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2025-26 Kessler Elementary  
School Improvement Plan 

 
 

Vision and Mission Statement 
 

 

School Performance Data - Math 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​         iReady Assessment 

2025-2026 SMARTIE Goal #1 (Academic Achievement Math): 

 

 
Kessler is a place where ALL students succeed with no exceptions. 

 

Kessler’s mission is to Engage every student through Powerful teaching, Positive relationships, and High Expectations. 
 

Kessler Met Smarter Balanced Mathematics 
 

Spring iReady Early On, Mid/Above  Grade Level  in 
Mathematics 

Math 
Foundational Level Career/College Ready   2023 2024 2025 

2023 2024 2025 2023 2024 2025  Kindergarten 87.5% 58.1% 69.0% 

Grade 3 38% 50% 50% 20.0% 28.0% 31.5%  Grade 1 60.8% 60.0% 48.3% 

Grade 4 47% 60% 69% 25.5% 25.0% 41.8%  Grade 2 39.6% 33.9% 43.4% 

Grade 5 24% 51% 37% 15.8% 20.0% 10.8%  Grade 3 25.6% 36.0% 38.9% 
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4 

 Grade 4 28.8% 30.8% 41.8% 

 Grade 5 20.0% 36.5% 24.3% 

 

By June 2026, Kessler will increase the number of students at or above grade level in math by 10% as measured by the SBA and iReady 
Math Diagnostic. 

 
Beginning of Year: (What does the school expect to see at mid-year to know if they are on track to meet the overarching goal?) 
By mid-year, Kessler expects a 4–6% increase in students performing at or above grade level on the Winter iReady Math Diagnostic. 
This growth will show the school is on track to meet the 10% year-end goal. PLC data reviews will confirm fewer students performing 
two or more grade levels below and show that reteaching and small-group interventions are improving student performance. 
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
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Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions that 
will address your SMARTIE 
goal? 

What instructional 
practices will change as a 

result of this action? 
How will you measure the 
effectiveness of this action? 

What data will be collected 
to measure the impact of 
implementing this action? 

Who will be responsible for 
implementing, measuring, 
and adjusting the 
implementation of this 
action and how often will 
progress be measured? 

What resources will be 
needed for implementation 
of this action? 

What progress is the 
evidenced-based action 
having on student 
performance? 

Action 1: 
Teachers will improve 
Tier 1 math instruction 
through teacher 
clarity: posting and 
referencing learning 
targets, success 
criteria, and academic 
vocabulary, and using 
intentional questioning 
to build reasoning and 
engagement. 
 
Professional learning 
on teacher clarity, 
questioning, and 
discourse 
 

Learning targets, 
success criteria, and 
academic vocabulary 
are visible and 
referenced daily. 
 
Lesson plans and 
instruction align to 
essential standards. 
 
Walkthroughs and 
observations confirm 
consistent alignment 
between standards, 
targets, and classroom 
activities. 
 

iReady Standards 
Mastery by essential 
standard 
 
CFA growth following 
reteach cycles 
 
Walkthrough and 
observation data 
showing evidence of 
teacher clarity and 
vocabulary use 
 

Principal, Math Coach, 
and PLC Leads; 
monitored through 
coaching cycles, 
walkthroughs, and PLC 
reflection each month. 
 

District curriculum 
and pacing guides 
 
iReady Standards 
Mastery reports and 
Essential Standards 
documents 
 
Longview Great 
Classroom Look Fors 
and CEL 5D+ rubric 
(Purpose & 
Engagement) 
 
Educational 
Excellence Trainer, 
Principal, and Math 
Coach will provide 
Professional learning 
on teacher clarity, 
questioning, and 
discourse - Dates & 
substitutes as needed 
 

By January 2026, 
students will 
demonstrate active 
engagement, and the 
use of mathematical 
reasoning/discourse. 
Students can explain 
their learning and how 
to demonstrate 
mastery, reflected by 
4-6% measurable 
growth on CFA and 
i-Ready Standards 
Mastery. 
 
Student FIAB Interim 
Data will show 
evidence of standards 
aligned instruction.  

Action 2: 
Utilize the PLC process 
to analyze i-Ready 
Standards Mastery 
and CFA data to 
identify learning gaps 
by essential standard 
and plan reteaching or 
enrichment.  

PLC minutes show 
data analysis and next 
steps by standard 
 
Teams develop 
reteach and 
enrichment plans 
aligned to essential 
standards. 
 
