Comprehensive School Improvement Plan (CSIP) for 2025-26

Needs Assessment: Priorities

Reading saw a concerning decrease of -6%. This indicates that the goals, objectives, strategies, and activities put in place for reading instruction were unsuccessful in
achieving improvement and may have contributed to a decline in proficiency. This area requires the most urgent and significant strategic overhaul. The indicator score in
reading and math is down from 65.3 to 56.9. While Math saw a gain, the goal for this year will be to accelerate proficiency by targeting key standards or student subgroups
using highly yield instructional strategies and coaching/feedback loops while simultaneously addressing the needs of our ATSI Subgroups.

Needs Assessment: Processes, Practices, or Conditions

KWCP 4: Review, Analyze and Apply Data
Data analysis in PLCs, PDSA instructional model, Small Learning Communities, Intervention and Data Analysis

KWCP 5: Design, Align, and Deliver Support
MTSS processes as well as Schoolwide PBIS are in place and are supported through an executive leadership team, the SLC process and the SBDM.




1: State Assessment Results in Reading and Mathematics

Objective
By May 2026, Frederick
Douglass will increase the
Reading proficiency rating
from 47% to 55% as
measured by KSA.

Strategy
KCWP 1: Design and
Deploy Standards. Ensure
validity and alignment of
curriculum with
state/essential standards
that support instruction
and assessment that is
paced accurately

Activities
Common formative and
summative assessment data will
be used to identify areas of
need and differentiate materials.
Targeted intervention will be
offered to students who have
been identified through the
MTSS process.

Measure of Success
Students will be
considered successful
upon meeting
benchmarks in their
area of need.

Progress Monitoring
Monitoring will take place
through PLCs using a school
wide PLC document

Funding
School Level

By October 2026, Frederick Douglass High School will increase from 39% PD to 44% in math; By October 2026, Frederick Douglass
High School will increase from 47% P/D to 55% P/D in reading.

Professional Learning
School Level PLC
process

Focus on using Navigator
curriculum in all ELA classes

Student success will
be measured by
standard acquisition
and course
completion.

Teachers monitor progress
in their classes. PLC’s will
monitor student progress
and implement changes
when needed.

District Provided

Navigator Training for
new and experienced
teachers

KCWP 5: Design, Align and
Deliver Support. Provide
literacy professional
development to a
crosscurricular team of
teachers in order to build
literacy instruction into all
classes.

Development and adoption of a
school wide literacy framework
by the SBDM Curriculum
Subcommittee.

Success will be
measured by the
inclusion of literacy
strategies in
classrooms of all
teachers.

Administrators will monitor
literacy inclusion through the
classroom walkthrough
process.

School Level

Staff training on new
framework




By October 2026, Frederick Douglass High School will increase from 39% PD to 44% in math; By October 2026, Frederick Douglass
High School will increase from 47% P/D to 55% P/D in reading.

Objective Strategy Activities Measure of Success Progress Monitoring Funding Professional Learning
KCWHP 4: Review, Analyze | Teachers will monitor student Students will be Data analysis will take place | School Level School Level PLC
and Apply Data Teachers data in PLC/SLC. PLC teachers successful when they in PLC/SLC focusing on process
use different types of discuss common curriculum, reach proficiency in student test scores, ACT
assessments to ensure a student assignments, and Reading. Students scores, MAP Scores, CCR,
balanced approach. common assessments. SLC’s . progress towards transition
Systems are in place to will discuss academic and moving out of the readiness, and course
ensure that student data is | non-academic indicators as Novice range willalso | completion. Academy
collected, analyzed, and made available to them with the | be considered a meeting minutes will serve
being used. academy data dashboard data successful step. as evidence collection at
tool provided least monthly.
By May 2026, Frederick KCWP 1: Design and Curriculum is set and provided Success is directly District Math walkthroughs, | School Level N/A
Douglass will increase the | Deploy Standards by the district. All students have | related to standard Admin Walkthroughs, Formal
Math proficiency rating Assgrance thg curr.ent access to Pearson Realize, IXL, | attainment as Observations
from 39% to 44% as cqrrlculum(s) is valid (e:g., and .the Pearsqn math . evidenced through
measured by KSA aligned to state/essential curriculum. This curriculum is .
standards, components designed to provide ongoing common assignments
that support the support and remediation for and common
instruction and students at all levels of math assessments.
assessment, paced with proficiency.
accuracy)
KCWP 5 Math intervention | 9th and 10th grade students Success will be Progress will be monitored School Level N/A
plan Students who are were identified for intervention measured by freshmen | by math interventionists,
struggling in math will by their common assessment math scores at the end | math department chair, and
receive targeted scores. Students at the 25% tile | of the school year. administration.
intervention to increase or below will receive weekly
math proficiency and check in and respective
decrease the achievement | interventions through pull out
gap. methods with the math
interventionist and during




By October 2026, Frederick Douglass High School will increase from 39% PD to 44% in math; By October 2026, Frederick Douglass
High School will increase from 47% P/D to 55% P/D in reading.

Objective Strategy Activities Funding Professional Learning

Progress Monitoring

Measure of Success

advisory and through an
intervention specific advisory
class.

KSA-ILN Coaching for Success will be Progress will be monitored School Level N/A
Co-teaching Classes measured by special by math interventionists,
education students math department chair, and
KSA and district administration.
assessment growth
KCWP 4: Review, Analyze | Teachers will monitor student Success will be evident | Common assessment data School Level School Wide PLC

and Apply Data Teachers
use different types of
assessments to ensure a
balanced approach.
Systems are in place to
ensure that student data is
collected, analyzed, and
being used to drive
classroom instruction.

data in PLC/SLC. PLC teachers
will discuss common
assignments and common
assessments. SLC’s will discuss
academic and non-academic
indicators as made available to
them with their Academy data
dashboard.

through increased
common assessment
scores, increased
student grades,
increased assessment
scores and through
PLP contact records.

will be discussed during PLC
Meetings and recorded in
their minutes.

Expectations




2: State Assessment Results in Science, Social Studies, and Combined Writing

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

By October 2026, Frederick Douglass High School will increase from 20% P/D to 35% P/D in science; By October 2026, Frederick
Douglass High School will increase from 48% to 52% in social studies; By October 2026, Frederick Douglass High School will increase
from 45% to 50% in writing.

Professional Learning

increase social studies
measured by End of Unit
Common Assessments.

follow the revised course
of study for Social
Studies.

appropriate instruction in social
studies and will be offered
additional courses based on
student interest and staff
certifications.

measured through
social studies course
completion and
proficiency of KCAS
standards as
evidenced on state
assessments.

monitored by department
PLC meetings and scores on
District common
assessments in Pear
Assessment.

Staffling Allocation

By May 2026, _______ will | KCWP 1: All students will All students will be provided Success will be Student progress will be District Provided PLC Process and PDSA
increase science from follow the revised course | appropriate instruction in measured through monitored by science Staffling Allocation model. Science PLC
_____ to_____as of study for Science. Biology, Chemistry, and Physics | ssience course department PLC meetings release days
mgasured by MAP through a PDSA model through completion and and scores on District .
Science. the PLC process .. common assessments in

proficiency of KCAS Pear Assessment

standards as

evidenced on state and

district assessments.
By May 2026, _______ will | KCWP 1: All students will All students will be provided Success will be Student progress will be District Provided PLC Process and PDSA

model. Social Studies
PLC release days

By May 2026, will

increase writing from
measured by ONDW
assessments.

KCWP 1: Design and
Deploy Standards. Ensure
validity and alignment of
curriculum with
state/essential standards
that support instruction
and assessment that is
paced accurately

Common formative and
summative assessment data will
be used to identify areas of
need and differentiate materials.
Targeted intervention will be
offered to students who have
been identified through the
MTSS process.

Students will be
considered successful
upon meeting
benchmarks in their
area of need.

Monitoring will take place
through PLCs using a school
wide PLC document

School Level

School Level PLC
process




3: Achievement Gap

in reading.

Objective
Objective 1: Frederick
Douglass High School will
decrease the percentage
of African American
students scoring novice in
Math to 35% or less by the
end of the 2025-2026
school year.

Strategy

Activities

Measure of Success

Progress Monitoring

By October 2026, FDHS will decrease novice from 39% to 30% in math; By October 2026, FDHS will decrease novice from 29% to 20%

Professional Learning

KCWP 5: Math 9th grade students were Success will be Progress will be monitored N/A N/A
intervention plan Students | identified for intervention by measured by freshmen | by assessment coordinator,
who are struggling in math | their MAP scores. Students at math scores at the end | Math interventionists, math
y\nll recelye targeted the 25%t|le or below V\{Ill of the school year. depa}r’Emen’E chair, and
intervention to increase receive weekly check in and administration.
math proficiency and respective interventions
decrease the achievement | through pull out methods with
gap. the math interventionist and
during advisory.
12th graders who have not met Success will be Progress will be monitored N/A N/A
benchmark will receive measured by 12th by assessment coordinator,
intervention through their math grade student KYOTE math interventionists, math
course and/or through the math department chair, and
. . scores. . .
interventionist and take the administration.
KYOTE assessment for college
readiness.
KCWP 4: Review, Analyze | Teachers will monitor student Students will be Data analysis will take place | N/A School wide PLC process

and Apply Data Teachers
use different types of
assessments to ensure a
balanced approach.
Systems are in place to
ensure that student data is
collected, analyzed, and
being used to drive
classroom instruction.

data in PLC/SLC. PLC teachers
discuss common curriculum,
student assignments, and
common assessments. SLC’s
will discuss academic and
non-academic indicators as
made available to them with
their Academy Data Dashboard
tool.

successful when they
reach proficiency in
Reading. Students
moving out of the
Novice range will also
be considered a
successful step.

in PLC/SLC focusing on
student test scores,
common assessment
scores, MAP Scores, CCR,
progress towards transition
readiness, and course
completion. Academy
meeting minutes will serve
as evidence collection at
least monthly.

for data collection and
Pear Assessment Training




By October 2026, FDHS will decrease novice from 39% to 30% in math; By October 2026, FDHS will decrease novice from 29% to 20%

in reading.
Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Professional Learning

Objective 2: Frederick
Douglass High School will
decrease the percentage
of African American
students scoring novice in
Reading to 25% or less by
the end of the 2024-2025
school year.

KCWHP 4: Review, Analyze | Teachers will monitor student Students will be Data analysis will take place | N/A N/A
and Apply Data Teachers | data in PLC/SLC. PLC teachers successful when they in PLC/SLC focusing on
use different types of discuss common curriculum, reach proficiency in student test scores, ACT
assessments to ensure a student assignments, and Reading. Students scores, MAP Scores, CCR,
balanced approach. common assessments. SLC’s moving out of the progress towards transition
Systems are in place to will discuss academic and Novice range will also readiness, and course
ensure that student data is | non-academic indicators as be considered a a completion. Academy
collected, analyzed, and made available to them through | successful step. meeting minutes will serve
being used to drive the Infinite Campus ROIS suite. as evidence collection at
classroom instruction. least monthly.
Students who struggle with Success will be Progress monitoring will be N/A Pear Assessment
standards in the classroom as measured by increased | done through the teacher
identified by formative and demonstration of and PLC through Pear
interim assessments will have mastery on standards Assessment Scores
access to reading on summative
interventionist content assessments
remediation and acceleration.
KCWP 5 Reading 9th grade students were Success will be Progress will be monitored N/A N/A

intervention plan Students
who are struggling in math
will receive targeted
intervention to increase
reading proficiency.

identified for intervention by
their MAP scores. Students at
the 25%tile or below will
receive weekly check in and
interventions through pull out
methods with the reading
interventionist and other
teachers during advisory.

measured by freshmen
reading scores at the
end of the school year

by assessment coordinator,
reading interventionists,
English department chair,
and administration.




4: English Learner Progress

Objective
Objective 1: Frederick
Douglass will increase
ACCESS composite
scores by a minimum of
0.5

By April 2026, 80% of English Learners will grow by 0.5 on ACCESS.

Strategy Activities Measure of Success Progress Monitoring Funding Professional Learning
KCWP 2: Design and Students are scheduled in EL Students will be ACCESS testing scores will IXl School Level N/A
Deliver Instruction EL classes based on access scores | successful when they be used to measure growth. | Liscences
students receive to receive appropriate support. improve their ACCESS EL teachers will use IXL to
researgh—based . Teac;hers use IXL and the scores. Students who track progress within their
instruction reflective of curriculum for language K q classes.
their Individual Learning development. make any up\.Nar
Plan in EL targeted movement will be
resource classes. considered making a
successful step.
KCWP 2: Design and Preparing students for Success will be ACCESS testing scores will N/A N/A
Deliver Assessment assessment through use of determined by be used to measure growth.
Literacy formative and summative performance increases
assessments that mimic the
ACCESS test. on common
assessments and on
ACCESS
Professional Learning on Success will be Walkthroughs, formal N/A N/A
ACCESS testing format for evidenced through observations, and PLC
teachers. professional minutes will evidenqe use of
development logs. All assessments that mimic
) : ACCESS.
teachers will receive
instruction in this
format.
KCWP 4: Design, Analyze | Teachers will use interim Success will be evident | Review of student level N/A N/A

and Apply Data

assessment data to adjust and
target specific Learning deficits.

through an increase in
formative and
summative assessment
scores and increased

school data will take place in
PLC, SLC, department,
leadership, and MTSS
Meetings.




Objective

Strategy

Activities

By April 2026, 80% of English Learners will grow by 0.5 on ACCESS.

Measure of Success
course completion and
decreased failing
grades.

Progress Monitoring

Funding

Professional Learning

5: Quality of School Climate and Safety

Objective
Obijective 2: Frederick
Douglass High School will
improve the School
Climate index to 70
favorable by the 2025-
2026 school year.

Strategy

Activities

Measure of Success

By October 2026, Frederick Douglass High School will increase School Climate index to 70 from 66.2

Progress Monitoring

Funding

Professional Learning

KCWP 6: Improve Work with the FACE Team Family Engagement Volunteers, parent N/A N/A
stakeholder involvement tasked with stakeholder Nights Participation attendance at school

in developing a positive outreach and involvement. engagement events.

culture for learning.

KCWP 6: Develop a Students, teachers, and Success will be Walkthroughs and formal N/A N/A

culture of accountability.

administrators will develop clear

expectations and hold each
other accountable for

consistent implementation and

enforcement of those
expectations

measured through
walkthrough data and
survey results.

observations.

6: Postsecondary Readiness

Objective
Objective 1: Frederick
Douglass High School will
increase the percentage
of students who are

transition ready from

Strategy
KCWP 5: Design, Align,
Deliver Support
Processes. School
leadership (teachers and
leaders) measure the

Activities
Academies will use the SLC

process to establish eligibility of

seniors. Upon Eligibility,
students will practice for and

Measure of Success
Increase in industry
certifications which
counts as transition
readiness.

By May 2026, FDHS will have grown Post Secondary Readiness (without bonus) count from 88.7% to 95%.

Progress Monitoring
SLC’s, CTE teachers will
track data for students.

Funding
N/A

Professional Learning
N/A




By May 2026, FDHS will have grown Post Secondary Readiness (without bonus) count from 88.7% to 95%.

Objective
88.7% to 95% by the end
of the 2025-2026 school

year.

Strategy
effectiveness of current
programs and initiatives
implemented in
classrooms and school?

Activities
take industry certifications in
their chosen pathway

Measure of Success

Progress Monitoring

Funding Professional Learning

KCWHP 1: Design and Seniors who have reached Success will be evident | Monitoring will be ongoing N/A N/A
Deploy Standards. Ensure | benchmarks in some areas but by more students through the weekly data

validity and alignment of not all will be targeted for other reaching transition analysis as discussed by

curriculum with assessments to demonstrate readiness. Academy Coach, SLC’s,

state/essential standards | proficiency. KYOTE exams and Department chairs,

that support instruction other means to determine Academy leads, principals,

and assessment that is transition readiness will be and counselors.

paced used.

KCWP 6: Establishing Using state career pathway Success will be Monitoring will be done by N/A N/A

Learning Culture and
Environment School
leadership will develop
standard operating
procedures for academic
career pathway sequence,
completion, and
certification.

guiding documents and meeting
with CTE teachers, course
selection and sequencing will
be determined for each career
pathway. Counselors will be
given a flow chart to be used
when scheduling students.

evidenced by the
implementation of the
scheduling protocol
and accurate student
schedules which allow
them to become
pathway completers
and attain industry
certifications.

the administrative team and
the academy coach.




7: Graduation Rate

rate is 96.4%.

Objective
Objective 1: Frederick

increase the graduation

school year.

