
 

Comprehensive School Improvement Plan (CSIP) 
Brenda Cowan Elementary: 2025-26 

Rationale 
The CSIP is a plan developed by the school council with the input of parents, faculty and staff based on a review of relevant data that 
includes targets, strategies, activities, a time schedule to support student achievement and student growth and to eliminate 
achievement gaps among groups of students. Through the improvement planning process, leaders focus on priority needs, funding 
and closing achievement gaps among identified subgroups of students.  
 
While the focus of continuous improvement is student performance, the work must be guided by the aspects of teaching and learning 
that affect performance. An effective improvement process should address the contributing factors creating the learning environment 
(inputs) and the performance data (outcomes).  
 
Please note that the objectives (yearly targets) set by your school under the Achievement Gap section of this planning template will 
be used by the district’s superintendent to determine whether your school met its targets to reduce the gap in student achievement 
for any student group for two consecutive years as required by KRS 158.649. Likewise, operational definitions (and general 
information about goal setting) for each required planning component can be found on page 2 of this planning template. 
 
For those schools operating a Title I Schoolwide Program, this plan meets the requirements of Section 1114 of the Every Student 
Succeeds Act, as well as state requirements under 703 KAR 5:225. No separate Schoolwide Program Plan is required.   

 
Operational Definitions 
When completing the template sections that follow, please refer to the following operational definitions:  

●​ Goal: Long-term three- to five-year targets based on the school level state assessment results. Long-term targets should be 
informed by the Phase Two: Needs Assessment for Schools; 

●​ Objective: Short-term yearly target to be attained by the end of the current academic year. Objectives should address state 
assessment results and/or aligned formative assessments. There can be multiple objectives for each goal. 

●​ Strategy: An approach to systematically address the process, practice or condition that the school will focus its efforts upon, 
as identified in the Needs Assessment for Schools, in order to reach its goals or objectives. There can be multiple strategies 
for each objective. The strategy can be based upon Kentucky's six Key Core Work Processes listed below or another 
established improvement approach (i.e., Six Sigma, Shipley, Baldridge, etc.); 

●​ Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority 
of an organization's workforce and relate to its core competencies. These are the factors that determine an organization's 
success and help it prioritize areas for growth; 

KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction 
KCWP 3: Design and Deliver Assessment Literacy 
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support 
KCWP 6: Establish Learning Environment and Culture 

●​ Activity: Actionable steps the school will take to deploy the chosen strategy. There can be multiple activities for each 
strategy; 

●​ Progress Monitoring: Process used to collect and analyze measures of success to assess the level of implementation, the rate 
of improvement and the effectiveness of the plan. The measures may be quantitative or qualitative but are observable in 
some way. The description should include the artifacts to be reviewed, specific timelines, and responsible individuals; and 

●​ Funding: Local, state or federal funds/grants used to support (or needed to support) the activities.  
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https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf


 

Goal Setting:  
When developing goals, all schools must establish achievement gap targets and set goals in the area of state assessment results in 
reading and mathematics. Other goals aligned to the indicators in the state’s accountability system and deemed priority areas in the 
Phase Two: Needs Assessment for Schools are optional.  
 

Reading 
●​ By 2028, Brenda Cowan Elementary will increase 3rd-5th grade Reading proficient and distinguished levels from 59% 

(2025) to 69% as measured by KSA. 
Math 

●​ By 2028, Brenda Cowan Elementary will increase 3rd-5th grade Math proficient and distinguished levels from 43% 
(2025) to 55% as measured by KSA. 

Science 
●​ By 2028, Brenda Cowan Elementary will increase 4th Grade Science proficient and distinguished levels from 42% 

(2025) to 52% as measured by KSA. 
Social Studies 

●​ By 2028, Brenda Cowan Elementary will increase 5th Grade Social Studies proficient and distinguished levels from 
42% (2025) to 52% as measured by KSA. 

Combined Writing 
●​ By 2028, Brenda Cowan Elementary will increase 5th Grade Combined Writing  proficient and distinguished levels 

from 37% (2025) to 47% as measured by KSA. 

Achievement Gap 
●​ By 2028, Brenda Cowan Elementary will decrease Novice in the following areas as measured by KSA: 

○​ 3rd-5th Grade Reading 
■​ Overall 6% (2025 12%) 
■​ Special Education Students 30% (2025 40%) 
■​ African American Students 22% (2025 32%) 

○​ 3rd-5th Grade Math 
■​ Overall (2025 25%) 
■​ Special Education 42% (2025 62%) 
■​ African American 40% (2025 52%) 

English Learner Progress 
●​ By 2028, Brenda Cowan Elementary will grow 95% of EL students by at least .5 in their composite score as measured 

by ACCESS.  

Quality of School Climate and Safety 
●​ By 2028, Brenda Cowan Elementary will increase the quality of school climate and safety index to 77 from 72.9 (2025) 

as measured by KSA. 
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Required Goals: Achievement Gap 
KRS 158.649 requires the school-based decision making (SBDM) council, or the principal if no council exists, to set the school's yearly targets for 
eliminating any achievement gap. The targets should be established with input from parents, faculty and staff and submitted to the superintendent 
for consideration and the local board of education for adoption. In addition to being a statutory requirement, intentionally focusing on the 
achievement gaps that exist among a school’s underserved student populations is also a vital component of the continuous improvement process. 
Schools should use a variety of measures and analysis when conducting its review of its achievement gaps, including a review of the school’s climate 
and culture. Schools are not required to establish long term achievement gap goals; however, schools must establish yearly targets. Additional rows 
may be added for multiple targets, strategies and activities.  

Achievement Gap Goal: 
By 2028, Brenda Cowan Elementary will decrease Novice in the following areas as measured by KSA: 

○​ 3rd-5th Grade Reading 
■​ Overall 6% (2025 12%) 
■​ Special Education Students 30% (2025 40%) 
■​ African American Students 22% (2025 32%) 

○​ 3rd-5th Grade Math 
■​ Overall (2025 25%) 
■​ Special Education 42% (2025 62%) 
■​ African American 40% (2025 52%) 

Objective 
(25-26) 

Strategy  Activities Measure/Monitoring  Funding 
Source 

Decrease 
Novice rate 
in 3rd-5th 
Grade 
Reading for 
Special 
Education 
and African 
American 
students. 

KCWP 5: Design, 
Align and 
Deliver Support 
- Implement a 
tiered system of 
evidence-based 
intervention for 
targeted student 
subgroups in 
reading. 

1. Utilize dedicated Tier 2/3 time in the master 
schedule to provide daily, small-group instruction 
tailored to subgroup needs, leveraging the iReady 
Pathway for standards-based practice.  
 
2. Regular Grade Level PLCs and flexible grouping to 
improve instruction for students 
 
3. Conduct individual K-5 Data Conferences (after 
winter window) with targeted students and 
parents/guardians to review progress and commit 
to specific Tier 2/3 supports. 
 
4. Implement ULFI (K-2) to establish a strong 
phonics foundation, which is essential for long-term 
reading proficiency and Novice reduction. 

Artifacts: Intervention schedules 
(Dedicated Tier 2/3 Time), iReady 
Diagnostic growth reports (monthly), 
PLC Agendas 
 
Data Conferences: documentation/ 
follow-up logs .  
 
Timeline: PLCs and team planning 
occur weekly. Intervention data 
reviewed monthly; K-5 Data 
Conferences conducted after the 
winter testing window.  
 
Responsible: Admin, Support Staff, 
Classroom Teachers. 

Current 
Staffing, 
Title I, 
SPED 
Funds 

Decrease 
Novice rate 
in 3rd-5th 
Grade 
Math for 
Special 
Education 
and African 
American 
students. 

KCWP 2: Design 
and Deliver 
Instruction - 
Integrate explicit 
instruction and 
concrete-represe
ntational-abstrac
t (CRA) methods 
into core math 
lessons, focusing 
on foundational 
skills. 

1. Utilize dedicated Tier 2/3 time for focused 
remediation of foundational math skills, prioritizing 
the most common novice-level misconceptions 
identified through iReady Diagnostic data 
 
2. Engage in PLC structures to collaboratively 
analyze math common assessment data (common 
assessments in Pear) for subgroup performance 
and plan instructional adjustments. 
 
3. Leverage admin, peers, and DBIC for team and 
individual coaching to ensure high-leverage 
instructional practices (like explicit instruction) are 
consistently applied, particularly during Tier 1 and 
Tier 2 instruction. 

Artifacts: Tier 2/3 lesson plans, PLC 
agendas/minutes demonstrating 
assessment review and data 
conversations, instructional coaching 
logs.  
 
Timeline: PLCs and team planning 
occur weekly. Common assessment 
data analyzed bi-weekly in PLCs.  
 
Responsible: Admin, Support Staff, 
Classroom Teachers. 

Current 
Staffing, 
Title I, 
SPED 
Funds 
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State Assessment Results in Reading and Mathematics 
Kentucky’s accountability system uses multiple academic and school quality measures, with each indicator contributing to the overall 
score. Reading and math proficiency are foundational to student success, and state assessment results in reading and mathematics 
carry the greatest weight when calculating the overall score at each level (elementary, middle and high school). This indicator is a 
required goal area for all schools.    

Three to five Year Goal: 
By 2028, Brenda Cowan Elementary will increase 3rd-5th grade Reading proficient and distinguished levels from 59% (2025) to 
69% as measured by KSA. 
 
By 2028, Brenda Cowan Elementary will increase 3rd-5th grade Math proficient and distinguished levels from 43% (2025) to 
55% as measured by KSA. 

Objective Strategy  Activities Measure/Monitoring  Funding Source 

Increase 
3rd-5th grade 
Reading 
proficient and 
distinguished 
levels. 

KCWP 1: Design 
and Deploy 
Standards - Align 
core reading 
instruction 
school-wide to 
the rigorous 
demands of the 
KSA reading 
standards, with a 
focus on complex 
text and 
evidence-based 
analysis. 

1. Use release days for deconstructing 
standards to clarify the cognitive demand of 
KSA reading standards and prioritize essential 
standards for Tier 1 instruction. 
 
2. Engage in PLC structures for collaborative 
planning and the design of rigorous, flexible 
grouping, standards-aligned Tier 1 reading 
units, prioritizing Tier I instruction. 
 
3. Utilize the re-vamped implementation of 
Benchmark curriculum to monitor the pacing 
and coverage of standards throughout the 
year. 

Artifacts: Deconstructed 
standards documents, lesson 
plans, PLC agendas/minutes 
focusing on collaborative 
planning, iReady Diagnostic data 
reports showing 
growth/proficiency, Core 
Connections training.  
 