PLCs meet weekly 
using the district 
protocols and change 

By January 2026, ≥ 80 
% of PLCs use the 
district protocol and 
document reteaching 
tied to data.  
 
CFA growth by 
standard. 
i-Ready diagnostic 
and Standards 
Mastery progress 
 

PLC Leads, Math 
Coach, Principal; 
progress reviewed 
weekly in PLCs and 
formally monitored at 
the end of each 
assessment cycle. 

CFA Item Analysis 
Protocol and PLC Data 
Tracker. 
 
 i-Ready Reports and 
Essential Standards 
Documents. 
 
Coaching support 
aligned to the 
GreatGlassroom/PLC 
Look Fors 
 

CFA results show 
measurable 
improvement after 
reteach 
cycles.standards. 
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is reflected in their 
meeting minutes. 
 
Teams reinforce 
academic vocabulary 
and math discourse to 
build conceptual 
understanding. 

PLC documentation 
showing reteach 
effectiveness. 
 

Action 3: 
Teachers utilize the 
PLC process to identify 
and create targeted 
small-group math 
cycles every 4–6 
weeks. 
 
Lessons maintain 
access to grade-level 
essential standards 
while providing Tier 2 
and Tier 3 support. 
 

Groups formed and 
adjusted every 4–6 
weeks using i-Ready 
and CFA data. 
 
Intervention and 
enrichment plans are 
documented in PLC 
notes. 
 
Lesson plans show 
scaffolding and 
targeted math 
strategies aligned to 
essential standards. 

i-Ready Standards 
Mastery and 
diagnostic growth. 
 
CFA gains following 
reteach cycles. 
 
PLC documentation 
and progress logs 
tracking group 
adjustments. 
 

Teachers, Math Coach, 
and Principal; progress 
reviewed bi-monthly 
through PLC Data 
Cycles and Leadership 
Team Reviews that 
monitor intervention 
effectiveness and 
student progress 
(October, January, 
April). 
 

OSPI Washington 
MTSS Framework, 
iReady reports, 
intervention and 
enrichment materials, 
academic vocabulary 
tools, PLC data tracker, 
and coaching support 
aligned with the Great 
Classroom Look Fors 
and best practices in 
differentiated 
instruction. 
 

By January 2026, PLC 
and intervention logs 
show consistent 
small-group cycles 
linked to data.  
 
Students in targeted 
groups demonstrate 
measurable growth on 
CFA and i-Ready 
Standards Mastery, 
confirming effective 
Tier 2 implementation. 

Mid-Year Review 
1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text. 



School Performance Data – English Language Arts (ELA) 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​ iReady Assessment 

Kessler Met Smarter Balanced ELA 
 

Spring iReady Early On, Mid/Above  Grade Level in 
Reading 

ELA 
Foundational Level Career/College Ready    2023 2024 2025 

2023 2024 2025 2023 2024 2025  Grade 2 38.8% 37.5% 47.2% 

Grade 3 45% 43% 57% 27.5% 28.6% 31.5%  Grade 3 40.0% 54.0% 62.3% 

Grade 4 43% 41% 55% 25.5% 20.0% 36.4%  Grade 4 35.3% 23.7% 43.6% 

Grade 5 42% 47% 53% 21.1% 26.0% 24.3%  Grade 5 20.0% 41.2% 35.1% 
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4 

 
Acadience Early Literacy Performance 

Acadience Students Met Spring Benchmark 
Kessler 2023 2024 2025 
Kindergarten 49.0% 41.7% 46.3% 
Grade 1 20.0% 34.0% 36.2% 
Grade 2 26.5% 34.5% 44.2% 

 
 

2025-2026 SMARTIE Goal #2 (Academic Achievement ELA): 
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By June 2026, Kessler will increase the number of students reading at or above grade level by 10 percentage points, measured by the 
SBA, i-Ready Reading Diagnostic (Grades 3–5) and Acadience (K–2). 

  
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 
 

By mid-year, Kessler expects a 4–6 % increase in students performing at or above grade level on the Winter i-Ready Reading 
Diagnostic (and Acadience for K–2). This growth will show progress toward the 10 % goal. PLC data reviews will confirm fewer 
students two or more grade levels below and evidence that Tier 1 instruction and targeted interventions are raising achievement. 
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Action to 
support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three 
actions that will 
address your 
SMARTIE goal? 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of this 
action? 

