Board Approval Date: 8/23/2022

Course Title: 6th Grade Art

Course Description: 6th Grade Art serves as an introductory starting point for students to understand the basic building blocks of art
that will be built upon during successive art courses. These basics consist of color theory, skill building of techniques, various elements
of designs, along with exposure to various artists from different cultures. The projects help students apply these skills, and present
them in a matter that takes time and effort, while learning an appreciation and understanding of various mediums and tools. Students
will also be exposed to different artists with every unit, so they understand the impact of art on society and culture.

Course Sequence & Pacing

Week Marking Period 1 Week Marking Period 2

1 Unit 1 Building Blocks of Color Theory: 11 Unit 3: SKkill Building with Color Pencils and

Introduction to color theory and unit vocabulary Color Theory:

Application of color wheel Introduction and research into Romero Britto and his
artwork.
Vocabulary in Unit Project Book.

2 Unit 1 Building Blocks of Color Theory: 11 Unit 3: Skill Building with Color Pencils and

Creation of a color wheel Color Theory
Apply color wheel to master works. Introduction and application of Elements of Art:

shape, line and space.
Practice in unit Project Book.

3 Unit 2: Skill Building with Mixed Media and Color 12 Unit 3: Skill Building with Color Pencils and

Theory Color Theory

Introduction into Fonts.
Introduction and research into Faith Ringgold and her Brainstorm, sketch, refine ideas in rough draft then
artwork. final draft.
Vocabulary in unit Project book.




4 Unit 2: Skill Building with Mixed Media and Color 13 Unit 3: Skill Building with Color Pencils and
Theory Color Theory
Introduction, application, skill build: Grid Drawing. Introduction and skill build color pencil skills: light,
dark, blend, fade, and outline techniques.
14 Unit 3: Skill Building with Color Pencils and
Color Theory
Creation of final project using color pencils.
5 Unit 2: Skill Building with Mixed Media and Color 15 Unit 3: Skill Building with Color Pencils and
Theory Color Theory
Introduction, application, skill build: Grid Drawing. Unit Reflection
6 Unit 2: Skill Building with Mixed Media and Color 16 Unit 4: Sculptural Paper Craft and Design
Theory
Skill building painting medium and techniques. Introduction and research into Jean-Michel Basquiat
and his artwork.
Vocabulary in unit Project book.
7 Unit 2: Skill Building with Mixed Media and Color 17 Unit 4: Sculptural Paper Craft and Design
Theory Introduction and application of Elements of Art:
Color Theory application with color mapping artwork. texture.
Practice in unit Project Book.
8 Unit 2: Skill Building with Mixed Media and Color 18 Unit 4: Sculptural Paper Craft and Design
Theory Brainstorm, sketch, refine ideas in rough draft
Paint final project.
9 Unit 2: SKkill Building with Mixed Media and Color 19 Unit 4: Sculptural Paper Craft and Design
Theory Creation of final project.
Paint final project.
10 Unit 2: Skill Building with Mixed Media and Color 20 Unit 4: Sculptural Paper Craft and Design

Theory
Unit reflection

Unit Reflection




Stage 1 Desired Results

Unit Title 1: Building Blocks of Color Theory

Unit Summary: Students are introduced to the color theory and the color wheel. Students learn the basics of how the color wheel works,

how colors are grouped and how they are used in artworks. Students will dissect famous artworks as to why and how these theories are
used.

Unit Learning Targets

NJSLS Standards:

1.5.8.Re7a: Explain how a person's aesthetic choices are influenced by culture and environment, and how they impact the way in which visual
messages are perceived and conveyed.

1.5.8.Crla Conceptualize early stages of the creative process, including applying methods to overcome creative blocks or take creative risks, and
document the processes in traditional or new media.

1.5.8.Cr2a Demonstrate persistence and willingness to experiment and take risks during the artistic process.

1.5.8.Cr2¢ Apply, organize and strategize methods for design and redesign of objects, places, systems, images and words to clearly communicate
information to a diverse audience.

1.5.8.Prda Investigate and analyze ways artwork is presented, preserved and experienced, including use of evolving technology. Evaluate a
collection or presentation based on this criterion.

1.2.8.Crla: Generate a variety of ideas, goals and solutions for media artworks using creative processes such as sketching, brainstorming,
improvising, and prototyping with increased proficiency, divergent thinking, and opportunity for student choice.

1.2.8.Crlb: Organize and design artistic ideas for media arts productions.

1.2.8.Cr3b: Communicate an intentional purpose and meaning utilizing varying point of view and perspective.




Visual Arts Practices:

Color Theory Building Blocks: Students are exposed to the basics of color theory, and how the color wheel works. They then apply these
basics to master artworks to understand the framework of all visual art. In conclusion creating their all color wheel applying their
understanding.

Developing a respect for tools and materials:

In developing an understanding for the classroom environment and rules and through better understanding technique and process, students
learn to better respect and care for the tools and materials allowing them to better work collaboratively, take risks, and assess their process
of working.

Developing Craftsmanship:

In developing an understanding for material and working over time, students will be able to better develop craftsmanship in their work and
working habits. Through working to critique their work, and that of master artists, students will better understand what well crafted objects
look like. and through working with materials over time students will develop a better sense of that craft.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key Skills (CLKS):
9.1.8.CR.2: Compare various ways to give back through strengths, passions, goals, and other personal factors.

