Strategic School Improvement Planning 2025-2026
for
Bonney Lake Elementary School
Sumner-Bonney Lake School District

Our Promise:

Our promise in the Sumner-Bonney Lake School District is to know, value, and support every student, helping
them graduate ready to pursue a promising future. The SBLSD promise comes with a commitment to
promote a district culture of fair and inclusive practices, where each student receives equitable access to the
opportunities, resources and supports to succeed and thrive. Achieving this commitment honors our deeply
held belief that EQUITY is achieved when each student receives what they need to graduate prepared for
success after high school.

Our plan incorporates an emphasis on the following characteristics of highly effective schools:
Clear and Shared Focus

High Standards and Expectations

Effective School Leadership

High Levels of Collaboration and Communication

Curriculum, Instruction and Assessment Aligned with Standards

Frequent Monitoring of Teaching and Learning Focused Professional Learning
Supportive Learning Environment

High Level of Community and Parent Involvement

A 20 20 2 2 2% 2 2 7

Stakeholder Involvement
Our plan has been reviewed and endorsed by the following:

Phase: Date(s): Persons Involved: Notes:

Data Analysis | August BLE Certificated Staff Whole staff data analysis protocol
Develop/Refine | August Leadership Team Leadership Team Retreat analysis
Staff Review Sept-Nov Admin Team, Building Leadership | Analyzed current reality/data,

Team, Staff summarized data, and identified
professional high-leverage
practices/strategies. Worked in teams
to develop SMART/SMARTIE goals as
well as monitoring plans

Parent Review | Dec PTA Will share with PTA at a general
membership meeting
District Review
WSIF Cycle 3 Identification
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Support Status: Foundational Supports

At Bonney Lake Elementary, our mission remains constant and clear: to ensure every student learns at high
levels. We continue to believe that while multiple factors contribute to student growth, none are more impactful
than the presence of skilled, focused, and compassionate educators. Our team recognizes the importance of
aligning instructional practices with high expectations and robust support systems.

During the 2024-25 school year, we deepened our commitment to academic excellence by continuing to
prioritize focus standards and implement common formative and summative assessments. These are supported
by short-cycle assessments that provide timely insights, allowing for immediate and targeted Tier Il and Tier I
interventions. This data-informed approach enables us to respond quickly to student needs, particularly those in
LAP/Title and multilingual learner programs.

A significant area of focus this year was mathematics instruction. In addition to strengthening content delivery
and coherence across grade levels, we participated in professional learning focused on mathematics core
instruction. Grades 3-5 also participated in the lesson study PD model. This professional learning allowed
grade-level teams to collaboratively plan, observe, and reflect on mathematics lessons with the goal of
deepening both content knowledge and instructional practice. These lesson studies created space for inquiry,
analysis, and shared learning—ultimately improving instructional clarity and impact.

We also expanded our inclusive practices through the implementation of a Developmental Learning Classroom
(DLC). This addition reflects our commitment to meeting the needs of all learners in a safe, supportive, and
accessible environment. Staff supporting the DLC collaborated closely with specialists and classroom teachers
to promote consistency, connection, and belonging for students with more intensive needs.

Safety—both physical and emotional—remained a top priority. Our Positive Behavior Interventions and
Supports (PBIS) framework continued to anchor our school wide expectations: Vikings are Super Safe,
Respectful, and Responsible. Community circles became a regular and meaningful part of classroom routines,
helping to foster trust, empathy, and communication. The staff’s consistent and proactive efforts contributed to a
school climate in which students feel connected, secure, and supported.

Other key accomplishments from this year include:

e Expansion of Response to Intervention (Rtl) training for staff with an emphasis on early identification and
effective support.

e Continued refinement of our tiered intervention systems led by our Student Support Team.

e Vertical PLC meetings to enhance instructional alignment and improve transitions across grade levels.
e Regular review of TACA data at Team Leader meetings to guide schoolwide practices.

e Strengthened communication with families through consistent use of ParentSquare.

e Continued collaboration with our PTA and community partners, including the award-recognized Watch
D.O.G.S. program.
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e Growth of our National Elementary Honor Society, increasing opportunities for student leadership and
service.

e Continued development of leadership capacity through shared decision-making and distributed
leadership structures.

Every member of our team plays an essential role in shaping the success of our school. Bonney Lake
Elementary continues to be a place where students are known, valued, and supported—where learning is
meaningful, safety is prioritized, and collaboration fuels growth for both students and staff alike.
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Where are we now?

The Sumner-Bonney Lake Strategic Plan guides the work of school improvement plans. By adhering to the
goals embedded within the plan, we achieve district-wide alignment, maintain a focus on data-driven analysis,
and set a clear direction for the individual needs of each building.

Administrators lead this work by conducting a comprehensive needs assessment involving input from a wide
range of stakeholders including staff, students, families, and community members. Based on an extensive
review of data, each building is responsible for identifying goals that support the strategic plan. Evidence-based
practices are selected to make sure each goal is properly executed with measurable outcomes. To monitor the
effectiveness of implementation, buildings will engage in cycles of continuous improvement and monitor and
adjust accordingly.

Below is a summary that highlights the strengths and areas for improvement related to goals in the strategic
plan.

