Strategic School Improvement Planning 2025-2026
for

Sumner Early Learning Center

Sumner-Bonney Lake School District

Our Promise:

Our promise in the Sumner-Bonney Lake School District is to know, value, and support every student,
helping them graduate ready to pursue a promising future. The SBLSD promise comes with a commitment
to promote a district culture of fair and inclusive practices, where each student receives equitable access to
the opportunities, resources and supports to succeed and thrive. Achieving this commitment honors our
deeply held belief that EQUITY is achieved when each student receives what they need to graduate prepared
for success after high school.

Our plan incorporates an emphasis on the following characteristics of highly effective schools:
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Stakeholder Involvement
Our plan has been reviewed and endorsed by the following:

Clear and Shared Focus

High Standards and Expectations

Effective School Leadership

High Levels of Collaboration and Communication

Curriculum, Instruction and Assessment Aligned with Standards

Frequent Monitoring of Teaching and Learning Focused Professional Learning
Supportive Learning Environment

High Level of Community and Parent Involvement

Phase: Date(s): Persons Involved: Notes:
Data Analysis 8/27/25 All Certificated and Data Carousel to analyze 24-25 district and ELC
Paraeducator Staff data
10/17/25 SIP Certificated Day Revisit Data Carousel and analyze fall

benchmark data to draft goals for 25-26 SIP

Develop/Refine | Ongoing ELC Leadership Team | Ongoing input during weekly Leadership and
Building Leader meetings

Staff Review 11/12/25 Staff Meeting-review Final input

Parent Review | 11/19-11/25 | Teachers/Parents Connected to student growth goals for the school
year

District Review

WSIF Cycle 3 Identification

Support Status: Foundational Supports
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The Sumner Early Learning Center community welcomes Daffodil Valley Kindergarten, Maple
Lawn Kindergarten, Kindergarten Developmental Learning Center, District Preschool and
> Childcare Programs, Childfind, and a district Self-Contained Preschool to provide a

EARLY LEARNING CENTER | . . . . . . iy .

. — collaborative space focusing on creating innovative learning opportunities designed for the
- unique needs our youngest students.
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Our Mission

To provide children with developmentally appropriate, individualized, and responsive educational experiences to empower
each one to be curious, joyful, and influential learners.

Our Vision

That each and every child, regardless of their background, reaches their full potential with a strong foundation and graduates
from high school with the skills and knowledge needed for success in career, college and life.

Our Guiding Principles:

We believe all children are capable, competent learners and thrive when:

Each child’s differences in needs, skills and abilities are recognized and supported as they develop as individuals.
Each child is provided accessible opportunities to learn through active participation, discovery, interaction, creativity,
problem-solving, language, conversation, and play.

Each child has secure relationships with adults in environments that are safe, positive, play-based, age-appropriate,
and balanced between independence and structure.

Each child’s own language is valued for the contribution it makes to their learning and that of others and they can
participate in decisions that affect them.

Adults understand that each child communicates through their behavior, so that they can respond and help find
positive ways for them to communicate their needs to others,

Previous early learning experiences are honored and each child is given the time, space and support to acclimate to
a public school setting.

Families are empowered as children’s first and most important teachers.

Families, schools and communities collaborate and are involved in shared decision making to support each child’s
growth and development.

Educational leaders have a deep understanding of child development, cultural responsiveness, and instructional
practices to effectively support, align resources, and advocate for teachers, staff, families and students.

All staff are committed to continuous learning and professional growth to model lifelong learning for children.

Sumner Early Learning Center - 1500 Willow St. Sumner, WA 98390 - 253.891.4650 - elc@sumnersd.org

Page 2




Where are we now?

The Sumner-Bonney Lake Strategic Plan guides the work of school improvement plans. By adhering to the
goals embedded within the plan, we achieve district-wide alignment, maintain a focus on data-driven analysis,
and set a clear direction for the individual needs of each building.

Administrators lead this work by conducting a comprehensive needs assessment involving input from a wide
range of stakeholders including staff, students, families, and community members. Based on an extensive
review of data, each building is responsible for identifying goals that support the strategic plan.
Evidence-based practices are selected to make sure each goal is properly executed with measurable
outcomes. To monitor the effectiveness of implementation, buildings will engage in cycles of continuous
improvement and monitor and adjust accordingly.

Below is a summary that highlights the strengths and areas for improvement related to goals in the strategic
plan.