9.2.8.CAP.5: Develop a personal plan with the assistance of an adult mentor that includes information about career areas of interest, goals
and an educational plan.

9.4.8.CI.3: Examine challenges that may exist in the adoption of new ideas

9.4.8.C1.4: Explore the role of creativity and innovation in career pathways and industries

9.4.8.IML.6: Identify subtle and overt messages based on the method of communication.

9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines, and cultures for a specific purpose
9.4.8.IML.15: Explain ways that individuals may experience the same media message differently.




9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.

Computer Science & Design Thinking (CS & DT):

8.2.8.ITH.1: Explain how the development and use of technology influences economic, political, social, and cultural issues.
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.

8.2.8.ED.5: Explain the need for optimization in a design process.

Climate Change:

1.2.8.Re7b: Compare, contrast and analyze how various forms, methods and styles in media artworks affect and manage audience
experience and create intention when addressing global issues including climate change.

1.5.8.Cn11b: Analyze and contrast how art forms are used to reflect global issues, including climate change.

Interdisciplinary Connections
RI.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings.

RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent
understanding of a topic or issue.

Unit Essential Questions: Unit Enduring Understandings:
Why must art materials and tools be used in a safe and Maintenance of materials and tools are essential to the safe,
responsible manner? productive artistic space.

Every person is an artist.
How does color theory help to create a better visual image?
Color Theory is the basic building blocks in creating art.

Students will know: Students will be able to:

-Color theory basic -Create a color wheel using basic theory concepts.

-Utilization of the color wheel. -Apply color theory to master artworks

-Recognize color schemes in master artworks. -Use a color wheel to understand color theory and schemes for

their own work.




Stage 2 Assessment Evidence

Summative Assessments:Color Wheel Project (major) Color Theory Reference Worksheet (quiz grade), Reflection.

Formative Assessments: Project Book Do Nows, and activities Color Theory Packet, Daily Reflection, Daily Teacher Observation, Class
Discussions using master artworks and applying theory.

Common Benchmark Assessments: Color Theory Reference Sheet

Alternative Assessments: Visual hard copy Color Wheel

Stage 3 Learning Plan

Standard Skill Learning Activities & Differentiation Timeframe
(Days or
Weeks)
1.5.8.Cr2c Color Theory basics . . 2 days
15.8.Crla e Dissect a color wheel and learn basic color theory
NJSLSA.R4. vocabulary
NJSLSA.SL2
e Watch video on Color Theory Basics
1.5.8.Cr2¢ Apply new information to Color e Apply concepts to Color Theory worksheets that are
NJSLSA.SL2 Theory worksheets broken down into stages. If needed students are given 1-2 days
a color wheel for reference.

1.5.8.Cr2a Create a Color Wheel Collage e Apply knowledge to the creation of a Color Wheel 3.4 davs
1.5.8.Crla Artwork Collage Artwork Y
1.5.8.Cr2c Complete Color Theory Reference e Using worksheets and collage complete the reference 2-3 days
NJSLSA.SL2 Sheet sheet that will be used throughout the semester.




Apply Color Theory to master works e Students will watch slideshow and apply color 1 day
NJSLSA.SL2 of arts theories to master artwork.
8.2.8. ITH.1 e Students will be asked to identify color schemes used
1.5.8 Prda and why the artist chose said color scheme.

Core Instructional & Supplemental Materials

Supplies Notes
Slide show of various artists from Western Art History
Color Wheels
Paper, glue, magazines, pencils, colored pencils

Color Theory Reference Sheet

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:

e Presentation: Provide multi-sensory instruction (visual, verbal, tactile, digital). Use high-contrast visuals, slideshows, and
enlarged reference images. Break down demonstrations into clear, sequential steps with opportunities to repeat/watch
again (e.g., short video clips).

e Content: Focus on a few key artistic principles or techniques per lesson (e.g., perspective and shading, not all elements of
art). Simplify written instructions with bullet points or icons.

e Materials & Tools: Provide adaptive tools (soft pencil grips, ergonomic paintbrushes, easy-grip clay tools). Offer heavier
paper or textured surfaces for better control.

e Process: Allow alternative media or application tools (roller, sponge, digital drawing tablet) if fine motor skills limit success.
Offer choice between 2D and 3D work when possible.




Environment: Use easels or angled drawing boards for posture support. Place non-slip mats under materials to prevent
spills. Reduce visual/auditory distractions with defined workspaces.

Specific Strategies and Practices that Support English Language Learners:

Visuals: Provide step-by-step illustrated handouts or digital slides for every process. Label classroom tools and materials in
English with images (and native language if possible).

Content: Prioritize lesson-specific vocabulary (e.g., “blend,” “shade,” “carve”). Offer a short glossary with visuals for each
unit. Accept visual work and demonstration as evidence of understanding before requiring written reflection.
Communication: Model techniques slowly, using gestures and pointing to emphasize key steps. Use translation apps for
quick clarification of essential words. Pair students with supportive peers for collaborative projects.

Assessment: Focus grading on process and final artwork rather than extended writing. Allow students to record verbal
reflections or short videos instead of lengthy artist statements.

i . 1 ices il ] isk of Failure:

Support: Provide a consistent, structured routine and visual project timeline. Check in frequently to offer encouragement
and redirection.

Product/Criteria: Reduce required complexity (e.g., one-point perspective drawing instead of two-point). Offer shorter
projects or allow partial completion with credit for effort.

