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Our Promise: 
Our promise in the Sumner-Bonney Lake School District is to know, value, and support every student, 
helping them graduate ready to pursue a promising future. The SBLSD promise comes with a commitment 
to promote a district culture of fair and inclusive practices, where each student receives equitable access to 
the opportunities, resources and supports to succeed and thrive. Achieving this commitment honors our 
deeply held belief that EQUITY is achieved when each student receives what they need to graduate prepared 
for success after high school. 
 
Our plan incorporates an emphasis on the following characteristics of highly effective schools: 

➔​ Clear and Shared Focus 
➔​ High Standards and Expectations 
➔​ Effective School Leadership 
➔​ High Levels of Collaboration and Communication 
➔​ Curriculum, Instruction and Assessment Aligned with Standards 
➔​ Frequent Monitoring of Teaching and Learning Focused Professional Learning 
➔​ Supportive Learning Environment 
➔​ High Level of Community and Parent Involvement 

 
Stakeholder Involvement 
Our plan has been reviewed and endorsed by the following: 
 

Phase: Date(s): Persons Involved: Notes: 

Data Analysis 08/11/25, 
10/14/25 

Admin Team BLHS Admin Team reviewed the 2024-25 SIP 
again. We reviewed data from the end of the 
2024-25 School Year to assess our attainment 
of our goals. We also reviewed cohort data, 
graduation data, SBA data, failure rate data, 
and CEE data.  We then developed a plan 
and method for staff, ITL and community 
member analysis and feedback.  

Staff Review 10/17/25, 
11/04/25 

Whole Staff, ITL Both classified and certificated staff members 
at BLHS reviewed the 2024-25 SIP, analysed 
end of the year data for 2024-25 to assess our 
success in attaining SIP goals, they also 
reviewed school data through mid October. 
They then reviewed 2024-25 goals and gave 
feedback on our next steps through  small 
group and department work.  
Next the BLHS ITL reviewed staff member 
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feedback and used it to provide their own 
guidance to adjust our BLHS goals for the 
2025-26 school year.   

Parent Review 11/10/25 Parent Advisory Committee Parents reviewed data from the 2024-25 
School Year as well as proposed goals for the 
2025-26 School Year and gave feedback on 
both goals and the direction of the school.  

Develop/Refine 11/11/25 
11/13/25 

Admin Team The BLHS Admin Team reviewed the 
feedback from the previously mentioned 
stakeholders and used that feedback to refine 
the goals for the BLHS 2025-26 SIP.  

District Review 11/18/25   

 
 

WSIF Cycle 3 Identification 

Support Status: Foundational Supports 

 
 
 
 

Optional Page: Principals can choose to add a page here… ideas include… 
●​ A message from the principal 
●​ Mission and Vision of school 
●​ Information about the school, staff, and students  
●​ School demographics 
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Where are we now?  

 
The Sumner-Bonney Lake Strategic Plan guides the work of school improvement plans. By adhering to the 
goals embedded within the plan, we achieve district-wide alignment, maintain a focus on data-driven analysis, 
and set a clear direction for the individual needs of each building. 
 
Administrators lead this work by conducting a comprehensive needs assessment involving input from a wide 
range of stakeholders including staff, students, families, and community members. Based on an extensive 
review of data, each building is responsible for identifying goals that support the strategic plan. 
Evidence-based practices are selected to make sure each goal is properly executed with measurable 
outcomes. To monitor the effectiveness of implementation, buildings will engage in cycles of continuous 
improvement and monitor and adjust accordingly. 
 
Below is a summary that highlights the strengths and areas for improvement related to goals in the strategic 
plan. 
  
 

Comprehensive Needs Assessment 

Content Area: Summary of Data Analysis 

Literacy 

Connected Goal Areas: 

Goal 1: Success in the Early 
Years 

Goal 3: 
Academically-Prepared 
Critical Thinkers 

Goal 4: Elimination of 
Disparities in Student 
Access and Success 

Bonney Lake High School (BLHS) analyzes data from the Smarter Balanced 
Assessment (SBA) from 2018–2024 to identify trends in student performance 
and to monitor progress toward schoolwide goals. Additionally, we regularly 
track and monitor student achievement through monthly reports where we 
review student performance and pass rates in all classes, with a particular focus 
on English, Math, and Science courses. In our data analysis, we examine gaps 
in performance by grade level, race, program, and gender with the goal of 
allocating available resources to reduce or eliminate achievement gaps. 

BLHS analyzes data from the Smarter Balanced Assessment (SBA) in English 
Language Arts to identify trends in student performance and progress toward 
our goals for continuous improvement. From 2023 to 2025, overall 10th-grade 
proficiency increased from 70.2% to 82.7%, representing a 12.5-point gain over 
three years. In addition to SBA results, students enrolled in English Language 
Arts courses achieved an approximate 97% pass rate across all grade levels, 
which serves as an important indicator of progress toward ensuring 100% 
graduation for all students. 

When analyzing performance by program, low-income students demonstrated 
consistent improvement, increasing from 56.3% in 2023 to 72.2% in 2025, 
indicating a positive trend toward closing opportunity gaps. LEP/EL students 
continue to perform below the school average, with proficiency declining from 
36.4% in 2024 to 26.7% in 2025, highlighting the ongoing need for targeted 
language development and instructional support. Students with IEPs have 
maintained proficiency rates near 30%, showing limited growth, while 504 and 
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homeless students demonstrate variable performance patterns, likely influenced 
by small group sizes and individual circumstances. 

When reviewing data by race and ethnicity, Asian (95%), White (84.5%), and 
students identifying with two or more races (86.5%) continue to perform above 
the school average. Hispanic/Latino students show strong improvement, 
increasing from 61.2% in 2023 to 73.8% in 2025, reflecting progress in 
narrowing achievement gaps. However, Black/African American students 
declined from 72.7% to 50% over the same period, indicating the need for 
continued focus and support. Smaller groups, such as American Indian/Alaska 
Native and Native Hawaiian/Pacific Islander students, demonstrate mixed but 
generally positive outcomes, though small sample sizes limit broad conclusions. 

BLHS continues to regularly monitor student performance through the review of 
SBA results, course pass rates, and monthly progress reports. In our ongoing 
data analysis, we identify trends and gaps in performance by grade level, race, 
program, and gender to inform instruction, guide intervention efforts, and 
allocate resources effectively to promote equitable outcomes for all students. 

It is also important to note that the Sumner-Bonney Lake School District 
adopted a new English Language Arts curriculum and teachers are currently in 
their first year of implementation.  