What data will be 
collected to measure 
the impact of 
implementing this 
action? 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

What resources will be 
needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 

Teachers will 
strengthen Tier 1 
ELA instruction 
through teacher 
clarity and SIOP 
strategies, aligning 
daily lessons to 
ELA essential 
standards in Wit & 
Wisdom and 
Fundations (K–3).  

Lessons include 
clear learning 
targets, success 
criteria, and 
academic 
vocabulary, with 
explicit language 
supports that build 
comprehension 
and engagement 
with complex 
texts. 

 
Learning targets, 
success criteria, and 
academic vocabulary 
are visible and 
referenced daily. 
 
SIOP strategies (visuals, 
modeling, sentence 
frames) are used to 
support language 
development. 
 
Questioning and 
discussion promote 
text-based reasoning. 
 
Walkthroughs show 
alignment to ELA 
essential standards and 
tasks. 

 
 i-Ready Reading 
Standards Mastery and 
Diagnostic growth by 
domain. 
 
Wit & Wisdom 
End-of-Module Tasks 
and Fundations unit 
assessments (K–3). 
 
Acadience Reading 
progress-monitoring 
(K–2). 
 
Walkthrough and 
student-work data 
showing alignment and 
engagement. 

 
Principal, Literacy 
Coach, and PLC Leads; 
monitored monthly 
through walkthroughs, 
coaching cycles, and 
PLC reflections. 

 
Wit & Wisdom and 
Fundations curriculum, 
iReady Standards 
Mastery reports, SIOP 
strategies and 
academic vocabulary 
resources, Great 
Classroom Look Fors, 
CEL 5D+ rubric 
(Purpose & 
Engagement), and 
professional learning 
on teacher clarity, 
foundational reading, 
and academic 
discourse. 

By January 2026, 
walkthroughs and 
student work show 
stronger Tier 1 ELA 
instruction with visible 
targets, academic 
vocabulary, and SIOP 
supports.  

Students explain what 
they are learning and 
show mastery, 
reflected in growth on 
i-Ready and 
End-of-Module Tasks. 

PLCs analyze 
i-Ready Reading, 
Fundations, 
Acadience, and 
Wit & Wisdom 
data to identify 
trends by essential 

PLCs use the district 
data-analysis protocol 
to review ELA progress. 
This will be reflected in 
their meeting minutes. 
 

i-Ready Reading 
Standards Mastery and 
Diagnostic growth by 
standard. 
 

PLC Leads, Literacy 
Coach, and Principal; 
progress reviewed 
weekly in PLCs and 
formally during PLC 
Data Cycles (October, 
January, April). 

Common Assessment 
Data Protocol and PLC 
Data Tracker. 
 
 i-Ready Reports, Wit 
& Wisdom and 
Fundations rubrics. 

By January, PLC 
documentation will 
show consistent use of 
district data protocols 
and focus on 
foundational literacy 
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standard and plan 
reteaching or 
enrichment. Teams 
emphasize 
foundational skills, 
comprehension, 
writing, and 
academic 
vocabulary to 
strengthen access 
to complex texts. 

Teams create reteach 
plans with vocabulary 
and language 
objectives. 
 
PLC notes show focus 
on foundational skills, 
comprehension, and 
writing growth. 
 

Fundations and 
Acadience benchmark 
results (K–3). 
 
Wit & Wisdom 
End-of-Module Task 
scores. 
 
PLC documentation 
showing instructional 
responses and 
vocabulary targets. 
 
 

  
Academic vocabulary 
lists and SIOP supports 
align with Great 
Classroom Look Fors 

and vocabulary across 
ELA standards.  
 
Teams will 
demonstrate improved 
alignment and shared 
accountability for 
student learning 
through growth in 
decoding, 
comprehension, and 
writing. 
 

Targeted 
small-group 
reading cycles 
every 4–6 weeks 
using i-Ready, 
Fundations, 
Acadience, and 
Wit & Wisdom 
data to 
differentiate Tier 2 
and Tier 3 support.  
 
Groups 
incorporate 
academic 
vocabulary and 
SIOP strategies to 
improve decoding, 
fluency, and 
comprehension of 
grade-level texts. 

Groups formed and 
regrouped every 4–6 
weeks from i-Ready, 
Fundations, and 
Acadience data. 
 
Intervention and 
enrichment plans 
documented in PLC 
notes. 
 
