
 Comprehensive School Improvement Plan (CSIP) for 2025-26 
Needs Assessment: Priorities 
Increase State Assessment Results in Reading and Mathematics 

Needs Assessment: Processes, Practices, or Conditions 

1: State Assessment Results in Reading and Mathematics 
By October 2026, Northern Elementary will increase from 39.8 to 44.0 in math; By October 2026, will increase from 46.7 to 52.0 in reading. 

Objective​ Strategy Activities Measure of Success Progress Monitoring Funding Professional Learning 
By May 2026, Northern will 
increase reading from 46.7 to 
52 as measured by MAP.  

KCWP 2 
Develop, implement, and monitor 
strong, effective PLCs utilizing the 
district PLC framework and protocol. 
Capacity will be built with 
grade-level team leaders for 
facilitating effective PLC meetings 
and data analysis.  

-PLC agendas

-ILT agendas

-lesson plans

-classroom observations

-walk-through data

-Principal
-Assistant Principal
-Administrative Dean

N/A PLCs  
Benchmark Curriculum 

KCWP 4 
Collect and use student learning 
data from common unit assessments 
to inform classroom instruction and 
curriculum decisions. Data from 
assessments will be collected and 

Formative Assessment 

data  

Monitored bi-weekly 
-Principal
-Assistant Principal
-Administrative Dean

N/A OTUS Platform 

Northern KCWP 

https://docs.google.com/document/d/1TZgTDOnNaqG-zgqgrKZzG8QmFKZ9GAjy3WJJfLLiqUY/edit?usp=sharing


 

By October 2026, Northern Elementary will increase from 39.8 to 44.0 in math; By October 2026, will increase from 46.7 to 52.0 in reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

organized systematically, utilizing 
technology and district resources 
whenever possible. 

By May 2026, Northern will 
increase math from 39.8 to 
44.0 as measured by MAP.  

KCWP 2 
Develop, implement, and monitor 
strong, effective PLCs utilizing the 
district PLC framework and protocol. 
Capacity will be built with 
grade-level team leaders for 
facilitating effective PLC meetings 
and data analysis.  

-PLC agendas 

-ILT agendas 

-lesson plans  

-classroom observations 

-walk-through data 

-Principal  
-Assistant Principal  
-Administrative Dean 
 

N/A PLCs 
iReady Curriculum 

 
KCWP 4 
 

Collect and use student learning 
data from common unit assessments 
to inform classroom instruction and 
curriculum decisions. Data from 
assessments will be collected and 
organized systematically, using 
technology and district resources as 
much as possible. 

Formative Assessment 

data  

Monitored bi-weekly  
-Principal  
-Assistant Principal  
-Administrative Dean 

N/A OTUS Platform 

 

2: State Assessment Results in Science, Social Studies, and Combined Writing 
By October 2026, Northern Elementary will increase from 46.8 to 49.8 in science; By October 2026, Northern will increase from 27.8 to 30.8 in social 
studies; By October 2026, Northern will increase from 58.7 to 61.7 in writing. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By May 2026, Northern will 
increase student percentage 
scoring proficient or 
distinguished on KSA science 
from 14% to 17% 

KCWP 2 
Intentional Planning Time using the 
Amplify program  

District Required Science 

Assessment 

-Principal  
-Assistant Principal  
-Administrative Dean 
 

N/A PLCs 
Amplify  

By May 2026, Northern will 
increase student percentage 
scoring proficient or 
distinguished on KSA social 
studies from 16% to 19%.  

KCWP 2 
Intentional Planning Time using the 
MyWorld program  

District Required Social 

Studies Assessment 

-Principal  
-Assistant Principal  
-Administrative Dean 
 

N/A PLCs 
My World 
TCM (primary sources) 

 



 

By October 2026, Northern Elementary will increase from 46.8 to 49.8 in science; By October 2026, Northern will increase from 27.8 to 30.8 in social 
studies; By October 2026, Northern will increase from 58.7 to 61.7 in writing. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By May 2026, Northern will 
increase student percentage 
scoring proficient or 
distinguished on KSA 
combined writing from 37% 
to 40%.  

KCWP 2 
Intentional Planning time using Top 
Score Writing and Four Square  

-PLC agendas 

-ILT agendas 

-lesson plans  

-classroom observations 

-walk-through data 

-Principal  
-Assistant Principal  
-Administrative Dean 
 

N/A PLCs 
 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
3: Achievement Gap 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
Achievement Gap - Special 
Education in Reading & 
Writing 

KCWP 2 Northern will collaborate and use 
data to differentiate support aligned 
to the curriculum to improve 
student achievement.  

-PLC agendas 

-ILT agendas 

-lesson plans  

-classroom observations 

-walk-through data 

-Principal  
-Assistant Principal  
-Administrative Dean 
-ACC 
-Special Education Teachers  

N/A PLCs 
Top Score 
Benchmark Reading Plans 

Achievement Gap - EL 
Students in Social Studies 

KCWP 2 Northern will collaborate and use 
data to differentiate support aligned 
to the curriculum to improve 
student achievement.  

-PLC agendas 

-ILT agendas 

-lesson plans  

-classroom observations 

-walk-through data 

-Principal  
-Assistant Principal  
-Administrative Dean 
 

N/A PLCs 
My World 
TCM (Primary Sources) 

Achievement Gap - SPED  in 
Math 

KCWP 2 Northern will collaborate and use 
data to differentiate support aligned 
to the curriculum to improve 
student achievement.  

-PLC agendas 

-ILT agendas 

-lesson plans  

-classroom observations 

-walk-through data 

-Principal  
-Assistant Principal  
-Administrative Dean 
-EL Teachers 

N/A PLCs 
iReady 
ELLevation Strategies 

 

4: English Learner Progress 
By April 2026, 80% of English Learners will grow by 0.5 on ACCESS. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By April 2026, 80% of English 
Learners at Northern will 

KWCP 5  Northern Elementary will ensure EL 
students receive intentional 
small-group teaching with EL 

Increase student 

achievement on ACCESS 

composite scores.  

-EL Teachers 
-Principal 
- Assistant Principal 

N/A PLTs  

 



 

By April 2026, 80% of English Learners will grow by 0.5 on ACCESS. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
improve by .5 on their ACCESS 
composite.  

teachers. The focus will be on 
speaking, listening, reading, and 
writing.  
 
EL students will be engaged in 
structures ensuring opportunities to 
speak, listen, read, and write  
 
EL students will have opportunities 
to learn with differentiated 
instruction in the classroom based 
on their individual needs.  

-Administrative Dean  

 
5: Quality of School Climate and Safety 
By October 2026, Northern Elementary will have improved the quality of school climate and safety status from 72.9 to 77.9.  
Objective  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2026, Northern 
Elementary will have 
improved the quality of 
school climate and safety 
from 68.7 to 72.7. 