Comprehensive Needs Assessment

Content Area: mm f Data Analysi
Literacy Data Sources:
Connected Goal Areas: We have collected data from the SBA and Aimsweb benchmark over a two year

span to get a clear picture of the trends students are showing in ELA

SleEl 1 SleERes 00 e achievement. Over the past two years, the data have remained stable when

Farly Years reviewing cohort trends. Year-to-year data shows greater variability.
Goal 3: The year to year data revealed both literacy growth and decline in grades 3-5
Academically-Prepared Y y Y9 g :

Critical Thinkers specifically measured by the ELA SBA:

Goal 4: Elimination of ELA SBA 2025:

Dispatrities in Student

e 3rd Grade: 66.2% passing (-4.1% decline)
Access and Success

e 4th Grade: 72.6% passing (+1.5% growth)
e 5th Grade: 86.1% passing (+22.3% growth)

The cohort data available for grades 4 & 5 reveal growth in literacy in both grade
levels:

e Students in Third Grade 2024: 70.3% and in 4th Grade 2025: 72.6%
passing (+2.3% growth)

e Students 4th Grade in 2024: 71.1% and in 5th Grade 2025: 86.1%
passing (+15% growth)
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ELA SBA 2025 Special Education:
When considering a subgroup, data shows the following for students with an IEP:

All students with an IEP:

2024: 32.4% passing
2025: 34.4% passing

Despite sustained Tier 1 instruction and intervention efforts, student performance
has plateaued. This suggests current instructional and intervention strategies are
not effectively accelerating student growth. A consistent theme across the data is
that supports are not adequately differentiated or responsive to diverse learning
needs.

There is clear disproportionality for students receiving special education services
with the greatest percentage in 3rd-5th grade receiving a level 1:

What possible root causes can be attributed to poor performance or
inequities, or disproportionalities among student groups? (5 Why Protocol)

1. Foundational Literacy Gaps — Inconsistent mastery of letter names,
sounds, and decoding skills in early grades limits reading fluency and
comprehension.

2. Fluency and Comprehension Deficits — Students struggle to read
accurately and fluently, often focusing on decoding rather than
understanding text.

3. Curriculum and Alignment Gaps — Misalignment between core, LAP, and
SPED programs and inconsistent use of evidence-based interventions
reduce instructional coherence.

4. Engagement, Stamina, and Attendance — Attendance issues, low reading
stamina, and inconsistent engagement with complex texts hinder
consistent literacy growth.

Summary and potential high-leverage action steps/strategies:
Strengthen Foundational Literacy

1. Strengthen Foundational Literacy (K-2)
e Systematic phonics instruction — 0.60
e Early intervention programs (RTI/WIN) — 0.77
e Phonemic awareness instruction — 0.70

2. Build Fluency and Accuracy (All Grades)

e Repeated reading programs (fluency practice) — 0.75
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e Feedback on reading fluency and accuracy — 0.72
e Reading aloud and oral language development — 0.59

3. Deepen Comprehension and Vocabulary

e Teaching metacognitive strategies (comprehension monitoring,
summarizing, predicting) — 0.69

e \ocabulary programs and direct vocabulary instruction — 0.63

e Reciprocal teaching (comprehension dialogue strategies) — 0.74

4. Align Curriculum and Instruction

e Teacher collective efficacy (shared instructional language and goals) —
1.57

e Curriculum alignment/coherence — 0.58

e Instructional leadership and professional collaboration — 0.67

5. Use Data to Drive Instruction

e Formative evaluation (using data to adjust teaching) — 0.75
e Micro-teaching and feedback loops — 0.88
e Response to Intervention (targeted, data-based support) — 0.77

6. Increase Instructional Consistency and Capacity

e Teacher clarity (explicit learning intentions and success criteria) — 0.84
e Professional learning communities (collaborative teacher impact) — 0.62
e |Instructional coaching — 0.49

7. Support Engagement, Stamina, and Attendance
e Student self-efficacy and motivation — 0.92
e Behavior interventions and classroom management — 0.68
e Reducing absenteeism and increasing academic time — 0.45

Mathematics

Connected Goal Areas:

Goal 1: Success in the
Early Years

Goal 3:
Academically-Prepared
Critical Thinkers

Goal 4: Elimination of
Dispatrities in Student
Access and Success

Data Sources:

We have collected data from the SBA and Aimsweb benchmark over a two year
span to get a clear picture of the trends students are showing in Math
achievement. Over the past two years, the data have slightly declined when
reviewing cohort trends. Year-to-year data shows greater variability.

The year to year data revealed both math growth and decline in grades 3-5,
specifically measured by the Math SBA:

Math SBA 2025:

e 3rd Grade: 81.1% passing (+8.1% growth)
e 4th Grade: 69.9% passing (-14.3% decline)
e 5th Grade: 79.2% passing (+27.9% growth)
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The cohort data available for grades 4 & 5 reveal a small decline in math in both
grade levels:

e Students in 3rd Grade 2024: 73% and in 4th Grade 2025: 69.9% passing
(-3.1% decline)

e Students in 4th Grade 2024: 84.2% and in 5th Grade 2025: 79.2%
passing (-5% decline)

Math SBA 2025 Special Education:
When considering a subgroup data shows the following for students with an IEP:

All students with an IEP:

2024: 29.4% passing
2025: 37.5% passing

Despite sustained Tier 1 instruction and intervention efforts, student performance
has plateaued. This suggests current instructional and intervention strategies are
not effectively accelerating student growth. A consistent theme across the data is
that supports are not adequately differentiated or responsive to diverse learning
needs.

There is clear disproportionality for students receiving special education services
with the greatest percentage in 3rd-5th grade receiving a level 1:

What possible root causes can be attributed to poor performance or
inequities, or disproportionalities among student groups?