Comprehensive Needs Assessment

Content Area: mm f Data Analysi
Literacy
Data Sources Analyzed
nn | Ari
e Aimsweb: Letter Naming Fluency (LNF) and Letter Word Sound Fluency
Goal 1: Success in the Early (LWSF)
Years

e Aimsweb “light green” data band vs. “dark green/blue” data band within
Goal 3: percentage of students in “low risk” category in fall/winter/spring
Academically-Prepared ESGI: Letter sounds assessment
Critical Thinkers WAKids: Kindergarten readiness data
CKLA Unit Assessments: Early literacy skills
Additional Context: Review of early childhood programs (ECAEP) and
Childfind participation
e Multiple data systems (screeners, diagnostic tools, and curriculum-based
assessments) were analyzed to provide a well-rounded picture of early
literacy and readiness skills.
e School Improvement Results (2024—2025):
o 87% of all students (130) met or exceeded the LWSF goal,
surpassing the SIP goal of 85%.
o 83% of Multilingual Learners (MLs) met or exceeded the LWSF
goal, exceeding the SIP goal of 75%.
o 18% of Kindergarten students (26) were identified in the ELB
High Risk category in Spring 2025 — the goal was 10% or less.
This remains a priority area for 2025-26, requiring targeted

Goal 4: Elimination of
Dispatrities in Student
Access and Success
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efforts to strengthen early literacy instruction and intervention
strategies within the ELB AIMS assessment framework.

Key Findings and Themes

Parity between both valley elementary schools: Students entered with
similar skill levels this year.

Overall higher scores: This year’s incoming group of Kindergarten
students performed higher than previous years.

Early Learning Impact for both elementary schools: Increased access to
preschool programs, early intervention (Childfind, ECAEP), and classes
for parents like Ready! for Kindergarten are likely improving readiness.
Slight Variations: Some groups entered slightly lower in LWSF and LNF,
indicating areas for continued monitoring.

Focus Area: Despite overall improvement in LWSF, the ELB High Risk
percentage highlights a need for stronger foundational literacy supports,
particularly phonemic awareness and early decoding skills.

Disproportionality and Impacted Groups

Emerging data shows some disproportionality among:

Multilingual Learners (MLs): Lower performance trends in LNF and
LWSF compared to peers.
Students without preschool access: Continued lower readiness scores.

Possible Root Causes of Inequities

Changing Demographics: Shifts in population and community
composition affecting readiness trends.

Access Gaps: Not all students have equal access to high-quality
preschool or language supports.

Language Barriers: Increased number of ML students with limited
access to early language development resources.

Systemic Factors: Differences in early identification and intervention
opportunities prior to kindergarten entry.

Mathematics

nn

| Ar

Data Sources Analyzed

AIMS Early Numeracy Composite Score
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Goal 1: Success in the Early
Years

Goal 3:
Academically-Prepared
Critical Thinkers

Goal 4: Elimination of
Disparities in Student
Access and Success

Aimsweb measures: NNF (Number Naming Fluency), QTF (Quantity
Total Fluency), and CA (Concepts and Applications)
Aimsweb “light green” data band vs. “dark green/blue” data band within
percentage of students in “low risk” category in fall/winter/spring
ESGI: Number identification
WAKIds: Kindergarten readiness data
Multiple data sources informed findings: quantitative (AIMS, ESGI) and
qualitative (pacing analysis & how to support more growth in Concepts
and Applications on AIMSweb).
School Improvement Results (2024—-2025):
o 87% of all students (130) met or exceeded expectations in Math
— surpassing the SIP goal of 85%.
o 78% of students identified as Multilingual Learners (ML) met or
exceeded expectations — surpassing the SIP goal of 75%.
o 17% of Kindergarten students (25) were identified as “High Risk”
in Early Numeracy Benchmark (ENB) in Spring 2025 — the SIP
goal was 10% or less, indicating an area of focus for 2025-2026.

Key Findings and Themes

Parity between both valley elementary schools: Students entered with
similar skill levels this year.

This cohort is performing higher than previous years, suggesting
improved early numeracy readiness.

Ongoing curriculum familiarity in the second year of implementation is
strengthening instruction.

Math Lead Teacher participation in district training provides targeted
instructional guidance to ELC teachers.

SIP Math outcomes indicate strong overall achievement but highlight
continued focus needed for early numeracy risk reduction (ENB High
Risk).

SIP 24-25 Math outcomes revealed that our intentional focus on
progress monitoring QTF and targeting interventions to support our
students with “light green” QTF data points winter to spring made a
significant and positive impact for all learners. (120 of the 130 students
meeting the spring ENB benchmark were “green/blue” for QTF and 11
were “light green”).

We have noted that the Concepts and Applications data point is
negatively impacting the Aimsweb overall ENB student growth data
point. (Students remaining in the “moderate to high risk” data bands
have shown lower than average CA scores.) Progress monitoring for CA
is not something that is built into the Aimsweb system and it is also not
something that is clearly assessed in Eureka math for Kindergarten.
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Disproportionality and Impacted Student Groups

Potential disproportionality observed among Multilingual Learners (ML
students) due to limited access to language supports.

Changing demographics (increased preschool access and Childfind
identification) are influencing performance trends.

Although ML students met SIP goals, their overall performance remains
below the all-student average, suggesting a continuing equity gap.

Possible Root Causes of Inequities

Demographic shifts resulting in different student needs and
backgrounds.

Inconsistent access to language development supports for incoming ML
students.