Focus: Provide pre-measured paper or templates to reduce frustration. Allow more time for creative exploration rather than
technical mastery if needed.

Motivation: Use positive reinforcement (verbal praise, display of artwork, leadership roles in setup/cleanup). Connect
projects to student interests (e.g., sports logos, favorite music themes).

Specific Strategies and Practices that Support Students with 504s:

Time/Pace: Offer extended deadlines or break projects into checkpoints. Allow flexible pacing and opportunities to revisit
unfinished work during study hall or art club.

Output/Requirements: Accept alternative media or formats (e.g., digital collage, photography instead of physical painting).
Sensory/Motor: Provide gloves, aprons, or barrier creams for students with sensory sensitivities. Offer pre-rolled clay or
pre-mixed paints to minimize handling.




e Organization: Use labeled bins and trays to keep materials ready. Provide step-by-step checklists or digital reminders for
multi-day projects.

Specific Strategies and Practices that Support Gifted & Talented Students:

e Curriculum Compacting: Allow quick demonstration of skill mastery, then offer enrichment projects.
Depth/Complexity: Increase challenge by incorporating higher-level concepts (e.g., chiaroscuro, linear perspective with
multiple vanishing points). Ask students to analyze or critique artwork in writing or discussion.

Enrichment/Challenge: Offer advanced media choices (ink wash, screen printing, digital design software). Encourage
independent or portfolio-based projects.

Creative Problem Solving: Provide open-ended design prompts (e.g., “Create a mixed-media piece that represents a social
issue”).

Leadership: Let them lead a mini-demo or mentor peers on a technique they have mastered.

e Mentorship: Connect with local artists, museums, or online master classes for further growth.

neral Art Classroom Accomm ions for All n

e Design for Learning: Plan projects with multiple entry points — allow students to sketch, build, paint, or collage to show
understanding. Offer both independent and collaborative options.

Visual Schedules/Posters: Display project steps on a whiteboard or slide deck. Post images of completed examples at different
stages.

Choice: Offer limited but meaningful choices (medium, color scheme, subject matter) to support student ownership.

Flexible Seating: Provide stools, standing easels, or quiet areas for focused work.

Clean-Up Support: Assign rotating clean-up roles and use clear visual charts for each job (brush washer, paint collector, table
wiper).

Stage 1 Desired Results



Unit Title 2: Skill Building with Mixed Media and Color Theory

Unit Summary: Students are introduced to the artist Faith Ringgold. Using her work as inspiration they draw a character portrait using a

grid to help with proportions. Students then paint their portrait, and use block printing for the border that is reflective of Ringgold’s story
quilts.

Unit Learning Targets

NJSLS Standards:

1.5.8.Crla Conceptualize early stages of the creative process, including applying methods to overcome creative blocks or take creative risks, and
document the processes in traditional or new media.

1.5.8.Cr2a Demonstrate persistence and willingness to experiment and take risks during the artistic process.

1.5.8.Cr2¢ Apply, organize and strategize methods for design and redesign of objects, places, systems, images and words to clearly
communicate information to a diverse audience.

1.5.8.Re7a: Explain how a person's aesthetic choices are influenced by culture and environment, and how they impact the way in which visual
messages are perceived and conveyed.

1.5.8.Re7b: Compare and contrast cultural and social contexts of visual arts and how they influence ideas and emotions.

1.5.8.Cnlla Analyze and contrast how art forms are used to represent, establish, reinforce and reflect group identity and culture.

1.5.8.Re9a: Create a convincing and logical argument to support an evaluation of art. Explain the difference between personal and established
criteria for evaluating artwork.

1.5.8.Re7b: Compare and contrast cultural and social contexts of visual arts and how they influence ideas and emotions.

1.2.8.Crlb: Organize and design artistic ideas for media arts productions.

1.2.8.Cr3b: Communicate an intentional purpose and meaning utilizing varying point of view and perspective.




Visual Arts Practices:

Art History Impact: Students are exposed to a new artist and their impact on the timeline of art history, culture and the world.

Grid Drawing Skills: Students develop a new skill for drawing technique, grid drawing allows the students to break down an object into
specifically sized blocks and draws the object according to the blocks. This allows for proportion, and accuracy.

Developing a respect for tools and materials:

In developing an understanding for the classroom environment and rules and through better understanding technique and process, students
learn to better respect and care for the tools and materials allowing them to better work collaboratively, take risks, and assess their process
of working.

Developing Craftsmanship:

In developing an understanding for material and working over time, students will be able to better develop craftsmanship in their work and
working habits. Through working to critique their work, and that of master artists, students will better understand what well crafted objects

look like. and through working with materials over time students will develop a better sense of that craft.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):

9.1.8.CR.2: Compare various ways to give back through strengths, passions, goals, and other personal factors.
9.4.8.C1.3: Examine challenges that may exist in the adoption of new ideas

9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines, and cultures for a specific purpose
9.4.8.IML.15: Explain ways that individuals may experience the same media message differently.

Computer Science & Design Thinking (CS & DT):
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.




8.2.8.ED.5: Explain the need for optimization in a design process.

Interdisciplinary Connections
NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.
NJSLSA.WO. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Unit Essential Questions: Unit Enduring Understandings:

Why must art materials and tools be used in a safe and Maintenance of materials and tools are essential to the safe,

responsible manner? productive artistic space.

How does color theory help to create a better visual image? Every person is an artist.

How do master artists use color theory in their art? Color Theory is the basic building blocks in creating art.

