West Linn-Wilsonville School District 3Jt

To: WLWV School Board Members and Superintendent Dr. Ludwig

From: Jennifer Spencer-liams, Deputy Superintendent

Date: October 31, 2025

Re: Preread for the November 3, 2025 Board Meeting Student Investment Account Grant Annual
Report

Background

Oregon’s Student Success Act provides funding to school districts through the Student Investment
Account (SIA) grant program. There are two stated purposes for the SIA funds:
1. Meet students’ mental or behavioral health needs, and
2. Increase academic achievement for students, including reducing academic disparities for
students who are: economically disadvantaged, from racial or ethnic groups that have
historically experienced academic disparities, experiencing disabilities, learning English as an
additional language, in foster care, or homeless.

Allowable uses of SIA funds include expanding instructional time, addressing student health and
safety, reducing class size and caseloads, and providing a well-rounded education.

The multi-year priorities and spending plan for the WLWYV SIA funds were developed throughout the
2019-2020 school year. The extensive community engagement process included open meetings,
surveys, and focus groups from traditionally underrepresented parent and student groups, as well as
input from teachers, associations, community groups and administrators. The SIA plan developed
based on this process included outlined seven strategies designed to improve support for students’
mental health needs and to increase academic achievement. As financial constraints have impacted
the school district, the district chose to invest in five of those strategies deemed most likely to
positively impact the goals of the SIA grant. This decision was made in the context of receiving
ongoing community feedback through multiple processes (family surveys, budget input, school board
input, Parent Cafes, Special Education Collaboration Group, information from McKinney-Vento
families, association input, etc.)

The total SIA grant amount received by WLWV for the 2024-2025 school year was $8,807,308.55 This
award amount was an increase from the previous year. However, other state grants came in lower in
the 2024-2025 year, so there was not a significant change in investment strategies overall. This report
provides an update on the implementation and spending of these funds for the 2024-25school year.
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Strategies for WLWYV SIA investment:

Meet behavioral & mental Investing in social workers, nurses, counselors,
health needs school psychologists

Investing in classroom teachers to maintain
small class size, and support specialists for
diverse student needs

Increase academic
achievement

Better assessment of student Investing in data dashboard and professional
needs learning to identify & intervene

Provide academic learnin . . . .
9 Invest in online learning curriculum and staff

option
Improve partnerships & Invest in Family Empowerment Center
support for families programing and staff

Highlights of SIA implementation and spending for the 2024-2025 school year:

e Maintained staff who support student’s mental health
o 4.0 FTE Social Workers
o 15.5 FTE School Counselors
o 4.0 FTE School Psychologists
e Maintained and hired key staff who work to reduce academic disparities with historically
underserved students
o 4.49 FTE ELD Specialists
o 12.0 FTE Learning Specialists
o 5.65 FTE Instructional Coordinators/TOSAs
e Maintained classroom teaching staff to reduce class sizes
o 10.0 FTE Teachers
e Maintained School Nursing positions to support on-going student health needs
o 2.5 FTE Nurses
e Maintained funding for Online Learning school option by supporting Teacher Librarians full time
status at primary and middle schools, and full time coordinators at high schools to provide high
quality learning experiences for students who chose this option.
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o 2.0 HS WKOA Coordinators
o 1.25 Teacher Librarians

e Maintained important data tools and intervention resources to understand and support
student’s mental health, adding additional components to better understand and support
teachers’ needs and input.

e Continued funding of a comprehensive data dashboard system to help bring student progress
information around attendance, academic achievement, social emotional factors and
behavioral components into a practical system to support early connection and intervention to
students who may need additional support.

e Maintained Bilingual Family Support Specialist and expanded the reach WLWV Family
Empowerment Center

o 1.0 FTE Bilingual Family Support Specialist

e Maintained half time Counselor at Three Rivers Charter School, and included this person in
district professional development to improve smooth transitions for students who move back
and forth between district neighborhood schools and the Charter school

o .5 FTE Counselor

e Paid for 1 full day of professional development for all licensed staff during August preservice
week to improve transition planning for students with disabilities, provide for learning new
literacy curriculum, and other key planning and learning activities to help staff be prepared to
meet the needs of all students

[ J

Total of 64.39 FTE Funded by the SIA grant

Progress Markers

The Oregon Department of Education has asked districts to reflect on progress markers of best
practices as we implement strategies for improvement and to report on this in conjunction with the
integrated state grants, including the SIA grant. Districts rank their progress on each of the progress
markers on a scale of low, medium, high or fully in place.
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PM1

3GR 9GOT 4Y5 5YC RA

Community engagement (s
authentic, consistent, and
ongoing. The strengths that
educators, students, familles,
focal groups, and trikal
communities bring ta the
educational experience informs
schaol and district practicas and
planning.

