
 Comprehensive School Improvement Plan (CSIP) for 2025-26 
Needs Assessment: Priorities 
While the systems for planning (KCWP1) and support (KCWP 5) are very specific (e.g. item error analysis, small group instruction for skills master), the evidence for 
KCWP 2 primarily lists the tools used to track instruction (MTSS, PLCs, formative assessment trackers etc.) but is less specific about the “highly effective, culturally 
responsive, evidence-based” instructional practices being consistently used in the classroom (e.g. naming and describing specific high-leverage strategies or the data 
from instructional walkthroughs).  The evidence aligned to Mary Todd’s Key Core Work Processes is limited to two primary systems for academic support.  There is 
less specific documentation of the alignment and delivery of other key support resources, such as how we utilize EL, GT and SpEd services to uniquely design and 
deliver differentiated support to students across the school as a coordinated system, which is the main focus of KCWP 5.  

Needs Assessment: Processes, Practices, or Conditions 
KWCP __2_ : Processes, Practices, and Conditions for KCWP 2 

Practices (Instructional Delivery & Strategies) 

● Flexible Small Groups: This is a key instructional practice used to differentiate and target instruction based on student needs.
● Progress Monitoring: A systematic practice of regularly assessing student progress toward specific learning goals.
● Cooperative Learning Strategies (e.g., Kagan): Specific instructional practices utilized by teachers to enhance student participation and opportunities to

respond.

Processes (Systems & Procedures) 

● MTSS Process: The school uses the Multi-Tiered System of Supports (MTSS) as a formal process to identify student needs and deliver increasingly intensive



 

 

instructional support. 
●​ Associated Tracking Documents (MTSS): The process of documenting and tracking student data within the MTSS framework. 

Conditions (Data & Tools) 

●​ PLC Notes: The condition of having Professional Learning Community (PLC) discussions and documentation, suggesting a collaborative environment for 
instructional planning and review. 

●​ Data Sources: The condition of having specific evidence-based data sources to inform instruction: 
○​ MTE Data Overview Spreadsheet 
○​ CBA (Curriculum-Based Assessment) and CBM (Curriculum-Based Measurement) data 
○​ MTSS Group by Grade Spreadsheet 
○​ Student Data Binders 
○​ GRL Running Records and Benchmarks 
○​ Core Phonics Assessment 
○​ iReady Diagnostics (reading and math) 

 
 
KWCP __5_: Processes, Practices, and Conditions for KCWP 5 

Processes (Systems & Procedures) 

●​ PLC notes: Evidence of the process of collaborative data review and planning among teachers. 
●​ Intervention PLCs: A dedicated process for teams to meet and specifically discuss and plan academic interventions. 
●​ Student Support Team meetings: A formal process for reviewing complex student cases, often involving multiple stakeholders (teachers, counselors, 

administration) to design and align comprehensive support. 
●​ Continuous Improvement Model: This is the overarching process/condition that the entire system is designed to support, ensuring regular monitoring and 

adjustment. 

Practices (Instructional/Behavioral Strategies) 

●​ PBIS - EOS Points, weekly rewards, monthly rewards: These are specific practices related to the Positive Behavioral Interventions and Supports (PBIS) 
system for monitoring and reinforcing positive behavior. 

●​ Thinking Maps (Visual Representation): The practice/condition of visually representing the cognitive language of Thinking Maps in common areas and 



 

 

1: State Assessment Results in Reading and Mathematics 
By October 2026, Mary Todd Elementary will increase  from 35% p/d to 45% in math on KSA; By October 2026, Mary Todd Elementary 
will increase from to 36% p/d to 46% in reading on KSA. 
 Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2026, MTE will  
increase the percentage 
of P/D students in Reading 
from 36% to 46%, as 
evidenced by KSA. 

Continue to implement 
UFLI 
teaching strategies in K-2 
classrooms to supplement 
foundational skills. 
 

K-2 Classroom Teachers have 
been 
trained in UFLI and 
implementing 
these strategies in classroom 
 

PLC agendas, lesson 
plans, 
classroom 
observations, 
and walk-through data. 
RDIF release 
days/training 

weekly formative 
assessments 
PLC agendas 
Name and Claim 

Title 1 
RTA 

UFLI refresher courses, 
UFLI full training for any 
new staff 

By October2026, MTE will  
increase the percentage 
of P/D students in math 
from 35% to 45%, as 
evidenced by KSA. 

MAF Coach- will continue 
to 
work with select teachers 
individually and provide 
school-wide training 
around 

Intentional planning with MAF 
math 
coach across the building with a 
specific focus on increasing 
student 
discourse. 

PLC agendas, lesson 
plans, 
classroom 
observations, 
formative assessment 
tracker 

MyPath data dashboard from 
iReady, formative 
assessment tracker, 
common unit assessments 

Title 1 
MAF 

iReady PL, embedded 
learning for teachers on 
goal setting, educational 
mathematical practices,  

 

classrooms to support all students' thinking. 
●​ Students independently completing Thinking Maps: A key practice where students apply the tool to make their thinking visible. 
●​ Teachers providing feedback on those maps: An essential practice tied to the instructional strategy, closing the loop by giving feedback on student thinking. 

Conditions (Data & Resources) 

●​ Formative assessment tracker: The condition of having a dedicated tool for consistently monitoring learning during instruction. 
●​ Summative item error analysis: The condition of having a regular procedure for analyzing large-scale assessment data to identify areas for curricular and 

instructional adjustment. 
●​ Monthly running records for GRL recorded in Data Overview Spreadsheet: A condition of regular and standardized collection of specific literacy data. 
●​ Two coaches in the building now supporting all content areas: A key condition/resource providing instructional support and capacity building across the 

school. 

 
 



 

By October 2026, Mary Todd Elementary will increase  from 35% p/d to 45% in math on KSA; By October 2026, Mary Todd Elementary 
will increase from to 36% p/d to 46% in reading on KSA. 
 Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

the mathematical 
practices. 
 
 
 

Professional Learning 
conducted by 
our math coach for the entire 
teaching 
staff. 
 

and walk-through data. 
 
MAF co-teaching, 
professional learning 
 

 
 
 
 

2: State Assessment Results in Science, Social Studies, and Combined Writing 
By October 2026 Mary Todd Elementary will increase the percentage of p/d students from 25% to 35% in science; By October 2026, 
MTE  will increase the percentage of p/d students from 22% to 32% in social studies; By October 2026, MTE will increase from 19% to 
29% in writing. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By May 2026, MTE will 
increase science from 
25% to 35% as measured 
by the end of unit 
Common Assessments.  

KCWP 2 
Master Schedule will 
continue 
to provide dedicated 
instructional time for 
Science 
at all grade levels. STEM 
teacher will intentionally 
collaborate with 
classroom 
teachers to support and 
supplement Science 
instruction in STEM and 
classroom 

Ensure the connection between 
learning intentions and success 
criteria from the curriculum 
framework utilizing backwards 
design protocols to plan 
instruction along with formative 
and summative assessments as 
the foundation of the PLC 
process that includes 
analyzing student data in 
science 
 
Intentionally plan for 
opportunities to write in 
response to text, short answer, 
and extended response science 
questions at least weekly.  

PLC agendas, lesson 
plans, classroom 
observations, and 
walk-through data. 
 
 
Students will utilize 
student 
investigation journals 
to bolster their 
mastery of content and 
improve their 
writing. 
 
 

Formative assessment data 
Common Unit Assessments 

n/a Embedded/on going 
support from district 
resource specialist 

      

 



 

By October 2026 Mary Todd Elementary will increase the percentage of p/d students from 25% to 35% in science; By October 2026, 
MTE  will increase the percentage of p/d students from 22% to 32% in social studies; By October 2026, MTE will increase from 19% to 
29% in writing. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

 
 

By May 2026, MTE  will 
increase social studies 
from 22% to 32%  as 
measured by End of Unit 
Common Assessments.  

Common plan with district 
resource specialist for 
social studies to ensure 
alignment to standards 

Ensure students have more 
opportunities to write in 
response to content specific 
texts.  

Data conversations, 
PLCs, students 
showing mastery of 
standards for butting 
the tight question 

Data tracking growth from 
the initial baseline data point 
till the final daill oint,  

n/a embedded/on going 
support from district 
social studies resource 
specialist 

By May 2026, MTE will 
increase the percentage 
of students scoring in the 
p/d range from 19% to 
29% as measured by 
ODW assessments.  

