
 
 
 

 

 

School Plan 2025 – 2029 
The International School of the Hague, 
Secondary  
 
  

 

 

 

 

 

 

1 
 
 



 
 
 

 

Table of contents 
 

1. Introduction​ 5 
2. The history and the future of the ISH​ 6 

2.1 The history​ 6 
2.2 The development in student numbers​ 6 
2.3 The development of the facilities​ 7 
2.4 Continuity in Purpose and Direction​ 8 
2.5 SWOT Analysis​ 9 

3. The framework for the educational development of the ISH​ 10 
3.1 The Rijnlands Lyceum School Group​ 10 
3.2 Dutch International Secondary Schools​ 11 
3.3 The International Baccalaureate​ 12 
3.4 The Council of International Schools​ 13 
3.5 The recent IB/CIS accreditation/evaluation visit​ 14 
3.6 Finance policy and sponsoring policy​ 14 

4. Strategic Objectives​ 15 
🟢 Strategic Objective A: Safety and Wellbeing​ 15 

A1. Strengthen and Align the Mentor Programme Across All Year Groups​ 15 
A2. Ensure a Culture of Kindness, Respect and Belonging​ 16 
A3. Ensure Smooth Transitions for ISH Stakeholders​ 16 
A4. Design and Implement Sustainable Work Practices to Foster Staff Wellbeing​ 17 
A5. Strengthen our focus on sustainability​ 18 
A6. Modernise school facilities for Safety, Inclusion and Wellbeing​ 18 

🔵 Strategic Objective B: Learning in the Age of AI​ 19 
B1. Vertically Align Curriculum and Teaching Practices​ 19 
B2. Further Integrate Concept and inquiry-based Curriculum and Practice​ 20 
B3. Strengthen the Use of Data to Inform and Personalise Learning​ 21 
B4. Develop Coherent and Future-Focused Assessment Practices​ 21 
B5. Advance AI Integration in Teaching and Learning​ 22 
B6. Strengthen Support for Diverse Learners​ 23 

🟠 Strategic Objective C: Identity and Community​ 23 
C1. Communicate more explicitly about our Values and our Mission​ 23 
C2. Develop a Consistent Shared Professional Culture​ 24 
C3. Strengthen Student Voice and Leadership​ 25 
C4. Improve Stakeholder Satisfaction with Information and Communication​ 25 
C5. Keeping the school accessible for the community​ 26 
C6. Strengthen our global and local connections​ 26 

2 
 
 



 
 
 

5. The curriculum​ 28 
5.1 The Middle Years Programme​ 28 

Focus for improvement in the MYP programme​ 28 
5.2 The Diploma Programme​ 29 

Focus for improvement in the DP programme​ 30 
5.3 The Career-related Programme​ 30 

Focus for improvement in the CP programme​ 32 
5.4 Language Learning​ 32 
5.5 The role of the library​ 33 
5.6 Technology structured for learning​ 34 

6. Teaching and assessing for learning​ 36 
6.1 Teaching​ 36 
6.2 Assessing for Learning​ 37 

7. Students’ learning and wellbeing​ 41 
7.1 Student participation​ 41 
7.2 Student support​ 41 

The Response to Intervention System (RTI)​ 42 
Student Support outreach to the wider community​ 44 
Student Support Team meetings​ 44 
JES meetings​ 45 
External Support​ 45 

7.3 Safe and Healthy Environment​ 47 
8. School staffing​ 49 

8.1 Strategic Personnel Policy Rijnlands​ 49 
8.2 Attractive employer​ 49 

Recruitment and induction of staff​ 49 
Policies and procedures​ 49 

8.3 Sustainable employability​ 50 
Staff profile​ 50 
Professional development​ 51 

9. Quality assurance​ 51 
9.1 Internal benchmarking​ 52 

Review of policies and protocols​ 52 
Feedback from stakeholders​ 52 

9.2 External benchmarking​ 53 
Cognitive Abilities Test (CAT4)​ 53 
Pupils Attitudes to Self and School (PASS)​ 54 
Progress test in Maths (PTM)​ 54 
MYP External Assessment​ 54 
DP External Assessment​ 55 

9.3 External accreditation​ 55 
CIS/IB​ 55 
Dutch Inspection of Education​ 55 

3 
 
 



 
 
 

Appendix 1: ISH Secondary Strategic Objectives​ 56 
Appendix 2: ISH Secondary goals with matching SRL goals​ 57 
Appendix 3: SRL goals with matching ISH Secondary goals​ 58 
Appendix 4: General Information​ 59 
Appendix 5: School policies​ 62 
Appendix 6: timetable data​ 63 

 

4 
 
 



 
 
 

1.​Introduction  
 

This school plan outlines our vision for the development of the school in the coming four years and 

beyond. A four-year school plan is, in the context of the Dutch educational system, an obligatory 

document for all schools. For the ISH the production of this document is a welcome opportunity to 

reflect on our purpose and direction and make plans for the longer-term future.  

The purpose of this document is threefold:  

●​ To reflect on our purpose and direction for the coming years; 

●​ To make concrete commitments which will guide us in our quest for improvement in the 

coming years; 

●​ To explain to all our stakeholders our purpose, direction and plans for improvement in the 

coming years. 

The plan was drawn up on the basis of input from a broad range of stakeholders – students, parents, 

staff, the International Baccalaureate, the Council of International Schools and the Executive Board of 

Rijnlands Lyceum.  

The input was received through various means, including but not exclusive to, reports, surveys, 

conversations, workshops and relevant documentation. The document was written by the school 

leadership, incorporating feedback from the following sources:  

●​ Plenary sessions about the future of the ISH during two study meetings in January and 

February 2025, involving all staff as well as parent and student representatives.  

●​ The ISH satisfaction survey for students, parents and staff in Spring 2023;  

●​ The community survey from the Council of International Schools in the Autumn 2023; 

●​ The student satisfaction survey conducted in Spring 2024; 

●​ The survey for students, parents and staff on the seven Rijnlands promises in June 2024;  

●​ The report of the IB re-accreditation in Autumn 2024;  

●​ The report of the CIS re-evaluation in Autumn 2024; 

●​ The new Stichting Rijnlands Lyceum Strategic Plan. 

 

The plan has been endorsed by the ISH Secondary Participation Council and approved by the Executive 

Board of the Rijnlands Lyceum School Group. It is aligned with the Strategic Plan 2025-2029 of the 

Rijnlands Lyceum School Group. We would like to thank everyone who has contributed to the 

production of this school plan.  
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2.​The history and the future of the ISH 

 

2.1 The history  

The International School of The Hague (ISH) was founded in 1983 when “Het Nederlands Lyceum” 

opened an international stream for 11–18-year-olds. In 1991, the school was taken over by the 

Rijnlands Lyceum. Following the success of ISH Secondary, ISH Primary was founded at a different 

location in The Hague. Both schools grew quickly and therefore, with the support of the Municipality of 

The Hague, The Ministry of Education and Shell, a purpose-built campus for both Primary and 

Secondary was constructed at Kijkduin. This campus opened in January 2007. As the school continued 

to grow, a new primary wing was constructed and officially opened in May 2019. 

2.2 The development in student numbers  

 

Student numbers in ISH Secondary grew rapidly from 800 to 1400 in the period 2012-2018, then 

peaking and dropping slightly again to just under 1300 currently. We do not know whether this slightly 

downward trend is structural. We do know that in recent years several other international schools have 

been established, which increases the local competition for students. However, this is just one factor 

among many. The context in which we operate is complex and unpredictable. We can clearly state that 

the maximum number of students that the school can accommodate in the coming five years is 1440. 

We intend to first stop the decline and then grow slowly and steadily towards 1440 in the coming five 

years.  
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2.3 The development of the facilities  

The current campus occupies a site of approximately 19.000 m2 located in the district Kijkduin and 

Ockenburgh, which is in the South-West of The Hague region. The school is located just 600m from the 

Kijkduin-beach and is well served by public transport and road. The Municipality of The Hague is the 

economic owner of the campus and the public space surrounding the campus. The school rents an 

adjacent sports field, a sports hall and a parking lot from the Municipality. All wings of the school 

(Primary and Secondary) are connected, although the students are housed in separate areas. Both 

schools have their own main entrance for their students, staff and parents.  

The (then new) main building on the campus was put into use in 2006 and since then several 

renovations and extensions have taken place; in 2009, the first portacabins (P-block) with four 

classrooms were placed next to the school for secondary, in 2011, a layer was added on top with 

another four classrooms, in 2012, the aula, conference room, offices, staff room and classrooms (3 

floors) were added, in 2013, portacabins were placed for primary, also four classrooms and a year later, 

four more classrooms on top, in 2014, sports activities were expanded, which resulted in the creation 

of a fitness studio, as well as changing rooms for women, men and students, in 2016, additional 

portacabins (Q-block) with twelve classrooms, construction of a new wing for primary was started, in 

2017, portacabins (R-block) with eight classrooms and an extension with four classrooms for secondary, 

in 2018, portacabins (Z-block) with eight classrooms. 

In 2019, the new wing for primary school was opened and the P and Z-blocks were removed. Years five 

and six of primary remained in the original main building and the rest of the classrooms became 

available for secondary. Opposite the school, apartments were built on the former school parking lot. 

During this redevelopment, it was agreed with the Municipality of The Hague that the entrance to the 

Campus would be moved to the Wijndaelerweg. The former entrance is now only suitable for cyclists 

and pedestrians and has therefore become a lot safer. All other traffic now comes via the 

Wijndaelerweg. Opposite this new entrance is the parking lot that is currently used by the staff.  

The plan is to start building a new wing for secondary in 2026, which will structurally replace the last 

portacabins (Q and R-block). The design contains 22 classrooms, including a science lab. When this new 

wing is ready for use, the portacabins will be removed from the old astroturf behind the school, and 

the astroturf will be renewed for outdoor activities. The current expectation is that this project will be 

completed by 2028. The illustrations below show the plans for this building project. The first is an aerial 

photo of the current build with, in orange, the location for the new wing. The second shows the profile 

of the front of the building when the new wing is completed.  
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2.4 Continuity in Purpose and Direction  

The purpose of the ISH is explained in our Mission, Vision, Value statements, Philosophical stance, 

Community Profile and our definition of High-Quality Learning. In discussion with students, parents and 

staff we concluded that the philosophy, values, mission and vision as formulated in earlier years stand 

the test of time and should continue to guide our school in the coming years.  

Mission & Vision 

 

Value Statements 

 

 

 

 

 

 

 

 

 

 

ISH Community Profile 

The ISH Community Profile is used to promote intercultural learning and develop global citizenship. Ten 

of the twelve attributes are the IB Learner Profile. Two have been added specific to the ISH – creative 

and resilient. See next page. 
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2.5 SWOT Analysis  

Strengths 

●​ Students are very positive about the quality of 

teaching and learning at school 

●​ Positive evaluation reports from CIS and IB 

●​ Some very strong student-led projects including the 

MUNISH and GIN conferences 

●​ Opportunities for students to participate in a wide 

range of co-curricular activities 

●​ Spacious facilities, great location close to the beach in 

an internationally-minded city 

●​ Affordable school fees compared to independent 

international schools, thanks to Dutch government 

funding 

Weaknesses 

●​ Students are less positive about their wellbeing and 

psychological safety 

●​ Staff are not very satisfied with the leadership and the 

organisation 

●​ The school seems less connected to the outside 

community than at certain times in the past.  

●​ School fees are relatively high compared to other 

Dutch-funded international schools and are outside of 

the bandwidth agreed within the DISS schools. 

●​ Expenditure has not been tightly controlled.  

Opportunities 

●​ Building stronger teams around students, facilitated by 

the recent reorganisation of the school;  

●​ Professionalising safeguarding by having a flag system 

for safeguarding as well as an enlarged safeguarding 

team. 

●​ Improving staff satisfaction with the organisation and 

leadership through the recent clarification of roles, 

responsibilities and protocols. 

●​ Stronger collaboration with ISH Primary, Rijnlands 

Lyceum, the City of The Hague, and other DISS schools. 

●​ Showcasing sustainability with Regenerative 

Economics, Environmental Systems and Societies, and 

the strong Global Issues Network. 