Possible root causes for the disproportionalities observed in our data stem from 
multiple factors. BLHS continues to focus on supporting students with Limited 
English Proficiency (LEP), students with IEPs, students with 504 plans, and 
students who are homeless or eligible for free and reduced lunch to help them 
overcome barriers to academic success. While students in most underserved 
populations are demonstrating progress, gaps persist, including those between 
Hispanic/Latino and Black/African American students compared with White 
students. It is also important to recognize that some of these disproportionalities 
may be influenced by small group sizes, which can impact data representation. 
As we continue this work, BLHS remains committed to using data to identify and 
address gaps, ensure equitable access to resources, and support all students in 
meeting graduation requirements. 

Mathematics 

Connected Goal Areas: 

Goal 1: Success in the Early 
Years 

Goal 3: 
Academically-Prepared 
Critical Thinkers 

Based on the analysis of Mathematics data, we believe that by continuing to 
monitor both Smarter Balanced Assessment (SBA) results and course pass 
rates, we can better understand how instructional changes and resource 
allocation impact overall student performance and subgroup achievement. 
BLHS analyzes data from the Mathematics SBA from 2018–2025, as well as 
course pass and failure rates reviewed through monthly reports, to identify 
trends in student progress. These data points allow us to evaluate the 
effectiveness of our math instruction, monitor equity across programs and 
student groups, and make informed decisions to support continuous 
improvement. 
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Goal 4: Elimination of 
Disparities in Student 
Access and Success 

Over the past three years, 10th-grade proficiency on the Mathematics SBA 
increased from 34.0% in 2023 to 53.1% in 2025, reflecting a 19.1-point gain. 
Students enrolled in mathematics courses also achieved an approximate 90% 
pass rate across all grade levels, which indicates strong progress toward 
ensuring that students are meeting course standards and advancing toward 
graduation. During the 2024–25 school year, the Math Department pioneered 
the implementation of a newly adopted math curriculum, which represents a 
significant investment in improving instructional alignment, rigor, and access to 
high-quality materials for all students. 

When examining performance by program, low-income students increased from 
21.9% in 2023 to 43.3% in 2025, demonstrating positive growth and progress 
toward narrowing achievement gaps. LEP/EL students continue to perform 
below the school average, maintaining proficiency rates near 26.7%, indicating 
a continued need for targeted language and academic support. Students with 
IEPs and 504 plans remain below the school average, though both groups have 
shown signs of improvement over time. Homeless students have demonstrated 
variable outcomes, likely due to mobility and small population size. 

When analyzing performance by race and ethnicity, Asian (75%), White 
(56.8%), and students identifying with two or more races (41.7%) perform above 
or near the school average. Hispanic/Latino students continue to show steady 
improvement, increasing from 32.8% in 2023 to 37.7% in 2025, reflecting 
progress toward closing gaps. However, Black/African American students 
remain below the overall school average, with proficiency rates below 30%, 
indicating a need for ongoing targeted intervention and support. Smaller groups, 
such as American Indian/Alaska Native and Native Hawaiian/Pacific Islander 
students, display mixed but generally positive outcomes; however, the small 
number of students in these subgroups limits the reliability of long-term trend 
data. 

When identifying possible root causes for disproportionalities in math 
performance, several factors emerge. We believe that some inequities are 
connected to limited access to consistent scaffolding and support for students in 
LEP and IEP programs, as well as the ongoing implementation of a newly 
adopted curriculum that requires continued professional learning for teachers to 
ensure instructional consistency. In addition, the small sample size of certain 
subgroups may contribute to year-to-year variability and can amplify percentage 
changes that do not fully represent overall performance trends. Furthermore, 
time for teacher collaboration and targeted professional development remains 
an important factor in supporting equitable instruction and addressing the 
diverse needs of learners. By continuing to refine our instructional practices, 
strengthen collaboration, and align resources with data trends, BLHS will be 
able to more effectively support students who are not yet meeting standard and 
ensure all students have equitable opportunities to learn mathematics at high 
levels. 
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In our path toward 100% graduation, it is important that we emphasise our 
successes in closing our gaps while also noting our areas for growth so that we 
can utilize our scarce resources to meet the needs of all of our students.  

Discipline 

Connected Goal Area: 

Goal 4: Elimination of 
Disparities in Student 
Access and Success 

 

Bonney Lake High School (BLHS) analyzes multiple data sources to identify 
trends in student behavior and discipline to ensure all students are supported in 
maintaining positive engagement in the learning environment. We used multiple 
data sources for this analysis including; the 2024–25 School Year Discipline 
Report, SWIS Data, Skyward Data, the OSPI Report Card, and an analysis of 
the discipline data from the first quarter of the 2025-26 school year. Each of 
these data points includes incident counts, student population data, and relative 
risk ratios disaggregated by gender and race/ethnicity. These data are 
supplemented by monthly discipline reports, behavior tracking logs, and school 
population data, allowing BLHS to review both the number of incidents and the 
number of students impacted. By analyzing data from multiple perspectives, the 
school is able to identify patterns, determine where disproportionalities exist, 
and guide supports that align with the goal of keeping students in school and 
learning at high levels. 

In the 2024–25 school year, discipline data show that male students accounted 
for the majority of disciplinary incidents. Males represented approximately 51% 
of the student population but were responsible for nearly 80% of all incidents, 
resulting in a relative risk ratio of 3.73, meaning male students were almost four 
times more likely to receive disciplinary action than their peers. Female 
students, who made up approximately 49% of the population, accounted for 
20% of disciplinary incidents, with a relative risk of 0.27, indicating they were 
significantly less likely to be referred for discipline. Nonbinary students 
represented less than one percent of the population and did not have any 
reported incidents during this school year. 

When reviewing discipline data by race and ethnicity, the analysis shows that 
White students, who make up the largest proportion of the student population, 
accounted for the majority of total incidents. However, several subgroups, 
including Black/African American, Hispanic/Latino, and American Indian/Alaska 
Native students, were represented at higher rates of discipline relative to their 
population size. This suggests that disproportionalities exist within the data, and 
that students from historically marginalized groups may be more likely to 
experience disciplinary intervention. Smaller groups, such as Native 
Hawaiian/Pacific Islander and multiracial students, also appear in the data, but 
due to their limited sample sizes, their year-to-year representation should be 
interpreted cautiously. 

Analysis of behavior categories shows that the most common reasons for 
disciplinary action during the 2024–25 school year were disruption, defiance, 
and disrespect—behaviors that typically occur in classroom settings and 
interfere with the learning environment. Fewer incidents were related to 
aggression, physical altercations, or safety violations, indicating that most 
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referrals stemmed from behaviors associated with engagement, compliance, 
and classroom expectations rather than severe misconduct. 