Variability in preschool experiences, leading to uneven readiness levels.
Instructional pacing adjustments (skipping lessons) may inadvertently
impact foundational learning for certain groups.

Discipline

Goal 4: Elimination of
Disparities in Student
Access and Success

Connected Goal Area:

Data Sources Analyzed

SWIS (School-Wide Information System) discipline data.
Teacher-entered behavior logs and referrals.

Recess All-Stars recognition data.

Implementation data from the PurposeFull People curriculum.
Observations from Tier 1 instruction collaboration (SEL Specialists).
Bullying lesson documentation (School Counselor).

Comparison of behavior patterns between current and previous school
years.

Variety of Sources

Both quantitative (SWIS data, referral counts, time/place frequency) and
qualitative (teacher observations, curriculum implementation feedback)
data were used.

Data represents multiple environments (classroom, playground, recess)
and timeframes (daily, weekly, annual comparisons).

Key Findings and Themes

Most common locations: Classroom and playground show the highest
number of behavior incidents.
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e Most common times: Midday is the most frequent time for behavior
referrals.

e Recess trends: Certain recess groups experience higher rates of
behavioral incidents.

e Day patterns: Wednesdays continue to be a heavy referral day
(consistent with last year); Thursdays were highest last year, now
Fridays show the greatest number of referrals.

e Implementation variance: Differences in data entry between teachers
and administration have impacted consistency and accuracy.

e Positive trends: PurposeFull People curriculum and Character Trait
Awards have strengthened Tier 1 behavioral supports and positive
reinforcement systems.

Disproportionality in Data

e Preliminary analysis suggests possible disproportionality in discipline
referrals across certain student groups (e.g., by Hives, recess group, or
other demographics).

e Because we have new Kindergarten students and new data each fall,
additional data review and monitoring throughout the school year is
needed to determine whether specific subgroups are overrepresented in
referrals each year.

Behaviors Leading to Discipline

e Common behaviors include disruptions in class, disrespect, and conflicts
during unstructured times (especially recess and playground
interactions).

e Playground incidents often involve peer conflict or failure to follow
established expectations.

Possible Root Causes of Inequities or Disproportionalities

e Inconsistent SWIS data entry and tracking across staff (variation in
teacher vs. admin input).

e Shifts in systems and expectations as teachers have begun taking
greater responsibility for SWIS data input this year.

e Limited alignment or clarity on student behavioral expectations during
unstructured times (recess, transitions).

e Need for continued staff training and calibration on behavioral
expectations, interventions, and data usage.

e Social-emotional skills still developing for Kindergarteners —
necessitating stronger Tier 1 support and reinforcement through the
PurposeFull People curriculum.

Next Steps/Implications

e Strengthen SWIS data alignment and consistency across all staff.
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Continue to implement and evaluate the PurposeFull People curriculum
and character recognition systems.

Provide ongoing professional development for teachers on Tier 1
behavior supports and equitable discipline practices.

Monitor data monthly to identify emerging patterns and address
disproportionality early.

Social-Emotional

Connected Goal Area:

Goal 2: Nurtured, Engaged,
and Empowered Students

Data Sources Analyzed

Universal Screener results (social-emotional and behavioral data)
Office discipline referrals and SWIS behavioral incident reports
Teacher observations and anecdotal notes

Feedback from PurposeFull People lessons and student participation
“3 Bees” behavior system data (Bee Safe, Bee Kind, Bee Helpful)
Character Trait Award nominations and recognitions

Recess All Stars recognition for being “safe, kind, & helpful.”
Counseling data from Tier 1 and bullying prevention lessons (SEL
Specialist and School Counselor work)

Variety of Data Sources

Both quantitative (screener, referral data) and qualitative (teacher
feedback, award nominations) sources were analyzed.

Data reflects multiple perspectives: academic, behavioral, and
social-emotional indicators.

Key Findings and Emerging Themes

Increase in externalizing behaviors compared to two years ago; trend
continues upward.

Students respond positively to 3 Bees reminders; consistent
reinforcement reduces behavior incidents in class and out at recess.

PurposeFull People curriculum is supporting social-emotional growth
and fostering positive character traits.

Character Trait Awards promote recognition and celebration of positive
behavior, reinforcing expectations.

Collaboration between SEL Specialists has strengthened Tier 1 SEL
instruction across classrooms.

Bullying lessons by School Counselor have increased student
awareness and reporting of concerns.

Disproportionality Observed

Data suggests disproportionate referrals among certain student
subgroups (e.g., boys, students with IEPs, or students from economically
disadvantaged backgrounds).
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e These groups are more frequently referred for externalizing
behaviors such as defiance, disruption, and physical aggression.

Student Groups Most Impacted

Male students show a higher rate of discipline referrals than females.
Students receiving special education services have higher behavioral
incident rates.

e Economically disadvantaged students may experience elevated stress
levels contributing to behavioral challenges.