1. Foundational number sense gaps (one-to-one correspondence, place
value, number naming, counting, subitizing).

2. Lack of fluency and automaticity in basic math facts and concepts.

3. Curriculum alignment and coherence issues (vertical alignment, too many
or inconsistent strategies).

4. Student engagement and readiness factors (behavior, attendance,
stamina, willingness to attempt problems).

5. Need for staff training and consistent language across classrooms and
grades.

Summary and potential high-leverage action steps/strategies:
1. Strengthen Foundational Number Sense (K-2)

e Early intervention / RTI (targeted foundational skills) — 0.77

e Conceptual understanding and number sense instruction — 0.54

e Use of manipulatives and concrete—representational-abstract models —
0.50

e Teaching counting principles and one-to-one correspondence explicitly —
0.52
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2. Build Fluency and Conceptual Understanding (All Grades)

e Deliberate practice with feedback (math fluency routines, number talks)
— 0.73

e Strategy instruction for problem solving and computation — 0.61

e Worked examples and scaffolding practice — 0.57

e Overlearning / repeated practice for automaticity — 0.75

3. Improve Curriculum Alignment and Coherence

e Teacher collective efficacy (shared instructional focus and alignment) —
1.57

e Curriculum alignment and sequencing coherence — 0.58

e |Instructional leadership supporting aligned implementation — 0.67

e Mastery learning (clear progressions with reteaching) — 0.58

4. Support Staff Through Training and Collaboration

Professional learning communities (collaborative teacher impact) — 0.62
Instructional coaching — 0.49

Teacher clarity (explicit learning intentions and success criteria) — 0.84
Collective teacher efficacy — 1.57

5. Address Student Engagement and Learning Behaviors

Classroom behavior interventions and clear expectations — 0.68
Student self-efficacy (belief in ability to succeed in math) — 0.92
Motivation and perseverance interventions (growth mindset) — 0.48
Attendance and academic learning time — 0.45

6. Assessment-Informed Instruction

Formative evaluation / assessment for learning — 0.75
Feedback on progress and errors — 0.72

Micro-teaching and reflection on instruction — 0.88

Use of diagnostic assessments to guide differentiation — 0.66

Discipline

Connected Goal Area:

Goal 4: Elimination of
Dispatrities in Student
Access and Success

Behavior data were analyzed using SWIS Drill Down reports. Data sources
included student demographics (gender, grade, race/ethnicity, English Learner
status), context (location, time), and problem behavior types with staff notes and
restorative responses. Both quantitative and qualitative data were used to
identify patterns and root causes.

Key findings show that most incidents occurred during unstructured times,
especially on the playground. The most frequent behaviors were physical
contact/aggression, defiance, inappropriate language, and disrespect. Fifth grade
had the highest number of referrals, followed by second and first grade. About
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75% of all incidents involved male students. White students accounted for the
majority of referrals, which aligns with school demographics but will continue to
be monitored for equity.

Disproportionality exists by gender, grade level, and setting. Males and
upper-grade students were overrepresented, and incidents in unstructured areas
far exceeded those in classrooms. Qualitative data suggest that many issues
began as play fighting or conflicts among peers, often escalating when students
became frustrated or when expectations were unclear.

Root cause analysis suggests that inconsistent Tier 1 implementation and
supervision during recess contribute to unsafe play and conflict. Many students,
particularly boys, lack structured outlets and opportunities to practice
self-regulation. Staff responses vary in tone and consistency, indicating a need
for continued professional learning in restorative and relationship-centered
practices.

In summary, the data indicate that behavior challenges are primarily
context-driven rather than student-specific. Strengthening Tier 1 systems,
explicitly teaching SEL and playground expectations, and providing consistent,
proactive supervision will help reduce incidents and improve student belonging
and behavior outcomes.

Social-Emotional

Connected Goal Area:

Goal 2: Nurtured,
Engaged, and
Empowered Students

Data Sources:

We have collected data from the CEE student survey, social emotional screeners
and counselor needs assessments over a two-year span to get a clear picture of
the trends. Over the past two years, the data showed a positive trend.

Student CEE 2025 Supportive Learning Environment

o | feel safe at this school: 86% (+15% growth)
e Students are respectful of others (+47% growth)
e Growth Mindset 89% (+23% growth)

Analysis of SEL data and staff reflection indicates that inconsistent Tier 1 SEL
instruction during the transition to new core resources limited continuity in
language, lessons, and routines across classrooms. Despite this, student
perception data shows significant growth in safety, respect, and growth mindset,
suggesting that existing schoolwide practices (morning greetings, community
circles, assemblies, and recognition systems) are building a positive and
supportive climate. Sustained and consistent implementation of the district SEL
curriculum across all grade levels is needed to solidify gains and ensure
long-term alignment and equity in SEL instruction.

Tier 2 supports will include Lunch Bunch groups for new students (started the
year with over 40 in grade 1-5) and those identified as benefiting from
small-group interventions focused on friendship building, social skills, and
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self-confidence. The new SEL curriculum provides targeted lessons in these
areas, which will serve as the primary focus this year to further strengthen
students’ social-emotional development and sense of belonging.

Summary and potential high-leverage action steps/strategies:
High Leverage Action Step Summary:

e Implement consistent Tier 1 SEL lessons across all classrooms using the
district-adopted curriculum. (Social-emotional learning programs — effect
size 0.68)

e Facilitate daily community circles or morning meetings to build
relationships and strengthen classroom cohesion. (Classroom cohesion
— 0.53)

e Provide daily morning greetings and use student names intentionally to
increase belonging and connection. (Teacher—student relationships —
0.72)

e Establish and reinforce a common schoolwide language for expectations
(Viking Pride, SAIL, etc.) to promote consistency. (Collective teacher
efficacy — 1.57)

e Recognize positive behavior through Viking Pride cards, assemblies, and
SAIL slips to reinforce prosocial behavior. (Positive behavior programs —
0.64)

e Offer small group supports (Lunch Bunch, social skills groups) for new or
at-risk students to strengthen relationships and adjustment. (Small group
learning — 0.49)

e Ensure long-term consistency and fidelity of SEL curriculum use over
multiple years to deepen impact. (Program implementation fidelity —
0.60)

e Promote growth mindset practices through intentional feedback,
reflection, and celebration of effort. (Student self-efficacy and mindset
——0.92)

Attendance:

Connected Goal Area:

Goal 2: Nurtured,
Engaged, and
Empowered Students

Attendance data over the past three years show meaningful progress in
consistency but also highlight areas needing renewed Tier 1 focus. For 2024-25,
Bonney Lake Elementary’s average daily attendance remains steady at 92.6%,
with 73.2% of students attending regularly (fewer than two absences per month).
This represents a drop from 82.4% in 2023-24, indicating that chronic
absenteeism has rebounded slightly after last year’s improvement