Douglass High School will

rate from 96.4% to 98% by
the end of the 2025-2026

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

By May 2026, Frederick Douglass High School will increase the graduation rate to 98% as measured by the combined 4-year and 5-year rate. Current

Professional Learning

KCWP 6: Establish Students who are significantly Measures of success Teacher monitors individual | N/A N/A
Learning Culture and behind in credit completion will | for this program will be | student progress weekly and
Environment Processes be scheduled into the credit a decrease in adjusts course and module
are in place to recovery/WAR class which 18-year-old dropouts assignments accordingly.
communicate with allows students to make up ) .
students to address credits at an accelerated rate. and an increase in
barriers to learning? graduates for students
with multiple at risk
factors
Counselors meet with students | Student success is Progress is monitored by N/A N/A
to develop schedules and plans | evident through course | counselors when looking at
to ensure all students are on completion and credit failure reports and through
track to graduate in 4 years acquisition. student meetings.
KCWP 5: Design, Align, Academy principals, academy Success will be Through the SLC Process, N/A N/A
and Deliver Support leads, and counselors will determined by an the Academy Principal and
Processes. Counselors analyze data using the FDHS increase in graduation | 1eam lead will have notes
determine best practice Data Dashboard system at each rate. Specifically included in their team
strategies to meet the progress reporting period. ) ’ minutes as to which students
identified needs of the Senior failures, grades, and s’Fudenttc, who are at'a have been discussed and
students? standard acquisition will be higher risk of dropping | interventions that have been
analyzed, and credit recovery out. planned.
options will be explored with
the student.
Academy level student goal Student success will SLC’s monitor student N/A N/A

setting meetings with students
who are failing courses.

be evidenced by fewer

success using multiple data
points. ROIS, Failure reports,
student centered teacher




rate is 96.4%.
Objective Measure of Success
course failures and

increased completion.

Strategy Activities

By May 2026, Frederick Douglass High School will increase the graduation rate to 98% as measured by the combined 4-year and 5-year rate. Current

Progress Monitoring
discussions by academy,
and scheduled student goal

Funding Professional Learning

setting meetings are all
documented.

8: Family Engagement

Objective
Increase two-way
communication with
stakeholders

Strategy
KCWP 6: Improve
stakeholder involvement
in developing a positive
culture for learning.

Activities
Increase staff knowledge of
family engagement by including
FACE updates at Faculty/SLC
meetings. Invite District Family
and Community Engagement
Liaison to provide faculty
learning opportunities each
semester.

Measure of Success
Increased staff
contacts and
attendance at
engagement events
and number of
contacts made in
Parent Square

Progress Monitoring
Contact logs reviewed in
Advisory and SLCs

Funding
District Paid Parent
Square

By May 2026, Frederick Douglass High School will have clear evidence of engaging families and stakeholders through a variety of methods that enhance
the academic and social/emotional well-being of our students and school community.

Professional Learning
Parent Square

KCWP 6: Establish
Learning Culture and
Environment Processes
are in place to
communicate with
stakeholders to address
barriers to learning?

Develop a school wide 2-way
communication policy

b:1 positive to negative
contacts for students

PLP contacts for every
student, Parent Square
monitoring by admin and
FACE Liaison

Establish Staff participations
guidelines: Attend at least two
family engagement
opportunities (i.e. orientation,
open house, family engagement
night)

Log tracking of staff
participation

Log tracking of staff
participation by
administration and FACE
Liaison




9: ATSI SubGroup Goal - Special Learners

Objective

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

By 2025, Frederick Douglass High School will increase the percentage of students scoring proficient or distinguished in Reading from 9% to 18%. Additionally, we will
increase the percentage of students scoring proficient or distinguished in Math from 18% to 21%.

Professional Learning

learning and coaching for
Co-Teachers

interventionists to schedule
coteaching observation and
coaching time with their
co-teacher

walkthroughs and
formal observations
will evidence more
high yield instructional
strategies, ELEOTE,

monitor usage of
interventionists for coverage
to ensure equitable usage.
Walkthrough data will be
reviewed by the admin team
at least monthly at meetings.

Objective 1: Frederick KCWP 5: Multimedia Resource classes will use IXL to | Measures of success IXL data dashboard, IEP goal | School Level IXL N/A
Douglass High School will | vocabulary instruction support student individual will be evident through | tracking, and Case
increase reading literacy needs. increased managers will track data as
proficiency of Disability understanding of needed.
(w/IEP) students from 9% course materials and a
t0 18% by the end of the decrease in novice
2025-2026 school year. assessment results.
KCWP 5: Professional Co teachers will work with Classroom Instructional team lead will N/A N/A
learning and coaching for [ interventionists to schedule walkthroughs and monitor usage of
Co-Teachers coteaching observation and formal observations interventionists for coverage
coaching time with their will evidence more to ensure equitable usage.
co-teacher high yield instructional | Walkthrough data will be
strategies, ELEOTE, reviewed by the admin team
Getting Better Faster at least monthly at meetings.
Framework.
Objective 2: Frederick KCWP 5: Multimedia Resource classes will use IXL to | Measures of success IXL data dashboard, IEP goal | School Level IXL N/A
Douglass High School will | vocabulary instruction support student individual will be evident through | tracking, and Case
increase math proficiency literacy needs. increased managers will track data as
of Disability (w/IEP) understanding of needed.
students from 18% to 21% course materials and a
by the end of the decrease in novice
2025-2026 school year. assessment results.
KCWP 5: Professional Co teachers will work with Classroom Instructional team lead will N/A N/A




By 2025, Frederick Douglass High School will increase the percentage of students scoring proficient or distinguished in Reading from 9% to 18%. Additionally, we will
increase the percentage of students scoring proficient or distinguished in Math from 18% to 21%.

Objective Strategy Activities Measure of Success Progress Monitoring Funding Professional Learning
Getting Better Faster
Framework.

Special Considerations for Targeted Support and Improvement (TSI) and Additional Targeted Support and Improvement (ATSI)

Components of Turnaround Leadership Development and Support:

Consider: How will you ensure that school leadership has or develops the skills and dispositions to achieve accelerated, meaningful, and sustainable increases in student
achievement for underperforming subgroups?

Response:

The FDHS leadership team is participating in The Academy Schools of Lexington. This program facilitates data analysis, identifying gaps and developing strategies to
support individual student needs. The team meets weekly and meets monthly with a cohort of other schools to focus on improvements. The principal and leadership team will
attend co-teaching training provided by district specialists to ensure a full understanding of targeted modes of co-teaching (parallel and station) to be implemented in
co-taught classrooms. Use of co-teaching will promote students with disabilities to receive grade level content from the general ed. teacher while receiving
support/accommodations from the SPED teacher. The leadership team and instructional coaches have formed a TSI committee to analyze culture/safety KSA data. Best
practices have been researched and will be implemented to support improving school learning environments. (check and connect with the students with disabilities group)
Leaders are supported and have been trained in the 5 Core Practices which are based on the work of Dr. John Hattie’s Visible Learning. The district’s focus on systems work
is having an impact on daily classroom practices via ongoing Calibration walkthroughs (Administration/Instructional coach), Peer Led Observations, and developing &
delivering PLCs on individual practices. Leaders have been trained on the Getting Better Faster coaching framework to improve instructional practices, feedback and
coaching within the building for classroom teachers. Feedback and coaching was a priority identified in a staff survey.




Identification of Critical Resources Inequities:

Consider: Describe the process used to review the allocation and use of resources (people, time, and money), any resource inequities that were identified that may
contribute to underperformance, and how identified resource inequities will be addressed.

Response:
Allocation of Resources:

Currently, the district reviews caseloads in each school to determine needed personnel, ensuring compliance. If additional assistance is needed based on a student’s
individual needs or a special class setting, additional personnel are assigned accordingly.

Resource Inequities: « In the 2025-2026 school year, to address prior inequities, case managers and counselors will evaluate current scheduling conditions and increase the
number of students to be scheduled for core instruction in reading and math with co-teaching services in grade level content classes; however, there are still many SPED
students in resource settings for core classes that ARC’s will continue to look at co-teaching as an option for going forward, based on students’ needs.. The concern of
having too much resource time in a student’s schedule is that materials used in those classrooms are not always on grade level and are frequently computer based at the
student’s instructional level, vs. the student receiving exposure to grade level content.

Ways to Address:

In the 2025-2026 school year, ARCs are determining that more students should receive core instruction through the co-teaching model. Therefore, the materials used will be
that of the general education classroom, and on grade level with accommodations. In resource rooms, walk-thrus will occur to ensure grade level content is being
implemented with needed accommodations. KSA-ILN coaching through intervention specialist and coteaching strategies and alignment with the Assistant Principal
Leadership project to provide instructional coaching through the Getting Better Faster Framework to all co-teachers in Math and English.




Additional Actions That Address the Causes of Consistently Underperforming Subgroups of Students

Consider: Describe the process used to review the learning culture related to your targeted subgroup(s) and any additional actions that were determined to address the
causes of underperformance.

Response:

FDHS created a committee of faculty members including admin, teachers, instructional coaches, and district specialists to review and determine potential causes of
underperformance for students with disabilities. Results indicated that students are not exposed to KSA-like assessments. Student motivation is a concern. Poor attendance
rates amongst students with disabilities is a problem. Additional causes (other than culture) that could lead to underperformance. Materials used in resource classrooms are
not always on grade level and are frequently computer based at the student’s instructional level vs. the student receiving exposure to grade level content.




Targeted Subgroups and Evidence-Based Interventions:

Consider: Identify the areas of need revealed by the analysis of academic and non-academic data that will be addressed through CSIP activities for your targeted
subgroup(s). What evidence-based practice(s) will the school incorporate that specifically targets the subgroup(s) achievement that contributed to the TSI identification?
How will we monitor the evidence-based practice to ensure it is implemented with fidelity?

Response:
According to 2024-25 KSA data, students with disabilities are performing at the following levels:

Students in the disability group scored 18% PD in Math

Students in the disability group scored 9% in Reading.

Students in the disability group Postsecondary Readiness is 64.7%
Students in the disability group Graduation Indicator is 81.3




TSI Evidence-based Practices

The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based
practices (EBP) and requirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only
required for schools identified for Targeted Support and Improvement (TSI), KDE encourages all school leaders to review evidence related to new programs, practices, or interventions
being implemented in the school. In addition to documenting the evidence below, TSI schools are expected to upload a description of their evidence review process, the findings of
their evidence review, and a discussion of the local implications into the CIP.

Specific directions regarding documentation requirements for each chosen EBP can be found in the “Compliance Requirements” resource available on KDE’s Evidence-based Practices
website. Marking the “Uploaded in CIP” box indicates that you have uploaded required documentation along with this goal template into the platform.

Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence.

Evidence-based Activity Evidence Citation Uploaded in CIP
Train staff to implement Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement.
inductive teaching strategies. Routledge: New York, NY.
School Wide Training and Wilson, M. R., & Young, M. W. (2009). Instructional rounds in education: A network approach to O
Implementation of Instructional | improving teaching and learning (6th ed.). Harvard Education Press. Harvard Instructional Rounds can be
Rounds Year 2 a powerful tool to increase rigor for special education populations by fostering a collaborative culture of

continuous improvement. By focusing on specific instructional practices that promote high-quality
learning, educators can identify areas where accommodations and modifications can be enhanced to
challenge students appropriately. Through structured observations and focused discussions, teams can
analyze how instructional strategies are impacting student engagement and achievement, leading to
evidence-based adjustments that cater to the diverse needs of special education learners. Additionally,
Instructional Rounds can help build capacity among general and special education teachers to co-plan



https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Documents/Compliance%20Requirements.pdf
https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Pages/default.aspx
https://search.worldcat.org/title/1107175223
https://search.worldcat.org/title/1107175223
https://search.worldcat.org/title/1107175223

and co-teach, ensuring that rigorous instruction is integrated seamlessly across all learning
environments.

Admin Trained in Coaching and
Feedback

Bambrick-Santoyo, P. (2016). Get Better Faster: A 90-Day Plan for Coaching New Teachers. Wiley.
Frederick Douglass High School can leverage Bambrick-Santoyo's "Get Better Faster" to significantly
improve instruction, particularly for special education students. By implementing a structured,
data-driven coaching model, educators can focus on specific instructional practices that directly impact
student learning. This approach allows for targeted feedback and professional development,
empowering teachers to refine their skills and adopt evidence-based strategies. By prioritizing clear
learning objectives, high-quality questioning techniques, and effective feedback mechanisms, educators
can create more rigorous and engaging learning experiences for all students, including those with
special needs. Additionally, the 90-day plan provides a clear timeline for improvement, ensuring
accountability and momentum. Through consistent coaching and support, Frederick Douglass High
School can foster a culture of continuous improvement, ultimately leading to better outcomes for all
students.

Effects of Multimedia Instruction

on Adolescents with Learning
Disabilities

Review of Effects of multimedia vocabulary instruction on adolescents with learning disabilities. (2021).
What Works Clearinghouse. Retrieved December 2022, from https://ies.ed.gov/ncee/wwc/Study/89733.
The instructional team at Frederick Douglass High School continues to use the IXL platform to support
content skills development through multimedia. In 2022, Fayette County Public Schools purchased a
district-wide license for IXL, which will now be implemented as an instructional tool. In a review of
Kennedy et. al’s 2015 study on multimedia vocabulary instruction, the What Works Clearinghouse
determined that this approach showed promising evidence of effectiveness in terms of content
acquisition. The findings support the instructional team’s request for the IXL platform. This will be
implemented by utilizing IXL in weekly English and Math classes at the resource, general, and
co-teaching levels in order to supplement core content curriculum with scaffolded skills in reading and
mathematics.
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Description of the School
Describe the school’s size, community/communities, location, and changes it has experienced in
the last three years. Include demographic information about the students, staff, and community
at large. What unique features and challenges are associated with the community/communities
the school serves?

Opening its doors in August 2017, Frederick Douglass High School is the newest
high school in Fayette County. Serving the families of the Winchester Road corridor
and Hamburg, Douglass is built on the former site of Hamburg Farms, home of the
first Triple Crown winner, Sir Barton. Unheard of for a first-year school, the school is
proud to have an active alumni association consisting of graduates from the original
Douglass school. Originally on Price Road, Douglass School was well known for
holding its students to high academic standards and pushing them to transcend
barriers.

Part of the Academies of Lexington, Douglass is a wall-to-wall academy school
ensuring that all students will complete coursework in a career pathway in addition
to a high school diploma. After completing their ninth-grade year in the Freshman
Academy, all students will select career pathways in one of three specialized
academies: the Academy of Health Sciences, the Academy of Professional Services,
or the Academy of Technology. Within the Academy of Health Sciences, students
from outside our attendance area can apply for the Biomedical Sciences Magnet
Program. The Biomed Magnet Program currently serves 293 students from across
Fayette County. Douglass is a diverse community, serving 1760 students,
approximately 60% minority students with a 21% minority staff. Additionally, 48.1%
of the students qualify for the federal free or reduced lunch program. Bringing
together students from the multitude of neighborhoods from the eastern and
southern part of Fayette County, Douglass is proud of its diversity and works daily
to build one proud Bronco community. The Douglass community strives to welcome
and support all its students and families in the classroom and through a full
complement of extra- and co-curricular activities.

School Stakeholders
Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder
involvement and engagement in the improvement planning process?

Frederick Douglass High School follows processes as outlined in KRS 160.345
pertaining to Site-Based Council Management. The council serves as the governing
body of the school and plays a vital role in setting policies for the operation of the
school. Additionally, there are several subcommittees that meet monthly to make
recommendations for any changes to the SBDM policies. At certain times, the SBDM
will form ad-hoc committees to research any special information for policy
additions or adjustments to current policies.
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Frederick Douglass High School's vision is to elevate 21st-century learners into
integrated citizens through academies that specifically cater to our population's
diverse interests and professional opportunities in the community. This vision
statement, collaboratively developed by the Douglass staff, drives everything we do.
The Douglass High School community believes that providing real-world
experiences and high levels of accountability for ALL students is the cornerstone for
building a thriving school community. Frederick Douglass High School is proud to
uphold the traditions of the original Douglass school and honored to claim their
alumni as its own. Since the school's opening in 2017, Douglass has strived for
excellence in all aspects of its daily operations. Over the last seven years, we have
seen steady growth in the number of students enrolled in AP courses and passing
AP exams. The number of students earning industry certifications grows daily, and
our overall postsecondary readiness percentage has increased sharply.

Over the next three years, we will continue to focus on growth in the areas of post
secondary readiness, proficiency in Math and Reading, and closing our achievement
gaps among our minority and English Learner populations. Over the past 7 years,
our English Language Learner (ELL) population has grown significantly. We currently
have 203 students classified as ELL. The top five languages as represented through
our current students are Spanish, Swahili, Nepali, French, and Arabic. Progress is
being made among our ELL with a concerted effort on testing literacy (Access
Testing), technology usage, and increased support through the extended school
services and Saturday school programs. We continue to increase support for
exceptional learners within the classroom as well as through additional social and
emotional learning and counseling support. Cohort 5 graduation numbers continue
to be a focus. An increase in intentional scheduling and targeted credit recovery for
credit deficiencies provide additional support for exceptional learners.

Frederick Douglass High School also has various business partners throughout the
community such as the University of Kentucky Credit Union which maintains a bank
on campus. The credit union also employs a large number of our students. Another
partnership is with the University of Kentucky College of Education. We have
provided on site classes for university students in math and English. We also host
students from the college of education. These students work with students in our
teaching and learning pathway to develop lessons that our students eventually
teach to elementary students within our feeder schools. We are also proud of our
partnerships with CHI Saint Joseph Health, Baptist Health, and UK Health. These
organizations provide many benefits for our students especially students within our
Health Science Academy and Biomed program. Also we have a partnership with
Complete 3D, which has provided 3D printers for use in our Technology Academy.