The data show a clear pattern of disproportionality, with male students and 
certain racial and ethnic subgroups being disciplined at higher rates than their 
peers. These trends suggest that additional attention is needed to ensure 
equitable and consistent implementation of schoolwide behavioral expectations 
and supports. 

Possible root causes contributing to these inequities may stem from several 
interconnected factors. Applying the 5 Why Protocol reveals several key 
themes: Differences in staff perception and interpretation of behavior may lead 
to inconsistencies in how expectations are reinforced and how behaviors are 
addressed. Cultural communication differences between students and staff may 
result in misunderstandings or misinterpretation of intent, particularly among 
students from diverse backgrounds. Male students may exhibit more 
externalized behaviors that draw attention and are more likely to result in formal 
referrals. Inconsistent implementation of Tier 1 behavioral supports and 
classroom management strategies may result in uneven intervention prior to 
office referral. Additionally, small subgroup sizes can magnify percentage 
differences and make disproportionalities appear more pronounced in relative 
risk ratios. 

Based on these findings, BLHS recognizes the importance of using discipline 
data not only to monitor incidents but also to identify patterns in behavior that 
may reflect underlying needs for engagement, connection, and support. 
Continued emphasis on restorative practices, clear communication of 
expectations, and staff training in culturally responsive strategies will strengthen 
our collective efforts to ensure equitable treatment for all students and to reduce 
the frequency of exclusionary discipline. 

Graduation 

Connected Goal Area: 

Goal 5: Readiness for 
College, Career, and Life 

 

We analyze multiple data sources to identify trends in graduation rates and 
ensure that all students are progressing toward on-time completion. Our primary 
data sources include the four-year cohort graduation data from 2021 through 
2025, school-level progress monitoring reports, and the Washington State OSPI 
Report Card. By reviewing multiple data points, we are able to identify patterns, 
track progress toward our schoolwide goals, and ensure that all student groups 
have equitable access to the supports necessary for graduation success. 

Our analysis of the data indicates that we continue to maintain high overall 
graduation rates. Over the past five years, our graduation rates have remained 
above 90%, reflecting the strength of our academic programs and student 
support systems. The graduation rate was 91.8% in 2021, 91.3% in 2022, 
92.7% in 2023, 90.6% in 2024, and a preliminary 94.2% in 2025. This upward 
trend in 2025 represents a 3.6-point increase from the previous year and 
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highlights our ongoing efforts to support student persistence and on-time 
completion. 

When reviewing data by gender, graduation rates have remained consistently 
strong for both groups, with female students graduating at slightly higher rates 
than male students across all years. In 2025, preliminary data show female 
students graduating at 94.6% compared to 93.8% for male students. While this 
represents a narrowing of the gap seen in earlier years, it remains an area for 
continued attention. Nonbinary students represent fewer than one percent of our 
total student population and, as in prior years, no graduates were recorded for 
this subgroup, limiting our ability to interpret long-term patterns due to the small 
sample size. 

We continue to achieve graduation outcomes above state averages and are on 
track toward our School and District Goal of 100% graduation for all students. 
The data also highlight stable performance across all student groups, with the 
most recent year demonstrating growth in completion rates following a slight dip 
in 2024. Disproportionalities, while modest, are evident between male and 
female students, as well as among smaller student populations where outcomes 
are more variable year to year. 

Possible root causes for the small but persistent inequities in graduation 
outcomes can be attributed to several factors identified through the 5 Why 
Protocol: Some students, particularly males, experience credit deficiencies 
earlier in high school that are difficult to recover without timely intervention. 
Attendance, engagement, and the perceived relevance of coursework influence 
persistence and can impact students’ ability to stay on track for graduation. 
School connection and student belonging play a key role in persistence; 
students who report weaker relationships with peers or staff may be more likely 
to fall behind. Finally, small subgroup sizes can exaggerate apparent disparities, 
especially for groups with very few students, where a single student’s status can 
significantly shift the percentage. 

Through continuous monitoring of progress reports, OSPI Report Card data, 
and school-level tracking systems, BLHS remains committed to sustaining high 
graduation rates while addressing areas of disproportionality. By strengthening 
early identification systems, ensuring consistent use of interventions, and 
promoting meaningful connections between students and staff, BLHS continues 
to refine its efforts to support every student in achieving on-time graduation and 
postsecondary readiness. 

Social-Emotional 

Connected Goal Area: 

Goal 2: Nurtured, Engaged, 
and Empowered Students 

We analyzed multiple data sources to understand school climate, equity, and 
engagement trends across our community. Bonney Lake High School used 
several data sources to inform our analysis of our school culture. We used data 
from the Center for Educational Effectiveness (CEE), school-developed 
environmental scan surveys, discipline data, graduation data, other academic 
success indicators, and anecdotal evidence gathered from students and staff 
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 through multiple feedback sessions. By reviewing these diverse sources, we are 
able to triangulate quantitative and qualitative data, giving us a more complete 
picture of our strengths, areas for growth, and opportunities to improve the 
overall student experience. 

Across the 2025 Educational Effectiveness Surveys (EES) for students, staff, 
and families, along with longitudinal data from 2023–2025, several positive and 
consistent trends emerged. Common strengths across all three groups include a 
shared willingness to improve our school culture and performance (staff 92.1%, 
students 93%, families 86%), a strong sense of welcome and respect (staff 
91%, students 88.5%, families 87.3%), and confidence in school administration 
(staff 94%, students 89.7%, families 88.5%). In addition, 87% of students 
reported that they know they will graduate from Bonney Lake High School, 
reflecting a collective belief in student success and persistence. These data 
points reinforce the perception that Bonney Lake High School is a caring, safe, 
and well-led environment where high expectations and positive relationships are 
central to our culture. 

At the same time, our analysis revealed areas for growth and disproportionality. 
Students, staff, and families all identified opportunities to strengthen belonging, 
engagement, and equitable access to learning. While overall satisfaction 
remains high, students of color, multilingual learners, and students receiving 
special services reported lower levels of belonging and connection compared to 
their peers. Similarly, students who are less involved in extracurricular activities 
expressed weaker ties to the school community and less enthusiasm about 
coming to school.  

Using the 5 Why Protocol to identify root causes, we attribute these inequities to 
several interconnected factors. First, although our staff values equity and 
inclusion, professional development in culturally responsive instruction and 
social-emotional learning has decreased in recent years, limiting our capacity to 
meet the diverse needs of all students. Second, some students reported that 
their learning experiences are not always relevant to their future aspirations, 
suggesting a need to make instruction more authentic, career-connected, and 
student-centered. When students do not see their cultures, interests, or goals 
reflected in the curriculum, their engagement and sense of belonging may 
diminish. 