By grade, regular attendance is strongest in grades 1 (84%) and 4 (89%), and
lowest in kindergarten (66%) and grade 5 (73%), showing that both entry and
transition years continue to be the most at-risk for attendance challenges.
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Subgroup data reveal that students receiving special services (IEP, EL, and low
income) all improved compared to 2023 but remain below the overall average.
For 2024-25:

e |EP students: 73.7% regular attendance (down from 81.6% the prior year)
e Low-income students: 70.3% (slightly lower than 73.7% in 2023-24)
e EL students: 59.1%, a small decline from 66.7% last year

25-26 BLE SIP Data - Attendance

Attendance by race shows continued improvement among most subgroups, but
Asian (46%) and Black (50%) students had notably lower rates of regular
attendance compared to their peers at 80%+, indicating potential
disproportionality that warrants monitoring and culturally responsive outreach.
Gender gaps have narrowed slightly, with male (80.5%) and female (75.6%)
students performing within five points of each other.

Root cause analysis suggests that the dip in overall regular attendance may be
linked to:

1. Health and transportation barriers, especially among younger students
and families with limited resources.\

2. Limited motivation or connection to school routines post-breaks or during
the winter months.

3. Fewer proactive attendance celebrations and recognition systems
compared to 2023-24.

In summary, the 2024—-25 data indicate that while overall attendance stability
remains strong. Kindergarten, 5th grade, and targeted subgroups (EL, low
income, IEP) show the highest needs. Strengthening Tier 1 outreach, early family
engagement, and consistent attendance recognition, alongside Tier 2
interventions for identified students, will be essential to improve overall
attendance levels.
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What’s the process we’ll use to determine effectiveness?

After schools complete a comprehensive review of building based data, goals will be firmly established. Goals
will include benchmarks for learning, frequently measure progress toward established targets, and determine

next steps in order to improve instructional practice and student learning. A results-oriented cycle of inquiry will

be implemented to provide buildings with a framework for continuous improvement.

- What changes are to be made?
- Next cycle?

The Plan, Do, Study, Act Cycle

PLAN:
- Objective
- Predictions
- Plan to carry out the cycle (who,
what, where, when)
- Plan for data collection

DO:
- Carry out the plan
- Document observations
- Record data

ACT:

STUDY:
- Analyze data
- Compare results to predictions
- Summarize what was learned

Source: OSPI Academic and Student Well-Being Plan: Planning Guide 2021

Goal: Table of Contents

# | Strategic Plan Goal Title

Measure of Student Progress

Equity Looks Like

1 | K-12 Common Goal

Goal 4: Elimination of
Disparities in Student Access
and Success

4C. Percent of underperforming
student groups making continuous
growth in student sense of belonging

2 | K-12 Common Goal

Goal 4: Elimination of
Disparities in Student Access
and Success

4B. Percent of underperforming
student groups making continuous
progress through tiered academic
supports to close achievement gaps in
readingl/literacy

3 | Grade Band Common Goal
Goal 4: Elimination of
Disparities in Student Access
and Success

4B. Percent of underperforming
student groups making continuous
progress through tiered academic
supports to close achievement gaps in
mathematics

Every Student, regardless of
background or circumstance,
is assured of non-prejudicial
treatment and needs-based
resources to meet cognitive
and behavioral expectations.

4 | Grade Band Common Goal
Goal 1: Success in the Early
Years

1D: Percent of students attaining
grade-level proficiency in Reading by
Grade 3

5 | School Specific Goal

1D: Percent of students attaining

Every student, regardless of
background or experience,
can access opportunities and
experience success in
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Goal 1: Success in the Early
Years

grade-level proficiency in
Mathematics by Grade 3

acquiring the academic and
social-emotional skills for a
successful transition out of
Grade 3.
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On the following pages, continuous improvement plans are outlined for the K-12 Common Goal, the Grade
Band Common Goal and, if applicable, the School Specific Goal for the 25-26 school year.

interactions, and readiness to learn.

K-12 Common Goal: Measure of Student Progress #1
4C. Percent of underperforming student groups making continuous growth in student sense of belonging

Identified Challenge: To continue growth in the area of social emotional learning we must implement the
newly adopted district wide SEL curriculum with fidelity and consistently monitor key indicators.

Theory of Action: If we consistently implement a schoolwide SEL curriculum with aligned language,
routines, and Tier 1 practices that promote belonging, respect, and emotional regulation, then students will
continue to feel safe, supported, and connected at school, leading to increased engagement, positive peer

Schoolwide Student Goal(s):

S.M.A.R.T (Specific, Measurable,
Actionable/Attainable,
Realistic/Results-oriented, and
Timely/Time-bound)

By spring of 2026, 100% of our 4th and 5th grade students will indicate
that they have at least one adult who knows and cares about them as
measured by the spring 2026 CEE student survey.

Highest Leverage Subgroup
Student Goal(s):

S.M.A.R.T.I.E. (Specific,
Measurable, Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

By June 2026, 100% of newly enrolled students in grades 1-5 will
participate in at least one intentional connection activity (e.g., Lunch
Bunch, staff lunch visits, or peer introductions), and 80% of these
students will report increased feelings of connection and safety at
school, measured through fall and spring needs-based SEL surveys.
Progress will be monitored quarterly through updated student
connection lists, ensuring that supports are inclusive and equitable for
all new students, regardless of background or grade level.

How will we get there?

Evidence-Based Practices

this goal?

What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting

from the practice? What resources are needed?

Practice #1
Schoolwide

Implement consistent Tier 1 SEL
lessons across all classrooms using
the district-adopted curriculum.