School's Purpose
Provide the school's purpose statement and supplementary content such as mission, vision,
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe
how the school embodies its purpose through its program offerings and expectations for
students and how stakeholders are involved in its development.
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As part of the Academies of Lexington, Frederick Douglass High School (FDHS)
fosters a dynamic learning environment that prioritizes both academic and career
readiness. At FDHS our ultimate goal is to Make Learning Relevant for all students.
We display this mission in a variety of ways. Whether it is in our academic programs,
extracurricular activities and our business partners we are continually striving to
provide the best for our students. We strive to be the best and are always looking
for ways to improve our school and community so that all stakeholders have a
voice. The school is organized into four distinct academies, each led by its own
principal, counselor, and dedicated core group of teachers. The Freshman Academy,
for example, includes a critical, "Freshman Seminar" course that introduces
students to various career paths. Furthermore, all freshmen participate in a college
visit to broaden their horizons. The freshman class also participates in a
Commitment to Graduation ceremony. All freshmen sign a banner and participate
in an assembly with a guest speaker. All freshmen also participate in an Academy
Showcase which helps them in their selection in their academy and pathway for the
rest of their high school career. The Academies of Health Sciences, Professional
Services, and Technology offer specialized pathways, such as Patient Care
Technician, Management and Entrepreneurship, and Computer Programming,
respectively. Each pathway features a structured course sequence culminating in
industry-recognized certifications or End of Program (EOP) assessments. Beyond
their core coursework, students can explore a diverse range of electives, including
fine arts, foreign languages, and subject-specific electives, ensuring a well-rounded
educational experience that prepares them for success in college and beyond.

Notable Achievements
Describe the school's notable achievements in the last three years.

Wins and Celebrations:

Among the most significant achievements during the first semester are: Strong
Credit Recovery Success: The successful promotion of 89 out of 116 students in
Cohorts 5-8, along with the 15 out of 16 WAR Advisory students who became
seniors, demonstrates the effectiveness of credit recovery efforts. Improved Math
and Reading Proficiency: The notable increase in math proficiency from 32% to 45%
and reading proficiency from 30% to 49% among freshmen highlights the positive
impact of the intentional focus on Tier 1 instruction. Tier 2 Intervention Class
Success: The significant improvement in reading and math scores for all students in
the Tier 2 Intervention Class, with 11 out of 19 passing all classes, demonstrates the
effectiveness of targeted support for struggling learners. These successes
underscore the importance of continued efforts in these areas and provide a
foundation for further improvements in student achievement and postsecondary
readiness.

FDHS uses a variety of assessment tools throughout the school year to monitor
students’ academic progress. The results of these assessments inform decisions for
teachers, support staff, and administrators. District benchmark assessments are
given to 9th, 10th, and 11th grade students twice per year in core classes. These
assessments allow teachers to monitor and analyze student proficiency of Kentucky
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Academic Standards. Results from these assessments are used during the PLC
process as teachers make data informed instructional decisions and implement Tier
1 interventions. While the freshmen do not complete any type of assessment their
8th grade MAP scores are used to determine placement in Advanced English,
Geometry and Algebra Il. Students that score at or below the 25th percentile are
screened to determine if additional support is needed in Algebra | and English. If so
these students are placed in Tier 2 or 3 through MTSS for additional academic
support. Students in 10th and 11th grade take the Kentucky Summative Assessment
(KSA) to demonstrate academic proficiency levels, with 10th grade students focusing
on Reading and Math assessments and 11th grade students focusing on Science,
Social Studies, and Combined Writing assessments.

Teachers use KSA scores year-over-year to identify areas of academic need, allowing
them to address specific skill gaps through their instruction and plan and
implement Tier 1interventions within the classroom. These scores also guide efforts
to vertically align content across grade levels, ensuring that curriculum builds
progressively to meet learning standards. In addition to the Kentucky Summative
assessment, 10th and 11th grad students take the ACT, which helps determine
Academic Readiness. Seniors at FDHS complete a series of assessments to
demonstrate their Post Secondary Readiness before graduation. Academic
Readiness is shown by meeting ACT benchmarks in English, Math, or Reading.
Students who do not reach the ACT benchmarks take the KYOTE placement test in
Math, Reading, or Writing to demonstrate proficiency. Seniors also take end-of-
program (EOP) assessments, industry-recognized certifications, and National
Occupational Competency Testing Institute (NOCTI) assessments based upon their
high school CTE pathway. Proficiency on these assessments demonstrates Post
Secondary Readiness, and assessment results help guide CTE instructors with
curriculum and program decisions.

Areas of Improvement
Describe areas for improvement that the school is striving to achieve in the next three years.
Areas for Improvement:

While the school has seen positive strides in several key areas, including improved
math and reading proficiency rates among freshmen and successful credit recovery
efforts for various cohorts, significant challenges remain. A key area concern is the
high number of seniors (96 out of 160) who are not currently post-secondary ready,
despite 48 achieving Academic Readiness through KYOTE assessments. This
suggests a need for enhanced career and college readiness support throughout
high school, including earlier interventions and more robust guidance counseling.

This year at Frederick Douglass High School, our teachers embarked on a school-
wide initiative focused on enhancing instructional practices through Harvard
Instructional Rounds. A group of teachers and administrators were trained in the
spring of 2024 at Harvard in the Rounds process and brought their learning back to
FDHS. This professional development model provides a structured process for
teachers to observe instruction in their peers' classrooms, focusing specifically on
the level of rigor present in the learning environment. By engaging in these
collaborative observations and subsequent debriefings, our faculty is gaining
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valuable insights into effective strategies for promoting deeper learning and higher-
thinking skills among our students. This implementation of Instructional Rounds is
fostering a culture of continuous improvement and peer learning, ultimately aimed
at elevating the quality of instruction across all disciplines.

The second initiative, Coaching Through the Getting Better Faster Framework,
provides targeted, data-driven coaching for teachers. This program isn't just about
general feedback; it's designed to accelerate teacher growth by offering specific,
actionable advice and the necessary support to effectively implement new teaching
strategies in the classroom. By focusing on rapid improvement, the framework aims
to quickly enhance teacher skills, which directly translates to better student
outcomes and helps to close persistent achievement gaps.

Complementing this coaching is the Data-Driven Instruction and PLC Growth
initiative. The school is strengthening its use of data from district benchmark
assessments, which are then analyzed in collaborative Professional Learning
Community (PLC) meetings. During these meetings, teachers collectively review
student proficiency levels, using the insights to make informed instructional
decisions and implement targeted Tier 1 interventions. The primary goal is to make
PLCs more effective and ensure that every lesson is precisely aligned with student
needs, ultimately leading to a consistent and measurable improvement in academic
performance across the school.

Additional Information
Provide any additional information you would like to share with the public and community that
were not prompted in the previous sections.

n/a
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2025-2026 Phase Two: The Needs Assessment for Schools

Understanding Continuous Improvement: The Needs Assessment for Schools

The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine
the current reality and establish a foundation for decision-making around school goals and
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the
comprehensive school improvement plan to build staff capacity and increase student
achievement. The needs assessment is to be conducted annually as an essential part of the
continuous improvement process and precedes the development of strategic goals (i.e. desired
state).

While the focus of continuous improvement is student performance, the work must be guided by
the aspects of teaching and learning that affect performance. An effective improvement process
should address the contributing factors creating the learning environment (inputs) and the
performance data (outcomes).

The needs assessment provides the framework for all schools to clearly and honestly identify
their most critical areas for improvement that they will address later in the planning process
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as
part of continuous improvement planning for schools, each school to complete the needs
assessment between October 1 and November 1 of each year and include: (1) a description of the
data reviewed and the process used to develop the needs assessment; (2) a review of the
previous plan and its implementation to inform development of the new plan; and, (3) perception
data gathered from the administration of a valid and reliable measure of teaching and learning
conditions.

Protocol
1. Clearly detail the process used to determine the priorities of this year's needs
assessment. Include the following information in your response:

+ +* names of school council members, leadership teams and stakeholder groups (i.e.,
Family Resource Youth Service Centers, community partners such as civic and
business organizations, etc.) involved in the process

« +atimeline of the process

+ « the specific data reviewed and analyzed

+ » how and where the meetings were documented.

Frederick Douglass High School is a wall to wall academy school with each academy
functioning as a small learning community (SLC). Each SLC has its own Academy
Principal, Counselor and lead teacher. During weekly meetings, the team discusses
student concerns along with systemic changes in student behavior, academic
success, career readiness in academy pathways. All data is provided to the Academy
Lead Teacher in the form of an all encompassing student data document that is
updated weekly. This document includes assessments, course grades, attendance,
behavior data, transition readiness, and demographic information. Student
discussions are documented in a tracking document, which also lead to academy
wide discussions of systemic issues that need to be addressed to further
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improvements across the school. Each academy handles discussions, tracking, and
monitoring differently, but as student concerns escalate, they all refer students to
the MTSS team for analysis and plan development. The MTSS team meets bi-weekly
with individual academy leaders to discuss challenging students who need
additional academic or behavior support to increase student achievement. The
MTSS lead works in conjunction with the designated District MTSS director to
improve the system for identifying/planning processes at FDHS.

To improve academic achievement and increase opportunities for students within
the master schedule, core academic PLC's meet bi-weekly along with whole
department PLC meetings once a month after school. PLC's discuss district wide
common assessments, which guide their instructional planning, common
instructional strategies, areas of improvements, and any other topic related to
student performance. We use a school wide PLC protocol that is reviewed weekly in
administrative meetings. In addition, an intervention focused advisory class was
added in 24-25 for our Cohort 5 students to work with student on goal setting,
credit recovery, and academic planning. This has been expanded into three
advisory classes this year. The FDHS Executive Admin team meets each week and
discusses current successes, areas of improvement and other topics related to
student performance. The lead counselor, College & Career Readiness Coach, and
Building Assessment Coordinator report out recent updates, current status and
areas to target for student achievement.

The Principal shares CSIP and Data discussions with the SBDM for review and
approval and provides updates monthly on progress monitoring. All agendas, data
tracking tools, and minutes are kept in a shared drive from PLC, SLC, Intervention,
ELT, and MTSS meetings so they may reviewed by leadership and the SBDM.

FDHS has a full time Reading and .6 FTE Math interventionist and continue to
devote additional EL staff to meeting the needs of the continually growing EL
population. They meet weekly with the Building Assessment Coordinator to track
Cohort 5 students and targeted students identified through MTSS. SBDM
committees that focus on student achievement are Curriculum and CSIP. Each
committee meets at least once a month and submits agenda/notes to the formal
SBDM committee monthly.

Review of Previous Plan
2. Summarize the implementation of the goals, objectives, strategies and activities
from the previous year’s comprehensive school improvement plan (CSIP). What was

successful? How will your results inform this year’s plan?
What Was Successful?

The implementation was successful in improving student achievement in
Mathematics, Social Studies, and On-Demand Writing.

* Social Studies saw the most significant growth (+15.1%), indicating that the
CSIP goals, objectives, strategies, and activities implemented for this subject
were highly effective and successful.
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On-Demand Writing also showed solid growth (+5.1%), suggesting successful
implementation of strategies focused on argumentative and narrative writing
skills.

Mathematics showed modest, positive progress (+2.3%), signifying that the

strategies and activities implemented in math were generally on the right track
but may require minor adjustments for accelerated growth.

Frederick Douglass High School's focus on the Getting Better Faster (GBF)
Framework as a key strategy for coaching and feedback directly contributed to the
success areas by enhancing teacher efficacy and improving student outcomes
where it was implemented with high fidelity.

The GBF Framework, which is a structured, action-oriented coaching model,
improves teacher efficacy by:

Granular Focus: Coaches focused on one or two high-leverage, observable
teaching techniques at a time (e.g., precise questioning, circulating with
purpose, or checking for understanding). This small-scale, targeted feedback
prevented teachers from feeling overwhelmed, building their confidence in
mastering specific skills.

Deliberate Practice: The framework mandates immediate, in-meeting practice
of the skill (known as "See It, Name It, Do It"). This deliberate, low-stakes
rehearsal, often involving role-playing, allowed teachers to internalize the
technique before using it with students, which is a powerful driver of teacher
self-efficacy.

High Frequency Feedback: Coaches provided frequent, bite-sized feedback
based on short, focused observations. This consistent support and affirmation
of improvement reinforced the idea that teaching is a craft that can be
continuously improved, leading to a strong growth mindset among the
teaching staff.

Areas Requiring Strategic Revision

Trends

Reading saw a concerning decrease of -6%. This indicates that the goals,
objectives, strategies, and activities put in place for reading instruction were
unsuccessful in achieving improvement and may have contributed to a decline
in proficiency. This area requires the most urgent and significant strategic
overhaul. A SBDM subcommittee will be developed to explore a standard
school wide reading plan.

The new CSIP must completely rewrite the Reading objective and strategies.
The school must analyze which specific high-leverage reading practices (e.g.,
complex text analysis, academic vocabulary instruction) were not mastered,
and then deploy the GBF coaching cycle intensively and specifically for the
Reading department.
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3. After analyzing data trends from the previous two academic years, which academic,
cultural and behavioral measures remain significant areas for improvement?

Example of Trends

* Behavior remains an area for improvement, as referrals have increased in the last two
years from 204 in 2023-2024 to 288 in 2024-2025.

* Reading for students in our gap groups remains an area for improvement because the
district saw an 11% increase in novice scores in reading among students with
achievement gaps from 2024-2025.

Even though we are seeing growth overall as a school in novice reduction in several
areas that growth is less pronounced in our subgroups.

In the goal of increasing the percentage of African American Students scoring
proficient or higher in reading, FDHS met and exceeded its previous reading goal of
32.8 by scoring 37% in 2021-2022. There was a decline in 2022-2023 with African
American proficiency or higher at 25%. For the 2023-2024 school year PD% has
grown to 33% but is still below the growth shown from the previous year. For the
2024-2025 School year growth remains stagnant at 32%.

Similar trends were seen in math with a drop from 25% in 2021-2022 to 14% in
2022-2023, raising only slightly to 17% in 2023-24 school year. Still failing to achieve
the growth met in the 21-22 school years. For the 2024-2025 school year African
American students have increased to 25%, reversing the previous trend

There is a downward trend in English Learner Progress from 30.9 in 21-22, 21.5in
22-23, and 17.6 in 23-24. For the 24-25 school year English Language Learner
progress increased to 22.9%, reversing the previous trend.

The school is seeing a downward trend over the last 4 years in the number of
suspensions and in-school removals resulting in PBIS Gold Recognition. The number
of referrals for code of conduct violations has also decreased over the last 3 years.

The graduation rate and secondary readiness goals were both surpassed.

Current State of Academics and Climate and Culture
4. Describe in narrative form the current academic state of the school using precise

numbers and percentages as revealed by multiple sources of your most recent outcome
data. Cite the source of data used. Consider the following data sources:
* Kentucky Summative Assessments
* Benchmark assessments
« Formative assessments
* Graduation rate
* Progress in achieving English language proficiency
+ Student access to high quality instructional resources, advanced placement courses,
dual credit courses, career and technical education courses, before/after school and
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summer programs, preschool, full day kindergarten

Example of Current Academic Narratives:

* Thirty-four percent (34%) of students in the achievement gap scored proficient on
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that
32% of all students receive Tier Il intervention in reading.

* Fifty-four percent (54%) of our students scored proficient in math on the KSA compared
to the state average of 57%. Local formative assessments show 53% of students are on
grade level in math.

The indicator score in reading and math is down from 65.3 to 56.9. FDHS has also
seen significant growth in Postsecondary readiness increasing from an indicator
score of 99.1 to 103.8. An indicator score in graduation rate maintained showing
only a slight decrease from 97.9 to 97.2 is also shown. There is a significant
increase in Social Studies of 15.1%. From 34% P/D in 23-24 to 49.1% in 24-25.

5. Describe in narrative form the current climate and culture conditions of the school
using precise numbers and percentages as revealed by multiple sources of your most
recent data. Cite the source of data used. Consider the following data sources:

* Educator and school staff retention rates

* High-quality professional learning opportunities
* Chronic absenteeism

* School climate

* Behavior

« Staff and student access to mental healthcare

* Family and community involvement

Example of Current Climate and Culture Narratives:

* Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact

survey data shows that 71% of staff feel like they belong at our school.