Timeline: Collaborative planning 
occurs weekly in PLCs; iReady 
Diagnostic administered three 
times per year. 
 
Responsible: Admin, Support 
Staff, Classroom Teachers. 

Current 
Staffing, Title I 

Increase 
3rd-5th grade 
Math proficient 
and 
distinguished 
levels. 

CWP 3: Design 
and Deliver 
Assessment 
Literacy - 
Develop and use 
high-quality 
formative and 
common 
assessments that 
mirror the rigor 
and 
problem-solving 
demands of KSA 
Math. 

1. Focus on utilizing the iReady curriculum, in 
conjunction with iReady Diagnostic and 
Pathway, to improve Tier 1 math instruction 
across the building. 
 
2. Ensure PLC structures to implement 
common assessments to accurately gauge 
student mastery of standards and inform Tier 
1 adjustments. 
 
3. Leverage admin & DBIC for team and 
individual coaching to provide feedback on 
Tier 1 delivery, ensuring depth of knowledge 
and rigor is present in all math lessons. 

Artifacts: Lesson plans with 
implementation of curriculum, 
common assessments in pear 
analysis reports, instructional 
coaching feedback forms.  
 
Timeline: PLCs and team 
planning occur weekly. Common 
assessments administered and 
analyzed at the conclusion of 
each unit; Coaching cycles are 
ongoing.  
 
Responsible: Admin, Support 
Staff, Classroom Teachers. 

Current 
Staffing, Title I 
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Alignment to Needs: Optional Goals 
Through the Phase Two: Needs Assessment for Schools, priorities were identified, and processes, practices and/or conditions were 
chosen for focus. Identify any additional indicators that will be addressed by the school in order to build staff capacity and increase 
student achievement by selecting “yes” or “no” from the dropdown options (beside each indicator) below. For any indicator noted as 
a priority with a “yes,” schools must complete the below fields. For any indicator marked with a “no,” no further information is 
needed. Each indicator must have a “yes” or “no” response in the below table.  

Indicator Priority Indicator? 

State Assessment Results in science, social studies and writing Yes 
English Learner Progress Yes 
Quality of School Climate and Safety Yes 
Postsecondary Readiness (high schools and districts only) N/A 
Graduation Rate (high schools and districts only) N/A 

 

Priority Indicator Goals:  
Complete the fields below for each indicator that was chosen as a priority with a “yes” response above. 

Priority Indicator 1: Three to five Year Goal: Science, Social Studies, and Writing 
 
By 2028, Brenda Cowan Elementary will increase 4th Grade Science proficient and distinguished levels from 42% (2025) to 
52% as measured by KSA. 
 
By 2028, Brenda Cowan Elementary will increase 5th Grade Social Studies proficient and distinguished levels from 42% (2025) 
to 52% as measured by KSA. 
 
By 2028, Brenda Cowan Elementary will increase 5th Grade Combined Writing  proficient and distinguished levels from 37% 
(2025) to 47% as measured by KSA. 

Objective Strategy  Activities Measure/Monitoring  Funding 
Source 

Increase 4th 
Grade Science 
and 5th Grade 
Social Studies 
proficient/disti
nguished levels. 

KCWP 2: Design and 
Deliver Instruction - 
Implement 
cross-curricular 
instructional models 
that integrate science 
and social studies with 
literacy skills, focusing 
on inquiry and 
primary/secondary 
source analysis. 

1. Use release days for planning Science and 
Social Studies to ensure integration of core 
disciplinary practices and identify key 
vocabulary/literacy skills.  
 
2. Ensure PLC structures dedicate time to 
designing integrated unit plans and 
prioritizing Tier I instruction that leverages 
reading and writing within Science/Social 
Studies. 

Artifacts: Integrated unit plans, PLC 
agendas/minutes showing unit 
planning and alignment, common 
assessment results.  
 
Timeline: Integrated units 
implemented quarterly; Planning 
occurs in PLCs weekly.  
 
Responsible: Admin, Support Staff, 
Classroom Teachers. 

Title I, 
School 
Activity 
Funds 

Increase 5th 
Grade 
Combined 
Writing 
proficient and 
distinguished 
levels. 

KCWP 4: Review, 
Analyze and Apply 
Data Results - 
Establish a 
school-wide writing 
program with clear 
rubrics and consistent 
scoring across grade 
levels. 

1. Leverage admin and DBIC for team and 
individual coaching focused on writing 
instruction and the consistent application of 
writing rubrics across grade levels 3-5.  
 
2. Engage in PLC structures to 
collaboratively analyze student writing 
samples and score using common rubrics, 
ensuring inter-rater reliability. 

Artifacts: Instructional coaching logs 
on writing instruction, PLC meeting 
notes demonstrating common 
scoring and data analysis.  
 
Timeline: Writing samples scored 
and analyzed quarterly; Coaching 
cycles are ongoing.  
 
Responsible: Admin, Support Staff, 
Classroom Teachers. 

Title I, 
School 
Activity 
Funds 
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Priority Indicator 2: Three to five Year Goal: English Learner Progress 
By 2028, Brenda Cowan Elementary will grow 95% of EL students by at least .5 in their composite score as measured by 
ACCESS.  

Objective Strategy  Activities Measure/Monitoring  Funding Source 

95% of English 
Learner (EL) 
students will 
grow by at least 
.5 in their 
composite 
score as 
measured by 
ACCESS. 

KCWP 5: Design, Align 
and Deliver Support - 
Ensure all teachers are 
trained in sheltered 
instruction and 
implement 
differentiated 
supports for EL 
students across all 
content areas. 

1. Utilize dedicated Tier 2/3 time for 
sheltered instruction and targeted language 
support, ensuring EL students receive 
consistent and appropriate services. 
 
2. Engage in PLC structures (planning, data 
conversations) to collaboratively embed 
language objectives and accommodations 
for ELs into all Tier 1 lessons. 

Artifacts: Intervention 
schedules (Dedicated Tier 2/3 
Time), PLC agendas/minutes 
showing language objective 
integration, WIDA progress 
data reports (trimester).  
 
Timeline: Tier 2/3 support is 
daily; Planning occurs weekly 
in PLCs 
 
Responsible: Admin, Support 
Staff, Classroom Teachers. 

 

 

Priority Indicator 3: Three to five Year Goal: Quality of School Climate and Safety 
By 2028, Brenda Cowan Elementary will increase the quality of school climate and safety index to 77 from 72.9 (2025) as 
measured by KSA. 

Objective Strategy  Activities Measure/Monitoring  Funding Source 

Increase the 
quality of 
school climate 
and safety 
index 

KCWP 6: Establish 
Learning Environment 
and Culture - 
Implement a proactive, 
positive behavior and 
social-emotional 
learning (SEL) 
framework 
school-wide to foster a 
supportive and 
respectful 
environment. 

1. Continue to foster stronger classroom 
community and consistent behavioral 
expectations within the homeroom setting. 
 
2. Prioritize Tier I instruction of behavioral 
expectations and SEL skills to proactively 
address climate and safety concerns. 
 
3. Continue to positively impact students 
using PBIS structures, including rewarding 
students for positive behavior. 

Artifacts: Master schedule, 
school-wide behavior incident 
data reports, observation 
data reflecting consistent Tier 
1 behavior instruction. 
 
Timeline: Behavior data 
reviewed quarterly by the 
PBIS team; Behavior 
instruction is daily/weekly.  
 
Responsible: Admin, Support 
Staff, Classroom Teachers. 
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2025-2026 Phase One: Executive Summary for Schools

Describe the school’s size, community/communities, location, and changes it has experienced in 
the last three years. Include demographic information about the students, staff, and community 
at large. What unique features and challenges are associated with the community/communities 
the school serves? 
 

Brenda Cowan opened in the 2019-2020 school year. BCE is a Title I school with a 
diverse enrollment of over 550 students. BCE is located in Hamburg off of Athens 
Boonesboro Road. This diversified community is known for its family and 
community involvement. The community is rapidly growing. BCE has four pillars 
including Arts Integration, Global Competency, Service Leadership, and the 3rd 
grade Reading Pledge.

 

Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder 
involvement and engagement in the improvement planning process?  
 

Stakeholder groups include students, parents, educators, policy-makers, faith-based 
organizations, and the Lexington business community. Each of these groups has a 
vested interest in ensuring that our school meets the needs of all learners. BCE 
provides information about new programs, and regular school updates, seeking 
feedback on alternatives, analysis, and decisions made related to those programs 
and school improvement.  We work with and enable community members to 
participate in many aspects of programming including but not limited to events 
such as Backyard Bash, Community Pop Ups, and other events. These opportunities 
are used to increase the stakeholder agency.

 

Provide the school’s purpose statement and supplementary content such as mission, vision, 
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe 
how the school embodies its purpose through its program offerings and expectations for 
students and how stakeholders are involved in its development. 
 

Our mission is to expose our students to diverse opportunities through the lens of 
arts education while providing the unique experience of learning in an environment 
that allows students to access every part of their brain. We have the responsibility 
to ensure all students are actively engaged, achieving at high levels, and are 
prepared to excel in a global society. 

At Brenda Cowan Elementary our program offerings align with our mission and our 
four pillars: Arts Integration, Global Competency, Service Leadership, and the 3rd 

Description of the School

School Stakeholders

School's Purpose
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grade Reading Pledge. We support club and team offerings to our students 
including but not limited to cross country, art, cheerleading, basketball, and STEM.   

The S.P.O.T.S expectations embody the legacy of Lt. Brenda Cowan, the first African 
American female firefighter in Lexington most purposefully in our inclusion of 
"Service to Others".  Brenda Cowan Elementary is committed to teaching our 
students the importance of  service in our community and on our campus.  Other 
school-wide expectations  guiding the behavior of our students and staff include: 
Show respect, Participate  safely, On task, and Take responsibility.  The teaching of 
these expectations  promotes the development of the social-emotional 
competencies students require  to excel in a global society.  

 

Describe the school’s notable achievements in the last three years. 
 

Our active Parent Teacher Association (PTA) has been identified as a National School 
of Excellence for the past three school years.   

BCE was a gold school for PBIS in 2024.

The BCE Creative Arts team collaborates with parent and community volunteers to 
provide students with the opportunity to audition for and then produce a student 
led junior musical. 

 

Describe areas for improvement that the school is striving to achieve in the next three years.
BCE is constantly looking to grow and improve. Currently, BCE is working to increase 
the number of students scoring proficient and distinguished and decrease the 
number of students scoring novice on the the Kentucky Summative Assessment in 
both reading and math.