Data Measures: Fidelity checks

Timeframe: Quartley

Lead: Admin & Team Leaders

Resources: Purposeful People Fidelity Check

Data Measures: Purposefull People Website Usage
Report

Timeframe: Quartley

Lead: Admin

Resources: Purposeful People Website

Page 14




Practice #2 | Implement Tier 2 supports through the | Data Measures: Tier Il Curriculum Dashboard -

Subgroup | use of CST2 which will improve enhanced data collection, automation of visualized
matching students to supports, data in a graph, and fidelity data to inform
progress monitoring, data collection, data-based decision making.
and fidelity of implementation. Timeframe: Monthly

Lead: Kristen Lewis, School Counselor
Resources: CST2

Practice #3 | Calibrate the scoring of the school Data Measures: Spring Universal Screener
Optional wide universal screener by further Timeframe: January/ February 2026

Schoolwide | understanding the guidelines. Lead: Kristen Lewis, School Counselor

or Subgroup Resources: Universal Screener

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is
the school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #3:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #3:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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K-12 Common Goal: Measure of Student Progress #2

4B: Percent of underperforming student groups making continuous progress through tiered academic

supports to close achievement gaps in reading/literacy.

Identified Challenge: Our recent data shows that while 3rd-5th grade SBA shows a trend toward overall
growth; the proficiency of students with IEP’s is low with only 34% passing.

Theory of Action: If we provide consistent, evidence-based reading instruction focused on foundational
literacy, fluency, and comprehension; and use data to guide instruction and target support, then students will
demonstrate stronger reading accuracy, fluency, and comprehension—resulting in improved performance on

classroom and state assessments.

Schoolwide Student Proficiency | By the spring of 2026 the percentage of all 3-5th grade students who

Goal(s): demonstrate proficiency in ELA as measured by the SBA will increase
by

S.M.A.R.T (Specific, Measurable,

Actionable/Attainable, e 3rd Grade:2025 66% passing to 71% in 2026

Realistic/Results-oriented, and e 4th Grade:2025 73% passing to 71% in 2026 (an increase of

Timely/Time-bound) 5% for this cohort)

e 5th Grade: 2025 86% passing to 78% in 2026 (an increase of
5% for this cohort)

Highest Leverage Subgroup By the spring of 2026 we will increase ELA proficiency for all 4th and
Student Proficiency Goal(s): 5th grade students who are served on an Individualized Education Plan

S.M.A.R.T.I.E. (Specific,

(IEP) by at least 15%. We will measure by cohort growth

Measurable, Actionable/Attainable, e 4th Grade Special Education: 2025 39% passing to 54% in
Realistic/Results-oriented, 2026 (an increase of 15% for this cohort)
Timely/Time-bound, Inclusive, and e 5th Grade Special Education: 2025 37% passing to 52% in
Equitable) 2026 (an increase of 15% for this cohort)

How will we get there?

Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching
this goal?

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting

from the practice? What resources are needed?

Practice #1 | Implement daily fluency routines using
Schoolwide | the district Fluency and Accuracy
Protocol as a Tier 1 structure to ensure
consistent, measurable instruction and
goal-setting for all students, with
grade-appropriate emphasis on

Data Measures:

-AIMS ORF: Monthly monitoring for all students.
-Accuracy Protocol Data Chart: Weekly data
collection during WIN or reading block.

-Formative Assessments: Ongoing
classroom-based checks (fluency logs, vocabulary

Page 17




accuracy in Grade 3, vocabulary and
expression in Grade 4, and
comprehension and stamina in Grade
5.

checks, comprehension prompts).
-Unit Assessments: End-of-unit comprehension
assessments tracked by grade-level teams.

Timeframe:

-Daily: Fluency routines implemented and tracked
by classroom teachers.

-Weekly: Accuracy protocol data reviewed during
WIN and Tier 1 reading instruction.

-Monthly: AIMS ORF and unit assessment data
analyzed.

-Quarterly: Benchmark assessments reviewed in
PLCs to adjust instructional pacing and supports.

Lead:

-Classroom Teachers: Implement daily fluency and
comprehension practices and track formative data.
-Grade-Level Teams: Analyze trends and plan
responsive instruction in PLCs.

-Administrator: Facilitate data review cycles, ensure
fidelity of Accuracy Protocol use.

Resources:

-District ELA Accuracy Protocol and data charts.
-AIMSweb ORF passages and progress monitoring
system.

-Grade-level fluency and comprehension passages
(CKLA or district-approved).

-Shared data tracking templates (Google Sheets or
PLC tracker).

-Dedicated PLC time for review and calibration.

Practice #2
Subgroup

Provide targeted fluency and decoding
instruction using evidence-based
intervention materials (e.g., 95%
Group, LAP resources, or
SPED-aligned curricula).

Data Measures:

-AIMS ORF: Bi-monthly progress monitoring for
students with IEPs.

-End-of-Unit 95% Assessments: Measure mastery
of phonics and fluency targets.

-Survey-Level Assessments: Track ongoing growth
and instructional alignment.

-IEP Goal Progress Reports: Reviewed monthly by
the SPED and intervention teams.

Timeframe:

-Daily: Targeted small-group or one-on-one
intervention sessions during WIN or intervention
blocks.

-Bi-Monthly: AIMS ORF and end-of-unit data
analyzed for individual progress.

-Monthly: SPED and LAP teams review IEP
progress data.

-Quarterly: Collaborative review with general
education teams to align Tier 1 and intervention

Page 18




practices.
Lead:

-SPED Teachers & LAP Interventionists: Deliver
intervention and collect progress monitoring data.
-Classroom Teachers: Reinforce targeted skills
during core instruction.

-Administrator: Monitor data cycles, ensure
alignment between Tier 1 and intervention efforts.

Resources:

-AIMS ORF and 95% Group assessment tools.
-LAP and SPED intervention materials aligned to
decoding and fluency standards. |

-Grade-level passages and tracking sheets for
accuracy monitoring.

-Trained paraeducators for small-group delivery.
-Shared data dashboards for SPED and general
education collaboration.

-Scheduled WIN time for intervention fidelity.