* Fifty-eight percent (58%) of families participated in a family engagement activity during

the 2024-2025 school year.
The Quality of school climate and safety survey results have declined in student
perceptions of the school. The indicator score of 67.6 is down to 64.7. The school
has received PBIS gold recognition status for two consecutive years showing
effective behavior management and school level behavior intervention and teaching
of expectations. Frederick Douglass High School (FDHS) demonstrates a
commitment to positive student behavior, with 1705 students exhibiting 0-1 Office
Discipline Referrals (ODRs). While 117 students have 2-5 ODRs and 23 students
have 6 or more ODRs, the overall trend shows a significant decrease in ODRs
compared to previous years. This positive shift is attributed to the implementation
of a dedicated Dean Team, which proactively addresses student behavioral
concerns, facilitates conflict resolution, and provides targeted interventions.
Furthermore, a strong support team, including counselors, a social worker, and two
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school psychologists, which collaborates with the PBIS committee to implement
positive interventions for all students. Also included in providing support for
students is the MTSS team. Data analysis reveals that freshman students have the
highest number of ODRs, requiring increased support. The top three categories of
ODRs are skipping class, failure to follow staff instructions, and disruptive behavior.
Classroom disruptions account for 69% of referrals, followed by hallway/stairwell
(16%) and restroom (4%). Wednesdays exhibit the highest number of referrals, with
the afternoon experiencing the most incidents. Common resolutions include RESET,
conferences, and, in more severe cases, out-of-school suspension.

Strengths
6. Plainly state, using precise numbers and percentages revealed by current data, the
strengths of the school.

Example:
* We have active partnerships with twelve community organizations and businesses.
* Eighty-three percent (83%) of certified staff have participated in high-quality

professional learning through the Kentucky Reading Academies.
Among the most significant achievements during the first semester are: Strong
Credit Recovery Success: The successful promotion of 89 out of 116 students in
Cohorts 5-8, along with the 15 out of 16 WAR Advisory students who became
seniors, demonstrates the effectiveness of credit recovery efforts .Improved Math
and Reading Proficiency: The notable increase in math proficiency from 32% to 45%
and reading proficiency from 30% to 49% among freshmen highlights the positive
impact of the intentional focus on Tier 1 instruction. Tier 2 Intervention Class
Success: The significant improvement in reading and math scores for all students in
the Tier 2 Intervention Class, with 11 out of 19 passing all classes, demonstrates the
effectiveness of targeted support for struggling learners. These successes
underscore the importance of continued efforts in these areas and provide a
foundation for further improvements in student achievement and postsecondary
readiness.

FDHS uses a variety of assessment tools throughout the school year to monitor
students’ academic progress. The results of these assessments inform decisions for
teachers, support staff, and administrators. District benchmark assessments are
given to 9th, 10th, and 11th grade students twice per year in core classes. These
assessments allow teachers to monitor and analyze student proficiency of Kentucky
Academic Standards. Results from these assessments are used during the PLC
process as teachers make data informed instructional decisions and implement Tier
1 interventions. While the freshmen do not complete any type of assessment their
8th grade MAP scores are used to determine placement in Advanced English,
Geometry and Algebra Il. Students that score at or below the 25th percentile are
screened to determine if additional support is needed in Algebra | and English. If so
these students are placed in Tier 2 or 3 through MTSS for additional academic
support. Students in 10th and 11th grade take the Kentucky Summative Assessment
(KSA) to demonstrate academic proficiency levels, with 10th grade students focusing
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on Reading and Math assessments and 11th grade students focusing on Science,
Social Studies, and Combined Writing assessments.

Teachers use KSA scores year-over-year to identify areas of academic need, allowing
them to address specific skill gaps through their instruction and plan and
implement Tier 1interventions within the classroom. These scores also guide efforts
to vertically align content across grade levels, ensuring that curriculum builds
progressively to meet learning standards. In addition to the Kentucky Summative
assessment, 10th and 11th grad students take the ACT, which helps determine
Academic Readiness. Seniors at FDHS complete a series of assessments to
demonstrate their Post Secondary Readiness before graduation. Academic
Readiness is shown by meeting ACT benchmarks in English, Math, or Reading.
Students who do not reach the ACT benchmarks take the KYOTE placement test in
Math, Reading, or Writing to demonstrate proficiency. Seniors also take end-of-
program (EOP) assessments, industry-recognized certifications, and National
Occupational Competency Testing Institute (NOCTI) assessments based upon their
high school CTE pathway. Proficiency on these assessments demonstrates Post
Secondary Readiness, and assessment results help guide CTE instructors with
curriculum and program decisions.

This year at Frederick Douglass High School, our teachers embarked on a school-
wide initiative focused on enhancing instructional practices through Harvard
Instructional Rounds. A group of teachers and administrators were trained in the
spring of 2024 at Harvard in the Rounds process and brought their learning back to
FDHS. This professional development model provides a structured process for
teachers to observe instruction in their peers' classrooms, focusing specifically on
the level of rigor present in the learning environment. By engaging in these
collaborative observations and subsequent debriefings, our faculty is gaining
valuable insights into effective strategies for promoting deeper learning and higher-
thinking skills among our students. This implementation of Instructional Rounds is
fostering a culture of continuous improvement and peer learning, ultimately aimed
at elevating the quality of instruction across all disciplines.

The second initiative, Coaching Through the Getting Better Faster Framework,
provides targeted, data-driven coaching for teachers. This program isn't just about
general feedback; it's designed to accelerate teacher growth by offering specific,
actionable advice and the necessary support to effectively implement new teaching
strategies in the classroom. By focusing on rapid improvement, the framework aims
to quickly enhance teacher skills, which directly translates to better student
outcomes and helps to close persistent achievement gaps.

Complementing this coaching is the Data-Driven Instruction and PLC Growth
initiative. The school is strengthening its use of data from district benchmark
assessments, which are then analyzed in collaborative Professional Learning
Community (PLC) meetings. During these meetings, teachers collectively review
student proficiency levels, using the insights to make informed instructional
decisions and implement targeted Tier 1 interventions. The primary goal is to make
PLCs more effective and ensure that every lesson is precisely aligned with student
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needs, ultimately leading to a consistent and measurable improvement in academic
performance across the school.

Leverages/Assets
7. Explain how the district will utilize its strengths and leverages, including community
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to
improve areas for improvement listed above.

Examples:

* We will coordinate efforts with our community partners to meet the behavior needs of

more students.

+ We will utilize the knowledge gained from the Kentucky Reading Academies to develop a

reading action plan to target students in our achievement gap groups.
Frederick Douglass High School has various business partners throughout the
community such as the University of Kentucky Credit Union which maintains a bank
on campus. The credit union also employs a large number of our students. Another
partnership is with the University of Kentucky College of Education. We have
provided on site classes for university students in math and English. We also host
students from the college of education. These students work with students in our
teaching and learning pathway to develop lessons that our students eventually
teach to elementary students within our feeder schools. We are also proud of our
partnerships with CHI Saint Joseph Health, Baptist Health, and UK Health. These
organizations provide many benefits for our students especially students within our
Health Science Academy and Biomed program. Also we have a partnership with
Complete 3D, which has provided 3D printers for use in our Technology and Health
Science Academy. Using the partnerships we have established within the business
and industry community we will continue to increase real word learning experience
for our students.

Evaluate the Teaching and Learning Environment
Consider the processes, practices and conditions evident in the teaching and learning
environment as identified in the six Key Core Work Processes outlined below:

KCWP 1: Design and Deploy Standards
KCWP 2: Design and Deliver Instruction
KCWP 3: Design and Deliver Assessment Literacy
KCWP 4: Review, Analyze and Apply Data Results
KCWP 5: Design, Align and Deliver Support Processes
KCWP 6: Establish Learning Environment and Culture
8a. KCWP 1: Design and Deploy Standards
Schools continually assess, review, and revise school curricula to support the assurance
that all students have the knowledge, skills, and dispositions for future success.
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Will this be a focus? If yes, describe in the Comments. If no, write N/A.
o No

o Yes
COMMENTS

See attached

8b. KCWP 2: Design and Deliver Instruction
Instructional programs include consistent implementation of evidence-based
instructional practices essential for academic, behavioral, and social-emotional
competencies that are aligned to Kentucky Academic Standards and current research.

Will this be a focus? If yes, describe in the Comments. If no, write N/A.
o No

e Yes
COMMENTS

see attached

8c. KCWP 3: Design and Deliver Assessment Literacy
Schools have a comprehensive, balanced assessment system that provides a variety of
evidence to support educational decision making and includes four primary assessment
purposes: formative, diagnostic, interim/benchmark, and summative.

Will this be a focus? If yes, describe in the Comments. If no, write N/A.
oNo

® Yes
COMMENTS

See attached

8d. KCWP 4: Review, Analyze and Apply Data Results
Schools communicate and implement a sustainable system for reviewing, analyzing, and
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful
evidence of student learning.
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Will this be a focus? If yes, describe in the Comments. If no, write N/A.
o No

o Yes
COMMENTS

See attached

8e. KCWP 5: Design, Align and Deliver Support Processes
Schools establish a framework that organizes systems, data, and practices to promote
positive, equitable and inclusive learning experiences for all students.

Will this be a focus? If yes, describe in the Comments. If no, write N/A.

o No

e Yes
COMMENTS

See attached

8f. KCWP 6: Establish Learning Environment and Culture
Schools intentionally design the learning environment to be inclusive and accessible for
all students within a culture where learning and continued growth is the primary focus
and foundation for all actions.

Will this be a focus? If yes, describe in the Comments. If no, write N/A.

o No

o Yes
COMMENTS

See attached
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2025-2026 Phase Two: School Assurances

Introduction

Assurances are a required component of the improvement planning process (703 KAR 5:225).
Please read each assurance carefully and indicate whether your school complies by selecting the
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your
response, space for comments is provided. Comments are optional. You may upload any
supporting documentation as needed.
Federal Programs
1. If the school receives Title Il, Part A funds, the school provides professional

development for staff that is in accordance with the purpose of Title Il, Part A of ESSA
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven
and classroom-focused); addresses the needs of all students; and, strives to ensure all
students are transition ready as intended by Section 2103 of ESSA, which governs the
local use of Title II, Part A funding.

e Yes

o No

o N/A

COMMENTS

2. The school ensures that the use of federal funding, including expenditures for
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations)
200.403 and 200.405.

e Yes

o No

o N/A
COMMENTS

Title | Programs
3. The school distributes to parents and family members of participating children
in a targeted assistance program, or all children in a schoolwide program, a written
parent and family engagement policy, which is agreed on by such parents, and describes
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The
school makes the policy available to the local community and updates it periodically to
meet the changing needs of parents and the school. For reference, Section 1116(b) of
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ESSA allows existing parent and family engagement policies the school may have in
place to be amended to meet the requirements under Title |, Part A.

e Yes

o No

o N/A
COMMENTS

Title | for the 24-25 school year not the 25-26. Funds still available from 24-25

4. The school convenes an annual meeting, at a convenient time, to which all
parents of participating children in a targeted assistance program, or all children in a
schoolwide program, are invited and encouraged to attend, to inform parents of their
school's participation in Title I, Part A and to explain the requirements of Title |, Part A,
and the right of the parents to be involved, as required under Section 1116(c)(1).

e Yes

o No

o N/A
COMMENTS

5. The school offers a flexible number of meetings to parents, such as meetings in
the morning or evening, and may provide, with funds provided under this part,
transportation, child care, or home visits, as such services relate to parental involvement
(ESSA Section 1116(c)(2).

e Yes

o No

o N/A
COMMENTS

6. The school involves parents, in an organized, ongoing, and timely way, in the
planning, review, and improvement of programs under Title I. This includes the planning,
review, and improvement of the school parent and family engagement policy and the
joint development of the schoolwide program plan under section 1114(b). If a school has
in place a process for involving parents in the joint planning and design of the school's
programs, the school may use that process, if such process includes an adequate
representation of parents of participating children (ESSA Section 1116 (c)(3)).

e Yes
o No
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o N/A
COMMENTS

7. The school provides parents of participating children in a targeted assistance program,
or all children in a schoolwide program—

A. timely information about programs under Title [;

B. a description and explanation of the curriculum in use at the school, the forms of
academic assessment used to measure student progress, and the achievement levels of
the challenging state academic standards; and

C. if requested by parents, opportunities for regular meetings to formulate suggestions
and to participate, as appropriate, in decisions relating to the education of their children,
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116
(©)(4)).

e Yes

o No

o N/A

COMMENTS

8. The school jointly develops with parents for all children served under this part a
school-parent compact that outlines how parents, the entire school staff, and students
will share the responsibility for improved student academic achievement and the means
by which the school and parents will build and develop a partnership to help children
achieve the state's high standards. The compact meets the requirements outlined in ESSA
1116(d)(1-2).

e Yes

o No

o N/A
COMMENTS

9. The school provides assistance to parents of children served by the school in
understanding such topics as the challenging state academic standards, state and local
academic assessments, the requirements of Title I, and how to monitor a child's progress
and work with educators to improve the achievement of their children, as required by
ESSA Section 1116(e)(1).

C‘Ognld Page 5 of 14



2025-2026 Phase Two: School Assurances - 2025-2026 Phase Two: School Assurances_10272025_08:37 - Generated on 01/14/2026

Frederick Douglass High School

o Yes

o No

o N/A
COMMENTS

10. The school provides materials and training to help parents to work with their
children to improve their children's achievement, such as literacy training and using
technology (including education about the harms of copyright piracy), as appropriate, to
foster parental involvement, as required in ESSA Section 1116(e)(2).

e Yes

o No

o N/A
COMMENTS

11. The school educates teachers, specialized instructional support personnel,
principals, other school leaders, and other staff, with the assistance of parents, in the
value and utility of contributions of parents, and in how to reach out to, communicate
with, and work with parents as equal partners, implement and coordinate parent
programs, and build ties between parents and the school, as required in ESSA Section
1116(e)(3).

e Yes

o No

o N/A
COMMENTS

12. To the extent feasible and appropriate, the school coordinates and integrates
parent involvement programs and activities with other federal, state, and local programs,
including public preschool programs, and conducts other activities, such as parent
resource centers, that encourage and support parents in more fully participating in the
education of their children (ESSA Section 1116(e)(4)).

e Yes

o No

o N/A
COMMENTS

13. The school ensures that information related to school and parent programs,
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meetings, and other activities is sent to the parents of participating children, or all
children in a schoolwide program, in a format and, to the extent practicable, in a
language the parents can understand, as required in ESSA Section 1116(e)(5).
e Yes
o No

o N/A
COMMENTS

14. To the extent practicable, the school provides opportunities for the informed
participation of parents and family members (including parents and family members who
have limited English proficiency, parents and family members with disabilities, and
parents and family members of migratory children), including providing information and
school reports required under section 1111 in a format and, to the extent practicable, in
a language parents understand (ESSA Section 1116(f)).

e Yes

o No

o N/A
COMMENTS

Title | Schoolwide Programs
15. In a schoolwide program, the school developed a comprehensive plan (the
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA).

o Yes

o No

o N/A
COMMENTS

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the
involvement of parents and other members of the community to be served as well as
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.)
as required by Section 1114(b)(2) of ESSA.

o Yes
o No
e N/A
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COMMENTS

17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will
remain in effect for the duration of the school's participation under Title I, Part A of ESSA
as required by Section 1114(b)(3) of ESSA.

o Yes

o No

o N/A
COMMENTS

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is
available to district leadership, parents, and the public and in an understandable and
uniform format as required by Section 1114(b)(4) of ESSA.

o Yes

o No

o N/A
COMMENTS

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to
the extent appropriate and applicable, coordinates with other federal, state, and local
programs, including but not limited to the implementation of improvement activities in
schools identified for comprehensive or targeted support and improvement, as required
by Section 1114(b)(5) of ESSA.

O Yes

o No

o N/A
COMMENTS

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is
based on a comprehensive needs assessment, which included a review of academic
achievement data, and includes, among other items, a description of the strategies the
school will implement to address school needs as required by Section 1114(b)(6) of ESSA.
The comprehensive needs assessment was developed with the participation of

C‘Ognld Page 8 of 14



2025-2026 Phase Two: School Assurances - 2025-2026 Phase Two: School Assurances_10272025_08:37 - Generated on 01/14/2026

Frederick Douglass High School

individuals who will carry out the schoolwide program plan, and the school documents
how it conducted the needs assessment, the results it obtained, and the conclusions it
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations).

o Yes

o No

e N/A
COMMENTS

21.In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a
comprehensive plan (CSIP) that includes a description of the strategies to be
implemented to address school needs, including how such strategies: (1) provide
opportunities for all children; (2) use methods and instructional strategies that
strengthen the academic program in the school, increase learning time, and provide an
enriched and accelerated curriculum; and, (3) address the needs of all children through,
for example, the following activities: school-based mental health programs; a tiered
model to prevent and address behavioral problems; professional development to
improve instruction and use of data from academic assessments, and to recruit and
retain effective teachers; and/or, strategies for assisting preschool children transition to
local elementary school programs.

o Yes

o No

e N/A
COMMENTS

22. The school regularly monitors the implementation and results achieved by the
schoolwide program, using data from the state's annual assessments and other
indicators of academic achievement. The school determines whether the schoolwide
program has been effective in increasing the achievement of students in meeting the
challenging state academic standards, particularly for those students who had been
furthest from achieving the standards. The school revises the plan as necessary based on
student needs and on the results of the regular monitoring, to ensure continuous
improvement of students in the schoolwide program and to ensure that all students are
provided opportunities to meet the challenging state academic standards, as required by
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.

oYes
oNo
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e N/A
COMMENTS

Title | Targeted Assistance School Programs
23. In a targeted assistance school program, participating students are identified in
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related,
objective criteria.

o Yes

o No

o N/A
COMMENTS

24. In a targeted assistance school program, the school serves participating students
using resources under Title |, Part A of ESSA to meet challenging state academic
standards as required by Section 1115(b)(2)(A) of ESSA.

o Yes

o No

o N/A
COMMENTS

25. In a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies
to strengthen the academic program of the school, which may include, for example,
expanded learning time, summer programs, and/or a tiered model to prevent and
address behavioral problems.

o Yes

o No

o N/A
COMMENTS

26. In a targeted assistance school program, the school serves participating students by
coordinating with and supporting the regular educational program as required by Section
1115(b)(2)(C) of ESSA.
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o Yes

o No

o N/A
COMMENTS

27.In a targeted assistance school program, the school serves participating students by
providing professional development to, for example, teachers, administrators, classified

staff, and/or other school personnel who work with participating students as required by
Section 1115(b)(2)(D) of ESSA.