KCWP 5 Daily SEL lessons across the school  
 
Launch of the Ron Clark House 
system schoolwide 
School Counselor teaching in all 
classrooms on Character Traits and 
other SEL lessons about belonging  
 
Implement a student recognition 
system for students who are safe, 
responsible, and respectful. (eOS 
and Dojo Points) 

Master Schedule -Guidance Counselor 
-Principal 
-Assistant Principal 
-Administrative Dean 

District Funding  N/A 

 



 
6: Family Engagement 
By May 2026, Northern Elementary will increase family engagement to foster a collaborative partnership that supports student achievement, 
well-being, and school community development by having 100% of our families engaged in person at least twice a year.  
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By 2026, Northern will 
increase family engagement 
by having 95% of our families 
engaged in person at least 
twice a year.  

KCWP 6  Northern will host Multicultural, 
Tech Safety, Wellness, and Title 1 
nights where families and students 
collaborate to support student 
achievement, well-being, and school 
community.  
 
Execute the expectations established 
on the FACE committee. 
Northern teachers will discuss each 
student's progress with parents two 
times a school year.  

Compact Signature Pages 
-sign-in pages for each 
event 
-overall attendance 
tracker 
-family survey 
-FRC Advisory Council 
-volunteer opportunities 

-Principal  
-Assistant Principal 
-FACE Lead  
-FACE Liaison  

-Title I  
-FRC 
-PTA 
-Section 6  

 

7: Working Conditions 
By June 30, 2028, Fayette County Public Schools will increase the rate of favorable responses regarding the amount of feedback received on teaching 
from 46% to 53%. 
By June 30, 2028, Northern Elementary will increase the rate of favorable responses for how much feedback is received on teaching, from 67% to 70%. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By June 30, 2028, Northern 
Elementary will increase the 
rate of favorable responses 
regarding the amount of 
feedback and coaching 
received on teaching from to 
70%.  

KCWP 5 Weekly feedback/coaching 
opportunities through the 
walkthrough document 
 

-Walkthrough 

Documentation 

-Teach Like A Champion 

-Getting Better Faster 

Scope and Sequence  

-Principal 

-Assistant Principal 

-Administrative Dean 

 

N/A  
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2025-2026 Phase One: Executive Summary for Schools

Describe the school’s size, community/communities, location, and changes it has experienced in 
the last three years. Include demographic information about the students, staff, and community 
at large. What unique features and challenges are associated with the community/communities 
the school serves? 
 

Northern Elementary is a school of approximately 450 students in grades preschool 
to 5th grade. We are located in an urban environment close to a major 
thoroughfare in Lexington, KY, which is primarily retail shops, restaurants, and 
neighborhoods. Northern students collectively represent around 20 countries 
around the world. Many students from these countries are classified as refugees. Of 
our student population, 33% of students are African American, 38% of students are 
Hispanic, and 21% are Caucasian. Over 50% of our students are English Language 
Learners. Our school and community face many challenges related to poverty, 
transportation, and mental health. Around 87% of our students qualify for free or 
reduced lunch prices. As a result, we are partnering with many community 
resources to provide support for families with shelter, food, and transportation. 
Northern Elementary is one of two Fayette County Public Schools that has been 
awarded the Kentucky Community Schools Initiative grant. Additionally, Northern is 
a Driving Possibilities grant recipient and is working with Toyota Manufacturing to 
embed STEM across all content areas and provide students with project-based 
learning opportunities. We work intentionally to increase parent communication 
and involvement so that all of our families are aware of what their children are 
learning and participating in at school. 

 

Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder 
involvement and engagement in the improvement planning process?  
 

The instruction-focused stakeholder group will include school administration, 
instructional coaches, SBDM, and teacher leaders. Northern will ensure that all 
stakeholders have a voice in the planning and implementation of the improvement 
planning process by scheduling 6 Title 1 events with feedback opportunities from 
families and collaborating with the district FACE team. 

 

Provide the school’s purpose statement and supplementary content such as mission, vision, 
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe 
how the school embodies its purpose through its program offerings and expectations for 
students and how stakeholders are involved in its development. 
 

Description of the School

School Stakeholders

School's Purpose
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Vision: At Northern Elementary, every child belongs and actively engages in 
learning. We hold high expectations for all students, empowering them to reach 
their fullest potential.

Core Values: Integrity, Community, Commitment, Perseverance

Collective Commitments (The Northern Way): 

We Promise to Serve (Commitment): We create a safe place where everyone feels they belong.

We Do What's Right (Integrity): We are always honest, respectful, and fair. 

We Don't Give Up (Perseverance): We keep trying when it’s hard because our mistakes help us grow. 

We Work Together (Community): We are one team—students, staff, and our community.

 

Describe the school’s notable achievements in the last three years. 
 

We have implemented the Ron Clark House system to create a sense of belonging 
for all students and adults.  We are in collaboration with Dr. Billy Snow and working 
through Get Better Faster high-leverage instructional practices while simultaneously 
leading weekly professional learning from "Teach Like A Champion".  Northern 
Elementary staff works with district support staff to help strengthen instruction and 
ensure academic and behavioral growth in students.

Northern Elementary is one of two Fayette County Public Schools that has been 
awarded the Kentucky Community Schools Initiative grant. Additionally, Northern is 
a Driving Possibilities grant recipient and is working with Toyota Manufacturing to 
embed STEM across all content areas and provide students with project-based 
learning opportunities. 

 

Describe areas for improvement that the school is striving to achieve in the next three years.
Increasing reading and math proficiency for all students.  

 

Provide any additional information you would like to share with the public and community that 
were not prompted in the previous sections. 
 

N/A

 

Notable Achievements

Areas of Improvement

Additional Information
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2025-2026 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment for Schools 
 
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine 
the current reality and establish a foundation for decision-making around school goals and 
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the 
comprehensive school improvement plan to build staff capacity and increase student 
achievement. The needs assessment is to be conducted annually as an essential part of the 
continuous improvement process and precedes the development of strategic goals (i.e. desired 
state).  
 
While the focus of continuous improvement is student performance, the work must be guided by 
the aspects of teaching and learning that affect performance. An effective improvement process 
should address the contributing factors creating the learning environment (inputs) and the 
performance data (outcomes).  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that they will address later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school to complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions.

Protocol

• names of school council members, leadership teams and stakeholder groups (i.e., 
Family Resource Youth Service Centers, community partners such as civic and 
business organizations, etc.) involved in the process 
• a timeline of the process 
• the specific data reviewed and analyzed 
• how and where the meetings were documented.

Data analysis occurs in a variety of meeting structures, including admin/coaches, 
monthly MTSS meetings, weekly PLCs with grade-level teacher teams, and the 
SBDM council. KSA data from the previous year, Fall MAP data, Fall I Ready data, and 
both summative and formative assessments are all used for data triangulation to 
identify growth areas and to create strategic improvement plans.

 
Review of Previous Plan

1. Clearly detail the process used to determine the priorities of this year's needs 
assessment. Include the following information in your response:  
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The current CSIP was developed during the 2022-2023 school year, with annual 
revisions occurring to monitor progress and alignment towards stated goals.  The 
Page 3 of 8 implementation of the previous year's plan was not successful, as the 
school went from "Yellow" to "Red" as measured on the KSA assessment results for 
the 23-24 school year.  The percentage of Novice and Apprentice students 
increased, and the growth measured by EL students fell from 103% to 61% (over 
50% of our school are EL learners).  