Staff survey results revealed a notable “I vs. They” gap, indicating differences 
between individual willingness to embrace change and perceptions of 
colleagues’ openness to new ideas. This suggests that while staff members are 
personally committed to growth, there may be lingering barriers to collective 
trust and collaboration. Families also expressed a desire for greater involvement 
in school decision-making and more consistent communication about student 
progress. 

A major effort at BLHS is to connect students to school where they feel safe, 
valued, and where they are proud of their school. Since the SBLSD began 
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taking the CEE survey our student perception data has consistently shown 
amongst the five lowest scores are; “I feel proud of my school,” “Work I do in 
this school is useful and interesting to me,” and “I enjoy coming to school.” 
While these scores have mostly improved over the past three years, they are 
still major areas for growth that impact school culture. We believe that if we 
continue to strengthen our PBIS systems (by the end of October 2025 over 75% 
of BLHS students have already received at least one positive recognition), 
empower our student body to build clubs and activities that connect to their 
interests, strengthen our BIPOC club and affinity groups (including AAPI Club, 
BSU, Latino Club, Indigenous People’s Club, and our Speak-Up Club) we will 
better empower our students and their voices in our school.  Many of our actions 
at BLHS focus on strengthening school pride, helping students feel more 
connected and enjoy coming to school, and supporting staff in making learning 
more relevant for students. If we improve these areas, we will see an even 
greater improvement in our school culture, our attendance rates, and most 
importantly mental health. By continuing to use multiple data sources and 
addressing the underlying causes of disproportionality, we will ensure that every 
student at Bonney Lake High School feels seen, supported, and inspired to 
thrive. 

9th Grade on Track 

Connected Goal Area: 

Goal 5: Readiness for 
College, Career, and Life 

 

We analyze multiple data sources to identify trends in 9th grade students 
staying on track for graduation and ensure that all students are progressing 
toward on-time completion. Our primary data sources include real-time 
academics, attendance, and behavior data from the Homeroom Data Portal. 
We’ve also used the Homeroom Data Portal to examine longitudinal data of 9th 
grade students in past cohorts as we examine gaps and create action plans for 
our schoolwide goals. Examining these gaps by gender, program, and race 
ensures we are equitably providing all students access to the supports 
necessary for graduating.  

Ninth Grade on Track rates are one of the best predictors for on time graduation 
and post secondary success. BLHS has had mixed results in this area over the 
years, but as a school we have been able to help students overcome slow starts 
to high school in credit attainment by focusing on 9th grade teaming. 
 
This is Bonney Lake High School's third year of implementing 9th Grade Teams. 
Before implementing 9th grade teams, in the 2022-2023 school year 21% of 9th 
grade students failed at least 1 class at the end of 1st semester and 19% failed 
at least 1 class at the end of 2nd Semester. In the 2023-2024 school year, we 
implemented two 9th grade teams, focusing on roughly 180 for teaming support.  
That year, 15% of 9th grade students failed at least 1 class at the end of 1st 
Semester and 10% at the end of 2nd Semester. In anticipation for a cohort with 
many academic, social-emotional, and attendance related concerns and after 
having great success with our first two 9th grade teams, we expanded to four 
9th grade teams in the 2024-2025 school year. Even with the continued 
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challenges of this cohort, 17% failed 1+ classes 1st Semester and 11.5% failed 
1+ classes 2nd Semester.  
 
In the 2025-2026 school year, we are continuing the work with our four 9th 
grade teams, focusing on identifying the greatest barriers to success for our Tier 
III students and aligning them with individualized supports and goal setting 
meetings. This data is collected in biweekly team meetings and shared amongst 
our support team of guidance counselors, our drug & alcohol counselor, campus 
safety, our BFSS, our ML Coordinator, and our Admin Team.  

Attendance: 

Connected Goal Area: 

Goal 2: Nurtured, Engaged, 
and Empowered Students 

 

We analyze multiple data sources to identify trends in student attendance and 
ensure that all students are consistently engaged in learning. Our primary data 
sources include the 2024–25 Bonney Lake High School Attendance Report, 
longitudinal attendance data from 2023 through 2025, and information from the 
Washington State OSPI Report Card. Reviewing multiple measures, including 
both regular attendance (students attending 90% or more of school days) and 
average daily attendance, allows us to monitor patterns, identify areas of 
concern, and provide targeted supports for students who may be at risk of 
disengagement. 

Our analysis indicates that overall attendance patterns at Bonney Lake High 
School remain stable and have shown improvement in several grade levels over 
the past three years. Regular attendance across all grades improved from 55% 
in 2023 to 57.8% in 2024, and to 58.8% in 2025. This upward trend reflects 
progress toward increasing the percentage of students attending regularly.  

When examining attendance by grade level, the data show that ninth-grade 
students continue to have the highest regular attendance rates, improving from 
60.5% in 2023 to 67.1% in 2024, and 67.4% in 2025. This trend is encouraging, 
as 9th grade on track rate is a key indicator of future academic success and 
on-time graduation. Tenth-grade attendance improved notably from 56.2% in 
2023 to 59.6% in 2024, and 62.8% in 2025, showing meaningful growth. 
However, attendance rates for eleventh- and twelfth-grade students remain 
lower, with regular attendance at 51.6% for juniors and 53.2% for seniors in 
2025. This pattern suggests that older students may face more external 
responsibilities or barriers that impact consistent attendance. 

Key findings from this data highlight both growth and continuing challenges. Our 
average daily attendance remains strong, above 87%, which is consistent with 
state averages and reflects an overall culture of engagement. However, regular 
attendance—defined as 90% or better—continues to lag, particularly for 
upperclassmen. This distinction is important, as students may be attending most 
days but still missing enough instructional time to impact learning and academic 
performance. 

Disproportionality in attendance is evident across certain student groups. 
Historically underserved populations, including students identified as low 
income, students with IEPs, and students receiving multilingual (LEP/EL) 
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services, have slightly lower regular attendance rates than their peers. While all 
groups showed some improvement in 2024–25, the gaps persist and remain an 
area of focus for our schoolwide attendance efforts. 