●​ Being an early adopter of AI in education. 

●​ Making the school more affordable and accessible 

through effective control of expenditure and limiting 

of school fees. 

Threats 

●​ The Primary feeder schools report decreasing student 

numbers. 

●​ There is increasing competition from other 

international secondary schools in the region. 

●​ There is an increase in internationals who choose 

Dutch schools for their children, in combination with a 

decrease in organisations that cover school fees as 

part of their secondary benefits. 

●​ The school is finding it harder to recruit and retain 

international staff as the cost of living in The Hague 

continues to rise.  

●​ The 30%- tax break for foreign hires will be reduced to 

a maximum of 27% from January 2027 onwards. 
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3. The framework for the educational development of 

the ISH 

Four organisations form the broader framework in which we operate and seek to improve: The 

Rijnlands Lyceum School Group, the Dutch International Secondary Schools, The International 

Baccalaureate and The Council of International Schools. 

3.1 The Rijnlands Lyceum School Group 

ISH Secondary is a member of the Rijnlands Lyceum school group which consists of five secondary 

schools and three primary schools which offer both Dutch and international education: 

•​ Wassenaar: Rijnlands Lyceum Wassenaar (Secondary) and The International School of 

Wassenaar (Secondary) 

•​ Oegstgeest: Rijnlands Lyceum Oegstgeest (Secondary) and RLO International (Secondary) 

•​ Sassenheim : Rijnlands Lyceum Sassenheim 

•​ Kijkduin: The International School of the Hague (Primary and Secondary) 

•​ The Hague: The European School of the Hague (Primary and Secondary) 

•​ The Hague: The Eerste Nederlandse Montessorischool (Dutch Primary School). 

The Rijnlands Lyceum four-year strategic plan 2025-2029 describes the strategic agenda of the school 

group. This strategic plan forms the basis for the policy agenda of the individual Rijnlands schools.  In 

the context of 'good management' and the quality framework, the directors of the schools render 

account of the results of their policy to the Rijnlands Governing Board. Member schools have 

committed themselves to closer collaboration than there was in the past.  

The senior leadership of ISH Primary and Secondary actively participated in the production of the 

Strategic Plan 2025-2029 for the Rijnlands Lyceum School group. Below we briefly describe how we as 

ISH Secondary intend to achieve the ambitions described in the Strategic Plan 2025-2029 for the 

Rijnlands Lyceum School group in the coming years.  

The ISH school goals for 2030 can be linked to the four ambitions of the Stichting Het Rijnlands Lyceum, 

as outlined in its strategic plan for 2025-2029. The four ambitions of the Stichting are: good education 

and more; quality and innovation go hand in hand; working at Het Rijnlands is stimulating, meaningful 

and fosters growth; and a safe and respectful school with modern facilities. 

The goals for ISH Secondary align with the ambitions of the Rijnlands Foundation as follows:  
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Good education, and more: This ambition focuses on the holistic development of students and global 

citizenship. ISH aims to enhance teaching and learning, improve curriculum clarity and consistency, and 

promote inclusion and differentiation. ISH intends to provide support for students with diverse learning 

needs. These align with the Foundation’s goal of offering a broad education, good learning outcomes, 

and preparing students to be engaged global citizens. 

Quality and innovation go hand in hand: This ambition balances maintaining the quality of current 

education with stimulating innovation. ISH plans to improve data use, assessment practices, and the 

integration of technology and AI in education. ISH aims to develop policies and guidelines for the use of 

AI. These efforts resonate with the Foundation’s focus on quality assurance, educational innovation, 

and leveraging digitisation to enrich learning experiences. 

Working at Rijnlands is stimulating, meaningful, and fosters growth: This ambition centres on creating 

a stimulating working environment for staff. ISH aims to improve staff wellbeing through addressing 

workload issues, offering personalised professional development, and enhancing support systems. ISH 

is also working to improve staff induction. These actions align with the Foundation’s aim to be an 

attractive employer, ensure sufficient and well-equipped staff, and strengthen the professional culture. 

A safe and respectful school with modern facilities: This ambition focuses on ensuring a safe and 

inclusive environment with well-maintained facilities. ISH prioritises safety and wellbeing, community 

building, and improvements to physical spaces. ISH plans to strengthen the mentor programme, 

improve transition programmes, and create more spaces for students to relax and de-stress. These 

initiatives correspond with the Foundation’s commitment to a safe school environment, well-being, 

and modern facilities. 

Overall, the ISH school plan goals for 2030 strongly reflect and support the four ambitions of the 

Foundation Het Rijnlands Lyceum, with a particular emphasis on prioritising safety and wellbeing. See 

Appendix 2 for a more detailed analysis of the alignment between this School Plan and each of the s of 

the Rijnlands Lyceum Koersplan. 

3.2 Dutch International Secondary Schools 

We are committed to the education of students from the international mobile community in the 

Netherlands, within the Dutch context.   

ISH Secondary is a member of the network of Dutch International Secondary Schools (DISS). The DISS 

schools cater for the needs of students with foreign nationalities who will only be spending a few years 

in the Netherlands, as well as for those Dutch students who need to be educated in an international 

school to ensure continuity of education.  
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DISS schools are state-subsidised international schools under Dutch school board governance. This 

enables us to deliver high-quality education at competitive fees. The ISH is accountable for high 

standards to the Inspectorate of the Dutch Ministry of Education. 

The Dutch School funding is supplemented by a parent fee in order to deliver a high quality IB 

curriculum, to allow for smaller classes and to support the diverse language and wellbeing needs of 

students from an internationally mobile community.  

Our school fees are relatively high compared to other Dutch-funded international schools and are 

outside of the bandwidth agreed within the DISS schools. 

3.3 The International Baccalaureate 

ISH Secondary is committed to being, and remaining, a flagship IB World School. 

At the ISH we fully endorse and strive to live up to the IB mission statement and the IB learner profile. 

From the very beginning our education was based on the philosophy of the International 

Baccalaureate. In 1986 we were authorised for the IB diploma programme. In 2005 we were authorised 

for the IB Middle Years Programme. Finally in 2017 we were authorised for the Careers-related 

programme.  

The International Baccalaureate (IB), established more than 50 years ago, is a non-profit educational 

foundation, motivated by its mission, focused on the holistic development of students.  

The IB Mission Statement : 
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The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people 

who help to create a better and more peaceful world through intercultural understanding and respect.  

To this end, the IB Mission works with schools, governments and international organisations to develop 

challenging programmes of international education and rigorous assessment.  

These programmes encourage students across the world to become active, compassionate and lifelong 

learners who understand that other people, with their differences, can also be right.  

The IB Learner Profile  

Central to all the IB programmes is the IB Learner Profile. The IB Learner Profile is the IB mission 

translated into ten characteristics that support students in being successful both during and beyond 

their school careers: inquirers knowledgeable, thinkers, communicators, principled, open-minded, 

caring, risk-takers, balanced, reflective.  Please refer to the Community Profile graphic on page 9 and 

explanatory note. 

The IB accreditation process supports schools through a process of self-evaluation, particularly 

focussed on the quality of the education. We actively participate in professionalization provided by the 

IB. 

The IB will roll out digital DP and CP examinations by subject group from 2026 until 2029, using a 

dual-running approach — offering both paper and digital formats in selected subjects so that schools 

can choose what works best for them as they begin transitioning. By the early 2030s, all subjects will be 

available only in digital format, giving schools several years to make the shift with confidence. 

3.4 The Council of International Schools  

ISH secondary is, and will continue to be, an accredited member of the Council of International Schools 

(CIS). The CIS is an international organisation, which accredits schools based on their operational 

processes, quality of leadership, education and student support.  

The Council of International Schools leads a collaborative global membership community of schools 

and higher education institutes, exploring and developing effective practices to foster healthy, 

interculturally competent global citizens. CIS member schools connect ideas and cultures across the 

world developing socially responsible leadership through international education.  

ISH actively endorses the commitment of CIS to high quality education, global citizenship and student 

safety.  We support the CIS code of ethics and we actively participate in professionalization provided by 

the CIS. 
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3.5 The recent IB/CIS accreditation/evaluation visit  

An extremely important milestone in the development of the school is the November 2024 combined 

IB/CIS re-accreditation and evaluation. IB evaluated the three IB programmes which ISH secondary 

offers – the Middle Years Programme, the Diploma Programme and the Careers Programme.  

For CIS both secondary and primary followed a pathway 2 evaluation. This means that CIS considers the 

school to already have clearly demonstrated that their operational processes, standards and procedure 

regarding emotional and physical safety are in order. CIS evaluated the development projects which ISH 

primary and secondary selected. These projects and the preparation for the combined IB/CIS visit in 

November 2024 were the main focus for educational improvement over the last two years.  

The IB and CIS reports attest to a highly successful re-accreditation and evaluation process. The 

recommendations in the reports form important input for this school plan.  

CIS Report 

IB Report 

3.6 Finance policy and sponsoring policy   

The ISH is a school with a reasonably solid financial basis, as part of the Rijnlands Foundation. The 

system of budgeting and control has recently been strengthened. The school is working on increasing 

its financial buffer in small steps until agreed target levels have been reached. As an internationally 

orientated Dutch School, we are subsidised by the Dutch government. In addition, parents pay annual 

tuition fees. The Participation Council advises on the tuition fee in the context of discussing the annual 

budget for the school. The school does not make use of sponsoring and has no plans to do so.  
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4. Strategic Objectives 

Having analysed all of the feedback from our stakeholders, including the sessions we held with 

students, parents and staff in January and February 2025 we have articulated 18 goals for 2030, in 

three groups of six. For each of these objectives, we have asked ourselves “what needs to change?” 

and “what can we realistically plan to have achieved by the halfway point in June 2027?” 

To ensure continuity with the previous school plan 2020 - 2024, we decided to keep our three Strategic 

Objectives from 2020 unchanged but changed the order to start with safety and wellbeing. We added 

new goals underneath each one. 

 

🟢 Strategic Objective A: Safety and Wellbeing 

To provide our students and staff with a physically and psychologically safe learning 

environment that is conducive to learning and wellbeing. 

A1. Strengthen and Align the Mentor Programme Across All Year Groups 

Create a vertically and horizontally aligned mentor programme that is age and developmentally 

appropriate and supports the aims and ethos of the IB programmes. Provide professional training that 

focuses on the role and required skills of mentors, to foster student wellbeing and emotional growth. 

What needs to change? 

In spite of a lot of dedicated development work, attempts to create a homegrown mentor programme 

(“FlourISH”) did not always produce the anticipated results. In 2025, we have made a fresh start by 

taking a licence on the external Wellio mentor curriculum, which we expect to cover about 70% of our 

needs. Year Leaders in Years 12 and 13 have produced a comprehensive mentor curriculum for their 

Years and Years 7 - 11 will follow suit. 

Where do we plan to be by the halfway point in June 2027? 

The school will have a fully articulated mentor curriculum, covered in large part by the Wellio resources 

and covered by our own internal resources, ranging from the IB programme leaders to the career 

department, the wellbeing department and the mentors themselves.​
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A2. Ensure a Culture of Kindness, Respect and Belonging 

Implement clear behaviour policies and expectations, anti-discrimination training, safeguarding, and 

equitable supervision strategies to ensure that everyone feels safe and valued.   

What needs to change?  

Students do not (yet) feel comfortable enough to always share their safeguarding concerns with 

members of staff or external confidential counsellors. The school needs to become better at learning 

what students are concerned about and better at showing students that it is addressing their concerns. 

Students need more instruction and dialogue in the area of sex education, in order to help recognise 

and prevent inappropriate behaviour.  In behaviour management, the ideas of restorative justice and 

restorative practice are not yet common vocabulary and more development is needed in this direction. 

Supervision strategies (e.g. for supervising bathroom facilities) are not always clearly articulated, 

leaving it to individual members of staff to chart their own course of action. ​
Staff concerns about psychological safety need to be addressed.  

Where do we plan to be by the halfway point in June 2027? 