Specific Behaviors Leading to Discipline

Off-task or disruptive classroom behavior
Physical or verbal aggression toward peers
Defiance or non-compliance with adult direction
Inappropriate language or peer conflict

Possible Root Causes of Inequities/Disproportionalities

e Limited access to proactive SEL supports or individualized regulation
strategies for high-need students

e Environmental or home stressors influencing student regulation and
engagement
Inconsistent implementation of Tier 1 strategies across classrooms
Need for continued professional development in culturally responsive
behavior support

e Gaps in early intervention for emotional regulation and coping skills

Systems and Supports in Place

e 3 Bees Framework: Consistent behavior expectations and
reinforcement across school settings

e PurposeFull People Curriculum: Explicit SEL instruction aligned to
monthly character traits

e Tier 1 SEL Collaboration: SEL Specialists co-leading planning and
instruction support
Bullying Prevention: Targeted lessons delivered by School Counselor
Recognition Systems: Monthly Character Trait Awards to celebrate
positive behavior and model expectations, 10-Frame Bee Dots, and
Recess All-Stars

Attendance:

Connected Goal Area:

Data Sources Analyzed

e District attendance reports for the 2024—-2025 school year
e Monthly attendance monitoring data
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Goal 2: Nurtured, Engaged,
and Empowered Students

e Subgroup attendance reports (including McKinney-Vento, special
education, multilingual learners, etc.)
Communication records through ParentSquare
Intervention program data on students with academic progress impacted
by absences

Variety of Sources Used

e Both quantitative (attendance rates, subgroup comparisons) and
qualitative (communication logs, intervention feedback) data were
analyzed.

e Data sources reflect a comprehensive look at student attendance
patterns, family engagement, and intervention effectiveness.

Key Findings and Emerging Themes

e Significant attendance discrepancies exist among subgroups of
students.

e Out of our subgroups, McKinney-Vento students demonstrated the
highest percentage of “chronic or severe” attendance data in 2024-2025

e The school’'s monthly attendance monitoring system effectively improved
communication and follow-up with families.

e Positive, proactive family communication about attendance through
ParentSquare increased awareness and slightly improved overall
attendance rates.

e Despite targeted interventions, chronic absenteeism continues to impact
student learning outcomes, particularly foundational skills such as letter
sound knowledge.

Disproportionality in Data

e Disproportionate attendance rates were observed between
McKinney-Vento students and the general student population.

e Additional disparities may exist among other subgroups (e.g.,
economically disadvantaged or students with disabilities), though
McKinney-Vento remains the most impacted.

Student Groups Most Impacted

e McKinney-Vento (homeless) students
e Students with chronic health issues or transportation barriers
e Students experiencing housing or economic instability

Behaviors or Circumstances Affecting Attendance

e Excessive absences due to unstable housing or family mobility
e Health-related absences and confusion about iliness-related attendance
policies
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Limited family access to transportation and consistent communication
channels

Possible Root Causes of Inequities or Disproportionalities

Socioeconomic and housing instability leading to inconsistent
attendance

Health and wellness barriers that limit daily attendance

Lack of consistent access to transportation or family resources
Systemic barriers preventing equitable family engagement and follow-up
Attendance messaging may not fully address the contextual challenges
faced by vulnerable student groups

Summary Insight

Attendance initiatives have yielded incremental improvements, but
systemic inequities persist, particularly affecting McKinney-Vento
students.

Continued focus on targeted interventions, family engagement, and
wraparound supports will be critical to reducing attendance gaps and
improving student outcomes.
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What’s the process we’ll use to determine effectiveness?

After schools complete a comprehensive review of building based data, goals will be firmly established. Goals
will include benchmarks for learning, frequently measure progress toward established targets, and determine
next steps in order to improve instructional practice and student learning. A results-oriented cycle of inquiry
will be implemented to provide buildings with a framework for continuous improvement.

- What changes are to be made?
- Next cycle?

The Plan, Do, Study, Act Cycle

PLAN:
- Objective
- Predictions
- Plan to carry out the cycle (who,
what, where, when)
- Plan for data collection

DO:
- Carry out the plan
- Document observations
- Record data

ACT:

STUDY:
- Analyze data
- Compare results to predictions
- Summarize what was learned

Source: OSPI Academic and Student Well-Being Plan: Planning Guide 2021

Goal: Table of Contents

# | Strategic Plan Goal Title

Measure of Student Progress

Equity Looks Like

1 | K-12 Common Goal
Goal 4: Elimination of Disparities
in Student Access and Success

4C. Percent of students with suspensions
and expulsions

2 | K-12 Common Goal
Goal 4: Elimination of Disparities
in Student Access and Success

4B. Percent of underperforming student
groups making continuous progress
through tiered academic supports to close
achievement gaps in reading/literacy

3 r Ban mmon |
Goal 4: Elimination of Disparities
in Student Access and Success

4B. Percent of underperforming student
groups making continuous progress
through tiered academic supports to close
achievement gaps in mathematics

Every Student, regardless of
background or circumstance, is
assured of non-prejudicial
treatment and needs-based
resources to meet cognitive and
behavioral expectations.