 
Trends

The number of behavior referrals increased from 204 in 2022-2023 to 288 in 
2023-2024. 
From 2022 to 2024, the school saw an 11% increase in novice scores in reading 
among students in the achievement gap. Northern Elementary saw a decrease 
in the percentage of proficient/distinguished students in all academic areas 
when comparing the 22-23 school year to the 23-24 school year.  
Reading & Math decreased from 61.3% to 34.2% Science, Social Studies, & 
Writing decreased from 54.0% to 30.7% EL Progress from 103.4% to 51.6% 
School Climate & Safety from 78% to 71%.

 

 
Current State of Academics and Climate and Culture

2. Summarize the implementation of the goals, objectives, strategies and activities 
from the previous year’s comprehensive school improvement plan (CSIP). What was 
successful? How will your results inform this year’s plan?

3. After analyzing data trends from the previous two academic years, which academic, 
cultural and behavioral measures remain significant areas for improvement?  
 
Example of Trends  
• Behavior remains an area for improvement, as referrals have increased in the last two 
years from 204 in 2023-2024 to 288 in 2024-2025.  
• Reading for students in our gap groups remains an area for improvement because the 
district saw an 11% increase in novice scores in reading among students with 
achievement gaps from 2024-2025.

4. Describe in narrative form the current academic state of the school using precise 
numbers and percentages as revealed by multiple sources of your most recent outcome 
data. Cite the source of data used. Consider the following data sources:  
• Kentucky Summative Assessments  
• Benchmark assessments  
• Formative assessments  
• Graduation rate  
• Progress in achieving English language proficiency  
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• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
the Kentucky Summative Assessment (KSA) in reading. Local benchmark data 
indicate that thirty-two percent of all students receive Tier II intervention in reading. 

• Fifty-four percent of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are 
on grade level in math.

• Teacher attendance rate was 84% for the 2023-2024 academic year. 2022-2023 
Impact survey data shows that 71% of staff feel like they belong at our school.

 • Survey results and perception data indicated 62% of the school’s teachers 
received adequate professional development. Northern Elementary is categorized 
as a "Red" school as indicated by KDE.  Reading & Math combined scores for grades 
3-5 indicate 34.2% are proficient/distinguished.  Science, Social Studies, & Writing 
have a proficient/distinguished score of 30.7%.  Our EL progress is currently at 
51/6% and our school climate & safety scores are at 71%.  Professional Learning 
and Staff/Leadership relationships had the most significant decreases as measured 
on the Impact KY survey results.

 

 

• Student access to high quality instructional resources, advanced placement courses, 
dual credit courses, career and technical education courses, before/after school and 
summer programs, preschool, full day kindergarten  
 
Example of Current Academic Narratives:  
• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that 
32% of all students receive Tier II intervention in reading.  
• Fifty-four percent (54%) of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are on 
grade level in math.

5. Describe in narrative form the current climate and culture conditions of the school 
using precise numbers and percentages as revealed by multiple sources of your most 
recent data. Cite the source of data used. Consider the following data sources:  
• Educator and school staff retention rates  
• High-quality professional learning opportunities  
• Chronic absenteeism  
• School climate  
• Behavior  
• Staff and student access to mental healthcare  
• Family and community involvement  
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Reading & Math proficiency for grades 3-5 is measured at 34%.  According to Fall 
MAP, 24% of students are on grade level in reading (3-5), and 22% (3-5) are on grade 
level in mathematics.  Our district adopted two new curricula this year (reading & 
math), and we are designating a significant amount of planning time to strengthen 
Tier 1 instruction in all grades.  Continuing to work on strengthening the MTSS 
process and integrating academic and behavior systems for clear and concise data 
and progress monitoring of the whole child.  Our EL students declined significantly 
in the last school year, while our EL enrollment has increased.  We have 200 EL 
students currently enrolled in grades K-5.  We are staffed with 3.4 EL teachers and 
have created strategic scheduling and support plans to address closing the 
achievement gap for our EL students.  

 
Strengths

Northern Elementary has had a significant amount of administrative turnover in the 
last 24 months.  As of the 24-25 school year, the new leadership team is working to 
establish both academic and behavior systems for data-driven instruction, coaching 
and feedback cycles, and improving Tier 1 instructional strategies used across the 
building.  Additionally, a PLC structure has been implemented for weekly PLCs in 
both reading and mathematics.  An instructional coach has been assigned by the 
district, and Northern Elementary was also awarded an MAF grant, allowing for a 
leadership team of 4 to support staff with designated caseloads and coaching 
cycles.  

 
Leverages/Assets

Example of Current Climate and Culture Narratives:  
• Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact 
survey data shows that 71% of staff feel like they belong at our school.  
• Fifty-eight percent (58%) of families participated in a family engagement activity during 
the 2024-2025 school year.

6. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths of the school.  
 
Example:  
• We have active partnerships with twelve community organizations and businesses.  
• Eighty-three percent (83%) of certified staff have participated in high-quality 
professional learning through the Kentucky Reading Academies.

7. Explain how the district will utilize its strengths and leverages, including community 
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to 
improve areas for improvement listed above.  
 
Examples:  
• We will coordinate efforts with our community partners to meet the behavior needs of 
more students.  
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KCWP 1: Design and Deploy Standards - Intentional PLC models to build capacity, 
ongoing professional development, coaching cycle adopted from Get Better Faster, 
coaching support from Dr. Billy Snow

 KCWP 2: Design and Deliver Instruction -Collaboration with SBIC and the OTL 
through district support and professional learning. 

 
Evaluate the Teaching and Learning Environment

Consider the processes, practices and conditions evident in the teaching and learning 
environment as identified in the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction  
KCWP 3: Design and Deliver Assessment Literacy  
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support Processes  
KCWP 6: Establish Learning Environment and Culture

 No

 Yes
COMMENTS

 
 
We have onboarded over 50% of our staff as new employees (either new to 
education entirely or just new to Northern).  We are working to understand 
standard deconstruction, unit internalization, and alignment from the target to 
lesson to assessment. 

 

 No
 Yes

COMMENTS

• We will utilize the knowledge gained from the Kentucky Reading Academies to develop a 
reading action plan to target students in our achievement gap groups.

8a. KCWP 1: Design and Deploy Standards  
Schools continually assess, review, and revise school curricula to support the assurance 
that all students have the knowledge, skills, and dispositions for future success.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8b. KCWP 2: Design and Deliver Instruction  
Instructional programs include consistent implementation of evidence-based 
instructional practices essential for academic, behavioral, and social-emotional 
competencies that are aligned to Kentucky Academic Standards and current research.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://www.education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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We are in year 2 of the implementation of an HQIR in both reading and 
mathematics.  We are working to shift the focus from planning to preparation so 
teachers can demonstrate a deep mastery of their content knowledge. 

