Strategic School Improvement Planning 2025-2026
for

Sumner Middle School

Sumner-Bonney Lake School District

Our Promise:
Our promise in
helping them g
to promote a di

the Sumner-Bonney Lake School District is to know, value, and support every student,
raduate ready to pursue a promising future. The SBLSD promise comes with a commitment
strict culture of fair and inclusive practices, where each student receives equitable access to

the opportunities, resources and supports to succeed and thrive. Achieving this commitment honors our
deeply held belief that EQUITY is achieved when each student receives what they need to graduate prepared
for success after high school.

Our plan incorporates an emphasis on the following characteristics of highly effective schools:
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Clear and Shared Focus

High Standards and Expectations

Effective School Leadership

High Levels of Collaboration and Communication

Curriculum, Instruction and Assessment Aligned with Standards

Frequent Monitoring of Teaching and Learning Focused Professional Learning
Supportive Learning Environment

High Level of Community and Parent Involvement

Stakeholder Involvement

Our plan has b

een reviewed and endorsed by the following:

Phase: Date(s): Persons Involved: Notes:
Data Analysis Aug-Oct Admin and building leaders
2025
Develop/Refine | Aug-Oct Admin and building leaders
2025
Staff Review Oct 17 SMS Staff
Parent Review | Nov 13 SMS parents and admin

District Review

WSIF Cycle 3 Identification

Support Statu

s: Foundational Supports
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Sumner Middle School is a high performing middle school
Sumner Middle School is recognized for its strong academic performance, positive climate and commitment
to continuous improvement. Our decision-making is grounded in data based practices. Rather than relying
on a single data point, we analyze comparative and longitudinal data to reveal meaningful trends and
patterns over time. This deeper understanding helps us determine whether our progress is moving in the
right direction. With a clear focus on effective systems, making sure all students feel like they belong, and
high-quality instruction, our ultimate goal is to ensure every student achieves growth and reaches
proficiency.
e The Washington School Improvement Framework (WSIF) shows a strong, positive pattern of growth
over the years for ALL of our students.
e SMS is ranked #51 out of all middle schools in Washington State by U.S. News and World Reports.
This places Sumner Middle School, a Title 1 school, in the top 11% of all middle schools in the state.

Sumner Middle School is a school-wide Title 1 middle school that celebrates our diversity. Every
student is taught and reminded repeatedly throughout the year that each individual deserves to be treated
with safety and respect every day no matter who they are.

At Sumner Middle School, our staff firmly believe in a growth mindset—one that holds the conviction
that every student can and will succeed. For this reason, our school goals consistently reflect an expectation
that 100% of students will meet the targets we set. Setting goals below 100% would mean accepting that
some students may be left behind and that is not a belief we share. This collective mindset is reflected
across multiple areas of our work:

e Student Growth Goals: We are committed to ensuring ALL students demonstrate growth.

e Grading Practices: Many of our teachers maintain a 100% passing rate at quarter & semester,
reflecting our belief that failure is not a motivator and growth opportunities exist for every learner.
Students who earn D’s and C-’s are those who have not yet met proficiency.

e WSIF Data: Our students consistently demonstrate higher growth compared to many peers across
the region.

Our 100% goal is not a numerical prediction but a moral and cultural commitment. It represents our shared
belief that every student can learn and grow. While SMART goals ensure measurability and incremental
progress, our 100% target serves as a guiding principle that drives daily actions, decisions, and
interventions. It keeps our culture focused on equity and persistence, rather than on statistical ceilings.

We recognize the need for SMART goals that are specific, measurable, and attainable. We can commit to a
SMART benchmark (e.g., “increase proficiency from 60% to 65%”) as a progress indicator, while our
aspirational target (100%) defines the ultimate expectation. Our data (e.g., high student growth and 100%
passing rates in several classrooms) demonstrate that aiming for 100% motivates teams to design
interventions, differentiate instruction, and build systems of support that might not emerge under lower
targets. This mindset produces higher collective efficacy—a key research-backed factor in improving school
outcomes (Hattie, 2015).

At Sumner Middle School, every decision and action is centered on student learning within a
positive, supportive environment. Many years ago, we intentionally adopted a “less is more” approach,
selecting a few research-based strategies that have consistently proven effective in promoting student
success. Collaboration is at the heart of our work—each core teacher in English Language Arts, math, social
studies, and science is part of an interdisciplinary team. Every student is assigned to one of these teams,
ensuring that all students are known, supported, and connected to a caring community within our school.
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Where are we now?

The Sumner-Bonney Lake Strategic Plan guides the work of school improvement plans. By adhering to the
goals embedded within the plan, we achieve district-wide alignment, maintain a focus on data-driven analysis,
and set a clear direction for the individual needs of each building.

Administrators lead this work by conducting a comprehensive needs assessment involving input from a wide
range of stakeholders including staff, students, families, and community members. Based on an extensive
review of data, each building is responsible for identifying goals that support the strategic plan.
Evidence-based practices are selected to make sure each goal is properly executed with measurable
outcomes. To monitor the effectiveness of implementation, buildings will engage in cycles of continuous
improvement and monitor and adjust accordingly.

Below is a summary that highlights the strengths and areas for improvement related to goals in the strategic
plan.

Comprehensive Needs Assessment

Content Area: Summary of Data Analysis
Literacy Data Sources: ELA SBA, WSIF, WIDA

nnect | Areas: ELA SBA Data Analysis - Schoolwide Key Findin
Goal 1: Success in the Early e Overall pass rate for 6th grade was 62%, this was the lowest proficiency
Years rate for all three grades. This was 13% above the state average although
Goal 3 3% lower than the district average.
Academically-Prepared e Overall pass rate for 7th grade was 73%. 7th grade had the highest ELA
Critical Thinkers proficiency score. The 7th grade cohort showed 5% growth from the

previous year’s SBA scores. This was 20% higher than the state
average but 2% lower than the district average.

e 8th Grade proficiency rate was 71%. The 8th grade cohort showed 3%
growth from the previous year’s SBA scores. This was 19% higher than
the state average and 1% lower than the district average.