4 | Grade Band Common Goal
Goal 1: Success in the Early
Years

1D: Percent of students attaining
grade-level proficiency in Reading by
Grade 3

5 | School Specific Goal
Goal 1: Success in the Early

Years

1D: Percent of students attaining
grade-level proficiency in Mathematics by
Grade 3

Every student, regardless of
background or experience, can
access opportunities and
experience success in acquiring
the academic and
social-emotional skills for a
successful transition out of Grade
3.
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On the following pages, continuous improvement plans are outlined for the K-12 Common Goal, the Grade
Band Common Goal and, if applicable, the School Specific Goal for the 25-26 school year.

K-12 Common Goal: Measure of Student Progress #1
4C. Percent of students with suspensions and expulsions.

Identified Challenge: Universal Screener data from Spring 2025 indicated elevated levels of disruptive
and defiant/oppositional behaviors among Kindergarten students. This trend persisted in Fall 2025, with
approximately 10% of Kindergarten students identified as at risk for disruption or defiance. These
behaviors—such as difficulty following directions, refusal to participate in classroom activities, and actions
that interrupt instruction—negatively impact Kindergarten students’ ability to engage in learning, build
positive relationships with peers and teachers, and develop essential self-regulation and problem-solving
skills necessary for school success.

Theory of Action: If we implement targeted, proactive behavioral interventions for all Kindergarten
students— including consistent positive reinforcement, social-emotional learning (SEL) through PurposeFull
People, collaborative staff support, restorative practices, and Multi-Tiered Systems of Support (MTSS)—then
students will develop stronger emotional regulation, listening, and cooperation skills. As a result, we will see

a reduction in disruptive and oppositional behaviors, increased positive peer interactions, and more
productive, respectful classroom environments that support learning for all students.

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

Schoolwide Student Goal(s):

By February 2026, the number of students identified as at risk for
Disruption and/or Defiance/Opposition behaviors will decrease from
15 students to 10 students, as measured by the Winter Universal
Screener. This goal will be achieved through targeted behavioral
interventions, consistent implementation of positive behavior supports,
and ongoing progress monitoring. Achieving this reduction will
contribute to improved student engagement, a more positive school
climate, and alignment with our overall behavioral support goals.

Highest Leverage Subgroup

Student Goal(s):

Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

S.M.A.R.T.I.E. (Specific, Measurable,

By February 2026, students who scored a 3 or 4 on Disruptive
Behavior and/or Defiant/Oppositional Behavior on the Fall 2025
Universal Screener will decrease their score by at least 1 point.

Targeted, culturally responsive supports will be implemented to ensure
equitable progress across all student groups, particularly those
historically over-identified for behavioral concerns.
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How will we get there?

Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching this
goal?

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting from
the practice? What resources are needed?

Practice #1
Schoolwide

Implementation of PurposeFull
People in Kindergarten — an
evidence-based social-emotional
learning (SEL) curriculum that
supports young learners in developing
foundational skills such as attentive
listening, following directions,
recognizing and naming emotions,
demonstrating kindness and respect,
cooperating with peers, and
contributing to a positive classroom
environment.

Implementation Steps

e Training of all staff on
Purposefull People during
August staff training days

e SEL Specialist delivers all
GROW lessons offered through
the PurposeFull People
curriculum.

e Classroom Teachers
supplementing SEL time using
PurposefFull People Connect,
Respond, and Circle Prompts
to extend learning and
reinforce daily SEL practice.

e Learning Specialist utilizing
Purposefull People and Zones
during small groups

e School Counselor delivering
anti-bullying and awareness
lessons from the PurposeFull
People curriculum.

e Monthly Student
Celebrations recognizing the
trait of the month highlighted
in the PurposeFull People
pacing guide.

e Professional Development
(PD) Mondays — used for staff
collaboration and calibration

Data Measures: # lessons administered,
Pacing/Implementation Guide, # of students
attending lessons, # minutes SEL being taught,
regular review of online account access & lessons
completed

Timeframe: 2025-26 School Year

Lead: Principal & Counselor

Resources:

https://characterstrong.com/purposefull-people/

Evidence of Implementation

e Lesson plans and classroom schedules
include designated PurposeFull People SEL
instruction.

e SEL Specialist, Counselor, and classroom
teacher collaborate on lessons being
delivered.

e Agendas and notes from PD Mondays
demonstrating ongoing staff collaboration
around SEL.

e Documentation of monthly student
celebrations and recognition activities.

e Observations and walkthroughs showing
evidence of SEL instruction and student
engagement.
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https://characterstrong.com/purposefull-people/

with the PurposeFull People
curriculum and pacing
calendar.

e Staff practicing “Connection”
activities at the beginning of
meetings to support adult
connection and positive culture

e Informal observations of
classroom SEL lessons by
administrator

Practice #2 | Tiered Behavioral Support through | Data Measures: Attendance, SWIS Referrals,

Subgroup | MTSS and MDT Problem-Solving Universal Screener, Fidelity Data, SIMS
To ensure equitable progress toward intervention Matching
reducing disruptive and Timeframe: September 5, 2025- February 28,
defiant/oppositional behaviors 2026.
(SMARTIE Goal), students identified | Lead: Principal & Counselor
as level 3 or 4 on the Fall 2025 Resources: Universal Screener, SWIS, SIMS

Intervention Matching Tool, MTSS Protocol, MDT
Referral Form, teacher feedback

Universal Screener will receive
targeted, data-driven, and culturally
responsive interventions through the
MTSS or MDT process.