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is
the school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?
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Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Grade Band Common Goal: Measure of Student Progress #3

4B: Percent of underperforming student groups making continuous progress through tiered academic
supports to close achievement gaps in mathematics.

Identified Challenge: Our recent data shows that while 3rd-5th grade SBA shows a trend toward significant
growth the proficiency and growth of students with IEP’s is low with only 37.5% passing.

Theory of Action: If we strengthen Tier 1 math instruction by aligning curriculum, language, and instructional
practices across grade levels; provide staff with professional learning and coaching focused on number
sense, fluency, and conceptual understanding; and use assessment data to target instruction and close
learning gaps, then this will result in improved outcomes on classroom assessments and state benchmarks
(AIMS and SBA).

Schoolwide Student Proficiency | By the spring of 2026 the percentage of all 3-5th grade students who

Goal(s): demonstrate proficiency in math as measured by the SBA will increase
by

S.M.A.R.T (Specific, Measurable,

Actionable/Attainable, e 3rd Grade: 2025 81% to 85% in 2026

Realistic/Results-oriented, and e 4th Grade: 2025 70% to 81% in 2026 (maintaining this cohort

Timely/Time-bound) score)

e 5th Grade: 2025 79% passing to 80% passing in 2026 (an
increase of 10% for this cohort)

Highest Leverage Subgroup By the spring of 2026 we will increase math proficiency for all 4th & 5th
Student Proficiency Goal(s): grade students who are served on an Individualized Education Plan

(IEP) by at least 15%.
S.M.A.R.T.I.E. (Specific,

Measurable, e 4th Grade Special Education: 2025 50% passing to 65% in 2026
Actionable/Attainable, (an increase of 15% for this cohort)

Realistic/Results-oriented, e 5th Grade Special Education: 2025 12% passing to 27% in 2026
Timely/Time-bound, Inclusive, and (an increase of 15% for this cohort)

Equitable)

How will we get there?

Evidence-Based Practices Monitoring of Evidence-Based Practices
What evidence-based “measurable” practices will you | What data will be reviewed, when, and by whom to
implement in order to have an impact toward reaching | determine evidence of student learning resulting

this goal? from the practice? What resources are needed?
Practice #1 | Implement consistent, collaborative Data Measures:
Schoolwide | Tier 1 math instruction that builds -Fact Fluency Tracking Charts: Students chart
collective teacher efficacy through accuracy and speed monthly (Grades 3—4).
shared instructional routines, while -Multiplication/Division Time Tests: Administered
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providing students with intentional
overlearning and repeated practice
opportunities to build accuracy,
automaticity, and deep conceptual
understanding of foundational skills.

biweekly for fact fluency growth (Grades 3—4).
-Benchmark Module Tests and Great Minds Math
Catalyst Data: Used to assess retention and
conceptual understanding (Grade 5).

Timeframe:

-Daily: Fact fluency and number sense practice
integrated into Tier 1 math block.

-Weekly: Review fluency charts during grade-level
PLCs.

-Biweekly: Sprints and fluency checks to monitor
student progress.

-Monthly: Module assessment review for trends in
fluency and accuracy.

Lead:

-Classroom Teachers: Implement and monitor daily
fluency routines; track and analyze classroom data.
-Grade-Level Teams: Review and calibrate data in
PLCs for consistency and alignment.
-Administrator: Monitor fidelity of implementation
and ensure alignment across grade levels.

Resources:

-Multiplication and division charts, skip counting
sheets, and fluency trackers.

-Topic quiz and module assessment templates
(Eureka/Great Minds).

-Math Catalyst, Khan Academy, and Math Study
platforms.

-Common Google Sheets or tracking tools for
progress monitoring.

-PLC time for reviewing data and sharing
instructional strategies.

Practice #2
Subgroup

Implement Tier 2 and RTI support
focused on number sense, fact fluency,
and operation strategies, providing
students with repeated practice and
overlearning opportunities to build
retention, accuracy, and automaticity in
foundational math skills.

Data Measures:

- AIMSweb or Fact Fluency Assessments: Biweekly
progress monitoring of foundational skill growth.

- IEP Goal Progress Reports: Monthly review to
ensure growth in math accuracy and fluency goals.
- Topic Quizzes and RTI Progress Sheets: Weekly
tracking of targeted intervention skills.

Timeframe:

-Daily: Targeted small-group instruction and
repeated practice during RTI or WIN blocks.
-Weekly: Review of intervention progress between
classroom teachers and learning specialists.
-Biweekly: Data review of fluency progress (AIMS,
time tests, and RTI checks).

-Monthly: IEP goal progress review and data
discussion with SPED and general education
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teachers.

Lead:

-Learning Specialists & Paraeducators: Provide
small-group and one-on-one intervention, collect
progress data.

-Classroom Teachers: Align Tier 1 instruction with
intervention strategies and monitor skill transfer.
-Administrator: Facilitate SPED/Gen Ed
collaboration and ensure data-driven decision
making.

Resources:

-Fact fluency and math intervention tools (Great
Minds, 95% Math, Khan Academy, or
district-approved materials).

-Multiplication charts, skip counting worksheets, and
manipulatives for conceptual practice.

-Shared data tracking templates for IEP and
progress monitoring.

-Scheduled RTI time for consistent small-group
intervention.

-PLC and collaboration time for progress monitoring
and strategy alignment.

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is
the school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
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Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Grade Band Common Goal: Measure of Student Progress #4

SCHOOL CHOICE: 1D: Percent of students attaining grade-level proficiency in Reading by Grade 3

Identified Challenge: While K—2 students receiving targeted ELA intervention based on identified skill needs,
the interventions are not resulting in measurable growth. As a result, students are not gaining the literacy

leverage needed to transition from “learning to read” to

reading success.

‘reading to learn” by 3rd grade, limiting their long-term

Theory of Action: If Tier 1 reading instruction and RTl/early interventions become more systematic,
addressing all essential elements of reading development with appropriate strategies, intensity, and progress
monitoring, then student growth will accelerate and more students will reach grade-level proficiency.