 

 No
 Yes

COMMENTS
 

 
N/A

 

 No
 Yes

COMMENTS
 

 
N/A

 

 No
 Yes

COMMENTS

8c. KCWP 3: Design and Deliver Assessment Literacy  
Schools have a comprehensive, balanced assessment system that provides a variety of 
evidence to support educational decision making and includes four primary assessment 
purposes: formative, diagnostic, interim/benchmark, and summative.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8d. KCWP 4: Review, Analyze and Apply Data Results  
Schools communicate and implement a sustainable system for reviewing, analyzing, and 
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful 
evidence of student learning.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8e. KCWP 5: Design, Align and Deliver Support Processes  
Schools establish a framework that organizes systems, data, and practices to promote 
positive, equitable and inclusive learning experiences for all students.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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N/A

 

 No
 Yes

COMMENTS
 

 
N/A

 

8f. KCWP 6: Establish Learning Environment and Culture  
Schools intentionally design the learning environment to be inclusive and accessible for 
all students within a culture where learning and continued growth is the primary focus 
and foundation for all actions.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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2025-2026 Phase Two: School Assurances
Introduction 
 
 
 
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed.

Federal Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Programs

1. If the school receives Title II, Part A funds, the school provides professional 
development for staff that is in accordance with the purpose of Title II, Part A of ESSA 
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven 
and classroom-focused); addresses the needs of all students; and, strives to ensure all 
students are transition ready as intended by Section 2103 of ESSA, which governs the 
local use of Title II, Part A funding.

2. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations) 
200.403 and 200.405.

3. The school distributes to parents and family members of participating children 
in a targeted assistance program, or all children in a schoolwide program, a written 
parent and family engagement policy, which is agreed on by such parents, and describes 
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The 
school makes the policy available to the local community and updates it periodically to 
meet the changing needs of parents and the school. For reference, Section 1116(b) of 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

ESSA allows existing parent and family engagement policies the school may have in 
place to be amended to meet the requirements under Title I, Part A.

4. The school convenes an annual meeting, at a convenient time, to which all 
parents of participating children in a targeted assistance program, or all children in a 
schoolwide program, are invited and encouraged to attend, to inform parents of their 
school's participation in Title I, Part A and to explain the requirements of Title I, Part A, 
and the right of the parents to be involved, as required under Section 1116(c)(1).

5. The school offers a flexible number of meetings to parents, such as meetings in 
the morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2).

6. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I. This includes the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan under section 1114(b). If a school has 
in place a process for involving parents in the joint planning and design of the school's 
programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)).
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

7. The school provides parents of participating children in a targeted assistance program, 
or all children in a schoolwide program— 
 
A. timely information about programs under Title I; 
 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging state academic standards; and 
 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)).

8. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the state's high standards. The compact meets the requirements outlined in ESSA 
1116(d)(1-2).

9. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging state academic standards, state and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1).
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 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

10. The school provides materials and training to help parents to work with their 
children to improve their children's achievement, such as literacy training and using 
technology (including education about the harms of copyright piracy), as appropriate, to 
foster parental involvement, as required in ESSA Section 1116(e)(2).

11. The school educates teachers, specialized instructional support personnel, 
principals, other school leaders, and other staff, with the assistance of parents, in the 
value and utility of contributions of parents, and in how to reach out to, communicate 
with, and work with parents as equal partners, implement and coordinate parent 
programs, and build ties between parents and the school, as required in ESSA Section 
1116(e)(3).

12. To the extent feasible and appropriate, the school coordinates and integrates 
parent involvement programs and activities with other federal, state, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)).

13. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Schoolwide Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5).

14. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)).

15. In a schoolwide program, the school developed a comprehensive plan (the 
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for 
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA). 
 

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the 
involvement of parents and other members of the community to be served as well as 
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.) 
as required by Section 1114(b)(2) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will 
remain in effect for the duration of the school's participation under Title I, Part A of ESSA 
as required by Section 1114(b)(3) of ESSA. 
 

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
available to district leadership, parents, and the public and in an understandable and 
uniform format as required by Section 1114(b)(4) of ESSA. 
 

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to 
the extent appropriate and applicable, coordinates with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1114(b)(5) of ESSA. 
 

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
based on a comprehensive needs assessment, which included a review of academic 
achievement data, and includes, among other items, a description of the strategies the 
school will implement to address school needs as required by Section 1114(b)(6) of ESSA. 
The comprehensive needs assessment was developed with the participation of 
individuals who will carry out the schoolwide program plan, and the school documents 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A

how it conducted the needs assessment, the results it obtained, and the conclusions it 
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations). 
 

21. In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a 
comprehensive plan (CSIP) that includes a description of the strategies to be 
implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

22. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the state's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging state academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging state academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.
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COMMENTS
 
 

Title I Targeted Assistance School Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

23. In a targeted assistance school program, participating students are identified in 
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related, 
objective criteria. 
 

24. In a targeted assistance school program, the school serves participating students 
using resources under Title I, Part A of ESSA to meet challenging state academic 
standards as required by Section 1115(b)(2)(A) of ESSA. 
 

25. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies 
to strengthen the academic program of the school, which may include, for example, 
expanded learning time, summer programs, and/or a tiered model to prevent and 
address behavioral problems. 
 

26. In a targeted assistance school program, the school serves participating students by 
coordinating with and supporting the regular educational program as required by Section 
1115(b)(2)(C) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

27. In a targeted assistance school program, the school serves participating students by 
providing professional development to, for example, teachers, administrators, classified 
staff, and/or other school personnel who work with participating students as required by 
Section 1115(b)(2)(D) of ESSA. 
 

28. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the 
involvement of parents of participating students in accordance with Section 1116 of 
ESSA. 
 

29. In a targeted assistance school program, the school serves participating students, to 
the extent appropriate and applicable, by coordinating with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1115(b)(2)(F) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

Schools Identified for Targeted Support and Improvement

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

30. In a targeted assistance school program, the school provides assurances to the local 
educational agency (district) that the school will—  
(i) help provide an accelerated, high-quality curriculum;  
(ii) minimize the removal of children from the regular classroom during regular school 
hours for instruction provided under Title I;  
(iii) serve participating students by reviewing the progress of participating students on an 
ongoing basis and revising the targeted assistance program, if necessary, to provide 
additional assistance to meet challenging state academic standards as required by 
Section 1115(b)(2)(G) of ESSA.

31. If identified for targeted support and improvement in the previous year, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school developed and implemented a plan to improve student outcomes that, among 
other items, was informed by all indicators, including student performance against long- 
term goals; included evidence-based interventions; and, approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21). 
 

32. If identified this school year for targeted support and improvement, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school will develop and implement a plan to improve student outcomes that, among 
other items, is informed by all indicators, including student performance against long- 
term goals; includes evidence-based interventions; and, is approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21).
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

33. If identified in the previous year for additional targeted support and 
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented 
a plan to improve student outcomes that also identified resource inequities to be 
addressed through implementation of such plan.

34. If identified this school year for additional targeted support and improvement 
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to 
improve student outcomes that also identifies resource inequities to be addressed 
through implementation of such plan.
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2024-2025 Phase Four: Professional Development Plan for Schools 
for School Year 2025-2026
Research demonstrates a positive link between high-quality professional learning (HQPL), 
teaching practices and student outcomes. Effective professional learning not only has the 
potential to improve both classroom instruction and student outcomes, but also it can be 
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local 
level, it is important to ensure alignment to the characteristics of High-Quality Professional 
Learning.  
 
