
Comprehensive School Improvement Plan (CSIP) 
Needs Assessment: Priorities 
Increase proficiency in reading and math, decrease novice and increase proficiency for minority, special education and English Language Learners. 

Needs Assessment: Processes, Practices, or Conditions 

Kentucky Summative Indicators: Status and Change 

State Assessment Results in reading and mathematics 55.6 +4

State Assessment Results in science, social studies, and writing 52.1 +1.1

Julius Marks Elementary is a growing school, focusing on both academics and behavior development. Our primary academic focus remains on improving reading and 
math outcomes for minority students, linguistically gifted students, and students with special needs. To ensure progress, all students are assessed three times 
annually, with adjustments to their plans made based on growth. 

At JME, we hold targeted meetings twice weekly: one day dedicated to reading and the other to math. Additionally, approximately every six weeks, we review the 
progress of students in the MTSS (Multi-Tiered System of Supports) process for both academics and behaviors. 

For behavior management, we utilize PBIS (Positive Behavioral Interventions and Supports) and emphasize character development to foster a strong sense of 
personal responsibility within students toward their classroom, school, and community. Monthly Town Hall meetings celebrate students' mastery of character 
equations and introduce the new character focus for the upcoming month. 

To monitor behavior trends, we employ  eOS, analyzing data to make informed corrections and promote continuous improvement. Instructionally, we adhere to the 
district framework for teaching standards and leverage highly qualified instructional resources to support student learning effectively. 



 

Indicator Status  Change  

   

   

English Learner Progress 45.8 -12 

Quality of School Climate and Safety 72.9 +.5 

1: State Assessment Results in Reading and Mathematics 
By October 2026 Julius Marks Elementary will increase the Reading and Math combined status percentage from 56.6 to 61.6 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 
Objective 1 – By May 2026 
increase reading proficiency 
scores from 40  % to 45%  
 
 
 Objective 2:  By May 2026 
increase math proficiency 
scores from 35 % to 40% 

KCWP 1:  Design and Deploy 
Standards:   Refine system to 
assess, review, and refine 
curricula to support 
assurance that all students 
have the knowledge, skills 
and dispositions for future 
success.   

Continue PLC process for assessing 
instruction of state standards and 
its congruence with curriculum 
resources.   Refine and ensure all 
standards are covered with 
instruction.  

PLC Agendas/Minutes  
Common Assessment 
Data  
 

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

 

Provide professional learning 
around best practices in literacy and 
math. Continue with 
implementation of backward 
planning, data talks, refine the 
systematic phonics program for 
primary students.    

Professional Learning 
Agendas/sign in sheets. 
Student work displayed 
with teacher models, 
rubrics and scoring 
guides. 

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

 

 KCWP 2:  Design and Deliver 
Instruction – Refining our 
system to ensure the 
instructional program is 
intentional and high quality.  

Provide teachers with support of 
standards deconstruction and 
analysis.   

PLC Agenda/Minutes  
Walkthrough Data  
Common Assessment 
Data  

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

  

 Provide teachers with engagement 
strategies to ensure all students are 
actively engaged in high quality 
learning activities.   

Professional Learning 
through Teach like a 
Champ and Visible 
Learning strategies, along 
with district provided 

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

  

 



 

By October 2026 Julius Marks Elementary will increase the Reading and Math combined status percentage from 56.6 to 61.6 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 

curriculum coaching for 
lesson internalization and 
planning with intention in 
reading and math 

 KCWP 3:  Design and Deliver 
Assessment Literacy – Refine 
system to analyze data to 
identify school priorities and 
implement actionable steps 
that impact instruction and 
student learning.  

Implement systematic data analysis 
of multiple data points, including, 
but not limited to MAP, Common 
Assessments and Unit Assessments, 
using new HQIR resources, iReady, 
Benchmark and UFLI 

PLC Agenda/Minutes  
Staff Meeting 
Agenda/Minutes  

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

  

 KCWP 4:  Review, Analyze, 
and Apply Data :  Using the 
activities from KCWP 3,  
teachers will  have an 
established system for 
examining, interpreting and 
analyzing classroom data in 
order to determine 
instructional needs and 
priorities for individual 
student success.  

Provide teachers with 
training/practice with analysis of 
data to improve instruction through 
Professional Development and PLCs.   

Analysis Protocol  
PLC Agendas/Minutes 
 

Beginning of year, Middle of 
year and End of year benchmark 
assessments 

  

   Beginning of year, Middle of 
year and End of year benchmark 
assessments 

  

 
 

 



 
2: State Assessment Results in Science, Social Studies, and Combined Writing 
 
 

By October 2026 Julius Marks Elementary will increase the Science, Social Studies and Combined Writing status percentage from 
______53.2_% to 558.2 % 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 
Objective 1 – By May 2026 
increase Science proficiency 
scores from  27% to 32% 

KCWP 1:  Revise and deploy 
an instructional process 
system that includes 
monitoring to ensure 
curriculum is taught at a high 
level of fidelity and create 
grade appropriate standards 
based learning targets.  

Conduct job-embedded 
professional  learning support in the 
area of best practice/high yield 
instructional strategies to inform 
instruction, provide interventions 
for students that fail to meet 
mastery, and enrich instruction for 
those that already demonstrate 
mastery.   

Aligned targets for 
classroom use –  
Curriculum documents  
PLC Agendas/Minutes  
Teacher plans  
Walkthrough and 
Student Achievement 
data per Amplify.   
 

Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

Objective 2 –  May 2026 
increase social Studies 
proficiency scores from 32 % 
to 37 % 
 
 
 
 
 
Objective 3 – By May 2026 
increase Writing proficiency 
scores from 35% to 40% 

 Identify teacher leaders for Social 
Studies to work directly with district 
leaders to ensure vertical alignment 
and identify instructional gaps, 
including planning for the 
introduction of the standard, 
development, gradual release 
phases, and arrival at standards 
mastery.   

Aligned targets for 
classroom use –  
Curriculum documents  
PLC Agendas/Minutes   
 

Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

KCWP 2:  Design and deliver 
instruction.  Teachers will 
design Tier 1 instruction 
through standards based 
lessons/activities to deliver 
and assess for progress and 
mastery.  

Writers Workshop in common area 
of school  

On Demand Writing  Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

Implement Common On Demand 
tasks monthly with a minimum of 3 
live scoring sessions.   

On Demand Scoring  
JME Data Tracker 
PLC Agenda  

Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

KCWP 4:  Review Analyze and 
Apply Data – Implement a 
process where teachers will 

Analyze On Demand tasks for trends 
and instructional feedback.   

PLC Agenda 
On Demand Formative 
Assessment Data  

Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

 



 
 
 

By October 2026 Julius Marks Elementary will increase the Science, Social Studies and Combined Writing status percentage from 
______53.2_% to 558.2 % 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 

analyze On Demand tasks to 
improve instruction and 
address students needing 
additional support.  

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
3: Achievement Gap 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 

By May 2026, Julius Marks 
Elementary will decrease the 
number of novice African 
American students in reading 
from 43% to 38% and in math 
from 43% to 38%  

Identify students based on 
MAP scores and add to 
Targeted Support Group  

 Growth on Weekly 
assessments  

Targeted Support Tracker  NA 

 

4: English Learner Progress 
By April 2025, 80% of EL students will grow by at least .5 in their ACCESS composite score.  

 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 
 
 
 

Push in and Co-teach model  JME Data tracker  Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

 
Pre-teach of vocabulary  

JME Data Tracker  Beginning of year, Middle of year 
and End of year benchmark 
assessments 

NA 

 
5: Quality of School Climate and Safety 

 



 
 

By October 2026 Julius Marks Elementary will increase the Quality of School Climate and Safety status from  73.4 to 78.4 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 
By October of 2026, Julius 
Marks Elementary will increase 
the QSCS status from 73.4 to 
78.4% 

Implement character equation 
plan focused on growing 
student character by explicit 
instruction around character 
traits that are valuable to the 
JME school community  

Monthly Town Hall Meetings with 
reflection and learning from character 
equations addressed monthly 

Town Hall Meeting data 
tracker, eOS and DOJO 
reports  

Classroom teachers, principal and 
specials teachers  

PBIS, PTA and Section 
6  

Addition of Character Equations to 
PBIS plan  
 

Town Hall Meeting data 
tracker, eOS and DOJO 
reports  

Classroom teachers, principal and 
specials teachers  

PBIS, PTA and Section 
6  

 

 

6: Family Engagement 

By Feb 2026 Julius Marks Elementary School will demonstrate evidence of engaging families through a variety of strategies that 
enhance the academic and overall well-being of our students. 
 
​ Objective​  Strategy Activities  Measure of Success Progress Monitoring  Funding 
By February 2026 
Julius Marks will have 
developed a FACE 
(Family and 
Community 
Engagement Plan) 

Implement and monitor 
the strategies developed 
in the plan. 

FACE committee with support 
from the district FACE liaisons 
will develop the focus for the 
year 

●​  FACE plan  
●​ Family Surveys 
●​ Parent/Community participation in 

committees/FRC advisory 
council/volunteer opportunities 

Principal, FACE lead and FACE liaison 
will monitor FACE plan throughout the 
year. 

●​ Section 6 
●​ Title 1 
●​ FRC 
●​ PTA 

Execute the expectations 
established on the FACE 
action plan 
 

●​ Pre-Post action plan data/reflection 
●​ Participation data 

Principal, FACE lead and FACE liaison 
will monitor FACE plan throughout the 
year. 

●​ Section 6 
●​ Title 1 
●​ FRC 
●​ PTA 

Offer a variety of events, 
activities and supports for 
families per the FACE plan. 
 

●​ Participation at events 
●​ List of resources provided- and # or 

families accessing the resources 

Principal, FACE lead and FACE liaison 
will monitor FACE plan throughout the 
year. 