 

Provide any additional information you would like to share with the public and community that 
were not prompted in the previous sections. 
 

N/A

 

Notable Achievements

Areas of Improvement

Additional Information
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2025-2026 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment for Schools 
 
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine 
the current reality and establish a foundation for decision-making around school goals and 
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the 
comprehensive school improvement plan to build staff capacity and increase student 
achievement. The needs assessment is to be conducted annually as an essential part of the 
continuous improvement process and precedes the development of strategic goals (i.e. desired 
state).  
 
While the focus of continuous improvement is student performance, the work must be guided by 
the aspects of teaching and learning that affect performance. An effective improvement process 
should address the contributing factors creating the learning environment (inputs) and the 
performance data (outcomes).  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that they will address later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school to complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions.

Protocol

• names of school council members, leadership teams and stakeholder groups (i.e., 
Family Resource Youth Service Centers, community partners such as civic and 
business organizations, etc.) involved in the process 
• a timeline of the process 
• the specific data reviewed and analyzed 
• how and where the meetings were documented.

School staff had various opportunities to review, analyze, and reflect upon data 
included in this Needs Assessment. Fall NWEA MAP data, and Fall iReady data were 
used to find strengths and areas of growth among subgroups and programs. 

Staff were given opportunities to review data, including in PLCs and in focus groups. 
Focus groups including the PLC Leadership Team, PBIS Team, and MTSS Team also 
reviewed the data. The PLC Leadership Team is a guiding coalition of teacher 
leaders from each grade level, K-5, ELL, and Special Education representatives who 
collaborate with admin. This team meets approximately two times per month to 

1. Clearly detail the process used to determine the priorities of this year's needs 
assessment. Include the following information in your response:  
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review academic progress data, implementation of the PLC process, and 
instructional practices.

Data is reviewed with the school council regularly, particularly after interim 
assessments or state data release.

 
Review of Previous Plan

Our staff had a highly productive year of implementing the Comprehensive School 
Improvement Plan. The primary goal was to enhance reading and math proficiency 
school-wide. 

In both Reading and Math, we implemented new Tier 1 curriculums. With the 
support of training from the district, we were able to use these curriculums as our 
primary focus for our Tier 1 instruction. We also made strides reaching our students 
in Tier 2 and Tier 3 by improving our processes for MTSS. Students in special 
education are also a focus for our school. Our improvements to Tier 1 support our 
SPED students and we also implemented a new SPIRE curriculum for students with 
IEPs.

 
Trends

State assessment data is not available at the time of the needs assessment so MAP 
and iReady data was used.

While progress was seen in grade levels, reading and math will continue to be an 
area of focus for our school. iReady data in Fall 2025 shows 79% of our students are 
ready to learn grade level content in Reading and 80% of our students are ready to 
learn grade level content in Math. 21% of our students are two or more grade levels 
behind in Reading and 20% of our students are two or more grade levels behind in 
Math.

According to MAP data from Fall 2024 to Fall 2025, two of five grade levels met or 
exceeded projected growth in Reading and Math. 2025 Kindergarten students are 
not included because they were not assessed in Fall 2024. Projected proficiency 

2. Summarize the implementation of the goals, objectives, strategies and activities 
from the previous year’s comprehensive school improvement plan (CSIP). What was 
successful? How will your results inform this year’s plan?

3. After analyzing data trends from the previous two academic years, which academic, 
cultural and behavioral measures remain significant areas for improvement?  
 
Example of Trends  
• Behavior remains an area for improvement, as referrals have increased in the last two 
years from 204 in 2023-2024 to 288 in 2024-2025.  
• Reading for students in our gap groups remains an area for improvement because the 
district saw an 11% increase in novice scores in reading among students with 
achievement gaps from 2024-2025.
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shows 38.3% of our 2nd-5th students would score proficient or distinguished on 
KSA in Spring of 2026, while 40.9% of our 2nd-5th grade students would score 
proficient or distinguished on KSA in Spring of 2026.

Behavior improved enough for the council to eliminate behavior coach positions at 
the end of the 24-25 school year. School leadership, including the PLC leadership 
team and PBIS team, will continue to review behavior data to determine if needs 
change.

 
Current State of Academics and Climate and Culture

iReady data in Fall 2025 shows 79% of our students are ready to learn grade level 
content in Reading and 80% of our students are ready to learn grade level content 
in Math. 21% of our students are two or more grade levels behind in Reading and 
20% of our students are two or more grade levels behind in Math.

According to MAP data from Fall 2024 to Fall 2025, two of five grade levels met or 
exceeded projected growth in Reading and Math. 2025 Kindergarten students are 
not included because they were not assessed in Fall 2024. Projected proficiency 
shows 38.3% of our 2nd-5th students would score proficient or distinguished on 
KSA in Spring of 2026, while 40.9% of our 2nd-5th grade students would score 
proficient or distinguished on KSA in Spring of 2026.

 

4. Describe in narrative form the current academic state of the school using precise 
numbers and percentages as revealed by multiple sources of your most recent outcome 
data. Cite the source of data used. Consider the following data sources:  
• Kentucky Summative Assessments  
• Benchmark assessments  
• Formative assessments  
• Graduation rate  
• Progress in achieving English language proficiency  
• Student access to high quality instructional resources, advanced placement courses, 
dual credit courses, career and technical education courses, before/after school and 
summer programs, preschool, full day kindergarten  
 
Example of Current Academic Narratives:  
• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that 
32% of all students receive Tier II intervention in reading.  
• Fifty-four percent (54%) of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are on 
grade level in math.

5. Describe in narrative form the current climate and culture conditions of the school 
using precise numbers and percentages as revealed by multiple sources of your most 
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•

•

•

•

•

Brenda Cowan retained 20 of 22 classroom teachers from the 24-25 school year to 
the 25-26 school year (90.9%). 

13 staff members, including classroom teachers, SPED teachers, creative arts 
teachers, and administrators attended the PLC at Work Conference in June of 2025. 
Learning from this conference is being implemented in grade level PLCs weekly and 
in PLC leadership.

24-25 was not a year for the IMPACT survey. School level data in Fall of 2025 shows:

100% of staff members believe communication of school events is extremely 
effective or very effective.
96.7% of staff members believe communication of academic and behavior 
expectations is extremely effective or very effective.
77.4% of staff members believe admin is extremely effective or very effective 
at supporting instruction
77.4% of staff members believe admin is extremely effective or very effective 
at supporting behavior

 
Strengths

Approximately 205 of our students are English Language learners, speaking 
nearly 20 different home languages.

recent data. Cite the source of data used. Consider the following data sources:  
• Educator and school staff retention rates  
• High-quality professional learning opportunities  
• Chronic absenteeism  
• School climate  
• Behavior  
• Staff and student access to mental healthcare  
• Family and community involvement  
 
Example of Current Climate and Culture Narratives:  
• Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact 
survey data shows that 71% of staff feel like they belong at our school.  
• Fifty-eight percent (58%) of families participated in a family engagement activity during 
the 2024-2025 school year.

6. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths of the school.  
 
Example:  
• We have active partnerships with twelve community organizations and businesses.  
• Eighty-three percent (83%) of certified staff have participated in high-quality 
professional learning through the Kentucky Reading Academies.
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•

•

•

BCE Implements the MTSS process for academics and behavior. As a school, 
we have seen a decrease in the number of students needing Tier 2 and Tier 3 
services for academics and behavior.
BCE has a large amount of community partners, including local faith- based 
organizations, private schools, and government agencies. As a part of our 
service pillar, we host events throughout the year to support the community, 
including neighborhood pop-ups and literacy night.
The Arts are a major focus at BCE. Each grade level has a performance or 
showcase throughout the year, including an audition musical. We also have 
majors in grades 4 and 5, allowing for students to specialize in the two creative 
arts areas in which they have the most interest.

 
Leverages/Assets

BCE will continue to use the PLC process to improve instruction at all levels and in 
all subject areas. Teachers identify which standards to prioritize and design 
assessments to assess all standards. Assessment data, including formative and 
summative data, is analyzed individually, as a team, and as a team to gauge learning 
and determine what next steps are necessary in order to move instruction forward.

The work of our PLCs is vital to the success of the students in our building and 
teachers put in a significant amount of time planning and implementing high quality 
lessons to increase student acheivement.

 
Evaluate the Teaching and Learning Environment

Consider the processes, practices and conditions evident in the teaching and learning 
environment as identified in the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction  
KCWP 3: Design and Deliver Assessment Literacy  
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support Processes  
KCWP 6: Establish Learning Environment and Culture

7. Explain how the district will utilize its strengths and leverages, including community 
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to 
improve areas for improvement listed above.  
 
Examples:  
• We will coordinate efforts with our community partners to meet the behavior needs of 
more students.  
• We will utilize the knowledge gained from the Kentucky Reading Academies to develop a 
reading action plan to target students in our achievement gap groups.

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://www.education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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 No

 Yes
COMMENTS

 
 
Teachers review all standards for all subject areas at the beginning of the school 
year and prior to each unit of study. Standards are used to determine what lessons 
are taught and standards are assessed regularly to determine mastery or need of 
reteach.

 

 No

 Yes
COMMENTS

 
 
Designing and delivering high-quality instruction is a major focus of Brenda Cowan. 
Teachers work in collaborative teams in order to plan effective lessons for students. 
Teams review assessments regularly to determine the effectiveness of their 
instruction and to plan reteaches when necessary. 

 

 No
 Yes

COMMENTS
 

 

8a. KCWP 1: Design and Deploy Standards  
Schools continually assess, review, and revise school curricula to support the assurance 
that all students have the knowledge, skills, and dispositions for future success.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8b. KCWP 2: Design and Deliver Instruction  
Instructional programs include consistent implementation of evidence-based 
instructional practices essential for academic, behavioral, and social-emotional 
competencies that are aligned to Kentucky Academic Standards and current research.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8c. KCWP 3: Design and Deliver Assessment Literacy  
Schools have a comprehensive, balanced assessment system that provides a variety of 
evidence to support educational decision making and includes four primary assessment 
purposes: formative, diagnostic, interim/benchmark, and summative.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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N/A

 

 No
 Yes

COMMENTS
 

 
N/A

 

 No
 Yes

COMMENTS
 

 
N/A

 

 No
 Yes

COMMENTS
 

 
N/A

8d. KCWP 4: Review, Analyze and Apply Data Results  
Schools communicate and implement a sustainable system for reviewing, analyzing, and 
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful 
evidence of student learning.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8e. KCWP 5: Design, Align and Deliver Support Processes  
Schools establish a framework that organizes systems, data, and practices to promote 
positive, equitable and inclusive learning experiences for all students.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8f. KCWP 6: Establish Learning Environment and Culture  
Schools intentionally design the learning environment to be inclusive and accessible for 
all students within a culture where learning and continued growth is the primary focus 
and foundation for all actions.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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2025-2026 Phase Two: School Assurances
Introduction 
 
 
 
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed.