Implementation Steps Evidence of Implementation

|dentify Students of Concern; e Reduction in the number of students scoring

e Use Fall Universal Screener 3 or 4 on disruptive/defiant behaviors by

February 2026.
data to identify Kindergarten M .
. e Decrease in SWIS referrals for target
students scoring 3 or 4 on .
behaviors.

Disruptive or
Defiant/Oppositional
Behaviors.

e Verify accurate and unbiased
identification by reviewing
screening data through an
equity lens (e.g., examine
patterns by race, disability
status, and socioeconomic
factors).

e Evidence of consistent intervention
documentation in MTSS and MDT records.

e Increased teacher self-efficacy in managing
behaviors (via PD reflections or surveys).

MT MDT Problem-Solving:

e For general education
students: bring identified
students through the MTSS
process to design and monitor
tiered interventions.
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For students in special
education evaluation: utilize the
MDT process to identify
barriers and interventions
aligned with individual needs.

Intervention Implementation:

Implement Counseling Small
Group Interventions focused
on social-emotional learning
(SEL), emotion regulation, and
conflict resolution.

Deliver Kelso’s Choices
lessons schoolwide through the
counselor to promote positive
decision-making and
self-management skills.

Match students with
appropriate supports using
SIMS behavior intervention
matching tools for precision
targeting.

Ongoing Monitoring &

Collaboration:

Staff calibration and use of
SWIS referral data to monitor
trends and reductions in
disruptive or defiant behaviors.
Engage in Collaborative
Problem-Solving PLCs to
review student progress,
analyze intervention
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Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the
school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Grade Band Common Goal: Measure of Student Progress #2

SCHOOL CHOICE: 1D: Percent of students attaining grade-level proficiency in Reading by Grade 3

Identified Challenge: In fall 2024, 68% of kindergarten students were identified as at risk on the Aimsweb
Early Literacy Benchmark (ELB), with 44% categorized as high risk for not meeting spring benchmarks. By
spring 2025, the percentage of students at risk decreased to 27%, with 18% still classified as high risk. While
73% of students met the spring benchmark—a significant improvement attributed to consistent, high-quality
instruction—students who began the year lacking kindergarten readiness skills largely remained in the
high-risk category. The SIP goal for 2024—-2025 was to reduce the high-risk group to below 10% by spring,

which was not achieved.

Current fall 2025 ELB data show 51% of students at risk (32% high risk), marking an improvement from fall
2024 with 12% fewer students in the high-risk group. However, students who do not meet kindergarten ELB
standards by spring continue to face widening foundational skill gaps as they enter first grade, making it
increasingly difficult to achieve grade-level reading proficiency by Grade 3.

Theory of Action: Based on our data and root cause analysis, we believe that if we deliver high-quality,
explicit first instruction in letter—sound knowledge using our core curriculum for all students, and implement a
data-driven, responsive system to identify and support students with prerequisite skill needs—including
language development, fine motor, and executive function skills—then nearly all kindergarten students will
enter first grade with the foundational skills necessary to become proficient readers.

Schoolwide Student
Proficiency Goal(s):

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

By Spring 2026, 85% of all kindergarten students will meet or exceed
grade-level benchmark standards in English Language Arts (ELA) as
measured by the AIMSweb Letter Word Sound Fluency (LWSF)
assessment.

Highest Leverage Subgroup

Student Proficiency Goal(s):

S.M.A.R.T.I.E. (Specific, Measurable,

Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

By Spring 2026, 80% of kindergarten students identified as Multilingual
Learners (MLs) will meet or exceed the grade-level benchmark standard
in English Language Arts (ELA) as measured by AIMSweb Letter Word
Sound Fluency (LWSF).

To ensure inclusivity and equity, instructional supports—such as
targeted small-group literacy instruction, culturally and linguistically
responsive teaching practices, and family engagement strategies—will be
implemented and monitored to address opportunity gaps and promote
equitable learning outcomes for all ML students.
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How will we get there?

Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching this

goal?

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting from
the practice? What resources are needed?

Practice #1
Schoolwide

Professional Learning Community
(PLC) meetings will emphasize the use
of student data to inform and guide
instructional decisions based on four
critical questions. The primary goal is
to provide targeted intervention and
support for students who are not yet
meeting proficiency in Letter Word
Sound Fluency (LWSF) and Letter
Naming Fluency (LNF).