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.  
 
Per Section 2, “Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.”  
 
Section 3 further provides, “Each school and local district professional development plan shall 
contain the following five (5) elements:  
 
(1) A clear statement of the school or district mission;  
 
(2) Evidence of representation of all persons affected by the professional development plan;  
 
(3) A needs assessment analysis;  
 
(4) Professional development objectives that are focused on the school or district mission, 
derived from the needs assessment, and specify changes in educator practice needed to improve 
student achievement; and  
 
(5) A process for evaluating impact on student learning and improving professional learning, 
using evaluation results.”

What is the school’s mission?
We exist to guarantee: ● A safe, positive learning environment; ● Use of a data- 
driven, continuous improvement model; ● A collaborative commitment and positive 
work culture; ● A standards-based, viable curriculum.

 
ATTACHMENTS

1. Professional Development Plan

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
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Attachment Name  

25-26 PD Plan

 

Climate & Culture, PDSA Model

 

Describe CDIP alignment: The identified focus areas are aligned with the Fayette 
County Public Schools CDIP goals including Reading, Math, Science, Social Studies, 
Combined Writing, Achievement Gap, English Learner Progress, Post-secondary 
Readiness, and Graduation Rate.  

 

Understand the core principles and benefits of the Ron Clark House system. 
Successfully launch our school's House system with clear structures, roles, and 
expectations. Develop staff capacity to actively engage with their assigned House 
and build meaningful relationships with students across grade levels. Utilize the 
House system to promote positive behavior, school spirit, friendly competition, and 
service learning. Foster a sense of shared identity and pride within each House and 
across the entire school community.

 

Staff will gain a comprehensive understanding of the Ron Clark House system's 
philosophy, structure, and potential impact on school culture and climate. 
Enthusiasm and buy-in for the initiative will be fostered.  Meaningful and student- 
involved selection of House names, mascots, and core values that resonate with our 
school community, creating a strong initial identity for each House. Staff will clearly 
understand their roles and responsibilities as House Advisors, feeling equipped to 
mentor students, facilitate House activities, and promote positive relationships. 
 Successful launch of the House system with engaging initial activities that foster 
excitement, connection among House members, and a sense of belonging.   Staff 

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 
through the development of goals, objectives, strategies and activities. What are the top 
two areas requiring professional development?

3. For the first identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?
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will develop creative and meaningful ways to integrate the House system into daily 
school routines, extracurricular activities, and academic endeavors, reinforcing 
House identity and spirit. Student leaders within each House will develop their 
leadership skills, take ownership of House initiatives, and serve as positive role 
models for their peers.  Engaging and inclusive House competitions and 
collaborative projects will be planned and implemented, fostering teamwork, 
friendly rivalry, and a sense of collective achievement.  

 

Surveys: Conduct regular surveys of students and staff to gauge their sense of 
belonging, connection to their House, and overall school climate. Observations: 
Observe House activities, competitions, and interactions to assess student 
engagement and positive behavior. Data Analysis: Track relevant data such as 
attendance, discipline referrals, participation rates in House events, and student 
leadership within the Houses. Feedback Sessions: Hold regular feedback sessions 
with House advisors and student leaders to gather qualitative data and identify 
areas for improvement.

 

Decrease in disciplinary referrals: Particularly for issues related to social conflicts or 
lack of respect. Increase in reported acts of kindness and support: Documented 
through observations, student reports, or staff recognition programs. Improved 
attendance rates: A stronger sense of belonging can contribute to an increased 
desire to be at school.

 

Students, staff, and families.  

 

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
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Ron Clark Professional Learning (Summer PD), House Materials (t-shirts, student 
swag, etc.), schoolwide communication, survey tools, and data tracking tools.  

 

Sharing of Best Practices: Creating opportunities for Houses to share successful 
activities, strategies for building community, and effective ways to engage students. 
This can be done through staff meetings, newsletters, or dedicated sharing 
sessions. Student Leadership Development Opportunities: Providing continuous 
training and mentorship for student leaders within the Houses. This empowers 
students and ensures the sustainability of House initiatives. Integration of Houses 
into School Events: Ensuring that the House system is woven into the fabric of the 
school year through regular House points updates, House representation at school 
events, and incorporating Houses into traditions. Recognition of House 
Achievements: Regularly celebrating the successes of individual Houses and the 
collective impact of the House system on the school community. This reinforces the 
value of the initiative. Data Monitoring and Feedback Loops: Continuously collecting 
and analyzing data related to the indicators of success (belonging, climate, 
leadership, spirit) and using this data to inform ongoing adjustments and 
improvements to the House system. Sharing this feedback with staff and students 
demonstrates the value of their input.   New Staff Orientation: Incorporating a 
thorough introduction to the Ron Clark House system for all new staff members, 
ensuring they understand its purpose, structure, and their role within it.

 

Increased student achievement in reading, math, and writing and increased ACCESS 
scores for EL learners.  

 

development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 3.

4. For the second identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)
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Understanding the PDSA Cycle: By the end of the first training session, 100% of 
participating staff will be able to accurately describe the four stages of the PDSA 
cycle (Plan, Do, Study, Act) and articulate their purpose within the instructional 
context. Planning for Instruction with PDSA: By the end of the second training 
session, 80% of participating teachers will be able to develop a clear and 
measurable plan for a small-scale instructional change, including defining 
objectives, identifying data sources, and outlining implementation steps. 
Implementing Planned Changes: Throughout the first semester of implementation, 
100% of participating teachers will implement at least one planned instructional 
change in their classroom. Data Collection and Analysis: By the mid-year check-in, 
75% of participating teachers will be able to collect relevant data related to their 
implemented change and begin to analyze the impact on student learning or 
engagement. Reflecting and Adapting Instruction: By the end of the school year, 
70% of participating teachers will be able to analyze the data collected, reflect on 
the outcomes of their implemented change, and identify potential adaptations or 
next steps based on their findings. Collaboration and Sharing: Throughout the year, 
opportunities will be provided for teachers to share their PDSA experiences, 
findings, and insights with colleagues during at least two designated collaborative 
sessions. Building Leadership Capacity: By the end of the year, at least 10 teacher 
leaders will emerge who can effectively guide and support their colleagues in 
utilizing the PDSA model. Sustainability: By the end of the first year of 
implementation, a clear plan for ongoing support, professional learning, and 
integration of the PDSA model into school-wide improvement efforts will be 
developed and communicated to all staff.

 

● More Intentional Instruction: Teachers will move from simply delivering content to 
thoughtfully planning and implementing specific instructional strategies with clear 
goals in mind. ● Data-Informed Decision-Making: Instructional decisions will be 
increasingly driven by evidence gathered through systematic data collection, rather 
than solely relying on intuition or past practices. ● Increased Teacher Efficacy: As 
teachers see the impact of their planned changes on student learning, their 
confidence and belief in their ability to improve outcomes will grow. ● Greater 
Reflective Practice: The PDSA cycle encourages teachers to regularly reflect on their 
practice, analyze what works and what doesn't, and make adjustments accordingly.   
● Enhanced Collaboration: Sharing PDSA cycles and findings will foster a more 
collaborative environment where teachers learn from each other's experiences and 
build a collective knowledge base of effective strategies.   ● Continuous 
Improvement Mindset: The school culture will shift towards one that embraces 
ongoing learning, experimentation, and refinement of instructional practices as a 
normal part of professional growth. ● More Responsive Instruction: Teachers will 
become more adept at identifying student needs through data and adapting their 
instruction to better meet those needs.