The new behaviour management protocols, introduced in 2025, will have been implemented 

successfully and adapted where needed. Staff understanding of restorative practices has grown. The 

school will have implemented a flag system to help recognise and prevent inappropriate behaviour; a 

new mentor programme with increased attention to safeguarding and sex education; and more 

mechanisms to report student concerns and to demonstrate how these concerns have been dealt with. 

This should lead to increased subjective feelings of safety and belonging among students - which, in 

turn, should lead to increased scores on these metrics on student satisfaction/social safety surveys. ​
To increase psychological safety for staff, we will have articulated expected roles and behaviours, and 

established clear frameworks and expectations to support a cohesive and effective professional 

environment (see Strategic Goal C2). 

 

A3. Ensure Smooth Transitions for ISH Stakeholders 

In collaboration with ISH Primary, establish a dedicated Transitions Team and comprehensive support 

systems for students, staff and parents when they join and exit the school. 

What needs to change? 

Transitions are defining events in the lives of many of our students, parents and staff - they can disturb 

learning but can also be a source of meaning making. Managing transitions well is a key element in 

international school environments.The school needs to improve transition programmes for new 
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students and staff, particularly those joining mid-year. Transitions between different year groups (e.g., 

from MYP to DP) also need improvement. These improvements aim to ensure smoother, more 

supportive, and well-informed experiences for everyone involved.  

Where do we plan to be by the halfway point in June 2027? 

In 2025 and 2026 we will train more staff to understand the issues involved in transitions, what we 

already do well and how to improve. (HR, Admissions, Wellbeing, Yr7 Mentors and Students).  

By 2027 we will have an effective ISH Transitions Team in place, made up of colleagues from Admissions 

/ Student Wellbeing / SecLT / HR-Recruitment and collaborating with Primary. This team will maintain a 

transition programme for those just arriving/leaving or those suffering from friends leaving. To 

underpin this work, we will join Primary’s work on Safe Passage Across Networks and train SPAN 

coordinators.​
 

A4. Design and Implement Sustainable Work Practices to Foster Staff Wellbeing 

We are an attractive employer for current and future members of staff. We ensure there are sufficient 

and well-equipped staff who enjoy their work now and in the future. We provide intensive and 

structured guidance to new colleagues, so that ambitions and expectations on both sides are properly 

aligned. 

What needs to change? 

The school needs to find new ways, within its financial capabilities, to remain an attractive employer, 

against a background of increasing cost of living in The Hague while tax breaks for foreign hires are 

being reduced by the government.  

Onboarding for new staff is relatively well organised at the start of the year, but not for staff arriving at 

other times during the year. 

Staff satisfaction with leadership has been relatively low and has been known to be one of the factors, 

other than cost of living, for staff to leave the school. 

Where do we plan to be by the halfway point in June 2027? 

The school will have a comprehensive onboarding, induction and acculturation process lasting the full 

length of the first year of employment, involving Buddies, the Staff Social Committee, HR and academic 

leaders, covering everything from subject area expectations and student behaviour management to 

Dutch culture and social events. 
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The new CPL and Appraisal system will have been implemented with every teacher having annual talks 

to support their professional development. 

Data on staff satisfaction, mobility and retention will be closely monitored and frequently reviewed in 

SecLT.  

 

A5. Strengthen our focus on sustainability  

Make our attention to sustainability more explicit in our curriculum and extra-curricular activities and 

in the school’s processes and building. 

What needs to change?  

At the moment attention to sustainability is largely the responsibility of the Global Initiatives Project 

(GIN) team. In the coming years we want to broaden and deepen our focus on sustainability. We want 

to make explicit how sustainability influences the choices we make in our curriculum and in our 

extra-curricular activities. In addition, we will review our purchasing practices and use of materials in 

our building.  

Where do we plan to be by the halfway point in June 2027?  

The school will have an overview of where and how in the curriculum students learn about 

sustainability. Our GIN team will have produced guidelines for improving our use of materials and 

facilities in our building. The Regenerative Economics course in Years 10-11 and the ESS course in Years 

12-13 will both be established innovative courses. 

 

A6. Modernise school facilities for Safety, Inclusion and Wellbeing 

Optimise and adapt current facilities and digital infrastructure to make them inclusive, safe and 

sustainable. 

What needs to change?  

We need a new wing to structurally replace the last portacabins (Q and R-block). We need to remove 

barriers for those with mobility needs. There are not enough quiet zones for students and not enough 

attractive spaces for students during break times. We need to strengthen security & resilience of the 

digital infrastructure to support further digitalisation of the learning and IB examination environments. 

Where do we plan to be by the halfway point in June 2027? 
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The building of the new wing will be well underway. The new wing will include a lift. As mentioned in 

Chapter 2, when this new wing is ready for use, the portacabins can be removed from the old astroturf 

behind the school, so that it can be renewed for outdoor activities. 

The canteen will be expanded into the Aula, or the furniture and set up in the Aula will change to make 

it a brighter, more inviting space. A new canteen design will have been  implemented. 

It will be easier for students, staff, and visitors who use wheelchairs or walking aids to move around the 

building. Several barriers that exist in 2025 will have been removed. Compared to 2025, there will be 

more toilets. 

The air quality in all classrooms and offices will have been rigorously checked to ensure it meets the 

relevant norms. Classrooms and offices without external windows will receive priority. 

We will have completed a review of existing network provisions in the school including the Wifi 

facilities. Working with Rijnlands’ CSB IT team, we will have completed a tender process for a new 

technology partner who will support and assist the planning & implementation of improvements of the 

ISH network provision. The aim is to strengthen security & resilience of the network and to support 

further digitalisation of the learning and IB examination environments. 

We will have made improvements to security & privacy controls and processes to align with incoming 

“IBP Normenkader” regulations. 

 

🔵 Strategic Objective B: Learning in the Age of AI 

To promote high quality teaching and learning through evidence-based inquiry and the 

appropriate use of data. 

 

B1. Vertically Align Curriculum and Teaching Practices 

Ensure curriculum progression from Years 7 to 13 is intentional, concept-based and skills focused, and 

scaffolded to eliminate unnecessary gaps and repetition.  

What needs to change?  

There is vertical alignment in the subject content, within the MYP years and within the DP/CP 

programmes but less so across the boundaries between programmes. Most importantly, what we are 
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missing is a comprehensive bigger picture vertical development of key skills, including time 

management skills, as well as conceptual understandings per subject area. 

Where do we plan to be by the halfway point in June 2027? 

1.​ We expect that ISH Primary will have decided to transition from the ICP to the PYP by then, and 

we expect to then have formed a working committee to align the anticipated PYP Year 6 

curriculum to the MYP Year 7 curriculum.  

2.​ The MYP leadership team, working with Subject Area Leaders and Subject Coordinators, will 

have made progress on the vertical development of key skills and conceptual understandings 

per subject area (this will be a work in progress). 

 

B2. Further Integrate Concept and inquiry-based Curriculum and Practice 

Consistently embed concept-based inquiry (CBI), along with other models of inquiry supported by the 

IB, across programs with clear goals, guidance and implementation objectives.  

What needs to change? 

The large majority of the faculty has completed the online CBI course and the school has invested 

significant time and resources into CBI. However, teacher acceptance of this model has varied. There 

has also been some pushback on the school’s ambition to roll this out for all teachers, leaving relatively 

little room for individual preferences. As a result, the conversion rate of this training into actual practice 

has depended on teacher acceptance of this model. More subject-specific guidance is needed. CBI will 

become less of a one-size-fits-all school-wide approach.​
Current syllabus changes in the DP are moving towards more concept-based learning, possibly allowing 

for a smoother transition from MYP to DP/CP, but this will likely require DP teachers to change 

elements of their practice. 

Where do we plan to be by the halfway point in June 2027? 

New teachers will continue to be trained in CBI. Departments will be asked to formulate what elements 

of CBI they will commit to and they will then be held accountable for their own pledges. There will be 

more subject-specific support and guidance from the IB in the next two years as Enhancing the MYP 

and new DP guides are rolled out with more focus on concept-based inquiry. Looking beyond 2027, we 

are also asking departments to meet the long-term minimum expectations (by the end of school year 

2028-2029) for CBI in the curriculum and in classroom practice that were established by the Subject 

Area Leader (SAL) group in 2023. 
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B3. Strengthen the Use of Data to Inform and Personalise Learning 

Further develop the quality assurance system to leverage student data (CAT4, PASS, internal 

assessments, attendance) to guide instruction, monitor progress, and support individual learning 

journeys, and inform Learning Support Plans.  

What needs to change? 

Generally speaking, the Quality Assurance culture of deliberately adjusting practice based on data 

analysis, has not been a strength of ISH Secondary. The school does not have  comprehensive insight on 

student development and support in key domains such as English, mathematics and wellbeing. ISH 

Primary is further along with this and there is much to be learnt from Primary in this matter. 

In 2024-2025, progress has been made by introducing individual support plans in Year 12, based on 

their progress reports, and by interpreting the aggregate PASS data at the whole-school level first, 

before passing them down to the school sections for further processing. 

Where do we plan to be by the halfway point in June 2027? 

In November 2025 and November 2026, SecLT will provide a coherent interpretation of the PASS data 

at the whole school level and pass this on to the school sections with clear, guided questions for 

further analysis, down to the individual level. The Year Leaders will provide their mentors with clear 

instructions as to how to talk to their students about the PASS data. 

As part of our increased attention to Basic Skills, we will monitor the development of all students in 

English and mathematics in Years 7-11, providing individual support plans where developmental gaps 

have been identified. Individual support plans in Year 12 will continue to be implemented on the basis 

of their first report in November. 

Finally, by June 2027 we will have conducted pilot projects to measure the impact of our programmes 

to build (global) citizenship and digital literacy. 

B4. Develop Coherent and Future-Focused Assessment Practices 

Implement a consistent, school-wide assessment practice that balances digital and analogue (pen and 

paper, oral) formats, prioritising formative assessment strategies but also aligning assessment practices 

between the MYP and the DP. 

What needs to change? 

The Embedded Formative Assessment project has enhanced formative assessment strategies and this 

project will continue, at a slightly lower intensity. As with CBI, there will be a change in approach. The 

focus will move away from top-down supply-driven professional development to teachers deciding 
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collaboratively what they wish to commit to, and then holding them accountable to their 

commitments. The gap between MYP and DP assessment practices needs to be reduced. We need to 

be ready for digital IBDP examinations. 

Where do we plan to be by the halfway point in June 2027? 

Subject Coordinators and Subject Area Leaders have implemented shared agreements on formative 

and summative assessment within their departments, and have started to hold one another 

accountable for upholding these agreements. The Deputy Head for Teaching and Learning will lead a 

working committee to look at ways to align MYP and DP assessment practices, particularly in the last 

two years of the MYP. This will include a new look into the pros and cons of introducing the MYP 

e-Assessments as one option. In April 2027, Year 12 will be doing some of its end-of-year examinations 

digitally, in preparation for first digital IB examinations in May 2028.​
 

B5. Advance AI Integration in Teaching and Learning 

Train staff and students in ethical, effective AI use and embed AI where appropriate to enhance 

differentiation, personalisation, creativity and streamline administrative processes. 

What needs to change? 

While the school continues to make significant progress on the development of digital literacy aligned 

with ISTE standards, the new dimension of AI has created additional challenges and opportunities. 

More than two years after the public launch of ChatGPT in December 2022, schools are still grappling 

with the implications and ISH Secondary is no exception. Some teachers still perceive AI mainly as an 

unwelcome disruption to their teaching practice. Their reaction has been to ban digital resources and 

return to analogue assessment formats. While these responses have validity, we also want to work 

with AI and not only against it.  

Where do we plan to be by the halfway point in June 2027? 

Under the overall leadership of the Deputy Head for Teaching and Learning, the Quality Assurance 

Coordinator will be leading a project team to measure student development in digital literacy (see B3) 

and the Technology Innovation Coordinator will be leading a project team to establish shared minimum 

expectations of “working with AI” for teachers. ISH Academy  will be offering opportunities for 

continuous professional learning in this domain, as part of our digital literacy expectations of teachers. 

Where possible, we will collaborate on this with other Rijnlands schools. Looking beyond 2027, we 

expect that “Working with AI” will become an assessed strand in teacher appraisal, and possibly even 

an assessed strand in student appraisal in a range of subjects. 