Implementation Steps:
e Revisiting SBLSD PLC

Handbook as the guidebook for
our work (August staff training
days & throughout the school
year).

e PLC Monitoring progress twice
a month for LWSF and LNF
starting in November.

e Analysis of WIN+ supports will
occur at least every 6 weeks as
determined by progress
monitoring data.

e At the end of CKLA Unit 5, staff
will do a deep analysis of
student outcomes for mastery
of letter sound
correspondence, decoding, and
encoding using ESGI progress
monitoring (sounds, blending,
dictation) as well district
created ESGI assessments.

e Students at highest risk not yet
mastering will receive
additional support during WIN
Time instruction after the fall
benchmark data has been
analyzed, even though LAP
qualification for Kindergarten
students does not take place
until winter benchmark data is
collected. Teachers will create
a walk to skills system to
address these gaps as needed.

Data Measures: Aimsweb Literacy & ESGI
Timeframe: Fall/Winter/Spring Aimsweb
benchmarking and monthly progress monitoring by
Aimsweb & ESGI

Lead: Intervention Teacher & Principal
Resources: ESGI, Zoo phonics, visuals, mouth
cards, use of mirrors
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e Teaching Staff Professional
Development “reading
foundations” book study: Know
Better, Do Better

Practice #2 | ML students stay with the class during | Data Measures: Aimsweb Literacy & ESGI
Subgroup | WIN time support for language Timeframe: Fall/Winter/Spring Aimsweb
inclusion and also receive targeted benchmarking and monthly progress monitoring by

support (based on fall WIDA resu|ts) Aimsweb & ESGI unit assessments
from our ML para throughout the week. | Lead: Intervention/ML Teacher & Principal

Resources: ESGI, Zoo phonics, visuals, mouth
Implementation steps: cards, use of mirrors

e Building personal relationships
with students and families
(ESGI letters home, regular
progress updates to families,
Fall Family Literacy Night
12/3/25, etc.)

e Fall WIDA data analysis
Elevation access for teachers
PLC support and sharing
resources (GLAD strategies,
etc.)

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the
school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:

Please describe the extent to which this evidence-based practice is being implemented as planned.
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What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:

Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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School Specific Goal: Measure of Student Progress #1

SCHOOL CHOICE: 1D: Percent of students attaining grade-level proficiency in Mathematics by Grade 3

Identified Challenge: In fall 2024, 64% of kindergarten students were identified as at risk for not meeting the
spring Aimsweb Early Numeracy Benchmark (ENB), with 35% classified as high risk. By spring 2025, these
numbers improved—only 28% of students remained at risk, and 17% were still in the high-risk category.
While overall “risk” levels decreased due to consistent, high-quality instruction (resulting in 73% of students
meeting the spring benchmark), students who entered kindergarten without foundational readiness skills
largely remained in the high-risk group by year’s end.

Fall 2025 ENB data indicates that 61% of the current kindergarten cohort is at risk (31% high risk), showing a
slight improvement from the previous year (a 4% decrease in high-risk students).

However, the data also reveals the need to more intentionally monitor progress across the three ENB
components—Number Naming Fluency (NNF), Quantity Total Fluency (QTF), and Concepts & Applications
(CA). The Kindergarten team will prioritize developing consistent strategies for supporting student growth in
the CA component.

Students who do not meet Kindergarten ENB benchmarks by spring tend to carry these skill gaps into 1st
grade, making it increasingly difficult to achieve grade-level proficiency in mathematics by Grade 3..

Theory of Action: Based on our data review and root cause analysis, we believe that if we provide strong
Tier 1 math instruction using our core curriculum for all students, and consistently differentiate through
targeted intervention groups informed by regular progress monitoring, then our kindergarten students will
build a solid foundation in numeracy and be well prepared to transition successfully to first grade.

Schoolwide Student Proficiency | By the spring of 2026, 85% of kindergarten students will meet or
Goal(s): exceed grade-level expectations in mathematics, as measured by the

AIMSweb Quantity Total Fluency (QTF) assessment.
S.M.A.R.T (Specific, Measurable,

Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

Highest Leverage Subgroup By Spring 2026, at least 80% of Kindergarten students identified as
Student Proficiency Goal(s): Multilingual Learners (MLs) will meet or exceed grade-level

expectations in mathematics, as measured by the AIMSweb Quantity
Actionable/Attainable, Total FIu.ency (QTF) as'sessr'nent. Instructional supports'and culturally
Realistic/Results-oriented responsive practices will be implemented to ensure equitable access to
Timely/Time-bound, Inclusive, and high-quality math learning opportunities for all ML students.

Equitable)

S.M.A.R.T.I.E. (Specific, Measurable,
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How will we get there?

Evidence-Based Practices Monitoring of Evidence-Based Practices
What evidence-based “measurable” practices will you What data will be reviewed, when, and by whom to
implement in order to have an impact toward reaching this | determine evidence of student learning resulting from
goal? the practice? What resources are needed?

