
 Comprehensive School Improvement Plan (CSIP) for 2025-26 
Needs Assessment: Priorities 
Athens-Chilesburg Elementary (ACE) remained a Blue-rated school in 2025, reflecting continued excellence in overall performance. Although the overall 
accountability score decreased by one point, ACE continues to demonstrate strong results in all areas. School priorities for 2025–2026 include increasing Reading, 
Math, and Writing proficiency through implementation of i-Ready MyPath and the addition of two interventionists to provide targeted Tier II and Tier III support. A 
renewed emphasis on Writing instruction is being implemented in partnership with district personnel, who are working closely with 5th-grade teachers to develop 
and execute a consistent, rigorous writing plan. ACE will continue to refine PLC and MTSS structures to monitor student progress and enhance instructional 
decision-making, while sustaining a positive culture through the House System and PBIS framework to support belonging and student engagement. 

Needs Assessment: Processes, Practices, or Conditions 

KWCP 4.1: Curriculum and Instructional Design​
 ACE continues to strengthen core instructional practices through alignment of curriculum, assessment, and intervention. The school uses i-Ready MyPath as a 
primary Tier II support for Reading and Math, paired with interventionist-led small groups and progress monitoring through MAP and KSA data. Teachers 
collaborate in weekly PLCs to analyze student performance, identify trends, and adjust instruction based on real-time data. 

KWCP 2.2: Instructional Leadership and Professional Learning​
 A key improvement focus for 2025–2026 is on enhancing Writing instruction across grade levels. ACE has partnered with district personnel to guide 5th-grade 
teachers in creating and implementing a comprehensive writing plan aligned to KDE standards and rubrics. Additionally, MTSS meetings and coaching cycles are 
embedded within the schedule to provide ongoing feedback and professional growth. Leadership ensures that professional learning remains targeted toward 
data-driven instruction, formative assessment use, and differentiated practices. 



 

 

1: State Assessment Results in Reading and Mathematics 
By October 2026, ACE will increase from 90.8 to 95.8 in math; By October 2026, ACE will increase from 91.1 to 96.1 in reading. 

​ Objective​  Strategy Activities  Measure of Success Progress 
Monitoring  

Funding Professional Learning  

By May 2026, ACE will 
increase reading from 91.1 
to 96.1 as measured by 
MAP.  

Implement i-Ready 
MyPath schoolwide and 
add two interventionists 
to provide Tier II/III 
support for Reading. 

• Daily MyPath sessions (30–45 
min per subject) 
• Interventionist-led 
small-group instruction 
• Monthly PLC data analysis 
using MAP/i-Ready reports 
• MTSS meetings to adjust 
interventions 
• Classroom walkthroughs to 
monitor Tier I strategies 

●​ KSA Reading Index: 
91.1 → 96.1 (+5 points)​
 

●​ ≥70% of students meet 
typical or stretch 
growth on MAP/iReady 
Reading and Math​
 

●​ ≥80% of students 
achieve a passing rate 
on MyPath lessons​
 

 

Weekly MyPath 
usage and pass-rate 
reports​
 
MAP/iReady Fall, 
Winter, and Spring 
data reviews​
 
MTSS logs and PLC 
documentation​
 
Administrative 
walkthrough and 
feedback notes 

SBDM and ESS funds 
for staffing 
interventionists 

Ongoing PD on 
interpreting i-Ready data 
and differentiating 
instruction​
 
MAP/iReady data 
analysis training for 
teachers and PLC leads​
 
Coaching on small-group 
instructional design and 
intervention fidelity 
 

By May 2026, ACE will 
increase math from 90.8 
to 95.8 as measured by 
MAP.  

Implement i-Ready 
MyPath schoolwide and 
add two interventionists 
to provide Tier II/III 
support for Math. 

• Daily MyPath sessions (30–45 
min per subject) 
• Interventionist-led 
small-group instruction 
• Monthly PLC data analysis 
using MAP/i-Ready reports 
• MTSS meetings to adjust 
interventions 
• Classroom walkthroughs to 
monitor Tier I strategies 

●​ KSA Math Index: 90.8 
→ 95.8 (+5 points) 

●​ ≥70% of students meet 
typical or stretch 
growth on MAP/iReady 
Reading and Math​
 

●​ ≥80% of students 
achieve a passing rate 
on MyPath lessons 

Weekly MyPath 
usage and pass-rate 
reports​
 
MAP/iReady Fall, 
Winter, and Spring 
data reviews​
 
MTSS logs and PLC 
documentation​
 
Administrative 
walkthrough and 
feedback notes 

SBDM and ESS funds 
for staffing 
interventionists 

Ongoing PD on 
interpreting i-Ready data 
and differentiating 
instruction​
 
MAP/iReady data 
analysis training for 
teachers and PLC leads​
 
Coaching on small-group 
instructional design and 
intervention fidelity 
 

 

 



 
 
 
 
 

2: State Assessment Results in Science, Social Studies, and Combined Writing 
By October 2026, Athens-Chilesburg Elementary (ACE) will increase from 87.6 to 92.6 in Science, from 86.5 to 91.5 in Social Studies, and from 85.5 to 90.5 in Writing as measured by the Kentucky 
Summative Assessment (KSA). 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By May 2026, ACE will 
increase science from 87.6 
to 92.6 as measured by 
KSA Science.  

Integrate IXL Science for 
individualized practice 
and use inquiry-based, 
hands-on labs to deepen 
conceptual 
understanding. 

Weekly IXL Science sessions 
(20–30 minutes) for 
individualized reinforcement of 
standards.​
 
Implement hands-on science 
labs connected to KAS-Science 
standards.​
 
Integrate science vocabulary 
and literacy connections within 
ELA blocks.​
 
Use KAS-Science common 
assessment data and IXL 
reports to guide reteaching and 
differentiation. 
 

KSA Science Index 
increases from 87.6 to 
92.6.​
 
80% of students 
demonstrate mastery 
on 
KAS-Science-aligned 
common 
assessments.​
 
IXL Science mastery 
scores increase for all 
grade levels (target: 
80% proficiency on 
assigned skills). 
 

Monthly IXL usage and 
mastery reports.​
 
KAS-Science Assessments 
given quarterly, with PLC 
review.​
 
Lab performance rubrics and 
formative science checks. 
 

SBDM funds for IXL 
licenses, science lab 
materials, and NGSS 
resources. 

N/A 

By May 2026, ACE will 
increase social studies 
from 86.5 to 91.5 as 
measured by KSA Social 
Studies.  

Strengthen content 
understanding and inquiry 
through end-of-unit 
common assessments 
and analysis of historical 
and civic concepts. 

Administer quarterly Social 
Studies common assessments 
aligned to state standards.​
 
Implement inquiry-based 
lessons and document-based 
questions (DBQs).​
 
Conduct PLC data reviews to 
identify trends and plan 
reteaching.​
 

KSA Social Studies 
Index increases from 
86.5 to 91.5.​
 
80% of students 
demonstrate 
proficiency on 
end-of-unit 
assessments.​
 

Unit data reviews in PLCs.​
 
Assessment analysis in 
grade-level meetings.​
 
Administrative walkthroughs 
focusing on inquiry 
practices. 
 

SBDM funds for 
curricular resources 
and enrichment 
activities 

N/A 

 



 
By October 2026, Athens-Chilesburg Elementary (ACE) will increase from 87.6 to 92.6 in Science, from 86.5 to 91.5 in Social Studies, and from 85.5 to 90.5 in Writing as measured by the Kentucky 
Summative Assessment (KSA). 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

Integrate Social Studies reading 
and writing connections into 
ELA blocks. 
 