●​ Section 6 
●​ Title 1 
●​ FRC​  
●​ PTA 

 



 

 
 

 

Special Considerations for Targeted Support and Improvement (TSI)  
 

Components of Turnaround Leadership Development and Support: 

Consider: How will you ensure that school leadership has or develops the skills and disposition to achieve accelerated, meaningful, and sustainable increases in student 
achievement for underperforming subgroups? 

Response: 

  

  

Identification of Critical Resources Inequities: 

Consider: Describe the process used to review the allocation and use of resources (people, time, and money), any resource inequities that were identified that may 
contribute to underperformance, and how identified resource inequities will be addressed. 

Response: 

  

  

 

 

 

 



 

Additional Actions That Address the Causes of Consistently Underperforming Subgroups of Students 

Consider: Describe the process used to review the learning culture related to your targeted subgroup(s) and any additional actions that were determined to address the 
causes of underperformance. 

Response: 

  

  

  

Targeted Subgroups and Evidence-Based Interventions: 

Consider: Identify the areas of need revealed by the analysis of academic and non-academic data that will be addressed through CSIP activities for your targeted 
subgroup(s). What evidence-based practice(s) will the school incorporate that specifically targets the subgroup(s) achievement that contributed to the TSI identification? 
How will we monitor the evidence-based practice to ensure it is implemented with fidelity? 

Response: 

  

 

  
 

 



 
TSI Evidence-based Practices 

The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based 
practices (EBP) and requirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only 
required for schools identified for Targeted Support and Improvement (TSI), KDE encourages all school leaders to review evidence related to new programs, practices, or interventions 
being implemented in the school. In addition to documenting the evidence below, TSI schools are expected to upload a description of their evidence review process, the findings of 
their evidence review, and a discussion of the local implications into the CIP. 

Specific directions regarding documentation requirements for each chosen EBP can be found in the “Compliance Requirements” resource available on KDE’s Evidence-based Practices 
website. Marking the “Uploaded in CIP” box indicates that you have uploaded required documentation along with this goal template into the platform.    

 Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence. 

Evidence-based Activity Evidence Citation Uploaded in CIP 

Train staff to implement 
inductive teaching strategies. 

Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. 
Routledge: New York, NY. 

☒ 

    ☐ 

    ☐ 

    ☐ 

    ☒ 

 

 

https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Documents/Compliance%20Requirements.pdf
https://education.ky.gov/school/evidence/Pages/default.aspx
https://education.ky.gov/school/evidence/Pages/default.aspx
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2025-2026 Phase One: Executive Summary for Schools

Describe the school’s size, community/communities, location, and changes it has experienced in 
the last three years. Include demographic information about the students, staff, and community 
at large. What unique features and challenges are associated with the community/communities 
the school serves? 
 

Julius Marks Elementary is located in beautiful central Kentucky, just minutes from 
the University of Kentucky. We are a growing PK–5 school currently serving 479 
students.  Our student body is richly diverse: about 40.9% White, 31.5% African 
American, 15.4% Hispanic, and 10.4% multiracial.  Approximately 81.1% of our 
students qualify for free or reduced lunch, underscoring the economic needs within 
our community. 

Among our student population, we have students who receive special education 
services, English Learners, and Gifted & Talented learners.

Our staff structure includes 34.40 full-time equivalent classroom teachers. We 
organize our general education grades K–5 with 3 or 4 teachers per grade level, 
ensuring manageable team sizes and collaboration opportunities. We also have 6 
special education teachers who support students with IEPs.

Julius Marks is a Title I school, which provides us with additional resources to 
support students in reading and math intervention. 

On the mental health and support side, we staff 3.5 members on our combined 
team: a Guidance Counselor, a District Mental Health Specialist, and a full-time 
Family Resource & Youth Services Coordinator. To bolster school wide culture and 
behavior support, we have an Assistant Principal and have added an Administrative 
Dean role. The Dean role is particularly aligned to reinforce expectations aligned 
with PBIS and our Character Education efforts.

Family engagement is strong. We have an active PTA that continues to build strong 
relationships between school and home. Our PBIS program is thriving — we 
maintain Gold status district-wide due to robust systems that support student 
behavior. Our PAWS expectations (Prepared, Act Responsible, Work & Play 
Respectfully, Solve Problems) are consistently taught, modeled, and celebrated. 
We’ve also layered in monthly character traits to further integrate SEL and character 
work.

We offer a full complement of specials: Music, Art, PE, STEM labs, and part-time 
Library services. Additionally, 4th and 5th graders have access to band and 
orchestra programming.

Our greatest challenge continues to be academic growth and proficiency, especially 
reducing the number of students in the “novice” levels. As of the most recent data, 
approximately 33% of students are proficient in math and 37% in reading at Julius 
Marks.  To address this, we are carefully reviewing and strengthening our student 

Description of the School
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support systems, investing in targeted professional development for staff, and 
aligning resources to our goal of increasing proficiency and reducing novice 
learners.

 

Identify and describe the school’s stakeholder groups. How does the school ensure stakeholder 
involvement and engagement in the improvement planning process?  
 

Julius Marks prides itself in involving stakeholder partnership in our daily routines. 
 Parent volunteers and community partners help provide monthly school wide 
celebrations, major events and day to day support in the classrooms.  We have an 
active PTA that plans annual events and fundraising to support school needs and a 
consistent SBDM that makes sound decisions for our students. Stakeholder surveys 
are sent home at the beginning, middle and end of year to gather input for 
continuous improvement. We have implemented a Student Voice Team where 
students also provide input for needs throughout the year.

 

Provide the school’s purpose statement and supplementary content such as mission, vision, 
values, and/or beliefs, including the year in which they were last reviewed or revised. Describe 
how the school embodies its purpose through its program offerings and expectations for 
students and how stakeholders are involved in its development. 
 

Julius Marks follows the vision and mission of Fayette County School.  The mission 
of Fayette County Public Schools is to create a collaborative community that 
ensures all students achieve at high levels and graduate prepared to excel in a 
global society.  We also share the same vision and mission at JME, making it a 
priority to make sure that all students at Julius Marks learn in a safe and loving 
environment where students will become confident, successful, lifelong learners.

 

Describe the school’s notable achievements in the last three years. 
 

At Julius Marks, we continue to watch student growth through MAP data and 
Kentucky Summative Assessments.   We will continue to closely monitor our 
benchmark assessments to increase proficiency and novice reduction.  We also 
have a team of STLP students to the STEM competition finishing top 20 out of 100 
projects submitted. We pride ourselves in being a part of the district initiative of 
Deeper Learning and growing toward student agency and voice with an emphasis 
on project-based learning.

 

Describe areas for improvement that the school is striving to achieve in the next three years.

School Stakeholders

School's Purpose

Notable Achievements

Areas of Improvement



2025-2026 Phase One: Executive Summary for Schools - 2025-2026 Phase One: Executive Summary for Schools_09022025_17:19 - 

Generated on 01/14/2026  
Julius Marks Elementary School

Page 5 of 6

We are continuing to make gains toward goals in terms of behavioral expectations 
and academic gains. 

 

Provide any additional information you would like to share with the public and community that 
were not prompted in the previous sections. 
 

We are proud of our students and the gains we are making.  Our students love 
school and love learning.  We continue to build strong family relationships with 
opportunities to be actively involved in their child's education.

 

Additional Information
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2025-2026 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment for Schools 
 
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine 
the current reality and establish a foundation for decision-making around school goals and 
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the 
comprehensive school improvement plan to build staff capacity and increase student 
achievement. The needs assessment is to be conducted annually as an essential part of the 
continuous improvement process and precedes the development of strategic goals (i.e. desired 
state).  
 
While the focus of continuous improvement is student performance, the work must be guided by 
the aspects of teaching and learning that affect performance. An effective improvement process 
should address the contributing factors creating the learning environment (inputs) and the 
performance data (outcomes).  
 
The needs assessment provides the framework for all schools to clearly and honestly identify 
their most critical areas for improvement that they will address later in the planning process 
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as 
part of continuous improvement planning for schools, each school to complete the needs 
assessment between October 1 and November 1 of each year and include: (1) a description of the 
data reviewed and the process used to develop the needs assessment; (2) a review of the 
previous plan and its implementation to inform development of the new plan; and, (3) perception 
data gathered from the administration of a valid and reliable measure of teaching and learning 
conditions.

Protocol

• names of school council members, leadership teams and stakeholder groups (i.e., 
Family Resource Youth Service Centers, community partners such as civic and 
business organizations, etc.) involved in the process 
• a timeline of the process 
• the specific data reviewed and analyzed 
• how and where the meetings were documented.

Classroom teachers along with Leadership Team and SBDM have been informed of 
the data and has reviewed the current state. Teachers meet weekly in professional 
learning communities, while the Leadership Team and SDBM meet monthly to 
discuss updates and current needs at Julius Marks.  Julius Marks has an active PTA 
that also supports needs of students and teachers. In each SBDM meeting, school 
data is reviewed (attendance, behavior, policies).  Three times annually, the SBDM 
reviews benchmark assessments (MAP, District Common Assessments).  In October, 
or after data is released, Council reviews KSA data. All meetings are documented on 
the SBDM portal, and on the Julius Marks website.  

1. Clearly detail the process used to determine the priorities of this year's needs 
assessment. Include the following information in your response:  
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Review of Previous Plan

We will continue to focus on increased proficiency and novice reduction at Julius 
Marks.  

 
Trends

Julius Marks experienced an increase in behavior incidents and a decrease in 
academic performance. We have carefully considering trends and how to mitigate 
the loss of academic gains.  From the beginning of the school year, we are well 
below national average for our of school suspensions and slightly above national 
average for in school suspensions. Academic growth continues to be the most 
significant area for improvement.

 
Current State of Academics and Climate and Culture

2. Summarize the implementation of the goals, objectives, strategies and activities 
from the previous year’s comprehensive school improvement plan (CSIP). What was 
successful? How will your results inform this year’s plan?

3. After analyzing data trends from the previous two academic years, which academic, 
cultural and behavioral measures remain significant areas for improvement?  
 