Federal Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Programs

1. If the school receives Title II, Part A funds, the school provides professional 
development for staff that is in accordance with the purpose of Title II, Part A of ESSA 
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven 
and classroom-focused); addresses the needs of all students; and, strives to ensure all 
students are transition ready as intended by Section 2103 of ESSA, which governs the 
local use of Title II, Part A funding.

2. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations) 
200.403 and 200.405.

3. The school distributes to parents and family members of participating children 
in a targeted assistance program, or all children in a schoolwide program, a written 
parent and family engagement policy, which is agreed on by such parents, and describes 
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The 
school makes the policy available to the local community and updates it periodically to 
meet the changing needs of parents and the school. For reference, Section 1116(b) of 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

ESSA allows existing parent and family engagement policies the school may have in 
place to be amended to meet the requirements under Title I, Part A.

4. The school convenes an annual meeting, at a convenient time, to which all 
parents of participating children in a targeted assistance program, or all children in a 
schoolwide program, are invited and encouraged to attend, to inform parents of their 
school's participation in Title I, Part A and to explain the requirements of Title I, Part A, 
and the right of the parents to be involved, as required under Section 1116(c)(1).

5. The school offers a flexible number of meetings to parents, such as meetings in 
the morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2).

6. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I. This includes the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan under section 1114(b). If a school has 
in place a process for involving parents in the joint planning and design of the school's 
programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)).
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

7. The school provides parents of participating children in a targeted assistance program, 
or all children in a schoolwide program— 
 
A. timely information about programs under Title I; 
 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging state academic standards; and 
 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)).

8. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the state's high standards. The compact meets the requirements outlined in ESSA 
1116(d)(1-2).

9. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging state academic standards, state and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1).
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 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

10. The school provides materials and training to help parents to work with their 
children to improve their children's achievement, such as literacy training and using 
technology (including education about the harms of copyright piracy), as appropriate, to 
foster parental involvement, as required in ESSA Section 1116(e)(2).

11. The school educates teachers, specialized instructional support personnel, 
principals, other school leaders, and other staff, with the assistance of parents, in the 
value and utility of contributions of parents, and in how to reach out to, communicate 
with, and work with parents as equal partners, implement and coordinate parent 
programs, and build ties between parents and the school, as required in ESSA Section 
1116(e)(3).

12. To the extent feasible and appropriate, the school coordinates and integrates 
parent involvement programs and activities with other federal, state, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)).

13. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Schoolwide Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5).

14. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)).

15. In a schoolwide program, the school developed a comprehensive plan (the 
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for 
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA). 
 

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the 
involvement of parents and other members of the community to be served as well as 
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.) 
as required by Section 1114(b)(2) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will 
remain in effect for the duration of the school's participation under Title I, Part A of ESSA 
as required by Section 1114(b)(3) of ESSA. 
 

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
available to district leadership, parents, and the public and in an understandable and 
uniform format as required by Section 1114(b)(4) of ESSA. 
 

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to 
the extent appropriate and applicable, coordinates with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1114(b)(5) of ESSA. 
 

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
based on a comprehensive needs assessment, which included a review of academic 
achievement data, and includes, among other items, a description of the strategies the 
school will implement to address school needs as required by Section 1114(b)(6) of ESSA. 
The comprehensive needs assessment was developed with the participation of 
individuals who will carry out the schoolwide program plan, and the school documents 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A

how it conducted the needs assessment, the results it obtained, and the conclusions it 
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations). 
 

21. In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a 
comprehensive plan (CSIP) that includes a description of the strategies to be 
implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

22. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the state's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging state academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging state academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.
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Title I Targeted Assistance School Programs

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

23. In a targeted assistance school program, participating students are identified in 
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related, 
objective criteria. 
 

24. In a targeted assistance school program, the school serves participating students 
using resources under Title I, Part A of ESSA to meet challenging state academic 
standards as required by Section 1115(b)(2)(A) of ESSA. 
 

25. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies 
to strengthen the academic program of the school, which may include, for example, 
expanded learning time, summer programs, and/or a tiered model to prevent and 
address behavioral problems. 
 

26. In a targeted assistance school program, the school serves participating students by 
coordinating with and supporting the regular educational program as required by Section 
1115(b)(2)(C) of ESSA. 
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 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

27. In a targeted assistance school program, the school serves participating students by 
providing professional development to, for example, teachers, administrators, classified 
staff, and/or other school personnel who work with participating students as required by 
Section 1115(b)(2)(D) of ESSA. 
 

28. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the 
involvement of parents of participating students in accordance with Section 1116 of 
ESSA. 
 

29. In a targeted assistance school program, the school serves participating students, to 
the extent appropriate and applicable, by coordinating with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1115(b)(2)(F) of ESSA. 
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 Yes

 No

 N/A
COMMENTS

 
 

Schools Identified for Targeted Support and Improvement

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

30. In a targeted assistance school program, the school provides assurances to the local 
educational agency (district) that the school will—  
(i) help provide an accelerated, high-quality curriculum;  
(ii) minimize the removal of children from the regular classroom during regular school 
hours for instruction provided under Title I;  
(iii) serve participating students by reviewing the progress of participating students on an 
ongoing basis and revising the targeted assistance program, if necessary, to provide 
additional assistance to meet challenging state academic standards as required by 
Section 1115(b)(2)(G) of ESSA.

31. If identified for targeted support and improvement in the previous year, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school developed and implemented a plan to improve student outcomes that, among 
other items, was informed by all indicators, including student performance against long- 
term goals; included evidence-based interventions; and, approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21). 
 

32. If identified this school year for targeted support and improvement, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school will develop and implement a plan to improve student outcomes that, among 
other items, is informed by all indicators, including student performance against long- 
term goals; includes evidence-based interventions; and, is approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21).
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 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

33. If identified in the previous year for additional targeted support and 
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented 
a plan to improve student outcomes that also identified resource inequities to be 
addressed through implementation of such plan.

34. If identified this school year for additional targeted support and improvement 
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to 
improve student outcomes that also identifies resource inequities to be addressed 
through implementation of such plan.
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2024-2025 Phase Four: Professional Development Plan for Schools 
for School Year 2025-2026
Research demonstrates a positive link between high-quality professional learning (HQPL), 
teaching practices and student outcomes. Effective professional learning not only has the 
potential to improve both classroom instruction and student outcomes, but also it can be 
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local 
level, it is important to ensure alignment to the characteristics of High-Quality Professional 
Learning.  
 
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.  
 
Per Section 2, “Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.”  
 
Section 3 further provides, “Each school and local district professional development plan shall 
contain the following five (5) elements:  
 
(1) A clear statement of the school or district mission;  
 
(2) Evidence of representation of all persons affected by the professional development plan;  
 
(3) A needs assessment analysis;  
 
(4) Professional development objectives that are focused on the school or district mission, 
derived from the needs assessment, and specify changes in educator practice needed to improve 
student achievement; and  
 
(5) A process for evaluating impact on student learning and improving professional learning, 
using evaluation results.”

What is the school’s mission?
To expose our students to diverse opportunities through the lens of arts education 
while providing the unique experience of learning in an environment that allows 
students to access every part of their brain. We have the responsibility to ensure 
that all students are actively engaged, achieving at high levels, and are prepared to 
excel in a global society.

 

1. Professional Development Plan

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
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PLC: BCE will use a PDSA model effectively to improve student learning.  (Foundational  PDSA: Plan- Do - Focus on Learning)

Accelerated Learning: BCE will implement standards-based instruction to accelerate learning.

 

By focusing the professional development on these specific objectives, BCE can 
equip its staff with the knowledge, skills, and mindset necessary to effectively utilize 
the PDSA model as a powerful tool for continuous improvement in student learning, 
leading to meaningful and sustainable progress towards their school improvement 
goals.

The PDSA model provides a systematic and cyclical framework for continuous 
improvement. This aligns perfectly with the ongoing nature of school improvement 
goals, which are not one-time fixes but rather a process of continuous growth and 
refinement.

 

Phase 1

Objective 1: Develop a Shared Understanding of the PDSA Model:

Participants will be able to define each stage of the PDSA cycle (Plan, Do, Study, Act) and articulate its purpose within the context of school improvement.

Participants will understand the iterative nature of the PDSA model and its emphasis on continuous improvement.

Participants will be able to differentiate between the PDSA model and other problem-solving approaches.

Objective 2: Identify Focus Areas for PDSA Cycles:

Participants will be able to collaboratively identify specific areas of student learning data (e.g., assessment results, learning behaviors, engagement metrics) that warrant focused PDSA cycles, aligning with existing school improvement goals and identified student needs.

Participants will understand the importance of selecting manageable and clearly defined focus areas for initial PDSA implementation.

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 
through the development of goals, objectives, strategies and activities. What are the top 
two areas requiring professional development?

3. For the first identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?
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Objective 3: Learn the "Plan" Stage:

Participants will be able to collaboratively develop a clear plan for a small-scale intervention or change related to a chosen focus area, including:

Defining a specific learning goal for students.

Identifying the change to be implemented.

Outlining the steps for implementation.

Determining the data to be collected to measure the impact of the change.

Establishing a timeline for the "Do" phase.

Objective 4: Understand the "Do" Stage:

Participants will understand their roles and responsibilities in implementing the planned change within their classrooms or areas of influence.

Participants will learn strategies for documenting the implementation process, including any challenges or adaptations made.

 
Phase 2: Application and Data Analysis (Mid-Term Focus - Ongoing Support and Follow-Up)
 
 

Objective 5: Implement "Do" Phase Strategies:

Participants will effectively implement their planned changes in their respective contexts, adhering to the outlined steps and timelines.

Objective 6: Learn the "Study" Stage - Data Collection and Analysis:

Participants will be able to collect the pre-determined data related to student learning outcomes and the implementation process.

Participants will develop basic skills in analyzing the collected data to determine the impact of the implemented change on student learning. This includes identifying trends, patterns, and any significant findings.

Participants will understand the importance of comparing the collected data to the initial learning goal.

Objective 7: Share Findings and Learn from Each Other:

Participants will have opportunities to share their "Study" phase findings with colleagues in PLCs or other collaborative settings.

