinco pelotas de tenis”).
Use multisensory learning (songs, TPR movement, drawing) to reinforce concepts

e Use of assisted technology
Chromebooks for practice with vocabulary games, matching, and speaking exercises (e.g., Rockalingua)
Digital flashcards with images and audio to help link words to meaning.




e Use of prompts
Picture cards with large, clear images for new vocabulary
Emotion and greeting charts with expressive faces and actions.

e Modification of content and student products
Simplify Vocabulary. Focus on a smaller set of essential words each lesson
Review familiar vocabulary before introducing new words to build confidence.
Emphasize real objects, pictures, and gestures to support understanding of abstract concepts like feelings
Use short, simple phrases and avoid complex sentence structures.
Prioritize listening and recognition activities before expecting verbal production.
Offer sentence starters to help students construct simple sentences (e.g., “Me gusta ___,” “No me gusta...”).
Reduce the number of items to label or describe to lower workload while maintaining learning goals.
Encourage students to express understanding through art, movement, or gestures as alternatives to verbal or
written responses.

e Testing accommodations
Allow use of picture cards, charts, or real objects related to days of the week, months, sports and animals
during testing.
Accept responses by pointing, gesturing, or using assistive devices instead of oral answers.

e Authentic assessments
Use picture cards for days of the week, months, sports and animals for students to match or sort, reducing
verbal demands while showing comprehension.
Prompt students to point to the correct days of the week, months, sports and animals on a chart.
Allow students to draw and label items with word banks, using visuals to guide spelling or word choice.
Role-Play with Sentence Frames: Use simple scripted dialogues with sentence starters like “Me gusta ___” or
“No me gusta ___ ” allowing students to practice language in context.
Provide images and words to help students select answers during assessments or practice.

” @

Specific Strategies and Practices that Support Gifted & Talented Students:
Specific examples applied to the unit

e Provide opportunities for leadership,




Students help peers during activities and help classmates practice vocabulary through games or songs.

They can lead a “sports charades” game where they act out sports for others to guess in Spanish.

Adjusting the pace of lessons

Compact or skip review of fully mastered vocabulary or concepts.

Introduce additional related vocabulary (e.g., winter sports)

Curriculum compacting

Students can move ahead to learning higher numbers and advance vocabulary.

Introducing simple phrases for expressing preferences, like “Me gusta...”, “No me gusta...” and “porque”(why)
Engage the student in creating short dialogues or role-plays using the expanded vocabulary.

Inquiry-based instruction

Have students practice conversation questions and expressing preferences in pairs based on new vocabulary,

using sentence frames like:

”

“Hola, qué deporte te gusta? __
“Me gusta ___.” (beisbol, futbol)
Independent study

Enrichment materials like bilingual storybooks or cultural videos.

Higher-order thinking skills

Compare and contrast spring and summer using pictures and vocabulary.

Decide which rainforest animal they find most interesting and explain why. Students choose an animal (e.g.,
jaguar, tucan) and say “Me gusta el jaguar porque es grande,” encouraging them to justify preferences in
Spanish.

Role-play conversations

Interest-based content

students create seasonal collages using colors and vocabulary from the unit.

students create surveys asking classmates about their favorite season or sport, then share results using
simple graphs or charts.

Student-driven instruction




Encourage self-directed projects like creating a personal bilingual book using learned vocabulary or crafting
masks showing different animals of the rainforest and writing Spanish sentences describing the animal’s
size and colors

Provide opportunities for students to lead small group activities or teach peers new words or phrases they
have mastered.

Real-world problems and scenarios

Students keep a simple daily journal noting the weather for each day of the week in Spanish then graph the
results (e.g.,how many days where sunny or raining)

Periodically, they share their entries with classmates, practicing speaking and listening.

Students create earth day posters using Spanish vocabulary.

Specific Strategies and Practices that Support English Language Learners:
Specific examples applied to the unit

Pre-teaching of vocabulary and concepts

Visual learning, including graphic organizers

Bilingual picture-word flashcards for new vocabulary.

Use real objects different sports balls, toys)

Show pictures and ask students to identify words (e.g., point to “summer or spring”).

Use of cognates to increase comprehension

Teacher modeling (e.g., “me gusta futbol”, ;Que te gusta?”)

Use simple yes/no questions to check comprehension (e.g., “;Te gusta el futbol Americano?”).
Pairing students with beginning English language skills with students who have more advanced English
language skills

Scaffolding

Introduce vocabulary in small chunks (e.g., 2-3 sports at a time).

Use visuals, gestures, and real objects (different sports equipment,) to support understanding.
Model language frequently and provide guided practice before independent use.

Break down instructions into simple, clear steps.

Word walls




Create a bilingual word wall with pictures and Spanish-English labels for spring, summer, sports.
Reference the word wall regularly during lessons to reinforce vocabulary.

Encourage students to use the word wall as a resource during speaking and writing activities.

Use cognates

Sentence frames

Provide structured sentence starters to support oral and written language production, such as:
“Me gusta el futboly ____.” (I like soccer and....... )

‘“Nomegusta ____."(Idontlike ___ )

Use visuals or word cards to help students complete sentence frames.

Think-pair-share

Ask a simple question related to the topic, for example:

“sCual es tu deporte favorito?” (What is your favorite sport?)

Share their answer with a partner using sentence frames.

“sA Johnny le gusta futbol?” (Does Johnny like soccer?)

Students show understanding of what spots their classmates liked by responding with yes/no answers.
Cooperative learning groups

Organize students into small groups to complete vocabulary games ( sorting spring vs summer, sports
matching, sports charades).

Assign roles within groups such as “speaker,” “listener,” or “helper” to ensure participation.
Encourage peer support by pairing stronger Spanish speakers with ELLs for modeling and practice.
Groups can create posters or collages labeling spring, summer, sports, and animals in Spanish.
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