Example of Trends  
• Behavior remains an area for improvement, as referrals have increased in the last two 
years from 204 in 2023-2024 to 288 in 2024-2025.  
• Reading for students in our gap groups remains an area for improvement because the 
district saw an 11% increase in novice scores in reading among students with 
achievement gaps from 2024-2025.

4. Describe in narrative form the current academic state of the school using precise 
numbers and percentages as revealed by multiple sources of your most recent outcome 
data. Cite the source of data used. Consider the following data sources:  
• Kentucky Summative Assessments  
• Benchmark assessments  
• Formative assessments  
• Graduation rate  
• Progress in achieving English language proficiency  
• Student access to high quality instructional resources, advanced placement courses, 
dual credit courses, career and technical education courses, before/after school and 
summer programs, preschool, full day kindergarten  
 
Example of Current Academic Narratives:  
• Thirty-four percent (34%) of students in the achievement gap scored proficient on 
Kentucky Summative Assessment (KSA) in reading. Local benchmark data indicates that 
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Julius Marks will continue to focus on KCWP2: Design and Deliver Instruction.  At 
Julius Marks, currently according to Kentucky Summative.

 

 

 

The climate and culture at Julius Marks Elementary continue to reflect a school 
community grounded in collaboration, belonging, and a shared commitment to 
growth. Over the past year, intentional efforts to strengthen communication, align 
leadership, and promote professional trust have resulted in more cohesive 
teamwork and staff confidence in direction. Julius Marks maintains a high overall 
staff retention rate, with the majority of certified teachers returning for the 2025-26 
school year.  New teacher onboarding systems have been refined to provide 
mentorship, collaboration, and clear expectations from the first day of employment. 
Professional learning this year is anchored in district and school priorities—small 
group instruction, differentiation, and lesson internalization—with ongoing support 
through weekly PLCs, coaching feedback, and modeling from our district curriculum 
coach. Chronic absenteeism remains an area of focus, particularly among a small 
percentage of students who demonstrate repeated attendance challenges. The 
school’s attendance team meets weekly to review data, conduct family outreach, 
and create individualized plans for support. The expansion of PBIS and the 
Character Equations framework continues to enhance student engagement and 
personal responsibility, resulting in improved daily attendance trends and more 
positive behavioral data compared to last year. Behavior data reflects a continued 

32% of all students receive Tier II intervention in reading.  
• Fifty-four percent (54%) of our students scored proficient in math on the KSA compared 
to the state average of 57%. Local formative assessments show 53% of students are on 
grade level in math.

5. Describe in narrative form the current climate and culture conditions of the school 
using precise numbers and percentages as revealed by multiple sources of your most 
recent data. Cite the source of data used. Consider the following data sources:  
• Educator and school staff retention rates  
• High-quality professional learning opportunities  
• Chronic absenteeism  
• School climate  
• Behavior  
• Staff and student access to mental healthcare  
• Family and community involvement  
 
Example of Current Climate and Culture Narratives:  
• Teacher attendance rate was 84% for the 2024-2025 academic year. 2023-2024 Impact 
survey data shows that 71% of staff feel like they belong at our school.  
• Fifty-eight percent (58%) of families participated in a family engagement activity during 
the 2024-2025 school year.
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reduction in major incidents, with the majority of student referrals now resolved 
through re-teach and reflection practices supported by the Administrative Dean. 
The school counselor, social worker, and dean collaborate to ensure that both 
preventative and responsive strategies are in place for students demonstrating 
social-emotional or behavioral needs. Julius Marks also partners with district mental 
health professionals and outside agencies to ensure access to mental health care 
when necessary. Family and community partnerships remain a core strength. Julius 
Marks continues progress toward Family-Friendly School Certification, with 
increased participation in family events and a renewed focus on two-way 
communication. ParentSquare engagement has grown steadily, with families 
reporting that school communication is clear, frequent, and inclusive. Partnerships 
with the PTA and local organizations enhance opportunities for student enrichment 
and community service. Staff surveys and informal feedback suggest that morale 
has improved due to consistent leadership, shared vision, and clear expectations. 
While workload and change management remain challenges, staff express 
appreciation for the school’s transparency, responsiveness, and commitment to 
improvement. Students demonstrate a strong sense of belonging, reinforced by 
consistent PBIS language, Character Equations, and recognition systems. Julius 
Marks is a school that continues to evolve through shared purpose, accountability, 
and care. The focus on instructional alignment, student well-being, and belonging 
has created a steady upward trajectory in both climate and culture—laying a 
foundation for sustainable academic and social-emotional growth.

 
Strengths

Julius Marks Elementary is a school defined by purpose, collaboration, and a shared 
commitment to both academic and personal growth for every student. The staff’s 
collective belief in our vision and mission is evident in daily practices, professional 
conversations, and the sense of belonging that resonates throughout the building.

Instructional Coherence and Collaboration: One of the school’s greatest strengths is 
the growing alignment between curriculum, instruction, and assessment. Weekly 
Professional Learning Communities (PLCs) serve as the foundation for instructional 
dialogue, data analysis, and intentional planning. Teachers engage in lesson 
internalization, small group planning, and reflection using real-time data from MAP, 
iReady, and Pear Assessments. The partnership with the district curriculum coach 
has enhanced teacher capacity, ensuring that feedback is not only timely but 
actionable. The result is a more coherent instructional experience across grade 
levels, where students benefit from consistent, high-quality teaching practices.

6. Plainly state, using precise numbers and percentages revealed by current data, the 
strengths of the school.  
 
Example:  
• We have active partnerships with twelve community organizations and businesses.  
• Eighty-three percent (83%) of certified staff have participated in high-quality 
professional learning through the Kentucky Reading Academies.
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Commitment to Growth and Continuous Improvement: Julius Marks embraces a 
culture of reflection and responsiveness. Staff regularly engage in walkthrough 
feedback, coaching cycles, and professional learning tied to our most critical goals 
— growth for every student and growth as a collective team. Teachers are 
encouraged to take professional risks through their Innovation Goals, identifying 
personal areas of growth and implementing new strategies to enhance instruction. 
This willingness to learn and adapt demonstrates the strength of the professional 
community and the shared belief that growth is a journey, not a destination.

Positive School Culture and Character Development: The school’s Character 
Equations and PBIS framework are embedded into the daily rhythm of the building, 
promoting a culture of kindness, responsibility, and resilience. Students understand 
and can articulate what it means to be prepared, act responsibly, work and play 
respectfully, and solve problems effectively. These initiatives have improved 
behavior consistency, reduced office referrals, and fostered a sense of pride in 
belonging to the Julius Marks community.

Strong Leadership and Communication: Leadership at Julius Marks is grounded in 
collaboration and clarity. Communication with staff and Families has strengthened 
through consistent structures and messaging tied to the school’s vision and 
mission. Teachers report feeling more supported through transparent systems, 
accessible leadership, and a clear understanding of school wide goals. Shared 
leadership opportunities through committees and PLCs empower staff to influence 
school decisions and contribute meaningfully to the overall success of the building.

Family and Community Engagement: Julius Marks continues to cultivate strong 
partnerships with Families and community stakeholders. The Family and 
Community Engagement (FACE) Committee is a driving force in this work, striving 
toward Family Friendly School Certification and ensuring all Families feel welcome 
and included. Regular events, open communication channels, and volunteer 
involvement reinforce the belief that learning extends beyond the classroom and 
that every Family plays an essential role in student success.

The collective strength of Julius Marks Elementary lies in its people — the dedicated 
teachers, supportive Families, and resilient students who embody the mission of 
academic excellence and character growth. Through intentional planning, 
collaboration, and a unified vision, Julius Marks continues to move forward as a 
school where everyone belongs, contributes, and grows.

 
Leverages/Assets

7. Explain how the district will utilize its strengths and leverages, including community 
resources and assets (i.e., colleges, community partnerships, businesses, industry, etc.) to 
improve areas for improvement listed above.  
 
Examples:  
• We will coordinate efforts with our community partners to meet the behavior needs of 
more students.  
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Fayette County Public Schools and Julius Marks Elementary actively leverage district 
supports, community partnerships, and local resources to address identified areas 
for improvement and accelerate student growth. The district’s shared commitment 
to academic excellence, equity, and belonging serves as the foundation for 
collaboration and sustained progress across all schools.

District-Level Supports and Alignment: Julius Marks benefits from strong alignment 
with district initiatives that prioritize student achievement and educator 
effectiveness. Through direct collaboration with the FCPS Curriculum and 
Instruction Department, teachers receive ongoing coaching in lesson 
internalization, small group instruction, and use of high-quality instructional 
resources. The partnership with the district curriculum coach provides consistent 
feedback loops through walkthroughs and planning sessions. Additionally, we offer 
professional development that equips administrators and teachers with strategies 
to strengthen instructional coherence and deepen student engagement.

Data-Informed Collaboration and Professional Learning: The district supports Julius 
Marks in using multiple data platforms—Pear Assessments, MAP, iReady, and 
Infinite Campus analytics—to track student progress and inform school wide 
instructional decisions. These tools are paired with structured PLC time and 
leadership support to analyze data, monitor targeted groups, and provide 
differentiated interventions. FCPS also provides ongoing training in culturally 
responsive practices, ensuring that decisions around instruction and intervention 
promote equity and inclusion for all students.

Community and Higher Education Partnerships: The school continues to build 
meaningful partnerships with community organizations and local higher education 
institutions. Collaborations with the University of Kentucky, Tates Creek Christian 
Church, and local businesses expand access to mentoring, tutoring, and real-world 
learning opportunities for students. These partnerships reinforce Julius Marks’ 
commitment to deeper learning and authentic community connection. The school’s 
work toward Family Friendly School Certification is supported by the FCPS FACE 
team, strengthening relationships between Families, community organizations, and 
the school.