Goal 4: Elimination of
Disparities in Student
Access and Success

D Analysis- r Key Findin

e WSIF data shows strong growth for our Low Income, White, Two or
More Races, Hispanic, African American, Asian and All Students. The
two subgroups of concern are ML and |IEP students.

e ML Students

o WIDA- 20% of ML students (12 students) exited from ML
services in 2025 up from 6% in 2023
o ELA SBA 14 ML students (24% of ML students) passed the ELA
SBA
m In 6th grade, Listening was the strongest domain in
WIDA, and Reading was the weakest domain in WIDA
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m In 7th grade, Listening was the strongest domain in
WIDA, and Speaking was the weakest domain in WIDA
m In 8th grade, Listening was the strongest domain in
WIDA, and Writing was the weakest domain in WIDA
o WSIF data shows a positive 3-year upward trend for ML student
growth:
m 2022-2.85
m 2023-4.73
m 2024 -4.78
e |EP Students
6th grade - 13% met standard on ELA SBA
7th grade - 28% met standard on ELA SBA
8th grade - 38% met standard on ELA SBA
WSIF data shows a positive 3-year upward trend for student
growth:
m 2022 - 3.31
m 2023 -4.87
m 2024 -5.18

O O O O

Disproportionality in data

e Our ML and IEP students show lower growth than our other students.
e Our 6th graders show lower levels of proficiency than our 7th and 8th
graders.

Possible Root Causes

Instructional Alignment and Rigor

e 6th grade’s lower performance (62%) compared to 7th and 8th grade
suggests possible transition challenges from elementary to middle
school — differences in curriculum rigor, instructional expectations, and
test format familiarity.

e Inconsistent alignment between curriculum and SBA targets may be
contributing to weaker outcomes, especially for foundational ELA skills.

Subgroup Access to Grade-Level Content

e ML subgroup’s writing and reading weaknesses suggest the need for
explicit academic language instruction integrated into content classes

Transition and Cohort Continuity

e Growth from year to year (5% and 3%) shows consistent improvement,
but cohort-based instructional continuity may vary — for example,
students in 6th grade may not yet have benefited from systems or
strategies developed in later grades.
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Mathematics
nn | Ar

Goal 1: Success in the Early
Years

Goal 3:
Academically-Prepared
Critical Thinkers

Goal 4: Elimination of
Dispatrities in Student
Access and Success

Data Sources: Math SBA, WSIF

Math SBA Data Analysis - Schoolwide Key Findings

e Overall pass rate for 6th grade was 58%, no change from the year
before. This was the lowest proficiency rate for all three grades. This
was 18% above the state average and 5% higher than the district
average.

e Overall pass rate for 7th grade was 60%. 7th grade had the highest math
proficiency score. The 7th grade cohort showed 2% growth from the
previous year’s SBA scores. 7th grade scored 19% higher than the state
average and 4% higher than the district average.

e 8th Grade proficiency rate was 59%. The 8th grade cohort showed 3%
growth from the previous year’s SBA scores. This was 21% higher than
the state average and 5% higher than the district average.

Data Analysis- Sub Groups Key Findings

e WSIF data shows strong growth for every subgroup of our students. The
two subgroups of concern related to proficiency are ML and IEP
students.

e |EP Students

o 6th grade - 7% met standard on Math SBA

o 7th grade - 13% met standard on Math SBA

o 8th grade - 21% met standard on Math SBA
e MLStudents

o 6th grade - 9% met standard on Math SBA

o 7th grade - 13% met standard on Math SBA

o 8th grade - 16% met standard on Math SBA

Disproportionality in data

e Our ML and IEP students show lower growth than our other students.
e Our 6th graders show lower levels of proficiency than our 7th and 8th
graders.

Possible Root Causes:

Foundational Skill Gaps (especially for 6th grade)

e Transition from elementary to middle school: 6th graders may enter with
varying levels of math readiness, and middle school expectations often
increase sharply.

e Gaps in foundational math skills: Some students may lack mastery of
key number sense, operations, or problem-solving skills from earlier
grades, making it harder to access middle school content.
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ML (Multilingual Learner) and IEP Student Needs

e Access to grade-level content: due to learning needs, some ML and IEP
students may not have full access to grade-level math standards.

e Language demands: Math assessments often require reading
comprehension and academic vocabulary that can disadvantage ML and
some |EP students.

Discipline

Connected Goal Area:

Goal 4: Elimination of
Disparities in Student
Access and Success

Data Analysis Process

Sumner Middle School engaged in a multi-tiered review of discipline data to
identify equity gaps and inform our 2025-26 school improvement priorities. The
discipline team conducted an initial analysis of Skyward exclusionary discipline
data disaggregated by gender, race/ethnicity, and program status to identify
patterns and disproportionality. These findings were shared with the Building
Leadership Team to explore possible root causes and connections to classroom
Tier 1 implementation.

During staff start-up week, the full faculty reviewed discipline trends and
subgroup data, using reflective questions and small-group discussion protocols
to identify equity implications and opportunities for improvement. This
collaborative process ensured that staff had shared ownership of the findings
and helped refine our focus on strengthening positive behavior supports and
restorative practices as high-leverage strategies for reducing disproportionality
and exclusionary discipline incidents.