Participants will engage in discussions to identify successful strategies, challenges encountered, and lessons learned from their initial PDSA cycles.

Phase 3

Iteration and Systemic Integration (Long-Term Focus - Embedding PDSA in School 
Culture)

Objective 8: Learn the "Act" Stage - Adapting and Implementing Changes:

Participants will be able to use the findings from the "Study" phase to determine what modifications, adaptations, or full-scale implementations are warranted.
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Participants will understand how to refine their initial plans based on the evidence gathered.

Objective 9: Integrate PDSA into PLC Work:

Participants will routinely use the PDSA model within their Professional Learning Communities (PLCs) to address ongoing challenges and continuously improve instructional practices and student learning outcomes.

PLCs will develop shared norms and processes for conducting effective PDSA cycles.

Objective 10: Foster a Culture of Inquiry and Continuous Improvement:

Participants will develop a mindset of continuous inquiry and a commitment to using data to inform their practice.

The school will establish systems for sharing successful PDSA cycles and lessons learned across the entire staff, fostering a culture of collective improvement.

Objective 11: Align PDSA with Other School Improvement Initiatives:

Participants will understand how the PDSA model can be integrated with other school improvement efforts, ensuring a cohesive and aligned approach to enhancing student learning.

Long-Term Changes Needed:

Shift in Culture: Moving from a reactive problem-solving approach to a proactive, data-driven culture of continuous improvement.

Teacher Empowerment: Empowering teachers to identify problems, test solutions, and take ownership of improving student learning outcomes.

Collaborative Practice: Embedding the PDSA model within the regular work of PLCs, fostering a culture of shared inquiry and learning.

Data Literacy: Developing teachers' capacity to effectively collect, analyze, and interpret student learning data to inform their actions.

Systemic Integration: Making the PDSA cycle a routine part of school improvement planning and implementation at all levels.

 

Phase 1: Foundational Understanding of PLCs (Short-Term Focus - Initial PD 
Sessions)

Objective 1: Develop a Shared Understanding of the PDSA Model:

Intended Result: All participants will have a common understanding of the PDSA cycle (Plan, Do, Study, Act), its purpose in driving school improvement, its iterative nature, and how it differs from other problem-solving methods. This shared foundation will ensure a common language and approach to improvement efforts.

Objective 2: Identify Focus Areas for PDSA Cycles:

Intended Result: Participants will be able to collaboratively pinpoint specific areas of student learning data that require attention through PDSA cycles. These areas will be directly linked to existing school improvement goals and identified student needs, ensuring that improvement efforts are targeted and relevant. Participants will also understand the importance of starting with manageable focus areas for initial success.

Objective 3: Learn the "Plan" Stage:

Intended Result: Participants will gain the skills to collaboratively develop well-defined plans for small-scale interventions or changes. These plans will include clear student learning goals, specific changes to be implemented, outlined implementation steps, identified data for measuring impact, and established timelines for the "Do" phase. This will equip them to initiate focused and measurable improvement efforts.

Objective 4: Understand the "Do" Stage:

Intended Result: Participants will understand their roles and responsibilities in implementing planned changes within their classrooms or areas of influence. They will also learn effective strategies for documenting the implementation process, including any challenges and adaptations. This will ensure consistent and trackable implementation of planned interventions.

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?
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Phase 2: Application and Data Analysis (Mid-Term Focus - Ongoing Support and 
Follow-Up)

Objective 5: Implement "Do" Phase Strategies:

Intended Result: Participants will effectively put their planned changes into practice in their classrooms or assigned areas, adhering to the outlined steps and timelines. This will move the learning from theory to practical application.

Objective 6: Learn the "Study" Stage - Data Collection and Analysis:

Intended Result: Participants will be proficient in collecting the pre-determined data related to student learning outcomes and the implementation process. They will develop basic skills in analyzing this data to identify trends, patterns, and significant findings, enabling them to understand the impact of their interventions. They will also understand the critical step of comparing the data to their initial learning goals.

Objective 7: Share Findings and Learn from Each Other:

Intended Result: Participants will actively share the findings from their "Study" phase with colleagues in PLCs and other collaborative settings. These discussions will lead to the identification of successful strategies, shared understanding of challenges, and collective learning from the initial PDSA cycles.

Phase 3: Iteration and Systemic Integration (Long-Term Focus - Embedding PDSA in 
School Culture)

Objective 8: Learn the "Act" Stage - Adapting and Implementing Changes:

Intended Result: Participants will be able to use the evidence from the "Study" phase to make informed decisions about modifications, adaptations, or full-scale implementations of their initial plans. They will understand how to refine their approaches based on the data gathered, leading to more effective and sustainable improvements.

Objective 9: Integrate PDSA into PLC Work:

Intended Result: The PDSA model will become a routine framework within PLCs for addressing ongoing challenges and continuously improving instructional practices and student learning outcomes. PLCs will develop shared norms and processes for effectively conducting PDSA cycles, making it an embedded part of their collaborative work.

Objective 10: Foster a Culture of Inquiry and Continuous Improvement:

Intended Result: Participants will develop a mindset of continuous inquiry and a strong commitment to using data to inform their practice. The school will establish clear systems for sharing successful PDSA cycles and lessons learned across the entire staff, cultivating a school-wide culture of collective improvement and shared learning.

Objective 11: Align PDSA with Other School Improvement Initiatives:

Intended Result: Participants will understand how the PDSA model can be seamlessly integrated with other school improvement efforts, ensuring a cohesive and aligned approach to enhancing student learning across all initiatives.

Long-Term Changes Needed (Overarching Intended Results):

Shift in Culture: The school will transition from a primarily reactive approach to problem-solving to a proactive, data-driven culture of continuous improvement, where inquiry and evidence guide decision-making.

Teacher Empowerment: Teachers will feel empowered to identify challenges, test innovative solutions, and take ownership of improving student learning outcomes through the PDSA process.

Collaborative Practice: The PDSA model will be deeply embedded within the regular work of PLCs, fostering a strong culture of shared inquiry, learning, and collective responsibility for student success.

Data Literacy: Teachers will develop a strong capacity to effectively collect, analyze, and interpret student learning data, using it confidently to inform their actions and drive improvement.

Systemic Integration: The PDSA cycle will become a fundamental and routine part of school improvement planning and implementation at all levels, ensuring a consistent and effective approach to enhancing student learning across the school.

 
c. How will this professional development be monitored for evidence of 

implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
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Phase 1: Foundational Understanding of PLCs (Short-Term Monitoring)

Objective 1: Develop a Shared Understanding of the PDSA Model:

Evidence of Implementation:

Artifact Collection: Review of notes or graphic organizers created by participants defining the PDSA stages and their purpose.

Observation: Facilitator notes on participant discussions demonstrating accurate articulation of the PDSA cycle and its iterative nature.

Surveys/Exit Tickets: Responses indicating understanding of the PDSA model and its difference from other approaches.

Objective 2: Identify Focus Areas for PDSA Cycles:

Evidence of Implementation:

Artifact Collection: Review of collaboratively identified focus areas for PDSA cycles, showing links to student learning data and school improvement goals.

Observation: Facilitator notes on group discussions demonstrating understanding of selecting manageable focus areas.

Objective 3: Learn the "Plan" Stage:

Evidence of Implementation:

Artifact Collection: Review of initial PDSA plans developed by groups, including clearly defined learning goals, identified changes, implementation steps, data to be collected, and timelines.

Observation: Facilitator notes on collaborative planning activities.

Objective 4: Understand the "Do" Stage:

Evidence of Implementation:

Reflection Logs: Teacher reflections on their understanding of their roles in implementing planned changes and strategies for documentation.

Action Plans (Initial): Review of initial action plans outlining how teachers will implement the "Do" phase.

Phase 2: Application and Data Analysis (Mid-Term Monitoring)

Objective 5: Implement "Do" Phase Strategies:

Evidence of Implementation:

Classroom Observations: Evidence of teachers implementing the planned changes in their classrooms (as documented in observation protocols).

Teacher Self-Reporting: Surveys or check-ins where teachers report on their implementation efforts and adherence to timelines.

ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
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Objective 6: Learn the "Study" Stage - Data Collection and Analysis:

Evidence of Implementation:

Artifact Collection: Collection of pre-determined data related to student learning and implementation.

Teacher Documentation: Evidence of teachers engaging in basic data analysis (e.g., identifying trends, patterns) in their reflection logs or PLC notes.

Check-in Discussions: Teachers articulate their understanding of comparing collected data to initial learning goals.

Objective 7: Share Findings and Learn from Each Other:

Evidence of Implementation:

PLC Meeting Minutes: Documentation of teachers sharing their "Study" phase findings, discussing successes and challenges.

Observation (PLC Meetings): Facilitator notes on the level of engagement and depth of discussion during sharing sessions.

Phase 3: Iteration and Systemic Integration (Long-Term Monitoring)

Objective 8: Learn the "Act" Stage - Adapting and Implementing Changes:

Evidence of Implementation:

PDSA Documentation (Ongoing): Review of updated PDSA plans showing modifications and adaptations based on "Study" phase findings.

PLC Artifacts: Evidence of PLC discussions focused on determining next steps based on data.

Objective 9: Integrate PDSA into PLC Work:

Evidence of Implementation:

PLC Meeting Minutes/Agendas: Routine inclusion of PDSA cycles as a framework for addressing challenges and improving practice within PLC work.

PLC Norms/Processes: Documentation of shared norms and processes for conducting effective PDSA cycles within PLCs.

Objective 10: Foster a Culture of Inquiry and Continuous Improvement:

Evidence of Implementation:

School-Wide Sharing Systems: Documentation of systems for sharing successful PDSA cycles and lessons learned (e.g., newsletters, staff meetings).

Teacher Feedback (Surveys, Interviews): Teacher reports indicating a shift towards a more data-informed and inquiry-based mindset.

Objective 11: Align PDSA with Other School Improvement Initiatives:

Evidence of Implementation:

School Improvement Plan: Explicit connections and integration of PDSA cycles within other school improvement goals and action steps.

Meeting Minutes (Leadership Teams): Documentation of discussions on aligning PDSA with other initiatives.
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Long-Term Changes Needed (Overarching Monitoring):

Shift in Culture:

Qualitative Data (Observations, Interviews): Evidence of a school-wide shift towards proactive, data-driven problem-solving.

Teacher Empowerment:

Qualitative Data (Teacher Feedback, PLC Discussions): Increased teacher agency in identifying problems and testing solutions.