Mental Health and Student Well-Being: Through district-level coordination, Julius 
Marks has access to a mental health practitioner, school counselor, and Family 
Resource Center coordinator, ensuring that students and staff receive timely social- 
emotional and mental health supports. Community mental health providers and 
Family outreach programs supplement these services, helping to reduce barriers to 
attendance, engagement, and academic progress.

Julius Marks leverages the strength of its Families and community as active partners 
in school improvement. The FACE Committee, PTA, and volunteer networks 
collaborate on events and initiatives designed to build belonging, improve 
attendance, and increase Family participation in academic and enrichment 
activities. Through communication platforms such as ParentSquare and community 

• We will utilize the knowledge gained from the Kentucky Reading Academies to develop a 
reading action plan to target students in our achievement gap groups.
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newsletters, the school continues to engage Families as stakeholders in the learning 
process and partners in supporting student success.

By aligning district resources, professional learning, and community partnerships, 
Julius Marks Elementary maximizes its strengths to address areas for improvement 
in instruction, student achievement, and engagement. The coordinated effort 
between school, district, and community ensures that every student is supported 
academically, socially, and emotionally. Through these intentional collaborations, 
Julius Marks continues to move forward as a model of belonging, innovation, and 
continuous improvement within Fayette County Public Schools.

 
Evaluate the Teaching and Learning Environment

Consider the processes, practices and conditions evident in the teaching and learning 
environment as identified in the six Key Core Work Processes outlined below:  
 
KCWP 1: Design and Deploy Standards  
KCWP 2: Design and Deliver Instruction  
KCWP 3: Design and Deliver Assessment Literacy  
KCWP 4: Review, Analyze and Apply Data Results  
KCWP 5: Design, Align and Deliver Support Processes  
KCWP 6: Establish Learning Environment and Culture

 No

 Yes
COMMENTS
 
At Julius Marks- we will continue to focus on designing instruction through KAS 
using HQIR provided by FCPS. 

 
 

 No

 Yes
COMMENTS

8a. KCWP 1: Design and Deploy Standards  
Schools continually assess, review, and revise school curricula to support the assurance 
that all students have the knowledge, skills, and dispositions for future success.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8b. KCWP 2: Design and Deliver Instruction  
Instructional programs include consistent implementation of evidence-based 
instructional practices essential for academic, behavioral, and social-emotional 
competencies that are aligned to Kentucky Academic Standards and current research.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

https://education.ky.gov/school/csip/Documents/KCWP%201%20Strategic%20Design%20and%20Deploy%20Standards.pdf
https://education.ky.gov/school/csip/Documents/KCWP%202%20Strategic%20Design%20and%20Deliver%20Instruction.pdf
https://education.ky.gov/school/csip/Documents/KCWP%203%20Strategic%20Design%20and%20Deliver%20Assessment%20Literacy.pdf
https://education.ky.gov/school/csip/Documents/KCWP%204%20Strategic%20Review%20Analyze%20and%20Apply%20Data.pdf
https://www.education.ky.gov/school/csip/Documents/KCWP%205%20Strategic%20Design%20Align%20Deliver%20Support%20Processes.pdf
https://education.ky.gov/school/csip/Documents/KCWP%206%20Strategic%20Establish%20Learning%20Culture%20and%20Environment.pdf
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At Julius Marks- we will continue to focus on designing instruction through KAS 
using HQIR provided by FCPS.

 
 

 No

 Yes
COMMENTS
 
At Julius Marks- we will continue to focus on designing instruction through KAS 
using HQIR provided by FCPS.

 
 

 No

 Yes
COMMENTS
 
At Julius Marks- we will continue to focus on designing instruction through KAS 
using HQIR provided by FCPS.

 
 

 No

 Yes
COMMENTS

8c. KCWP 3: Design and Deliver Assessment Literacy  
Schools have a comprehensive, balanced assessment system that provides a variety of 
evidence to support educational decision making and includes four primary assessment 
purposes: formative, diagnostic, interim/benchmark, and summative.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8d. KCWP 4: Review, Analyze and Apply Data Results  
Schools communicate and implement a sustainable system for reviewing, analyzing, and 
applying data results to ensure a uniform way to elicit, interpret, and act on meaningful 
evidence of student learning.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.

8e. KCWP 5: Design, Align and Deliver Support Processes  
Schools establish a framework that organizes systems, data, and practices to promote 
positive, equitable and inclusive learning experiences for all students.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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At Julius Marks we will continue to using school-wide PBIS with high expectations of 
PAWS- prepared for learning, acting responsibly, working and playing respectfully 
and solving problems along with support of character development that focuses on 
equitable learning experiences through culturally responsive curriculum. 

 

 No

 Yes
COMMENTS
 
At Julius Marks we will continue to using school-wide PBIS with high expectations of 
PAWS- prepared for learning, acting responsibly, working and playing respectfully 
and solving problems along with support of character development that focuses on 
equitable learning experiences through culturally responsive curriculum.

 
 

8f. KCWP 6: Establish Learning Environment and Culture  
Schools intentionally design the learning environment to be inclusive and accessible for 
all students within a culture where learning and continued growth is the primary focus 
and foundation for all actions.  
 
Will this be a focus?  If yes, describe in the Comments.  If no, write N/A.
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2025-2026 Phase Two: School Assurances
Introduction 
 
 
 
Assurances are a required component of the improvement planning process (703 KAR 5:225). 
Please read each assurance carefully and indicate whether your school complies by selecting the 
appropriate response (Yes, No or N/A). If you wish to provide further information or clarify your 
response, space for comments is provided. Comments are optional. You may upload any 
supporting documentation as needed.

Federal Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Programs

1. If the school receives Title II, Part A funds, the school provides professional 
development for staff that is in accordance with the purpose of Title II, Part A of ESSA 
(Every Student Succeeds Act) (job-embedded, evidence-based, sustainable, data-driven 
and classroom-focused); addresses the needs of all students; and, strives to ensure all 
students are transition ready as intended by Section 2103 of ESSA, which governs the 
local use of Title II, Part A funding.

2. The school ensures that the use of federal funding, including expenditures for 
certified or classified positions (e.g. counselors, nurses, media specialists, etc.), is 
reasonable and necessary in compliance with 2 CFR (Code of Federal Regulations) 
200.403 and 200.405.

3. The school distributes to parents and family members of participating children 
in a targeted assistance program, or all children in a schoolwide program, a written 
parent and family engagement policy, which is agreed on by such parents, and describes 
the means for carrying out the requirements of ESSA Section 1116 (c) through (f). The 
school makes the policy available to the local community and updates it periodically to 
meet the changing needs of parents and the school. For reference, Section 1116(b) of 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

ESSA allows existing parent and family engagement policies the school may have in 
place to be amended to meet the requirements under Title I, Part A.

4. The school convenes an annual meeting, at a convenient time, to which all 
parents of participating children in a targeted assistance program, or all children in a 
schoolwide program, are invited and encouraged to attend, to inform parents of their 
school's participation in Title I, Part A and to explain the requirements of Title I, Part A, 
and the right of the parents to be involved, as required under Section 1116(c)(1).

5. The school offers a flexible number of meetings to parents, such as meetings in 
the morning or evening, and may provide, with funds provided under this part, 
transportation, child care, or home visits, as such services relate to parental involvement 
(ESSA Section 1116(c)(2).

6. The school involves parents, in an organized, ongoing, and timely way, in the 
planning, review, and improvement of programs under Title I. This includes the planning, 
review, and improvement of the school parent and family engagement policy and the 
joint development of the schoolwide program plan under section 1114(b). If a school has 
in place a process for involving parents in the joint planning and design of the school's 
programs, the school may use that process, if such process includes an adequate 
representation of parents of participating children (ESSA Section 1116 (c)(3)).
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

7. The school provides parents of participating children in a targeted assistance program, 
or all children in a schoolwide program— 
 
A. timely information about programs under Title I; 
 
B. a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of 
the challenging state academic standards; and 
 
C. if requested by parents, opportunities for regular meetings to formulate suggestions 
and to participate, as appropriate, in decisions relating to the education of their children, 
and respond to any such suggestions as soon as practicably possible (ESSA Section 1116 
(c)(4)).

8. The school jointly develops with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students 
will share the responsibility for improved student academic achievement and the means 
by which the school and parents will build and develop a partnership to help children 
achieve the state's high standards. The compact meets the requirements outlined in ESSA 
1116(d)(1-2).

9. The school provides assistance to parents of children served by the school in 
understanding such topics as the challenging state academic standards, state and local 
academic assessments, the requirements of Title I, and how to monitor a child's progress 
and work with educators to improve the achievement of their children, as required by 
ESSA Section 1116(e)(1).
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 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

10. The school provides materials and training to help parents to work with their 
children to improve their children's achievement, such as literacy training and using 
technology (including education about the harms of copyright piracy), as appropriate, to 
foster parental involvement, as required in ESSA Section 1116(e)(2).

11. The school educates teachers, specialized instructional support personnel, 
principals, other school leaders, and other staff, with the assistance of parents, in the 
value and utility of contributions of parents, and in how to reach out to, communicate 
with, and work with parents as equal partners, implement and coordinate parent 
programs, and build ties between parents and the school, as required in ESSA Section 
1116(e)(3).

12. To the extent feasible and appropriate, the school coordinates and integrates 
parent involvement programs and activities with other federal, state, and local programs, 
including public preschool programs, and conducts other activities, such as parent 
resource centers, that encourage and support parents in more fully participating in the 
education of their children (ESSA Section 1116(e)(4)).

13. The school ensures that information related to school and parent programs, 
meetings, and other activities is sent to the parents of participating children, or all 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

Title I Schoolwide Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

children in a schoolwide program, in a format and, to the extent practicable, in a 
language the parents can understand, as required in ESSA Section 1116(e)(5).

14. To the extent practicable, the school provides opportunities for the informed 
participation of parents and family members (including parents and family members who 
have limited English proficiency, parents and family members with disabilities, and 
parents and family members of migratory children), including providing information and 
school reports required under section 1111 in a format and, to the extent practicable, in 
a language parents understand (ESSA Section 1116(f)).