What is the relationship between culture and art? Good craftsmanship is essential for aesthetics in visual
communication.

Art both reflects and shapes culture.

Students will know: Students will be able to:

-Grid Drawing -Recognize the artist's impact on society and culture.

-Basic painting techniques. -Demonstrate their knowledge of the color wheel

-Application of color schemes. -Demonstrate drawing skills when drawing a picture utilizing
-Basic printmaking techniques. the grid method

-Apply painting techniques to their own artwork.
-Demonstrate the use of basic printmaking techniques.
-Evaluate their own artwork




Stage 2 Assessment Evidence

Summative Assessments:

- Character Portrait (major)- Students create a portrait based on a cartoon character, utilizing specific color schemes and the drawing grid
method. They then frame their painting in block prints, inspired by Faith Ringgold’s story quilts.

-Grid Drawing Skills Quiz (minor)
-Painting Skills Quiz (minor)
-Lino Cutter Skills Quiz (minor)
-Reflection (minor)

Formative Assessments: Project Book Do Nows, Daily Reflection, Daily Teacher Observation, Class Discussions using master artworks
and applying theory.

Common Benchmark Assessments: Character Portrait Final Project

Alternative Assessments: Choice Project

Stage 3 Learning Plan

Standard Skill Learning Activities & Differentiation Timeframe
(Days or
Weeks)
Introduction to unit artist, Faith 0 ) <t Ri 1 2 days
NJSLSA.WO. Ringgold. Recognizing the affects of ® Watch Getting to Know Faith Ringgold
NJSLSA.SL2. culture, race, and gender in the time e Answering question with class discussion

1.5.8.Cnlla lines of art history.
CLKS 9.1.8.CR.2

NJSLS Grid Drawing e Step-by-step introduction on how to draw an image
1.5.8.Crla from a gridded image. 5 days
1.5.8.Cr2a




1.5.8.Cr2c e Students apply and build skills thru practice, skills
quiz and final project.
15.8.Cr2a Painting Skill Build ° Stud'ents le?u“n basic painting skills then apply them to 4 days
a Skills Quiz.
15.8.Cr2c Color Mapping Students are mtrodu.ced to color-mapping and then apply 1 day
to their final design.
1.5.8.Cr2a o
Paint . . .
158Crla ainting Students paint their final project 5 days
1.5.8.Cr2a Printmaking e Students create a design that complements their 5 days
1.5.8.Crla painting and print a border inspired by story quilts.
1.5.8.Re9a Reflection e Students complete a reflection on their experience and 1 day
Evaluation skills from the unit.
e Students complete an evaluation based on goals
acquired.
Core Instructional & Supplemental Materials
Materials Notes

Getting to Know Faith Ringgold Video
Faith Ringgold Project Book

Paint, rulers, pencils, markers

Color Theory Reference Sheet

Tar Beach by: Faith Ringgold

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students




Specific Strategies and Practices that Support Students with Disabilities:

e Presentation: Provide multi-sensory instruction (visual, verbal, tactile, digital). Use high-contrast visuals, slideshows, and
enlarged reference images. Break down demonstrations into clear, sequential steps with opportunities to repeat/watch
again (e.g., short video clips).

e Content: Focus on a few key artistic principles or techniques per lesson (e.g., perspective and shading, not all elements of
art). Simplify written instructions with bullet points or icons.

e Materials & Tools: Provide adaptive tools (soft pencil grips, ergonomic paintbrushes, easy-grip clay tools). Offer heavier
paper or textured surfaces for better control.

e Process: Allow alternative media or application tools (roller, sponge, digital drawing tablet) if fine motor skills limit success.
Offer choice between 2D and 3D work when possible.

e Environment: Use easels or angled drawing boards for posture support. Place non-slip mats under materials to prevent
spills. Reduce visual/auditory distractions with defined workspaces.

ific Str i nd Practi h English Lan Learners:

e Visuals: Provide step-by-step illustrated handouts or digital slides for every process. Label classroom tools and materials in
English with images (and native language if possible).

e Content: Prioritize lesson-specific vocabulary (e.g., “blend,” “shade,” “carve”). Offer a short glossary with visuals for each
unit. Accept visual work and demonstration as evidence of understanding before requiring written reflection.

e Communication: Model techniques slowly, using gestures and pointing to emphasize key steps. Use translation apps for
quick clarification of essential words. Pair students with supportive peers for collaborative projects.

e Assessment: Focus grading on process and final artwork rather than extended writing. Allow students to record verbal
reflections or short videos instead of lengthy artist statements.

” «

Specific Strategies and Practices that Support Students at Risk of Failure:

e Support: Provide a consistent, structured routine and visual project timeline. Check in frequently to offer encouragement
and redirection.

e Product/Criteria: Reduce required complexity (e.g., one-point perspective drawing instead of two-point). Offer shorter
projects or allow partial completion with credit for effort.




e Focus: Provide pre-measured paper or templates to reduce frustration. Allow more time for creative exploration rather than
technical mastery if needed.

e Motivation: Use positive reinforcement (verbal praise, display of artwork, leadership roles in setup/cleanup). Connect
projects to student interests (e.g., sports logos, favorite music themes).