Data Sources: 2024-25 Exclusionary Discipline Incident Report, disaggregated
by gender and race/ethnicity (n > 10), Discipline Disproportionality Data SMS,
SMS SIP Data Positive Recognition Tracker, SWIS Reports (Equity, Average
Referrals/Multi-Year, Triangle), OSPI School Report Card, Homeroom
Attendance Reports.

SMS Discipline Disproportionality Data Analysis Findings

e Gender Disparities Persist:
o Males represent 52% of the student population but account for
87% of exclusionary discipline incidents.
o Relative Risk (RR) = 6.27, indicating males are over six times
more likely than females to receive exclusionary discipline.
o The most frequent reasons for referral include defiance,
disruption, and peer conflict.
e Racial/Ethnic Disproportionality: Among subgroups with 10 or more
students, the following pattern emerges:
o Students identifying as Two or More Races (RR = 3.00) are three
times more likely than peers to receive exclusionary discipline.
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o Asian (RR =0.94) and Hispanic/Latino (RR = 0.72) students are
proportionate or underrepresented.

o White students (RR = 0.58) are less likely than average to
receive exclusionary discipline.

o This confirms significant disproportionality for the “Two or More
Races” group and gender-based discipline patterns.

e Program-Based Observations:

o Preliminary program-level data suggest slightly elevated
incidents for students with IEPs, but not at a level exceeding
OSPI’s significance threshold for risk ratios.

What specific behaviors are the student group being disciplined for their
actions?
e Based on SWIS referral data, Disruption was the highest disciplined
behavior at SMS for 2024-2025.
o Major Disruption: 23.5%

Minor Disruption: 30.19 %
Other Behavior: 7.2%
Technology Violation - 7.03%
Both Major and Minor Disruption constitute over half of all
discipline referrals for the school year.

o O O O

Root Cause Analysis

Sumner Middle School’s discipline data show disproportionality for male
students despite strong, consistent Tier 1 PBIS systems. The evidence suggests
this pattern is not due to weak expectations or inconsistent implementation, but
rather to differences in how student behaviors are expressed and interpreted.
Research suggests that differences in the brain maturation of males, particularly
in the prefrontal cortex responsible for impulse control, as well as hormonal
influences such as testosterone, may contribute to greater impulsivity and
risk-taking behaviors. Social expectations and educator perceptions may also
play a role in how behaviors are interpreted and addressed

For students identifying as Two or More Races, disproportionality is evident but
not yet well understood. The data sample is small, and no clear behavioral or
contextual patterns have emerged. We will continue to examine referral data,
student voice, and relational factors to better understand this pattern before
determining targeted actions.

Moving forward, addressing disparities will require sustained focus on
preventative Tier 1 supports, restorative responses, and staff calibration to
ensure that all students—especially those from overrepresented
groups—experience fairness and belonging.

Social-Emotional

nnect | Ar

Data Sources: CEE, Guidance Office Needs Assessment Survey,

Data Analysis - Schoolwide Key Findings
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Goal 2: Nurtured, Engaged,
and Empowered Students

e 82% of students stated they feel safe in school in the October 2025
Needs Assessment Survey, 17% were neutral and 1% did not feel safe

e 81% of students stated they are hopeful and confident in their future in
the October 2025 Needs Assessment Survey; 16% were neutral and 3
% disagreed.

e Inthe 2025 CEE data, 78% of students said they felt safe at school - this
was an 8% increase from 2024.

Root Cause Analysis

Heightened Social Awareness and Peer Pressure

e Adolescents become acutely aware of peer perceptions and social
hierarchies. Fear of embarrassment, bullying, or exclusion can lead to
feelings of emotional or physical unsafety even in well-managed
environments.

Increased Exposure to Social Media and External Influences

e Online interactions can amplify conflict, exclusion, and anxiety. Students
may bring virtual conflicts into school spaces, affecting their perception
of safety.

Limited Self-Efficacy and Goal-Setting Skills

e Adolescents are still developing the ability to connect current effort with
future outcomes. Without intentional goal-setting, reflection
opportunities, and future-focused activities students may not yet see how
school success links to their future.

Lack of Exposure to Career and Postsecondary Pathways
e Without consistent opportunities to explore interests, strengths, and

real-world applications, students may lack a vision for their future and
therefore feel uncertain or disengaged.

Attendance:
Connected Goal Area:

Goal 2: Nurtured, Engaged,
and Empowered Students

Data Analysis Process

e Data Sources: 25-26 SIP Data, Homeroom (Tiered Attendance
Summary, Attendance % based on different program and demographic
indicators), OSPI School Report Card.

Summary of Data Analysis

Data sources analyzed include the 2023—-2025 school-level attendance reports,
disaggregated by grade level, program participation (IEP, 504, EL, Low Income,
Homeless, HiCap), and race/ethnicity. Both Regular Attendance (percent of
students missing fewer than two days per month) and Average Daily Attendance
(ADA) were reviewed to identify patterns and potential equity gaps.
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Across all grades, Regular Attendance rates (65.3% in 2025) are significantly
lower than Average Daily Attendance rates (90.0%), indicating that although
most students are present on any given day, a substantial proportion are
missing enough days across the year to be at risk for academic decline. The
discrepancy highlights the importance of measuring chronic absenteeism over
daily averages to understand student engagement more accurately.

What key findings and themes emerged from the data? Is there
disproportionality in your data? Which student groups are impacted?