Practice ODW 
assessments; consider 
using live scoring 

Create checklists in student 
friendly language that align to 
the state scoring rubric for odw 

Student checklists, 
state scoring rubric 

one time/month during 
writing PLCs 

n/a RTA - WRiting Revolution 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
3: Achievement Gap 
By October 2026, Mary Todd Elementary will decrease novice from 40% to 30% in math; By October 2026, MTE will decrease novice 
from 33% to  23% in reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

By October 2026, 
Mary Todd 
Elementary will 
decrease novice 
from 40% to 30% 
in math 

KCWP 2  
 
Employ targeted 
engagement strategies 
and cooperative learning 
structures to allow more 
opportunities for ALL 
students to participate, be 
actively engaged, and 
participate in student 
discourse while 
collaborative with peers 

Teachers will use engagement 
strategies and cooperative 
learning structures along with 
support from our MAF coach to 
provide students more 
opportunities for total 
participation, feedback 
collaboration, and discourse.  

MyPath data, formative 
assessments, 
summative 
assessments, MAP, 
PLC agendas, lesson 
plans, classroom 
observations 

bi-weekly by administration 
and weekly by coaches 

Title 1/MAF Grant MAF Professional 
Learning provided by 
MAF coach around 
identified Mathematical 
Practices and 
cooperative learning 
structures (Kagan 
Coaching) 

 
 

     

 



 

By October 2026, Mary Todd Elementary will decrease novice from 40% to 30% in math; By October 2026, MTE will decrease novice 
from 33% to  23% in reading. 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

 

By October 2026, 
MTE will 
decrease novice 
from 33% to  23% 
in reading. 

KCWP 2  
 
Employ targeted 
engagement strategies 
and cooperative learning 
structures to allow more 
opportunities for ALL 
students to participate, be 
actively engaged, and 
participate in student 
discourse while 
collaborative with peers 

Teachers will use engagement 
strategies and cooperative 
learning structures along with 
support from our MAF coach to 
provide students more 
opportunities for total 
participation, feedback 
collaboration, and discourse.  
 
These strategies will also 
support the use of academic 
vocabulary in student 
discussions and increase the 
rigor of questions asked by 
teachers  

MyPath data, formative 
assessments, 
summative 
assessments, MAP, 
PLC agendas, lesson 
plans, classroom 
observations 

same as above Title 1 Kagan follow up 
Kagan Coaching 
Send principal and AP to 
“Kagan Coaches Training” 
to be able to offer 
on-going training and 
support 

 
Intentionally plan for 
opportunities to write in 
response to text, short 
answer, and extended 
response questions at 
least weekly across all 
content 
 
Reduce the amount of 
time students are pulled 
out of the T1 setting by 
moving all T2 
interventions to a push in 
model, occurring in the 
classroom 
 

Common plan with instructional 
coaches; keep planning 
conversations grounded in data 
and make instructional changes 
as needed based on data 
 
 
 
 
Work with MTSS lead and 
interventionists to adjust 
intervention groups to allow 
interventionists to take over the 
T2 groups and push in to 
classrooms to teach the groups 

Writing  data, formative 
assessments, 
summative 
assessments, PLC 
agendas, lesson plans, 
classroom 
observations 
 
Intervention data but 
also T1 data showing 
the interventions are 
working 

writing journals with 
feedback across content 
areas 
 
 
 
 
 
 
 
Intervention progress 
monitoring and FAST 

n/a  

 
 

 



 
4: English Learner Progress 
By April 2026, 100% of English Learners will grow by 0.5 on ACCESS. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2025, 100% of 
our EL students will grow 
by at least .5 on their 
ACCESS composite score 
 

KCWP 1  
Common plan with grade 
level teams 
 
Push in to groups when at 
all possible to model EL 
strategies in a language 
rich environment 

Ensure all students are 
receiving grade level instruction 
in the tier 1 setting that uses 
specific academic vocabulary 
along with the implementation 
of learning strategies, such as 
EL Go To Strategies, to increase 
student discourse and active 
participation.   
 
Teachers will intentionally plan 
instructional activities using 
cooperative learning strategies 
to also increase active 
participation and engagement in 
whole groups and small groups 

PLC agendas, lesson 
plans, classroom 
observations, and 
walk-through data. 
Formative and 
summative assessment 
will be analyzed 
 

monthly EL PLCs 
formative and summon unit 
assessments 

n/a Teacher lead PL on EL 
Go To Strategies- 
embedded through PLCs 
and/or staff meetings 

 
 
 

     

       

 
 
 

     

 
 
 
 
 
 
5: Quality of School Climate and Safety 

 



 

By October 2026, 72.6 will increase belonging to 85. 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2026 Mary 
Todd Elementary will 
increase the Quality of 
School Climate and 
Safety percentage from 
72.6 to 85, 
 

KWCP 5 
Each classroom will have 
a 
classroom management 
plan 
that aligns with the 
school-wide 
PBIS/MTSS Plans, and can 
be 
articulated by all 
stakeholders. 
 

Ensure academic and 
behavioral 
expectations are actively 
modeled and 
are an existing part of the 
school 
culture. 
 
Ensure the expectations of 
students are 
clearly defined, and that group 
norms 
have been established within 
the 
classroom and common areas. 
 

Student Support Team 
notes, ODRs, 
school-wide PBIS 
(eOS) 
data analysis, 
classroom 
walkthroughs and 
DESSA Data 
 

bi-monthly at SST b/a n/a 

 
 
 

     

       

 
 
 

     

 
 

6: Postsecondary Readiness 
By May 2026, _____ will have  

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
       

      

 



 

By May 2026, _____ will have  

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
       

      

 

7: Graduation Rate 
By May 2026, _____ will have  

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
       

 
 
 

     

       

 
 
 

     

 

8: Family Engagement 
By May 2026, Mary Todd Elementary School will increase family engagement through a variety of strategies intentionally selected to enhance the 
academic and overall well-being of our students.  
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2026, MTE will 
have implemented all 
aspects of the previously 
planned FACE Plan to 
increase parent 
involvement and efficacy 

Implement and monitor 
the strategies developed 
and implemented from the 
plan 

FACE committee, with support 
from district FACE liaisons, will 
use data from family survey and 
engagement in school activities 
to refine and select a focus area 
for the year.  

FACE plan 
Family surveys 
Parent/community 
participation 

Principal, FACE lead, FACE 
liaison will monitor plan 
throughout the year 

Sec 6 
Title 1 
Toyota DPP 
FRC 

n/a 

 



 

By May 2026, Mary Todd Elementary School will increase family engagement through a variety of strategies intentionally selected to enhance the 
academic and overall well-being of our students.  
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  

 
 
 

MTE will offer a variety of 
events, activities, and supports 
to our families 

Participation and 
attendance at events 

Principal, FACE lead, FACE 
liaison will monitor plan 
throughout the year 

Sec 6 
Title 1 
Toyota DPP 
FRC 

n/a 

       

 
 
 

     

7: Working Conditions 
By May 2026, Mary Todd will increase the quality of school climate and safety status from 75.6 to 85.6 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
By October 2026, Mary 
Todd Elementary will 
increase the quality of 
school climate and safety 
from 75.6 to 85.6 

KCWP 5 
 
Each classroom will have 
a classroom management 
plan that aligns with the 
school wide PBIS/MTSS 
plan and can be 
articulated by all 
stakeholders 

Ensure academic and 
behavioral expectations are 
actively modeled and are an 
existing part of the school 
culture 
 
Ensure the expectations of 
students are clearly define and 
that group norms have been 
established within the 
classroom and common areas 
 
Admin will use the student code 
of conduct to consistently and 
fairly process referrals and offer 
restorative consequences.  

ODRs, Impact Survey, 
Staff feedback loops, , 
PBIS data  

PBIS committee monthly 
SST bi weekly 
Weekly via walkthrough data 

n/a Restorative practices 
refresher 

Admin team will create an 
instructional leadership 
team to review survey 
results, problem solve 
around climate and 
culture issues in the 

     

 



 

By May 2026, Mary Todd will increase the quality of school climate and safety status from 75.6 to 85.6 

​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding Professional Learning  
building, and represent 
the staff in all aspects of 
the school.  
 