Proficiency increases 
from 72% to 77%. 
 

By May 2026, ACE will 
increase writing from 85.5 
to 90.5 as measured by 
ONDW assessments.  

Partner with the district 
writing specialist to 
implement the 5th Grade 
Writing Scope and 
Sequence (21 weeks) 
built from Buckner’s 
Units of Study and 
Serravallo’s Writing 
Strategies. Use modeled 
lessons, teacher 
reflection, and consistent 
writing routines to 
improve students’ 
on-demand writing 
performance. 

Implement the district-created 
21-week 5th Grade Writing 
Scope & Sequence to guide 
daily writing instruction.​
 
Integrate instructional strategies 
from Jennifer Serravallo’s 
Writing Strategies Book and 
Lucy Calkins/Buckner writing 
structures to support 
mini-lessons, craft moves, and 
conferencing.​
 
Participate in and reflect on the 
district-modeled writing 
lesson, which every 5th grade 
teacher observed and 
debriefed.​
 
Conduct 5th grade PLC writing 
reviews every 2–3 weeks to 
analyze student writing samples 
and calibrate scoring.​
 
Administer quarterly 5th Grade 
On-Demand Writing (ODW) 
assessments to measure 
progress and plan reteaching.​
 
Use district-provided anchor 
papers, progression checklists, 
and rubric language 
consistently in all 5th grade 
classrooms. 

KSA Combined Writing 
Index increases from 
85.5 to 90.5.​
 
85% of 5th graders 
show rubric growth in 
elaboration, idea 
development, and 
organization.​
 
ODW proficiency for 
5th grade increases 
from 68% to 73%.​
 
Implementation of the 
21-week plan is 
observed consistently 
across 5th grade 
classrooms. 
 

Quarterly 5th Grade ODW 
data reviews in PLCs.​
 
Walkthroughs focused on 
Writing Workshop routines, 
mini-lessons, and 
conferencing.​
 
Follow-up coaching and 
feedback from district 
writing specialist.​
 
Checklists used to monitor 
teacher implementation of 
the 21-week writing plan. 
 

SBDM funds for 
writing materials, 
professional books 
(Buckner, Serravallo), 
writers notebooks. 

District writing specialist 
modeling of a full Writing 
lesson (already 
completed).​
 
Ongoing PD on 
implementing the 
21-week Writing Scope & 
Sequence with fidelity.​
 
Rubric calibration 
sessions using district 
anchor papers.​
 
PLC collaboration focused 
specifically on 5th grade 
writing data and 
instruction. 
 

 



 
By October 2026, Athens-Chilesburg Elementary (ACE) will increase from 87.6 to 92.6 in Science, from 86.5 to 91.5 in Social Studies, and from 85.5 to 90.5 in Writing as measured by the Kentucky 
Summative Assessment (KSA). 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
3: Achievement Gap 
By October 2026, ACE will decrease novice from 9% to 6% in math; By October 2026, ACE will decrease novice from 9%  to 6% in 
reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
Reduce Reading Novice 
by 3 percentage points 
through targeted 
intervention supported by 
i-Ready Diagnostic data 
and MAP benchmark 
assessments. 

Utilize a Reading MTSS 
system supported by 
interventionists, i-Ready 
Diagnostic analysis 
(Fall/Winter/Spring), 
MAP benchmark data 
(Fall/Winter/Spring), and 
flexible small-group 
instruction aligned to skill 
gaps. 

Daily small-group Reading 
intervention led by 
interventionists. 

Weekly i-Ready MyPath 
Reading individualized lessons. 

Analyze i-Ready Diagnostics 
(Fall/Winter/Spring) and hold 
data meetings to identify exact 
skill deficits. 

Analyze MAP Reading 
benchmark data 
(Fall/Winter/Spring) to monitor 
overall growth and proficiency 
movement. 

Bi-weekly PLC Reading 
meetings using i-Ready, MAP, 
and running records to group 
students and adjust instruction. 

Create individualized MTSS 
Reading plans for Novice/at-risk 
students.​
 

Reading Novice 
decreases 9% → 6%.​
 
i-Ready Diagnostic 
data shows growth 
across all domains 
from Fall → Spring.​
 
MAP Reading shows 
movement from 
Below to At/Above 
benchmark levels by 
Spring.​
 
≥85% of Reading MTSS 
students show 
progress-monitoring 
growth.​
 
≥80% of MyPath 
Reading lessons 
passed by intervention 
students. 
 

Weekly MyPath Reading 
usage & pass-rate reports.​
 
i-Ready Diagnostics (3 
times/year) with growth 
analysis.​
 
MAP Reading benchmarks 
(3 times/year) with growth 
targets.​
 
Monthly Reading MTSS 
meetings and documented 
interventions.​
 
PLC documentation of 
instructional adjustments 
based on both data sources. 
 

ESS funds for 
Reading 
interventionists, 
district funded 
i-Ready licensing and 
MAP supports. 

PD on using i-Ready 
Diagnostics and MAP 
data to drive instruction.​
 
MTSS training on 
intervention fidelity and 
monitoring.​
 
PLC collaboration 
focused on explicit 
reading instruction and 
comprehension strategy 
use. 
 

 



 

By October 2026, ACE will decrease novice from 9% to 6% in math; By October 2026, ACE will decrease novice from 9%  to 6% in 
reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

ESS after-school Reading 
tutoring for targeted students. 

Use explicit phonics, fluency, 
vocabulary, and comprehension 
routines in Tier I.​
 

 
 

Reduce Math Novice by 3 
percentage points using 
consistent MTSS support 
informed by i-Ready 
Diagnostic data and MAP 
benchmark 
assessments. 

Use Math MTSS structures 
supported by 
interventionists, i-Ready 
Diagnostic analysis 
(Fall/Winter/Spring), 
MAP Math benchmarks 
(Fall/Winter/Spring), and 
targeted small-group 
instruction. 

Daily small-group Math 
intervention delivered by 
interventionists.​
 
Weekly i-Ready MyPath Math 
individualized lessons.​
 
Analyze i-Ready Math 
Diagnostics 
(Fall/Winter/Spring) to 
determine domain 
strengths/deficits and guide 
intervention groups.​
 
Analyze MAP Math 
benchmarks 
(Fall/Winter/Spring) to monitor 
proficiency gaps and growth 
trends.​
 
Bi-weekly PLC Math meetings 
reviewing MAP, i-Ready, and 
formative assessments.​
 
Develop individualized MTSS 
Math plans for all Novice/at-risk 

Math Novice decreases 
9% → 6%.​
 
i-Ready Diagnostic 
growth from Fall → 
Spring shows 
improvement across 
domains.​
 
MAP Math shows 
increased proficiency 
and movement from 
Below → At/Above 
benchmark.​
 
≥85% of MTSS Math 
students show 
documented progress.​
 
≥80% of MyPath Math 
lessons passed by 
intervention students. 
 

Weekly MyPath Math usage 
and pass-rate reports.​
 
i-Ready Diagnostics 
administered three 
times/year with growth 
analysis.​
 
MAP Math benchmarks 
three times/year used to 
evaluate proficiency 
movement.​
 
Monthly MTSS Math 
meetings and intervention 
logs.​
 
PLC documentation of 
reteaching cycles and 
standard-specific 
adjustments. 
 