Possible root causes for the attendance inequities were examined through the 5 
Why Protocol and include several interconnected factors: Some students face 
external challenges, such as transportation barriers, family responsibilities, or 
health-related absences, that make consistent attendance difficult. Student 
perceptions of relevance and engagement may also affect attendance, 
particularly among upperclassmen balancing academics, work, and 
extracurricular commitments. This is backed up by CEE data. Communication 
and follow-up systems between school and home, while improving, are not 
always timely enough to prevent chronic absenteeism from developing. Parent 
narratives contribute to this finding. Access to supports and interventions—such 
as mentoring, counseling, and check-in/check-out systems—may vary based on 
individual need and staff capacity. Finally, small subgroup sizes within certain 
populations can amplify year-to-year percentage changes, making 
disproportionalities appear more significant than they may be in absolute 
numbers. 

Overall, our data show that we are making steady progress in improving 
attendance while continuing to identify and address barriers that prevent some 
students from attending regularly. With that being said, we have a long way to 
go. We actually missed our goals for the 2024-25 school year. However, we 
continue our efforts to be proactive to build stronger relationships with students 
and families, and to reinforce our message that every day in school matters. 
Through continued analysis, consistent tiered supports, and collaboration 
across staff, we aim to ensure that all students are present, engaged, and 
learning every day. 
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What’s the process we’ll use to determine effectiveness?  

 
After schools complete a comprehensive review of building based data,  goals will be firmly established.  Goals 
will include benchmarks for learning, frequently measure progress toward established targets, and determine 
next steps in order to improve instructional practice and student learning.  A results-oriented cycle of inquiry 
will be implemented to provide buildings with a framework for continuous improvement.    
 

 

Source: OSPI Academic and Student Well-Being Plan: Planning Guide 2021 

Goal: Table of Contents 

# Strategic Plan Goal Title Measure of Student Progress Equity Looks Like 

1 K-12 Common Goal 
Goal 4: Elimination of Disparities 
in Student Access and Success 

4C. Percent of students with suspensions 
and expulsions Every Student, regardless of 

background or circumstance, is 
assured of non-prejudicial 
treatment and needs-based 
resources to meet cognitive and 
behavioral expectations. 

2 K-12 Common Goal 
Goal 4: Elimination of Disparities 
in Student Access and Success 

4B. Percent of underperforming student 
groups making continuous progress 
through tiered academic supports to close 
achievement gaps 

3 Grade Band Common Goal 
Goal 5: Readiness for College, 
Career, and Life 
 

5B: Percent of 9th grade students on track 
to graduate Every student receives equitable 

access to experiences crucial for 
success in college and beyond, 
and meets or exceeds 
Washington state’s college & 
career readiness graduation 
requirements. 

4 Grade Band Common Goal 
Goal 5: Readiness for College, 
Career, and Life 

5C: Increase the rate of 4-year cohort 
on-time high school graduation 

5 School Specific Goal 
Goal 2: Nurtured, Engaged, and 
Empowered Students 

2A: Increased attendance and decreased 
chronic absenteeism rates. 

Every student receives fair 
treatment, and personalized 
support essential for their 
social-emotional growth and 
cognitive development. 
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On the following pages, continuous improvement plans are outlined for the K-12 Common Goal, the Grade 
Band Common Goal and, if applicable, the School Specific Goal for the 25-26 school year. 

 

K-12 Common Goal:  Measure of Student Progress #1 
4C. Percent of students with suspensions and expulsions. 
 
Identified Challenge: Exclusionary practices often have a direct link to learning and credit attainment. 
These compounding factors of academics, social-emotional stressors, and repeat behaviors are often linked 
to the School to Prison Pipeline. Based on the OSPI Report Card, Skyward Data, and on SWIS Data BLHS 
set a goal to continue our progress on reducing exclusionary discipline from 5.47% to 3.47% through the use 
of Tier One classroom practices, Positive Behavior Recognition systems, and through program specific 
systems for students with IEP’s and 504 Plans. However, our end of the year data did not meet our goals. In 
fact, BLHS had a much higher exclusionary rate (17%) rather than reducing in both our whole school data 
and for our targeted subgroups. The increase in exclusionary discipline was caused by a number of factors 
including; more consistent enforcement of established behavior expectations, lack of consistently 
implemented PBIS systems, incoming cohort behavior, lack of support systems, and differences in data 
collection.  
 
Based on our Comprehensive Needs Assessment the most significant challenge Bonney Lake High School 
faces are the number of students with repeated behaviors that lead to exclusions from school. In particular 
students with IEP’s and 504 plans have the highest disproportionality compared to their peers without IEP’s 
or 504 plans.     
 
Theory of Action:  Based on the identified challenge, we believe that shifting our focus from overall 
exclusionary rates to the number of students who experience exclusions—and how many have repeated 
exclusions—will allow us to better track the behaviors leading to exclusionary discipline, understand the 
impact on individual students, and evaluate the effectiveness of our efforts to prevent repeated behaviors. 
Furthermore, BLHS will be able to better allocate our resources/systems and support to keep students in 
school and learning at high levels.  

Schoolwide Student Goal(s): 

S.M.A.R.T (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, and 
Timely/Time-bound) 

By the end of June 2026, BLHS will reduce the number of students 
with 2+ exclusions (in school suspension, short term suspension, long 
term suspension, emergency removal, and/or expulsion) from 44 
students to 30 students. 

Highest Leverage Subgroup 
Student Goal(s):  

S.M.A.R.T.I.E. (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, 
Timely/Time-bound, Inclusive, and 
Equitable) 

By the end of June 2026, BLHS will reduce the number of students 
with IEP or 504 plans with 2+ exclusions (in school suspension, short 
term suspension, long term suspension, emergency removal, and/or 
expulsion) from 17 students to 10 students. 
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How will we get there? 

Evidence-Based Practices 
What evidence-based “measurable” practices will you 

implement in order to have an impact toward reaching this 
goal? 

Monitoring of Evidence-Based Practices 
What data will be reviewed, when, and by whom to 

determine evidence of student learning resulting from 
the practice? What resources are needed? 

Practice #1 
Schoolwide 

Implementation of building-wide cell phone 
plan.  

Data Measures: Monthly Disciplinary Data Reports  
Timeframe: September 2025 - June 2026  
Lead: Anthony Clarke  
Resources: Skyward, SWISS, Campus Safety Etc.  

Practice #2 
Subgroup 

Case Manager Interventions through 
established practices including; effective use of 
case manager plan periods, Tier 2-3 Meetings, 
counselor support, and the Intensive Behavior 
Support Team (IBST).  

Data Measures: Monthly Disciplinary Data Reports, Tier 
2-3 Team Data Reports  
Timeframe: September 2025 - June 2026 
Lead: Crystal Emerson, Anthony Clarke  
Resources: Tier 2-3 Team, Counseling Team, Skyward, 
Swiss.  

Practice #3 
Optional 

Schoolwide or 
Subgroup 

Consistent administrator led reengagement 
meetings for students who are excluded from 
school for violent offenses and/or chronic 
behavior patterns.  