When considering attendance data from pre-pandemic to 2024-205,
students continue to struggle to attend school at the same rate as
pre-2020.
Regular Attendance declines as students advance in grade levels. This
trend generally continues as students advance through high school.

o 6th Grade - 71.6%

o 7th Grade - 63.4%

o 8th Grade - 61.4%
Program based attendance does not have significant disparities other
than those in the HiCap Program. Their Regular Attendance rate of
76.4% is 12% higher than the next program group. Other program
groups range from 56%-66%.
Based on Race/Ethnicity groups, there is disproportionality, specifically
with students who identify as Hispanic/Latino. Only student groups with
15 or more students are included below.

o Asian 72.2%

o Two or More - 70.1%

o White - 67.2%

o Hisp/Latino - 60.5%
When considering Average Daily Attendance, rates look much better,
hovering around 90% for each grade level. Even program rates look
similar, but students who are Homeless have a slight dip at 85%
attendance rate. Based on Race/Ethnicity, all student groups have an
Average Daily Attendance rate between 88%-92%.
Chronic absenteeism is concentrated among students experiencing
poverty, mobility, or academic difficulty.
Attendance interventions are frequent, well-documented, and multi-tiered
(counselor meetings, parent outreach, contracts, barrier meetings). The
challenge is not identification or follow-up but sustained behavior change
among a small group of persistently absent students.
Low-income (57%), IEP (63%), and multilingual learners (59%) are less
likely to meet regular attendance targets than the overall student
population (65%).
Homeless students (58%) show the lowest attendance rates,
underscoring ongoing access and stability challenges.
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Possible Root Causes:

Sumner Middle School’s Tiered Attendance System functions effectively:
attendance is tracked daily, interventions are timely, and family problem-solving
occurs routinely. Persistent chronic absenteeism among a small subset of
students suggests root causes that are relational, motivational, or situational,
not procedural.

Many chronically absent students face overlapping barriers such as family
instability, health and mental health challenges, or low academic engagement.
While the school’s systems ensure early identification, the interventions may not
yet fully address underlying causes of disengagement. Sustained improvement
will require strengthening Tier Il and Tier Il supports focused on connection,
motivation, and student ownership, particularly for low-income and IEP students
who face additional structural barriers.
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What’s the process we’ll use to determine effectiveness?

After schools complete a comprehensive review of building based data, goals will be firmly established. Goals
will include benchmarks for learning, frequently measure progress toward established targets, and determine

next steps in order to improve instructional practice and student learning. A results-oriented cycle of inquiry
will be implemented to provide buildings with a framework for continuous improvement.

- What changes are to be made?
- Next cycle?

The Plan, Do, Study, Act Cycle

PLAN:
- Objective
- Predictions
- Plan to carry out the cycle (who,
what, where, when)
- Plan for data collection

DO:
- Carry out the plan
- Document observations
- Record data

ACT:

STUDY:
- Analyze data
- Compare results to predictions
- Summarize what was learned

Source: OSPI Academic and Student Well-Being Plan: Planning Guide 2021

Goal: Table of Contents

# | Strategic Plan Goal Title

Measure of Student Progress

Equity Looks Like

1 | K12 mmon |
Goal 4: Elimination of Disparities
in Student Access and Success

4C. Percent of students with suspensions
and expulsions

2 | K12 Common Goal
Goal 4: Elimination of Disparities
in Student Access and Success

4B. Percent of underperforming student
groups making continuous progress
through tiered academic supports to close
achievement gaps in literacy

3 | Grade Band Common Goal
Goal 4: Elimination of Disparities
in Student Access and Success

4B. Percent of underperforming student
groups making continuous progress
through tiered academic supports to close
achievement gaps in mathematics

Every Student, regardless of
background or circumstance, is
assured of non-prejudicial
treatment and needs-based
resources to meet cognitive and
behavioral expectations.

4 | Grade Band Common Goal
Goal 2: Nurtured, Engaged, and
Empowered Students

2B: Percent of students with positive
perceptions of safety, academic support,
academically-focused learning
environment, and teacher-student trust

5 | School Specific Goal
Goal 2: Nurtured, Engaged, and
Empowered Students

2C. Percent of students with access to
emotional, behavioral, mental, and
physical health supports

Every student receives fair
treatment, and personalized
support essential for their
social-emotional growth and
cognitive development.
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On the following pages, continuous improvement plans are outlined for the K-12 Common Goal, the Grade
Band Common Goal and, if applicable, the School Specific Goal for the 25-26 school year.

K-12 Common Goal: Measure of Student Progress #1
4C. Percent of students with suspensions and expulsions.

Identified Challenge Disproportionality in exclusionary discipline continues, primarily affecting male
students, despite consistent Tier 1 PBIS implementation. The pattern appears linked to differences in how
behaviors are expressed and addressed rather than in how expectations are taught or reinforced.

Theory of Action: If staff intentionally calibrate behavioral responses, form partnerships with families,
strengthen restorative practices, and use instructional and relationship-based strategies to address conflict,
then exclusionary discipline, particularly for male students, will decrease, and students will experience more
equitable, connected, and instructional responses to behavior.

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

Schoolwide Student Goal(s):

By June 2026, Sumner Middle School’s exclusionary discipline
incidents as measured by Skyward incident data, will be proportionate
by gender, program, and race/ethnicity while maintaining high
behavioral expectations and equitable implementation across settings.

Highest Leverage Subgroup
Student Goal(s):

Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

S.M.A.R.T.I.E. (Specific, Measurable,

By June 2026, the Relative Risk (RR) of exclusionary discipline for
male students will decrease from 6.27 to 3.00 or lower, demonstrating
measurable progress toward eliminating gender-based discipline
disparities.