 

22 
 
 



 
 
 

B6. Strengthen Support for Diverse Learners 

In alignment with the Rijnlands Koersplan 1.4, identifying how and where the school can go the extra 

mile to remove barriers to the enrolment of at least one category of students that until now might 

need to be referred to forms of special secondary education; and bringing in relevant expertise and 

additional training of staff to make this possible. 

What needs to change?  

Our staff needs to be provided with the resources, training and support to be able to serve a greater 

diversity of students. 

Where do we plan to be by the halfway point in June 2027? 

The school will have started planning to remove barriers for one specific category of students whose 

needs are not yet fully met by the school. 

 

🟠 Strategic Objective C: Identity and Community 

To ensure that the ISH mission, vision and values are integral to our thinking, actions and 

decision making across the whole school. 

 

C1. Communicate more explicitly about our Values and our Mission 

Ensure the ISH mission and values are explicitly communicated, embedded and lived out across the 

school community, including recruitment, admissions, orientation, school website and community 

events.  

What needs to change?  

The mission and values are somewhat familiar to most members of the community, but not yet 

embedded in daily practice as shared vocabulary and common reference points. The employer profile 

could express our identity more strongly. 

Where do we plan to be by the halfway point in June 2027? 
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All reviewed policies in the period 2025-2027 will be rewritten to be anchored in our mission and 

values. We will have a renewed employer profile based on our story, to strengthen our identity both to 

newcomers and to the community itself. 

 

C2. Develop a Consistent Shared Professional Culture 

Articulate and establish clear expectations regarding shared good practice for teachers, support staff 

and leadership. This includes clear expectations about collaboration, respectful communication, and 

responsibility aligned with the school’s guiding statements. 

It also includes shared expectations about classroom practice, to guide and support the professional 

development of teachers. 

The new HR role for the Vice Principal, introduced in 2025, includes as one of the responsibilities 

“building a professional culture, while modelling curious, compassionate and connected behaviour”. 

This links to goal C1 by embedding the school values explicitly in our professional expectations. 

Developing a consistent professional culture also includes developing agreed sustainable ways to 

identify and develop leadership potential in the school and to support retention of staff. 

What needs to change? 

Feedback from staff in recent surveys clearly indicates a desire to further develop a professional 

culture. We have taken steps towards this by reorganising the organisational structure of the school 

and by clarifying roles and responsibilities of members of the leadership team and middle 

management.  

Having established newly defined roles and responsibilities for all leadership roles in 2025, further work 

will need to be done to articulate performance standards for these roles and to provide those in 

leadership roles, as well as those with leadership potential, with bespoke leadership development 

opportunities, where possible in collaboration with other Rijnlands schools. 

Where do we plan to be by the halfway point in June 2027? 

We will have articulated expected roles and behaviours, and established clear frameworks and 

expectations to support a cohesive and effective professional environment. 

We will have implemented a revised Staff CPL and Appraisal System, including the use of the Digital 

Observation Tool (DOT) and the use of students’ questionnaires to include student voice in the 

feedback provided to teachers. All line managers in the school will have followed professional 

development focussed on professional leadership.  
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C3. Strengthen Student Voice and Leadership 

Further empower students to participate effectively in leadership and decision-making processes, 

nurturing a sense of belonging and purpose.  

What needs to change?  

While the school has great examples of this, such as the annual MUNISH conference, we need more 

student voice coming through in decision-making in the school. 

Where do we plan to be by the halfway point in June 2027? 

The Student Council will be consulted on important decisions; students in Year 12 and 13 will be 

involved in creating the academic calendars and the DP/CP mentor programme; Year Leaders will 

upgrade the role of the class representatives. Student questionnaires about observed lessons will be 

part of the feedback to teachers after every formal lesson observation. 

 

C4. Improve Stakeholder Satisfaction with Information and Communication 

Implement a streamlined and user-friendly communication, to centralise all static and dynamic 

information, improving efficiency, transparency and accessibility of information for staff, students, and 

families.  

What needs to change? 

At the moment, static information is not always easy to find and communication is hit-and-miss: 

students and parents receive lots of information but this information is not always tailored to their 

needs or interests.  

Where do we plan to be by the halfway point in June 2027? 

The communication cannot all be reduced to one platform, but we will have found out, from panels of 

parents, students and staff, about their experience and their needs regarding communication from 

school. By June 2027, we will have found ways to reduce and streamline the communication to each of 

these groups, based on their needs and interests. We will also have more communication templates, 

including emergency communication templates, that can be easily modified before sending to 

stakeholders in a timely manner. 
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There will be an easily accessible and up-to-date library with task descriptions and job descriptions for 

all roles and responsibilities. People will know who to go to for what (sign-post). Communication 

protocols will probably still be a work in progress.  

 

C5. Keeping the school accessible for the community 

Keeping our education accessible by carefully monitoring expenses and limiting school fee increases as 

much as possible. 

What needs to change? 

Our school fees are relatively high compared to other Dutch-funded international schools and are 

outside of the bandwidth agreed within the DISS schools. Financial control over budget spending is 

being tightened in 2025 and this needs to continue to improve. 

Where do we plan to be by the halfway point in June 2027? 

By implementing tighter controls over spending, the school will be able to limit its operating costs and 

this will allow it to limit school fee increases. The relative difference between our school fees and the 

DISS bandwidth will have decreased. 

Amongst other things, our extra-curricular activities will have been reviewed through the lens of 

affordability and sustainability, in particular travel associated with these activities. We will have found a 

more sustainable alternative for our membership in the European Sports Conference. 

 

C6. Strengthen our global and local connections 

Strengthen our connections with ISH Primary, with the Stichting Rijnlands Lyceum, with The Hague as 

the International City of Justice and Peace, with other Dutch International Schools and with the 

International Baccalaureate Organisation. Build strong ties with local businesses, universities, and 

organisations for experiential learning and mentorship opportunities. Help our staff members integrate 

into the local community. 

What needs to change? 

The school has not made optimal use of its external resources and networks that existed have, in some 

cases, become weaker rather than stronger. The DISS schools have invited ISH to become a more active 

participant. The number of trainee teacher placements is very limited and could be increased. 
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Where do we plan to be by the halfway point in June 2027? 

The number of contacts with local external partners will have increased. ISH will be an active 

participant in the DISS network. We will have increased the number of trainee teacher placements. The 

school will be supporting and encouraging Dutch language lessons for members of staff. 
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5. The curriculum  

We offer the three IB-programmes for secondary education: the Middle Years Programme, the Diploma 

Programme and the Careers-Related Programme. Below we describe each of these programmes and 

we describe the development points per programme for the coming four years.  

5.1 The Middle Years Programme  

The International Baccalaureate Middle Years Programme (MYP) provides students with a framework of 

learning that encourages students to become creative, critical and reflective thinkers. The IB MYP is 

designed for students aged 11 – 16 (grades 7-11). The programme encourages students to make 

meaningful connections between their learning and the real world.  

The MYP is academically rigorous. It challenges students and develops their ability to become 

independent learners who take ownership for their own learning. It prepares them for the 

Careers-Related Programme and/or the Diploma Programme and ultimately for further education. (For 

small numbers of students, the Careers-Related Programme and/or the Diploma Programme may not 

be suitable.)  

Not only does the MYP foster the development of skills for communication, intercultural understanding 

and global citizenship, it also provides them with opportunities to develop the knowledge, attitude and 

skills they need to manage complexity and take responsible action for the future.  

The MYP programme consists of eight subject groups:  

1.​ Language and Literature (English, Dutch, French, German and Spanish) 

2.​ Language Acquisition (Dutch, English, French, German and Spanish) 

3.​ Mathematics (Standard Mathematics and Extended Mathematics) 

4.​ Arts (Music, Theatre and Visual Arts) 

5.​ Sciences (Integrated Science, Physics, Chemistry and Biology) 

6.​ Physical and Health Education  

7.​ Individuals and Societies (Integrated Humanities, Business Management, Economics, 

Geography and History) 

8.​ Design (Design, Product Design and Digital Design) 

 

Focus for improvement in the MYP programme  

Our principal focus areas for the improvement of our delivery of the MYP programme in the coming 

years are:  
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●​ Successfully implementing the changes of Enhancing the MYP curriculum review (Strategic 

Goal B2) 

●​ Improving the student experience in transitioning from Year 6 in Primary School to the MYP 

and from the MYP to the CP and DP programmes (Strategic Goal B4) 

●​ Creating more opportunities for authentic interdisciplinary learning across the MYP curriculum 

●​ Creating more opportunities for students to take ownership for their learning by making 

decisions on how they learn and how they show their learning  

●​ Designing an MYP mentor programme that supports the development of Approaches to 

Learning (ATL) skills (Strategic Goal B1) 

 

5.2 The Diploma Programme  

The International Baccalaureate (IB) Diploma Programme (DP) is designed for students aged 16-19. It is 

a comprehensive and rigorous two-year academic programme, which offers excellent preparation for 

higher education. It is an international curriculum recognized in many countries around the world. The 

general objectives of the IBDP are to provide students with a balanced education, to facilitate 

geographic and cultural mobility, and to promote international-mindedness through a holistic learning 

experience. In the 50 years since its founding, the IBDP has become a symbol of academic integrity and 

intellectual promise. The student who satisfies its demands demonstrates a strong commitment to 

lifelong learning, both in terms of the mastery of subject content and in the development of the skills 

and discipline necessary for success in a competitive world. 

The DP curriculum comprises six subject groups and a Core: 

Group 1: Studies in Language and Literature 

Group 2: Language Acquisition 

Group 3: Individuals and Societies 

Group 4: Sciences 

Group 5: Mathematics 

Group 6: The Arts 

The Core: Creativity, Activity and Service (CAS), Theory of Knowledge (TOK), Extended Essay (EE) 

Central to the philosophy of the IBDP, in addition to the three DP Core elements mentioned above, are 

the IB Learner Profile and the approaches to learning and approaches to teaching. 

In order to fulfil the requirements for an IB diploma, students must study: 

●​ Six subjects, of which at least 3 must be at Higher Level (HL); 
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●​ At least two languages (Groups 1 and 2), of which at least one must be a Language A (Group 1); 

●​ At least one Individuals and Societies subject (Group 3); 

●​ At least one Science (Group 4); 

●​ Mathematics (Group 5). 

 

Focus for improvement in the DP programme  

ISH Secondary aims to maintain pass rates above 95% in the Diploma Programme. 

Our principal focus areas for the improvement of our delivery of the DP programme in the coming 

years are:  

●​ Adapting our approaches to teaching to the increased focus on conceptual understanding in 

the new syllabi (Strategic Goal B2) 

●​ Shifting the focus to better value formative assessment as a tool for learning (Strategic Goal B4) 

●​ Working with data analysis from the MYP to support students’ choices and development in the 

DP 

●​ Involving students in drafting the assessment calendar (Strategic Goal C3) 

●​ Providing students with educational support plans to help them reach their targets (Strategic 

Goal B3) 

●​ Preparing for the introduction of digital examinations (Strategic Goal B4)  

  

 5.3 The Career-related Programme  

With the IB Career-related Programme (CP) at ISH, we promote access to an IB education which aims to 

satisfy a worldwide trend of demand for qualifications that combine academic with career-related 

achievement, to broaden student options. 

As a part of our whole school mission, the IBCP programme aims to develop the curiosity of our 

students by connecting the real world with the classroom and enabling them to become 

compassionate global citizens of the future. 

The IBCP is a rigorous and unique academic programme that offers students a different learning 

experience than that of the IB Diploma Programme (DP). The IBCP provides a balance of academic and 

career-related education, which allows students the opportunity to gain a qualification that enables 
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them to attend universities both here in The Netherlands and in the UK, as well as in other countries.  It 

also provides an excellent foundation for apprenticeships or employment. 

The IBCP enables us to meet the diverse needs of the international student body at our school. It gives 

students the opportunity to gain a meaningful and recognized qualification in an educational context 

that provides them a different learning experience by bringing the commercial world into the 

classroom and by linking their curriculum to the real world of international business. 