ESS funds for Math 
interventionists, 
district funded 
i-Ready licensing, 
MAP instructional 
supports, and 
materials 
(manipulatives, 
assessments). 

PD on i-Ready Diagnostic 
interpretation and MAP 
data analysis for lesson 
planning.​
 
MTSS fidelity training for 
Math intervention delivery.​
 
PLC professional learning 
on conceptual math 
instruction, math 
discourse, and 
problem-solving 
strategies. 
 

 



 

By October 2026, ACE will decrease novice from 9% to 6% in math; By October 2026, ACE will decrease novice from 9%  to 6% in 
reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

students.​
 
ESS Math tutoring after school 
for targeted students.​
 
Use manipulatives, math 
discourse, and problem-based 
routines during Tier I 
instruction. 
 

 
 

4: English Learner Progress 
By April 2026, 80% of English Learners will grow by 0.5 on ACCESS. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
Increase EL language 
proficiency by 
strengthening Tier I 
instruction through 
Benchmark Express 
scaffolds, targeted EL 
small groups, and 
frequent monitoring of 
growth through ACCESS, 
i-Ready Diagnostics, 
MAP, and i-Ready 
MyPath lesson 
performance. 

Strengthen EL support by 
embedding Benchmark 
Express scaffolds into 
Tier I Benchmark units, 
systematically reviewing 
i-Ready Diagnostics, 
MAP, and MyPath lesson 
data, and using 
WIDA-aligned strategies 
to increase language 
output and 
comprehension. 

Use Benchmark Express 
scaffolds during Tier I 
Benchmark lessons 
(vocabulary, sentence frames, 
comprehension support).​
 
Implement daily language 
objectives aligned to WIDA 
standards (speaking, listening, 
reading, writing).​
 
Provide push-in/pull-out EL 
small-group instruction using 
WIDA-focused lessons.​
 
Integrate structured 
oral-language opportunities 
(Turn & Talk, sentence stems, 

80% of EL students 
will grow ≥0.5 on 
ACCESS composite 
score.​
 
Benchmark Express 
supports visibly 
increase participation 
and comprehension 
during Tier I lessons.​
 
i-Ready Diagnostics 
show growth in 
vocabulary and 
comprehension 
domains from Fall → 

ACCESS 
domain/composite growth 
analysis.​
 
i-Ready Diagnostics 
(3x/year) reviewed at PLC 
and MTSS meetings.​
 
MAP Reading (3x/year) 
reviewed for shifts in 
proficiency and domain 
strength.​
 
i-Ready MyPath lesson 
pass rates, usage reports, 
and time-on-task reviewed 
weekly for EL students.​
 

SBDM funds for 
Benchmark Express 
supports (provided 
by district), 
multilingual texts, 
vocabulary tools, 
and supplemental 
resources. 

PD on implementing 
Benchmark Express 
scaffolds within Tier I 
Benchmark lessons.​
 
Training on interpreting 
i-Ready Diagnostics, 
MAP, and MyPath data 
specifically for EL needs.​
 
Coaching from the EL 
teacher on scaffolding, 
modeling academic 
language, and increasing 
language output.​
 
PLC learning focused on 
integrating vocabulary 

 



 

By April 2026, 80% of English Learners will grow by 0.5 on ACCESS. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
modeled responses).​
 
Administer and analyze i-Ready 
Reading Diagnostics 
(Fall/Winter/Spring) to identify 
academic language gaps.​
 
Review MAP Reading 
benchmarks 
(Fall/Winter/Spring) for 
comprehension and vocabulary 
growth.​
 
Monitor i-Ready MyPath 
Reading lesson accuracy, pass 
rates, and time-on-task for EL 
students.​
 
Conduct weekly collaboration 
between classroom teachers 
and EL teacher to plan scaffolds 
and review student 
performance.​
 
Use visual supports, realia, 
anchor charts, and bilingual 
vocabulary supports in lessons.​
 
Analyze ACCESS domain data 
(Speaking, Listening, Reading, 
Writing) to guide targeted 
supports. 
 
 

Spring.​
 
MAP Reading 
demonstrates 
movement toward 
proficiency.​
 
MyPath pass rates 
improve (target: 
70–80% accuracy).​
 
Classroom 
assessments and 
writing samples show 
improved expressive 
language. 
 

EL teacher progress logs and 
small-group notes.​
 
Classroom walkthroughs 
monitoring Benchmark 
Express scaffold 
implementation and 
language objectives.​
 
PLC documentation of 
EL-responsive instructional 
adjustments. 
 

and language routines 
into daily instruction. 
 

 
 
 

 



 
 
 
 
5: Quality of School Climate and Safety 
By October 2026, ACE will increase belonging to 80.4. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
Increase student 
belonging and overall 
school connectedness by 
strengthening ACE’s PBIS 
structures, House System, 
eStore operations, and 
consistent reinforcement 
of SOAR schoolwide 
expectations. 

Implement a 
comprehensive culture 
and climate improvement 
plan focused on positive 
behavior reinforcement, 
enhanced student 
engagement through the 
ACE eStore, consistent 
use of SOAR 
expectations, and 
increased eBucks 
contribution and 
recognition from staff to 
reinforce desired 
behaviors. 

Enhance the ACE eStore with 
shopping opportunities, 
expanded reward options, and 
student input on incentives.​
 
Strengthen visibility and 
consistency of ACE SOAR 
schoolwide expectations 
through daily announcements, 
classrooms posters, and 
modeling by staff.​
 
Increase staff participation in 
giving eBucks to reinforce 
positive behavior across 
settings (classrooms, hallways, 
cafeteria, recess, dismissal).​
 
Expand House System 
community-building through 
monthly House celebrations, 
assemblies, chants, and service 
projects.​
 
Use positive office referrals, 
leadership shout-outs, and 
classroom recognitions to 
spotlight students meeting 
SOAR/House expectations.​
 
Incorporate SEL lessons and 
morning meetings to promote 
emotional safety and peer 

Student belonging 
score increases from 
75.4 → 80.4 (+5).​
 
Increase in positive 
student responses on 
climate survey 
questions about safety, 
belonging, and adult 
support.​
 
Decrease in behavior 
incidents across all 
settings (goal: −10% 
referrals).​
 
Increased number of 
students earning 
eBucks weekly and 
redeeming items at the 
eStore.​
 
Increased participation 
in House System 
events and activities. 
 

Monthly PBIS team meetings 
to review referral data, 
eBucks distribution reports, 
and teacher feedback.​
 
Track eStore usage and 
redemption patterns to 
assess student engagement.​
 
Analyze discipline patterns 
during recess, hallways, 
cafeteria, and classrooms.​
 
House points and event 
participation tallies reviewed 
each month.​
 
Walkthroughs monitoring 
implementation of SOAR 
expectations and staff 
reinforcement practices. 
 

SBDM funds for 
eStore items, House 
celebration supplies, 
and SOAR signage.​
 
Donations and 
community 
partnerships 
supporting 
incentives and 
events.​
 
PBIS mini-grants (if 
available) to support 
positive behavior 
systems. 
 

PBIS Tier I refresher 
training for all staff, 
including reinforcement 
strategies and behavior 
expectations.​
 
Training on effective use 
of eBucks, eStore 
processes, and SOAR 
modeling.​
 
Professional learning on 
building classroom 
community, SEL 
integration, and 
restorative 
conversations.​
 
Staff collaboration during 
PLCs and faculty 
meetings to reflect on 
climate data and student 
belonging trends. 
 