How will we get there?

partnership approach will increase

Evidence-Based Practices Monitoring of Evidence-Based Practices
What evidence-based “measurable” practices will you What data will be reviewed, when, and by whom to
implement in order to have an impact toward reaching this determine evidence of student learning resulting
goal? from the practice? What resources are needed?
Practice #1 | Ensure all staff consistently implement Data Measures/Timeframes:
Schoolwide | the school’s Behavior Management Review and reteach the Behavior Management
System, including clear steps for System to all staff during August PD,

classroom interventions, documentation, | emphasizing step-by-step escalation procedures.
and escalation. Teachers will engage

parents early through collaborative Review frequency of office referrals per month
communication before submitting office | @nd per staff member at admin meetings (tracked
referrals. This consistency and in Skyward and SWIS).

Page 12




fairness, reduce unnecessary referrals,
and improve home—school alignment.

Implementation Steps

Provide teachers with a
quick-reference flowchart outlining
when and how to document
classroom-managed behaviors vs.
office referrals.

Require staff to document Tier 1
classroom interventions and parent
contact before office referrals
(except for major safety concerns).

Include Behavior Management
calibration as a standing PLC
agenda item monthly to review
referral data by grade, teacher, and
incident type.

Each time an office referral is submitted, office
staff ensure the referring staff member has
already initiated two-way communication with
family/guardian.

Staff perception of clarity and consistency of
behavior management system (survey, Nov &
Apr).

Student discipline team conducts quarterly audits
to ensure referral protocols are applied
consistently.

Lead: Admin and building team leaders

Resources: Behavior management step forms,
restorative practice tools

Practice #2
Subgroup

Sumner Middle School will implement
Restorative Practices as the standard
response to Step 2 referrals and Tier Il
behavioral incidents. When behavior
escalates beyond classroom
interventions, the Principal, Assistant
Principal, Dean of Students or school
counselors will lead restorative
conversations or re-entry meetings
focused on reflection, accountability, and
repairing harm. Teachers will continue to
reteach behavior and engage parents
during Step 1 interventions to prevent
escalation.

Implementation Steps
Embed restorative practices in the

Behavior Management System as a
preferred Step 2 response.

Principal, Assistant Principal, and Dean
of Students leads restorative
conversations and re-entry meetings;
counselors facilitate restorative circles
when possible

Data Measures/Timeframes:
Review and reteach restorative practices to all
staff during August PD

Staff share best practices related to restorative
practices at monthly SIP meetings

Admin, dean, and counselors review behavior
and restorative data at weekly Kid Concern Team
(KCT) meetings. Share data with building leaders

Lead: Admin, dean of students, counselors,
building team leaders

Resources: Behavior management step forms,
restorative practice tools
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Review behavior and restorative data
quarterly with the Building Leadership
Teams to identify trends and adjust
supports.

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the
school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Page 14



Grade Band Common Goal: Measure of Student Progress #2

SCHOOL CHOICE: 4B. Percent of underperforming student groups making continuous progress through
tiered academic supports to close achievement gaps in literacy

Identified Challenge: While overall ELA proficiency rates are above the state average, inconsistency across
grade levels (62% in 6th grade vs. 73% in 7th) indicate a need for stronger alignment of instruction,
interventions, and data-driven collaboration. Evidence suggests that 6th grade transition challenges and
variability in instructional practices are contributing to lower performance and uneven cohort growth.

Theory of Action: If all teachers implement consistent, evidence-based literacy instruction that includes
explicit vocabulary, active student engagement, and comprehension & writing strategy instruction, and if staff
collaboratively analyze student performance data to adjust instruction,then student ELA proficiency rates will
increase across all grades, particularly in 6th grade, leading to more equitable outcomes schoolwide.

Schoolwide Student Proficiency | By June 2026, we will increase the percentage of students meeting
Goal(s): proficiency on the Spring SBA ELA assessment by at least 5%
percentage points at each grade level by implementing consistent
evidence-based literacy practices and collaborative instructional
support across all grade levels.

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and

Timely/Time-bound
G2} 6th grade: from 62% to 67%

7th grade: from 73% to 78%

8th grade: from 71% to 76%

Highest Leverage Subgroup By March, 2026, 30% of our ML Learners will exit from ML services, a
Student Proficiency Goal(s): 10% increase from 2025 as measured by the WIDA.

S.M.A.R.T.I.E. (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, Timely/Time-bound,
Inclusive, and Equitable)

How will we get there?

Evidence-Based Practices Monitoring of Evidence-Based Practices
What evidence-based “measurable” practices will you What data will be reviewed, when, and by whom to
implement in order to have an impact toward reaching this | determine evidence of student learning resulting from
goal? the practice? What resources are needed?
Practice #1 | Schoolwide focus on academic and | Data Measures
Schoolwide | content vocabulary in all classes e Student Vocabulary Artifacts: Staff will share
vocabulary strategies with their colleagues
Implementation Steps: and share data that indicates it is an
effective strategy
Review Common Schoolwide e Teacher Self-Assessment and Reflection-
Vocabulary Expectation: Provide three times a year staff will complete a self
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professional learning sessions to
model explicit vocabulary instruction
(e.g., Frayer Model, Marzano’s Six
Steps, Morphology/Word Roots);

Collaborative Sharing and Review
of Vocabulary Artifacts: Use the
digital binder to upload lesson

examples and vocabulary resources,
Share vocabulary artifacts (e.g., word
walls, interactive notebooks,
student-created glossaries).at SIP PLC
meetings; Use a schoolwide rubric or
reflection guide to review the quality
and impact of vocabulary artifacts.

Teacher Reflection and Growth:
Implement a self-assessment tool
three times a year where teachers rate
their confidence and effectiveness in
vocabulary instruction.Include prompts
for reflection, such as:How consistently
am | teaching academic and content
vocabulary?What strategies have
shown the most impact? How do |
measure student vocabulary growth?

assessment regarding vocabulary
instruction in their classroom and its
effectiveness.