O Yes

o No

o N/A
COMMENTS

28. In a targeted assistance school program, the school serves, pursuant to Section
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the

involvement of parents of participating students in accordance with Section 1116 of
ESSA.

o Yes

o No

e N/A
COMMENTS

29. In a targeted assistance school program, the school serves participating students, to
the extent appropriate and applicable, by coordinating with other federal, state, and local
programs, including but not limited to the implementation of improvement activities in

schools identified for comprehensive or targeted support and improvement, as required
by Section 1115(b)(2)(F) of ESSA.

o Yes

o No

o N/A
COMMENTS
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30. In a targeted assistance school program, the school provides assurances to the local

educational agency (district) that the school will—
(i) help provide an accelerated, high-quality curriculum;
(ii) minimize the removal of children from the regular classroom during regular school
hours for instruction provided under Title [;
(iii) serve participating students by reviewing the progress of participating students on an
ongoing basis and revising the targeted assistance program, if necessary, to provide
additional assistance to meet challenging state academic standards as required by
Section 1115(b)(2)(G) of ESSA.

o Yes

oNo

o N/A

COMMENTS

Schools Identified for Targeted Support and Improvement
31. If identified for targeted support and improvement in the previous year, including
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA,
the school developed and implemented a plan to improve student outcomes that, among
other items, was informed by all indicators, including student performance against long-
term goals; included evidence-based interventions; and, approved by local leadership.
For reference, “evidence-based” is defined in ESSA Section 8101(21).

o Yes

o No

o N/A
COMMENTS

32. If identified this school year for targeted support and improvement, including
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA,
the school will develop and implement a plan to improve student outcomes that, among
other items, is informed by all indicators, including student performance against long-
term goals; includes evidence-based interventions; and, is approved by local leadership.
For reference, “evidence-based” is defined in ESSA Section 8101(21).

e Yes
o No
o N/A
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COMMENTS

33. If identified in the previous year for additional targeted support and
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented
a plan to improve student outcomes that also identified resource inequities to be
addressed through implementation of such plan.

e Yes

o No

o N/A
COMMENTS

34. If identified this school year for additional targeted support and improvement
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to
improve student outcomes that also identifies resource inequities to be addressed
through implementation of such plan.

e Yes

o No

o N/A
COMMENTS
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2024-2025 Phase Four: Professional Development Plan for Schools
for School Year 2025-2026

Research demonstrates a positive link between high-quality professional learning (HQPL),
teaching practices and student outcomes. Effective professional learning not only has the
potential to improve both classroom instruction and student outcomes, but also it can be
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local
level, it is important to ensure alignment to the characteristics of High-Quality Professional
Learning.

The purpose of this diagnostic is to support the school in designing and implementing a
professional development plan that aligns to the goals established in KRS 158.6451 and the local
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.

Per Section 2, “Each local school and district shall develop a process to design a professional
development plan that meets the goals established in KRS 158.6451 and in the local needs
assessment. A school professional development plan shall be incorporated into the school
improvement plan and shall be made public prior to the implementation of the plan. The local
district professional development plan shall be incorporated into the district improvement plan
and posted to the local district Web site prior to the implementation of the plan.”

Section 3 further provides, “Each school and local district professional development plan shall
contain the following five (5) elements:

(1) A clear statement of the school or district mission;
(2) Evidence of representation of all persons affected by the professional development plan;
(3) A needs assessment analysis;

(4) Professional development objectives that are focused on the school or district mission,
derived from the needs assessment, and specify changes in educator practice needed to improve
student achievement; and

(5) A process for evaluating impact on student learning and improving professional learning,
using evaluation results.”
1. Professional Development Plan
What is the school’s mission?
To make learning relevant, our Mission is to provide specialized instruction and

personalized experiences aimed at helping every student discover their passions
and grow to their personal best in the academy and program of their choice.

2. The needs assessment provides the framework for all schools to clearly identify
their most critical areas for improvement that will be addressed in the planning process
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through the development of goals, objectives, strategies and activities. What are the

top two areas requiring professional development?
« Gap intervention for students with IEPs

* Novice Reduction

3. For the first identified area requiring professional development, what
required school goal(s) from the Comprehensive Improvement Plan will be supported
through this professional development (state assessment results in reading and math,
state assessment results in science, social studies and writing, achievement gap, English
learner progress, quality of school climate and safety, postsecondary readiness,

graduation rate, etc.)
Goal 8 (TSI Subgroup Goal - Special Learners.): By 2025, Frederick Douglass High
School will increase the percentage of students scoring proficient or distinguished
in Reading from 3% to 18%. Additionally, we will increase the percentage of students
scoring proficient or distinguished in Math from 6% to 21%.

a. What are the specific objectives (long-term and short-term) for this professional

development?
Here are long-term and short-term objectives for Frederick Douglass High School's
TSI Subgroup Goal for Special Learners, assuming "By 2025" refers to the end of the
2025-2026 academic year for full realization of the proficiency targets.

Overall Goal: (TSI Subgroup Goal - Special Learners) By the end of the 2025-2026
school year, Frederick Douglass High School will increase the percentage of Special
Learners scoring proficient or distinguished in Reading from 3% to 18%.
Additionally, we will increase the percentage of Special Learners scoring proficient
or distinguished in Math from 6% to 21%.

Long-Term Objectives (By End of 2025-2026 School Year - May/June 2026)

These objectives directly reflect the ultimate desired outcomes for the identified
subgroup.

1. Reading Proficiency: Increase the percentage of Special Learners scoring
proficient or distinguished in Reading to at least 18% on the statewide
assessment administered at the end of the 2025-2026 school year.

2. Math Proficiency: Increase the percentage of Special Learners scoring
proficient or distinguished in Math to at least 21% on the statewide
assessment administered at the end of the 2025-2026 school year.

Short-Term Objectives (For 2025-2026 School Year)

These objectives are actionable, measurable steps that will lead to the achievement
of the long-term goals. They are broken down by key areas of focus and include
specific timelines for the upcoming academic year.
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Focus Area 1: High-Quality Differentiated Instruction & Professional Development

1. Instructional Strategy Implementation (Reading): By October 15, 2025, 100% of
English Language Arts (ELA) teachers and co-teachers serving Special Learners
will demonstrate consistent application of at least two new evidence-based
reading comprehension strategies (e.g., explicit vocabulary instruction, graphic
organizers, reciprocal teaching, text-to-self/world connections) in their daily
lessons, as evidenced by lesson plans and weekly instructional walkthrough
data.

2. Instructional Strategy Implementation (Math): By October 15, 2025, 100% of
Math teachers and co-teachers serving Special Learners will demonstrate
consistent application of at least two new evidence-based math problem-
solving strategies (e.g., visual models, manipulatives, step-by-step scaffolds,
concept mapping) in their daily lessons, as evidenced by lesson plans and
weekly instructional walkthrough data.

3. Universal Design for Learning (UDL) Integration: By August 15, 2025, 100% of
ELA and Math teachers serving Special Learners will complete professional
development on Universal Design for Learning (UDL) principles and submit an
initial UDL-aligned lesson plan for one unit, demonstrating incorporation of
multiple means of engagement, representation, and action/expression.

Focus Area 2: Data-Driven Instruction & Progress Monitoring

4. Interim Assessment Growth (Reading): By November 30, 2025, increase the
percentage of Special Learners scoring at or above "approaching proficiency"
on district-selected interim reading assessments (e.g., STAR Reading, i-Ready,
common formative assessments) by 5 percentage points from the baseline
score established in September 2025.

5. Interim Assessment Growth (Math): By November 30, 2025, increase the
percentage of Special Learners scoring at or above "approaching proficiency"
on district-selected interim math assessments (e.g., STAR Math, i-Ready,
common formative assessments) by 5 percentage points from the baseline
score established in September 2025.

6. Data Analysis & Adjustment: By December 15, 2025, Special Education and
General Education co-teaching teams will meet bi-weekly to review formative
assessment data for Special Learners, identify specific learning gaps, and
adjust instructional strategies and IEP goals as needed, with 80% of teams
providing documented evidence of these meetings and adjustments.

Focus Area 3: Targeted Intervention & Support Systems

7. Targeted Intervention Participation: By September 30, 2025, 90% of Special
Learners identified as significantly below grade level in Reading and/or Math
will be participating in targeted small-group interventions for a minimum of 3
sessions per week, as tracked through intervention logs and attendance
records.

8. IEP Goal Alignment & Review: By October 30, 2025, 100% of Special Learners'
Individualized Education Program (IEP) goals in Reading and Math will be
reviewed and revised as necessary to ensure alignment with grade-level

C‘Ognld Page 5 of 37



2024-2025 Phase Four: Professional Development Plan for Schools for School Year 2025-2026 - 2024-2025 Phase Four: Professional
Development Plan for Schools for School Year 2025-2026_06092025_09:54 - Generated on 01/14/2026

Frederick Douglass High School

Kentucky Academic Standards and the school's proficiency targets, with
progress monitoring data collected weekly.

b. What are the intended results of this professional development (e.g. student
outcomes, educator beliefs, practices)?
* increased teacher efficacy
* improved tier 1 instruction

 Improved student outcomes

c. How will this professional development be monitored for evidence of
implementation?
i. What data will be considered and gathered (e.g. student work samples, curriculum-
based assessments, classroom observations, teacher feedback)?
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)

iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
Monitoring the Effectiveness of a PD Plan for CSIP Implementation

The effectiveness of a professional development plan, particularly one aimed at
improving instruction for special learners (e.g., using the "Getting Better Faster"
framework), can be systematically monitored through a combination of data points,
assigned responsibilities, and consistent analysis.

i. What data will be considered and gathered?

To assess the impact of the PD on teacher practice and student outcomes, a diverse
set of data will be collected:

1. PD Participation & Satisfaction:

o PD Attendance Records: Documentation of teacher presence at all
scheduled PD sessions.

> PD Feedback Surveys: Anonymous teacher surveys immediately post-PD,
assessing perceived relevance, clarity, usefulness, and likelihood of
implementation of the strategies presented.

> Pre/Post PD Content Knowledge Checks: Short assessments or quizzes to
gauge teachers' understanding of the PD content before and after the
training.

2. Teacher Implementation & Fidelity (Inputs/Processes):

> Classroom Observation Data:

- Walkthroughs: Short, frequent observations (like the "3
walkthroughs per week" mentioned in your growth goal) using a
rubric or checklist aligned with the PD's core instructional strategies
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(e.g., "Getting Better Faster" principles, differentiated instruction,
co-teaching models). Look for specific evidence of implementation.

- Formal Observations: More in-depth observations for specific
teachers, providing detailed feedback on the application of PD
strategies.

> Lesson Plans/Unit Plans: Review of submitted lesson plans to identify

explicit incorporation of PD-taught strategies, differentiation for Special
Learners, and alignment with the CSIP's instructional focus.

> Teacher Self-Reflection Logs: Journals or brief written reflections from

teachers on their attempts to implement new strategies, challenges
encountered, and successes.

> Peer Observation/Coaching Logs: If peer coaching is part of the PD

model, documentation of peer observations and feedback provided.

> Teacher Collaboration/PLC Meeting Minutes: Evidence of teachers

discussing and problem-solving around the implementation of PD
strategies within their Professional Learning Communities.

3. Student Outcomes & Learning Impact:

o Student Work Samples: Collections of student assignments (pre/post PD

intervention, or across units) analyzed for evidence of improved
understanding, application of skills, or mastery in areas targeted by the
PD (e.g., reading comprehension strategies, math problem-solving
techniques).

Curriculum-Based Assessments (CBAs): Results from common formative
and summative assessments administered by teachers within specific
units, especially those where PD strategies were applied. Look for growth
in specific skills for Special Learners.

Interim Assessment Data: Performance data from district benchmark
assessments (e.g., NWEA MAP, i-Ready, STAR, or district-developed
common assessments) administered periodically throughout the year.
Analyze growth for Special Learners in reading and math.

Student Engagement Observations: Qualitative data from classroom
observations noting increased student engagement, participation, and
on-task behavior, particularly for Special Learners, in lessons utilizing PD
strategies.

Student Perception Surveys: Brief surveys administered to students (age-
appropriately) about their learning experiences, the clarity of instruction,
and the support they receive.

4. Collective Teacher Efficacy (If relevant to the PD focus):

> Teacher Efficacy Surveys: Pre and post-PD surveys designed to gauge

teachers' perceptions of their collective ability to positively impact
student learning, particularly for challenging subgroups.

ii. Who is responsible for gathering?

cognia
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Effective data gathering requires clear assignment of roles:

+ Teachers:
> Completing PD feedback surveys and pre/post knowledge checks.
> Submitting self-reflection logs.
> Providing lesson plans for review.

Collecting student work samples.

Administering classroom-level formative and curriculum-based
assessments.

Participating in and contributing to PLC meeting minutes related to PD
implementation.

* Instructional Coaches & Department Heads:

o Conducting targeted classroom observations/walkthroughs, focusing on
implementation fidelity of PD strategies.

Reviewing lesson plans for alignment with PD content.
Facilitating peer observations and coaching cycles.

Gathering qualitative feedback from teacher conversations and small
group discussions.

> Collaborating with teachers to collect and analyze student work samples.
- Facilitating PLC data analysis sessions.
* Assistant Principals & Principal:

> Conducting regular classroom observations/walkthroughs (as per growth
goal), providing feedback, and documenting implementation trends.

> Monitoring the completion and quality of teacher self-reflections and
lesson plan submissions.

> Reviewing school-wide interim assessment data and KSA results, focusing
on Special Learner subgroup performance.

> Overseeing the administration and analysis of teacher and student
perception surveys.

> Reviewing PLC agendas and minutes for evidence of PD integration.
* CSIP Committee/PD Planning Team:

> Compiling all gathered data points (attendance, survey results,
aggregated observation data, assessment data).

o Distributing and collecting pre/post PD content knowledge checks and
efficacy surveys.

> Maintaining a central repository for all monitoring data.

o

o

o

o

o

o

iii. How frequently will this data be analyzed?
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Data analysis frequency will vary depending on the type of data and its purpose:
« Immediately Post-PD Session:

> PD Feedback Surveys: Reviewed immediately to make real-time
adjustments to subsequent PD sessions.

- PD Attendance/Participation: Tracked immediately to identify who
attended.

> Pre/Post PD Content Knowledge Checks: Analyzed immediately to gauge
initial learning and identify areas for follow-up.

« Weekly/Bi-Weekly (Ongoing Formative Monitoring):

> Classroom Observation/Walkthrough Data: Assistant Principals, coaches,
and department heads will analyze this data frequently to identify
immediate strengths and areas for targeted support/feedback.

> Teacher Self-Reflection Logs: Reviewed by coaches/department heads to
inform one-on-one coaching conversations.

o Formative Assessment Data (Classroom-level): Teachers and co-teaching
teams will analyze this within PLCs to adjust daily instruction.

* Monthly (Short-Term Progress Monitoring):

> Aggregated Classroom Observation Data: Review of overall trends in PD
strategy implementation across the school/departments by the
leadership team (AP, principal, coaches).

> Student Work Samples: Teams will collaboratively analyze samples to
identify common misconceptions or areas of growth.

> Teacher Collaboration/PLC Minutes: Reviewed by leadership to ensure
productive discussions around PD implementation and student data.

o Targeted Student Progress Monitoring Data: For specific special learners
receiving interventions, progress will be reviewed monthly by relevant
teachers and case managers.

* Quarterly/Trimester (Mid-Term Impact Assessment):

o Interim Assessment Data: Comprehensive analysis of Special Learner
performance and growth on district-wide benchmarks by the leadership
team and relevant PLCs.

- Aggregated Teacher Survey Data (e.g., Efficacy Surveys): Mid-year check-
in to see shifts in perception.

o Comprehensive Review by CSIP Committee: The CSIP committee will
meet to review all gathered data points to assess progress towards short-
term objectives and make necessary adjustments to the PD plan or CSIP
strategies.