 

       

 
 
 

     

 

 

 
 
 
 
 
 
 
 
 
 
 

 

 

Special Considerations for Targeted Support and Improvement (TSI) and Additional Targeted Support and Improvement (ATSI)  
 

Components of Turnaround Leadership Development and Support: 

 



 

Consider: How will you ensure that school leadership has or develops the skills and dispositions to achieve accelerated, meaningful, and sustainable increases in student 
achievement for underperforming subgroups? 

Response: 

  

  

Identification of Critical Resources Inequities: 

Consider: Describe the process used to review the allocation and use of resources (people, time, and money), any resource inequities that were identified that may 
contribute to underperformance, and how identified resource inequities will be addressed. 

Response: 

  

  

 

 

 

Additional Actions That Address the Causes of Consistently Underperforming Subgroups of Students 

 



 

Consider: Describe the process used to review the learning culture related to your targeted subgroup(s) and any additional actions that were determined to address the 
causes of underperformance. 

Response: 

  

  

  

Targeted Subgroups and Evidence-Based Interventions: 

Consider: Identify the areas of need revealed by the analysis of academic and non-academic data that will be addressed through CSIP activities for your targeted 
subgroup(s). What evidence-based practice(s) will the school incorporate that specifically targets the subgroup(s) achievement that contributed to the TSI identification? 
How will we monitor the evidence-based practice to ensure it is implemented with fidelity? 

Response: 

  

 

  
 

 

 
 



 
TSI Evidence-based Practices 

The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based 
practices (EBP) and requirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only 
required for schools identified for Targeted Support and Improvement (TSI), KDE encourages all school leaders to review evidence related to new programs, practices, or interventions 
being implemented in the school. In addition to documenting the evidence below, TSI schools are expected to upload a description of their evidence review process, the findings of 
their evidence review, and a discussion of the local implications into the CIP. 

Specific directions regarding documentation requirements for each chosen EBP can be found in the “Compliance Requirements” resource available on KDE’s Evidence-based Practices 
website. Marking the “Uploaded in CIP” box indicates that you have uploaded required documentation along with this goal template into the platform.    

 Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence. 

Evidence-based Activity Evidence Citation Uploaded in CIP 

Train staff to implement 
inductive teaching strategies. 

Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. 
Routledge: New York, NY. 

☒ 

    ☐ 

    ☐ 

    ☐ 

    ☒ 

 

 

https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Documents/Compliance%20Requirements.pdf
https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Pages/default.aspx
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2025-2026 Phase One: Executive Summary for Schools

Describe the school’s size, community/communities, location, and changes it has experienced in 
the last three years. Include demographic information about the students, staff, and community 
at large. What unique features and challenges are associated with the community/communities 
the school serves? 
 

Mary Todd Elementary School (MTE) is located on the northeast side of Fayette 
County, Kentucky, within an older, established community where the Joyland 
Amusement Park used to be. The school is situated in the Joyland neighborhood 
and was named for Abraham Lincoln's wife, who was born and raised in Lexington. 
The facility was originally built in 1958.

MTE currently serves a population of 384 students. The student body is racially and 
ethnically diverse: 46% Hispanic, 38% Black, 10% White, and 5% 2 or more races, 
and 1% Asian. MTE serves a socioeconomically disadvantaged population, identified 
as a Title 1 school, with over 81% of students qualifying for free or reduced lunches 
(FRAM eligible). Additionally, MTE supports a large multilingual population, with over 
200 English language learners (ELLs), accounting for more than 50% of the student 
body. Roughly 70 students have IEPs.

 

Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder 
involvement and engagement in the improvement planning process?  
 

Mary Todd prioritizes partnerships with parents, families, and community members, 
viewing them as essential partners in a child’s educational experience. The school is 
committed to fostering collaborative and community partnerships. MTE is fortunate 
to have numerous community partners that support our students in substantive 
and varied ways. 

Specifically, we have long-standing collaborative partnerships with: YMCA of Central 
Kentucky, University of Kentucky Nursing Program, Toyota through the Driving 
Possibilities Grant, CHI Health, Valvoline, Raising Canes, First Church of God, 
FaithPointe, Fayette Education Foundation, OMAC, and various others. These 
relationships form bonds that provide security and support to our students, and 
help to broaden their perspectives. School staff strives to make personal 
connections with student families through newsletters, parent-teacher conference 
nights, and multiple family events, such as a yearly grandparent breakfast. MTE is 
actively working to recruit more families for the school’s PTA to continue the 
organization's work.

 

Provide the school’s purpose statement and supplementary content such as mission, vision, 
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe 

Description of the School

School Stakeholders

School's Purpose
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how the school embodies its purpose through its program offerings and expectations for 
students and how stakeholders are involved in its development. 
 

The mission statement of Mary Todd Elementary School is excellence for all in 
academics, wellness, and citizenship. Our beliefs are as follows: We believe all 
children can be successful learners and that learning promotes future success in 
school and life.  We believe all students should have the opportunity to excel 
academically, regardless of their zipcode, place of birth, color of their skin, gender, 
or language spoken in their home.  We also believe in educating the whole child and 
work hard to meet the basic needs of our students so they can come to school 
ready to learn.

 

Describe the school’s notable achievements in the last three years. 
 

Serving an area with a large number of rental and Section 8 residences, including 
complexes with high needs, MTE embraces the opportunity to be a powerful, 
stabilizing force in students' lives. This environment fosters a focus that expands 
beyond the traditional academic model. Recognizing that students' social and 
emotional well-being is foundational to learning, MTE prioritizes Social and 
Emotional Learning (SEL), in addition to academic excellence, ensuring students' 
foundational needs are met so they can successfully engage with their academics.

MTE has implemented integrated support systems to address these challenges:

• The school houses an onsite medical clinic providing both medical and 
psychological services.

• The certified teaching staff is made up of: 18 homeroom teachers, 1 preschool 
teacher, 1 gifted/talented teacher, 3 English learner teachers, 4 special area 
teachers (library, STEM, PE, and art), 3 interventionists, 5 special education teachers, 
and 12 paraeducators.  School staff also includes a dedicated school social worker, 
purchased through school-based Title 1 funds,  child guidance specialist (counselor), 
and a district mental health specialist to help meet the social and emotional needs 
of the student body.  .

MTE’s structures for success are geared towards novice reduction and closing the 
achievement gap. The school operates under the mission of excellence for all in 
academics, wellness, and citizenship, believing that all children can be successful 
learners and that students, families, educators, and the community share in the 
responsibility for learning results. MTE has seen significant gains in recent years, 
raising its overall Kentucky State Assessment (KSA) score from 41.3 (Orange) in 2023 
to 56.2 (Yellow) in 2024.

Mary Todd is included in the Toyota Driving Possibilities Grant that will work to 
positively impact the entire Bryan Station High School feeder pattern. The grant will 
run for 5 years and seek to overcome various obstacles and barriers within the 
community while bringing more opportunity to the students, and families. We 

Notable Achievements
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applied for and received a MAF grant which allows us to dedicate a staff member to 
working with and coaching our teachers around improved mathematics instruction. 
This grant will last for two years with the option to renew for an additional two 
years. This grant will also help to improve student outcomes and reduce novice 
scores along with improving our Tier I instruction.

 

Describe areas for improvement that the school is striving to achieve in the next three years.
n/a

 

Provide any additional information you would like to share with the public and community that 
were not prompted in the previous sections. 
 

n/a

 

Areas of Improvement

Additional Information
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2025-2026 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment for Schools 
 
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine 
the current reality and establish a foundation for decision-making around school goals and 
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the 
comprehensive school improvement plan to build staff capacity and increase student 
achievement. The needs assessment is to be conducted annually as an essential part of the 
continuous improvement process and precedes the development of strategic goals (i.e. desired 
state).  
 
While the focus of continuous improvement is student performance, the work must be guided by 
the aspects of teaching and learning that affect performance. An effective improvement process 
should address the contributing factors creating the learning environment (inputs) and the 
performance data (outcomes).  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that they will address later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school to complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions.