15. In a schoolwide program, the school developed a comprehensive plan (the 
Comprehensive School Improvement Plan, or CSIP) during a 1-year period or qualifies for 
an exception under Section 1114(b)(1) of the Every Student Succeeds Act (ESSA). 
 

16. In a schoolwide program, the school developed a comprehensive plan (CSIP) with the 
involvement of parents and other members of the community to be served as well as 
individuals who will carry out such plan (e.g. teachers, administrators, classified staff, etc.) 
as required by Section 1114(b)(2) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

17. In a schoolwide program, the school developed a comprehensive plan (CSIP) that will 
remain in effect for the duration of the school's participation under Title I, Part A of ESSA 
as required by Section 1114(b)(3) of ESSA. 
 

18. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
available to district leadership, parents, and the public and in an understandable and 
uniform format as required by Section 1114(b)(4) of ESSA. 
 

19. In a schoolwide program, the school developed a comprehensive plan (CSIP) that, to 
the extent appropriate and applicable, coordinates with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1114(b)(5) of ESSA. 
 

20. In a schoolwide program, the school developed a comprehensive plan (CSIP) that is 
based on a comprehensive needs assessment, which included a review of academic 
achievement data, and includes, among other items, a description of the strategies the 
school will implement to address school needs as required by Section 1114(b)(6) of ESSA. 
The comprehensive needs assessment was developed with the participation of 
individuals who will carry out the schoolwide program plan, and the school documents 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A

how it conducted the needs assessment, the results it obtained, and the conclusions it 
drew from those results, as required by 34 CFR 200.26 (Code of Federal Regulations). 
 

21. In a schoolwide program, the school developed, pursuant to Section 1114(b)(7), a 
comprehensive plan (CSIP) that includes a description of the strategies to be 
implemented to address school needs, including how such strategies: (1) provide 
opportunities for all children; (2) use methods and instructional strategies that 
strengthen the academic program in the school, increase learning time, and provide an 
enriched and accelerated curriculum; and, (3) address the needs of all children through, 
for example, the following activities: school-based mental health programs; a tiered 
model to prevent and address behavioral problems; professional development to 
improve instruction and use of data from academic assessments, and to recruit and 
retain effective teachers; and/or, strategies for assisting preschool children transition to 
local elementary school programs. 
 

22. The school regularly monitors the implementation and results achieved by the 
schoolwide program, using data from the state's annual assessments and other 
indicators of academic achievement. The school determines whether the schoolwide 
program has been effective in increasing the achievement of students in meeting the 
challenging state academic standards, particularly for those students who had been 
furthest from achieving the standards. The school revises the plan as necessary based on 
student needs and on the results of the regular monitoring, to ensure continuous 
improvement of students in the schoolwide program and to ensure that all students are 
provided opportunities to meet the challenging state academic standards, as required by 
Section 1114 (b)(3) of ESSA and 34 CFR 200.26.
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Title I Targeted Assistance School Programs

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

23. In a targeted assistance school program, participating students are identified in 
accordance with ESSA Section 1115(c) and on the basis of multiple, educationally related, 
objective criteria. 
 

24. In a targeted assistance school program, the school serves participating students 
using resources under Title I, Part A of ESSA to meet challenging state academic 
standards as required by Section 1115(b)(2)(A) of ESSA. 
 

25. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(B) of ESSA, participating students using methods and instructional strategies 
to strengthen the academic program of the school, which may include, for example, 
expanded learning time, summer programs, and/or a tiered model to prevent and 
address behavioral problems. 
 

26. In a targeted assistance school program, the school serves participating students by 
coordinating with and supporting the regular educational program as required by Section 
1115(b)(2)(C) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

 Yes
 No

 N/A
COMMENTS

 
 

27. In a targeted assistance school program, the school serves participating students by 
providing professional development to, for example, teachers, administrators, classified 
staff, and/or other school personnel who work with participating students as required by 
Section 1115(b)(2)(D) of ESSA. 
 

28. In a targeted assistance school program, the school serves, pursuant to Section 
1115(b)(2)(E) of ESSA, participating students by implementing strategies to increase the 
involvement of parents of participating students in accordance with Section 1116 of 
ESSA. 
 

29. In a targeted assistance school program, the school serves participating students, to 
the extent appropriate and applicable, by coordinating with other federal, state, and local 
programs, including but not limited to the implementation of improvement activities in 
schools identified for comprehensive or targeted support and improvement, as required 
by Section 1115(b)(2)(F) of ESSA. 
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 Yes
 No

 N/A
COMMENTS

 
 

Schools Identified for Targeted Support and Improvement

 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

30. In a targeted assistance school program, the school provides assurances to the local 
educational agency (district) that the school will—  
(i) help provide an accelerated, high-quality curriculum;  
(ii) minimize the removal of children from the regular classroom during regular school 
hours for instruction provided under Title I;  
(iii) serve participating students by reviewing the progress of participating students on an 
ongoing basis and revising the targeted assistance program, if necessary, to provide 
additional assistance to meet challenging state academic standards as required by 
Section 1115(b)(2)(G) of ESSA.

31. If identified for targeted support and improvement in the previous year, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school developed and implemented a plan to improve student outcomes that, among 
other items, was informed by all indicators, including student performance against long- 
term goals; included evidence-based interventions; and, approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21). 
 

32. If identified this school year for targeted support and improvement, including 
additional targeted support and improvement, pursuant to Section 1111(d)(2) of ESSA, 
the school will develop and implement a plan to improve student outcomes that, among 
other items, is informed by all indicators, including student performance against long- 
term goals; includes evidence-based interventions; and, is approved by local leadership. 
For reference, “evidence-based” is defined in ESSA Section 8101(21).
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 Yes

 No

 N/A
COMMENTS

 
 

 Yes

 No

 N/A
COMMENTS

 
 

33. If identified in the previous year for additional targeted support and 
improvement pursuant to Section 1111(d)(2)(C), the school developed and implemented 
a plan to improve student outcomes that also identified resource inequities to be 
addressed through implementation of such plan.

34. If identified this school year for additional targeted support and improvement 
pursuant to Section 1111(d)(2)(C), the school will develop and implement a plan to 
improve student outcomes that also identifies resource inequities to be addressed 
through implementation of such plan.
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2024-2025 Phase Four: Professional Development Plan for Schools 
for School Year 2025-2026
Research demonstrates a positive link between high-quality professional learning (HQPL), 
teaching practices and student outcomes. Effective professional learning not only has the 
potential to improve both classroom instruction and student outcomes, but also it can be 
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local 
level, it is important to ensure alignment to the characteristics of High-Quality Professional 
Learning.  
 
The purpose of this diagnostic is to support the school in designing and implementing a 
professional development plan that aligns to the goals established in KRS 158.6451 and the local 
needs assessment. 704 KAR 3:035 establishes the annual professional development plan.  
 
Per Section 2, “Each local school and district shall develop a process to design a professional 
development plan that meets the goals established in KRS 158.6451 and in the local needs 
assessment. A school professional development plan shall be incorporated into the school 
improvement plan and shall be made public prior to the implementation of the plan. The local 
district professional development plan shall be incorporated into the district improvement plan 
and posted to the local district Web site prior to the implementation of the plan.”  
 
Section 3 further provides, “Each school and local district professional development plan shall 
contain the following five (5) elements:  
 
(1) A clear statement of the school or district mission;  
 
(2) Evidence of representation of all persons affected by the professional development plan;  
 
(3) A needs assessment analysis;  
 
(4) Professional development objectives that are focused on the school or district mission, 
derived from the needs assessment, and specify changes in educator practice needed to improve 
student achievement; and  
 
(5) A process for evaluating impact on student learning and improving professional learning, 
using evaluation results.”

What is the school’s mission?
The mission of Julius Marks Elementary is to create a safe and collaborative learning 
community where students feel loved, confident and life-long learners.  This 
mission statement is a collaborative effort with the entire staff.

 

1. Professional Development Plan

2. The needs assessment provides the framework for all schools to clearly identify 
their most critical areas for improvement that will be addressed in the planning process 

https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://education.ky.gov/curriculum/standards/kyacadstand/Documents/Characteristics_of_HQPL.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
https://apps.legislature.ky.gov/Law/kar/704/003/035.pdf
https://apps.legislature.ky.gov/law/statutes/statute.aspx?id=3552
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We have made tremendous growth at Julius Marks and will continue to focus on 
growth with our African American students and our students with special needs. 
 We are focusing our professional development on co-teaching, and Thinking Maps 
for visual learning.  This will benefit all students at JME: special education, English 
Language Learners and African American students. We will continue to build strong 
Tier 1 instruction and student engagement.

 

By focusing on co-teaching and Teacher Clariy, Julius Marks will increase reading 
and math proficiency. In our current professional development plan, our priorities 
align with our school goals. This is a continuation of the professional development 
plan that is currently in place.

 

Julius Marks Elementary is committed to provide strong tiered instruction.  We are 
focusing on standards based instruction for tier 1 and tier 2.  With our focus on 
tiered instruction, we will increase annually by 7% growth on summative 
assessments and have 70% of our students meet their annual years growth goal on 
benchmark assessments. At JME, we will continue to build tiered instruction through 
Thinking Maps and co-teaching strategies.

 

The intended results are to continue to grow academically for students with 
common academic language, co- teaching strategies, Thinking Maps graphic 
organizers and structured engagement practices.

 

through the development of goals, objectives, strategies and activities. What are the 
top two areas requiring professional development?

3. For the first identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
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Data will be collected through regular formative and summative assessments, 
benchmark assessments given 3 times annually and summative year end 
assessments. Classroom teachers, curriculum and instructional coaches, and the 
administrative team will be responsible for monitoring student growth during 
weekly PLC, monthly monitoring meetings and monthly MTSS meetings.

 

Indicators of success will be that 70% of students at Julius Marks will meet their 
annual growth goal based on spring to spring data collection and students in grades 
3-5 will increase end of year summative assessments by 7% in reading, math and 
writing.