C‘Ognld Page 9 of 37



2024-2025 Phase Four: Professional Development Plan for Schools for School Year 2025-2026 - 2024-2025 Phase Four: Professional
Development Plan for Schools for School Year 2025-2026_06092025_09:54 - Generated on 01/14/2026

Frederick Douglass High School

* Annually (Long-Term Summative Evaluation):

> Kentucky Summative Assessment (KSA) Results: Comprehensive analysis
of Special Learner proficiency and growth in Reading and Math to
determine the ultimate impact of the PD on the CSIP's overarching goal.

> All Pre/Post Data Comparisons: A final comparison of all baseline data
(e.g., initial teacher surveys, pre-assessment scores) with end-of-year
data to evaluate overall effectiveness.

o Comprehensive Evaluation Report: A detailed report generated by the
CSIP committee, summarizing findings, identifying successes and areas
for improvement, and informing the planning of future professional
development and CSIP goals.

d. What will be the indicators of success of this professional development (e.g.
improved formative assessment data, teacher efficacy and perception data, ongoing
classroom data points)? Consider the completed actions or markers that need to occur
that would indicate the goals and objectives have been achieved and describe in detail.

Indicators of Success for the Professional Development Plan

The success of this professional development plan will be marked by observable
changes in instructional practices, enhanced teacher beliefs, and measurable
improvements in student learning, particularly within the Special Learner subgroup.

1. Improved Teacher Implementation and Fidelity to the "Getting Better Faster"
Framework & Differentiated Instruction

Description: This is a crucial indicator that teachers are actively applying the
knowledge and strategies gained from the PD in their daily classroom instruction.
Success means seeing concrete, consistent evidence of the "Getting Better Faster"
principles and effective differentiation for Special Learners.

« Completed Actions/Markers:
> Consistent Application of "Getting Better Faster" Principles:

» High Percentage of Observations Showing Fidelity: Classroom
observation data (from walkthroughs and formal observations by
administrators and coaches) will consistently show that 80-90% of
observed teachers are effectively integrating core "Getting Better
Faster" elements such as:

- Precise Praise: Specific, growth-oriented feedback on student
effort and process, not just outcome.

» Positive Framing: Communicating expectations and feedback
in a constructive, supportive manner.

» High Academic Expectations: Maintaining rigorous standards
for all students, including Special Learners, with appropriate
scaffolding.
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- Clear Next Steps: Providing students with explicit, actionable
steps for improvement.

This fidelity will be documented through observation checklists or
rubrics, with teachers demonstrating these skills regularly across

various lesson types and content areas.

o Evident Differentiation for Special Learners: Lesson plans and classroom
observations will consistently demonstrate teachers' thoughtful use of
differentiated instructional strategies tailored to the needs of Special
Learners. This includes:

» Varied instructional delivery methods (e.g., visual aids, auditory

supports, kinesthetic activities).

- Flexible grouping strategies.
- Adapted materials and assignments (e.g., simplified text, graphic

organizers, extended time, reduced answer choices).

- Effective co-teaching models (if applicable) where general education

and special education teachers are collaboratively planning and
delivering instruction.

> Teacher-Authored Curriculum Aligned with PD: A review of submitted
unit and lesson plans will show explicit integration of PD-taught
strategies and specific modifications for Special Learners, indicating that
the PD has influenced instructional planning.

2. Enhanced Teacher Efficacy and Positive Perception of the PD

Description: This indicator measures the internal shift in teachers' beliefs about
their own capabilities and the value of the professional development. Increased
collective teacher efficacy means teachers feel more confident in their ability to
positively impact student learning and believe in their shared capacity to achieve

school goals.

« Completed Actions/Markers:

o Increased Teacher Efficacy Scores: Pre and post-PD teacher efficacy
surveys will show a measurable increase (e.g., a 10-15% average increase)
in teachers' self-reported confidence and collective belief in their ability

to:

- Effectively teach reading and math content to all students, including

Special Learners.

- Differentiate instruction to meet diverse learning needs.
- Successfully implement new instructional strategies.
- Collaborate effectively with colleagues to improve student

outcomes.

- Positive PD Feedback: Post-PD feedback surveys will consistently yield
high ratings (e.g., 4 out of 5 or higher on a Likert scale) regarding the PD's
relevance, clarity, practicality, and perceived impact on their teaching
practice. Teachers will express that the PD was valuable and applicable to
their classroom context.
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o Increased Collaboration & Resource Sharing: Evidence from PLC meeting
minutes and informal observations will indicate an increase in teachers:

- Actively discussing and problem-solving around the implementation

of PD strategies.

- Sharing successful differentiated lessons and resources.
- Engaging in peer observations and feedback sessions focused on

the PD content.

> Qualitative Teacher Feedback: Anecdotal evidence gathered through
informal conversations, coaching debriefs, and open-ended survey
responses will reveal teachers articulating how the PD has helped them
improve their practice, feel more equipped to teach Special Learners,
and see positive changes in student engagement.

3. Improved Student Outcomes and Growth in Reading and Math for Special

Learners

Description: This is the ultimate indicator of success, demonstrating that the
changes in teacher practice are translating into improved learning for the target
student subgroup. Success will be measured by both interim growth and ultimately,
increased proficiency on state assessments.

« Completed Actions/Markers:

o> Demonstrated Growth on Interim Assessments:
- Meeting Short-Term Objectives: Quarterly or trimester interim

assessment data (e.g., STAR Reading/Math, i-Ready, district
common assessments) will show consistent growth among Special
Learners. The specified short-term objectives (e.g., "increase the
percentage of Special Learners scoring at or above 'approaching
proficiency' by 5 percentage points by November 30, 2025") will be
met or exceeded.

- Narrowing Achievement Gaps: Analysis of interim assessment data

will show a measurable decrease in the achievement gap between
Special Learners and their non-disabled peers over the course of
the year.

> Improved Formative Assessment Data: Classroom-level curriculum-based
assessments and exit tickets will demonstrate an increasing percentage
of Special Learners mastering specific reading comprehension skills and
math problem-solving concepts directly targeted by the PD. Teachers will
show evidence of using this data to adjust instruction.

> Higher Quality Student Work Samples: Analysis of collected student work
samples (pre and post-PD implementation, or across units) will reveal:

- More sophisticated understanding of content.
- Application of reading and math strategies learned.
- Increased accuracy and depth in responses, particularly from

Special Learners.
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- Evidence of students independently using scaffolds previously
provided by teachers.

° Increased Statewide Assessment Proficiency (Long-Term Objective): The
culminating indicator will be the increase in the percentage of Special
Learners scoring proficient or distinguished in Reading from 3% to 18%
and in Math from 6% to 21% on the Kentucky Summative Assessment
(KSA) administered at the end of the 2025-2026 school year. This directly
addresses the CSIP's overarching goal.

By systematically tracking these indicators, Frederick Douglass High School can
confidently assess the efficacy of its professional development plan in driving
meaningful improvements in teacher practice and, most importantly, in the
academic achievement of its Special Learners.

e. Who is the specific targeted audience for this professional development (e.g.

elementary math teachers, those implementing high-quality instructional resources)?
* Classroom Teachers

f. What specific resources are needed to support this professional development
(e.g. staff, funding, technology, specific instructional resources, professional development
from vendors, release time for professional learning)?
i. What funding source(s) will be utilized to support this professional development?
ii. What will be the start date and anticipated completion date for each professional
development activity? If professional development is ongoing, specify the frequency of
activity across the year.
iii. What supplies and resources will be needed to implement this professional

development?
Given the focus on improving outcomes for Special Learners and overall school
improvement, several funding sources commonly available to Kentucky schools
could be utilized:

1. Title I, Part A (Federal Funds):

o Purpose: These funds are specifically for improving the academic
achievement of disadvantaged students. Since the goal directly targets a
subgroup (Special Learners) often considered at-risk, PD to support their
learning is a highly allowable use.

> Specific Use: Funding for PD facilitators, materials, professional
development from external vendors (e.g., "Getting Better Faster"
trainers), and potentially substitute teachers for release time.

2. Individuals with Disabilities Education Act (IDEA) Part B (Federal Funds):

> Purpose: Funds specifically for special education and related services.
Improving instructional strategies for students with IEPs falls directly
within this purview.
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o Specific Use: Could cover costs associated with specialized training on
differentiation, co-teaching models, or evidence-based practices tailored
for specific disabilities.

3. General Fund (District/Local Funds):

o Purpose: Unrestricted local funds that can be allocated by the district or
school council (SBDM) for priorities identified in the CSIP.

o Specific Use: Covers teacher salaries for professional learning days, in-
house instructional coaching time, basic supplies, and potentially
supplementing federal funds for larger initiatives.

4, School Improvement Grants (SIG) or State School Improvement Funds (if
applicable):

o Purpose: State or federal grants specifically designed to support
comprehensive school improvement efforts in identified schools.

o Specific Use: Could provide substantial funding for intensive PD,
instructional materials, technology, and additional staff support.

5. Professional Development Allocations (District-Specific):

o Many Kentucky districts have dedicated budgets for professional learning
that can be drawn upon to support CSIP-aligned initiatives.

ii. What will be the start date and anticipated completion date for each professional
development activity? If professional development is ongoing, specify the frequency
of activity across the year.

The PD plan will integrate initial intensive training with ongoing, embedded support
throughout the academic year.

« Activity 1: Initial "Getting Better Faster" Framework Training (Intensive Kick-off)

o Start Date: August 5, 2025 (e.g., during pre-service days/PD week before
students arrive).

> Anticipated Completion Date: August 8, 2025 (4 full days).

> Frequency: One-time intensive training for all core content and special
education teachers.

* Activity 2: Differentiated Instruction & Special Learner Support Modules

o Start Date: August 15, 2025.
o Anticipated Completion Date: December 15, 2025.

> Frequency: Bi-weekly 90-minute virtual or in-person sessions for relevant
teachers (e.g., during early release Wednesdays or dedicated PLC time)
focusing on UDL, co-teaching strategies, and evidence-based
interventions for specific learning challenges.

* Activity 3: Embedded Coaching & Feedback Cycles

o Start Date: August 12, 2025 (immediately following initial training).
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o Anticipated Completion Date: May 28, 2026 (ongoing throughout the
school year).

> Frequency:

- Assistant Principal Walkthroughs & Feedback: Minimum 3
walkthroughs per teacher per week (as per growth goal), with
follow-up feedback within 24-48 hours.

» Instructional Coach Support: Weekly check-ins and coaching
sessions for identified teachers, based on observation data and
teacher needs.

» Peer Coaching/PLCs: Weekly (e.g., Tuesday/Thursday split for
instructional planning and data analysis) dedicated time for
collaborative planning and peer observation cycles.

Activity 4: Data Analysis and Strategic Adjustment Workshops

- Start Date: October 20, 2025 (after first interim assessment).
> Anticipated Completion Date: April 20, 2026.

> Frequency: Quarterly (October, January, April) half-day workshops for all
relevant teachers and leadership, focused on analyzing interim
assessment data for Special Learners and collaboratively refining
instructional strategies.

iii. What supplies and resources will be needed to implement this professional
development?

Effective PD requires a combination of human, material, and technological
resources:

1. Staff (Human Capital):

External "Getting Better Faster" Trainer/Consultant: For the initial intensive
training and potentially follow-up coaching for school leadership.

District/School Instructional Coaches: Dedicated instructional coaches
(especially those with expertise in special education and literacy/numeracy) to
provide ongoing, embedded support and facilitate PLCs.

Assistant Principal(s) & Principal: To lead walkthroughs, provide feedback,
model instructional strategies, and champion the initiative.

Special Education Department Head/Lead Teacher: To provide specialized
guidance on IEP implementation, accommodations, and SDI.

Department Heads (ELA, Math): To facilitate content-specific discussions and
ensure curriculum alignment.

Substitute Teachers: Essential to provide release time for professional learning
during the school day for workshops, dedicated PLC time, and potentially for
teachers to observe peers.

PD Coordinator/Administrator: To manage logistics, communication, and data
tracking.
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2. Funding:

* As detailed above, securing funds from Title |, IDEA Part B, General Fund, and
potential School Improvement Grants.

+ Budget allocated for professional development from vendors (e.g., "Getting
Better Faster" organization, special education consultants).

3. Technology:

+ Observation/Feedback Software/Platform: Tools like TeachBoost, Kickboard, or
a customizable digital form (e.g., Google Forms/Sheets, Microsoft Excel) to
efficiently log observations, provide feedback, and track implementation
fidelity.

* Video Recording Equipment: For teachers to self-record for reflection, or for
coaches to record lessons (with consent) for analysis.

+ Presentation Software/Hardware: Projectors, whiteboards, computers for PD
sessions.

+ Learning Management System (LMS) or Shared Drive: For disseminating PD
materials, resources, lesson plan templates, and housing data.

* Reliable Internet Access: For online components of PD and accessing digital
resources.

4., Specific Instructional Resources:

+ "Getting Better Faster" Books/Manuals: Copies for all participating teachers
and leaders.

 Curated Articles & Research: Evidence-based articles on effective strategies for
Special Learners in reading and math (e.g., explicit instruction, graphic
organizers, visual models, executive function supports).

« Differentiated Lesson Plan Templates: Templates that guide teachers in
planning for diverse learners.

* Access to High-Quality Instructional Materials: Ensuring teachers have access
to curriculum resources that are adaptable and supportive for Special
Learners. This may include digital resources, leveled texts, manipulatives, or
specialized software.

* Intervention Programs/Materials: Resources for targeted small-group
interventions for Special Learners (e.g., specific reading intervention programs,
math intervention kits).

« Formative Assessment Tools: Access to various formative assessment
strategies and tools (e.g., exit tickets, quick checks, response cards) that
provide immediate feedback on student understanding.

5. Supplies & Materials:

« Workshop Supplies: Flip charts, markers, sticky notes, pens, paper for
collaborative activities during PD sessions.
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* Printing/Copying Budget: For physical handouts, rubrics, and observation
forms.

« Refreshments/Meals: For longer PD sessions to support engagement and
comfort.

 Professional Books/Journals: A small library of relevant professional texts for
teachers to deepen their understanding.

g. What specific ongoing supports will be provided for professional development
implementation (e.g. district level coaches will work with teacher teams monthly, building
level coaches will lead monthly professional learning communities using instructional
resources from professional development, bi-monthly release time for teachers to
analyze student work or cooperatively plan, monthly meetings with mathematics
consultant)? The ongoing supports should be connected to the specific professional

development area identified in question 3.
Ongoing Supports for Professional Development Implementation

These supports are designed to embed the "Getting Better Faster" framework and
differentiated instruction for Special Learners into the daily practice and
collaborative culture of Frederick Douglass High School.

1. Building-Level Instructional Coaching & Feedback Cycles:

> Who: School-level Instructional Coaches (general education and special
education specialists), Assistant Principals, and the Principal.

> Frequency: Ongoing, daily/weekly.

» Assistant Principals & Principal: Will conduct a minimum of three
"Getting Better Faster" focused classroom walkthroughs per
teacher per week, providing immediate, targeted, and actionable
feedback (within 24-48 hours). This feedback will specifically
highlight the application of PD strategies and differentiation for
Special Learners. These walkthroughs also serve to identify specific
needs for further coaching.

» Instructional Coaches: Will provide individualized coaching support
to teachers, identified through observation data or teacher request.
This includes modeling lessons, co-planning, co-teaching, and
debriefing observations, with an average of 1-2 dedicated coaching
cycles per teacher per semester. They will also be present for
informal check-ins throughout the week.

o Purpose: To ensure high fidelity of implementation of PD strategies,
provide personalized support, and address challenges in real-time.
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2. Building-Level Professional Learning Communities (PLCs) Focused on PD
Content:

> Who: Led by Department Heads, Instructional Coaches, and/or Teacher
Leaders. All ELA, Math, and Special Education teachers serving Special
Learners.

> Frequency: Weekly, during dedicated PLC time (e.g., Tuesday mornings
for 60-75 minutes).

> Purpose: To foster a collaborative learning environment where teachers

can:

» Analyze Student Work & Data: Regularly review curriculum-based

assessments, formative data, and student work samples specifically
for Special Learners to identify trends, celebrate successes, and
pinpoint areas for instructional adjustment.

» Cooperatively Plan: Plan lessons and units that intentionally

integrate "Getting Better Faster" strategies and rigorous
differentiation for Special Learners, aligning with IEP goals.

» Share Best Practices: Discuss successes and challenges in applying

PD strategies, share effective resources, and brainstorm solutions
collectively.

» Provide Peer Feedback: Engage in informal peer observations and

provide constructive feedback grounded in the "Getting Better
Faster" framework.

3. Dedicated Release Time for Deeper Collaborative Planning & Data Analysis:

> Who: All ELA, Math, and Special Education teachers, facilitated by school
leadership.

> Frequency: Bi-monthly (every other month), half-day release time for
grade-level or subject-specific teams.

> Purpose: To provide extended, uninterrupted time for teachers to:
- Deep Dive into Data: Analyze interim assessment data for Special

Learners more comprehensively, identify specific skill deficits, and
determine the root causes.

» Cooperative Planning for Differentiation: Co-plan intervention

strategies, refine differentiated lessons, and develop common
formative assessments tailored for Special Learners.

» Cross-Curricular Alignment: Discuss how "Getting Better Faster"

principles can be reinforced across different content areas.