 



 

By October 2026, ACE will increase belonging to 80.4. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
connection.​
 
Train staff on reinforcing 
expectations using PBIS Tier I 
practices, active supervision, 
and positive language.​
 
Create student leadership 
opportunities (Safety Patrol, 
House Leaders, morning 
announcements, eStore 
helpers). 
 

 

 

8: Family Engagement 
By May 2026, ACE will grow in its parent involvement in all schedule activities.  

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By April of 2026, we will 
complete and submit all 
components of the Family 
Friendly School 
certification application.   

KCWP 5: Design, Align, 
and Deliver Support 
Processes  
 

The FACE committee will create 
our annual parent engagement 
plan and implement all  
activities included in the plan. 
 
 

Administration will 
measure success 
through our Family 
Satisfaction Survey. 
 
We will track 
completion of activities 
and analyze our Family 
Satisfaction survey 
results to measure 
success 

The FACE team will meet 
throughout the year to 
ensure all activities are 
completed.   
 
Administration will analyze 
the Family Satisfaction 
Survey results  
 

N/A N/A 

 



 
7: Working Conditions 
By December 2027, ACE will score above the Kentucky Elementary Schools above average in all areas on the Impact Kentucky Working Conditions 
Survey.    
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By 2026, we will receive 
90% or better favorable 
ratings (strongly 
agree/agree) on our ACE 
faculty and staff survey.   

KCWP 5: Design, Align, 
and Deliver Support 
Processes  
 
KCWP 6: Establish 
Learning Environment and 
Culture 

Our administrative team will 
survey all teachers to determine 
professional learning focus 
areas for the year.   
 
 
 
Coaching will be provided 
through evaluations and 
walkthroughs.  Teachers will 
also have the opportunity to 
sign up for additional coaching 
with our District Based 
Instructional Coach.   

Administration will 
analyze the results 
from the IMPACT 
survey and the district 
survey 
 
Administration will 
measure success using 
evaluation results and 
walkthrough results  

Administration will do 
frequent checks with faculty 
and staff to ensure we are 
addressing any working 
conditions concerns. 
 
 
Administration will monitor 
progress by analyzing 
walkthrough data evaluation 
data trends 
 
 
 

N/A N/A 
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2025-2026 Phase One: Executive Summary for Schools

Describe the school’s size, community/communities, location, and changes it has experienced in 
the last three years. Include demographic information about the students, staff, and community 
at large. What unique features and challenges are associated with the community/communities 
the school serves? 
 

Athens-Chilesburg Elementary (ACE) is located in the southern end of Lexington, 
Kentucky, within one of the city’s fastest-growing suburban communities. Opened in 
2006, the school was originally built to serve 650 students and today continues to 
operate at full capacity, currently housing that same number.

Known for its strong academic and social foundation, ACE has consistently excelled 
in both student achievement and school culture. Over the past two years, ACE has 
been rated a “Blue School” — the highest distinction in Kentucky’s Summative 
Assessment system — highlighting its continued excellence in education.

The school’s vibrant community plays a central role in its success. ACE benefits from 
an active and supportive PTA and fosters belonging through its House system, 
ensuring that every student and staff member feels connected and included. 
Community involvement remains one of the school’s greatest strengths, enriching 
the educational experience for all.

As the surrounding area experiences rapid growth, ACE has welcomed overflow 
students from neighboring schools, creating new challenges for space while also 
strengthening its role as a cornerstone of the community. Beyond academics, ACE 
provides unique opportunities for students to develop lifelong skills, such as the 
Amazing Shake competition, which empowers students to build confidence, 
professionalism, and people skills that will benefit them well beyond the classroom.

 

Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder 
involvement and engagement in the improvement planning process?  
 

Athens-Chilesburg Elementary (ACE) takes great pride in the meaningful 
involvement of its stakeholders, whose voices are vital in guiding the school’s 
continuous improvement planning process. By intentionally engaging parents, 
students, staff, community members, and leadership teams, ACE ensures that 
decisions reflect diverse perspectives and strengthen the school’s collective vision 
for excellence. Below is an overview of the stakeholder groups and the strategies 
ACE uses to foster their engagement:

Parents and Families ACE views parents and families as essential partners in the 
educational journey. The school maintains strong communication through 
newsletters, parent-teacher conferences, and informational sessions. Family 
engagement events — including curriculum nights, workshops, and community 

Description of the School

School Stakeholders
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gatherings — provide opportunities for parents to learn more about the school’s 
improvement priorities and share valuable feedback.

Students Student voice is central to ACE’s planning process. Through student 
council, advisory groups, and surveys, learners are encouraged to express their 
perspectives on school climate, programming, and instructional practices. This 
active involvement cultivates leadership skills and ensures that decisions reflect the 
needs and aspirations of the students themselves.

Teachers and Staff Collaboration among educators remains at the heart of ACE’s 
culture. Teachers and staff contribute regularly through staff meetings, committees, 
and professional development sessions designed to align instructional practices 
with schoolwide goals. Teacher representatives also serve on decision-making 
bodies, ensuring that classroom expertise informs every step of the improvement 
process.

School Leadership The administrative team provides clear direction while 
promoting transparency and collaboration. Leaders actively engage with all 
stakeholder groups to communicate goals, monitor progress, and celebrate 
successes. By maintaining open communication, the leadership team fosters trust 
and encourages consistent participation in school improvement initiatives.

Community Partners ACE benefits greatly from strong partnerships with local 
businesses, nonprofits, and community organizations. These collaborators support 
extracurricular activities, mentorship programs, and resource-sharing efforts that 
enhance opportunities for students. Community engagement not only expands 
resources but also deepens ACE’s connection to the broader Lexington area.

School-Based Decision-Making (SBDM) Council The SBDM council continues to serve 
as a key driver of school improvement. Composed of parents, teachers, and 
administrators, the council meets regularly to review data, set priorities, and make 
important decisions that impact instruction, culture, and resource allocation.

Surveys and Feedback Mechanisms To ensure all voices are heard, ACE regularly 
administers surveys to parents, staff, and students. These surveys provide critical 
insight into curriculum, facilities, school climate, and extracurricular programming, 
directly shaping the direction of school improvement plans.

Digital Platforms The school’s website and social media channels provide timely 
updates about improvement initiatives, progress toward goals, and opportunities 
for involvement. These digital tools expand accessibility and keep the school 
community informed and connected.

 

Provide the school’s purpose statement and supplementary content such as mission, vision, 
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe 
how the school embodies its purpose through its program offerings and expectations for 
students and how stakeholders are involved in its development. 
 

School's Purpose
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Fayette County Public Schools has adopted a powerful mission statement that 
guides the work of every school in the district: “The mission of Fayette County Public 
Schools is to create a collaborative community that ensures all students achieve at 
high levels and graduate prepared to excel in a global society. To accomplish this, 
we will provide excellent student opportunities, excellent staff, excellent schools, 
excellent supports, and excellent relationships.”

At Athens-Chilesburg Elementary (ACE), we have embraced this mission and added 
our own unique touch to make it truly ours. At ACE, we believe in building a 
community of excellence where:

High achievement is the standard.

Students are motivated and challenged in a safe, engaging, and joyful 
environment that creates lasting memories.

Families, staff, and students unite to foster a community that contributes to a 
lifetime of learning.