Data Measures: Monthly Disciplinary Data Reports, 
individual meeting notes.  
Timeframe: September 2025 - June 2026 
Lead: Anthony Calrke, Crystal Emerson, Jeanette 
Morse, Charlie Hilen. 
Resources:  

 
 

Mid-Year Reflection 
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the 

school on track to meet this goal, based on the mid-year expectation for the goal? 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?   

Practice #3: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

 

End-of-Year Reflection 
This section is a summary reflection on end-of-year findings. 

 
Page 15 



 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #3: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    
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K-12 Common Goal:  Measure of Student Progress #2 
 

4B: Percent of underperforming student groups making continuous progress through tiered academic 
supports to close achievement gaps. 
 
Identified Challenge: Failure rates are directly associated with graduation rates, and grades should be 
direct indicators of learning levels in the classroom. Students who are able to earn a high school diploma live 
longer, make more money, and have a more successful life in almost every measurement possible. Students 
must pass twenty four of twenty four possible credits to meet one of the major requirements for graduation.  
 
BLHS focused on improving our buildingwide pass rate in the 2024-25 School Improvement Plan and we had 
marked improvement in student pass rates for all classes and for each targeted subgroup (students with an 
IEP and/or with a 504 plan.) Last year BLHS reduced their failure rate from 15% of students failing one or 
two classes and 5% of students failing three or more classes to just 6% of students failing one or two classes 
and 2% of students failing three or more classes. We had similar success in supporting our subgroups where 
we moved from 22% of students with an IEP and 23% of students with a 504 plan failing one or two classes 
and 10% of students with IEP’s and 504 plans failing three or more classes to 7% of students with and 11% 
of students with a 504 plan failing one or two classes and just 5% of students with an IEP and 3 % of 
students with a 504 plan failing three or more classes.  
 
Given these successes, the challenge is to repeat and improve upon these successes. It is often most 
difficult to maintain consistency through cohorts while also reaching the remaining  students who are in the 
most need. Eleven percent of our school population is still approximately 200 students. There is still a lot of 
work to be done to ensure that each student who walks our hallways receives their diploma and that they are 
ready for life beyond high school.  
 
 
Theory of Action:  Based on the identified challenge, we believe that if we continue practices that helped us 
to cut failure rates in half last school year, we will be able to duplicate those results and improve upon them, 
thereby improving student academic performance and graduation rate while also reducing or eliminating 
achievement gaps.  

Schoolwide Student Proficiency 
Goal(s): 

S.M.A.R.T (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, and 
Timely/Time-bound) 

By the end of June 2026, BLHS will reduce the rate of students who are 
failing 1-2 classes (Tier II) from 6% to 5%. 
 
By the end of June 2026, BLHS will maintain or reduce the rate of 
students who are failing 3+ classes (Tier III) at 2%. 

Highest Leverage Subgroup 
Student Proficiency Goal(s):  

S.M.A.R.T.I.E. (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, 
Timely/Time-bound, Inclusive, and 
Equitable) 

By the end of June 2026, BLHS will reduce the rate of students with 
IEP or 504 plans who are failing 1-2 classes (Tier II) from 7% (IEP) 
and 11.5% (504) to 5% (IEP) and 10% (504). 
 
By the end of June 2026, BLHS will reduce the rate of students with 
IEP or 504 plans who are failing 3+ classes (Tier III) from 5% (IEP) 
and 3% (504) to 4% (IEP) and 2% (504). 
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How will we get there? 

Evidence-Based Practices 
What evidence-based “measurable” practices will you 

implement in order to have an impact toward reaching this 
goal? 

Monitoring of Evidence-Based Practices 
What data will be reviewed, when, and by whom to 

determine evidence of student learning resulting from 
the practice? What resources are needed? 

Practice #1 
Schoolwide 

Buildingwide professional development 
centered on Tier 1 and Tier 2 practices through 
the use of high yield teaching strategies with 
the Revisiting the Fundamental Five as anchor 
documents.  

Data Measures: Monthly Failure Rate Reports 
Timeframe: September 2025 - June 2026 
Lead: Anthony Clarke, BLHS Instructional Team Leaders 
Resources: The Fundamental Five Revisited.  

Practice #2 
Subgroup 

Case Manager Interventions through 
established practices including; effective use of 
case manager plan periods, Tier 2-3 Meetings, 
counselor support, and the Intensive Behavior 
Support Team (IBST).  

Data Measures: Monthly Disciplinary Data Reports, Tier 
2-3 Team Data Reports  
Timeframe: September 2025 - June 2026 
Lead: Crystal Emerson, Anthony Clarke  
Resources: Tier 2-3 Team, Counseling Team, Skyward, 
Swiss.  

Practice #3 
Optional 

Subgroup 

Counselors will monitor and track individual 
students with 504 plans to provide support and 
discuss at bi-weekly Tier 3 meetings.  

Data Measures:Monthly Disciplinary Data Reports, Tier 
2-3 Team Data Reports 
Timeframe: September 2025 - June 2026 
Lead: Anthony Clarke, BLHS Counseling Team  
Resources: Tier 2-3 Team, Counseling Team, Skyward, 
Swiss.  

 

Mid-Year Reflection 
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the 

school on track to meet this goal, based on the mid-year expectation for the goal? 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?   

Practice #3: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    
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End-of-Year Reflection 
This section is a summary reflection on end-of-year findings. 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #3:  

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    
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Grade Band Common Goal:  Measure of Student Progress #1 
 
5B: Percent of 9th grade students on track to graduate 
 
Identified Challenge: The rate at which freshman students are on track to graduate at the end of their 
Freshman year is a strong predictor of future graduation rates. Traditionally, freshman students have failed at 
greater rates than their peers. Focusing on learning and credit attainment in early years is important for 
future success. Focusing on transition years and specifically “freshman on track rates” are important goals in 
the district's strategic plan.  
 
The 2024-25 school year BLHS increased the number of freshman teams from two teams to four teams - 
making it possible to serve the vast majority of the Class of 2027 in freshman teams which included their 
English, Math, and Science teachers. We made the decision after encouraging results from the two 
freshman teams associated with the class of 2026. Freshman failure rates were reduced dramatically last 
school year with freshman failing one to two classes being reduced from 16% for the Class of 2026 to 6% for 
the Class of 2027. Additionally, the percentage of students who failed three or more classes was reduced 
from 7% for the Class of 2026 to 4% for the Class of 2027 in their freshman year. We had similar results for 
our targeted subgroups. Students with IEPs, who were failing one or two classes, were reduced from 31% to 
23% and for freshmen with three or more failing grades from 11% to 8%. However, we did not meet our goal 
for freshman students with 504 plans.   
 