Specific Strategies and Practices that Support Students with 504s:

e Time/Pace: Offer extended deadlines or break projects into checkpoints. Allow flexible pacing and opportunities to revisit
unfinished work during study hall or art club.
Output/Requirements: Accept alternative media or formats (e.g., digital collage, photography instead of physical painting).
Sensory/Motor: Provide gloves, aprons, or barrier creams for students with sensory sensitivities. Offer pre-rolled clay or
pre-mixed paints to minimize handling.

e Organization: Use labeled bins and trays to keep materials ready. Provide step-by-step checklists or digital reminders for
multi-day projects.

ific Str i nd Practi h if Talen n

Curriculum Compacting: Allow quick demonstration of skill mastery, then offer enrichment projects.
Depth/Complexity: Increase challenge by incorporating higher-level concepts (e.g., chiaroscuro, linear perspective with
multiple vanishing points). Ask students to analyze or critique artwork in writing or discussion.

e Enrichment/Challenge: Offer advanced media choices (ink wash, screen printing, digital design software). Encourage
independent or portfolio-based projects.

e Creative Problem Solving: Provide open-ended design prompts (e.g., “Create a mixed-media piece that represents a social
issue”).
Leadership: Let them lead a mini-demo or mentor peers on a technique they have mastered.
Mentorship: Connect with local artists, museums, or online master classes for further growth.

General Art Classroom Accommodations for All Students:

e Design for Learning: Plan projects with multiple entry points — allow students to sketch, build, paint, or collage to show
understanding. Offer both independent and collaborative options.




e Visual Schedules/Posters: Display project steps on a whiteboard or slide deck. Post images of completed examples at different
stages.

e Choice: Offer limited but meaningful choices (medium, color scheme, subject matter) to support student ownership.

e Flexible Seating: Provide stools, standing easels, or quiet areas for focused work.

e Clean-Up Support: Assign rotating clean-up roles and use clear visual charts for each job (brush washer, paint collector, table
wiper).

Stage 1 Desired Results

Unit Title 3: Skill Building with Color Pencils and Color Theory

Unit Summary: Students are introduced to the artist Romero Britto. Using his work as inspiration, they draw a letter-based design
artwork using shape, line and space. Students then used color pencil to color their artwork utilizing a color scheme base of the color

wheel.
Unit Learning Targets
NJSLS Standards:

1.5.8.Crla Conceptualize early stages of the creative process, including applying methods to overcome creative blocks or take creative risks,
and document the processes in traditional or new media.

1.5.8.Cr2a Demonstrate persistence and willingness to experiment and take risks during the artistic process.

1.5.8.Cr2c¢ Apply, organize and strategize methods for design and redesign of objects, places, systems, images and words to clearly
communicate information to a diverse audience.




1.5.8.Re7a: Explain how a person's aesthetic choices are influenced by culture and environment, and how they impact the way in which visual
messages are perceived and conveyed.

1.5.8.Cnlla Analyze and contrast how art forms are used to represent, establish, reinforce and reflect group identity and culture.

1.5.8.Re9a: Create a convincing and logical argument to support an evaluation of art. Explain the difference between personal and established
criteria for evaluating artwork.

1.2.8.Crla: Generate a variety of ideas, goals and solutions for media artworks using creative processes such as sketching, brainstorming,
improvising, and prototyping with increased proficiency, divergent thinking, and opportunity for student choice.

Visual Arts Practices:

Art History Impact: Students are exposed to a new artist and their impact on the timeline of art history, culture and the world.

Elements of Art: Students develop an understanding of the visual building components that artists use to create artworks

Developing a respect for tools and materials:

In developing an understanding for the classroom environment and rules and through better understanding technique and process,
students learn to better respect and care for the tools and materials allowing them to better work collaboratively, take risks, and assess

their process of working.

Developing Craftsmanship:

In developing an understanding for material and working over time, students will be able to better develop craftsmanship in their work
and working habits. Through working to critique their work, and that of master artists, students will better understand what well crafted
objects look like. and through working with materials over time students will develop a better sense of that craft.

Interdisciplinary Connections




Career Readiness, Life Literacies, & Key Skills (CLKS):

9.1.8.CR.2: Compare various ways to give back through strengths, passions, goals, and other personal factors.
9.4.8.CI1.3: Examine challenges that may exist in the adoption of new ideas

9.4.8.IML.15: Explain ways that individuals may experience the same media message differently.

Computer Science & Design Thinking (CS & DT):
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.
8.2.8.ED.5: Explain the need for optimization in a design process.

Interdisciplinary Connections
NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.
NJSLSA.WO. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Climate Change: 1.5.8.Cnl1b: Analyze and contrast how art forms are used to reflect global issues, including climate change.

Unit Essential Questions: Unit Enduring Understandings:
Why must art materials and tools be used in a safe and Maintenance of materials and tools are essential to the safe,
responsible manner? productive artistic space.

Every person is an artist.
How does color theory help to create a better visual image?
Color Theory is one of the basic building blocks in creating art.
Why are the elements of art important in arranging an
artwork? Good craftsmanship is essential for aesthetics in visual
communication.

What is the relationship between culture and art?
Art both reflects and shapes culture.

Elements of Art help create a visually balanced artwork.

Students will know: Students will be able to:
-Recognize the artist's impact on society and culture.




-Font creation -Demonstrate their knowledge of the color wheel to their own
-Application of Elements of Art: line, shape and space. artwork.

-Color pencil skills: light, dark, blend, fade and outline. -Demonstrate the use of shape, line, and space when creating an
-Application of a color scheme to an artwork. artwork.

~Create an art composition using line, shape and space. -Apply color pencil techniques to their own artwork.