PM 2
36R 960T 4YG SYC RA

Equity toals are utilized In

continugus Improvement cycles,

Including the angoing use of an
equity lens or declslon-toal that
Impacts palicles, procedures,
people/students, resource
allocation, and practices that
may impact grading, discipline,
and attendance.

3GR 5GOT 415 5YC RA

Data teams are formed and
provided time to meet regularly
to review disaggregated student
tat In multiple categories
(grade hands, content areas,
attendance, discipline, mental
health, parficipation in
advanced coursework, formative
assessment data, etc.). These
teams have open access to
timely student data and as

2 result declslons are made
that positively Impact distrlct/
school-wide systems and focal
populations.

PM 4

3GR

Schools and districts have an
accurate imventary of literacy
assessments, tools, and
curriculum belng used, Including
digital resources, o suppart
literacy [reading, writing,
listening, and speaking). The
Inventory includes a review of
‘what resources and professional
development are research-
aligned, farmative, diagnostic,
and culturally responsive.

PM 5
3GR 9GOT 416 RA

Tt O-Way Communicanon
practices are in place,

with attention to mable
students and primary family
Ianguages. Familles understand
approaches to engagement and
attandance, literacy strategy,
math viclan, what “9th grade
on-track” means, graduation
TEqUITEMEnts, 3C0ess 1o
advancedcollege-level courses
and CTE experiences, and
approaches to supparting
student well-belng and well-
rounded aducation.

PM 6
9GOT 4YG SYC RA

Student agency and volce

Is elevated. Educators use
student-centered approaches
and Instructional practices that
shift processes and policies that
actualize student and family
Inleas and priorities.

M7
3GR 9G0T 416 SYC RA

Action research, professlonal

leaming, data teams, and sirengths-

based Intarvention systems are
supparted by school leaders

&nd are winrking in concert to
Identify policies, practices, or
procedures infarmed by staff
feedback to meat student neads,
Including addressing systemic
barrlers, the root-causes of
chronlc absenteelsm, academic
disparity, and student wel-being.
These changes and supports are
maonitored and adjusted a needed.

PM 8

3GR

Comprehensive, evidence-
Infarmed, cuiturzlly responsive
literacy plans, including
professional development far
educators, are documented and
communicatad to staff, students
(developmentally appropriate),
and families. Literacy plans and
Instruction are evaluzted and
adjusted to deepen studants”
leamning. Digital resources are
belng used with fidelity to
atfvanice laamers’ engagemant
with Instruction.

PM 9
960

A review of 9th grade course
scheduling, as It relates to on-
track status for focal student
groups, accounts for core and
support core class placament.
School staff ensure emerging
bilingual students are enralled
In appropriate credit-bearlng
courses thet meet gradugtion
requirements.

PM 10

3GR 9GOT 4YG 5YC RA
Foundational learning practices
that create a culturally sustalning
and welcoming climate are vislble.
This Includes practices that ensura
safie, brave, and welcoming
dlassrooms, schools and cof

axtra currlcular envlranments.
Strengths-based, equity-centered,
trauma and SEL-Informed
practices afe present and
naticeable. Policles and practices
peloritize health, well-belng, care,
connection, engagement, and
relationship bullding. Multiple
ways of being are supported
through culturally affieming and
sustalning practices for students,
steff, and administrators.

PM 11

3GR 3GOT 4YG 54C RA

Schoals strengthen partnerships
with actve community
organizations and partners,
Including local public health,
mental health, collages,
wiorkforce development boards,
emplayers, labor partners, faith
communitias, Trial nations,

and other education partners in
order to collaboratively support
students’ growth and wel-
being. Characteristics of strang
partrierships include mutual trust
and respect, strengths-based and
collaborative approaches, cear
communication areund roles,
and shared respons|bilites and
dectsion-making pawer

PM 12

3GR 9GOT 4¥G S4C RA

Financial stewardship reflects
high-quality spending with aceu-
rate and transparent use of state
and fidaral funds In relationship
to 2 comprehensive needs assess-
ment, disaggragated data, and tha
priorittes expressed by students,
families, communites, business,
ani Tribal partners in resource
allocation and review.