Theory of Action:  Based on the identified challenge, we believe that by continuing to focus on freshman 
teams we will be able to increase the number of students who are on track after their freshman year, thus 
improving the likelihood that students will graduate on time. 

Schoolwide Student 
Proficiency Goal(s): 

S.M.A.R.T (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, and 
Timely/Time-bound) 

By the end of June 2026, BLHS will reduce the rate of 9th grade 
students who are failing 1-2 classes (Tier II) from 6% to 5%. 
 
By the end of June 2026, BLHS will reduce the rate of 9th grade 
students who are failing 3+ classes (Tier III) from 4% to 3%. 

Highest Leverage Subgroup 
Student Proficiency Goal(s):  

S.M.A.R.T.I.E. (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, 
Timely/Time-bound, Inclusive, and 
Equitable) 

By the end of June 2026, BLHS will reduce the rate of 9th grade 
students with IEP or 504 plans who are failing 1-2 classes (Tier II) from 
23% (IEP) and 34% (504) to 15% (IEP) and 25% (504). 
 
By the end of June 2026, BLHS will reduce the rate of 9th grade 
students with IEP or 504 plans who are failing 3+ classes (Tier III) from 
8% (IEP) and 8% (504) to 4% (IEP) and 4% (504). 
 
 
 

 
 

How will we get there? 

Evidence-Based Practices Monitoring of Evidence-Based Practices 
What data will be reviewed, when, and by whom to 

determine evidence of student learning resulting from 
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What evidence-based “measurable” practices will you 
implement in order to have an impact toward reaching this 

goal? 

the practice? What resources are needed? 

Practice #1 
Schoolwide 

Our 4 Freshman Teams each share a group of 
9th grade students and meet bi-weekly with the 
9th grade admin to discuss Tier II and Tier III 
students to develop interventions (PTCs, revise 
team policies for retakes/redos, RTI, Positive 
Behavior Recognition, team communication to 
families, Ownership Time, review safety plans, 
etc.). 

Data Measures: Freshman Team Data meetings held 
twice a month.  
Timeframe: September 2025 - June 2026 
Lead: Jeanette Morse  
Resources: Team Data and Agenda Notes, Homeroom F 
Reports, Homeroom Attendance Reports, and 
Homeroom SIS Behavior Reports 

Practice #2 
Subgroup 

Case Manager Interventions through 
established practices including; effective use of 
case manager plan periods, Tier 2-3 Meetings, 
counselor support, and the Intensive Behavior 
Support Team (IBST).  

Data Measures: Monthly Disciplinary Data Reports, Tier 
2-3 Team Data Reports  
Timeframe: September 2025 - June 2026 
Lead: Crystal Emerson, Anthony Clarke  
Resources: Tier 2-3 Team, Counseling Team, 
Homeroom 

 

Mid-Year Reflection 
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the 

school on track to meet this goal, based on the mid-year expectation for the goal? 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?   

 
 
 
 
 
 

End-of-Year Reflection 
This section is a summary reflection on end-of-year findings. 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

Practice #2: 
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Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  
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Grade Band Common Goal:  Measure of Student Progress #2 
 

SCHOOL CHOICE:  5C: Increase the rate of 4-year cohort on-time high school graduation. 
 
Identified Challenge: Graduation is a major factor for quality of life in years after high school. It opens doors 
to opportunities for career and college that impact families at the generational level. By focusing on 
graduation rates, we are addressing a primary goal in the Strategic Plan and, more importantly, we are 
impacting the lives of the students that walk our hallways.  
 
Last year BLHS was able to improve our graduation rate from 90% to 94.2%, just missing our goal of 95% 
graduation. For our students with IEP’s we were able to improve our graduation rate from 60% to 81.8%.  
 
A primary challenge for the class of 2026 is that this cohort has been particularly impacted from the 
aftermath of COVID and they have traditionally struggled to meet academic goals since their freshman year. 
Despite multiple interventions last school year there are still 83 students of 433 that are off track for 
graduation to start the 2025-26 school year. This reality combined with the difficulty that comes with reaching 
our final five percent of students makes it a challenge to meet our goal to meet our 95% graduation rate set 
last year. Because of the challenges we face, we will focus on maintaining our goal of 95% graduation rate 
for all students and we will increase our goal for students with an IEP from 81.8% to 85%.    
 
Theory of Action:  Based on the identified challenge, we believe that if we continue to use our Multi-Tiered 
Systems of Support (MTSS) and work alongside our teachers and counseling departments we can continue 
our progress toward 100% graduation for each of our students.  
 

Schoolwide Student 
Proficiency Goal(s): 

S.M.A.R.T (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, and 
Timely/Time-bound) 

By June of 2026 BLHS will increase the graduation rate for the Class of 
2026 from 94.2% to 95%. 

Highest Leverage Subgroup 
Student Proficiency Goal(s):  

S.M.A.R.T.I.E. (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, 
Timely/Time-bound, Inclusive, and 
Equitable) 

By June of 2026 BLHS will increase the graduation rate for students of 
the Class of 2026 who have an IEP from 81.8% to 85%. 
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How will we get there? 

Evidence-Based Practices 
What evidence-based “measurable” practices will you 

implement in order to have an impact toward reaching this 
goal? 

Monitoring of Evidence-Based Practices 
What data will be reviewed, when, and by whom to 

determine evidence of student learning resulting from 
the practice? What resources are needed? 

Practice #1 
Schoolwide 

Monthly Counselor-Principal meetings to 
coordinate, plan, support, and track students at 
risk of not graduating on time. Counselors and 
Administration are tracking all 83 students who 
are off track to graduate using our Early 
Warning System and will develop and 
implement support for students through this 
process.   

Data Measures: Early Warning System (EWS), Monthly 
Failure Rate Reports.  
Timeframe: September 2025 - June 2026 
Lead: Anthony Clarke, Crystal Emerson, Counselors  
Resources: EWS, Skyward 

Practice #2 
Subgroup 

Case Manager Interventions through 
established practices including; effective use of 
case manager plan periods, Tier 2-3 Meetings, 
counselor support, and the Intensive Behavior 
Support Team (IBST).  

Data Measures: Monthly Disciplinary Data Reports, Tier 
2-3 Team Data Reports  
Timeframe: September 2025 - June 2026 
Lead: Crystal Emerson, Anthony Clarke  
Resources: Tier 2-3 Team, Counseling Team, Skyward, 
Swiss.  