Practice #1 | Our PLC meetings will have a focus on | Data Measures: AIMSweb QTF

Schoolwide | ysing data to inform and guide our Timeframe: Fall/Winter/Spring Benchmark Testing
decision making for targeted and monthly progress monitoring.
intervention support for students not Lead: Building Learning Lead, Math Lead &
yet meeting learning potential for ENB, | Principal
specifically QTF and CA. Resources: AIMSweb Math QTF data

Implementation
e Using a common data tracking

document, we will monitor
monthly progress for QTF
starting in November

e Using Aimsweb QTF (fluency)
benchmark & progress
monitoring data and ESGI
(number naming & counting)
monthly progress monitoring
data, we will identify students
who would benefit from
additional strategic instruction
and intervention of foundational
math skills during afternoon
WIN block

e 11/10/25 — SIP Professional
Learning Monday for teachers
to focus on Building Thinking
Classrooms & applications in
our Kindergarten setting

e 3/19/26 — Family Math Night
with a focus on take home
activities for QTF practice

Practice #2 | Lesson Study for all three Hives of Data Measures: AIMSweb Math - CA
Subgroup Teachers: Eureka Math Timeframe: Winter Benchmark will be the baseline
lesson...Develop Concepts & data to Spring Benchmark
Applications extensions Lead: Building Learning Lead & Principal
Resources: Eureka Math and Lesson Study
Implementation templates

e The Math Lesson Study for
Kindergarten teacher
teams/hives will focus on the
development and
implementation of “concept and
application” extensions for
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Eureka Math
lessons....designed to enhance
comprehensible input for ML
students. The goal is to
promote deeper conceptual
understanding in mathematics.

e This lesson will be taught to all
students so the ultimate goal is
for all students to show growth
with AIMSweb Math CA.

e Three lesson studies will be
completed during the months of
February and March, 2026.

e Each Hive will debrief with the
other two Hives during the
Monday Kindergarten PLC to
share key “learnings and
insights” from their Lesson
Study experience so the next
Hive can build on what the
previous Hive learned.

e CA extensions activities that
are developed during the
Lesson Study planning can
then be applied to future math
lessons that lead up to the
spring AIMSweb benchmark
testing.

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is the
school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Comprehensive Mid-Year Reflection Questions

The following section is an overall reflection on mid-year findings as documented in the five goals in the
school improvement plan and is meant to inform decision-making about progress toward the achievement of
goals for the remainder of the school year. Use of these questions can help show the impact of current
high-leverage evidence-based practices (interventions, activities, or strategies) and/or provide data-informed
adjustments within implementation cycles.

1. How did you identify and respond to equity needs for specific student groups, from the beginning of
the year to the middle of the year, (particularly when it comes to eliminating opportunity gaps and
supporting those students in your learning communities who are most marginalized) and what
specific data did you use to inform your decision making?

Please share an example of your progress in narrowing opportunity gaps. What strategies will the
school implement, or continue to implement, to enhance equity between now and the end of the
year?

2. Which evidence-based practices (interventions, activities, or strategies) being implemented are
having the largest impacts on positively improving student outcomes and your high-priority SMARTIE
goals? Describe what is contributing to the success of this work.

For each goal that is not on track, what adjustments will be made to increase the chances that the
school will meet the goal?

Back to Table of Contents
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Comprehensive End-of-Year Reflection Questions

This section is a summary reflection on end-of-year findings as documented in the five goals in the school
improvement plan and can be used to inform decision-making about developing SMARTIE goals and
evidence-based practices (interventions, activities, or strategies) for your 2026-27 SIP. The purpose of these
reflective and guiding questions is for school leadership teams to engage in practicable and sustainable
planning processes.

1. In school year 2025-26, how did you identify and respond to equity needs for specific student groups,
from the middle to the end of this school year, (particularly when it comes to eliminating opportunity
gaps and supporting those students in your learning communities who are most marginalized) and
what specific data did you use to inform your decision making?

Please share an example of progress made in narrowing opportunity gaps and the plan to sustain
and build on the improvements as you transition into supports for your 2026-27 SIP.

2. Describe the progress made toward your SMARTIE goals. Describe what led to or is leading to the
achievement of the goals.

3. How did at least one of the activities documented in your SIP positively impact student achievement
in pursuit of its associated SMARTIE goal?

4. How did you respond to and adjust for challenges as you made progress toward your SMARTIE
goals? Please describe at least one specific challenge and adjustment to that challenge.

5. How will the adjustments or modifications in addressing the challenge(s) detailed above inform your
school improvement planning process and preparation for the school year 2026-277? How will you
utilize available and additional sources of data in the planning process? Please describe what you
have learned and how the appropriate data sources you have identified will guide your planning for
2026-277

Back to Table of Contents
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	Data Sources Analyzed 
	●​Aimsweb: Letter Naming Fluency (LNF) and Letter Word Sound Fluency (LWSF) 
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