PM13

3GR 9607 4YG 5YC

Students and edutators
experience 3 well-rounded and
balanced use of assessment
systams that help them identify
student leaming (n the areas

of the Oregon State Standards.
Educators understand how to
asgess emerging multlingual
students’ assets to Inform
gRUEINg progress.

PM 14

3GR 9607 4YG 5YC RA

Policles, practices, and learning
communities address systemic
barrlers. Schools and districts
have 2 process ta (dentify,
analyze, and address barlers
that disconnect students

fram thelr educational goals,
Impact student engagement
or attendance, and/or Impede
students from graduzting on-
time or transitioning to thelr
next steps after high school.
Staff members are conslstently
engaging in action research,
guided by students strangths
and Interests, to mprove

thelr practice and advance
professianal learning.

Areas where our district has shown significant growth in progress markers include:
e PM 9 (9th grade course scheduling relating to on-track status for focal student groups,
ensuring bilingual students are enrolled in appropriate credit-bearing courses that meet
graduation requirements) due to intentional planning during the 8th to 9th transition and
strong systems for 9th grade on track monitoring/support and

e PM 14 (policies, practices and learning communities address systemic barriers) as

PM15

8GOT 4YG SYCRA

Sehools ereate places and
learning conditions where
every student, family, educator
and staff member s welcomed,
where thelr culture and assats
are valued and supparted, and
where thelr volces are Integral
1o declslon making, Instruction
Is monitored and adjusted to
advance and deepen Individual
Iearners’ knowledge and
understanding of the curriculum.
Educators are empowered
with agency and creativity.
Communities are allve with
vislons, storles, and systems

of vitality, whaleness, and
sustalnabiliny.

w

OREGON
DEPARTMENT OF
EDUCATION

demonstrated in district wide anti-racist work systemically addressed at all levels during the
2024-2025 school year.

ODE SIA Annual Report Questions for 2024-2025

1. As you review your progress markers/overall
reflection responses and reflect on
implementation, how do you see your progress
contributing to the Outcomes and strategies in
your plan and your Longitudinal Performance
Growth Targets (LPGT)?

Discuss at least one Outcome where you have
seen progress in implementation.

9th Grade On-track is an important
outcome where we have seen significant
growth over the last year. This can be
attributed to many factors, including
I)intentional work around belonging and
standards based learning at the K-5 and
Middle School levels, 2) improved
transition process for students moving
from 8th to 9th grade, 3) 9th grade teaming
processes that intervene early for student
success, and 4) increased whole student
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supports for all students through the work
of social workers, ELD specialists,
psychologists, and counselors.

2. Where have you experienced barriers,
challenges, or impediments to progress toward
your Outcomes and Strategies in your plan that

you could use support with?

Discuss at least one Outcome where you have
seen challenges or barriers to implementation.

Unfortunately, the overall reduction of
funding to WLWYV (SSF increases are not
keeping pace with fixed cost increases) for
the 2025-2026 will require us to reduce
some of the infrastructure that supported
this growth (reduced 9th Grade Academic
Success Coordinators, reduced 9th Grade
Team Teachers). It will be difficult to
maintain our 9th grade on-track data with
these reduced resources, but we will
continue to maintain intentional work in
this area to the best of our ability.

Review actual metric rates compared to
previously created LPGT (Longterm
Proficiency and Growth Targets) and share

reflection on progress. Describe how activities
are supporting progress towards targets and if

any shifts in strategy implementation are

planned for the future based upon that current

progress. Include specific metrics and target
types in your reflection.

The ODE Dashboard of LPGT has not
posted any 2024-2025 data at this time.
However, data posted for the 2023-2024
school year shows increases in 1) 9th
Grade On Track for all students and focal
group students, and 2) regular attenders for
all students and focal group students.
Graduation rates were already above the
>95% and continue to be so. This is above
the LPGT ceiling in this category. All three
of these categories are impacted by many
variables including focusing on teaching
strategies that engage all students,
supporting culturally relevant practices,
creating a strong culture of inclusion and
belonging, and supporting individual
positive connections between students and
trusted adults. The one area that did meet
the ceiling or show significant growth on
the LPGT dashboard was the indicator of
3rd grade proficiency. Our preliminary
2024-2025 shows some areas of
improvement in this area. However it is
critical to note that last year was the first
year of a new ELA curriculum
implementation that is significantly more
aligned to current reading best practices
than our previously adopted curriculum.
Professional development for all
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elementary teachers focused on ELA
implementation and best practices. We are
seeing strong indicators of progress in our
internal interim assessments, and expect to
see more improvement reflected in our
future 3rd grade ELA results.
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