Protocol

• names of school council members, leadership teams and stakeholder groups (i.e., 
Family Resource Youth Service Centers, community partners such as civic and 
business organizations, etc.) involved in the process 
• a timeline of the process 
• the specific data reviewed and analyzed 
• how and where the meetings were documented.

 Our instructional leadership team. made up of team leads, department leads, 
school based instructional coach, math achievement fund coach, student support 
team and administrators, reviewed data from our school for the past 3 years. We 
looked primarily at behavior data, survey data, MAP, and guided reading levels and 
KSA data for the years available. Mary Todd teachers record assessment data in 
living document called the  "MTE Data Overview". This spreadsheet houses MAP, 
iReady, other diagnostic assessment data, KSA results when released to the public, 
and links to reflections to Pear Assessment Common Unit Assessments. This year, 
instead of including a required guided reading level, the school is targeting Oral 

1. Clearly detail the process used to determine the priorities of this year's needs 
assessment. Include the following information in your response:  
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Reading Fluency.  As assessments are administered across the school year, data will 
be added to this data overview. Meeting notes are housed in PLC agendas.

 
Review of Previous Plan

In a review of the previous year's CSIP/Needs Assessment we will continue to focus 
on our Tier 1 processes and instruction. The results as evidenced by the 2024 KSA 
data showing a significant gain from the previous year,  increasing our overall score 
from a 41.3 Orange ranking to a 56.2 Yellow ranking.

In 2024, we saw improvements in multiple areas including combined Math and 
Reading, (2023- 42.4 2024 63.1), combined Science, Social Studies and 
Writing(2023-37.9, 2024 40.0), and in English Learner Progress (2023-31.4, 2024- 
98.2

 The AP and SBIC will continue to monitor these instructional processes in team 
plannings and on lesson plan templates.  We changed the model of planning and 
moved away from departmentalized planning to team common planning for all 
content areas.  Focus on exemplars and backwards planning proved to be a 
successful tool as we saw an increase in student achievement on summative 
assessments and common assessments.  

 The entire district is still learning the two new curricula introduced last year in ELA 
and Math.  We continue to benefit from the support with literacy implementation 
from our SBIC and math implementation through our math coach, partially funded 
through the MAF grant.  These coaches are largely focusing this year on unit and 
lesson internalization and ensuring teachers are not only planned but prepared to 
deliver highly engaging, rigorous lessons, aligned to standards.  

 As part of the grant, we will focus on increasing student discourse in our math 
lesson and teams will continue to work through math instructional processes by 
ensuring students understand math at the concrete, representational, and abstract 
level (CRA). 

  PLC will continue to be the vehicle that drives our student success. We will use this 
time to analyze, reflect and scrutinize student data to adjust our instruction. We will 
continue with our collegial planning time of twice a week. This will allow for more 
time for teachers to work as instructional teams as they work through the 
internalization process. This will continue to help us refine and ensure that our Tier 
1 instruction continues to improve student outcomes.

 The gains in our KSA data from 2023 to 2024 indicated that the systems and 
processes currently in place are working to improve student outcomes and we need 
to continue to hone our practice to keep our academic momentum. 

2. Summarize the implementation of the goals, objectives, strategies and activities 
from the previous year’s comprehensive school improvement plan (CSIP). What was 
successful? How will your results inform this year’s plan?



2025-2026 Phase Two: The Needs Assessment for Schools - 2025-2026 Phase Two: The Needs Assessment for 

Schools_10292025_14:35 - Generated on 01/20/2026  
Mary Todd Elementary School

Page 5 of 12

 Our instructional leadership team, made up of principal, assistant principal, SBIC, 
MAF coach, district mental health specialist (DMHS) school social worker, child 
guidance specialist, MTSS lead, and achievement and compliance coaches, reviewed 
data from our MTE Data overview tool along with previous CSIP documents, KSA 
data trends to identify and develop a plan of action to create systems and practices 
that will continue to move all our students toward proficiency.

 
Trends

Academic Trends - In reviewing data from the previous two years, in comparison to 
current data, Science showed an increase of proficient/distinguished students by 
12% and a reduction in Novice by 17%.  The percentage of students scoring in the 
proficient/distinguished range in math increased by 3% but Novice also increased by 
10%.  Reading proficient/distinguished remained the same as the previous year but 
reduced Novice by 3%.  Social Studies proficient/distinguished decreased by 3% and 
the percent of students in the Novice range remained the same as in previous 
years.  In combined writing, p/d grew by 12% but Novice also increased by 4%.  In 
looking at these trends, it is evident goals for improvement need to be focused on 
reducing novice in math, social studies, and combined writing.  

Cultural Trends-  We are currently 45.99% Hispanic, 37.98% African-American, 
10.08% White and 4.39% 2 or more races, and below 1% for the categories of Island 
Pacific, Asian and Indian. 44.19% of our students are receiving services as active EL 
students.  8.27% of our students come from homes where English is not the first 
language spoken, but have tested out of EL.   Working in a building where the 
majority of the students do not speak English as their first language presents a 
unique challenge as our staff is learning to become more adept at teaching to meet 
our student needs. 

Our attendance numbers have improved over the last two schools years.  We have 
been intentional about stressing attendance with our students and families and it 
has yielded results. In 22-23 our overall attendance was 92.25%, in 23-24 it was 
93.13% and currently it is 94.65%.  We had 41.34 ODRs per 100 student in the 22-23 
school year and that number dropped to 30.41 in 23-24 school year.  OSS 
suspensions dropped as from 4.85 per 100 students to 1.37 per 100 students.  We 
also obtained a Gold rating from PBIS for the 23-24 school year. Impact data shows 
an overall decline from the previous year in areas related to coaching and culture in 
building and relationships with administrators. 

3. After analyzing data trends from the previous two academic years, which academic, 
cultural and behavioral measures remain significant areas for improvement?  
 
Example of Trends  
• Behavior remains an area for improvement, as referrals have increased in the last two 
years from 204 in 2023-2024 to 288 in 2024-2025.  
• Reading for students in our gap groups remains an area for improvement because the 
district saw an 11% increase in novice scores in reading among students with 
achievement gaps from 2024-2025.
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Behavioral Trends - we have 96 students (25%) in the "Zero Club"; these students 
have zero referrals, zero unexcused absences or tardies, and no failures.  We still 
have a high percentage of students with multiple unexcused absences and tardies. 
 Our leadership team is prioritizing home visits and increased communication using 
Parent Square to facilitate supports with these families and get students to school 
by removing barriers.  Based on last year's PBIS data, we are a Gold PBIS school. 
 Currently, 99.46% of our students are responding to our Tier 1 behavioral 
expectations.  That is a slight improvement from the past two years where this time 
of the year, an average of 98% of our students were responding to Tier 1 behavioral 
supports and expectations. 

 
Current State of Academics and Climate and Culture

For this school year (2025), 1.8% of our students entered kindergarten as "ready 
with enrichments", 18.8% are "kindergarten ready", and 79.2% of our students are 
"ready with interventions".

KSA Data:

Overall rating is 53.1 (Orange), down from the 2024 score of 56.2 (Yellow).  Reading 
and Math is 54.9, Science, Social Studies  & Writing is 49.4. English Learner Progress 
is 66.9, down from, 98.2 and Quality of School Climate and Safety is 72.6, down from 
77.8 in 2024.   

36% of students are proficient or distinguished in reading. 32% of students are 
proficient or distinguished in Math. 7% of students are proficient or distinguished in 
Combined Writing. 

4. Describe in narrative form the current academic state of the school using precise 
numbers and percentages as revealed by multiple sources of your most recent outcome 
data. Cite the source of data used. Consider the following data sources:  
• Kentucky Summative Assessments  
• Benchmark assessments  
• Formative assessments  
• Graduation rate  
• Progress in achieving English language proficiency  
• Student access to high quality instructional resources, advanced placement courses, 
dual credit courses, career and technical education courses, before/after school and 
summer programs, preschool, full day kindergarten  
 
Example of Current Academic Narratives:  
• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that 
32% of all students receive Tier II intervention in reading.  
• Fifty-four percent (54%) of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are on 
grade level in math.
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Spring 25 MAP scores : 38% of students are proficient or distinguished in reading 
and 39% were proficient or distinguished in Math. 

Fall 25 MAP scores: 28% of students are proficient or distinguished in reading and 
27% are proficient or distinguished in Math.