The CP Curriculum Model comprises three elements: 

●​ The IBCP Core 

●​ Academic courses from the IBDP subjects 

●​ Career-related studies 

The Core (Personal and Professional Skills, Language Development, Reflective Project and Service 

Learning) aims to develop personal qualities and skills, as well as professional habits required for 

lifelong learning 

The DP courses provide the theoretical underpinning and academic rigour of the programme. 

The Career-related study further supports the programme’s academic strength and provides practical, 

real-world approaches to learning. This is achieved through career- related excursions, guest speakers 

from industry and serving the community through raising money for charity. Where appropriate, each 

unit is linked to external trips, in order to bridge the understanding between the classroom and the real 

world of business. Excursions to organisations such as The Amsterdam Stock Exchange, Nike, H&M and 

Apple enable the learners to observe how organisations operate and students can relate this 

experience in their classroom assignments. 

The career-related studies present students with a more vocational curriculum though it still remains 

highly theoretical. Whilst there are a number of suitable courses that the school could introduce for 

this option, we have decided to focus initially on a Pearson BTEC (Business and Technology Educational 

Council) International Level 3 Diploma in Business. The qualification is awarded by BTEC and is 

delivered in more than 100 countries at all levels. Although it is not compulsory to use BTEC, this 

qualification comes highly recommended by the IB as it fulfils all of the necessary requirements for 

successful completion of the IBCP.    

Attracting sufficient numbers of students to the CP remains a challenge. The available number of places 

(20) has yet to be fully booked; the CP tends to have year groups of 10-15 students. The school makes a 

deliberate effort to promote the CP as a fully valid alternative to the DP but the brand recognition for 

the CP is clearly still a work in progress. 
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Focus for improvement in the CP programme  

Our CP pass rates are often 100%. When they are not, because of the small number of candidates, the 

effect of one student failing the diploma is usually larger than 5%. Allowing for that possibility, ISH 

Secondary aims to maintain pass rates above 90% in the Career-related Programme. 

Our principal focus areas for the improvement of our delivery of the CP programme in the coming years 

are:  

●​ Developing learning opportunities outside the classroom and work experience internships for 

students. (Strategic Goal C6) 

●​ Looking into how we can best support the students’ interests.  

●​ Raising the profile of CP and helping the community develop a better understanding of the 

value of the programme.  

●​ Engaging with other schools in the Netherlands and abroad in order to strengthen the 

relationship and help other schools to introduce the CP programme. (Strategic Goal C6) 

●​ Working with DISS and the IBO on improving CP recognition in Dutch tertiary education 

●​ Inviting universities to the school so that students develop a good understanding of the 

possibilities available in tertiary education. (Strategic Goal C6) 

 

5.4 Language Learning  

We acknowledge the role language has in supporting thinking processes and optimal cognitive 

development as well as shaping cultural and personal identities. Language is the tool that enables 

learning and interaction with the world around us. All students have the potential to acquire new 

languages and become (emergent) bilinguals or multilinguals. As a school we strive:   

●​ To support our students to sustain all of their languages 

●​ To support the host country's language (Dutch) and foster connections to the host culture 

●​ To support students to develop academic skills and knowledge in all their languages 

●​ To build cross-linguistic awareness and interest in other languages 

●​ To integrate language and content across the planned and taught curriculum 

●​ To base our practice on research-based evidence 

●​ To provide English as an Additional Language (EAL) support for  students whose academic skills 

in the working language of the school are limited. This is done through additional English 

support classes and through in-class support.  
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For more details, please see our Language Policy. 

In the coming years we will focus on: 

●​ Celebrating diversity of languages and cultures within the school; (Guiding Statements) 

●​ Further increase in visibility of different languages within our school community and ways to 

support home language development; (Strategic Goal C1) 

●​ Introducing translanguaging strategies relevant for ISH Secondary classrooms; 

●​ Building more connections between the language classroom and the world outside school 

through educational visits and through visitors from outside the school; (Strategic Goal C6) 

●​ Creating further opportunities for collaboration across languages, particularly around students 

transitioning across language levels and across programmes 

●​ Creating Phase 5 language classes in English and/or Dutch, where feasible, to meet with 

students’ learning needs and to ensure a smooth transition from language acquisition to 

language and literature classes. 

●​ Supporting and encouraging Dutch language lessons for members of staff. (Strategic Goal C6) 

 

5.5 The role of the library   

The secondary library at ISH has a collection of approximately 31000 items shared between print and 

digital resources.  

The library supports students' learning through provision of support and resources for research, 

reading for pleasure and academic purposes.  

In the coming years we will focus on:  

●​ Ideal Libraries: Strengthening the role of the library in the educational process. The IB “ Ideal 

Libraries” document will be a guide to identify areas of greater alignment. 

●​ Transitions & Induction: The integration of the library as part of the induction process for new 

students and staff has been well established and the library staff will continue to review the 

process to identify areas for improvement. (Strategic Goal A3) 

●​ Library-supported research: With the migration of the library management system to AccessIt 

in 2023 it has provided the functionality to create year/programme specific dashboards for 

students and staff, as well as providing the additional capability to create project specific 
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research dashboards in consultations with subject leaders. Creating further integration of 

research dashboards for subject specific research projects is another area where the library 

staff will focus on direct support for inquiry, with the constant curation of the existing 

dashboards to better meet the needs of students. (Strategic Goal B3) 

●​ Information support: The secondary library has created a number of information training 

guides for services and resources available in the library. The goal is to expand these guides 

across the range of services and resources. 

●​ Support for media literacy: In collaboration with the educational technology coordinator, the 

library staff will aim to acquire resources to support media literacy development. (Strategic 

Goal B5) 

●​ Expansion of the World Languages collection: the library is committed to providing as much 

representation of the cultural diversity of our community by expanding the number of 

languages and the number of resources available, within the bounds of the space available 

within the library. Continued collaboration with the Home Languages co-ordinator and with the 

curriculum language teachers remains the most effective way forward in this area. 

●​ Support for Student Volunteering: The library currently supports student volunteering across 

Service as Action, CAS and International Award. The library staff will continue with support and 

to include as many students in the operations, where possible, within staff support constraints. 

●​ Reading Week: Continuation of established Reading Week activities to support and encourage 

students to read to support their academic and personal development as well as contributing 

to their wellbeing. 

5.6 Technology structured for learning  

In the last years ISH secondary has made significant strides in integrating IT applications to enhance 

education, organisation and communication.  

We have an IT-department which provides technical support to all students and staff. We have two 

Educational Technology/Innovation coordinators who provide training, guidance and support in the use 

of IT for teaching and learning. They provide training for staff based on the European Framework of 

Digital Competence for Educators and in responsible use of Artificial Intelligence for teaching and 

learning.  

While we do not have the illusion that we will reach a ‘status quo’ in the coming years our ambition is 

to improve the ‘customer satisfaction’ as regards the IT applications which support our education, 

organisation and communication.  
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In line with Strategic Goal A6, the aim is to strengthen security & resilience of the network and to 

support further digitalisation of the learning and IB examination environments. 

In the coming years we will focus on: 

●​ Completing a review of existing network provisions in the school including the Wifi facilities. 

Working with Rijnlands’ CSB IT team, complete a tender process for a new technology partner 

who will support and assist the planning & implementation of improvements of the ISH 

network provision.  

●​ Streamlining onboarding processes for students & staff through use of auto-provisioning, 

workflow automation, IAM & single-sign-on tools. Alignment with wider Rijnlands Lyceum ICT 

strategy. 

●​ Identifying further processes & procedures that can be streamlined through the use of 

workflow automation. 

●​ Implementing changes and improvements to security & privacy controls and processes to align 

with incoming IBP Normenkader regulations. 
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6. Teaching and assessing for learning 

6.1 Teaching  

We continually strive to maintain and improve the quality of teaching. The school has developed 

collaboratively with teaching staff its own definition of High-Quality Learning, which guides further 

development in this area. We have an induction programme for new teachers to help them land and 

integrate at ISH secondary. External and internal professional development is focussed on improving 

the quality of teaching and learning. We hold regular Inset Days throughout the school year. Examples 

of good practice are regularly presented to teaching colleagues at weekly meetings and on Inset days. 

We aim to ensure that all students are provided with high quality learning experiences that lead to a 

consistently high level of student achievement. 

As part of Council of International Schools (CIS) Pathway 2 accreditation process and preparation for IB 

Evaluation in 2024, the school identified four areas as focus for further development: 

●​ Further develop effective inquiry-driven and concept-based learning by adopting 

concept-based inquiry (CBI) approach in curriculum planning and classroom practice; 

●​ Further develop effective formative assessment in the daily classroom practice by using the 

Embedding Formative Assessment (EFA) framework; 

●​ Further develop students’ ICT skills and the alignment of ICT skills in the curriculum  by 

incorporating International Standards for Technology in Education (ISTE) standards; 

●​ Further develop the integration of ISH Community Profile in the curriculum by sharing 

examples of meaningful connections and their impact on student learning. 

For each of these areas we have crafted clear and measurable goals, both for medium and long-term 

development. Staff members have been allocated responsibilities and task hours to ensure success 

towards meeting the goals. As part of these initiatives, all teachers participated in a two-year course on 

Embedding Formative Assessment (EFA) and most teachers have completed an eight-week online 

course on Concept-based Inquiry (CBI) led by Rachel French. In the coming years, we will continue with 

these focus areas, and will ensure that new staff who join the school will receive adequate training in 

order to meet expectations in these areas. 

 

Digital Observation Tool  

All of the Rijnlands schools have committed themselves to introducing the Digital Observation Tool 

(DOT). Next school year we will begin experimenting with this tool and we will adjust the rubrics so 

that they are better focussed on the IB standards and for our own definitions for High Quality Learning.  
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The intention is to create one framework and lens for observing and giving feedback on teaching and 

learning, and for discussions of teaching and learning, which can be used in a variety of situations. The 

DOT will be used by SALs and Deputy Heads in the context of the appraisal cycle. It will also be used by 

the coaches for new teachers and interns, and by teachers, who in duos will observe each other’s 

lessons, and give each other feedback.  

Besides giving feedback to individual teachers, DOT will be used to build up a picture of the quality of 

teaching and learning in the school as a whole. It will provide information for professional development 

and for actions leading to improvement in teaching and learning.  

 

Feedback from students   

As part of our drive to involve students and promote student voice, we have developed a digital 

questionnaire which students will use for all secondary teachers. Students will be asked to fill in the 

questionnaire for a small number of teachers, ensuring feedback is provided for all teachers. The 

outcome will be sent to the individual teacher and his/her line-manager who will discuss the outcome 

in terms of development goals. We will begin experimenting with this digital questionnaire with a 

number of teachers who volunteer to trial this feedback instrument. 

In the coming years we will focus on:  

●​ Further integrating concept and inquiry-based curriculum and practice (Strategic Goal B2) 

●​ Advancing the integration of AI in teaching (Strategic Goal B5); 

●​ Implementing the DOT as an instrument to gather data about and provide feedback on the 

quality of teaching (Strategic Goal C2); 

●​ Implementing the student questionnaire to provide feedback on the quality of teaching. 

(Strategic Goal C3)   

 

6.2 Assessing for Learning  

The IB curriculum includes a wide variety of means of assessment. The focus of assessment within the 

curriculum is self-reflection and development in learning, not on grades. IB assessment is also focused 

on tasks that have a real-life connection and purpose. In professional development for teachers, we 

focus on how teachers can give constructive, formative feedback to support individual students in their 

learning process.  
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Formative Assessment 

On-going and regular assessment takes place during the teaching and learning process using a variety 

of methods to inform teachers and learners about the progress of learning. Formative assessment can 

for instance be draft assignments, oral presentations, questioning, discussion, visual representations 

and quizzes. Most effective formative assessment is in-the-moment feedback during the lesson that 

takes learning and inquiry forward.  

In the coming years, in line with Strategic Goal B4, we will focus on improving formative assessment so 

that:   

●​ Formative assessment and learning are directly linked and provide feedback to teachers and 

learners. It is responsive to learner needs and informs teaching practice; 

●​ Formative assessment engages students actively in the process of learning. Students learn to 

self-assess, peer-assess, and improve their learning with the help of their teachers; 

●​ Formative assessment provides students with opportunities to learn new skills and to achieve 

better results while taking risks and not being afraid to make mistakes as they are not working 

solely towards the achievement of grades. 