-Evaluate their own artwork using collective class standards.

Stage 2 Assessment Evidence

Summative Assessments:

- Britto Letter Design(major)- Students create an artwork using a letter font and the elements of art of line, space and shape. They then
color the artwork using colored pencils and following a chosen color scheme.

-Color Pencil Skills Quiz (minor)
-Reflection (minor)

Formative Assessments: Project Book Do Nows, Project Book Worksheets, Daily Reflection, Daily Teacher Observation, Class
Discussions.

Common Benchmark Assessments: Final Project

Alternative Assessments: Font Designs

Stage 3 Learning Plan

Standard Skill Learning Activities & Differentiation Timeframe
(Days or
Weeks)
NJSLSA.SL2 Introduction to unit artist, Romero ] ' ‘ 2 davs
NJSLSA.W9 Britto. Recognizing the effects of ® Watch the intro video on Britto.
9.1.8.CR.2




1.5.8.Cnlla culture, race, and gender in the
15.8.Cnlla timeline of art history. Answering questions in unit project books along with
Unit vocabulary class discussion.
Unit vocabulary
9.4.2.Cl1.2 Introduction into Fonts.
158.Crla Introduction to shape, line, and space. Students practice various fonts in project book, choosing | 3 days
T Brainstorm, sketch, refine ideas. )
1.5.8.Cr2a one for final project.
Students practice line, shape and space through various
activities in the project book.
Students brainstorm ideas through activities in the unit
project book.
94.2.CIL2 Rough draft creation Students combine all their design and idea elements to
1.5.8.Crla create their final design. 5 days
1.5.8.Cr2a
15.8.Crla Skill build color pencil techniques: light, dark, fade,
1' 5' 8. e Color Pencil Skill Build outline and blend. Sdays
-0 Apply skills to Unit Skills Quiz.
15.8.Cr0a Final Students apply all unit skills to create their final 5 days
artwork.
1.5.8.Re9a Reflection Students complete a reflection on their experience and 1 day
Evaluation skills from the unit.

Students complete an evaluation based on goals
acquired.

Core Instructional & Supplemental Materials




Materials Notes

Romero Britto videos

Unit 3 Project Book

Color Pencils

Font packets

Accommodations and Modifications:

Students with Disabilities, English Language Learners,

Students at Risk of Failure, Students with 504s, Gifted & Talented Students
Specific Strategies and Practices that Support Students with Disabilities:

Presentation: Provide multi-sensory instruction (visual, verbal, tactile, digital). Use high-contrast visuals, slideshows, and
enlarged reference images. Break down demonstrations into clear, sequential steps with opportunities to repeat/watch
again (e.g., short video clips).

Content: Focus on a few key artistic principles or techniques per lesson (e.g., perspective and shading, not all elements of
art). Simplify written instructions with bullet points or icons.

Materials & Tools: Provide adaptive tools (soft pencil grips, ergonomic paintbrushes, easy-grip clay tools). Offer heavier
paper or textured surfaces for better control.

Process: Allow alternative media or application tools (roller, sponge, digital drawing tablet) if fine motor skills limit success.
Offer choice between 2D and 3D work when possible.

Environment: Use easels or angled drawing boards for posture support. Place non-slip mats under materials to prevent
spills. Reduce visual/auditory distractions with defined workspaces.

Specific Strategies and Practices that Support English Language Learners:

Visuals: Provide step-by-step illustrated handouts or digital slides for every process. Label classroom tools and materials in
English with images (and native language if possible).

Content: Prioritize lesson-specific vocabulary (e.g., “blend,” “shade,” “carve”). Offer a short glossary with visuals for each
unit. Accept visual work and demonstration as evidence of understanding before requiring written reflection.
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Communication: Model techniques slowly, using gestures and pointing to emphasize key steps. Use translation apps for
quick clarification of essential words. Pair students with supportive peers for collaborative projects.

Assessment: Focus grading on process and final artwork rather than extended writing. Allow students to record verbal
reflections or short videos instead of lengthy artist statements.

Specific Strategies and Practices that Support Students at Risk of Failure:

Support: Provide a consistent, structured routine and visual project timeline. Check in frequently to offer encouragement
and redirection.

Product/Criteria: Reduce required complexity (e.g., one-point perspective drawing instead of two-point). Offer shorter
projects or allow partial completion with credit for effort.

Focus: Provide pre-measured paper or templates to reduce frustration. Allow more time for creative exploration rather than
technical mastery if needed.

Motivation: Use positive reinforcement (verbal praise, display of artwork, leadership roles in setup/cleanup). Connect
projects to student interests (e.g., sports logos, favorite music themes).
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Time/Pace: Offer extended deadlines or break projects into checkpoints. Allow flexible pacing and opportunities to revisit
unfinished work during study hall or art club.

Output/Requirements: Accept alternative media or formats (e.g., digital collage, photography instead of physical painting).
Sensory/Motor: Provide gloves, aprons, or barrier creams for students with sensory sensitivities. Offer pre-rolled clay or
pre-mixed paints to minimize handling.

Organization: Use labeled bins and trays to keep materials ready. Provide step-by-step checklists or digital reminders for
multi-day projects.