Schoolwide Student
Proficiency Goal(s):

S.M.A.R.T (Specific, Measurable,

Actionable/Attainable, °
Realistic/Results-oriented, and
Timely/Time-bound) °

By the spring of 2026:

e Kindergarten students will increase their AIMSweb early literacy
proficiency from 42% to 80%.

1st Grade students will increase their AIMSweb early literacy
proficiency from 78% to 85%.

2nd Grade students will increase their AIMSweb early literacy
proficiency from 70% to 85%.

Highest Leverage Subgroup
Student Proficiency Goal(s):

S.M.A.R.T.I.E. (Specific,
Measurable,
Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive,
and Equitable)

By the spring of 2026 we will increase AIMSweb reading proficiency for
2nd-grade students who are served on an Individualized Education Plan
(IEP) from 56% to 77%.

How will we get there?

Evidence-Based Practices
What evidence-based “measurable” practices will you
implement in order to have an impact toward reaching

Monitoring of Evidence-Based Practices
What data will be reviewed, when, and by whom to
determine evidence of student learning resulting

from the practice? What resources are needed?

this goal?
Practice #1 | Implement consistent, collaborative
Schoolwide | foundational tier 1 literacy instruction

that builds collective teacher efficacy
through shared routines around
fluency and accuracy.

Data Measures

-AIMS ORF (Oral Reading Fluency): Benchmark
3x/year; biweekly progress monitoring for
below-benchmark students.

-Running Records & Fluency Logs: Collected during
small-group and Tier 1 instruction to document fluency
rate and accuracy.
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-Diagnostic Phonics Assessments: Administered
quarterly to identify gaps in decoding impacting
fluency.

Timeframe

\Weekly: Grade-level PLCs review fluency data,
calibrate pacing, and share instructional strategies.
-Biweekly: Progress monitoring data reviewed for
below-benchmark students.

-Quarterly: Literacy check-ins analyze benchmark and
diagnostic data to adjust Tier 1 supports.

Lead

-Grade-Level Teachers: Implement daily fluency
routines and track progress through classroom
measures.

-Administrator: Facilitate data discussions, ensure
fidelity of instructional routines, and support
intervention alignment.

Resources

-AIMS progress monitoring tools and training.
-Fluency passages and decodable texts.

-Fluency and accuracy tracking templates (Google
Sheets or PLC data tracker).

Practice #2
Subgroup

Provide an additional 5-10 minutes
multiple times a week, of one-on-one
decoding and fluency practice,
focusing on prerequisite skills (e.g.,
vowel patterns, multisyllabic words,
accuracy).

Data Measures

-AIMS ORF: Biweekly progress monitoring to measure
growth in accuracy and rate.

-IEP Goal Progress Reports: Monthly updates to
monitor skill-specific literacy goals.

-Diagnostic Phonics and Word Reading Assessments:
Quarterly administration to identify and reteach
missing skills.

-Mini Bootcamp Tracking: Attendance and mastery
logs used to document targeted letter-sound or
decoding growth.

Timeframe

-Daily: Targeted decoding/fluency practice during
intervention or WIN time.

-Weekly: Teacher and paraeducator collaboration
check-ins to review progress.

-Biweekly: SPED and grade-level teachers analyze
AIMS data and adjust groupings.

-Quarterly: Review IEP and diagnostic data during
literacy team meetings.

Lead

-SPED Teachers and Reading Interventionists: Deliver|
targeted intervention and monitor individual progress.
-Grade-Level Teachers: Coordinate Tier 1 and Tier 2
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supports to reinforce targeted skills.
-Administrator: Oversee data cycles and ensure
alignment between core and intervention supports.

Resources

-AIMS progress monitoring tools.

-Decodable and differentiated reading materials.
-Letter and word cards for targeted reteaching.
-Trained paraeducators for small-group delivery.
-Shared intervention tracking tools and IEP progress
monitoring templates.

-Scheduled WIN time for consistent intervention
delivery.

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is
the school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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School Specific Goal: Measure of Student Progress #5

SCHOOL CHOICE: 1D: Percent of students attaining grade-level proficiency in Mathematics by Grade 3

Identified Challenge: While K—2 students receiving targeted Math intervention based on identified skill
needs, the interventions are not resulting in measurable growth. As a result, students are not gaining the
mathematical leverage needed to transition to 3rd grade, limiting their long-term mathematical success.

Theory of Action: If Tier 1 math instruction and RTl/early interventions become more
systematic—addressing all essential elements of math development with appropriate strategies, intensity, and
progress monitoring—then student growth will accelerate and more students will reach grade-level
proficiency.

Schoolwide Student Proficiency [ By the spring of 2026:

Goal(s):
e Kindergarten students will increase their AIMSweb early

S.M.A.R.T (Specific, Measurable, numeracy from 50% to 80%.
Actionable/Attainable, e 1st Grade students will increase their AIMSweb early numeracy
Realistic/Results-oriented, and from 60% to 80%.
Timely/Time-bound) e 2nd Grade students will increase their AIMSweb early

numeracy from 60% to 80%.
Highest Lever r By the spring of 2026 we will increase AIMSweb numeracy proficiency
Student Proficiency Goal(s): for 2nd-grade students who are served on an Individualized Education

Plan (IEP) from 56% to 77%.
S.M.A.R.T.I.E. (Specific,

Measurable, Actionable/Attainable,
Realistic/Results-oriented,
Timely/Time-bound, Inclusive, and
Equitable)

How will we get there?

Evidence-Based Practices Monitoring of Evidence-Based Practices
What evidence-based “measurable” practices will you | What data will be reviewed, when, and by whom to
implement in order to have an impact toward reaching | determine evidence of student learning resulting

this goal? from the practice? What resources are needed?
Practice #1 | Implement consistent, collaborative Data Measures:
Schoolwide | foundational tier 1 math instruction that | -ESGI Number Recognition & Quantity
builds collective teacher efficacy Assessments: Pre- and post-assessments each
through a focus on Strengthening trimester (Kindergarten).