 

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?



2024-2025 Phase Four: Professional Development Plan for Schools for School Year 2025-2026 - 2024-2025 Phase Four: Professional 

Development Plan for Schools for School Year 2025-2026_05082025_10:18 - Generated on 01/20/2026  
Northern Elementary School

Page 8 of 11

Focus Area 2 Monitoring  Surveys: Gathering feedback from teachers on their 
understanding, implementation experiences, and perceived impact. Classroom 
Observations: Observing instructional practices and student engagement. 
Document Review: Examining PDSA plans, data collection methods, reflection logs, 
and student data. Teacher Self-Reports: Collecting information directly from 
teachers about their implementation and findings. Collaborative Meeting Notes: 
Documenting key discussions, shared learning, and emerging insights from teacher 
teams. Data Analysis: Regularly reviewing and analyzing student performance data 
and other relevant metrics.

 

● Increased Use of Data in Instructional Planning: We will see more teachers 
explicitly referencing data (formative, summative, observational) when discussing 
their lesson plans and instructional decisions. ● More Frequent Experimentation 
with New Strategies: Teachers will be actively trying out new instructional 
approaches and documenting their implementation as part of their PDSA cycles. ● 
Improved Quality of Instructional Plans: PDSA plans will become more focused, 
measurable, achievable, relevant, and time-bound (SMART), with clear connections 
between planned actions and anticipated outcomes. 8 ● Enhanced Teacher 
Reflection: Teacher reflections will demonstrate deeper analysis of data, thoughtful 
consideration of the impact of their actions, and clear articulation of potential next 
steps. ● Increased Collaboration and Sharing Among Teachers: We will observe 
more frequent and meaningful conversations among teachers about instructional 
strategies, data analysis, and what they are learning through their PDSA cycles. ● 
Growth in Teacher Leadership: More teachers will step forward to share their 
expertise, mentor colleagues in using the PDSA model, and contribute to school- 
wide improvement efforts. ● A Shift in School Culture: We will notice a more 
pervasive mindset of inquiry, continuous improvement, and a willingness to try new 
things based on evidence.

 

Teachers and students 

 

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?
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Experienced Teacher or Instructional Coach: To model effective lesson design and 
the PDSA process. ● Planning Time: Dedicated time for collaborative planning 
among grade-level teams. Data Collection and Analysis: ● Various Data Collection 
Tools: Observation protocols, student work samples, formative assessments, etc. ● 
Data Analysis Tools: Spreadsheets (e.g., Excel, Google Sheets), statistical software (if 
applicable). Reflection Protocols: ● Structured Reflection Guides: To prompt 
meaningful analysis of data and outcomes. 10 ● Sharing Platforms: Digital forums 
or meeting times for teachers to share their PDSA cycles and learnings.

 

Protected Collaboration Time: Regularly scheduled time for teachers to work in 
teams (grade level, subject area) to plan, do, study, and act on instructional 
strategies. This is essential for the PDSA cycle to become embedded in practice. 
Instructional Coaching Support: Providing access to instructional coaches who can 
guide teachers through the PDSA process, offer feedback on data collection and 
analysis, and help identify effective strategies. Sharing of PDSA Cycles and 
Outcomes: Creating platforms (e.g., staff meetings, online forums) for teachers to 
share their PDSA cycles, the data they collected, and the impact on student learning. 
This fosters a culture of continuous improvement and shared learning. Resources 
for Data Collection and Analysis: Providing ongoing access to user-friendly data 
collection tools, templates for data analysis, and professional development on 
interpreting data effectively. Leadership Support for Innovation and Risk-Taking: 
Creating a safe and supportive environment where teachers feel empowered to 
experiment with new instructional strategies and learn from both successes and 
challenges. Integration of PDSA into School Improvement Planning: Aligning school- 
wide improvement goals with the PDSA model, encouraging teams to use the cycle 
to address specific areas for growth. Continued Professional Development on 
Effective Instructional Strategies: Offering ongoing learning opportunities related to 
evidence-based instructional practices that teachers can then implement and study 
using the PDSA model. Celebration of Growth and Innovation: Recognizing and 

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 4.
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celebrating teachers and teams who are actively engaging in the PDSA process and 
demonstrating positive impacts on student learning. Dedicated Time for Reflection: 
Building in opportunities for individual and team reflection on instructional 
practices and the outcomes of PDSA cycles.

 

n/a

 

5. If there is additional professional development information you would like to include, 
you may upload an attachment(s) here. If you do NOT wish to include an optional 
extension, please list N/A in the space provided below.
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25-26 PD Plan

Attachment Name Description Associated Item(s)

• 1  

Attachment Summary



 
FCPS Professional Learning Plan 2025-2026 

ENSURING A SHIFT IN PARADIGM FROM EVENT TO PROCESS 
2024-2025 Phase 4 

FCPS District Professional Learning Plan 
High-Quality Professional Learning 

 
School Name: Northern Elementary 
 

District Mission 
The mission of Fayette County Public Schools is to create a collaborative community that ensures all students achieve at high levels and graduate prepared 
to excel in a global society. 

School Mission 
We exist to guarantee: 

●​ A safe, positive learning environment; 
●​ Use of a data-driven, continuous improvement model; 
●​ A collaborative commitment and positive work culture; 
●​ A standards-based, viable curriculum. 

Focus Area 1 Cultivating a Positive and Inclusive School Culture & Climate through the Ron Clark House System 
 
 

Focus Area 2 PDSA Model  
 
 

How do the identified top two focus areas requiring professional learning relate to district goals? 

Strategic Plan Priority Areas are: 
●​ Student Achievement 
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●​ Diversity, Equity, Inclusion and Belonging 
●​ Highly Effective and Culturally Responsive Workforce 
●​ Stakeholder Engagement and Outreach 
●​ Organizational Health and Efficiency 

 
Describe Strategic Plan Priority Areas: With our focus on strengthening climate & culture by launching the Ron Clark House System and utilizing the PDSA 
model for instruction, we will increase student achievement in all content areas.  We will use the PDSA process to ensure regularly scheduled planning/data 
meetings to review the alignment between standards, learning intentions, and assessment measures.  This work will establish a culture of making data-driven 
decisions when designing instruction.  

 
The Fayette County Public Schools CDIP goals include: 

●​ Reading 
●​ Math  
●​ Science 
●​ Social Studies 
●​ Combined Writing 
●​ Achievement Gap 
●​ English Learner Progress 
●​ Post-secondary Readiness 
●​ Graduation Rate 

Describe CDIP alignment: The identified focus areas are aligned with the Fayette County Public Schools CDIP goals including Reading, Math, Science, Social 
Studies, Combined Writing, Achievement Gap, English Learner Progress, Post-secondary Readiness, and Graduation Rate.  