At ACE, Eagles SOAR by demonstrating Safety, being On-task, Acting responsibly, 
and showing Respect. Every decision we make is rooted in one guiding question: 
What is in the best interest of our students?

To ensure collaborative and inclusive leadership, ACE has two leadership teams that 
meet regularly to address academic and management needs. These teams include 
representatives from every grade level, special areas, special education, and 
classified staff, ensuring all voices are heard. Recommendations are shared with the 
full staff or discussed with our School-Based Decision-Making (SBDM) Council 
before being communicated schoolwide. In addition, a strong committee structure 
—guided by SBDM—meets regularly to address specific goals and reports back on 
progress.

One of the best demonstrations of how we live our mission is through the wide 
range of programs and opportunities we offer our students. Our Gifted and 
Talented (GT) Program expands learning horizons by challenging students to 
explore their areas of strength. Our English Learner (EL) Program ensures 
multilingual students are supported and celebrated as they grow academically and 
socially. Beyond the classroom, ACE provides a variety of extracurricular 
opportunities that allow students to develop talents, discover passions, and build 
confidence.

Together, these practices reflect ACE’s unwavering commitment to excellence and to 
preparing every Eagle to soar to their highest potential.

 

Describe the school’s notable achievements in the last three years. 
 

Notable Achievements
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Athens-Chilesburg Elementary (ACE) continues to be recognized for excellence both 
in academics and in school culture. We are proud to have been named a Blue 
School on the Kentucky Summative Assessment (KSA) for the past two years, the 
highest rating in the state. Beyond test scores, our students shine on the national 
stage — with placements in the Top 10 and Top 50 at the Global Amazing Shake 
competition, showcasing their leadership, professionalism, and people skills.

To further challenge and support our advanced learners, ACE created the ACE-AP 
Program, a unique extension of our Gifted and Talented services that expands 
horizons and allows students to pursue deeper learning in their areas of giftedness.

Other notable achievements include:

Strong academic performance on state exams across grade levels.

Recognition of positive student behavior through PBIS and eOS, which has 
established ACE as a leader in cultivating positive culture. In fact, our PBIS 
program was honored as 2021–2022 Coach of the Year in Fayette County.

High student and staff attendance, reflecting commitment and engagement 
from all stakeholders.

Well-structured systems for arrival, dismissal, drills, and special events that 
create a safe and orderly environment.

Multiple extracurricular opportunities that allow students to explore interests 
and develop skills beyond the classroom.

Strong intervention supports, with an emphasis on early intervention and 
funded in part by an RTA grant that supports Reading Recovery.

A smooth and effective MTSS framework that ensures students receive the 
right supports at the right time.

Dedicated and growth-minded staff who embrace continuous improvement.

Supportive families who believe in and uphold the mission and vision of ACE.

A highly developed PLC process, ensuring collaboration and alignment of 
instruction.

An active and successful GT program, now expanded with ACE-AP.

A wonderful PTA, whose tireless work provides resources, events, and 
opportunities that enrich the school community.

Together, these strengths reflect ACE’s commitment to student success, strong 
relationships, and a thriving school culture.

 
Areas of Improvement
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Describe areas for improvement that the school is striving to achieve in the next three years.
Even with these achievements, ACE remains focused on continuous improvement. 
Current priorities include:

Strengthening reading instruction and achievement across all grade levels, 
with an emphasis on early literacy and continued growth for all students.

Enhancing writing across the curriculum to develop stronger communication, 
critical thinking, and analytical skills.

Expanding instructional time for enrichment, particularly in science and social 
studies, to provide students with more opportunities for exploration and 
inquiry.

Creating additional opportunities for vertical planning to ensure consistency 
and alignment of learning progressions across grade levels.

Continuing to emphasize the use of manipulatives in math instruction, 
especially in upper grades, and promoting consistent academic language 
across all content areas.

Maintaining a strong focus on supporting our English Learner (EL) population, 
ensuring equitable access to instruction and resources.

 

Provide any additional information you would like to share with the public and community that 
were not prompted in the previous sections. 
 

Not a CSI/TSI or Title One School

 

Additional Information
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2025-2026 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment for Schools 
 
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine 
the current reality and establish a foundation for decision-making around school goals and 
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the 
comprehensive school improvement plan to build staff capacity and increase student 
achievement. The needs assessment is to be conducted annually as an essential part of the 
continuous improvement process and precedes the development of strategic goals (i.e. desired 
state).  
 
While the focus of continuous improvement is student performance, the work must be guided by 
the aspects of teaching and learning that affect performance. An effective improvement process 
should address the contributing factors creating the learning environment (inputs) and the 
performance data (outcomes).  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that they will address later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school to complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions.

Protocol

• names of school council members, leadership teams and stakeholder groups (i.e., 
Family Resource Youth Service Centers, community partners such as civic and 
business organizations, etc.) involved in the process 
• a timeline of the process 
• the specific data reviewed and analyzed 
• how and where the meetings were documented.

The Admin Team, Leadership Team, Team Leaders, Grade-Level Teams, Full Staff, 
PBIS, MTSS, and SST, along with Literacy, Math, and other academic committees, 
collaborate regularly in a variety of settings to analyze student data, identify 
strengths and areas for growth, and develop targeted action plans. These 
collaborative efforts ensure that every student receives high-quality Tier I 
instruction and, when needed, the most effective Tier II and Tier III supports. While 
most teams meet on a weekly basis, others—such as Literacy, Math, and MTSS— 
convene monthly to review progress and refine practices. All meetings are 

1. Clearly detail the process used to determine the priorities of this year's needs 
assessment. Include the following information in your response:  
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documented through agendas and minutes, which are accessible via the staff 
Google Site or the school website.

 
Review of Previous Plan

According to the 2024–2025 KSA results, our English Learner (EL) scores showed 
improvement, reflecting the positive impact of targeted supports and interventions. 
However, our primary academic focus for the 2025–2026 school year will be 
reading, as overall performance in this area declined by 3% on the most recent 
assessment.

During the 2023–2024 school year, our focus areas included advancing students 
performing within the High Achievement/High Growth categories on MAP and 
continuing to extend opportunities for Gifted and Talented (GT) students. While 
these students consistently scored in the higher percentiles and achieved 
distinguished ratings, it remains challenging to show measurable growth at these 
levels.

Two persistent areas of concern identified in the previous plan—students with IEPs 
and EL students not meeting proficiency—will remain central priorities moving 
forward. Additionally, we will place renewed emphasis on improving science 
performance on the KSA, ensuring that instructional strategies and supports are 
aligned to increase both proficiency and growth across all academic domains.

 
Trends

Our current enrollment for the 2025–2026 school year is 652 students. Enrollment 
has steadily increased over the past several years, rising from 535 in 2022–2023 to 
574 in 2023–2024, and 628 in 2024–2025. This growth is largely attributed to an 
overflow population from a neighboring school.

In terms of behavior, our data reflects continued positive trends. Behavior incidents 
have decreased from 13 in 2022–2023 to 12 in 2023–2024, as tracked through the 
eOS system. The use of eOS, aligned with our SOAR expectations, has allowed for 

2. Summarize the implementation of the goals, objectives, strategies and activities 
from the previous year’s comprehensive school improvement plan (CSIP). What was 
successful? How will your results inform this year’s plan?

3. After analyzing data trends from the previous two academic years, which academic, 
cultural and behavioral measures remain significant areas for improvement?  
 