- Professional Study: Engage in collaborative reading and discussion

of professional articles related to special education best practices
or the "Getting Better Faster" framework.
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4. District/External Expert Consultation & Training:

> Who: District-level Special Education Coordinator, District Curriculum
Specialists (Reading/Math), and/or an external consultant specializing in
"Getting Better Faster" or complex differentiation for Special Learners.

> Frequency: Quarterly meetings or workshops (e.g., a full-day workshop in
October, January, April).

o Purpose: To provide:
- Advanced Training: Deeper dives into specific aspects of the

"Getting Better Faster" framework or nuanced differentiation
techniques for specific learning disabilities.

» Targeted Problem-Solving: Address systemic challenges or

particularly complex student needs identified through data
analysis.

- System Alignment: Ensure school-level efforts align with district-

wide initiatives and best practices.

- Expert Guidance: Offer specialized knowledge and fresh

perspectives on improving outcomes for Special Learners.

5. Centralized and Curated Instructional Resources:

> Who: Maintained by Instructional Coaches and the school librarian/
media specialist.

> Frequency: Ongoing access, with weekly updates/additions.

> Purpose: To provide easily accessible and relevant materials that support
PD implementation:

- A dedicated online repository (e.g., via the school's LMS or a shared

drive) housing "Getting Better Faster" templates, sample
differentiated lesson plans, rubrics, articles, and video exemplars.

- A curated library of professional books on special education

strategies, literacy, and numeracy.

- Access to adaptive technologies and instructional software licenses

specifically beneficial for Special Learners.

4, For the second identified area requiring professional development, what
required school goal(s) from the Comprehensive Improvement Plan will be supported
through this professional development (state assessment results in reading and math,
state assessment results in science, social studies and writing, achievement gap, English
learner progress, quality of school climate and safety, postsecondary readiness,

graduation rate, etc.)

Goal 2 By 2025, Frederick Douglass High School will increase Science proficient and
distinguished level to 35% as measured by KSA. Current level is 5%. By 2025,
Frederick Douglass High School will increase Social Studies proficient and
distinguished level to 56% as measured by KSA. Current level is 34%. By 2025,
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Frederick Douglass High School will increase Combined Writing proficient and
distinguished level to 68% as measured by KSA. Current level is 419%.

a. What are the specific objectives (long-term and short-term) for this professional

development?
Short-Term Goals (Within the next 6-12 months)

Implement data-driven instructional strategies: By the end of the current
school year, all science, social studies, and writing teachers will regularly
analyze KSA data to identify specific areas of student weakness. They will then
integrate targeted instructional strategies and interventions to address these
gaps in their daily lessons. This includes focusing on question types where
students struggled and incorporating strategies to improve critical thinking
and analytical skills.

Enhance content-specific pedagogical skills: Within six months, 100% of
science teachers will participate in professional development focused on
effective science inquiry, hands-on learning, and STEM integration. Similarly,
100% of social studies teachers will engage in training on primary source
analysis, historical thinking skills, and civics education best practices. Writing
teachers will focus on explicit instruction in argumentative, informative, and
narrative writing structures, as well as grammar and conventions.

Foster interdisciplinary collaboration: By the end of the first semester, science,
social studies, and writing departments will hold at least one collaborative
planning session per month. The goal is to identify and implement cross-
curricular connections that reinforce KSA-tested skills. For example, social
studies teachers could incorporate writing prompts that require scientific
reasoning, and science teachers could assign research papers that demand
strong argumentative writing.

Develop KSA-aligned assessment literacy: Within three months, all teachers
will receive training on understanding the KSA scoring rubrics for science,
social studies, and writing. They will learn to create and utilize formative
assessments that mirror the rigor and format of the KSA, providing students
with consistent practice and feedback aligned to the test's expectations.

Long-Term Goals (Within 1-3 years)

Establish a culture of continuous improvement: By 2027, Frederick Douglass
High School will have a self-sustaining professional learning community where
teachers regularly share best practices, analyze KSA data collaboratively, and
engage in peer observations and feedback cycles. This includes developing
teacher leaders who can mentor colleagues in content-specific pedagogy and
KSA preparation.

Integrate technology for enhanced learning: By 2027, leverage educational
technology tools to personalize learning experiences and provide targeted
practice for KSA-tested skills. This could include using online platforms for
adaptive practice, virtual labs for science, interactive simulations for social
studies, and digital writing portfolios for feedback and revision.
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* Curriculum alignment and coherence: By 2026, conduct a comprehensive
review of the science, social studies, and writing curricula to ensure vertical
and horizontal alignment with KSA standards. This will involve identifying any
gaps or redundancies and revising the curriculum to ensure a clear
progression of skills and knowledge from one grade level to the next.

« Parent and community engagement in academic support: By 2027, establish
robust programs to involve parents and the community in supporting student
learning in science, social studies, and writing. This could include workshops
for parents on how to support KSA preparation at home, community
mentorship programs, or partnerships with local organizations to provide
enriching academic experiences.

b. What are the intended results of this professional development (e.g. student

outcomes, educator beliefs, practices)?
Student Outcomes:

* Increased KSA Proficiency and Distinguished Levels:

o Science: A significant increase from 5% to 35% in proficient and
distinguished levels by 2025.

> Social Studies: A substantial rise from 34% to 56% in proficient and
distinguished levels by 2025.

o Combined Writing: A notable improvement from 41% to 68% in proficient
and distinguished levels by 2025.

« Enhanced Critical Thinking and Problem-Solving Skills: Students will
demonstrate a deeper ability to analyze information, evaluate evidence,
synthesize ideas, and apply knowledge to new situations in science and social
studies.

« Improved Analytical and Argumentative Writing: Students will be able to
construct well-reasoned arguments, support claims with evidence, and write
clearly and coherently across different genres and subject areas.

* Greater Student Engagement and Motivation: As teachers implement more
effective and engaging instructional strategies, students are expected to show
increased interest and active participation in science, social studies, and
writing.

+ Reduced Learning Gaps: Through data-driven interventions and personalized
learning approaches, the professional development aims to narrow the
achievement gap among diverse student populations.

2. Educator Beliefs:

+ Data-Driven Decision Making: Educators will consistently believe in and utilize
KSA data and other formative assessments as powerful tools to inform their
instructional planning and identify individual student needs.

« Growth Mindset towards Student Achievement: Teachers will hold the belief
that all students are capable of achieving proficiency and distinction, and that
effective teaching strategies are key to unlocking this potential.
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Collective Efficacy: Educators will develop a strong belief in their collective
ability as a faculty to significantly impact student outcomes and achieve the
KSA targets.

Ownership of Student Success: Teachers will feel a greater sense of
responsibility and agency for their students' performance on the KSA and
overall academic growth.

Belief in Continuous Professional Learning: Educators will embrace
professional development as an ongoing, essential component of their growth
and effectiveness.

3. Educator Practices:

Targeted and Differentiated Instruction: Teachers will consistently implement
instructional strategies that are tailored to address specific student
weaknesses identified through data analysis.

Integration of Higher-Order Thinking Skills: Lessons will regularly incorporate
activities that promote critical thinking, analysis, evaluation, and synthesis,
rather than just recall.

Effective Use of Formative and Summative Assessments: Teachers will design
and utilize assessments that are aligned with KSA expectations and provide
meaningful feedback for student learning and instructional adjustments.

Collaborative Planning and Interdisciplinary Connections: Educators will
regularly collaborate with colleagues within and across departments to create
cohesive learning experiences and reinforce key skills.

Strategic Integration of Technology: Teachers will effectively use technology to
enhance instruction, provide personalized learning opportunities, and engage
students in interactive learning experiences.

Reflective Practice: Educators will regularly reflect on their teaching
effectiveness, analyze student outcomes, and make adjustments to their
instructional approaches based on evidence.

Consistent Implementation of Best Practices: Teachers will consistently apply
research-based pedagogical strategies proven to improve student outcomes in
science, social studies, and writing.

Enhanced Assessment Literacy: Teachers will accurately interpret KSA scoring
rubrics and effectively model KSA-aligned assessment tasks for their students.

By achieving these intended results, Frederick Douglass High School aims to
cultivate a highly effective and responsive teaching staff, leading to significant
improvements in student achievement on the KSA and fostering a culture of
academic excellence.

c. How will this professional development be monitored for evidence of
implementation?
i. What data will be considered and gathered (e.g. student work samples, curriculum-
based assessments, classroom observations, teacher feedback)?
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ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)

iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
Monitoring the implementation of this professional development plan is crucial to
ensure its effectiveness and make necessary adjustments. Here's a detailed
approach:

Monitoring will be a continuous, multi-faceted process involving various
stakeholders and data sources. The goal is to collect both quantitative and
qualitative evidence to assess the extent to which new practices are being adopted
and if they are leading to desired changes in student outcomes.

i. What data will be considered and gathered?

1. Student Work Samples: * Science: Lab reports, data analysis assignments,
scientific explanations (CER - Claim, Evidence, Reasoning), project-based learning
outputs, and responses to higher-order thinking questions. * Social Studies: Primary
source analyses, argumentative essays, historical interpretations, research papers,
and civic engagement projects. * Writing: Various writing samples across genres
(argumentative, informative, narrative), revisions of drafts, and responses to writing
prompts aligned with KSA rubrics. * Specific focus: Samples demonstrating critical
thinking, analytical skills, evidence-based reasoning, and adherence to KSA-aligned
rubrics.

2. Curriculum-Based Assessments (CBAs): * Formative Assessments: Quizzes, exit
tickets, short answer responses, bell-ringers, and classroom discussions specifically
designed to gauge understanding of KSA-aligned content and skills. * Summative
Unit Assessments: End-of-unit tests for science, social studies, and writing that
mirror the rigor and format of the KSA. * Interim Assessments: School-wide or
district-level assessments administered periodically to track progress towards KSA
targets.

3. Classroom Observations (Formal and Informal): * Look-fors aligned with PD goals:
Evidence of data-driven instruction, implementation of content-specific pedagogical
skills (e.g., science inquiry, primary source analysis, explicit writing instruction),
interdisciplinary connections, and use of KSA-aligned assessment strategies. *
Teacher-student interactions: Observe quality of questioning, feedback provided to
students, and student engagement in higher-order thinking tasks. * Use of
technology: Observe integration of digital tools for learning and assessment.

4, Teacher Feedback and Self-Reflection: * PD Session Feedback Forms: Anonymous
surveys after each professional development session to gauge understanding,
perceived relevance, and identify areas for further support. * Teacher Reflection
Journals/Logs: Teachers regularly document their implementation efforts,
challenges encountered, and successes observed. * Department Meeting Agendas
and Minutes: Document discussions related to KSA data, instructional strategies,
and collaborative planning. * Lesson Plans: Review lesson plans for evidence of
incorporating new strategies, differentiated instruction, and KSA alignment.
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5. Collaborative Planning Documentation: * Agendas and notes from
interdepartmental and intradepartmental collaborative meetings: Evidence of
discussions on KSA data, cross-curricular connections, and shared instructional
strategies. * Shared resources developed: Evidence of teachers creating and sharing
KSA-aligned instructional materials, rubrics, and assessments.

6. KSA Data (Existing and Future): * Baseline Data: Current 5% (Science), 34% (Social
Studies), 41% (Writing). * Annual KSA Results: The primary metric for long-term
success. * Disaggregated KSA Data: Analyze performance by sub-groups (e.g.,
demographics, specific learning needs) to identify equity gaps.

7. Professional Development Participation Records: * Attendance at training
sessions, workshops, and collaborative meetings. * Completion of online modules
or assigned readings.

ii. Who is responsible for gathering?
+ Teachers:

o Collecting and analyzing their own student work samples.

o Administering CBAs and analyzing results for their own students.
o Completing self-reflection journals/logs.

Contributing to collaborative planning documentation.

> Providing feedback on PD sessions.

> Maintaining organized lesson plans.

o

« Department Heads/Coaches (Science, Social Studies, English):

o Facilitating and documenting collaborative planning sessions within their
departments.

> Reviewing teacher lesson plans.
> Conducting informal classroom observations with targeted feedback.

> Providing individualized coaching and support based on observation and
data.

o Collecting teacher feedback on PD.
- Aggregating CBA data at the departmental level.

« School Administrators (Principal, Assistant Principals):

o Conducting formal classroom observations with follow-up conferences.
> Reviewing department meeting minutes and agendas.

> Analyzing school-wide CBA data and interim assessment results.

o Monitoring KSA participation and outcome data annually.

o Reviewing professional development participation records.

o Providing resources and support for PD implementation.
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* Curriculum Coordinator/Instructional Coach (if applicable):

o Assisting in the design and analysis of CBAs.

> Supporting interdisciplinary collaboration.

> Providing expertise in curriculum alignment and pedagogical strategies.
o Facilitating teacher training and follow-up support.

iii. How frequently will this data be analyzed?
« Weekly (Individual Teacher/Team Level):

o Analysis of formative assessment data and student work samples to
inform immediate instructional adjustments for the following week.

> |ndividual teacher reflection on lesson effectiveness.
« Monthly (Departmental Level):

> Department meetings will be dedicated to analyzing CBA results and
trends in student work samples across the department.

o Discussions on classroom observation feedback (peer and informal) and
teacher reflection logs.

> Review of collaborative planning documentation to ensure
interdisciplinary connections are being made.

> Feedback on ongoing PD implementation.
« Quarterly (Administrative/Leadership Team Level):

o Comprehensive review of school-wide CBA and interim assessment data
to track progress towards KSA goals.

> Analysis of trends from formal classroom observations.

> Review of departmental analysis summaries and teacher feedback from
PD sessions.

> |dentification of areas needing additional support or modification to the
PD plan.

> Presentation of progress to the entire faculty.
« Annually (School-Wide Strategic Review):

> Deep dive into annual KSA results (June/July after scores are released).
o Comparison of current KSA data against baseline and targets.

o Comprehensive review of all collected data (student work, CBAs,
observations, teacher feedback) to determine the overall impact of the
professional development plan.

o Inform future professional development planning and resource
allocation for the subsequent academic year.
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This robust monitoring plan ensures that the professional development is not just
delivered but effectively implemented, leading to the desired improvements in
student outcomes and teacher practices.

d. What will be the indicators of success of this professional development (e.g.
improved formative assessment data, teacher efficacy and perception data, ongoing
classroom data points)? Consider the completed actions or markers that need to occur

that would indicate the goals and objectives have been achieved and describe in detail.
1. Improved Student Outcome Data

This is the ultimate measure of success, directly reflecting the achievement of our
KSA proficiency goals.

« Significant Increase in KSA Proficient and Distinguished Levels (Primary
Indicator):

o Science: By the end of the 2024-2025 school year (measured by the
Spring 2025 KSA results), the percentage of students achieving proficient
or distinguished levels in Science will be 35% or higher, a substantial
increase from the 5% baseline.

o Social Studies: By the end of the 2024-2025 school year (measured by the
Spring 2025 KSA results), the percentage of students achieving proficient
or distinguished levels in Social Studies will be 56% or higher, a
significant jump from the 34% baseline.

o Combined Writing: By the end of the 2024-2025 school year (measured
by the Spring 2025 KSA results), the percentage of students achieving
proficient or distinguished levels in Combined Writing will be 68% or
higher, a clear improvement from the 41% baseline.

« Consistent Growth in Curriculum-Based Assessments (CBAs):

> Trend Analysis: Quarterly review of CBAs across all targeted subjects will
show a consistent upward trend in student scores, with an increasing
number of students demonstrating mastery of specific KSA-aligned
standards and skills.

- Reduced Reteaching Needs: Data from formative assessments (e.g., exit
tickets, short quizzes) will indicate fewer students requiring reteaching on
foundational concepts and skills identified as critical for KSA success.

* Higher Quality of Student Work Samples:

> Rubric Alignment: Student work, as evidenced in portfolios and
classroom assignments, will consistently score higher on KSA-aligned
rubrics for critical thinking, evidence-based reasoning, scientific inquiry,
primary source analysis, and argumentative/informative writing.

> Complexity and Depth: Work samples will demonstrate increased
complexity, depth of understanding, and the ability to apply knowledge
in novel situations, moving beyond rote memorization.
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o Student Self-Correction: Evidence of students utilizing feedback
effectively to revise and improve their work, demonstrating growth in
metacognitive skills.

2. Enhanced Educator Practices and Beliefs

These indicators demonstrate that teachers are internalizing and applying the
professional development content, leading to a more effective instructional
environment.

« Improved Formative Assessment Design and Use:

> Observation: Classroom observations will consistently show teachers
using a variety of formative assessment strategies (e.g., questioning
techniques, checks for understanding, student-led discussions) to gauge
real-time student comprehension.

> Lesson Plans: Lesson plans will explicitly detail how formative
assessment data will be collected and used to differentiate instruction or
adjust teaching strategies.

o Student Feedback: Students will report receiving timely and specific
feedback on their learning from formative assessments, which helps
them understand their strengths and areas for growth.