 

Professional Learning Development Tools 
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FCPS Professional Learning Website FCPS Professional Learning Timeline 2025-2026 At-A-Glance 

FCPS Logic Model   FCPS Monitoring and Evaluation Framework 

Core Elements of a Professional Learning Plan      

 

Focus Area 1 

Cultivating a Positive and Inclusive School Culture & Climate through the Ron Clark House System 

Focus Area 1 Objectives: 

Understand the core principles and benefits of the Ron Clark House system. 

Successfully launch our school's House system with clear structures, roles, and expectations. 

Develop staff capacity to actively engage with their assigned House and build meaningful relationships with students across grade levels. 

Utilize the House system to promote positive behavior, school spirit, friendly competition, and service learning. 

Foster a sense of shared identity and pride within each House and across the entire school community. 
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Focus Area 1 Intended Results Staff will gain a comprehensive understanding of the Ron Clark House system's philosophy, structure, and potential impact 
on school culture and climate. Enthusiasm and buy-in for the initiative will be fostered.  Meaningful and student-involved selection of House names, 
mascots, and core values that resonate with our school community, creating a strong initial identity for each House. Staff will clearly understand their roles 
and responsibilities as House Advisors, feeling equipped to mentor students, facilitate House activities, and promote positive relationships.  Successful 
launch of the House system with engaging initial activities that foster excitement, connection among House members, and a sense of belonging.   Staff will 
develop creative and meaningful ways to integrate the House system into daily school routines, extracurricular activities, and academic endeavors, 
reinforcing House identity and spirit. Student leaders within each House will develop their leadership skills, take ownership of House initiatives, and serve as 
positive role models for their peers.  Engaging and inclusive House competitions and collaborative projects will be planned and implemented, fostering 
teamwork, friendly rivalry, and a sense of collective achievement.   
 

 

Focus Area 1 Monitoring  

Surveys: Conduct regular surveys of students and staff to gauge their sense of belonging, connection to their House, and overall school climate. 

Observations: Observe House activities, competitions, and interactions to assess student engagement and positive behavior. 

Data Analysis: Track relevant data such as attendance, discipline referrals, participation rates in House events, and student leadership within the Houses. 

Feedback Sessions: Hold regular feedback sessions with House advisors and student leaders to gather qualitative data and identify areas for 
improvement. 

Focus Area 1 Indicators of Success  

Decrease in disciplinary referrals: Particularly for issues related to social conflicts or lack of respect. 

Increase in reported acts of kindness and support: Documented through observations, student reports, or staff recognition programs. 

Improved attendance rates: A stronger sense of belonging can contribute to an increased desire to be at school. 
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More positive interactions observed between students and staff: A more unified and supportive school environment. 

Focus Area 1 Targeted Audience: Students, staff, and families.  

Focus Area 1 Resources: Ron Clark Professional Learning (Summer PD), House Materials (t-shirts, student swag, etc.), schoolwide communication, 
survey tools, and data tracking tools.  

Focus Area 1 Ongoing Supports for Implementation  

Sharing of Best Practices: Creating opportunities for Houses to share successful activities, strategies for building community, and effective ways to 
engage students. This can be done through staff meetings, newsletters, or dedicated sharing sessions. 

Student Leadership Development Opportunities: Providing continuous training and mentorship for student leaders within the Houses. This empowers 
students and ensures the sustainability of House initiatives. 

Integration of Houses into School Events: Ensuring that the House system is woven into the fabric of the school year through regular House points 
updates, House representation at school events, and incorporating Houses into traditions. 

Recognition of House Achievements: Regularly celebrating the successes of individual Houses and the collective impact of the House system on the 
school community. This reinforces the value of the initiative. 

Data Monitoring and Feedback Loops: Continuously collecting and analyzing data related to the indicators of success (belonging, climate, leadership, 
spirit) and using this data to inform ongoing adjustments and improvements to the House system. Sharing this feedback with staff and students 
demonstrates the value of their input.   

New Staff Orientation: Incorporating a thorough introduction to the Ron Clark House system for all new staff members, ensuring they understand its 
purpose, structure, and their role within it. 
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Focus Area 2 

PDSA Model  

Focus Area 2 Objectives  

Understanding the PDSA Cycle: By the end of the first training session, 100% of participating staff will be able to accurately describe the four stages of 
the PDSA cycle (Plan, Do, Study, Act) and articulate their purpose within the instructional context. 

Planning for Instruction with PDSA: By the end of the second training session, 80% of participating teachers will be able to develop a clear and 
measurable plan for a small-scale instructional change, including defining objectives, identifying data sources, and outlining implementation steps. 

Implementing Planned Changes: Throughout the first semester of implementation, 100% of participating teachers will implement at least one planned 
instructional change in their classroom. 

Data Collection and Analysis: By the mid-year check-in, 75% of participating teachers will be able to collect relevant data related to their implemented 
change and begin to analyze the impact on student learning or engagement. 

Reflecting and Adapting Instruction: By the end of the school year, 70% of participating teachers will be able to analyze the data collected, reflect on the 
outcomes of their implemented change, and identify potential adaptations or next steps based on their findings. 

Collaboration and Sharing: Throughout the year, opportunities will be provided for teachers to share their PDSA experiences, findings, and insights with 
colleagues during at least two designated collaborative sessions. 

Building Leadership Capacity: By the end of the year, at least 10 teacher leaders will emerge who can effectively guide and support their colleagues in 
utilizing the PDSA model. 

Sustainability: By the end of the first year of implementation, a clear plan for ongoing support, professional learning, and integration of the PDSA model 
into school-wide improvement efforts will be developed and communicated to all staff. 
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​
 

Focus Area 2 Intended Results  

Impact on Teaching Practices: 

●​ More Intentional Instruction: Teachers will move from simply delivering content to thoughtfully planning and implementing specific instructional 
strategies with clear goals in mind. 

●​ Data-Informed Decision-Making: Instructional decisions will be increasingly driven by evidence gathered through systematic data collection, rather 
than solely relying on intuition or past practices. 

●​ Increased Teacher Efficacy: As teachers see the impact of their planned changes on student learning, their confidence and belief in their ability to 
improve outcomes will grow. 

●​ Greater Reflective Practice: The PDSA cycle encourages teachers to regularly reflect on their practice, analyze what works and what doesn't, and 
make adjustments accordingly.   

●​ Enhanced Collaboration: Sharing PDSA cycles and findings will foster a more collaborative environment where teachers learn from each other's 
experiences and build a collective knowledge base of effective strategies.   

●​ Continuous Improvement Mindset: The school culture will shift towards one that embraces ongoing learning, experimentation, and refinement of 
instructional practices as a normal part of professional growth. 

●​ More Responsive Instruction: Teachers will become more adept at identifying student needs through data and adapting their instruction to better 
meet those needs. 

Impact on Student Outcomes: 

●​ Improved Student Learning: By implementing and refining effective instructional strategies, we anticipate seeing measurable improvements in 
student achievement across various subject areas. 