Timeframe

e Quarterly school wide review of vocabulary
artifacts

e Every 6-8 weeks analysis of student work in
Monday SIP PLC

e Three times a year, teachers will complete a
self assessment/reflection regarding their
vocabulary practices in Monday SIP PLC

Implementation Leads
e Building and ELA Leaders
e Principal and Assistant Principal

Resources Utilized
e SIOP “Making Content Comprehensible”
book
e SIOP “99 Ideas and Activities for Teaching
English Learners” book
e “The ELL Teachers Toolbox” book
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Practice #2
Subgroup

Ensure that ML and IEP students
have equitable access to the new
Tier 1 core curriculum (SAVVAS) as
SMS implements it with fidelity
across all grade levels.

Implementation Steps:

Access: ELA teachers will ensure that
ML and IEP students have consistent
access to the new Tier 1 core
curriculum (SAVVAS).

Focus: All SMS teachers will include
ML and IEP students as a focus group
in their Student Growth Goal (SGG
3.1).

Growth Measurement: ELA teachers
will monitor and document growth for
ML and IEP students on priority ELA
standards for SGG and in daily
classroom instruction.

Instructional Strategies: ELA
teachers will identify, implement, and
share strategies that support ML and
IEP student access to grade-level
content which will include focus on
vocabulary and student active
engagement strategies.

Data Measures

e PLCs notes documenting strategy sharing

e Classroom walkthroughs to assess
framework continuity, and supports for ML
and |IEP students

e Student Growth Goals focused on ML or
IEP students which will include IAB and
formative assessments linked to priority
standards

Timeframe

e August- Sept: implement SAVVAS
curriculum in all ELA classes; identify ML
and IEP students of focus for Student
Growth Goal (SGG)

e September- June: Weekly ELA PLC
meetings where ELA teachers will
collaborate on the framework

e October - March: monthly admin progress
monitoring of PLCs, mid year review of
student growth data

e April - May: analyze Student Growth Goals

Implementation Leads
e ELA, ML and SPED Leaders
e Principal and Assistant Principal

Resources Utilized
e NEW ELA curriculum, SAVVAS
e |ABs and classroom formative assessments
e Student Growth Goal action plan

Mid-Year Reflection

This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the

school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Conten
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Identified Challenge:

Theory of Action:

Grade Band Common Goal: Measure of Student Progress #3

SCHOOL CHOICE: 4B. Percent of underperforming student groups making continuous progress through
tiered academic supports to close achievement gaps in mathematics

While overall math proficiency rates at Sumner Middle School exceed both state and district averages,
performance inconsistencies persist across grade levels and student groups. Sixth grade students
demonstrate the lowest proficiency rate at 58%, compared to 60% in seventh grade and 59% in eighth
grade. Additionally, our ML and IEP students continue to show significantly lower proficiency rates. Variability
in instructional practices, math academic language and problem-solving strategies, and transition-related
challenges in 6th grade might contribute to these disparities in growth and proficiency.

If all teachers implement consistent, evidence-based instructional practices that integrate mathematical
literacy strategies—such as explicit academic vocabulary instruction, structured problem-solving routines,
and opportunities for collaborative reasoning—and if grade-level teams continue to use data cycles to plan,
monitor, and adjust instruction collaboratively, then math proficiency will increase across all grade levels. By
strengthening alignment, supporting transitions, and intentionally addressing the needs of ML and IEP
learners, we will achieve at least a 5% increase in SBA math proficiency by June 2026, resulting in more
equitable outcomes for all students.

Schoolwide Student
Proficiency Goal(s):

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

By June 2026, we will increase the percentage of students meeting
proficiency on the Spring SBA Math assessment by at least 5%
percentage points at each grade level by implementing consistent
evidence-based literacy practices and collaborative instructional support
across all grade levels.

6th grade: from 58% to 63%
7th grade: from 60% to 65%

8th grade: from 59% to 64%

Highest Leverage Subgroup
Student Proficiency Goal(s):

Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

S.M.A.R.T.L.E. (Specific, Measurable,

By June 2026, our ML learners will show a 5% increase in Math SBA
proficiency compared to the year before.

6th grade: from 9% to 14%
7th grade: from 13% to 18%

8th grade: from 16% to 21%

How will we get there?
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Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching this
goal?

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting from
the practice? What resources are needed?

Schoolwide focus on academic and
content vocabulary in all classes

Practice #1
Schoolwide

Implementation Steps:

Establish Common Schoolwide
Vocabulary Expectation: Provide
professional learning sessions to
model explicit vocabulary instruction
(e.g., Frayer Model, Marzano’s Six
Steps, Morphology/Word Roots);

Collaborative Sharing and Review
of Vocabulary Artifacts: Use the
digital binder to upload lesson

examples and vocabulary resources;
Share vocabulary artifacts (e.g., word
walls, interactive notebooks,
student-created glossaries).at SIP PLC
meetings; Use a schoolwide rubric or
reflection guide to review the quality
and impact of vocabulary artifacts.

Teacher Reflection and Growth:
Implement a self-assessment tool
three times a year where teachers rate
their confidence and effectiveness in
vocabulary instruction.Include prompts
for reflection, such as: How
consistently am | teaching academic
and content vocabulary?What
strategies have shown the most
impact? How do | measure student
vocabulary growth?

Data Measures
e Student Vocabulary Artifacts: Staff will share
vocabulary strategies with their colleagues
and share data that indicates it is an
effective strategy

e Teacher Self-Assessment and Reflection-
three times a year staff will complete a self
assessment regarding vocabulary
instruction in their classroom and its
effectiveness.