Example of Trends  
• Behavior remains an area for improvement, as referrals have increased in the last two 
years from 204 in 2023-2024 to 288 in 2024-2025.  
• Reading for students in our gap groups remains an area for improvement because the 
district saw an 11% increase in novice scores in reading among students with 
achievement gaps from 2024-2025.
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more efficient data tracking and real-time transparency for families, with parents 
able to view behavior information almost immediately.

Academically, our most recent KSA results show areas of strength and opportunities 
for growth. Reading proficiency stands at 38% proficient and 43% distinguished, 
while math proficiency is 38% proficient and 37% distinguished. Our most notable 
academic trend is a 3% decline in reading performance from the previous year, 
which will serve as a focal point for our schoolwide improvement efforts this year.

 
Current State of Academics and Climate and Culture

Based on multiple data sources, Athens-Chilesburg Elementary continues to 
demonstrate strong overall academic performance with clear areas identified for 
growth and refinement. According to the Fall 2025 i-Ready Diagnostic, projected 
proficiency in reading is 66% for 3rd grade, 59% for 4th grade, and 72% for 5th 
grade. In math, projected proficiency is 63% for 3rd grade, 73% for 4th grade, and 
71% for 5th grade. These results provide a snapshot of student readiness for end- 
of-year benchmarks and guide instructional focus by grade level.

Our most recent Kentucky Summative Assessment (KSA) data from 2024–2025 show 
reading proficiency at 38% and reading distinguished at 43%, while math proficiency 
stands at 38% and math distinguished at 37%. Although overall student 
achievement remains above district and state averages in several categories, the 
school experienced a 3% decline in reading performance compared to the previous 
year. This trend has established reading as a key area of focus for the 2025–2026 
school year.

4. Describe in narrative form the current academic state of the school using precise 
numbers and percentages as revealed by multiple sources of your most recent outcome 
data. Cite the source of data used. Consider the following data sources:  
• Kentucky Summative Assessments  
• Benchmark assessments  
• Formative assessments  
• Graduation rate  
• Progress in achieving English language proficiency  
• Student access to high quality instructional resources, advanced placement courses, 
dual credit courses, career and technical education courses, before/after school and 
summer programs, preschool, full day kindergarten  
 
Example of Current Academic Narratives:  
• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that 
32% of all students receive Tier II intervention in reading.  
• Fifty-four percent (54%) of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are on 
grade level in math.



2025-2026 Phase Two: The Needs Assessment for Schools - ACE 2025-2026 Phase Two: The Needs Assessment for 

Schools_10222025_17:46 - Generated on 01/13/2026  
Athens-Chilesburg Elementary

Page 6 of 11

Performance among English Learner (EL) students showed notable improvement on 
the 2024–2025 KSA, reflecting the success of targeted instructional supports. 
However, students with IEPs and EL students not yet meeting proficiency remain 
priority groups for continued intervention. Additionally, science proficiency has 
been identified as an emerging area of need, and will receive increased attention in 
both classroom instruction and schoolwide planning.

Combined, these data sources—including i-Ready Diagnostics, KSA results, and MAP 
growth trends—paint a clear picture of ACE’s academic profile: a school that 
continues to perform at a high level while strategically addressing specific gaps in 
reading and science to ensure every student reaches full potential.

 

The overall climate and culture at Athens-Chilesburg Elementary (ACE) remain 
positive, with strong relationships among staff, students, and families contributing 
to a supportive and collaborative learning environment. Staff retention continues to 
be consistently high, with minimal turnover each year—an indicator of positive 
morale and strong professional culture. Ongoing high-quality professional learning 
opportunities, including weekly coaching cycles, PLC collaboration, and district- 
supported training, ensure that teachers remain engaged in continuous growth and 
instructional improvement.

Behavioral data, collected through the eOS tracking system, indicates that behavior 
incidents remain low. The school recorded 12 referrals in 2024–2025, down from 13 
in 2023–2024, demonstrating continued success in proactive behavior supports and 
the consistent use of SOAR expectations. While a few behavior concerns have been 
noted in Kindergarten, these are being addressed through targeted Tier II 
interventions and close collaboration between classroom teachers, the MTSS team, 
and families. Parents also have immediate visibility into behavioral data through 
eOS, which fosters transparency and timely communication.

5. Describe in narrative form the current climate and culture conditions of the school 
using precise numbers and percentages as revealed by multiple sources of your most 
recent data. Cite the source of data used. Consider the following data sources:  
• Educator and school staff retention rates  
• High-quality professional learning opportunities  
• Chronic absenteeism  
• School climate  
• Behavior  
• Staff and student access to mental healthcare  
• Family and community involvement  
 
Example of Current Climate and Culture Narratives:  
• Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact 
survey data shows that 71% of staff feel like they belong at our school.  
• Fifty-eight percent (58%) of families participated in a family engagement activity during 
the 2024-2025 school year.
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In terms of attendance, chronic absenteeism remains low, and the school continues 
to implement early intervention strategies to promote regular attendance and 
student engagement. The school culture is strengthened by strong family 
partnerships, a dynamic House System, and multiple leadership opportunities for 
students that encourage belonging, recognition, and pride.

Overall, data from eOS, attendance records, and staff retention reports indicate that 
ACE continues to maintain a safe, positive, and academically focused climate, where 
both students and staff feel supported, valued, and motivated to succeed.

 
Strengths

Athens-Chilesburg Elementary demonstrates numerous strengths across academic, 
cultural, and organizational areas. One hundred percent (100%) of staff members 
have been trained in i-Ready, with ongoing professional learning to ensure 
consistent and effective use of the platform for data-driven instruction. Overall, our 
academic performance continues to improve across multiple measures. The 
majority of ACE students perform above national norms on standardized 
assessments including MAP, Iowa, and CogAT, reflecting strong Tier I instruction and 
effective enrichment practices.

Our PLC process is highly student-centered, focusing not only on academic 
achievement but also on behavior and social-emotional well-being. Teams meet 
regularly to analyze student data, design targeted interventions, and celebrate 
growth. The school’s climate remains a core strength—students arrive prepared and 
eager to learn, and the culture is described as warm, welcoming, and encouraging 
by both families and staff.

Family and community engagement also remain notable strengths. The PTA 
maintains a high level of involvement, providing strong support for school initiatives 
and helping to create a fun, safe, and engaging learning environment. Additionally, 
our School-Based Decision Making (SBDM) Council has implemented updated 
policies and procedures designed to strengthen the quality and consistency of 
educational programming, ensuring that decision-making remains transparent, 
equitable, and student-focused.

 
Leverages/Assets

6. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths of the school.  
 
Example:  
• We have active partnerships with twelve community organizations and businesses.  
• Eighty-three percent (83%) of certified staff have participated in high-quality 
professional learning through the Kentucky Reading Academies.

7. Explain how the district will utilize its strengths and leverages, including community 
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to 
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Athens-Chilesburg Elementary (ACE) continues to benefit from strong community 
and district partnerships that directly support student growth and school 
improvement initiatives. We will leverage these relationships to strengthen areas of 
academic and behavioral focus, particularly in reading, science, and targeted 
support for students with IEPs and English Learners.

We will utilize the knowledge and strategies gained through the Kentucky Reading 
Academies to design and implement a schoolwide reading action plan aimed at 
accelerating growth among students within our achievement gap groups. Staff will 
continue to receive coaching and professional learning on evidence-based reading 
practices aligned with the Science of Reading to improve overall proficiency.