Collaborative Practice:

PLC Effectiveness Data: Evidence of PLCs effectively using the PDSA model to impact instructional practices and student outcomes.

Data Literacy:

Artifact Review (Action Plans, Data Analysis): Increased sophistication in teachers' ability to collect, analyze, and interpret student data.

Systemic Integration:

School Improvement Planning Documents: Routine inclusion of PDSA cycles at all levels of school improvement.

 

BCE will collect a combination of qualitative data (observations, artifacts, reflections, 
meeting notes, interview transcripts) and quantitative data (survey responses, 
assessment scores, walkthrough data, student achievement data, retention rates) 
across different timeframes to comprehensively monitor the implementation and 
impact of their professional development initiatives.

ii. Who is responsible for gathering data? Administration will strategically distribute 
the responsibilities for data collection.

iii. How frequently will data be analyzed? Monthly

 

 

The indicators of success for this plan, which aims to effectively use the PDSA model 
to improve student learning, will be measured across different timeframes and 
levels.

I. Short-Term Indicators (Within the First Few Months):

Increased Teacher Understanding of PDSA:

High levels of participation and engagement in PD sessions.

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.
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Accurate articulation of the PDSA stages and their purpose (measured through surveys, discussions, and artifacts).

Successful completion of initial planning activities for PDSA cycles.

Identification of Relevant Focus Areas:

Collaborative identification of specific, data-driven focus areas for PDSA cycles that align with school improvement goals.

Selection of manageable and clearly defined focus areas for initial implementation.

Initial Implementation of "Do" Phase:

Evidence of teachers implementing their planned small-scale interventions or changes in their classrooms or areas of influence.

Documentation of the implementation process, including initial challenges and adaptations.

II. Mid-Term Indicators (Within the First School Year):

Effective Data Collection and Analysis:

Consistent collection of pre-determined data related to student learning and implementation.

Development of basic skills in analyzing collected data to identify trends and patterns.

Teachers' ability to compare collected data to their initial learning goals.

Sharing and Learning within PLCs:

Active sharing of "Study" phase findings among colleagues in PLCs and collaborative settings.

Evidence of discussions focused on successful strategies, challenges, and lessons learned.

Beginning Stages of the "Act" Phase:

Evidence of teachers using "Study" phase findings to inform initial modifications or adaptations to their interventions.

Integration of PDSA in Some PLCs:

Initial documentation (e.g., PLC minutes) showing some PLCs beginning to use the PDSA model to address specific challenges.

Increased Teacher Awareness of Data-Informed Practice:

Teacher reflections and feedback indicating a growing understanding of the importance of using data to inform their practice.

III. Long-Term Indicators (Beyond the First School Year - 2-3+ Years):

Improved Student Learning Outcomes:

Measurable improvement in student achievement data (e.g., benchmark assessments, progress monitoring, standardized tests) directly related to the focus areas of PDSA cycles.

Reduction in achievement gaps among student subgroups in targeted areas.

Increased student growth and progress over time.
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Systematic Use of PDSA in PLCs:

Routine and effective use of the PDSA model as a core function of PLC work, documented in meeting minutes and action plans.

Development of shared PLC norms and processes for conducting PDSA cycles.

Established Culture of Inquiry and Continuous Improvement:

Observable shift in school culture towards proactive, data-driven problem-solving and a commitment to continuous improvement.

Established systems for sharing successful PDSA cycles and lessons learned school-wide.

Alignment of PDSA with Other School Improvement Initiatives:

Clear integration of PDSA cycles within the school improvement plan and other school-wide initiatives.

Increased Teacher Empowerment and Leadership:

Teachers actively identifying problems, testing solutions, and taking ownership of improving student learning outcomes.

Emergence of teacher leaders who champion and model the use of the PDSA model.

Enhanced Data Literacy:

Demonstrated capacity of teachers to effectively collect, analyze, and interpret various forms of student learning data to inform their instructional decisions.

Systemic Integration of PDSA:

The PDSA cycle becomes a routine part of school improvement planning and implementation at all levels within the school.

 

The targeted audience of this Professional Development (PD) plan is primarily 
classroom teachers at Brenda Cowan Elementary (BCE).

 

To effectively support the professional development plan focused on using the 
PDSA model and implementing standards-based instruction in Lexington, Kentucky, 
the following specific resources will be needed:

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?
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I. Staff Resources:

PD Facilitators:

Internal: Experienced teachers, instructional coaches, or administrators within Brenda Cowan Elementary (BCE) or the Fayette County Public Schools (FCPS) district with expertise in the PDSA model and standards-based instruction. These individuals can lead initial training and provide ongoing support.

External: Consultants specializing in PDSA, standards alignment, formative assessment, or accelerated learning. They can offer specialized expertise and fresh perspectives.

Instructional Coaches (Building & District Level): Coaches dedicated to providing ongoing, individualized support to teachers in implementing the learned strategies in their classrooms. They can model lessons, co-plan, and provide feedback.

PLC Facilitators/Leads: Teachers or coaches trained in facilitating effective Professional Learning Community (PLC) meetings focused on PD implementation, data analysis, and collaborative planning.

Teacher Leaders: Experienced and respected teachers who can champion the PD initiatives, mentor colleagues, and share best practices. Stipends or release time might be necessary to recognize their additional responsibilities.

Substitute Teachers: Funding or a system to provide substitute coverage for teachers to attend PD sessions, collaborate in PLCs during the school day, engage in peer observations, and participate in intensive planning sessions.

Technology Support Staff: Personnel to assist with technology integration, online platforms, data analysis tools, and troubleshooting.

II. Funding Resources:

PD Budget: Dedicated funds allocated for:

External Consultants: Fees and travel expenses.

Materials & Supplies: Purchase of books, articles, templates, and other resources.

Technology Platforms & Software: Subscriptions to online learning platforms, data analysis tools, and collaboration software.

Substitute Teacher Costs: Coverage for release time.

Stipends: Compensation for teacher leaders, facilitators, or extended work hours related to PD.

Conference/Workshop Attendance: Funding for staff to attend external PD opportunities related to PDSA or standards-based instruction.

III. Technology Resources:

Learning Management System (LMS): Platform (e.g., Canvas, Google Classroom) for sharing resources, facilitating online discussions, and potentially tracking PD progress and artifacts.

Data Analysis Tools: Software or platforms (e.g., Google Sheets, Excel, specialized educational data dashboards) for analyzing student achievement data and formative assessment results.

Collaboration Tools: Online platforms (e.g., Google Workspace, Microsoft Teams) for teachers to share resources, lesson plans, PDSA cycle documentation, and communicate effectively.

Presentation Equipment: Projectors, interactive whiteboards, or other tools for engaging presentations during PD sessions.

Reliable Internet Access: Essential for accessing online resources and participating in virtual PD components.

IV. Specific Instructional Resources:

Learning Standards Documents: Digital and/or hard copies of the Kentucky Academic Standards for all relevant content areas and grade levels.

Curriculum Frameworks & Resources: District-provided curriculum guides, units of study, and pacing guides for analysis and alignment activities.

Formative Assessment Tools & Examples: Collections of effective formative assessment techniques, templates, and online platforms (e.g., Kahoot!, Quizizz, Mentimeter).
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Assessment Design Resources: Materials and guidance on designing high-quality, standards-aligned summative assessments and performance tasks (e.g., rubrics, exemplars).

PDSA Cycle Templates & Tools: Visual organizers, data collection sheets, and protocols to guide the PDSA process (both digital and print).

Exemplar Materials: Examples of standards-aligned lesson plans, assessments, student work, and PDSA cycle documentation from other schools or districts.

Professional Books & Articles: Resources that deepen understanding of the PDSA model, standards-based instruction, and effective PLC practices.

V. Professional Development Support from Vendors:

Trainings & Workshops: Engaging external experts to deliver initial training on the PDSA model, standards deconstruction, formative assessment, and other key areas.

Ongoing Coaching & Consultation: Some vendors offer ongoing coaching or consultation services to support implementation over time.

Webinars & Online Modules: Access to online resources and training modules that teachers can access at their own pace.

VI. Release Time for Professional Learning:

Dedicated PD Days: Scheduled days throughout the school year specifically for professional development activities.

Early Release/Late Start Days: Utilizing modified schedules to provide time for collaboration, planning, and PD.

Coverage for PLC Meetings: Providing substitute coverage or adjusting schedules to allow for meaningful PLC time during the school day.

Focused Planning Time: Providing release time for grade-level or content-area teams to collaboratively plan standards-based lessons and assessments, and to work on their PDSA cycles.

 

District-Level Coaches: District coaches will work with building-level coaches 
monthly to ensure fidelity to the professional development's goals.

Building-Level Coaches: Building-level coaches will facilitate monthly PLCs, using 
instructional resources from the professional development to guide discussions and 
planning.

Teacher Leaders: Teacher leaders will meet bi-monthly to analyze student work, 
focusing on evidence related to standards-based instruction and the impact of 
implemented strategies.

Release Time: Release time will be provided for grade-level or content-area teams to 
collaboratively plan standards-based lessons and assessments, utilizing resources 
from the PD.

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 3.
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Mathematics Consultant: A mathematics consultant will meet monthly with grade- 
level math teacher teams from September through April to support the 
implementation of standards-based instruction in mathematics.

Ongoing Data Analysis: PLCs will regularly analyze student data to monitor the 
effectiveness of implemented strategies and make necessary adjustments.

Classroom Observations and Feedback: Administrators and coaches will conduct 
regular classroom observations, providing feedback focused on the implementation 
of standards-based instruction and the use of the PDSA model.

Online Resource Hub: An online platform will be maintained to provide ongoing 
access to resources, share best practices, and facilitate communication among 
teachers.

Mentoring Program: A mentoring program will pair experienced teachers with those 
new to standards-based instruction or the PDSA model.

Continued Professional Learning: Opportunities for continued professional learning 
will be provided throughout the year, building upon the initial PD and addressing 
emerging needs.

Administrative Support: Administrators will actively participate in and support the 
implementation of the PD, providing resources, time, and encouragement.

Regular Progress Monitoring: The effectiveness of the ongoing support and the 
implementation of the PD will be regularly monitored using the data collection 
methods outlined in the plan.

Feedback Mechanisms: Teachers will have ongoing opportunities to provide 
feedback on the support provided, allowing for adjustments and improvements.

 

Standards-based instruction ensures that teaching and learning are directly aligned 
with the specific knowledge and skills students need to master at each grade level. 
This targeted approach is crucial for accelerated learning, as it focuses on the 
essential content and avoids unnecessary digressions. This directly supports school 
improvement goals related to academic achievement and student growth in specific 
subject areas.