Specific Strategies and Practices that Support Gifted & Talented Students:

Curriculum Compacting: Allow quick demonstration of skill mastery, then offer enrichment projects.
Depth/Complexity: Increase challenge by incorporating higher-level concepts (e.g., chiaroscuro, linear perspective with
multiple vanishing points). Ask students to analyze or critique artwork in writing or discussion.




e Enrichment/Challenge: Offer advanced media choices (ink wash, screen printing, digital design software). Encourage
independent or portfolio-based projects.

e C(Creative Problem Solving: Provide open-ended design prompts (e.g., “Create a mixed-media piece that represents a social
issue”).

e Leadership: Let them lead a mini-demo or mentor peers on a technique they have mastered.

e Mentorship: Connect with local artists, museums, or online master classes for further growth.

neral Art Classroom Accomm ions for All n

e Design for Learning: Plan projects with multiple entry points — allow students to sketch, build, paint, or collage to show
understanding. Offer both independent and collaborative options.

Visual Schedules/Posters: Display project steps on a whiteboard or slide deck. Post images of completed examples at different
stages.

Choice: Offer limited but meaningful choices (medium, color scheme, subject matter) to support student ownership.

Flexible Seating: Provide stools, standing easels, or quiet areas for focused work.

Clean-Up Support: Assign rotating clean-up roles and use clear visual charts for each job (brush washer, paint collector, table
wiper).

Stage 1 Desired Results

Unit 4: Sculptural Paper Craft and Texture Design




Unit Summary: Students are introduced to the idea of paper sculpture and the Element of Art texture. Students create a final project
combining these skills.

Unit Learning Targets

NJSLS Standards:
1.5.8.Cr1a: Conceptualize early stages of the creative process, including applying methods to overcome creative blocks or take creative risks, and
document the processes in traditional or new media.

1.5.8.Cr2a: Demonstrate persistence and willingness to experiment and take risks during the artistic process.

1.5.8.Cr2c: Apply, organize and strategize methods for design and redesign of objects, places, systems, images and words to clearly communicate
information to a diverse audience.

1.5.8.Re7a: Explain how a person's aesthetic choices are influenced by culture and environment, and how they impact the way in which visual
messages are perceived and conveyed.

1.5.8.Pr4a Investigate and analyze ways artwork is presented, preserved and experienced, including use of evolving technology. Evaluate a collection
or presentation based on this criterion.

1.2.8.Crla: Generate a variety of ideas, goals and solutions for media artworks using creative processes such as sketching, brainstorming,
improvising, and prototyping with increased proficiency, divergent thinking, and opportunity for student choice.

1.2.8.Crlb: Organize and design artistic ideas for media arts productions.
1.2.8.Cr3b: Communicate an intentional purpose and meaning utilizing varying point of view and perspective.
Visual Arts Practices:

Practice of Creativity: Students learn strategies and skills that allow for creativity skills to develop and flourish. Using guided imagery
and brainstorming techniques to make creating more accessible.

Art History Impact: Students are exposed to a new artist and their impact on the timeline of art history, culture and the world.




Developing a respect for tools and materials:
In developing an understanding for the classroom environment and rules and through better understanding technique and process, students

learn to better respect and care for the tools and materials allowing them to better work collaboratively, take risks, and assess their process
of working.

Developing Craftsmanship:

In developing an understanding for material and working over time, students will be able to better develop craftsmanship in their work and
working habits. Through working to critique their work, and that of master artists, students will better understand what well crafted objects
look like. and through working with materials over time students will develop a better sense of that craft.

Interdisciplinary Connections

Career Readiness, Life Literacies, & Key SKkills (CLKS):

9.4.8.CL.2: Repurpose an existing resource in an innovative way.

9.4.8.IML.7: Use information from a variety of sources, contexts, disciplines, and cultures for a specific purpose
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.

Computer Science & Design Thinking (CS & DT):
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.
8.2.8.ED.5: Explain the need for optimization in a design process.

Interdisciplinary Connections
RI.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings.

RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent
understanding of a topic or issue.

Climate Change:

1.2.8.Re7b: Compare, contrast and analyze how various forms, methods and styles in media artworks affect and manage audience
experience and create intention when addressing global issues including climate change.

Unit Essential Questions: Unit Enduring Understandings:




Why must art materials and tools be used in a safe and
responsible manner?

What conditions, attitudes and behaviors support creativity
and innovative thinking?

What factors prevent or encourage people to take creative
risks?

How do artists and designers learn from trial and error?
Why do artists follow or break from established traditions?

What role does persistence play in revising, refining and
developing work?

-Creativity and innovative thinking are essential life skills that
can be developed.

-Artists and designers shape artistic investigations, following or
breaking with traditions in pursuit of creative art-making goals.

-Texture creates dimension in artwork.

Students will know:

-Application of implied texture to an artwork.
-Tools to explore creativity.

-Application of various mixed media to artwork.
-Master artists' contributions of modern art.
-Unit vocabulary

Students will be able to:

-Design and invent various ideas based of sketches.
-Create a basic paper sculpture.

-Explore creative practices

-Application of implied texture to artwork

Stage 2 Assessment Evidence

Summative Assessments: Paper sculpture (major), Unit 4 Project Book, Reflection.