Timeframe

e Quarterly school wide review of vocabulary
artifacts

e Every 6-8 weeks analysis of student work in
Monday SIP PLC

e Three times a year, teachers will complete a
self assessment/reflection regarding their
vocabulary practices in Monday SIP PLC

Implementation Leads
e Building and Math Leaders
e Principal and Assistant Principal

Resources Utilized
e SIOP “Making Content Comprehensible”
book
e SIOP “99 Ideas and Activities for Teaching
English Learners” book
e “The ELL Teachers Toolbox” book
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Practice #2
Subgroup

Ensure that ML and IEP students
have equitable access to the core
curriculum in its second year of
implementation across all grade
levels.

Implementation Steps:

Access: Math teachers will ensure
that ML and IEP students have
consistent access to the core
curriculum.

Focus: All SMS teachers will include
ML and IEP students as a focus group
in their Student Growth Goal (SGG
3.1).

Growth Measurement: Math teachers
will monitor and document growth for
ML and IEP students on priority Math
standards for SGG and in daily
classroom instruction.

Instructional Strategies: Math
teachers will identify, implement, and
share strategies that support ML and
IEP student access to grade-level
content which will include focus on
vocabulary and student active
engagement strategies.

Data Measures

e PLCs notes documenting strategy sharing

e Classroom walkthroughs to assess
framework continuity, and supports for ML
and |IEP students

e Student Growth Goals focused on ML or
IEP students which will include IAB and
formative assessments linked to priority
standards

Timeframe

e August- Sept: implement core curriculum in
all math classes; identify ML and IEP
students of focus for Student Growth Goal
(SGG)

e September- June: Weekly math PLC
meetings where math teachers will
collaborate on the framework

e October - March: monthly admin progress
monitoring of PLCs, mid year review of
student growth data

e April - May: analyze Student Growth Goals

Implementation Leads
e Math, ML and SPED Leaders
e Principal and Assistant Principal

Resources Utilized
e Math core curriculum
e |ABs and classroom formative assessments
e Student Growth Goal action plan

Mid-Year Reflection

This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the

school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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Grade Band Common Goal: Measure of Student Progress #4

SCHOOL CHOICE: 2B. Percent of students with positive perceptions of safety, academic support,
academically-focused learning environment, and teacher-student trust.

Identified Challenge: Sumner Middle School maintains highly consistent attendance systems, including
weekly data reviews, counselor meetings, family outreach, and attendance contracts. Despite these strong
Tiered supports, regular attendance remains steady at 65%, and students with IEPs continue to attend less
consistently (63%) than their peers. The challenge lies not in tracking or communication, but in sustaining
engagement for students facing ongoing academic, emotional, or health-related barriers that contribute to
chronic absence.

Theory of Action: If staff strengthen Tier || engagement supports that build student motivation, connection,
and accountability—while maintaining consistent family partnership—then overall attendance will improve,
and fewer students will reach chronic absenteeism levels.

hoolwi n By June 2026, the percentage of students attending regularly (90% or
Proficiency Goal(s): higher) will increase from 65% to 75%, as measured by Skyward

attendance data.
S.M.A.R.T (Specific, Measurable,

Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

Highest Leverage Subgroup By June 2026, the percentage of students with IEPs attending regularly
Student Proficiency Goal(s): (90% or higher) will increase from 63% to 75%, as measured by

Skyward attendance data.
S.M.A.R.T.L.E. (Specific, Measurable,

Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and

Equitable)
How will we get there?
Evidence-Based Practices Monitoring of Evidence-Based Practices

What evidence-based “measurable” practices will you What data will be reviewed, when, and by whom to

implement in order to have an impact toward reaching this | determine evidence of student learning resulting from
goal? the practice? What resources are needed?
Practice #1 | Description & Rationale: Data Measures/Timeline
Schoolwide | Counselors and administrators will
provide targeted Tier Il supports that Using Homeroom, analyze attendance data/rates

emphasize motivation, belonging, and monthly and share with the KCT Team

accountability through attendance
success meetings, goal-setting, and
short-term mentorship.

e Percent of students attending regularly
(90%+).

e Percent of students identified as chronically
absent (10%+ missed)
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Implementation Steps:

Identify students with 5+
absences per month for Tier Il
(Kid Concern Team (KCT)
meetings).

Conduct Attendance Success
Meetings focused on reflection,
problem-solving, and
goal-setting.

Assign check-in mentors) for
regular connection and
encouragement.

Provide recognition and positive
reinforcement for improved
attendance.

Monitor progress weekly
through the KCT, Attendance
and counselor case notes.

Students with Tier Il interventions
completed per week.

Percent Timeline / Lead / Resources:

Lead: Assistant Principal, Counselors,
Attendance Team

Timeline: weekly review

Resources: Counselors, mentor program,
positive recognition funds

Practice #2
Subgroup

Description & Rationale:

Establish consistent collaboration
between special education teachers,
counselors, and families to address the
unique attendance barriers faced by
students with IEPs. Support will focus
on individualized attendance planning,
academic flexibility, and emotional
safety at school.

Implementation Steps:

Hold monthly data reviews as
part of our MDT meetings
between special education and
counseling staff to identify
students with IEPs at risk for
chronic absenteeism.

Include attendance goals and
support within IEP meetings
when applicable.

Conduct family outreach and
problem-solving meetings for
students with multiple
absences.

Coordinate wraparound
supports (mental health,
transportation, health plans).

Data Measures:

Through Homeroom, analyze |IEP attendance
monthly and share with the MDT Team

% of students with IEPs attending regularly
(90%+).

%of students with IEPs on chronic absence
list (10%+).

% of students with IEPs receiving
coordinated attendance support.

Timeline / Lead / Resources:

Lead: Assistant Principal, Special
Education Lead, Counselors

Timeline: Fall 2025 — ongoing
Resources: |EP collaboration time, family
engagement support, data dashboards
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e Conduct re-entry meetings
following extended absences to
plan academic catch-up and
emotional re-engagement.