 

4. For the second identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?
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Phase 1: Foundational Understanding of Standards-Based Instruction (Short-Term 
Focus - Initial PD Sessions)

Objective 1: Deepen Understanding of Learning Standards:

Participants will be able to analyze and deconstruct relevant learning standards (e.g., Common Core, state-specific standards) to identify the essential knowledge, skills, and dispositions students need to master.

Participants will understand the progression of learning standards across grade levels to inform instructional planning and identify potential learning gaps.

Participants will be able to articulate the difference between content standards, process standards, and performance standards.

Objective 2: Align Curriculum and Instruction with Standards:

Participants will be able to analyze existing curriculum documents and identify areas of alignment and misalignment with the identified learning standards.

Participants will learn strategies for adapting and developing instructional activities and resources that directly address the specific requirements of the standards.

Participants will understand the importance of clearly communicating learning targets aligned to the standards to students.

Objective 3: Understand the Role of Formative Assessment in Standards-Based Instruction:

Participants will be able to define formative assessment and its critical role in monitoring student progress towards mastery of standards.

Participants will learn various formative assessment techniques that provide timely and actionable feedback to both students and teachers regarding their understanding of the standards.

Participants will understand how to use formative assessment data to adjust instruction and provide targeted support.

Phase 2: Application and Implementation (Mid-Term Focus - Ongoing Support and 
Follow-Up)

Objective 4: Develop Standards-Aligned Learning Targets and Success Criteria:

Participants will be able to translate broad learning standards into specific, measurable, achievable, relevant, and time-bound (SMART) learning targets for individual lessons and units.

Participants will learn how to co-create or clearly communicate success criteria with students, outlining what proficient understanding of the standard looks like.

Objective 5: Implement Standards-Based Instructional Strategies:

Participants will explore and implement a variety of instructional strategies that are effective in engaging students with the content and promoting deep understanding of the standards (e.g., inquiry-based learning, project-based learning, differentiated instruction aligned to standards).

Participants will learn how to provide opportunities for students to apply their knowledge and skills in authentic contexts aligned with the standards.

Objective 6: Utilize Formative Assessment Data to Inform Instruction and Differentiation:

Participants will consistently use formative assessment data to identify students' levels of understanding in relation to the standards.

Participants will be able to differentiate instruction and provide targeted interventions or extensions based on formative assessment data to meet the diverse learning needs of students and accelerate their progress towards mastery.

Objective 7: Design and Utilize Standards-Based Tasks and Assessments:

Participants will learn how to design summative tasks and assessments that directly measure student mastery of the identified learning standards.

Participants will understand the importance of aligning assessment tasks with the rigor and complexity of the standards.
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Phase 3: Systemic Integration and Continuous Improvement (Long-Term Focus - 
Embedding Standards-Based Practices)

Objective 8: Collaborate to Ensure Curriculum Alignment Across Grade Levels:

Participants will engage in vertical teaming and collaboration to ensure a coherent and aligned curriculum that builds upon prior learning and prepares students for future standards.

Participants will work together to identify essential learning progressions within and across grade levels.

Objective 9: Develop and Utilize Common Assessments Aligned to Standards:

Participants will collaborate within grade levels or content areas to develop and utilize common formative and summative assessments that measure student progress against shared standards.

Participants will analyze data from common assessments to identify trends, inform instructional adjustments, and ensure equitable outcomes.

Objective 10: Foster a Culture of Shared Responsibility for Student Learning:

Participants will understand their role in contributing to a school-wide culture where all staff are focused on student mastery of standards and continuous improvement of instructional practices.

Objective 11: Use Standards-Based Data to Communicate Student Learning:

Participants will learn how to effectively communicate student progress towards mastery of standards to students, parents, and other stakeholders in a clear and meaningful way.

Objective 12: Continuously Reflect on and Refine Standards-Based Practices:

Participants will engage in ongoing reflection on their implementation of standards-based instruction and use data and feedback to continuously refine their practices to maximize student learning acceleration.

Long-Term Changes Needed:

Shift in Instructional Focus: Moving from a focus on covering content to ensuring student mastery of specific learning standards.

Emphasis on Assessment for Learning: Embedding formative assessment as an integral part of instruction to guide teaching and learning.

Collaborative Culture: Fostering strong collaboration among teachers within and across grade levels to ensure curriculum alignment and shared understanding of standards.

Data-Informed Decision Making: Routinely using standards-based assessment data to drive instructional decisions, interventions, and resource allocation.

Student Agency: Empowering students to understand learning targets, track their own progress against standards, and take ownership of their learning.

 

By focusing the professional development on these specific objectives, BCE can 
equip its staff with the knowledge, skills, and collaborative structures necessary to 
effectively implement standards-based instruction as a powerful lever for 
accelerating student learning and achieving their school improvement goals.

 

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
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Monitoring professional development (PD) for evidence of implementation requires 
a multi-faceted approach that looks at various indicators across different 
timeframes. Here's a breakdown of how BCE can monitor the implementation of PD 
related to the goals of effectively using a PDSA model and implementing standards- 
based instruction to accelerate learning:

I. Short-Term Monitoring (During and Immediately After PD Sessions):

Active Participation and Engagement:

Observation: Facilitators can observe the level of engagement during PD sessions (e.g., participation in discussions, completion of activities, asking relevant questions).

Artifact Collection: Collecting artifacts created during PD sessions (e.g., initial PDSA plans, standards deconstruction activities, formative assessment drafts).

Surveys and Feedback: Administering brief "exit tickets" or short surveys immediately after sessions to gauge participants' understanding and intended application of the concepts.

Self-Assessment and Reflection:

Reflection Logs: Asking teachers to complete short reflection logs after each session outlining key takeaways and how they plan to apply the learning in their classrooms.

Action Plans: Requiring teachers to develop initial action plans outlining specific steps they will take to implement new strategies or processes.

II. Mid-Term Monitoring (Weeks and Months Following PD):

Classroom Observations:

Formal and Informal Observations: Administrators and instructional coaches can conduct classroom observations focused on the implementation of PD content (e.g., evidence of PDSA cycles in action, clear learning targets aligned to standards, use of formative assessment strategies). Observation protocols should be aligned with the PD objectives.

Walkthrough Data: Collecting data during informal walkthroughs, looking for specific indicators of implementation.

Artifact Review:

Lesson Plans: Reviewing lesson plans for alignment with standards-based instruction and the integration of PDSA elements (e.g., planned data collection, reflection points).

Assessment Data: Examining classroom-based assessment data for evidence of standards mastery and the impact of new instructional strategies.  

 

Student Work Samples: Analyzing student work for evidence of deeper understanding and application of standards.

PDSA Documentation: Reviewing documentation of ongoing PDSA cycles being implemented by teachers or PLCs (e.g., plans, data collected, analysis, action steps).

PLC Meeting Minutes and Agendas:

Reviewing PLC meeting minutes and agendas for discussions related to PD implementation, data analysis, and collaborative planning using the PDSA model or focusing on standards-based instruction.

Teacher Self-Reporting and Check-Ins:

Surveys: Conducting periodic surveys to gather data on teachers' implementation efforts, challenges, and perceived impact on student learning.  

based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
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Individual or Small Group Check-Ins: Holding brief check-in meetings with teachers or PLC teams to discuss their progress and provide support.

Instructional Coaching Logs:

Reviewing logs from instructional coaches that document their work with teachers related to the implementation of PD content.

III. Long-Term Monitoring (Throughout the School Year and Beyond):

Student Achievement Data:

Analyzing Trends: Examining school-wide student achievement data (e.g., standardized test scores, benchmark assessments, progress monitoring data) over time to identify the impact of the implemented PD on student learning outcomes.  

 

Disaggregated Data: Analyzing data for different student subgroups to ensure equitable outcomes and identify areas where PD implementation may need to be adjusted.

School Improvement Plan Progress:

Tracking progress towards specific goals outlined in the school improvement plan that are directly linked to the PD initiatives (e.g., increased proficiency rates in specific standards, improved use of data for instructional decision-making).  

 

Teacher Retention and Leadership:

Monitoring teacher retention rates and the emergence of teacher leaders who champion and model the implementation of PD practices.

Sustainability of Practices:

Observing the extent to which the implemented practices become embedded in the school's culture and routine operations over time.

Formal Program Evaluation:

Conducting periodic formal evaluations of the PD program to assess its overall effectiveness and impact on teaching and learning. This may involve more in-depth data analysis, interviews, and focus groups.

i. What data will be considered and gathered? BCE will collect a combination 
of qualitative data (observations, artifacts, reflections, meeting notes, 
interview transcripts) and quantitative data (survey responses, assessment 
scores, walkthrough data, student achievement data, retention rates) across 
different timeframes to comprehensively monitor the implementation and 
impact of their professional development initiatives.

ii. Who is responsible for gathering data? Administration will strategically 
distribute the responsibilities for data collection.

iii. How frequently will data be analyzed? Monthly

 
d. What will be the indicators of success of this professional development (e.g. 

improved formative assessment data, teacher efficacy and perception data, ongoing 
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Objective 1: Deepen Understanding of Learning Standards:

Measure of Success:

Artifact Analysis: Review of artifacts (e.g., standards deconstruction documents) demonstrates accurate identification of essential knowledge, skills, and dispositions.

Teacher Articulation: Teachers can verbally or in writing explain the progression of specific standards across grade levels and identify potential learning gaps.

Teacher Explanation: Teachers can accurately define and differentiate between content, process, and performance standards during discussions or in written reflections.

Objective 2: Align Curriculum and Instruction with Standards:

Measure of Success:

Curriculum Mapping: Analysis of curriculum documents shows clear alignment with identified learning standards. Areas of misalignment are identified and plans for adjustment are documented.

Lesson Plan Review: Lesson plans increasingly include activities and resources that directly address the specific requirements of the standards.

Classroom Observation/Artifacts: Evidence (e.g., lesson plans, student handouts) shows learning targets aligned to specific standards are clearly communicated to students (verbally, visually).

Objective 3: Understand the Role of Formative Assessment in Standards-Based Instruction:

Measure of Success:

Teacher Definition: Teachers can accurately define formative assessment and explain its purpose in monitoring standards mastery.

PD Artifacts/Surveys: Teachers can identify and describe various formative assessment techniques learned during PD.

Teacher Reflection: Teachers articulate in reflections or surveys their understanding of how formative assessment data can inform instructional adjustments and targeted support.