Formative Assessments: Project Book Do Nows, Daily Reflection, Daily Teacher Observation, Class Discussions.
Common Benchmark Assessments: Paper sculpture (major), Unit 4 Project Book, Reflection.
Alternative Assessments: Toy Design
Stage 3 Learning Plan
Standard Skill Learning Activities & Differentiation Timeframe
(Days or
Weeks)
RI.6.4. Introduction and research into unit artist ‘ _ 2 days
RI.6.7. Basquiat. e Project book questions.
1.5.8.Re7a Understand and interpret unit ° Comp]ete unit Vocabu]ary
vocabulary.
e Read Radiant Child.
Creativity exploration. e Guided Imagery exercises to explore creativity.
1.5.8.Cr2c Brainstorming and sketching. e Sketching and brainstorming ideas for new projects. 1-2 days
Explore implied texture
e Apply brainstorming and sketches to final project
Design final project design
9.4.8.Cl.2 ' 1-3d
e (reate a blueprint or instructions for building the final s
design.
9.4.8.Cl.2 Create final design e Build final design using repurposed cardboard. 2-3 days
1.5.8.Cr2a e Apply texture designs
1.5.8.Prda Reflection e Reflect on the unit’s goals and their own artwork 1 day
through a series of questions and class discussion.




Core Instructional & Supplemental Materials

Materials Notes

Unit Project Book

Radiant Child- The story of Young Artist Jean-Michel Basquiat
Food box cardboard, scissor, multi medias, fasteners

Accommodations and Modifications:

Students with Disabilities, English Language Learners,
Students at Risk of Failure, Students with 504s, Gifted & Talented Students

Specific Strategies and Practices that Support Students with Disabilities:

e Presentation: Provide multi-sensory instruction (visual, verbal, tactile, digital). Use high-contrast visuals, slideshows, and
enlarged reference images. Break down demonstrations into clear, sequential steps with opportunities to repeat/watch
again (e.g., short video clips).

e Content: Focus on a few key artistic principles or techniques per lesson (e.g., perspective and shading, not all elements of
art). Simplify written instructions with bullet points or icons.

e Materials & Tools: Provide adaptive tools (soft pencil grips, ergonomic paintbrushes, easy-grip clay tools). Offer heavier
paper or textured surfaces for better control.

e Process: Allow alternative media or application tools (roller, sponge, digital drawing tablet) if fine motor skills limit success.
Offer choice between 2D and 3D work when possible.

e Environment: Use easels or angled drawing boards for posture support. Place non-slip mats under materials to prevent
spills. Reduce visual/auditory distractions with defined workspaces.

Specific Strategies and Practices that Support English Language Learners:

e Visuals: Provide step-by-step illustrated handouts or digital slides for every process. Label classroom tools and materials in
English with images (and native language if possible).
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Content: Prioritize lesson-specific vocabulary (e.g., “blend,” “shade,” “carve”). Offer a short glossary with visuals for each
unit. Accept visual work and demonstration as evidence of understanding before requiring written reflection.
Communication: Model techniques slowly, using gestures and pointing to emphasize key steps. Use translation apps for
quick clarification of essential words. Pair students with supportive peers for collaborative projects.

Assessment: Focus grading on process and final artwork rather than extended writing. Allow students to record verbal
reflections or short videos instead of lengthy artist statements.

Specific Strategies and Practices that Support Students at Risk of Failure:

Support: Provide a consistent, structured routine and visual project timeline. Check in frequently to offer encouragement
and redirection.

Product/Criteria: Reduce required complexity (e.g., one-point perspective drawing instead of two-point). Offer shorter
projects or allow partial completion with credit for effort.

Focus: Provide pre-measured paper or templates to reduce frustration. Allow more time for creative exploration rather than
technical mastery if needed.

Motivation: Use positive reinforcement (verbal praise, display of artwork, leadership roles in setup/cleanup). Connect
projects to student interests (e.g., sports logos, favorite music themes).
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Time/Pace: Offer extended deadlines or break projects into checkpoints. Allow flexible pacing and opportunities to revisit
unfinished work during study hall or art club.

Output/Requirements: Accept alternative media or formats (e.g., digital collage, photography instead of physical painting).
Sensory/Motor: Provide gloves, aprons, or barrier creams for students with sensory sensitivities. Offer pre-rolled clay or
pre-mixed paints to minimize handling.

Organization: Use labeled bins and trays to keep materials ready. Provide step-by-step checklists or digital reminders for
multi-day projects.

Specific Strategies and Practices that Support Gifted & Talented Students:

Curriculum Compacting: Allow quick demonstration of skill mastery, then offer enrichment projects.




Depth/Complexity: Increase challenge by incorporating higher-level concepts (e.g., chiaroscuro, linear perspective with
multiple vanishing points). Ask students to analyze or critique artwork in writing or discussion.
Enrichment/Challenge: Offer advanced media choices (ink wash, screen printing, digital design software). Encourage
independent or portfolio-based projects.

e C(Creative Problem Solving: Provide open-ended design prompts (e.g., “Create a mixed-media piece that represents a social
issue”).
e Leadership: Let them lead a mini-demo or mentor peers on a technique they have mastered.
e Mentorship: Connect with local artists, museums, or online master classes for further growth.
neral Art Classroom Accomm ions for All n

e Design for Learning: Plan projects with multiple entry points — allow students to sketch, build, paint, or collage to show
understanding. Offer both independent and collaborative options.

Visual Schedules/Posters: Display project steps on a whiteboard or slide deck. Post images of completed examples at different
stages.

e Choice: Offer limited but meaningful choices (medium, color scheme, subject matter) to support student ownership.
e Flexible Seating: Provide stools, standing easels, or quiet areas for focused work.
e Clean-Up Support: Assign rotating clean-up roles and use clear visual charts for each job (brush washer, paint collector, table

wiper).
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