Our partnerships with local businesses, universities, and community organizations 
will also be used to enhance enrichment and engagement opportunities. For 
example, ACE’s collaboration with community partners who assist with STEM Nights, 
The Amazing Shake, and leadership events will continue to provide authentic, 
hands-on experiences that foster academic curiosity, communication, and problem- 
solving skills.

In addition, we will coordinate efforts with our community and district behavior 
teams to meet the behavioral and emotional needs of more students, particularly 
those in early grades. Through these combined efforts—academic, behavioral, and 
community-based—ACE will continue to build upon its existing strengths to ensure 
all students are supported, challenged, and prepared for future success.

 
Evaluate the Teaching and Learning Environment

Consider the processes, practices and conditions evident in the teaching and learning 
environment as identified in the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction  
KCWP 3: Design and Deliver Assessment Literacy  
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support Processes  
KCWP 6: Establish Learning Environment and Culture

improve areas for improvement listed above.  
 
Examples:  
• We will coordinate efforts with our community partners to meet the behavior needs of 
more students.  
• We will utilize the knowledge gained from the Kentucky Reading Academies to develop a 
reading action plan to target students in our achievement gap groups.

8a. KCWP 1: Design and Deploy Standards  
Schools continually assess, review, and revise school curricula to support the assurance 
that all students have the knowledge, skills, and dispositions for future success.  

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://www.education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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 No
 Yes

COMMENTS
 

 
See attached form.

 

 No
 Yes

COMMENTS
 

 
See attached form.

 

 No
 Yes

COMMENTS
 
 

 No

 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8b. KCWP 2: Design and Deliver Instruction  
Instructional programs include consistent implementation of evidence-based 
instructional practices essential for academic, behavioral, and social-emotional 
competencies that are aligned to Kentucky Academic Standards and current research.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8c. KCWP 3: Design and Deliver Assessment Literacy  
Schools have a comprehensive, balanced assessment system that provides a variety of 
evidence to support educational decision making and includes four primary assessment 
purposes: formative, diagnostic, interim/benchmark, and summative.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8d. KCWP 4: Review, Analyze and Apply Data Results  
Schools communicate and implement a sustainable system for reviewing, analyzing, and 
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful 
evidence of student learning.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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 Yes
COMMENTS

 
 
See attached form.

 

 No

 Yes
COMMENTS

 
 
See attached form.

 

 No
 Yes

COMMENTS
 

 
See attached form.

 

8e. KCWP 5: Design, Align and Deliver Support Processes  
Schools establish a framework that organizes systems, data, and practices to promote 
positive, equitable and inclusive learning experiences for all students.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8f. KCWP 6: Establish Learning Environment and Culture  
Schools intentionally design the learning environment to be inclusive and accessible for 
all students within a culture where learning and continued growth is the primary focus 
and foundation for all actions.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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2025-2026 Phase Two: School Assurances
Introduction 
 
 
 
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed.

Federal Programs

 Yes

 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Programs

1. If the school receives Title II, Part A funds, the school provides professional 
development for staff that is in accordance with the purpose of Title II, Part A of ESSA 
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven 
and classroom-focused); addresses the needs of all students; and, strives to ensure all 
students are transition ready as intended by Section 2103 of ESSA, which governs the 
local use of Title II, Part A funding.

2. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations) 
200.403 and 200.405.

3. The school distributes to parents and family members of participating children 
in a targeted assistance program, or all children in a schoolwide program, a written 
parent and family engagement policy, which is agreed on by such parents, and describes 
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The 
school makes the policy available to the local community and updates it periodically to 
meet the changing needs of parents and the school. For reference, Section 1116(b) of 
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 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

ESSA allows existing parent and family engagement policies the school may have in 
place to be amended to meet the requirements under Title I, Part A.

4. The school convenes an annual meeting, at a convenient time, to which all 
parents of participating children in a targeted assistance program, or all children in a 
schoolwide program, are invited and encouraged to attend, to inform parents of their 
school's participation in Title I, Part A and to explain the requirements of Title I, Part A, 
and the right of the parents to be involved, as required under Section 1116(c)(1).

5. The school offers a flexible number of meetings to parents, such as meetings in 
the morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2).

6. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I. This includes the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan under section 1114(b). If a school has 
in place a process for involving parents in the joint planning and design of the school's 
programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)).
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 Yes
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7. The school provides parents of participating children in a targeted assistance program, 
or all children in a schoolwide program— 
 
A. timely information about programs under Title I; 
 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging state academic standards; and 
 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)).

8. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the state's high standards. The compact meets the requirements outlined in ESSA 
1116(d)(1-2).

9. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging state academic standards, state and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1).
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 N/A
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 Yes

 No

 N/A
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 Yes

 No

 N/A
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10. The school provides materials and training to help parents to work with their 
children to improve their children's achievement, such as literacy training and using 
technology (including education about the harms of copyright piracy), as appropriate, to 
foster parental involvement, as required in ESSA Section 1116(e)(2).

11. The school educates teachers, specialized instructional support personnel, 
principals, other school leaders, and other staff, with the assistance of parents, in the 
value and utility of contributions of parents, and in how to reach out to, communicate 
with, and work with parents as equal partners, implement and coordinate parent 
programs, and build ties between parents and the school, as required in ESSA Section 
1116(e)(3).

12. To the extent feasible and appropriate, the school coordinates and integrates 
parent involvement programs and activities with other federal, state, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)).

13. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
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Title I Schoolwide Programs

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5).

14. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)).

15. In a schoolwide program, the school developed a comprehensive plan (the 
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for 
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA). 
 

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the 
involvement of parents and other members of the community to be served as well as 
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.) 
as required by Section 1114(b)(2) of ESSA. 
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17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will 
remain in effect for the duration of the school's participation under Title I, Part A of ESSA 
as required by Section 1114(b)(3) of ESSA. 
 

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
available to district leadership, parents, and the public and in an understandable and 
uniform format as required by Section 1114(b)(4) of ESSA. 
 

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to 
the extent appropriate and applicable, coordinates with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1114(b)(5) of ESSA. 
 

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
based on a comprehensive needs assessment, which included a review of academic 
achievement data, and includes, among other items, a description of the strategies the 
school will implement to address school needs as required by Section 1114(b)(6) of ESSA. 
The comprehensive needs assessment was developed with the participation of 
individuals who will carry out the schoolwide program plan, and the school documents 
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 Yes

 No

 N/A

how it conducted the needs assessment, the results it obtained, and the conclusions it 
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations). 
 

21. In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a 
comprehensive plan (CSIP) that includes a description of the strategies to be 
implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

22. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the state's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging state academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging state academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.
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Title I Targeted Assistance School Programs

 Yes

 No

 N/A
COMMENTS
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 No

 N/A
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23. In a targeted assistance school program, participating students are identified in 
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related, 
objective criteria. 
 

24. In a targeted assistance school program, the school serves participating students 
using resources under Title I, Part A of ESSA to meet challenging state academic 
standards as required by Section 1115(b)(2)(A) of ESSA. 
 

25. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies 
to strengthen the academic program of the school, which may include, for example, 
expanded learning time, summer programs, and/or a tiered model to prevent and 
address behavioral problems. 
 

26. In a targeted assistance school program, the school serves participating students by 
coordinating with and supporting the regular educational program as required by Section 
1115(b)(2)(C) of ESSA. 
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27. In a targeted assistance school program, the school serves participating students by 
providing professional development to, for example, teachers, administrators, classified 
staff, and/or other school personnel who work with participating students as required by 
Section 1115(b)(2)(D) of ESSA. 
 

28. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the 
involvement of parents of participating students in accordance with Section 1116 of 
ESSA. 
 

29. In a targeted assistance school program, the school serves participating students, to 
the extent appropriate and applicable, by coordinating with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1115(b)(2)(F) of ESSA. 
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Schools Identified for Targeted Support and Improvement

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

30. In a targeted assistance school program, the school provides assurances to the local 
educational agency (district) that the school will—  
(i) help provide an accelerated, high-quality curriculum;  
(ii) minimize the removal of children from the regular classroom during regular school 
hours for instruction provided under Title I;  
(iii) serve participating students by reviewing the progress of participating students on an 
ongoing basis and revising the targeted assistance program, if necessary, to provide 
additional assistance to meet challenging state academic standards as required by 
Section 1115(b)(2)(G) of ESSA.

31. If identified for targeted support and improvement in the previous year, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school developed and implemented a plan to improve student outcomes that, among 
other items, was informed by all indicators, including student performance against long- 
term goals; included evidence-based interventions; and, approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21). 
 

32. If identified this school year for targeted support and improvement, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school will develop and implement a plan to improve student outcomes that, among 
other items, is informed by all indicators, including student performance against long- 
term goals; includes evidence-based interventions; and, is approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21).
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33. If identified in the previous year for additional targeted support and 
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented 
a plan to improve student outcomes that also identified resource inequities to be 
addressed through implementation of such plan.

34. If identified this school year for additional targeted support and improvement 
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to 
improve student outcomes that also identifies resource inequities to be addressed 
through implementation of such plan.
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2024-2025 Phase Four: Professional Development Plan for Schools 
for School Year 2025-2026
Research demonstrates a positive link between high-quality professional learning (HQPL), 
teaching practices and student outcomes. Effective professional learning not only has the 
potential to improve both classroom instruction and student outcomes, but also it can be 
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local 
level, it is important to ensure alignment to the characteristics of High-Quality Professional 
Learning.  
 
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.  
 
Per Section 2, “Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.”  
 
Section 3 further provides, “Each school and local district professional development plan shall 
contain the following five (5) elements:  
 
(1) A clear statement of the school or district mission;  
 
(2) Evidence of representation of all persons affected by the professional development plan;  
 
(3) A needs assessment analysis;  
 
(4) Professional development objectives that are focused on the school or district mission, 
derived from the needs assessment, and specify changes in educator practice needed to improve 
student achievement; and  
 
(5) A process for evaluating impact on student learning and improving professional learning, 
using evaluation results.”

What is the school’s mission?
We are a community of excellence where high achievement is the standard; 
students are motivated and challenged in a safe, fun environment that nurtures 
lasting memories; and families, staff, and students unite to build a safe community 
that contributes to a lifetime of learning.

 

1. Professional Development Plan

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
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•

Focus Area 1 Teachers will ensure instruction is highly effective, culturally 
responsive, evidenced based for all students.

Focus Area 2  Integration of content based curriculum in PLCs for student 
achievement.

 

Strategic Plan Priority Areas are:

Student Achievement

Diversity, Equity, Inclusion and Belonging

Highly Effective and Culturally Responsive Workforce

Stakeholder Engagement and Outreach

Organizational Health and Efficiency

 

Short-Term Changes: Developing a PLC schedule that would allow teachers to coach 
their peers and receive feedback from their own teaching.

Long-Term Changes: Personal and professional growth as classroom teacher that 
impacts instruction.

 

Student Outcomes: Engagement, Rigor, and student led opportunities and 
assessment results would increase.

Educator Beliefs: 100% of all students can work at the same level of mastery as 
regular aged peers. Research shows that early years are critical for children's later 
years in academic success.

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 
through the development of goals, objectives, strategies and activities. What are the top 
two areas requiring professional development?

3. For the first identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?
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•

Educator Practices: All teachers participate in a collaborative team.

All teachers will use vocabulary kinesthetic movements and prioritize productive 
language to meet the needs of all students.

New strategies developed by watching other teachers.

 

What data will be considered and gathered? Data will be collected through  teacher 
aggressive monitoring, through MAP  testing, and through regular classroom 
common formative and summative assessments.

Who is responsible for gathering data? Admin team and all teachers

How frequently will it be analyzed? Data will be analyzed through weekly PLCs.

 

Classroom Data and teacher observation feedback and growth in effective teaching 
strategies.

Student led classroom

Engagement and Rigor 

Lesson Plans

Impact Survey results for coaching/feedback 

 

All teachers and school leaders.

 

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
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1.

2.

Staff: Principal, Assistant Principal, Team Leaders, Teachers

iReady and Benchmark Advance

 

Principal, Assistant Principal and teachers will develop tools to expand coaching opportunities for students to monitor all  student learning and growth.

Principal and Assistant Principal will work to provide professional learning on processes to integrate literacy standards across content areas; create varied approaches to creating and communicating success criteria; formative assessment, and interdisciplinary approach to analysis to adjust instructional strategies across multiple content areas to meet the needs of all students.

 

School based professional learning by the district personnel.

 

Short-Term Changes: integration of new HQIRs into highly effective lesson plans

Long-Term Changes: To create a culture that this long lasting where students push 
themselves and the community as a whole buys into the success of the program.

 

Student Outcomes: Student achievement for all grade levels

Educator Beliefs HQIR

i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 3.

4. For the second identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?
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•
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•

•

HQIR: Evidence-Based Interventions for High Ability Students Educators at ACE 
believe that in order for high ability students to reach their full potential, they must 
be provided with instruction that is intentionally designed to meet their unique 
learning profiles. This includes the use of evidence-based interventions, such as 
educational acceleration, which has been shown to significantly benefit students 
performing well above grade level. Instructional decisions will be informed by 
research and tailored to student strengths to promote optimal growth and 
achievement.

Educator Practices HQIR

HQIR: Collaborative Monitoring and Enrichment through Stakeholder Engagement 
Educators at ACE commit to measuring and monitoring student progress through 
tools like MAP testing to ensure advanced learners are making meaningful 
academic gains. There will be intentional collaboration between ACE-AP teachers, 
general education teachers, and gifted and talented staff to plan and implement 
enrichment strategies. Additionally, the school will work to identify and expand 
community partnerships, providing students with access to diverse, real-world 
learning experiences that extend beyond the classroom.

 

What data will be considered and gathered? MAP data, Common formative and 
summative assessment, rubric for PBL projects and debates, success rate in school 
wide programs.

Who is responsible for gathering data? Admin Team, All teachers

How frequently will it be analyzed? Weekly

 

Ability for to students to comprehend material grade levels above their age peers

Strong sense of curiosity

Creative problem solving and imaginative expression

Self-aware, socially aware, and aware of global issues

Level of success on district and school level assessments

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.
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•

•

•

•

 

All school stakeholders.

 

Staff: Admin Team, All teachers

Technology: FCPS Professional Learning Website

Instructional Resources: iReady, Benchmark Advance

 

Frequency of monitoring program and ideas for improvement

Communication with all stakeholders

Consistent Collaboration with community stakeholders and their involvement

Engage families in HQIR in supporting their students academically, socially, and culturally.

 

N/A

 

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 4.

5. If there is additional professional development information you would like to include, 
you may upload an attachment(s) here. If you do NOT wish to include an optional 
extension, please list N/A in the space provided below.
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