 

As reported by the Title 1 Family Engagement Log, there were a total of 307 
conferences and 7683 personal contacts for the 2024-2025 school year. Fall 
semester events included 325 family participants (3 combined events) and spring 
semester had 158 (3 combined events).

According to the district-school family survey in Spring 2025, 93% had positive 
agreement for statements regarding classroom learning. 92% favorable response to 
culture and climate statements. 90% positively responded to statements about 
family engagement. 93% responded positively to statements about Portrait of a 
Graduate. 

Based on the most recent Impact KY Working Conditions Survey (2023-2024), 
perceptions of the overall school learning environment of the school had declined 
from 50% favorable responses to 38% favorable responses.  The survey indicated 
predominately negative responses in the areas of trust between teachers and 
administrators and attitudes of colleagues.  

 
Strengths

5. Describe in narrative form the current climate and culture conditions of the school 
using precise numbers and percentages as revealed by multiple sources of your most 
recent data. Cite the source of data used. Consider the following data sources:  
• Educator and school staff retention rates  
• High-quality professional learning opportunities  
• Chronic absenteeism  
• School climate  
• Behavior  
• Staff and student access to mental healthcare  
• Family and community involvement  
 
Example of Current Climate and Culture Narratives:  
• Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact 
survey data shows that 71% of staff feel like they belong at our school.  
• Fifty-eight percent (58%) of families participated in a family engagement activity during 
the 2024-2025 school year.

6. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths of the school.  
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KSA Data: Science had 25% P/D after having 13% and 14% in the previous two 
school years. 

49 certified staff have participated in at least 2 days of KAGAN Cooperative Learning 
Strategies Professional Learning and 12 certified staff have participated in 4 days. 
This is in an effort to increase equal participation, simultaneous interactions, and 
opportunities to respond. 

5 certified staff members have participated in high-quality professional learning 
through the Kentucky Reading Academies. 

The school has one Math Achievement Fund Coach and one School-Based 
Instructional Coach to support student achievement through facilitating PLCs, 
coaching teachers, and analyzing data.

The school is currently reapplying for the Read to Achieve grant which provides a 
literacy interventionist specializing in foundation literacy.  If awarded the grant for 
this renewal, this will be the 5th time the school has been awarded this grant, 
allowing us to start our 13th year with these supports. 

 
Leverages/Assets

The continued focus on engagement strategies (cooperative learning), foundational 
reading skills and making learning visible are positively impacting student 
achievement along with our PLC and data analysis processes.

Coaches are also working with teams to expand teacher planning sessions to 
include strategies for English Learners and models of coteaching that are the most 
effective for supporting student achievement.  District initiatives for unit and lesson 
internalization are also an area of focus as coaches and admin work to ensure 
teachers are not just planned for instructional lessons, but also thoroughly 
prepared to deliver standards aligned, engaging, differentiated, rigorous 
instruction. 

Example:  
• We have active partnerships with twelve community organizations and businesses.  
• Eighty-three percent (83%) of certified staff have participated in high-quality 
professional learning through the Kentucky Reading Academies.

7. Explain how the district will utilize its strengths and leverages, including community 
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to 
improve areas for improvement listed above.  
 
Examples:  
• We will coordinate efforts with our community partners to meet the behavior needs of 
more students.  
• We will utilize the knowledge gained from the Kentucky Reading Academies to develop a 
reading action plan to target students in our achievement gap groups.
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Evaluate the Teaching and Learning Environment

Consider the processes, practices and conditions evident in the teaching and learning 
environment as identified in the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction  
KCWP 3: Design and Deliver Assessment Literacy  
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support Processes  
KCWP 6: Establish Learning Environment and Culture

 No
 Yes

COMMENTS
 
n/a

 
 

 No

 Yes
COMMENTS
 
While the systems for planning (KCWP 1) and support (KCWP 5) are very specific 
(e.g., item error analysis, small group instruction for skills mastery), the evidence for 
KCWP 2 primarily lists the tools used to track instruction (MTSS, PLCs) but is less 
specific about the "highly effective, culturally responsive, evidence-based" 
instructional practices being consistently used in the classroom (e.g., naming and 
describing specific, high-leverage strategies or the data from instructional 
walkthroughs).

 
 

8a. KCWP 1: Design and Deploy Standards  
Schools continually assess, review, and revise school curricula to support the assurance 
that all students have the knowledge, skills, and dispositions for future success.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8b. KCWP 2: Design and Deliver Instruction  
Instructional programs include consistent implementation of evidence-based 
instructional practices essential for academic, behavioral, and social-emotional 
competencies that are aligned to Kentucky Academic Standards and current research.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8c. KCWP 3: Design and Deliver Assessment Literacy  

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://www.education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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 No
 Yes

COMMENTS
 
n/a

 
 

 No
 Yes

COMMENTS
 
n/a

 
 

 No

 Yes
COMMENTS
 
The attached evidence for this Key Core Work Process is limited to two primary 
systems for academic support. There is less specific documentation of the 
alignment and delivery of other key support resources, such as how we utilize EL, 
GT, and SpEd services to uniquely design and deliver differentiated support to 
students across the school as a coordinated system, which is the main focus of this 
KCWP.

Schools have a comprehensive, balanced assessment system that provides a variety of 
evidence to support educational decision making and includes four primary assessment 
purposes: formative, diagnostic, interim/benchmark, and summative.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8d. KCWP 4: Review, Analyze and Apply Data Results  
Schools communicate and implement a sustainable system for reviewing, analyzing, and 
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful 
evidence of student learning.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8e. KCWP 5: Design, Align and Deliver Support Processes  
Schools establish a framework that organizes systems, data, and practices to promote 
positive, equitable and inclusive learning experiences for all students.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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 No
 Yes

COMMENTS
 
n/a

 
 

8f. KCWP 6: Establish Learning Environment and Culture  
Schools intentionally design the learning environment to be inclusive and accessible for 
all students within a culture where learning and continued growth is the primary focus 
and foundation for all actions.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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School Key Elements

Attachment Name Description Associated Item(s)

•  

Attachment Summary
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2025-2026 Phase Two: School Assurances
Introduction 
 
 
 
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed.

Federal Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Programs

1. If the school receives Title II, Part A funds, the school provides professional 
development for staff that is in accordance with the purpose of Title II, Part A of ESSA 
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven 
and classroom-focused); addresses the needs of all students; and, strives to ensure all 
students are transition ready as intended by Section 2103 of ESSA, which governs the 
local use of Title II, Part A funding.

2. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations) 
200.403 and 200.405.

3. The school distributes to parents and family members of participating children 
in a targeted assistance program, or all children in a schoolwide program, a written 
parent and family engagement policy, which is agreed on by such parents, and describes 
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The 
school makes the policy available to the local community and updates it periodically to 
meet the changing needs of parents and the school. For reference, Section 1116(b) of 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

ESSA allows existing parent and family engagement policies the school may have in 
place to be amended to meet the requirements under Title I, Part A.

4. The school convenes an annual meeting, at a convenient time, to which all 
parents of participating children in a targeted assistance program, or all children in a 
schoolwide program, are invited and encouraged to attend, to inform parents of their 
school's participation in Title I, Part A and to explain the requirements of Title I, Part A, 
and the right of the parents to be involved, as required under Section 1116(c)(1).

5. The school offers a flexible number of meetings to parents, such as meetings in 
the morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2).

6. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I. This includes the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan under section 1114(b). If a school has 
in place a process for involving parents in the joint planning and design of the school's 
programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)).



2025-2026 Phase Two: School Assurances - 2025-2026 Phase Two: School Assurances_10292025_14:01 - Generated on 01/20/2026  
Mary Todd Elementary School

Page 5 of 14

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

7. The school provides parents of participating children in a targeted assistance program, 
or all children in a schoolwide program— 
 
A. timely information about programs under Title I; 
 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging state academic standards; and 
 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)).

8. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the state's high standards. The compact meets the requirements outlined in ESSA 
1116(d)(1-2).

9. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging state academic standards, state and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1).
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 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

10. The school provides materials and training to help parents to work with their 
children to improve their children's achievement, such as literacy training and using 
technology (including education about the harms of copyright piracy), as appropriate, to 
foster parental involvement, as required in ESSA Section 1116(e)(2).