 

All certified teachers at Julius Marks will be the targeted audience for the 
professional development plan.

 

Specific resources include Visible Learning and Teach Like a Champion anchors for 
professional learning along with district initiated professional learning throughout 
the year. Title 1 funds will be used to support expenses for the 2025-26 school year.

 

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 3.
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Julius Marks Elementary will use weekly PLC meetings, weekly staff meeting and bi- 
monthly Monitoring and MTSS meetings to track data for student growth. We added 
an Administrative Dean for support in the classroom and implementation of 
expectations with fidelity. 
 

 

Julius Marks Elementary will use weekly PLC meetings, weekly staff meeting and bi- 
monthly Monitoring and MTSS meetings to track data for student growth. We added 
an Administrative Dean for support in the classroom and implementation of 
expectations with fidelity.

 

The second focus area for Julius Marks is to increase proficiency with rigorous 
instruction using co-teaching methods to support English Language learners and 
our students with special needs and African American students.

 

The intended results for increasing proficiency through co-teaching models will 
focus on our gap groups with the greatest support of our socioeconomically 
disadvantaged, African American, English Language learners and students with 
special needs.

 

Data will be collected through regular formative and summative assessments, 
benchmark assessments given 3 times annually and summative year end 
assessments. Classroom teachers, curriculum and instructional coaches, and the 
administrative team will be responsible for monitoring student growth during 
weekly PLC, monthly monitoring meetings and monthly MTSS meetings.

4. For the second identified area requiring professional development, what 
required school goal(s) from the Comprehensive Improvement Plan will be supported 
through this professional development (state assessment results in reading and math, 
state assessment results in science, social studies and writing, achievement gap, English 
learner progress, quality of school climate and safety, postsecondary readiness, 
graduation rate, etc.)

a. What are the specific objectives (long-term and short-term) for this professional 
development?

b. What are the intended results of this professional development (e.g. student 
outcomes, educator beliefs, practices)?

c. How will this professional development be monitored for evidence of 
implementation?  
i. What data will be considered and gathered (e.g. student work samples, curriculum- 
based assessments, classroom observations, teacher feedback)?  
ii. Who is responsible for gathering? (teachers, coaches, administrators, etc.)  
iii. How frequently will this data be analyzed? (monthly, quarterly, etc.)
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Specifically addressed in attachments. 

 

All certified teachers at Julius Marks will be the targeted audience for the 
professional development plan.

 

Specifically addressed in attachment

 

Julius Marks Elementary will use weekly PLC meetings, weekly staff meeting and bi- 
monthly Monitoring and MTSS meetings to track data for student growth. We added 
 a Curriculum Coach for support in the classroom and implementation of 
expectations with fidelity.

 

NA

d. What will be the indicators of success of this professional development (e.g. 
improved formative assessment data, teacher efficacy and perception data, ongoing 
classroom data points)? Consider the completed actions or markers that need to occur 
that would indicate the goals and objectives have been achieved and describe in detail.

e. Who is the specific targeted audience for this professional development (e.g. 
elementary math teachers, those implementing high-quality instructional resources)?

f. What specific resources are needed to support this professional development 
(e.g. staff, funding, technology, specific instructional resources, professional development 
from vendors, release time for professional learning)?  
i. What funding source(s) will be utilized to support this professional development?  
ii. What will be the start date and anticipated completion date for each professional 
development activity? If professional development is ongoing, specify the frequency of 
activity across the year.  
iii. What supplies and resources will be needed to implement this professional 
development?

g. What specific ongoing supports will be provided for professional development 
implementation (e.g. district level coaches will work with teacher teams monthly, building 
level coaches will lead monthly professional learning communities using instructional 
resources from professional development, bi-monthly release time for teachers to 
analyze student work or cooperatively plan, monthly meetings with mathematics 
consultant)? The ongoing supports should be connected to the specific professional 
development area identified in question 4.

5. If there is additional professional development information you would like to include, 
you may upload an attachment(s) here. If you do NOT wish to include an optional 
extension, please list N/A in the space provided below.
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Julius Marks School Based 
Professional Learning Plan

Attachment Name Description Associated Item(s)

Attached is the 2025-26 JME School Based 
Professional Learning Plan

•  

Attachment Summary
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FCPS Professional Learning Plan 2025-2026 

ENSURING A SHIFT IN PARADIGM FROM EVENT TO PROCESS 
2024-2025 Phase 4 

FCPS District Professional Learning Plan 
High-Quality Professional Learning 

 
School Name: Julius Marks 
 

District Mission 
The mission of Fayette County Public Schools is to create a collaborative community that ensures all students achieve at high levels and graduate prepared 
to excel in a global society. 

School Mission 
Julius Marks Elementary will create a safe and loving environment where students become confident, successful, lifelong learners.  

 

Focus Area 1  Increase proficiency in Reading by 7% on end of year summative assessment.  
 
 
 
 

Focus Area 2 Increase proficiency in Math by 7% on the end of year summative assessment.  
 
 
 

How do the identified top two focus areas requiring professional learning relate to district goals? 

Strategic Plan Priority Areas are: 
●​ Student Achievement 
●​ Diversity, Equity, Inclusion and Belonging 
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●​ Highly Effective and Culturally Responsive Workforce 
●​ Stakeholder Engagement and Outreach 
●​ Organizational Health and Efficiency 

 
Describe Strategic Plan Priority Areas: Julius Marks continues to demonstrate incremental growth, and our focus moving forward is to 
accelerate this progress—specifically increasing reading proficiency by 7% on the KSA. To support this goal, we will center our 
professional development on visible learning strategies and teacher clarity, with a renewed emphasis on student engagement aligned 
with the FCPS Portrait of a Graduate. These efforts will benefit all learners, including students with disabilities, English Language 
Learners, and those requiring targeted academic support. Strengthening Tier 1 instruction remains a top priority, ensuring every student 
is engaged in high-quality, meaningful learning experiences. Julius Marks is committed to accelerating student achievement by 
increasing math proficiency by 7% on the KSA. To achieve this, we will align our professional development with strategies that promote 
conceptual understanding, procedural fluency, and problem-solving. We will integrate high-impact practices such as visible learning and 
teacher clarity, while deepening student engagement through real-world connections and alignment with the FCPS Portrait of a 
Graduate. These strategies will support all learners—including students with disabilities, English Language Learners, and those needing 
targeted interventions. Strengthening Tier 1 math instruction will remain central to our work, ensuring equitable access to rigorous, 
engaging instruction for every student.Student Achievement​
 Our focus on increasing reading and math proficiency by 7% on the KSA directly supports this goal. Through intentional professional 
development around visible learning, teacher clarity, and student engagement, we are strengthening Tier 1 instruction to ensure all 
students have access to high-quality, rigorous learning experiences that promote academic growth.​
 
Diversity, Equity, Inclusion, and Belonging​
 By targeting instructional strategies that meet the needs of diverse learners—including students with disabilities, English Language 
Learners, and academically challenged students—we are creating equitable access to learning. Our commitment to culturally responsive 
teaching ensures that all students feel seen, valued, and supported.​
 
Highly Effective and Culturally Responsive Workforce​
 Our strategic PD plan supports teachers in building clarity, consistency, and strong instructional practices. This not only enhances 
effectiveness but also ensures our educators are equipped to meet the diverse cultural and academic needs of our student population.​
 
Stakeholder Engagement and Outreach​
 We actively involve families and community partners in supporting student learning. Aligning our instruction with the FCPS Portrait of a 
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Graduate allows us to communicate a shared vision of success and purpose, strengthening relationships with stakeholders and 
promoting a collaborative school culture.​
 
Organizational Health and Efficiency​
 Through focused use of data (e.g., MAP results), we are driving instruction and interventions efficiently. Our alignment of school 
structures—such as intervention supports, PD time, and collaborative planning—ensures that resources are used strategically to 
maximize student achievement. 
 

 
The Fayette County Public Schools CDIP goals include: 

●​ Reading 
●​ Math  
●​ Science 
●​ Social Studies 
●​ Combined Writing 
●​ Achievement Gap 
●​ English Learner Progress 
●​ Post-secondary Readiness 
●​ Graduation Rate 

Describe CDIP alignment:Alignment of Julius Marks’ Strategic Goals with FCPS CDIP Goals: 

1.​ Reading​
 

○​ Our goal to increase reading proficiency by 7% on the KSA aligns directly with the district's emphasis on improving literacy.​
 

○​ Targeted PD around visible learning and teacher clarity supports comprehension, vocabulary development, and engagement for 
all learners.​
 

2.​ Math​
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○​ Our parallel goal of increasing math proficiency by 7% on the KSA supports the district’s focus on numeracy.​
 

○​ Instructional strategies emphasize conceptual understanding and problem-solving, benefiting all student groups.​
 

3.​ Science & Social Studies​
 

○​ While our immediate academic targets are reading and math, improving literacy and student engagement naturally supports 
comprehension in science and social studies.​
 

○​ Emphasis on Tier 1 instruction and academic discourse prepares students to think critically and engage deeply with content 
across subjects.​
 

4.​ Combined Writing​
 

○​ Through teacher clarity and structured instruction, we are improving students’ ability to organize and communicate ideas—key 
components of writing proficiency.​
 

○​ Writing is embedded across content areas, especially in reading, social studies, and science.​
 

5.​ Achievement Gap​
 

○​ Our intentional focus on meeting the needs of students with disabilities, English Learners, and academically challenged students 
is designed to close achievement gaps.​
 

○​ Differentiated instruction, small-group support, and data-driven intervention directly address disparities.​
 

6.​ English Learner Progress​
 

○​ By prioritizing clarity, engagement, and language-rich environments, we support English Learners in developing academic 
language and content understanding.​
 

○​ Collaboration with EL staff ensures intentional scaffolding across subjects.​
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7.​ Post-secondary Readiness​
 

○​ We are building foundational skills in reading, writing, and math while aligning instruction with the FCPS Portrait of a Graduate.​
 

○​ Focus on communication, collaboration, and critical thinking equips students with skills needed for long-term success.​
 

8.​ Graduation Rate​
 

○​ Early intervention and strong Tier 1 instruction lay the groundwork for future academic success and on-time graduation.​
 

○​ Creating a culture of engagement and belonging keeps students connected to learning from the start. 