 

Summative Assessment 

Summative assessment takes place at the end of a teaching and learning process or experience and is 

planned for in advance. The tasks involved are assessed using relevant subject criteria. These grades 

count towards end of term grades. Summative assessments can take a variety of forms including for 

example tests, preliminary examinations, lab reports, oral and visual presentations, essays, written 

assignments, projects and oral examinations. 

In the coming years our focus on improving summative assessment will be:  

●​ To enable students to exercise more choice when appropriate in how they learn and how they 

show their learning; 

●​ To use authentic tasks that encourage the transfer of skills and conceptual understanding. 

 

Reporting  

Reporting gives an overview of student progress and performance against the IB objectives and 

assessment criteria in each subject. Reporting also includes Behaviours for Learning feedback, which 

indicates students’ progress in developing independent-learner skills.  
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Reporting takes place at regular intervals during the school year, with each year group receiving 3-4 

student reports per school year: 

●​ Year 7-13 Progress Report (November) 

●​ Year 13 Grade Report (December) 

●​ Year 11 Grade Report (January) 

●​ Years 7-10 & 12 Grade Report (February) 

●​ Year 10-11 Interim Grade Report (April) 

●​ Year 13 Final Grade Report (April)  

●​ Year 12 Exam Grades and Promotional Report (May) 

●​ Year 11 Final MYP Report (June) 

●​ Years 7-10 & 12 End-of-Year Report (July) 

 

For MYP students: 

●​ All MYP criteria and all strands are assessed summatively twice by the end of the school year; 

●​ At the end of the first semester (January/February), all criteria, as a general rule, will have been 

assessed once; 

●​ Report grades awarded in the MYP are determined using the best-fit method. Teachers use 

their professional judgement to determine which criterion level best corresponds to the 

students’ current level of skill in each criterion, taking into consideration summative and 

supportive formative assessments, as well as other evidence of learning they have gathered in 

the course of the reporting period. 

For CP and DP students 

●​ In the IB Diploma Programme (IBDP), student achievement is assessed using criterion-based 

standards. Grades for subjects in Groups 1–6 range from 1 to 7, while Theory of Knowledge 

(TOK) and the Extended Essay (EE) are graded from A to E. Although CAS is not graded, 

successful participation is mandatory for the diploma. In Promotion to Year 13 is based on the 

Promotional Report published in May in Year 12, not the end-of-year report.  

●​ For CP, in addition to the IB subject requirements, the BTEC component assessments will be 

clearly outlined in the CP Programme of Assessment and Examinations. 

In the coming years our focus for improvement in reporting will be:  

●​ Ensuring that system of assessing and reporting is clearly communicated to students and 

parents and it is well-understood.  
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●​ Reducing the workload for teachers in providing reports while retaining the quality of the 

feedback on learning which we provide for students.  
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7. Students’ learning and wellbeing  

7.1 Student participation  

We actively strive to engage students in their learning process, to promote student leadership and 

voice regarding their learning and well-being. Secondary students are active members of the 

Participation Council. However, via feedback from, for example the CIS community survey we realise 

that this is an area in which the school can and must improve.  

In line with Strategic Goal C3, in the coming years we will focus on:   

●​ Involving students in the improvement of teaching and learning 

A digital questionnaire will enable all secondary students to give feedback on their perspective 

on the teaching they receive. All students will be asked to fill in the questionnaire for a small 

number of teachers, ensuring feedback is provided for all teachers. The outcome will be sent 

to the individual teacher and his/her line-manager who will discuss the outcome in terms of 

development goals. The global outcomes will be reported to the Participation Council and the 

Student Council. The outcomes will inform plans for improvement.  

●​ Promoting student voice   

All secondary students will be clearly informed of their rights and responsibilities as members 

of the ISH community. Mentors will ensure that students understand the appropriate 

procedures to follow if they encounter difficulties, have concerns, or wish to discuss a matter 

confidentially. The Deputy Heads and Year Leaders will prepare mentors for this task.  

A member of the school leadership regularly meets with the Student Council in order to stimulate 

active participation of students in school improvement.  

 

7.2 Student support 

ISH secondary aims to be an inclusive school. We believe deeply in our mission to serve our diverse and 

globally mobile community to the best of our ability, and accept children with a diverse range of 

learning backgrounds. 

Our mission that everyone is included, challenged and successful is one we take very seriously. We 

believe that an inclusive educational programme not only supports individual growth but also enriches 
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the entire school community. We accept students with a range of abilities and learning diversity needs. 

While we strive to be inclusive, we may not be able to meet the needs of some students.  

In the interest of giving the best education and support, we carefully assess all students with learning 

diversity needs who apply at ISH secondary. We provide a range of support options for students 

depending on their needs. Support is offered in-class, small groups and on a one-to-one basis. We also 

collaborate with a wide range of external partners to support our students. When we are unable to 

support a student’s needs, we advise families on alternative schooling possibilities. 

The ISH School Support Profile (School Ondersteuningsprofiel) outlines the various types of support 

available at the school. 

There are three student support teams: 

1.​ Learning Support  

2.​ Student Wellbeing  

3.​ English as an Additional Language (EAL) 

 

The Response to Intervention System (RTI)  

In Student Support services, we use the Response to Intervention (RTI) system to classify student needs 

and allocate support. The RTI is a tiered framework to identify and support students with learning 

needs. It focuses on providing interventions tailored to individual students’ needs and works well with 

evidence-based methods. 

RTI tiers: 

●​ Tier 1: General classroom differentiation to meet the diverse needs of all students.  

●​ Tier 2: Targeted small-group interventions for students struggling with specific skills.  

●​ Tier 3: Intensive, individualized support for students with significant learning challenges. This 

includes one-on-one interventions and high level of monitoring, and parent-student-teacher 

collaboration.  
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                                                                  —---------->  One-to-one support 

 

 ---->  Small Group Targeted Interventions                                                 

 

—-> In-Class Differentiated Instruction 

 

 

Student Support Pyramid: The first tier 

Within the first tier of support the Secondary School mentors and teachers are always the first point of 

reference. All teachers are responsible for the well-being of the specific students under their care. 

Within this tier, teachers provide in-class differentiation and accommodation in order to best meet the 

needs of their students. Advice from our Student Support Team is also used in this tier. Support within 

this tier should accommodate the needs of approximately 80% of our student population. 

Student Support Pyramid: The second tier 

Within the second tier of support, students who have been identified through the Pastoral meetings as 

requiring extra support are referred to the Student Support Team. It is through this process that 

students with more specialised needs are supported. The support they receive is in a combination of 

in-class and small group support. We believe it is important that students, parents and teachers work 

closely together to design the form that the support will take. Support within this tier should 

accommodate the needs of approximately 15% of our student population. 

Student Support Pyramid: The third tier 

Our third tier of support is a programme through which students with more specialised needs receive 

support from care organizations external to the school. These students have been referred to the 

Student Support Team. A member of staff from within the school is responsible for monitoring, 

communicating and coordinating their care. Support within this tier should accommodate the needs of 

approximately 5% of our student population. 
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Student Support outreach to the wider community 

Student Support Services play a vital role in supporting the academic, social, and emotional 

development of students. We provide a range of services and initiatives to the whole school 

community: 

Mentor Presentations:  We visit mentor groups across all year levels to deliver engaging sessions on key 

wellbeing topics such as exam stress, procrastination, the teenage brain, depression, and responsible 

technology use. 

Wellbeing Events & Theme Weeks: We organize focused campaigns throughout the year to promote 

mental health awareness, encourage self-care practices, and foster a culture of gratitude and 

emotional wellbeing within the school community. 

Staff Professional Development: We offer training and workshops for staff on topics such as academic 

learning needs, emotional intelligence, classroom management, and supporting students’ mental 

health, helping to create a nurturing and responsive learning environment. 

Parent Engagement and Support: we provide information sessions and workshops and we provide 

access to learning support and wellbeing resources.  

Parent Information Sessions: We host sessions on academic learning needs, adolescent wellbeing, 

digital safety, emotional resilience, and other relevant topics. 

Workshops & Discussion Forums: Parents are invited to participate in sessions led by experts and to 

share experiences with other families. 

Access to Resources: We provide a collection of guides, articles, and practical strategies to help parents 

support their child's academic development and mental and emotional health at home. 

Student Support Team meetings 

Bi-weekly Student Support Team (SST) meetings are held to bring together key stakeholders who 

collaborate to provide individualized support for students. The primary purpose of these meetings is to 

develop strategies and solutions that address academic, social, emotional, or behavioural challenges 

faced by students. 

In addition to reviewing the overall well-being of entire classes, the team shares observations, raises 

questions, and discusses targeted strategies to support the academic, social, and emotional 

development of individual students. 
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JES meetings 

Once every six weeks, referred cases are reviewed with external service providers. 

External Support  

ISH and the Zuid-Holland West educational partnership (samenwerkingsverband, www.swvzhw.nl/)  

have a legal responsibility to ensure that every child has access to an appropriate place in secondary 

(special) education. Key responsibilities of the educational partnership: 

●​ Attend coordination JES meetings every six weeks 

●​ Provide advice regarding the duty of care ('zorgplicht') for students with Special Educational 

Needs (SEN) 

●​ Advise on students with medical concerns 

●​ Issue the Toelaatbaarheidsverklaring (TLV) – the official admission document for special 

education​
 

We are actively involved in the external network of support within the region of The Hague – school 

doctors, parent-child advisors, Centre for youth and family (www.swvzhw.nl/ouder-en-jeugdsteunpunt) 

Please see our Student Support Team Policies and our Inclusion and Diversity Policy for further 

information. (Link to the two documents on the website)  

In the coming years, we will focus on: 

●​ Strategic Goal A1 - Mentor programme review: Mentors will receive training, and a continuous 

learning program with materials will be developed. 

●​ Strategic Goal B6 - In alignment with the Rijnlands Koersplan 1.4, identifying how and where 

the school can go the extra mile to remove barriers to the enrolment of at least one category of 

students that until now might need to be referred to forms of special secondary education; and 

bringing in relevant expertise and additional training of staff to make this possible. 

●​ Creating clarity for students, parents, and teachers regarding how the Student Support System 

works, and specifying which types of support we can and cannot offer by aligning the student 

support policies with the admissions policy. 

●​ Monitoring the student support system by analysing the number and characteristics of 

students who need extra support. 

●​ Evaluating the effectiveness of the additional support provided. 

●​ Shifting the focus from supporting individual students to providing support for classroom 

teachers. 
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●​ Making the Student Support Teams more visible within the school. The Student Support Teams 

will regularly give presentations and contribute to newsletters for students, parents, and staff. 

●​ Strengthening our support for gifted and talented learners.  
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7.3 Safe and Healthy Environment  

The physical and social environment in which we learn and work is important to us.  

Physical environment 

We adhere to all the safety regulations prescribed by the Dutch government, the local authorities and 

the Rijnlands school group. We have a safety plan and a secure system for ensuring physical safety.  

In the coming years we will focus on:   

●​ Improving our school evacuation procedures, by regularly informing all parties and regularly 

exercising the procedures; 

●​ Improving the ‘healthiness’ of the food which is served to both students and staff.  

 

Social Environment 

We strive to create an open and supportive environment for students, parents and teachers.  

Members of the school leadership and staff have followed training in Child Protection and all staff have 

received training in Child Protection.  

We have a number of facilities and policies in place to underpin this:  

●​ A code of conduct for students, parents and staff; 

●​ An anti-bullying policy; 

●​ A policy and procedure for child protection;  

●​ Internal confidentiality advisors for students and staff; 

●​ An external confidentiality advisor for students, parents and staff; 

●​ An integrity code;  

●​ Regulations for reporting wrongdoings;  

●​ A complaints procedure.  

 

We monitor social safety by means of an annual questionnaire in which students are asked questions 

about their perception of safety and wellbeing. The outcomes are used to further develop a safe social 

environment.  