●​ Increased Student Engagement: Instruction that is more targeted and responsive to student needs is likely to lead to greater student interest and 
engagement in learning. 

●​ Reduced Learning Gaps: Through the systematic identification and implementation of strategies to address specific learning challenges, we aim to 
narrow achievement gaps among student subgroups. 

●​ Development of Metacognitive Skills: As teachers model and encourage reflection on learning through the PDSA process, students may also 
develop stronger metacognitive skills and a greater understanding of their own learning. 
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●​ More Equitable Outcomes: By focusing on data and continuously adapting instruction, we can work towards creating a more equitable learning 
environment where all students have the opportunity to succeed. 

Focus Area 2 Monitoring  

Surveys: Gathering feedback from teachers on their understanding, implementation experiences, and perceived impact. 

Classroom Observations: Observing instructional practices and student engagement. 

Document Review: Examining PDSA plans, data collection methods, reflection logs, and student data. 

Teacher Self-Reports: Collecting information directly from teachers about their implementation and findings. 

Collaborative Meeting Notes: Documenting key discussions, shared learning, and emerging insights from teacher teams. 

Data Analysis: Regularly reviewing and analyzing student performance data and other relevant metrics. 

 

Focus Area 2 Indicators of Success  

Indicators Related to Teacher Practice: 

●​ Increased Use of Data in Instructional Planning: We will see more teachers explicitly referencing data (formative, summative, observational) when 
discussing their lesson plans and instructional decisions. 

●​ More Frequent Experimentation with New Strategies: Teachers will be actively trying out new instructional approaches and documenting their 
implementation as part of their PDSA cycles. 

●​ Improved Quality of Instructional Plans: PDSA plans will become more focused, measurable, achievable, relevant, and time-bound (SMART), with 
clear connections between planned actions and anticipated outcomes. 
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●​ Enhanced Teacher Reflection: Teacher reflections will demonstrate deeper analysis of data, thoughtful consideration of the impact of their actions, 
and clear articulation of potential next steps. 

●​ Increased Collaboration and Sharing Among Teachers: We will observe more frequent and meaningful conversations among teachers about 
instructional strategies, data analysis, and what they are learning through their PDSA cycles. 

●​ Growth in Teacher Leadership: More teachers will step forward to share their expertise, mentor colleagues in using the PDSA model, and contribute 
to school-wide improvement efforts. 

●​ A Shift in School Culture: We will notice a more pervasive mindset of inquiry, continuous improvement, and a willingness to try new things based on 
evidence. 

Indicators Related to Student Outcomes: 

●​ Measurable Improvement in Student Achievement Data: We will see positive trends in student performance on formative and summative 
assessments, potentially across various subject areas and grade levels. 

●​ Narrowing of Achievement Gaps: Data will indicate a reduction in the disparities in outcomes among different student subgroups. 
●​ Increased Student Engagement: Observations and student feedback may reveal higher levels of student interest, participation, and motivation in 

learning. 
●​ Improved Student Metacognitive Skills: Teachers may report and we may observe students demonstrating a greater awareness of their own learning 

and the strategies that work best for them. 
●​ Positive Changes in Student Behaviors or Attitudes Towards Learning: Depending on the focus of PDSA cycles, we might see improvements in 

student behavior, attendance, or overall attitudes toward school and learning. 

Indicators Related to the Implementation Process: 

●​ High Levels of Teacher Participation: A significant majority of teachers will actively engage in the PDSA process. 
●​ Consistent Documentation of PDSA Cycles: Teachers will regularly document their plans, implementation, data, study, and action steps. 
●​ Active Engagement in Professional Development: Teachers will participate meaningfully in ongoing PDSA-related training and support. 
●​ Sustainability of the Model: The PDSA process will become integrated into the regular routines and practices of teaching and school improvement, 

rather than being seen as a temporary initiative. 

 

Focus Area 2 Targeted Audience  
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​​Classroom Teachers: Teachers in all grade levels (e.g., Kindergarten through Fifth Grade) and across all subject areas (e.g., Reading, Writing, 
Mathematics, Science, Social Studies). They are the core implementers of instructional changes in their classrooms. 

Special Education Teachers: Teachers who provide specialized instruction and support to students with disabilities. The PDSA model can be valuable for 
tailoring interventions and monitoring their effectiveness. 

Related Service Providers (e.g., Speech-Language Pathologists, Occupational Therapists, Counselors): While their primary focus may not be 
traditional classroom instruction, the PDSA cycle can be applied to their interventions and support services to improve student outcomes. 

Instructional Coaches: If our school has instructional coaches, they will be a key audience, both as learners and as facilitators who can support teachers 
in their PDSA implementation. 

Administrators (including myself, the Principal, and any Assistant Principals): While the direct implementation in classrooms will be led by teachers, 
administrators need to understand the PDSA model to provide effective support, resources, and leadership for the initiative. We will also model the PDSA 
cycle in our own leadership practices and school-wide improvement efforts. 

Focus Area 2 Resources 

 Experienced Teacher or Instructional Coach: To model effective lesson design and the PDSA process. 

●​ Planning Time: Dedicated time for collaborative planning among grade-level teams. 

Data Collection and Analysis: 

●​ Various Data Collection Tools: Observation protocols, student work samples, formative assessments, etc. 
●​ Data Analysis Tools: Spreadsheets (e.g., Excel, Google Sheets), statistical software (if applicable). 

Reflection Protocols: 

●​ Structured Reflection Guides: To prompt meaningful analysis of data and outcomes. 
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●​ Sharing Platforms: Digital forums or meeting times for teachers to share their PDSA cycles and learnings. 

Focus Area 2 Ongoing Supports for Implementation  

Protected Collaboration Time: Regularly scheduled time for teachers to work in teams (grade level, subject area) to plan, do, study, and act on 
instructional strategies. This is essential for the PDSA cycle to become embedded in practice. 

Instructional Coaching Support: Providing access to instructional coaches who can guide teachers through the PDSA process, offer feedback on data 
collection and analysis, and help identify effective strategies. 

Sharing of PDSA Cycles and Outcomes: Creating platforms (e.g., staff meetings, online forums) for teachers to share their PDSA cycles, the data they 
collected, and the impact on student learning. This fosters a culture of continuous improvement and shared learning. 

Resources for Data Collection and Analysis: Providing ongoing access to user-friendly data collection tools, templates for data analysis, and professional 
development on interpreting data effectively. 

Leadership Support for Innovation and Risk-Taking: Creating a safe and supportive environment where teachers feel empowered to experiment with 
new instructional strategies and learn from both successes and challenges. 

Integration of PDSA into School Improvement Planning: Aligning school-wide improvement goals with the PDSA model, encouraging teams to use the 
cycle to address specific areas for growth. 

Continued Professional Development on Effective Instructional Strategies: Offering ongoing learning opportunities related to evidence-based 
instructional practices that teachers can then implement and study using the PDSA model. 

Celebration of Growth and Innovation: Recognizing and celebrating teachers and teams who are actively engaging in the PDSA process and 
demonstrating positive impacts on student learning. 

Dedicated Time for Reflection: Building in opportunities for individual and team reflection on instructional practices and the outcomes of PDSA cycles. 
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