 

 

Professional Learning Development Tools 

FCPS Professional Learning Website FCPS Professional Learning Timeline 2025-2026 At-A-Glance 

FCPS Logic Model   FCPS Monitoring and Evaluation Framework 

Core Elements of a Professional Learning Plan      
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Focus Area 1 

Increase proficiency in Reading by 7% on end of year summative assessment.  
 

Focus Area 1 Objectives Focus Area 1: Student Achievement (Reading) 

Goal: Increase reading proficiency by 7% on the KSA. 

Objective 1:​
 By May 2025, Julius Marks will increase the percentage of students scoring proficient or distinguished in reading on the KSA by 7%, through 
implementation of high-impact literacy strategies and data-informed instruction. 

Objective 2:​
 By December 2025, 100% of K–5 teachers will participate in professional learning focused on visible learning and teacher clarity in reading, with 
follow-up support provided during PLCs and classroom walkthroughs. 

Objective 3:​
 By spring 2025, all Tier 1 reading instruction will include clear learning intentions and success criteria, with an emphasis on student 
engagement through visible learning strategies and formative assessment practices, as evidenced by instructional walkthroughs and student 
feedback. 

 

 

Focus Area 1 Intended Results Intended Results of Focus Area 1: Student Achievement (Reading) 

●​ Increased Reading Proficiency:​
 At least a 7% increase in the number of students scoring proficient or distinguished on the KSA Reading assessment by May 2026.​
 

6 

https://docs.google.com/document/d/1ukaGbC6HXA_sgWuf0B0bn2rmhpVQKcrCF4GwIwmNeWM/edit?usp=sharing
https://docs.google.com/document/d/1Un8bhmcnVLGTR4jEZSaLSR2q1-0YlJZZr_vfogx5owo/edit?usp=sharing


 

●​ Improved Tier 1 Instruction:​
 All students will benefit from high-quality, standards-based reading instruction, rooted in visible learning practices, teacher clarity, and meaningful engagement.​
 

●​ Stronger Student Ownership of Learning:​
 Students will increasingly articulate their learning goals and success criteria, showing greater awareness of their reading progress and strategies for improvement.​
 

●​ Reduction in Achievement Gaps:​
 Targeted support and differentiated instruction will lead to measurable gains for students with disabilities, English Learners, and students scoring below the 25th 
percentile, helping close reading achievement gaps.​
 

●​ Sustainable Professional Practice:​
 Teachers will implement and refine high-impact literacy strategies through ongoing professional learning, PLC collaboration, and feedback cycles, leading to sustained 
improvements in reading outcomes.​
 

 

Would you like a student-friendly version of these results to share with staff or post in classrooms? 

4o 
 

Focus Area 1 Monitoring 

●​ Weekly PLC Data Reviews: Teachers and leadership will meet weekly to review reading formative assessment data, looking specifically at 
student mastery of priority standards.​
 

●​ Exit Slip Tracking: Teachers will use daily or weekly exit slips aligned to standards to gauge student understanding and adjust instruction 
accordingly.​
 

●​ Intervention/Targeted Student Monitoring: A list of Targeted Students (students not served by intervention, SPED, or EL) will be 
maintained and updated every 6 weeks to ensure progress is being made. Progress for these students will be tracked using i-Ready, MAP, 
and teacher-created assessments.​
 

●​ Walkthroughs and Instructional Rounds: Leadership will conduct regular classroom walkthroughs focused on literacy instruction 
strategies and provide feedback aligned to goals.​
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●​ Continuum Time Monitoring: Implementation of daily “Continuum Time” (skill-based flex groups) will be monitored for consistency, 
grouping accuracy, and skill alignment using student data.​
 

●​ Benchmark Assessment Reviews: Progress will be assessed with beginning, middle, and end-of-year benchmark data (i-Ready, MAP, 
CBAs), with a focus on identifying regression and growth patterns.​
 

●​ Family Communication: Families will be kept informed about reading progress and given tools to support reading at home, especially for 
students not meeting benchmark goals. 

 

 

 

Focus Area 1 Indicators of Success At least a 7% increase in the percentage of students scoring proficient or distinguished in reading on the Kentucky Summative 
Assessment (KSA).​
 

Growth of 100% of students on MAP or i-Ready from beginning to end of year, with a focus on closing the gap for students below grade level.​
 

Improved mastery of priority reading standards, demonstrated through common formative assessments and exit slip data.​
 

Reduction in the number of students performing below the 25th percentile in reading on benchmark assessments.​
 

Increased number of students exiting Tier 2 and Tier 3 interventions due to accelerated progress.​
 

Evidence of differentiated reading instruction in classroom walkthroughs and lesson plans aligned to student needs.​
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Consistent implementation of Continuum Time for targeted skill groups across grade levels.​
 

Increased family engagement in reading through communication, at-home resources, and participation in literacy events. 

 

Focus Area 1 Targeted Audience 

Students: Especially those performing below benchmark or in the bottom 25th percentile, with a focus on targeted students not receiving 
intervention, EL, or SPED services.​
 

Classroom Teachers (K–5): Responsible for delivering standards-aligned instruction, analyzing data, and implementing differentiated strategies 
during Tier 1 and Continuum Time.​
 

Interventionists: Supporting Tier 2 and Tier 3 instruction and collaborating on progress monitoring and instructional adjustments.​
 

Instructional Leadership Team: Monitoring fidelity of implementation, conducting walkthroughs, supporting PLCs, and facilitating data 
conversations.​
 

Families: Informed partners in supporting reading growth at home, especially for students not meeting benchmark.​
 

PLC and Grade-Level Teams: Collaboratively planning, assessing, and adjusting instruction based on data trends.​
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Support Staff (e.g., EL, SPED, paras): Collaborating on student progress, providing push-in/pull-out services, and contributing to the overall 
literacy plan. 

 

Focus Area 1 Resources 

Instructional Resources 

●​ Standards-Aligned Curriculum Materials (e.g., Benchmark Advance or similar)​
 

●​ Systematic Phonics Program for primary grades (using Benchmark Tier 1 and UFLI Tier 2 and 3)​
 

●​ Decodable Texts and leveled readers for fluency and phonics practice​
 

●​ Reading Intervention Programs (e.g., LLI, i-Ready,  etc.)​
 

●​ Vocabulary and Comprehension Toolkits to support Tier 1 differentiation​
 

Assessment & Data Tools 

●​ i-Ready and MAP Assessment Licenses (including growth reports)​
 

●​ Exit Slip Templates and Standards Mastery Trackers​
 

●​ Data Dashboards or spreadsheets to track Targeted Students​
 

●​ Progress Monitoring Tools (e.g.,  easyCBM)​
 

Professional Learning 
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●​ Training on Differentiated Reading Instruction and Small Group Strategies​
 

●​ Ongoing PLC Support and Facilitation (guided by  admin)​
 

●​ Coaching Cycles or Modeling for high-impact reading instruction​
 

Personnel 

●​ Reading Interventionists and Support Staff​
 

●​ MTSS Lead Support for tracking and coordination​
 

●​ Access to EL/SPED Collaboration Time within the school day​
 

Scheduling Supports 

●​ Protected Continuum Time Block for daily skill-based instruction​
 

●​ Built-in Time for Weekly PLCs and Data Meetings​
 

Family Engagement Tools 

●​ Reading-at-Home Toolkits (decodable books, games, flashcards)​
 

●​ Communication Templates to keep families informed on progress​
 

●​ Family Literacy Night Resources or virtual tools to build home-school partnership​
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Focus Area 1 Ongoing Supports for Implementation 

1.​ Ongoing Professional Learning​
 

○​ Continued training in the science of reading, systematic phonics, and effective guided reading practices.​
 

○​ Targeted PD for understanding MAP data, planning instruction using backward design, and identifying priority standards.​
 

2.​ Curriculum and Assessment Support​
 

○​ Regular review and refinement of reading curriculum resources to ensure alignment with state standards.​
 

○​ Development and calibration of common formative assessments and exit slips to monitor standard mastery.​
 

3.​ Coaching and Collaborative Planning​
 

○​ Weekly PLCs with instructional coaches, principal, or assistant principal to support data-driven instruction.​
 

○​ Instructional coaching cycles to model effective reading practices and provide job-embedded feedback.​
 

4.​ Time for Intervention and Flex Grouping​
 

○​ Protected “continuum time” in the master schedule for intervention and enrichment, including cross-grade level grouping.​
 

○​ Ongoing support for teachers to plan and manage flexible groups using iReady and MAP diagnostic data.​
 

5.​ Data Monitoring and MTSS​
 

○​ Continued focus on Targeted Students (not receiving intervention/SPED/EL services).​
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○​ Dedicated time for MTSS team to review reading data and support Tier 2/Tier 3 planning.​
 

6.​ Family Engagement​
 

○​ Communication tools and literacy strategies shared with Families to reinforce learning at home.​
 

○​ Opportunities for Families to participate in literacy events and access at-home reading resources.​
 

7.​ Resources and Materials​
 

○​ Access to leveled texts, decodable books, and comprehension tools for classroom and intervention use.​
 

○​ Digital platforms (like Lexia, iReady, etc.) with updated licenses and training.​
 

 

Focus Area 2 

Increase proficiency in Math by 7% on the end of year summative assessment.  
 

Focus Area 2 Objectives  

Focus Area 2: Student Achievement (Math) 

Goal: Increase math proficiency by 7% on the KSA. 
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Objective 1:​
 By May 2025, Julius Marks will increase the percentage of students scoring proficient or distinguished in math on the KSA by 7%, by prioritizing 
conceptual understanding, procedural fluency, and problem-solving in daily instruction. 