  

Mid-Year Reflection 
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the 

school on track to meet this goal, based on the mid-year expectation for the goal? 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?   

 
 
 

End-of-Year Reflection 
This section is a summary reflection on end-of-year findings. 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

Practice #2: 

 
Page 24 



 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  
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School Specific Goal:  Measure of Student Progress #1 
 

SCHOOL CHOICE: 2A: Increased attendance and decreased chronic absenteeism rates.  
 
Identified Challenge: Attendance is a primary indicator for predicting the levels of student learning and for 
student academic credit attainment. Data suggests that students with 10% absenteeism are in danger of 
falling behind their peers. Last year our goal was to reduce the rate of Tier 2 absenteeism from 25% to 15% 
and Tier 3 absenteeism from 14% to 4%. However, we did not meet these goal and instead finished the 
school year at 20.24% of students qualifying for Tier 2 and 12.16% of students qualifying for Tier 3 
absenteeism. To meet this challenge we will be adjusting our goals to instead focus on improving Tier 1 
attendance for all students and to target our 11th and 12th grade student attendance as our subgroup.  
 
Theory of Action:  Based on the identified challenge, we believe that by focusing on increasing the number 
of students who qualify for Tier 1 attendance (90% or more) we will be better able to better improve 
attendance for the entire school. As Tier 1 attendance improves, Tier 2 and Tier 3 will reduce. By targeting 
11th and 12th grade students, we will be able to improve the two grade levels with the highest attendance 
concerns.   
 

Schoolwide Student Proficiency 
Goal(s): 

S.M.A.R.T (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, and 
Timely/Time-bound) 

By the end of June 2026, BLHS will increase the percentage of 
students attending 90% of the time from 51% to 65%. 

Highest Leverage Subgroup 
Student Proficiency Goal(s):  

S.M.A.R.T.I.E. (Specific, Measurable, 
Actionable/Attainable, 
Realistic/Results-oriented, 
Timely/Time-bound, Inclusive, and 
Equitable) 

By the end of June 2026, BLHS will increase the percentage of 
students attending 90% of the time in 11th and 12th grade, from 44% 
and 48% to 55% and 60%. 

 
 

How will we get there? 

Evidence-Based Practices 
What evidence-based “measurable” practices will you 

implement in order to have an impact toward reaching this 
goal? 

Monitoring of Evidence-Based Practices 
What data will be reviewed, when, and by whom to 

determine evidence of student learning resulting from 
the practice? What resources are needed? 

Practice #1 
Schoolwide 

First Period Tardy Intervention-  
Parent contact, letters home, and discipline 
assigned  

Data Measures: Attendance for First Period  
Timeframe: October to June  
Lead: Radford 
Resources: Skyward, Homeroom  
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Practice #2 
Subgroup 

Tier 3 Barriers to Attendance Intervention- As a 
Tier 3 team we are identifying students who 
have significant attendance concerns and we 
are providing a barriers assessment to the 
student to gain information to provide additional 
interventions.   

Data Measures: Attendance Percentages 
Timeframe: September to June  
Lead: Emerson/ Tier 3 Team  
Resources: Google Form- Barriers Assessment, 
Skyward, Homeroom, BECCA tracking Sheet  

Practice #3 
Optional 

Schoolwide or 
Subgroup 

District Parent Night- School Refusal 
Partnership with Cheri Simpson 
At BLHS  

Data Measures: Number of families that come 
Timeframe:Dec. 3 2025 
Lead:Emerson 
Resources: Building, training, paras for childcare  

 
 

Mid-Year Reflection 
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the 

school on track to meet this goal, based on the mid-year expectation for the goal? 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?   

Practice #3: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

 
 
 

End-of-Year Reflection 
This section is a summary reflection on end-of-year findings. 

Practice #1: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    

Practice #2: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 
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What have you found in your data and what does it mean regarding progress toward your goal?  

Practice #3: 

Please describe the extent to which this evidence-based practice is being implemented as planned. 

What have you found in your data and what does it mean regarding progress toward your goal?    
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Comprehensive Mid-Year Reflection Questions 

The following section is an overall reflection on mid-year findings as documented in the five goals in the 
school improvement plan and is meant to inform decision-making about progress toward the achievement of 
goals for the remainder of the school year. Use of these questions can help show the impact of current 
high-leverage evidence-based practices (interventions, activities, or strategies) and/or provide data-informed 
adjustments within implementation cycles. 

1.​ How did you identify and respond to equity needs for specific student groups, from the beginning of 
the year to the middle of the year, (particularly when it comes to eliminating opportunity gaps and 
supporting those students in your learning communities who are most marginalized) and what 
specific data did you use to inform your decision making? 

Please share an example of your progress in narrowing opportunity gaps. What strategies will the 
school implement, or continue to implement, to enhance equity between now and the end of the 
year? 

 

2.​ Which evidence-based practices (interventions, activities, or strategies) being implemented are 
having the largest impacts on positively improving student outcomes and your high-priority SMARTIE 
goals? Describe what is contributing to the success of this work. 

For each goal that is not on track, what adjustments will be made to increase the chances that the 
school will meet the goal? 
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Comprehensive End-of-Year Reflection Questions 

This section is a summary reflection on end-of-year findings as documented in the five goals in the school 
improvement plan and can be used to inform decision-making about developing SMARTIE goals and 
evidence-based practices (interventions, activities, or strategies) for your 2026-27 SIP. The purpose of these 
reflective and guiding questions is for school leadership teams to engage in practicable and sustainable 
planning processes.  

1.​ In school year 2025-26, how did you identify and respond to equity needs for specific student groups, 
from the middle to the end of this school year, (particularly when it comes to eliminating opportunity 
gaps and supporting those students in your learning communities who are most marginalized) and 
what specific data did you use to inform your decision making? 

Please share an example of progress made in narrowing opportunity gaps and the plan to sustain 
and build on the improvements as you transition into supports for your 2026-27 SIP. 

 

2.​ Describe the progress made toward your SMARTIE goals. Describe what led to or is leading to the 
achievement of the goals. 

 

3.​ How did at least one of the activities documented in your SIP positively impact student achievement 
in pursuit of its associated SMARTIE goal? 

 

4.​ How did you respond to and adjust for challenges as you made progress toward your SMARTIE 
goals? Please describe at least one specific challenge and adjustment to that challenge. 

 

5.​ How will the adjustments or modifications in addressing the challenge(s) detailed above inform your 
school improvement planning process and preparation for the school year 2026-27? How will you 
utilize available and additional sources of data in the planning process? Please describe what you 
have learned and how the appropriate data sources you have identified will guide your planning for 
2026-27?  
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