11. The school educates teachers, specialized instructional support personnel, 
principals, other school leaders, and other staff, with the assistance of parents, in the 
value and utility of contributions of parents, and in how to reach out to, communicate 
with, and work with parents as equal partners, implement and coordinate parent 
programs, and build ties between parents and the school, as required in ESSA Section 
1116(e)(3).

12. To the extent feasible and appropriate, the school coordinates and integrates 
parent involvement programs and activities with other federal, state, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)).

13. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Schoolwide Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5).

14. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)).

15. In a schoolwide program, the school developed a comprehensive plan (the 
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for 
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA). 
 

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the 
involvement of parents and other members of the community to be served as well as 
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.) 
as required by Section 1114(b)(2) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will 
remain in effect for the duration of the school's participation under Title I, Part A of ESSA 
as required by Section 1114(b)(3) of ESSA. 
 

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
available to district leadership, parents, and the public and in an understandable and 
uniform format as required by Section 1114(b)(4) of ESSA. 
 

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to 
the extent appropriate and applicable, coordinates with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1114(b)(5) of ESSA. 
 

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
based on a comprehensive needs assessment, which included a review of academic 
achievement data, and includes, among other items, a description of the strategies the 
school will implement to address school needs as required by Section 1114(b)(6) of ESSA. 
The comprehensive needs assessment was developed with the participation of 
individuals who will carry out the schoolwide program plan, and the school documents 
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 Yes
 No

 N/A

how it conducted the needs assessment, the results it obtained, and the conclusions it 
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations). 
 

21. In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a 
comprehensive plan (CSIP) that includes a description of the strategies to be 
implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

22. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the state's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging state academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging state academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.
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Title I Targeted Assistance School Programs
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23. In a targeted assistance school program, participating students are identified in 
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related, 
objective criteria. 
 

24. In a targeted assistance school program, the school serves participating students 
using resources under Title I, Part A of ESSA to meet challenging state academic 
standards as required by Section 1115(b)(2)(A) of ESSA. 
 

25. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies 
to strengthen the academic program of the school, which may include, for example, 
expanded learning time, summer programs, and/or a tiered model to prevent and 
address behavioral problems. 
 

26. In a targeted assistance school program, the school serves participating students by 
coordinating with and supporting the regular educational program as required by Section 
1115(b)(2)(C) of ESSA. 
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27. In a targeted assistance school program, the school serves participating students by 
providing professional development to, for example, teachers, administrators, classified 
staff, and/or other school personnel who work with participating students as required by 
Section 1115(b)(2)(D) of ESSA. 
 

28. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the 
involvement of parents of participating students in accordance with Section 1116 of 
ESSA. 
 

29. In a targeted assistance school program, the school serves participating students, to 
the extent appropriate and applicable, by coordinating with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1115(b)(2)(F) of ESSA. 
 



2025-2026 Phase Two: School Assurances - 2025-2026 Phase Two: School Assurances_10292025_14:01 - Generated on 01/20/2026  
Mary Todd Elementary School

Page 12 of 14

 Yes

 No

 N/A
COMMENTS

 
 

Schools Identified for Targeted Support and Improvement

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

30. In a targeted assistance school program, the school provides assurances to the local 
educational agency (district) that the school will—  
(i) help provide an accelerated, high-quality curriculum;  
(ii) minimize the removal of children from the regular classroom during regular school 
hours for instruction provided under Title I;  
(iii) serve participating students by reviewing the progress of participating students on an 
ongoing basis and revising the targeted assistance program, if necessary, to provide 
additional assistance to meet challenging state academic standards as required by 
Section 1115(b)(2)(G) of ESSA.

31. If identified for targeted support and improvement in the previous year, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school developed and implemented a plan to improve student outcomes that, among 
other items, was informed by all indicators, including student performance against long- 
term goals; included evidence-based interventions; and, approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21). 
 

32. If identified this school year for targeted support and improvement, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school will develop and implement a plan to improve student outcomes that, among 
other items, is informed by all indicators, including student performance against long- 
term goals; includes evidence-based interventions; and, is approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21).



2025-2026 Phase Two: School Assurances - 2025-2026 Phase Two: School Assurances_10292025_14:01 - Generated on 01/20/2026  
Mary Todd Elementary School

Page 13 of 14

 
 

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

33. If identified in the previous year for additional targeted support and 
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented 
a plan to improve student outcomes that also identified resource inequities to be 
addressed through implementation of such plan.

34. If identified this school year for additional targeted support and improvement 
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to 
improve student outcomes that also identifies resource inequities to be addressed 
through implementation of such plan.
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2024-2025 Phase Four: Professional Development Plan for Schools 
for School Year 2025-2026
Research demonstrates a positive link between high-quality professional learning (HQPL), 
teaching practices and student outcomes. Effective professional learning not only has the 
potential to improve both classroom instruction and student outcomes, but also it can be 
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local 
level, it is important to ensure alignment to the characteristics of High-Quality Professional 
Learning.  
 
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.  
 
Per Section 2, “Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.”  
 
Section 3 further provides, “Each school and local district professional development plan shall 
contain the following five (5) elements:  
 
(1) A clear statement of the school or district mission;  
 
(2) Evidence of representation of all persons affected by the professional development plan;  
 
(3) A needs assessment analysis;  
 
(4) Professional development objectives that are focused on the school or district mission, 
derived from the needs assessment, and specify changes in educator practice needed to improve 
student achievement; and  
 
(5) A process for evaluating impact on student learning and improving professional learning, 
using evaluation results.”

What is the school’s mission?
Preparing leaders for excellence in academics, wellness, and citizenship

 

1. Professional Development Plan

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
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Increased engagement through cooperative learning strategies across all content 
areas.

 

Evidence of visible thinking for the purpose of creating authentic writing pieces/ 
writing in response to text.

 

These priorities will improve our overall Tier 1 instruction and drive student learning 
and achievement to address our concerns with KSA proficiency rates in both Math 
and Reading along with helping to reduce the number of students testing in the 
novice category .

 

Educators will develop a comprehensive understanding of cooperative learning theories, research-based practices, and their impact on student engagement and achievement across all content areas.

Educators will believe in the value and efficacy of cooperative learning as a means to increase student engagement, foster collaboration, and enhance academic outcomes, regardless of subject area or student population.

Educators will be able to design, implement, and differentiate cooperative learning strategies (e.g., Think-Pair-Share, Jigsaw, Numbered Heads Together) that align with content standards and support diverse learners in collaborative settings.

Educators will consistently integrate cooperative learning structures into daily instruction across all content areas, reflect on their effectiveness, and adjust practices based on student needs and feedback.

 

By the end of the professional learning cycle, 100% of participating educators will be able to articulate and apply at least three research-based cooperative learning strategies, demonstrating a clear understanding of their impact on student engagement and achievement across content areas.

By the end of the first semester, educators will implement at least two cooperative learning strategies weekly, as documented through lesson plans or instructional walkthroughs.

By the end of the academic year, student achievement will increase by at least 25% in formative and summative assessment scores in classrooms where cooperative learning strategies are implemented consistently, as measured by common assessments, benchmark data, or standards-based grading. This improvement will reflect higher levels of engagement, deeper understanding of content, and stronger collaborative problem-solving skills among students.

 

through the development of goals, objectives, strategies and activities. What are the 
top two areas requiring professional development?

3. For the first identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
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•

•

•

•

•
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•

Administrators and instructional coaches will conduct regular classroom walkthroughs using a cooperative learning look-for tool aligned to the strategies introduced in professional development (e.g., evidence of structured student collaboration, use of specific cooperative learning protocols).

Teachers will submit lesson plans and instructional artifacts (e.g., group task designs, rubrics, student work samples) that demonstrate the integration of cooperative learning structures.

Professional Learning Communities (PLCs) will analyze student work samples, engagement data, and common assessment results to evaluate the effectiveness of cooperative learning on student learning.

Teachers and instructional leaders will monitor student achievement data (e.g., common formative assessments, interim benchmarks, classroom-based tasks) to assess academic growth in classrooms implementing cooperative learning.

 

Instructional Practice Changes

100% of educators demonstrate the ability to explain and apply at least three cooperative learning strategies during classroom instruction and collaborative planning sessions.