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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School Specific Goal: Measure of Student Progress #1

SCHOOL CHOICE: 2C. Percent of students with access to emotional, behavioral, mental, and physical
health supports.

Identified Challenge:

While the majority of Sumner Middle School students report feeling safe (82%) and hopeful about their future
(81%), nearly one in five students remain neutral or uncertain in these areas. This indicates that a portion of
our students—particularly those navigating social pressure, online influences, or limited self-efficacy—may
not feel fully connected or confident within the school environment. Adolescent developmental factors such
as heightened social awareness, peer dynamics, and the growing impact of social media contribute to these
perceptions. In addition, limited exposure to career pathways and goal-setting experiences may leave some
students feeling unprepared or unsure about their future.

Theory of Action: If Sumner Middle School intentionally strengthens systems that foster belonging, safety,
and future readiness—by providing structured opportunities for relationship-building, digital citizenship
education, goal-setting, and career exploration—then students will develop stronger self-efficacy, confidence,
and a clearer sense of purpose. As a result, the percentage of students reporting that they feel safe and
hopeful about their future will increase, reflecting a more equitable and supportive learning environment for
all.

Schoolwide Student Proficiency | By June 2026, the percentage of students reporting that they feel safe
Goal(s): at school will increase from 82% to at least 88% on the Needs
Assessment Survey.

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and

Timely/Time-bound) By June 2026, the percentage of students reporting that they feel

hopeful and confident about their future will increase from 81% to
at least 87% on the Needs Assessment Survey.

CEE survey data will continue to show growth in students’ sense of
safety, maintaining or exceeding an 8% annual increase over 2024
baseline levels.

Highest Leverage Subgroup By June 2026, the percentage of students reporting that they are
Student Proficiency Goal(s): neutral or disagree about feeling safe at school will increase from
82% to 90% on the Needs Assessment Survey.

S.M.A.R.T.I.E. (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

How will we get there?
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Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching this

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting from

that promote safety and belonging for
all students, we will also take
intentional action to identify students
who indicated feeling neutral or unsafe
on the survey. A member of the office
or support team will personally connect
with each of these students to listen,
build trust, and collaborate on
strategies to help them feel safe and
supported at school.

goal? the practice? What resources are needed?
Practice #1 | Students will engage in structured Data Measures: Guidance office needs
Schoolwide | goal-setting, reflection, and assessment
future-readiness lessons that connect
academic progress to personal Timeframe: Administer the survey in October 2025
aspirations. Teachers will guide and February 2025
students in setting and tracking o
academic and personal goals. These Lead: counselors, dean, administrators
goals will include considering careers R ‘Needs A ; Advi
and options for high school and esources:Needs Assessment survey, Advisory
lessons, EverFi program, high school and beyond
beyond. ) .
materials including pennants, labels, etc:
Practice #2 | While Sumner Middle School will Data Measures: Guidance office needs
Subgroup | continue to strengthen Tier 1 supports | assessment

Timeframe: Administer the survey in October 2025
and February 2025

Lead: counselors, dean, administrators

Resources:Needs Assessment survey

Mid-Year Reflection

This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the

school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Comprehensive Mid-Year Reflection Questions

The following section is an overall reflection on mid-year findings as documented in the five goals in the
school improvement plan and is meant to inform decision-making about progress toward the achievement of
goals for the remainder of the school year. Use of these questions can help show the impact of current
high-leverage evidence-based practices (interventions, activities, or strategies) and/or provide data-informed
adjustments within implementation cycles.

1. How did you identify and respond to equity needs for specific student groups, from the beginning of
the year to the middle of the year, (particularly when it comes to eliminating opportunity gaps and
supporting those students in your learning communities who are most marginalized) and what
specific data did you use to inform your decision making?

Please share an example of your progress in narrowing opportunity gaps. What strategies will the
school implement, or continue to implement, to enhance equity between now and the end of the
year?

2. Which evidence-based practices (interventions, activities, or strategies) being implemented are
having the largest impacts on positively improving student outcomes and your high-priority SMARTIE
goals? Describe what is contributing to the success of this work.

For each goal that is not on track, what adjustments will be made to increase the chances that the
school will meet the goal?

Back to Table of Contents
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Comprehensive End-of-Year Reflection Questions

This section is a summary reflection on end-of-year findings as documented in the five goals in the school
improvement plan and can be used to inform decision-making about developing SMARTIE goals and
evidence-based practices (interventions, activities, or strategies) for your 2026-27 SIP. The purpose of these
reflective and guiding questions is for school leadership teams to engage in practicable and sustainable
planning processes.

1. In school year 2025-26, how did you identify and respond to equity needs for specific student groups,
from the middle to the end of this school year, (particularly when it comes to eliminating opportunity
gaps and supporting those students in your learning communities who are most marginalized) and
what specific data did you use to inform your decision making?

Please share an example of progress made in narrowing opportunity gaps and the plan to sustain
and build on the improvements as you transition into supports for your 2026-27 SIP.

2. Describe the progress made toward your SMARTIE goals. Describe what led to or is leading to the
achievement of the goals.

3. How did at least one of the activities documented in your SIP positively impact student achievement
in pursuit of its associated SMARTIE goal?

4. How did you respond to and adjust for challenges as you made progress toward your SMARTIE
goals? Please describe at least one specific challenge and adjustment to that challenge.

5. How will the adjustments or modifications in addressing the challenge(s) detailed above inform your
school improvement planning process and preparation for the school year 2026-27? How will you
utilize available and additional sources of data in the planning process? Please describe what you
have learned and how the appropriate data sources you have identified will guide your planning for
2026-277

Back to Table of Contents
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