Foundational Number Sense, Building | -Math Tracker 2.0: Ongoing data collection from
topic tickets and module assessments aligned to
priority standards (Grades 1-2).

Page 28



Fluency, and Conceptual
Understanding.

-Eureka Exit Tickets & Module Assessments: Used
to measure student understanding and track growth
in place value, fluency, and number sense (Grade
2).

-PLC Reflection: Used to analyze counting strategy
efficiency and accuracy.

Timeframe:

-Daily: Fluency routines and number talks
implemented by classroom teachers.

-Weekly: PLCs review exit tickets and formative
data to adjust instruction.

-Trimester: ESGI assessments administered and
reviewed.

-Quarterly: Teams analyze data from Math Tracker
2.0 to identify instructional priorities.

Lead:

-Classroom Teachers: Implement daily fluency and
number sense instruction; record and analyze data.
-Grade-Level Teams: Collaboratively review
formative data and align pacing in PLCs.
-Administrator: Monitor implementation fidelity and
support professional learning in math instruction.

Resources:

-ESGI assessment system (K)

-Math Tracker 2.0 and shared PLC data templates
-Eureka exit tickets and assessments

-Counting collections, dice, dot cards, ten frames,
and manipulatives

-PLC time for calibration and instructional planning

Practice #2
Subgroup

Provide an additional 5-10 minutes of
one-on-one intervention multiple times

Data Measures:
-ESGI and AIMSweb Assessments: Used for
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per week focusing on number ongoing progress monitoring and pre/post data
recognition, counting, or subitizing. collection.

-IEP Goal Progress Monitoring: Reviewed biweekly;
goals updated as mastery occurs.

-Eureka Exit Tickets and Practice Sheets: Used to
track conceptual growth and strategy accuracy.
-Counting Reflection Sheets: Evidence of progress
in counting efficiency and 1:1 correspondence.

Timeframe:

-Daily: Individual or small-group math interventions
(5—-10 minutes).

-Biweekly: Progress monitoring for IEP goals and
skill growth.

-Weekly: Collaboration between general education
and SPED staff to review data and adjust supports.
-Quarterly: Review of cumulative progress to update
IEPs and instructional plans.

Lead:

-SPED Teachers and Paraeducators: Deliver
one-on-one or small-group interventions and
monitor progress.

-General Education Teachers: Reinforce targeted
skills within Tier 1 instruction and track performance.
-Administrator: Facilitate alignment between general
education and SPED progress monitoring cycles.

Resources:

-ESGI progress monitoring tools

-Manipulatives (dice, number cards, base-ten
blocks, dot cards)

-Intervention time during centers or WIN block
-IEP data tracking templates and Math Tracker 2.0
alignment sheets

-Professional collaboration time for data analysis
and instructional adjustment

Mid-Year Reflection
This section will serve as a summary of progress and impact at the middle of the 2025-26 school year. How is
the school on track to meet this goal, based on the mid-year expectation for the goal?

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Page 30



Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

End-of-Year Reflection
This section is a summary reflection on end-of-year findings.

Practice #1:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Practice #2:
Please describe the extent to which this evidence-based practice is being implemented as planned.

What have you found in your data and what does it mean regarding progress toward your goal?

Back to Table of Contents
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Comprehensive Mid-Year Reflection Questions

The following section is an overall reflection on mid-year findings as documented in the five goals in the
school improvement plan and is meant to inform decision-making about progress toward the achievement of
goals for the remainder of the school year. Use of these questions can help show the impact of current
high-leverage evidence-based practices (interventions, activities, or strategies) and/or provide data-informed
adjustments within implementation cycles.

1. How did you identify and respond to equity needs for specific student groups, from the beginning of
the year to the middle of the year, (particularly when it comes to eliminating opportunity gaps and
supporting those students in your learning communities who are most marginalized) and what specific
data did you use to inform your decision making?

Please share an example of your progress in narrowing opportunity gaps. What strategies will the
school implement, or continue to implement, to enhance equity between now and the end of the year?

2. Which evidence-based practices (interventions, activities, or strategies) being implemented are having
the largest impacts on positively improving student outcomes and your high-priority SMARTIE goals?
Describe what is contributing to the success of this work.

For each goal that is not on track, what adjustments will be made to increase the chances that the
school will meet the goal?

Back to Table of Contents
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Comprehensive End-of-Year Reflection Questions

This section is a summary reflection on end-of-year findings as documented in the five goals in the school
improvement plan and can be used to inform decision-making about developing SMARTIE goals and
evidence-based practices (interventions, activities, or strategies) for your 2026-27 SIP. The purpose of these
reflective and guiding questions is for school leadership teams to engage in practicable and sustainable
planning processes.

1.

In school year 2025-26, how did you identify and respond to equity needs for specific student groups,
from the middle to the end of this school year, (particularly when it comes to eliminating opportunity
gaps and supporting those students in your learning communities who are most marginalized) and
what specific data did you use to inform your decision making?

Please share an example of progress made in narrowing opportunity gaps and the plan to sustain and
build on the improvements as you transition into supports for your 2026-27 SIP.

2. Describe the progress made toward your SMARTIE goals. Describe what led to or is leading to the
achievement of the goals.

3. How did at least one of the activities documented in your SIP positively impact student achievement in
pursuit of its associated SMARTIE goal?

4. How did you respond to and adjust for challenges as you made progress toward your SMARTIE
goals? Please describe at least one specific challenge and adjustment to that challenge.

5. How will the adjustments or modifications in addressing the challenge(s) detailed above inform your

school improvement planning process and preparation for the school year 2026-27? How will you
utilize available and additional sources of data in the planning process? Please describe what you
have learned and how the appropriate data sources you have identified will guide your planning for
2026-277
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