Walkthrough and observation data show an increasing trend in the frequency and quality of cooperative learning strategies being used, as documented using the district's “look-for” tool.

Lesson plans and instructional artifacts reflect purposeful planning for cooperative learning at least twice weekly, aligned to standards and differentiated for diverse learners.

 

Collaboration and Continuous Improvement

Teachers actively share cooperative learning resources, reflect on student responses, and refine practices during PLC meetings and peer observations.

Evidence of collaborative analysis of student work and data in PLCs demonstrates that instructional decisions are being informed by both cooperative learning implementation and student needs.

Student Engagement and Experience

Student engagement surveys and informal feedback show a marked increase in students’ perception of collaboration, voice, and ownership in the learning process.

Student participation and collaborative behaviors increase, as noted in teacher 
reflections and classroom observations.

 

 

 ALL Staff

 

ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
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•
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•

 Kagan Cooperative Learning Professional Learning, ongoing coaching and support 
embedded into common planning and PLCs.

 

Once all staff are trained, our instructional coaches and administrative team can 
continue to support this work by offering feedback, planning for the 
implementation of cooperative learning structures, and coaching teachers 1 on 1 or 
in teams as needed.

 

Educators will develop a clear understanding of Thinking Maps as a visual language for learning, including the cognitive processes each map represents and how they support reading comprehension and writing development across content areas.

Educators will be able to select and implement appropriate Thinking Maps to support specific writing tasks (e.g., narrative, informational, opinion/argumentative) and guide students in organizing ideas and evidence from texts.

Educators will aim to create classrooms where students regularly use Thinking Maps independently to plan, revise, and improve writing based on deeper understanding of text.

 

Focus Area 2 Objectives(Response Required)

Educators will develop a clear understanding of Thinking Maps as a visual language 
for learning, including the cognitive processes each map represents and how they 
support reading comprehension and writing development across content areas.

Educators will be able to select and implement appropriate Thinking Maps to 
support specific writing tasks (e.g., narrative, informational, opinion/argumentative) 
and guide students in organizing ideas and evidence from texts.

ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 3.

4. For the second identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?
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Educators will aim to create classrooms where students regularly use Thinking 
Maps independently to plan, revise, and improve writing based on deeper 
understanding of text.

 

 

Focus Area 2 Intended Results(Response Required)

By the end of the professional learning cycle, 100% of participating educators will be 
able to match at least four Thinking Maps to specific writing modes and 
demonstrate how each supports students’ visible thinking and writing development.

Within the first semester, educators will embed Thinking Maps in at least one 
writing task per unit, using them to scaffold student responses to text or content- 
specific writing.

By the end of the academic year, student writing proficiency scores will increase by 
at least 20% on district writing rubrics or common assessments, as a result of 
improved organization, textual evidence, and clarity of thought stemming from 
consistent Thinking Maps usage.

 

 

 

 

By the end of the professional learning cycle, 100% of participating educators will be able to match at least four Thinking Maps to specific writing modes and demonstrate how each supports students’ visible thinking and writing development.

Within the first semester, educators will embed Thinking Maps in at least one writing task per unit, using them to scaffold student responses to text or content-specific writing.

By the end of the academic year, student writing proficiency scores will increase by at least 20% on district writing rubrics or common assessments, as a result of improved organization, textual evidence, and clarity of thought stemming from consistent Thinking Maps usage.

 

Educators will develop a clear understanding of Thinking Maps as a visual language for learning, including the cognitive processes each map represents and how they support reading comprehension and writing development across content areas.

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
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Educators will be able to select and implement appropriate Thinking Maps to support specific writing tasks (e.g., narrative, informational, opinion/argumentative) and guide students in organizing ideas and evidence from texts.

          Educators will aim to create classrooms where students regularly use 
Thinking Maps independently to plan, revise, and improve writing                  
 based on deeper understanding of text.

By the end of the professional learning cycle, 100% of participating educators will be able to match at least four Thinking Maps to specific writing modes and demonstrate how each supports students’ visible thinking and writing development.

Within the first semester, educators will embed Thinking Maps in at least one writing task per unit, using them to scaffold student responses to text or content-specific writing.

By the end of the academic year, student writing proficiency scores will increase by at least 20% on district writing rubrics or common assessments, as a result of improved organization, textual evidence, and clarity of thought stemming from consistent Thinking Maps usage.

 

 

100% of educators regularly implement Thinking Maps for reading-to-writing and content-based writing tasks.

Lesson plans and classroom observations show strategic selection of maps aligned to thinking processes (e.g., Tree Map for categorizing evidence, Flow Map for sequencing narratives).

Students are observed independently selecting and using Thinking Maps to organize ideas before writing.

At least 80% of students demonstrate growth in writing proficiency over the year, especially in organization, idea development, and textual support.

 

 

ALL Staff

 

Thinking Maps Training Materials and supplemental materials needed for 
instruction, Professional Learning for the entire staff and supplemental professional 
learning for new students, student materials

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?
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Observation/Walkthrough Protocols

A “Thinking Maps Look-For” tool or rubric for walkthroughs and coaching cycles

Templates for lesson plan review that show map-to-writing alignment

Writing Rubrics & Calibration Tools

District-aligned writing rubrics for on-demand writing tasks

Anchor papers and student writing samples for PLC calibration

Data Collection Tools

Pre- and post-assessment tools for student writing

Teacher and student surveys (print or digital via Google Forms, Qualtrics, etc.)

 

N/A

 

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 4.

5. If there is additional professional development information you would like to include, 
you may upload an attachment(s) here. If you do NOT wish to include an optional 
extension, please list N/A in the space provided below.
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FCPS Professional Learning Plan 2025-2026 

ENSURING A SHIFT IN PARADIGM FROM EVENT TO PROCESS 
2024-2025 Phase 4 

FCPS District Professional Learning Plan 
High-Quality Professional Learning 

 
School Name: Mary Todd 
 

District Mission 
The mission of Fayette County Public Schools is to create a collaborative community that ensures all students achieve at high levels and graduate prepared 
to excel in a global society. 

School Mission 
To create a collaborative community that ensures all students achieve at high levels and graduate prepared to excel in a 

global society. 

Focus Area 1 Increased engagement through cooperative learning strategies across all content areas. 
 
 

Focus Area 2 Evidence of visible thinking for the purpose of creating authentic writing pieces/writing in response to text.  
 
 

How do the identified top two focus areas requiring professional learning relate to district goals? 

Strategic Plan Priority Areas are: 
●​ Student Achievement - Both focus areas target increasing outcomes for all learners.  We also know, students who feel a strong sense of 

belonging achieve at higher rates than students who do not feel a sense of belonging with regards to their school community.  Both of our 
instructional focus emphasize relationship building, academic achievement, and giving students the tools they need to achieve at high 
levels. 

1 

https://docs.google.com/document/d/1ZIF-AK1qo6CeLp4o7jIbg-Jzou3i_EVbpVQ2YnYPV9k/edit?usp=sharing
https://docs.google.com/document/d/1i_cDbSFYxYs6rMEUAEUqJSaq4zuqPtR-UvsncOR605g/edit?usp=sharing
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://docs.google.com/document/d/1C7dXm_YKnO5In3LcR_j2fue3DucdEv373PKN8L-2YiE/edit?usp=sharing
https://docs.google.com/document/d/1C7dXm_YKnO5In3LcR_j2fue3DucdEv373PKN8L-2YiE/edit?usp=sharing


 

●​ Diversity, Equity, Inclusion and Belonging 
●​ Highly Effective and Culturally Responsive Workforce - Teachers implementing cooperative learning and supporting students in making 

their thinking visible will be utilizing evidenced based practices to support the diverse learners making up our school population.   
●​ Stakeholder Engagement and Outreach 
●​ Organizational Health and Efficiency 

 
Describe Strategic Plan Priority Areas: Student Achievement and Highly Effective and Culturally Responsive Workforce - our focus areas for 
the 25-26 school year support both students achievement and a highly effective and culturally responsive workforce.  The professional 
learning we will embed throughout out school year supports the implementation of a strong tier 1 program while preparing teachers to 
respond to the needs of diverse learners.   