* Increased Teacher Efficacy and Perception Data:

o Surveys: Post-PD surveys and annual teacher climate surveys will show a
statistically significant increase in teachers' reported self-efficacy
regarding their ability to teach KSA-aligned content and skills effectively.

o Qualitative Feedback: Teacher interviews and focus groups will reveal
increased confidence in their capacity to differentiate instruction, engage
diverse learners, and prepare students for rigorous assessments.

o Reduced Stress/Frustration: Teachers will express less frustration or
anxiety regarding KSA preparation, indicating a greater sense of
preparedness and competence.

« Ongoing Classroom Data Points Reflecting PD Implementation:

o Data-Driven Instruction: Lesson plans and classroom observations will
consistently show teachers explicitly referencing and responding to
student data (e.g., "Based on our last exit ticket, we'll focus on X today...")

o Content-Specific Pedagogical Shifts:

- Science: Observable increase in student-led investigations, inquiry-
based learning, and discussions focused on scientific reasoning.

- Social Studies: More frequent use of primary source documents,
historical thinking skills activities, and Socratic seminars in
classrooms.

- Writing: Explicit modeling of writing structures, use of mentor texts,
dedicated time for revision workshops, and consistent application
of writing rubrics.
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o Interdisciplinary Connections: Lesson plans and observed classroom
activities will demonstrate clear and intentional connections between
science, social studies, and writing, reinforcing skills across subjects.

> Technology Integration: Regular and purposeful use of educational
technology tools to enhance learning, provide personalized practice, and
facilitate assessment in all three subject areas.

* High Levels of Collaborative Practice:

> Meeting Documentation: Consistent documentation (agendas, minutes,
shared resources) from monthly collaborative planning sessions (inter-
and intra-departmental) indicating productive discussions focused on
KSA data, instructional strategies, and curriculum alignment.

> Peer Observation and Feedback: Evidence of teachers actively engaging
in peer observations, providing constructive feedback, and implementing
suggestions for improvement.

> Shared Resources: Development and widespread use of common KSA-
aligned resources, lesson plans, and assessments within and across
departments.

* Professional Development Engagement and Application:

 High Participation Rates: Consistent attendance and active participation
in professional development sessions, workshops, and coaching cycles.

o Portfolio of Applied Learning: Teachers may submit evidence (e.g.,
revised lesson plans, new assessment tools, reflective essays)
demonstrating how they have applied PD learning in their classrooms.

> Teacher Leadership: Emergence of teacher leaders who are confidently
facilitating professional learning, mentoring colleagues, and sharing best
practices related to KSA proficiency.

These indicators, when collectively observed and analyzed, will provide compelling
evidence that the professional development plan is not only being implemented but
is also successfully moving Frederick Douglass High School towards its ambitious
KSA proficiency goals.

e. Who is the specific targeted audience for this professional development (e.g.
elementary math teachers, those implementing high-quality instructional resources)?
classroom teachers

f. What specific resources are needed to support this professional development
(e.g. staff, funding, technology, specific instructional resources, professional development
from vendors, release time for professional learning)?
i. What funding source(s) will be utilized to support this professional development?
ii. What will be the start date and anticipated completion date for each professional
development activity? If professional development is ongoing, specify the frequency of
activity across the year.
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iii. What supplies and resources will be needed to implement this professional

development?
Staff Resources:

Dedicated Professional Development Coordinator/Lead Teacher: A designated
individual (or a small team) responsible for planning, organizing, facilitating,
and monitoring PD activities. This person would ideally have expertise in
instructional design, data analysis, and adult learning principles.

Content-Area Teacher Leaders: Experienced teachers from Science, Social
Studies, and English/Writing who can serve as mentors, coaches, and
facilitators within their departments. They will lead PLCs, provide peer
feedback, and model effective instructional strategies.

Instructional Coaches (if not already in place): Dedicated instructional coaches
for each subject area (Science, Social Studies, Writing) would be invaluable for
providing ongoing, job-embedded support, observation, and individualized
feedback to teachers.

Administrative Support: Principal and Assistant Principals need to be actively
involved in championing the PD, allocating resources, providing release time,
and reinforcing the learned practices through their leadership and
evaluations.

External Consultants/Experts: For specialized training, especially in KSA-
specific strategies, data analysis, or particular pedagogical approaches (e.g.,
inquiry-based science, historical thinking, argumentative writing), external
vendors or university faculty may be required.

Funding:

Professional Development Stipends/Compensation: To compensate teachers
for time spent outside of regular school hours on PD, especially for summer
workshops or after-school sessions.

Substitute Teacher Costs: To cover classes when teachers are released for
professional learning during the school day.

Consultant/Vendor Fees: For bringing in external experts for specialized
training, workshops, and ongoing coaching.

Instructional Materials & Resources: Purchase of new textbooks,
supplementary materials, software licenses (e.g., for KSA practice platforms
like Pear Deck Learning or MasteryPrep), and equipment to support new
instructional strategies (e.g., science lab materials, primary source document
sets, writing software).

Technology Upgrades: If current technology is insufficient, funding for devices
(laptops, tablets), interactive whiteboards, reliable internet access, and
educational software.

Conference and Workshop Fees: To allow select teachers to attend relevant
state or national conferences (e.g., NSTA, NCSS, NCTE) for advanced learning
and networking.
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+ Data Analysis Tools: Subscriptions to platforms or software that facilitate
efficient analysis of KSA and other student data.

i. What funding source(s) will be utilized to support this professional development?
A multi-pronged approach to funding will be essential:

* School District Budget (Primary Source):

o General Fund: A dedicated line item in the school's general operating
budget specifically for professional development.

o Title ll, Part A Funds (Federal): This federal grant provides funds to
increase the academic achievement of all students by helping schools
improve teacher and principal quality and effectiveness. This is a prime
source for teacher training, coaching, and professional learning
communities.

o Title I, Part A Funds (Federal): While primarily for supporting
disadvantaged students, Title | funds can be used for professional
development related to improving instruction for these student
populations, which aligns with overall KSA improvement.

o State Professional Development Allotments (KDE): Kentucky often
provides state-level funding or grants for professional learning initiatives.
The school will need to actively seek out and apply for these
opportunities through the Kentucky Department of Education (KDE).

* School-Based Fundraising/PTA/PTO: For smaller, localized needs or
supplementary resources.

+ Grant Opportunities:

o Foundations/Non-Profits: Researching and applying for grants from
educational foundations or organizations that support STEM education,
literacy, or social studies initiatives.

o Corporate Partnerships: Exploring partnerships with local businesses
that might be interested in sponsoring educational improvements.

+ Kentucky Specific Resources:

> Kentucky Education Professional Standards Board (EPSB): May offer
grants or resources related to teacher certification and professional
growth.

> Kentucky Higher Education Assistance Authority (KHEAA): While more
focused on student financial aid, it's worth exploring if any programs
indirectly support teacher professional development related to college
readiness.

o Kentucky Department of Education (KDE) Professional Learning
Resources: KDE offers various professional learning modules and
resources, some of which are free or low-cost. These will be leveraged to
reduce the need for external vendor costs where possible.

ii. What will be the start date and anticipated completion date for each professional
development activity?

cognia Page 30 of 37



2024-2025 Phase Four: Professional Development Plan for Schools for School Year 2025-2026 - 2024-2025 Phase Four: Professional
Development Plan for Schools for School Year 2025-2026_06092025_09:54 - Generated on 01/14/2026

Frederick Douglass High School

Given the dynamic nature of PD, this will be an ongoing cycle, with specific activities
having defined durations.

* Intensive Summer Institute (Initial Launch):

o Start Date: June 10, 2025 (immediately after the current school year
ends)

o Anticipated Completion: August 8, 2025 (e.g., 2 weeks in June, 2 weeks in
July, 2 weeks in August with breaks).

> Focus: Data analysis, KSA rubric deep dive, introduction to new
instructional strategies, collaborative curriculum mapping.

« Weekly Departmental Professional Learning Communities (PLCs):

o Start Date: August 18, 2025 (First week of school)

> Frequency: Once per week (e.g., 60-90 minutes during a common
planning period or after school).

> Anticipated Completion: Ongoing throughout the entire 2025-2026 and
2026-2027 school years.

> Focus: Collaborative data analysis, lesson study, peer feedback, strategy
sharing, problem-solving specific instructional challenges.
« Monthly Interdisciplinary Collaboration Sessions:

o Start Date: September 2025

> Frequency: Once per month (e.g., 90 minutes after school or during a
scheduled early release).

> Anticipated Completion: Ongoing throughout the entire 2025-2026 and
2026-2027 school years.

 Focus: Identifying cross-curricular connections, integrating KSA skills,
planning joint projects.
 Targeted Workshops/Vendor Training:

o Start Date: Varies, as identified by data.

> Frequency: As needed (e.g., 2-3 full-day sessions per semester or a series
of 3-hour sessions).

> Anticipated Completion: Ongoing until the end of the 2026-2027 school
year.

o Focus: Deeper dives into specific strategies (e.g., argumentative writing
structures, advanced scientific inquiry), technology integration, KSA-
specific test prep strategies.

* Individualized Coaching Cycles:

o Start Date: September 2025
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> Frequency: Ongoing, as determined by teacher needs and coach
availability (e.g., 3-5 cycles per teacher per year).

> Anticipated Completion: Ongoing throughout the entire 2025-2026 and
2026-2027 school years.

> Focus: Personalized support, observation, feedback, goal setting, and
reflection.

« Annual KSA Data Review and Planning Sessions:

o Start Date: July 2025 (for 2024 results); July 2026 (for 2025 results).
> Frequency: Annually (2-3 full days per review period).
> Anticipated Completion: Ongoing annually.

> Focus: Deep analysis of previous KSA results to inform the upcoming
school year's PD priorities.

iii. What supplies and resources will be needed to implement this professional
development?

* Physical Space: Well-equipped meeting rooms for large group sessions,
smaller breakout rooms for PLCs, and dedicated spaces for coaching.

« Technology:

> Projectors, screens, and reliable internet access for presentations and
online resources.

> Teacher laptops/tablets for accessing digital PD materials, data
platforms, and instructional resources.

o Access to KSA practice testing platforms (e.g., Pear Deck Learning,
MasteryPrep) for teachers to familiarize themselves with the student
experience.

> Online collaboration tools (e.g., Google Workspace, Microsoft Teams) for
sharing resources and ongoing communication.

- Data visualization software/tools to effectively present and analyze
student performance data.

* |Instructional Materials:

o Copies of Kentucky Academic Standards (KAS) for Science, Social Studies,
and Writing.

> Copies of KSA assessment guides, blueprints, and scoring rubrics.

> High-quality curricular resources aligned with KAS and KSA (e.g., vetted
science kits, social studies primary source collections, mentor texts for
writing).

o Professional books and articles on effective pedagogy in the targeted
subject areas.

o Templates for lesson planning, assessment design, and data tracking.

« Office Supplies: Chart paper, markers, sticky notes, pens, notebooks for
participants.
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+ Food and Refreshments: For full-day workshops and extended sessions,
providing meals or snacks can significantly enhance participant engagement
and morale.

« Substitutes: A pool of qualified substitute teachers to cover classes when
teachers are engaged in full-day PD activities.

« Transportation/Mileage: For teachers attending off-site conferences or
workshops.
« Acknowledgement and Incentives: Small tokens of appreciation for teacher

participation and effort, acknowledging their commitment to professional
growth. This could be certificates, small gift cards, or public recognition.

By proactively securing and managing these resources, Frederick Douglass High
School can create a robust and supportive environment for professional growth,
significantly increasing the likelihood of achieving its ambitious KSA proficiency
targets.

g. What specific ongoing supports will be provided for professional development
implementation (e.g. district level coaches will work with teacher teams monthly, building
level coaches will lead monthly professional learning communities using instructional
resources from professional development, bi-monthly release time for teachers to
analyze student work or cooperatively plan, monthly meetings with mathematics
consultant)? The ongoing supports should be connected to the specific professional

development area identified in question 4.
Building-Level Instructional Coaching (Science, Social Studies, and Writing)

 Frequency: Each teacher will engage in at least two coaching cycles per
semester, with additional informal check-ins as needed. Each cycle will
typically involve a pre-conference, observation, and post-conference.

» Structure:

> Pre-Conference: Teachers and coaches will discuss specific goals related
to the PD, lesson objectives, and areas for observation based on previous
data or challenges.

> Observation: Coaches will conduct classroom observations, looking for
evidence of implemented PD strategies (e.g., data-driven instruction,
specific content pedagogies, KSA-aligned assessment tasks).
Observations will focus on specific "look-fors" agreed upon in the pre-
conference.

> Post-Conference: Coaches will provide constructive, evidence-based
feedback, facilitate teacher reflection, and collaboratively plan next steps
for improvement.

* Role of Coaches: Building-level instructional coaches (or designated teacher
leaders acting as coaches) will be the primary drivers of job-embedded
support. They will model lessons, co-teach, provide resources, and help
teachers analyze their own student data.
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* Instructional Resources: Coaches will curate and provide instructional
resources directly from the PD, including KSA-aligned templates, example
student work, differentiated materials, and relevant articles/videos. They will
also help teachers locate and integrate resources from KDE's Professional
Learning Resources (e.g., KYstandards.org modules, specific content-area
resources).

2. Monthly Professional Learning Communities (PLCs) with Data Analysis Focus

+ Frequency: Monthly, during dedicated common planning time or designated
early release days (e.g., 90 minutes).

» Structure:

o Subject-Specific PLCs: Science, Social Studies, and English/Writing
departments will each have their own PLCs.

- Data Deep Dives: Each meeting will begin with an analysis of recent
student work samples, curriculum-based assessment (CBA) data, and
interim assessment results. Teachers will identify common
misconceptions, areas of strength, and areas needing targeted
intervention.

o Strategy Sharing: Teachers will share successful strategies implemented
based on PD, discuss challenges, and collectively problem-solve.

> Lesson Study (Rotating): Periodically, PLCs will engage in mini-lesson
study cycles, where one teacher plans a lesson incorporating new PD
strategies, colleagues observe, and then collaboratively debrief and
refine the lesson.

> Resource Development: Collaborative creation and refinement of KSA-
aligned assessments, rubrics, and instructional materials.

* Facilitation: Department Heads and/or designated teacher leaders will lead
these PLCs, ensuring alignment with PD goals and fostering a collaborative,
data-driven culture.

3. Bi-Monthly Release Time for Collaborative Planning & Work Analysis

« Frequency: Bi-monthly (every two months), a half-day release for all teachers
in Science, Social Studies, and English/Writing.

* Purpose: This dedicated time allows teachers to:

> Analyze Student Work: Deeply analyze anonymous student work samples
using KSA rubrics, identifying patterns of strengths and weaknesses
across grade levels or courses.

> Cooperatively Plan: Develop common lesson plans, unit plans, or
interdisciplinary projects that integrate KSA-aligned strategies. This is
crucial for horizontal and vertical alignment.

o Differentiate Instruction: Plan for specific interventions or enrichment
activities based on student data, ensuring that the needs of all learners
are met.
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> Resource Curation: Identify and organize high-quality instructional
resources to support new pedagogical approaches.

 Support: The PD Coordinator and Department Heads will provide a clear
agenda and protocols for these sessions to maximize productivity.

4, Quarterly Meetings with External KSA/Content-Area Consultant(s)

« Frequency: Quarterly (e.g., October, January, April, July post-KSA results).

* Role of Consultant: An external expert (e.g., from a university, testing vendor,
or specialized educational consulting firm) in KSA assessment and/or content-
specific pedagogy for Science, Social Studies, and Writing.

* Purpose:

> Review School-Wide Data: The consultant will review aggregated KSA
data (from previous year), interim assessment results, and trends in CBA
data to provide an objective external perspective.

o Refine PD Strategies: Offer specialized insights and guidance on refining
existing PD strategies or introducing new, evidence-based practices that
specifically target areas of school-wide need identified in the data.

> Address Specific Challenges: Facilitate problem-solving sessions for
persistent instructional challenges identified by teachers or
administrators.

o Stay Current: Keep the school abreast of new research, resources, and
best practices related to KSA preparation and effective instruction.

* Attendees: School administrators, PD Coordinator, Department Heads, and
selected teacher leaders will attend these meetings, and the consultant may
conduct some direct training with teachers or observe classrooms during
these visits.

5. Ongoing Access to Digital Professional Learning Resources

+ Frequency: Continuous access throughout the school year.
* Resources:

> Curated Online Modules: Access to KDE's KYstandards.org modules (e.g.,
"Getting to Know Your KAS PL Modules," "Balanced Assessment PL
Modules," content-specific modules for Science, Social Studies, and
Reading & Writing).

> Subscription Services: Access to high-quality online professional learning
platforms (e.g., Learning Forward, ASCD, Edutopia) or specific content-
area associations (NSTA, NCSS, NCTE) for webinars, articles, and
research.

o Internal Resource Hub: A centralized digital repository (e.g., shared drive,
school LMS) where all PD materials, templates, collaborative documents,
and vetted instructional resources are easily accessible to all teachers at
all times.
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* Support: The PD Coordinator will regularly update and promote these
resources, highlighting new additions and suggesting relevant modules based
on observed needs.

5. If there is additional professional development information you would like to include,
you may upload an attachment(s) here. If you do NOT wish to include an optional

extension, please list N/A in the space provided below.
n/a
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