In line with Strategic Goal A2, in the coming years we will focus on:  

●​ Developing a Digital Citizenship policy and implementing it school wide; 

●​ Teaching Digital Citizenship as part of approaches to learning; 
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●​ Informing students, parents and staff on our anti-bullying policy; 

●​ Making the roles of the confidentiality advisors clear to students, parents and staff. 

●​ Making our safeguarding policies and procedures better known amongst students, parents and 

staff. 
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8. School staffing  

8.1 Strategic Personnel Policy Rijnlands  

As part of our Foundation’s ongoing development, a Strategic Personnel Policy has been developed. 

This policy is aimed at aligning our workforce with our mission and values.  

The Strategic policy focuses on three overarching themes: Attractive employer, Sustainable 

Employability and Professional Culture. Below we describe how ISH secondary will focus on these 

themes in the coming years.  

8.2 Attractive employer  

Recruitment and induction of staff  

We are in the fortuitous position of being able to attract a large number of highly qualified and 

experienced staff to our school. We have secure procedures in place to select and appoint new staff. 

Recruitment of staff is the responsibility of the school leadership team in collaboration with our 

Recruitment and Induction Coordinator and our Human Resources Advisors.  

A good start for new staff is important to us. We follow the Rijnlands School Group guidelines as 

regards induction of new staff in an effort to help new staff land and integrate in our community. The 

Human Resources Advisors, the coaches for new teachers, the subject area coordinators and the school 

leadership all play a role in welcoming and coaching our new staff.  

In the coming years we will focus on: 

●​ Using feedback from new members of staff to improve our induction programme (Strategic 

Goal A4): 

●​ Exploring possibilities of increasing the number of lateral entrants joining ISH (zij-instromers / 

mature professionals wanting to switch careers to become professional educators). 

Policies and procedures  

The Rijnlands School Group, not ISH Secondary, is the official employer for all of our staff. The ISH 

(primary and secondary) occupies a unique position within the Rijnlands School Group because of the 

fact that most of our staff are recruited from abroad. 

The senior management of the ISH Secondary actively participates in the formulation of Rijnlands 

staffing policies to ensure that the unique position of the ISH is adequately taken into account.  
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Our policies are outlined in a number of documents, such as the Secondary Staff Handbook, which we 

have recently updated. Staff policies are approved by the Rijnlands General Participation Council 

and/or the Staff section of the Participation Council ISH Secondary.  

In the coming years we will focus on:  

●​ Making our staff policies clearer to staff. We will do so by making the documents more ‘reader 

friendly’ and by presentations in which we explain the policies and address any questions staff 

have. (Strategic Goal C4)   

8.3 Sustainable employability  

Staff profile 

Our staff currently numbers 260. We expect this number will remain stable in the coming years.  

The global characteristics of our staff are: 

●​ Commitment to the mission and vision of the ISH and the IB;  

●​ Possessing the required educational qualifications;  

●​ Native or near-native English; 

●​ Experience with IB-education;  

●​ Culturally competent and able to function well in a culturally diverse environment. 

 

In line with Strategic Goal A4, the coming years we will focus on:  

●​ Continuing to attract highly qualified and committed staff; 

●​ Monitoring the growth and development of our staff. 
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Professional development 

The International School of the Hague prides itself on its high professional standards and inspires 

personal excellence through being curious, connected and compassionate. We firmly believe that 

Continual Professional Development and the Wellbeing of our staff are the two fundamental 

cornerstones to maintaining this positive and dynamic environment. Our staff are lifelong learners, and 

like our students, they are encouraged to continually reflect on their own professional practice, as well 

as striving to be excellent role models for the ISH Community.  

The International School of the Hague offers a broad range of training for its staff. Our existing 

professional development activities include the following:  

●​ Coordinated IB Syllabus Training to ensure that our teaching staff is qualified and competent to 

teach the programmes that we offer; 

●​ Planned Inset for all staff relevant to the strategic development of the school; 

●​ Compulsory Safeguarding Training for all staff, renewed annually; 

●​ Advanced Safeguarding Training for specialists across the whole school; 

●​ First Aid Training for relevant staff; 

●​ Hazardous substances Training (COSHH) for specialist staff in Science, Design Technology and 

The Arts Departments; 

●​ Emergency Response Training for specialist teams; 

●​ Rock and Water Intervention Training to enhance positive development of social and emotional 

competencies:  

●​ Dutch Language Training to support new staff with their integration into Dutch Language 

Acquisition and Culture; 

●​ Zumba and Yoga classes to support Staff Wellbeing. 

 

In the coming years we will focus on:  

●​ Further developing professional development to better align individual professional 

development with the goals of the school (Strategic Goal C2);  

●​ Developing agreed sustainable ways to identify and develop leadership potential in the school 

and to support retention of staff (Strategic Goal C2); 

●​ Ensuring that a growing number of teachers follow university programmes with the help of 

subsidies offered by the Dutch Government for the educational sector; 

●​ Expand our current Staff Wellbeing offerings to include, e.g. Mindfulness (Strategic Goal A4) 

and a reintroduction of Beginner Level Dutch for new staff (Strategic Goal C6). 
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9. Quality assurance 

9.1 Internal benchmarking  

Rijnlands Lyceum has recently revised and intensified its internal system of quality assurance and 

benchmarking. Via this system all schools regularly analyse and report on student results, monitoring 

students’ achievements and support, basic skills, feedback from stakeholders, quality of teaching and 

learning etc. This internal system informs discussion between the principal and the Executive Board on 

the progress of the school.  

Until recently the focus of quality assurance at ISH Secondary has been directed at IB/CIS accreditations 

and evaluation. Successfully implementing the Rijnlands system of quality assurance is an important 

focus for the coming years. As of August 2025, the school has assigned the role of Quality Assurance 

Coordinator to one of the teachers. The Quality Assurance Coordinator (QAC) in this role focuses on 

enhancing teaching and learning quality assurance at ISH through data analysis, policy review, and 

evidence-based decision-making. By collecting and interpreting data from staff, student, and parent 

surveys, lesson observations, and student support metrics, the QAC provides valuable insights to the 

Secondary Leadership Team and Subject Area Leaders to drive instructional improvements. 

Review of policies and protocols 

Based on the school plan for four years we produce a school development plan for each school year. To 

write the development plan for the coming school year we evaluate the progress in the current school 

year. As part of the school plan for each school year, we identify the school policies and protocols that 

are up for review each year. 

Feedback from stakeholders  

We collect feedback from stakeholders in the following ways.  

Employee surveys 

●​ Satisfaction surveys: once every three years a Satisfaction Survey is carried out for all 

employees of the Rijnlands School Group  

●​ Health checks: once every three years Rijnlands offers all employees the possibility to do a 

health check which focuses on life-work balance and on sustainable employment.  

Student surveys  

●​ Satisfaction/social safety survey: as part of national agreement this survey is carried out 

annually  

●​ MYP survey: each year MYP students are asked to complete a survey which focuses on teaching 

and learning.  
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Parent surveys 

●​ Satisfaction survey: at least once every three years parents asked to complete this survey. 

 

In addition to these nationally means of feedback from staff, students and parents we have recently 

carried out 360° feedback for members of the leadership team.  

As part of our Continuous Professional Learning and Appraisal system, every teacher also undergoes a 

360-degree feedback process once every three years. 

In the coming years our focus will be on:  

●​ Raising the response to these surveys 

●​ Informing stakeholders of the outcomes (Strategic Goal C4); 

●​ Using the outcomes to inform improvement plans and actions (Strategic Goals A4,  C2 and C3); 

●​ Identifying trends over the years.  

9.2 External benchmarking  

We currently use three forms of external benchmarking: cognitive Abilities Test (CAT 4), Pupil Attitudes 

to Self and School (PASS), and Progress Tests in Mathematics.   

Cognitive Abilities Test (CAT4) 

We use CAT4 tests to track the development of our students. This test evaluates thinking and reasoning 

skills. Students in MYP1, MYP4 and DP1 take the tests at the start of the academic year. The results of 

these tests are shared with teachers so that they understand what a student’s academic potential 

might be. The tests allow teachers and the secondary school leadership team to: 

●​ Identify individual students’ strengths and areas for improvement; 

●​ Track students’ progress; 

●​ Inform teaching and learning, and focus instructional practices; 

●​ Determine professional development requirements and resourcing requirements; 

●​ Inform curriculum development and ensure it is addressing students’ learning needs; 

●​ Provide holistic information on academic and social development. 

53 
 
 



 
 
 

Pupils Attitudes to Self and School (PASS) 

PASS is a questionnaire used to measure student wellbeing and self-perception. It can be used to 

identify issues at the individual student level, at the year group level and at the whole school level.  

At the whole school level, the state of affairs (autumn 2024) was that our students scored HIGH on 

their confidence in learning. They scored NEUTRAL on their relationships with teachers and they scored 

LOW on their motivation to work hard to succeed. So, there is an issue around student motivation 

which we address in our plans for the mentor programme, the curriculum and teaching and assessing 

for learning.  

Progress test in Maths (PTM) 

The PTM is a standardised assessment that evaluates students’ mathematical knowledge, skills, and 

understanding. It assesses their ability to apply mathematical concepts, reason logically, and solve 

problems. The test covers a wide range of topics, including Number, Algebra, Geometry, Measures, 

Statistics, and Problem-Solving. Used by schools globally, especially those following the UK National 

Curriculum or international standards, the (PTM) is a diagnostic tool used to identify strengths and 

areas for improvement. It provides valuable insights that inform teaching strategies and curriculum 

planning whilst benchmarking student performance against national and international standards. 

In the coming years we will focus on:  

●​ Systematic use of external benchmarking tools to better track the progress of our students 

(Strategic Goal B3); 

●​ Training members of staff in data analysis; 

●​ Triangulating data and analysing trends;  

●​ Communicating the conclusions derived from the analysis of the data with stakeholders 

●​ Using the analysis of the data to improve teaching and learning (Strategic Goal B3).  

MYP External Assessment  

Students in their final year of the MYP do not currently take part in the optional IB MYP e-Assessment, 

however their Personal Projects are assessed externally. In addition, as part of the IB evaluation 

teachers upload samples of students' work in all subject areas for external feedback from experienced 

IB MYP practitioners. The results of the Personal Project moderation and feedback from IB evaluation 

are used to inform teaching and learning in the MYP. The IB publishes reports of the Personal Project 

results world-wide, which allows us to benchmark the results of our students.  

During the term of this school plan, participation in the MYP e-Assessments will be reconsidered. 
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DP External Assessment 

Students in their final year of DP take part in an international IB DP examination and assessment along 

with all other DP students around the world The final assessment process consists of both 

examinations and coursework. The internal and external internal assessment of students’ work in all 

subjects. This work is uploaded onto the IB system for external evaluation.  In May of each academic 

year, the DP students sit a written examination for all subjects except Visual Arts which is assessed 

based on other components. These examinations are also evaluated externally.  

In the coming years we will focus on transparent communication about our results for students, 

parents and staff. We will publish information about our students’ results on our website.  

9.3 External accreditation  

CIS/IB 

Both the Council of International Schools and the International Baccalaureate have a rigorous quality 

control system which includes visiting the school once every five years. We just had a very successful 

combined CIS/IB evaluation visit, in November 2024. In the coming years we will work on the 

recommendations in their reports.  

Dutch Inspection of Education  

As a partly state subsidised Dutch International School the AICS is evaluated by the Dutch Inspection of 

Education and held against the same standards as Dutch national schools.  
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Appendix 1: ISH Secondary Strategic Objectives 

 

🟢 Strategic Objective: Safety and Wellbeing 

To provide our students and staff with a physically and psychologically safe learning environment 

that is conducive to learning and wellbeing. 

A1. Strengthen and align the mentor programme across all year groups 

A2. Ensure a culture of kindness, respect and belonging 

A3. Ensure smooth transitions for ISH stakeholders  

A4. Design and implement sustainable work practices to foster staff wellbeing 

A5. Strengthen our focus on sustainability  

A6. Modernise school facilities for safety, inclusion and wellbeing 

 

  

🔵 Strategic Objective: Learning in the Age of AI 

 

To promote high quality teaching and learning through evidence-based inquiry and the appropriate 

use of data.  