 
The Fayette County Public Schools CDIP goals include: 

●​ Reading 
●​ Math  
●​ Science 
●​ Social Studies 
●​ Combined Writing 
●​ Achievement Gap 
●​ English Learner Progress 
●​ Post-secondary Readiness 
●​ Graduation Rate 

Describe CDIP alignment: Increased engagement, strengthening tier 1 to close achievement gaps 

 

Professional Learning Development Tools 

2 



 

FCPS Professional Learning Website FCPS Professional Learning Timeline 2025-2026 At-A-Glance 

FCPS Logic Model   FCPS Monitoring and Evaluation Framework 

Core Elements of a Professional Learning Plan      

 

Focus Area 1 

 Increased engagement through cooperative learning strategies across all content areas. 

Focus Area 1 Objectives (Response Required) 

●​ Educators will develop a comprehensive understanding of cooperative learning theories, research-based practices, and their impact on student engagement and 
achievement across all content areas. 

●​ Educators will believe in the value and efficacy of cooperative learning as a means to increase student engagement, foster collaboration, and enhance academic 
outcomes, regardless of subject area or student population. 

●​ Educators will be able to design, implement, and differentiate cooperative learning strategies (e.g., Think-Pair-Share, Jigsaw, Numbered Heads Together) that align with 
content standards and support diverse learners in collaborative settings. 

●​ Educators will consistently integrate cooperative learning structures into daily instruction across all content areas, reflect on their effectiveness, and adjust practices 
based on student needs and feedback. 

Focus Area 1 Intended Results  
 

●​ By the end of the professional learning cycle, 100% of participating educators will be able to articulate and apply at least three research-based cooperative learning 
strategies, demonstrating a clear understanding of their impact on student engagement and achievement across content areas. 

●​ By the end of the first semester, educators will implement at least two cooperative learning strategies weekly, as documented through lesson plans or instructional 
walkthroughs. 
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●​ By the end of the academic year, student achievement will increase by at least 25% in formative and summative assessment scores in classrooms where cooperative 
learning strategies are implemented consistently, as measured by common assessments, benchmark data, or standards-based grading. This improvement will reflect 
higher levels of engagement, deeper understanding of content, and stronger collaborative problem-solving skills among students. 

 

Focus Area 1 Monitoring(Response Required) 

●​ Administrators and instructional coaches will conduct regular classroom walkthroughs using a cooperative learning look-for tool aligned to the strategies introduced in 
professional development (e.g., evidence of structured student collaboration, use of specific cooperative learning protocols). 

●​ Teachers will submit lesson plans and instructional artifacts (e.g., group task designs, rubrics, student work samples) that demonstrate the integration of cooperative 
learning structures. 

●​ Professional Learning Communities (PLCs) will analyze student work samples, engagement data, and common assessment results to evaluate the effectiveness of 
cooperative learning on student learning. 

●​ Teachers and instructional leaders will monitor student achievement data (e.g., common formative assessments, interim benchmarks, classroom-based tasks) to assess 
academic growth in classrooms implementing cooperative learning. 

Focus Area 1 Indicators of Success (Please describe in detail.)(Response Required) 

Instructional Practice Changes 
●​ 100% of educators demonstrate the ability to explain and apply at least three cooperative learning strategies during classroom instruction and collaborative planning 

sessions. 
●​ Walkthrough and observation data show an increasing trend in the frequency and quality of cooperative learning strategies being used, as documented using the 

district's “look-for” tool. 
●​ Lesson plans and instructional artifacts reflect purposeful planning for cooperative learning at least twice weekly, aligned to standards and differentiated for diverse 

learners. 
 

Collaboration and Continuous Improvement 
●​ Teachers actively share cooperative learning resources, reflect on student responses, and refine practices during PLC meetings and peer observations. 
●​ Evidence of collaborative analysis of student work and data in PLCs demonstrates that instructional decisions are being informed by both cooperative learning 

implementation and student needs.​
 

Student Engagement and Experience 
●​ Student engagement surveys and informal feedback show a marked increase in students’ perception of collaboration, voice, and ownership in the learning process. 
●​ Student participation and collaborative behaviors increase, as noted in teacher reflections and classroom observations.​
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Student Academic Outcomes 
●​ In classrooms where cooperative learning strategies are implemented consistently, formative and summative assessment scores show an average increase of at least 

25% from baseline data. 
●​ Achievement gaps begin to close, particularly among students who benefit from peer interaction, scaffolded talk, and social learning structures. 

 

Focus Area 1 Targeted Audience - ALL Staff 

Focus Area 1 Resources - Kagan Cooperative Learning Professional Learning, ongoing coaching and support embedded into common planning 
and PLCs.  

Focus Area 1 Ongoing Supports for Implementation - Once all staff are trained, our instructional coaches and administrative team can continue 
to support this work by offering feedback, planning for the implementation of cooperative learning structures, and coaching teachers 1 on 1 or in 
teams as needed.  

Focus Area 2 

 Thinking Maps to Support Visible Thinking and Authentic Writing 

Focus Area 2 Objectives(Response Required) 

●​ Educators will develop a clear understanding of Thinking Maps as a visual language for learning, including the cognitive processes each map represents and how they 
support reading comprehension and writing development across content areas. 

●​ Educators will be able to select and implement appropriate Thinking Maps to support specific writing tasks (e.g., narrative, informational, opinion/argumentative) and 
guide students in organizing ideas and evidence from texts. 

●​ Educators will aim to create classrooms where students regularly use Thinking Maps independently to plan, revise, and improve writing based on deeper understanding 
of text.​
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Focus Area 2 Intended Results(Response Required) 

●​ By the end of the professional learning cycle, 100% of participating educators will be able to match at least four Thinking Maps to specific writing modes and 
demonstrate how each supports students’ visible thinking and writing development. 

●​ Within the first semester, educators will embed Thinking Maps in at least one writing task per unit, using them to scaffold student responses to text or content-specific 
writing. 

●​ By the end of the academic year, student writing proficiency scores will increase by at least 20% on district writing rubrics or common assessments, as a result of 
improved organization, textual evidence, and clarity of thought stemming from consistent Thinking Maps usage. 

 

Focus Area 2 Monitoring  

●​ Instructional leaders will conduct regular walkthroughs using a Thinking Maps "look-for" checklist, observing student use of maps during reading-to-writing tasks and 
content-based writing. 

●​ Teachers will submit annotated lesson plans and student work samples (e.g., completed Thinking Maps paired with writing pieces) that demonstrate integration of 
visible thinking strategies in writing instruction. 

●​ PLCs will review student writing samples and discuss how Thinking Maps contributed to idea development, text evidence organization, and writing clarity. Teachers will 
engage in calibration protocols using district writing rubrics. 

●​ Writing proficiency will be tracked through baseline-to-post assessment data (district rubrics, on-demand prompts, content-based writing tasks) and analyzed alongside 
Thinking Map use in instruction. 
 

Focus Area 2 Indicators of Success (Please describe in detail.)(Response Required). 

●​ 100% of educators regularly implement Thinking Maps for reading-to-writing and content-based writing tasks. 
●​ Lesson plans and classroom observations show strategic selection of maps aligned to thinking processes (e.g., Tree Map for categorizing evidence, Flow Map for 

sequencing narratives). 
●​ Students are observed independently selecting and using Thinking Maps to organize ideas before writing. 
●​ At least 80% of students demonstrate growth in writing proficiency over the year, especially in organization, idea development, and textual support. 

 

Focus Area 2 Targeted Audience - all staff 
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Focus Area 2 Resources 

 

Thinking Maps Training Materials and supplemental materials needed for instruction, Professional Learning for the entire staff and supplemental professional learning for new students, 
student materials  

 

Focus Area 2 Ongoing Supports for Implementation(Response Required) 

Observation/Walkthrough Protocols 
●​ A “Thinking Maps Look-For” tool or rubric for walkthroughs and coaching cycles 
●​ Templates for lesson plan review that show map-to-writing alignment​

 
Writing Rubrics & Calibration Tools 

●​ District-aligned writing rubrics for on-demand writing tasks 
●​ Anchor papers and student writing samples for PLC calibration​

 
Data Collection Tools 

●​ Pre- and post-assessment tools for student writing 
●​ Teacher and student surveys (print or digital via Google Forms, Qualtrics, etc.) 

 

Optional Extension 
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