Phase 2: Application and Implementation (Mid-Term Focus)

Objective 4: Develop Standards-Aligned Learning Targets and Success Criteria:

Measure of Success:

Lesson Plan Review: Lesson plans consistently include specific, measurable, achievable, relevant, and time-bound (SMART) learning targets aligned to standards.

Classroom Observation/Artifacts: Evidence (e.g., posted criteria, student discussions) shows success criteria are clearly communicated to students, and in some cases, co-created.

Objective 5: Implement Standards-Based Instructional Strategies:

Measure of Success:

Classroom Observation: Increased observation of teachers utilizing a variety of engaging instructional strategies (e.g., inquiry-based learning, project-based learning) that promote deep understanding of standards.

Lesson Plan Review: Lesson plans include opportunities for students to apply knowledge and skills in authentic contexts aligned with standards.

classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.
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Objective 6: Utilize Formative Assessment Data to Inform Instruction and Differentiation:

Measure of Success:

Classroom Observation: Evidence of teachers using formative assessment data to make real-time adjustments to instruction.

Lesson Plan Review/Teacher Documentation: Plans and documentation show differentiated instruction, interventions, and extensions are being implemented based on identified student needs from formative assessment data.

Objective 7: Design and Utilize Standards-Based Tasks and Assessments:

Measure of Success:

Assessment Review: Summative tasks and assessments are clearly aligned with specific learning standards and reflect the rigor and complexity of those standards.

Teacher Collaboration (Artifacts): Evidence of teachers collaborating on the design of standards-based tasks and assessments.

Phase 3: Systemic Integration and Continuous Improvement (Long-Term Focus)

Objective 8: Collaborate to Ensure Curriculum Alignment Across Grade Levels:

Measure of Success:

PLC Artifacts: Agendas and minutes from vertical team meetings show focused discussions on curriculum alignment and learning progressions across grade levels.

Curriculum Documents: Evidence of revisions and adjustments to curriculum documents reflecting vertical alignment efforts.

Objective 9: Develop and Utilize Common Assessments Aligned to Standards:

Measure of Success:

Common Assessment Artifacts: Development and consistent use of common formative and summative assessments aligned to shared standards within grade levels or content areas.

Data Analysis Documentation: Evidence of PLCs analyzing data from common assessments to identify trends and inform instructional adjustments.

Objective 10: Foster a Culture of Shared Responsibility for Student Learning:

Measure of Success:

PLC Discussions/School-Wide Initiatives: Evidence of increased collaboration and shared problem-solving related to student learning across the school.

Teacher Leadership: Emergence of teacher leaders who champion and model standards-based practices.

Objective 11: Use Standards-Based Data to Communicate Student Learning:

Measure of Success:

Communication Artifacts: Examples of clear and meaningful communication about student progress towards standards with students, parents, and other stakeholders (e.g., standards-based report cards, student-led conferences).

Parent/Student Feedback: Surveys or feedback mechanisms indicate improved understanding of student learning in relation to standards.
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Objective 12: Continuously Reflect on and Refine Standards-Based Practices:

Measure of Success:

Teacher Reflection Logs/PLC Discussions: Ongoing evidence of teachers reflecting on their implementation and using data and feedback to refine their practices.

School Improvement Plans: Inclusion of goals and action steps related to the continuous improvement of standards-based instruction.

Long-Term Changes Needed (Measured Over Multiple Years):

Shift in Instructional Focus:

Student Achievement Data: Demonstrable improvement in student mastery of specific learning standards over time.

Classroom Observations: Predominance of instruction focused on deep understanding and application of standards rather than solely content coverage.

Emphasis on Assessment for Learning:

Classroom Observations: Frequent and effective use of formative assessment strategies integrated into daily instruction.

Teacher Practice: Articulation and demonstration of how formative assessment data directly informs instructional decisions.

Collaborative Culture:

PLC Effectiveness Data: Evidence of productive and focused collaboration within and across grade levels, directly impacting instructional practices and student outcomes.

Data-Informed Decision Making:

Instructional Planning: Consistent use of standards-based assessment data to guide instructional planning, interventions, and resource allocation at all levels.

Student Agency:

Classroom Observations/Student Artifacts: Evidence of students understanding learning targets, tracking their own progress against standards, and taking ownership of their learning (e.g., self-assessment, goal setting).

 

 

The targeted audience of this Professional Development (PD) plan is primarily 
classroom teachers at Brenda Cowan Elementary (BCE).

 

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  



2024-2025 Phase Four: Professional Development Plan for Schools for School Year 2025-2026 - 2024-2025 Phase Four: Professional 

Development Plan for Schools for School Year 2025-2026_05052025_08:56 - Generated on 01/13/2026  
Brenda Cowan Elementary

Page 23 of 27

•

◦

◦

•

•

•

•

•

•

•

•

•

•

•

◦

◦

◦

◦

◦

◦

•

To effectively support the professional development plan focused on using the 
PDSA model and implementing standards-based instruction at Brenda Cowan 
Elementary in Lexington, Kentucky, the following specific resources will be needed:

I. Human Resources & Expertise:

PD Facilitators:

Internal Experts: Experienced teachers, instructional coaches, or administrators within BCE or the district who have expertise in the PDSA model and standards-based instruction.

External Consultants: Specialists in PDSA, standards alignment, formative assessment, or accelerated learning who can provide initial training or ongoing support.

Instructional Coaches: Dedicated individuals with the time and expertise to provide ongoing, individualized support to teachers in implementing the learned strategies in their classrooms.

PLC Facilitators/Leads: Teachers or coaches trained in facilitating effective Professional Learning Community meetings focused on PD implementation and data analysis.

Substitute Teachers: Funding or a system to provide substitute coverage for teachers to attend PD sessions, collaborate in PLCs, and engage in peer observations.

Technology Support: Personnel to assist with technology integration, online platforms, and data analysis tools used during PD and implementation.

II. Materials & Curriculum Resources:

Learning Standards Documents: Digital and/or hard copies of relevant learning standards (e.g., Kentucky Academic Standards, Common Core).

Curriculum Documents: Existing curriculum maps, units of study, and resources for analysis and alignment activities.

PD Materials: Handouts, presentations, articles, videos, and other resources to support learning during PD sessions.

Formative Assessment Resources: Examples of various formative assessment techniques, templates, and online tools.

Assessment Design Resources: Materials and guidance on designing standards-aligned summative assessments and tasks.

PDSA Cycle Templates & Tools: Visual organizers, data collection sheets, and protocols to guide the PDSA process.

Technology Platforms:

Learning Management System (LMS): Platform for sharing resources, facilitating online discussions, and tracking progress.  

 

Data Analysis Tools: Software or platforms for analyzing student achievement data and formative assessment results.  

 

Collaboration Tools: Online platforms for teachers to share resources, lesson plans, and PDSA cycle documentation.  

 

Exemplar Materials: Examples of standards-aligned lesson plans, assessments, student work, and PDSA cycle documentation from other schools or educators.

iii. What supplies and resources will be needed to implement this professional 
development?
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III. Time & Space:

Dedicated PD Time: Protected time within the school schedule for initial training sessions, ongoing workshops, and follow-up activities.

PLC Meeting Time: Regularly scheduled and protected time for Professional Learning Communities to collaborate on PD implementation, data analysis, and planning.  

 

Collaboration Time: Opportunities for teachers to collaborate across grade levels and content areas for curriculum alignment and common assessment development.

Meeting Spaces: Adequate and comfortable spaces for PD sessions, PLC meetings, and collaborative work.

Observation Time: Time allocated for administrators and coaches to conduct classroom observations focused on PD implementation.

IV. Financial Resources:

PD Budget: Funds allocated for external consultants, materials, technology platforms, substitute teachers, and potentially stipends for teacher leaders or facilitators.

Technology Infrastructure: Reliable internet access and necessary devices for teachers to engage in online resources and data analysis.

Printing and Supplies: Budget for printing PD materials, templates, and other necessary supplies.

V. Data & Assessment Resources:

Student Achievement Data: Access to relevant student data (assessment results, progress monitoring data) for analysis and to inform PDSA cycles.  

 

Formative Assessment Tools & Platforms: Resources (both analog and digital) to support the implementation and tracking of formative assessments.

Common Assessment Development Tools: Platforms or templates to facilitate the collaborative creation of common assessments.

Data Analysis Training & Support: PD focused on how to effectively analyze and interpret various types of student data.

VI. Leadership Support & Communication:

Administrative Support: Active and visible support from school and district leadership for the PD initiatives.

Clear Communication Plan: Regular communication to staff about the goals, expectations, and progress of the PD plan.

Feedback Mechanisms: Opportunities for teachers to provide feedback on the PD and its implementation.

 
g. What specific ongoing supports will be provided for professional development 

implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 4.
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District-Level Coaches: District coaches will work with building-level coaches 
monthly to ensure fidelity to the professional development's goals.

Building-Level Coaches: Building-level coaches will facilitate monthly PLCs, using 
instructional resources from the professional development to guide discussions and 
planning.

Teacher Leaders: Teacher leaders will meet bi-monthly to analyze student work, 
focusing on evidence related to standards-based instruction and the impact of 
implemented strategies.

Release Time: Release time will be provided for grade-level or content-area teams to 
collaboratively plan standards-based lessons and assessments, utilizing resources 
from the PD.

Mathematics Consultant: A mathematics consultant will meet monthly with grade- 
level math teacher teams from September through April to support the 
implementation of standards-based instruction in mathematics.

Ongoing Data Analysis: PLCs will regularly analyze student data to monitor the 
effectiveness of implemented strategies and make necessary adjustments.

Classroom Observations and Feedback: Administrators and coaches will conduct 
regular classroom observations, providing feedback focused on the implementation 
of standards-based instruction and the use of the PDSA model.

Online Resource Hub: An online platform will be maintained to provide ongoing 
access to resources, share best practices, and facilitate communication among 
teachers.

Mentoring Program: A mentoring program will pair experienced teachers with those 
new to standards-based instruction or the PDSA model.

Continued Professional Learning: Opportunities for continued professional learning 
will be provided throughout the year, building upon the initial PD and addressing 
emerging needs.

Administrative Support: Administrators will actively participate in and support the 
implementation of the PD, providing resources, time, and encouragement.

Regular Progress Monitoring: The effectiveness of the ongoing support and the 
implementation of the PD will be regularly monitored using the data collection 
methods outlined in the plan.

Feedback Mechanisms: Teachers will have ongoing opportunities to provide 
feedback on the support provided, allowing for adjustments and improvements.
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NA

 

5. If there is additional professional development information you would like to include, 
you may upload an attachment(s) here. If you do NOT wish to include an optional 
extension, please list N/A in the space provided below.
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