Objective 2:​
 By December 2025, 100% of K–5 teachers will engage in math-specific professional learning aligned to the Math Framework and Portrait of a 
Graduate, focused on student-centered practices and discourse. 

Objective 3:​
 By spring 2025, each grade level will implement at least one common, performance-based math task per quarter, with student work analyzed in 
PLCs to guide instruction and support mastery of grade-level standards. 

​
 

Focus Area 2 Intended Results 

Intended Results 

●​ By May 2025, increase math proficiency from 36% to 43% based on KSA and MAP assessment data.​
 

●​ Ensure students demonstrate conceptual understanding, procedural fluency, and the ability to apply mathematical reasoning to real-world 
problems.​
 

●​ Strengthen math instruction at Tier 1 through clear alignment with priority standards and intentional use of high-leverage strategies.​
 

●​ Reduce regression and accelerate growth for students below proficiency through targeted, data-driven small group instruction.​
 

●​ Increase teacher capacity to deliver math instruction that is rigorous, scaffolded, and differentiated to meet the needs of all learners. 
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Focus Area 2 Monitoring 

1. Benchmark Assessments 

●​ MAP Growth (Fall, Winter, Spring): Used to monitor overall proficiency trends and individual student growth percentiles.​
 

●​ i-Ready Diagnostic (3 times/year): To identify skill-specific gaps and strengths for personalized instruction.​
 

2. Formative Assessment Data 

●​ Weekly Exit Slips and Quick Checks: Aligned to priority standards to gauge standard mastery in real time.​
 

●​ Common Formative Assessments (CFAs): Created during PLCs and reviewed bi-weekly to adjust instruction based on results.​
 

3. PLC and Data Team Analysis 

●​ Weekly PLC Meetings: Review CFA results, identify trends, and group students for reteaching or enrichment.​
 

●​ Monthly Data Days: Deeper dives into MAP/i-Ready/CFA data to identify students not making adequate progress and adjust interventions.​
 

4. Progress Monitoring for Targeted Students 

●​ Targeted Students Tracker: Weekly check-ins on students not receiving intervention/EL/SPED services.​
 

●​ Tier 2/Tier 3 Progress Monitoring Tools: (e.g., i-Ready progress checks, skill-specific probes) reviewed by intervention and MTSS teams.​
 

5. Walkthroughs and Instructional Rounds 

●​ Admin and coaches conduct regular classroom walkthroughs with a focus on:​
 

○​ Alignment to standards​
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○​ Use of math discourse and manipulatives​
 

○​ Differentiation and student engagement​
 

6. Student Work Analysis 

●​ Monthly protocols using student math tasks to analyze misconceptions and evaluate alignment to standards and rigor.​
 

7. Feedback and Reflection 

●​ Instructional Coaching Cycles: Use of teacher reflections, goal-setting, and feedback loops to strengthen math instruction.​
 

●​ Mid-year and end-of-year reviews to reflect on growth and make course corrections. 

 

Focus Area 2 Indicators of Success  

1.​ Student Achievement​
 

○​ An increase in the percentage of students scoring proficient or distinguished on the KSA Math Assessment from 36% to at least 43%.​
 

○​ MAP Growth Data shows students meeting or exceeding projected growth targets across all grade levels.​
 

○​ Improved i-Ready Diagnostic results, with more students moving from Tier 3 to Tier 2 and Tier 1.​
 

2.​ Standard Mastery​
 

○​ Exit slip and CFA data shows at least 80% of students mastering priority standards after initial instruction or reteaching.​
 

○​ Increased percentage of students demonstrating proficiency on standards-aligned tasks in classwork and assessments.​
 

3.​ Instructional Practice​
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○​ Classroom observations show consistent use of math discourse, real-world problem solving, and student-centered strategies.​
 

○​ Teachers are using data to flexibly group students, reteach misconceptions, and provide enrichment opportunities.​
 

4.​ Intervention and Enrichment​
 

○​ Targeted students show measurable growth on progress monitoring tools and CFAs.​
 

○​ Tier 3 students are consistently monitored and supported, with reduced numbers needing intensive intervention over time.​
 

5.​ Professional Collaboration​
 

○​ PLC agendas and minutes reflect frequent data analysis and instructional planning aligned to math standards.​
 

○​ Increased teacher confidence and skill in delivering effective math instruction, as evidenced through coaching feedback and teacher self-assessments.​
 

6.​ Student Confidence and Engagement​
 

○​ Student surveys and teacher observations indicate increased student confidence in math and willingness to engage in problem solving.​
 

○​ Reduction in math-related behavior issues due to increased engagement and instructional clarity.​
 

 

Focus Area 2 Targeted Audience 

1.​ Students​
 

○​ All students in grades K–5, with a focused lens on:​
 

■​ Students performing below the 40th percentile on MAP or i-Ready.​
 

■​ Students in Tier 2 and Tier 3 math intervention groups.​
 

■​ Targeted Students not currently receiving intervention, EL, or SPED services but demonstrating regression or inconsistent growth.​
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■​ Students needing enrichment beyond grade-level standards.​
 

2.​ Classroom Teachers​
 

○​ Responsible for Tier 1 math instruction aligned to standards, utilizing data to inform instruction and groupings.​
 

○​ Collaborate in PLCs to analyze student work and adjust instruction to support mastery of priority standards.​
 

3.​ Math Interventionists​
 

○​ Provide Tier 2 and Tier 3 instruction based on skill deficits.​
 

○​ Partner with classroom teachers to align supports and monitor progress weekly.​
 

4.​ MTSS Team​
 

○​ Use multiple data points to identify students needing additional support.​
 

○​ Monitor progress and make instructional recommendations at least monthly.​
 

5.​ Instructional Coaching​
 

○​ Support planning and delivery of high-impact math strategies.​
 

○​ Lead data discussions and offer ongoing professional learning and coaching cycles.​
 

6.​ Families​
 

○​ Engaged as partners in understanding math growth expectations and supporting learning at home.​
 

○​ Provided with regular communication on student progress and home strategies.​
 

7.​ School Leadership​
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○​ Principal, assistant principal, and coaches ensure systems are in place for progress monitoring, professional collaboration, and instructional 
improvement.​
 

 

Focus Area 2 Resources 

Instructional Materials 

●​ Standards-aligned math curriculum with pacing guides, priority standards, and scaffolded supports.​
 

●​ Manipulatives (base ten blocks, number lines, fraction tiles, etc.) to support conceptual understanding.​
 

●​ Access to digital math platforms like i-Ready, Zearn, or DreamBox for individualized practice and diagnostics.​
 

Assessment Tools 

●​ MAP Growth and i-Ready Diagnostic licenses and training.​
 

●​ Common Formative Assessment templates and rubrics aligned to standards.​
 

●​ Tools for exit slips, quick checks, and data tracking (digital or print).​
 

Professional Learning 

●​ Ongoing PD on:​
 

○​ Conceptual math instruction and the CRA model (Concrete, Representational, Abstract)​
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○​ Using data to inform flexible grouping and reteaching​
 

○​ Strategies for building math discourse and productive struggle​
 

●​ Access to math interventionist or facilitators to support in PLCs and classrooms.​
 

Staffing and Time 

●​ Dedicated math interventionists to support Tier 2 and Tier 3 instruction.​
 

●​ Protected time for:​
 

○​ Weekly PLCs​
 

○​ weekly data analysis meetings​
 

○​ Daily “continuum” time in the schedule for flexible grouping​
 

Technology 

●​ Devices for students to access digital learning platforms.​
 

●​ Teacher access to data dashboards and assessment reports.​
 

●​ Interactive tools (smartboards, math apps, virtual manipulatives).​
 

Family and Community Engagement 

●​ Math resource take-home kits or parent workshops.​
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●​ Communication templates to share progress and home strategies.​
 

●​ Translated materials for multilingual Families. 

 

Focus Area 2 Ongoing Supports for Implementation 

 Professional Learning and Coaching 

●​ Continued PD on effective math instruction, including:​
 

○​ Conceptual understanding through the CRA approach (Concrete → Representational → Abstract)​
 

○​ Math discourse and academic vocabulary​
 

○​ Strategies for differentiation and scaffolding​
 

●​ Instructional coaching cycles to model lessons, co-plan, and offer feedback.​
 

●​ Regular vertical planning sessions to ensure alignment and address grade-level gaps.​
 

2. Curriculum and Assessment Refinement 

●​ Ongoing review and refinement of math units and lesson pacing based on student data and teacher feedback.​
 

●​ Development and revision of common formative assessments to ensure alignment and rigor.​
 

●​ Structured calibration sessions to ensure consistency in scoring and analyzing math work.​
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3. Data-Driven Instruction 

●​ Weekly PLCs focused on analyzing exit slips and CFAs to inform instruction.​
 

●​ Support for using MAP/i-Ready diagnostic data to drive student grouping and intervention.​
 

●​ Consistent review of “Targeted Students” progress across grade levels.​
 

4. Time and Schedule Support 

●​ Maintenance of “continuum time” in the master schedule for small group and flexible grouping.​
 

●​ Protected PLC time to ensure planning and progress monitoring is prioritized.​
 

5. Tiered Support and MTSS 

●​ Ongoing MTSS meetings to monitor Tier 2 and Tier 3 math students.​
 

●​ Progress monitoring tools and probes to track intervention effectiveness.​
 

●​ Regular collaboration between classroom teachers, interventionists, and leadership.​
 

6. Communication with Families 

●​ Continued communication of student math progress through conferences and progress reports.​
 

●​ Distribution of family-friendly resources to support math learning at home.​
 

●​ Opportunities for families to engage in math learning (e.g., Family Math Night, take-home games).​
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7. Instructional Resources 

●​ Routine replenishment and access to manipulatives, visual aids, and math anchor charts.​
 

●​ Continued access and support for digital math platforms.​
 

●​ Ensuring equity in access to materials across all classrooms and grade levels. 

 

Optional Extension 
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