  

B1. Vertically align curriculum and teaching practices​
B2. Further integrate concept and inquiry-based curriculum and practice 

B3. Strengthen the use of data to inform and personalise learning​
B4. Develop coherent and future-focused assessment practice 

B5. Advance AI integration in teaching and learning 

B6. Strengthen support for diverse learners​
 ​
 

🟠 Strategic Objective: Identity and Community 

To ensure that the ISH mission, vision and values are integral to our thinking, actions and decision 

making across the whole school. 

C1. Communicate more explicitly about our values and our mission​
C2. Develop a consistent shared professional culture 

C3. Strengthen student voice and leadership​
C4. Improve stakeholder satisfaction with information and communication 

C5. Keeping the school accessible for the community​
C6. Strengthen our global and local connections​
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Appendix 2: ISH Secondary goals with matching SRL goals 

 

ISH Secondary School Plan  Rijnlands Lyceum Strategic Plan 

A1. Strengthen and Align the Mentor 

Programme Across All Year Groups 

4.1: We are committed to further improving the well-being of students and 

strengthening the social safety of students and staff. 

A2. Ensure a Culture of Kindness, Respect and 

Belonging 

4.1: We are committed to further improving the well-being of students and 

strengthening the social safety of students and staff. 

A3. Ensure Smooth Transitions for ISH 

Stakeholders 

4.1: We are committed to further improving the well-being of students and 

strengthening the social safety of students and staff. 

A4. Design and Implement Sustainable Work 

Practices to Foster Staff Wellbeing 

3.2: We ensure there are sufficient and well-equipped staff who enjoy their work 

now and in the future. 

A5. Strengthen our focus on sustainability 

1.3: We have anchored global citizenship in the curriculum; part of this is that 

students will contribute to a better and more sustainable world. 

A6. Modernise school facilities for Safety, 

Inclusion and Wellbeing 

4.2: We will modernise and make our school facilities more sustainable in the 

coming years where possible and desirable.  

4.3: We harmonise, strengthen and secure our digital infrastructure, so that we 

can achieve our educational objectives cost-efficiently. 

B1. Vertically Align Curriculum and Teaching 

Practices 

1.1: We have ambitious goals for our learning outcomes, tailored to the needs and 

capabilities of our student population. 

B2. Further Integrate Concept and 

inquiry-based Curriculum and Practice 

2.2: We improve and renew our education with (digital) innovations that respond 

to the needs of our students and contribute to equality of opportunity and talent 

development. 

B3. Strengthen the Use of Data to Inform and 

Personalise Learning 

2.1: We meet quality requirements, which means, among other things, that we pay 

special attention to basic skills, student development and guidance and 

pedagogical-didactic actions. 

B4. Develop Coherent and Future-Focused 

Assessment Practice 

2.2: We improve and renew our education with (digital) innovations that respond 

to the needs of our students and contribute to equality of opportunity and talent 

development. 

B5. Advance AI Integration in Teaching and 

Learning 

2.2: We improve and renew our education with (digital) innovations that respond 

to the needs of our students and contribute to equality of opportunity and talent 

development. 

B6. Strengthen Support for Diverse Learners 1.4: We contribute to more inclusive education. 

C1. Communicate more explicitly about our 

Values and our Mission 3.1: We are an attractive employer for current and future members of staff. 

C2. Develop a Consistent Shared Professional 

Culture 3.3: We work on strengthening our professional culture. 

C3. Strengthen Student Voice and Leadership 

4.1: We are committed to further improving the well-being of students and 

strengthening the social safety of students and staff. 
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C4. Improve Stakeholder Satisfaction with 

Information and Communication 

3.2: We ensure there are sufficient and well-equipped staff who enjoy their work 

now and in the future. 

C5. Keeping the school accessible for the 

community 

1.2: We maintain our leading position in International Education by keeping it 

accessible and innovating where necessary. 

C6. Strengthen our global and local 

connections 

1.2: We maintain our leading position in International Education by keeping it 

accessible and innovating where necessary. 

Appendix 3: SRL goals with matching ISH Secondary goals 

1.1: We have ambitious goals for our learning 

outcomes, tailored to the needs and capabilities of our 

student population. 

ISH Secondary aims for high pass rates in the DP and the CP. 

B3 plans to strengthen the use of data to inform and 

personalise learning. 

B6 aims to equip teachers with strategies and resources for 

EAL students, neurodiverse learners, and high achievers. 

1.2: We maintain our leading position in International 

Education by keeping it accessible and innovating 

where necessary. 

The 2024 CIS and IB evaluation reports are positive. 

C5 sets the goal to keep the school affordable. 

C6 focuses on strengthening our local and global connections. 

1.3: We have anchored global citizenship in the 

curriculum; part of this is that students will contribute 

to a better and more sustainable world. 

Our Guiding Statements explicitly include global citizenship. 

Developing metrics for citizenship is addressed in B3. 

A5 focuses on sustainability. 

1.4: We contribute to more inclusive education. B6 aims to strengthen support for diverse learners. 

2.1: We meet quality requirements, which means, 

among other things, that we pay special attention to 

basic skills, student development and guidance and 

pedagogical-didactic actions. 

B3 plans to strengthen the use of data to inform and 

personalise learning. 

C2 introduces the Digital Observation Tool (DOT). 

C3 introduces the digital questionnaire for students. 

2.2: We improve and renew our education with (digital) 

innovations that respond to the needs of our students 

and contribute to equality of opportunity and talent 

development. 

B5 aims to advance AI integration in teaching and learning. 

B2 focuses on consistently embedding concept-based inquiry. 

B1 focuses on vertically aligning curriculum and teaching 

practices. 

B4 focuses on innovation in assessment. 

The school offers the Career-related Programme (CP). 

3.1: We are an attractive employer for current and 

future members of staff.​
 

A4 focuses on the onboarding process for new staff. 

C1 focuses on our sense of identity, including the need to 

develop an appealing employer profile. 

3.2: We ensure there are sufficient and well-equipped 

staff who enjoy their work now and in the future. 

A4 aims to provide guidance to new colleagues. 

C2 also aims to develop leadership potential in the school and 

support staff retention. 

C4 addresses the need to support staff in their work. 

3.3: We work on strengthening our professional culture. C2 directly addresses professional culture. 

58 
 
 



 
 
 

4.1: We are committed to further improving the 

well-being of students and strengthening the social 

safety of students and staff. 

Strategic Objective: Safety and Wellbeing is the first of our 

three groups of strategic objectives. 

 

4.2: We will modernise and make our school facilities 

more sustainable in the coming years where possible 

and desirable. 

A6 aims to optimise and adapt current facilities and generally 

remove barriers for those with mobility needs. 

A5 includes strengthening the focus on sustainability. 

4.3: We harmonise, strengthen and secure our digital 

infrastructure, so that we can achieve our educational 

objectives cost-efficiently. 

A6 includes increasing the security of our digital 

infrastructure. 

Appendix 4: General Information  

 

School name: ​ ​ The International School of the Hague (ISH) Secondary 

Address: ​ ​ Wijndaelerweg 11, 2554 BZ Den Haag 

Telephone:  ​ ​ 070 328 1450 

Email:​ ​ ​ info@ish.thehague.nl 

Website:​  ​ ish.thehague.nl 

Principal:​ ​ Rubin Borges   

 

Brin number: ​ ​ 02GP05  
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Secondary School Organogram 
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Whole School Organogram:  
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Appendix 5: School policies  

Below a list of the school policies you can find on the website of our school.  

 

We annually review our school policies and add policies in the light of the development of the school.  

 

Whole School (Primary and Secondary)  

 

●​ Admissions Policy 

●​ Anti-Bullying Policy 

●​ Complaints Procedure 

●​ Global Citizenship Policy  

●​ Integrity Code 

●​ Language Policy 

●​ Medical Protocol 

●​ Student Charter 

 

 

ISH Secondary Policies 

 
●​ Academic Honesty Policy 

●​ Assessment Policy 

●​ Regulations on Reporting Wrongdoings 

●​ Student Support Profile 

●​ Participation Council Secondary School 
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Appendix 6: timetable data  

MYP 

MYP Lesson hours per school year: 

Year Lesson hours minimum Lesson hours with extra subject 

7 (MYP 1) 1254 1368 

8 (MYP 2) 1292 1406 

9 (MYP 3) 1292 1406 

10 (MYP 4) 1254 1368 

11 (MYP 5) 1254 1368 

 

Overview of lesson hours per subject: 

Subject Areas Y7 Y8 Y9 Y10 Y11 

Compulsory Languages  7 7 7 7 7 

Dutch  3 3 3 3 3 

English  4 4 4 4 4 

Other Languages (students choose 1-2 from the list below) 3-6 3-6 3-6 0-6* 0-6* 

German 3 3 3 3* 3* 

Spanish 3 3 3 3* 3* 

French 3 3 3 3* 3* 

Mathematics  4 4 4 4 4 

Arts (students choose at least one Arts or Design subject in Years 10-11) 4 6 4 0-9* 0-9* 

Music 2 2 0 3* 3* 

Theatre 0 2 2 3* 3* 

Visual Arts 2 2 2 3* 3* 

Design (students choose at least one Arts or Design subject in Years 10-11) 3 3 3 0-6* 0-6* 

Design 3 3 3   

Product Design     3* 3* 

Digital Design    3* 3* 

Sciences (students choose 1-3 Science subjects in Years 10-11) 3 3 4 3-9 3–9 

Integrated Science 3 3 4   

Physics    3* 3* 

Chemistry    3* 3* 

Biology    3* 3* 

Physical and Health Education  3 3 3 3 3 

Physical and Health Education 3 3 3 3* 3* 

Physical Education and Wellbeing (non-MYP subject)     3* 3* 

Individuals and Societies (students choose 1-3 I&S subjects in Years 10-11) 4 4 4 3-9 3-9 

Integrated Humanities  4 4 4 3* 3* 

Geography    3* 3* 

History    3* 3* 
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Business Management    3* 3* 

Economics    3* 3* 

Mentor Hour  3 2 2 2 2 

* Optional subject 

DP  - DP1 and DP2 students have a total of 2448 lesson hours of learning time over two years.  

 

Overview of lesson hours per subject: 

Subject Group Subject DP1 DP2 

Group 1:  Studies in Language an

Literature 

English / Dutch / Spanish / German / French A LL HL 6 6 

English / Dutch / Spanish / German / French A LL SL 4 4 

English A Lit HL 6 6 

English A Lit SL 4 4 

SSST Lang A Lit SL 4 4 

Group 2: Language Acquisition English / Dutch / Spanish / German / French B HL 6 6 

English / Dutch / Spanish / German / French B SL 4 4 

Spanish ab initio 4 4 

French ab initio 4 4 

Mandarin ab initio 4 4 

Group 3: Individuals and Societies Business Management / Economics / Geography / History / Globa

Politics / Psychology HL 

6 6 

Business Management / Economics / Geography / History / Globa

Politics / Psychology / ESS SL 

4 4 

ESS SL 4 4 

Group 4: Sciences Biology / Physics / Chemistry / Computer Science / Design Technolog

HL 

6 6 

Biology / Physics / Chemistry / Computer Science / Design Technology S4 4 

Sports, exercise and health science SL 4 4 

Group 5: Mathematics Mathematics analysis and approaches HL 6 6 

Mathematics analysis and approaches SL 5 5 

Mathematics application and interpretation HL 6 6 

Mathematics application and interpretation SL 5 5 

Group 6: Arts Visual Arts / Music / Theatre HL 6 6 

Visual Arts / Music / Theatre SL 4 4 

TOK TOK 3 2 

 

CP - CP1 and CP2 students have a total of 2448 lesson hours of learning time over two years.  

 

Overview of lesson hours per subject: 
Subject Group Subject DP1 DP2 

Career-related BTEC Level 3 National Diploma in Business 16 16 
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Group 1-5 Three subjects from the DP (see above) 12 12 

CP Core Reflective Project 1 1 

Language Development 1 1 

Service Learning 1 1 

Personal and Professional Skills 2 2 
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