Small-group lessons 
include vocabulary and 
language supports for 
ML and struggling 
readers. 

 i-Ready Standards 
Mastery and Diagnostic 
growth. 
 
Fundations and 
Acadience 
progress-monitoring 
for foundational skills. 
 
Wit & Wisdom 
End-of-Module Task 
scores showing 
comprehension and 
vocabulary growth. 
 
PLC records tracking 
group adjustments and 
student progress.. 

Classroom Teachers, 
Literacy Coach, and 
Principal; progress 
reviewed bi-monthly 
through PLC Data 
Cycles and Leadership 
Team Reviews 
(October, January, 
April). 

OSPI Washington 
MTSS Framework, 
iReady Reading reports, 
Fundations and Wit & 
Wisdom intervention 
materials, SIOP 
resources and 
academic vocabulary 
tools, PLC data tracker, 
and coaching support 
aligned with the Great 
Classroom Look Fors 
and best practices in 
differentiated ELA 
instruction. 

By January 2026, PLC 
logs and intervention 
records show 
consistent small-group 
cycles linked to data. 

 Students in targeted 
groups show growth in 
decoding, fluency, and 
academic vocabulary 
on i-Ready, Fundations, 
and Acadience 
measures. 

 

Mid-Year Review 
3.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
4.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text. 



School Performance Data - Climate & Culture 
Attendance (2023 & 2024 data pulled from WA State Report Card) 

Percent of Students With 90% or Better Attendance 
Kessler 2023 2024 2025 
Kindergarten 62.5% 62.7% 46.9% 
Grade 1 63.0% 80.0% 64.2% 
Grade 2 60.4% 61.7% 82.8% 
Grade 3 63.6% 80.4% 67.8% 
Grade 4 68.5% 81.4% 66.1% 
Grade 5 84.4% 76.4% 68.1% 

 
Climate & Culture Survey 

Kessler Student Climate & Culture 
Survey Results  

Kessler Parent Climate & Culture 
Survey Results  

Kessler Staff Climate & Culture Survey 
Results 

 2023 2024 2025   2023 2024 2025   2023 2024 2025 
Belonging 84.3% 74.1% 75.7%  Belonging 86.7% 90.0% 81.4%  Belonging 93.3% 91.7% 90.1% 
Optimism 87.0% 78.4% 81.3%  Optimism 89.2% 89.8% 84.1%  Optimism 90.4% 93.2% 89.3% 
Pride 85.4% 72.0% 77.2%  Pride 86.4% 85.3% 79.7%  Pride 88.9% 89.7% 88.7% 
Purpose 83.4% 70.0% 72.6%  Purpose 82.7% 85.4% 74.0%  Purpose 86.9% 88.2% 84.2% 
Resiliency 84.9% 76.0% 79.5%  Resiliency 84.8% 91.3% 74.6%  Resiliency 93.0% 90.0% 91.0% 

 

2025-2026 SMARTIE Goal #3 (Climate & Culture): 
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By May 2026, Kessler will improve belonging, safety, and support for students, staff, and families and reduce chronic 
absenteeism by 10 %. Progress will be measured through attendance data, climate surveys, family feedback, and walkthrough 
evidence. 
 

Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
Beginning of Year:  
 

By January 2026, chronic absenteeism will decrease by 5 %, and climate-survey results for belonging and safety will improve by 
at least 3 points. Walkthroughs will show consistent Tier 1 behavioral supports and positive recognition systems in use. 
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Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions 
that will address your 
SMARTIE goal? 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of 
this action? 

What data will be 
collected to measure 
the impact of 
implementing this 
action? 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

What resources will 
be needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 

 
Teachers will 
strengthen Tier 1 
behavior systems by 
using the Kessler 
Classroom Checklist 
and 6-Step 
Instructional 
Approach. 
 
 Classrooms explicitly 
teach STAR 
expectations, 
reinforce positive 
behavior (5:1 ratio), 
and create 
predictable, safe 
environments that 
promote belonging. 
 

 
STAR expectations 
posted and reinforced 
daily. 
 
Staff implement 
6-Step approach 
consistently. 
 
Positive recognition ≥ 
5:1 ratio. 
 
Walkthroughs show 
checklist fidelity. 

 
Climate-survey results 
on belonging/safety. 
 
Referral and behavior 
data trends. 
 
Walkthrough evidence 
of positive 
reinforcement. 

 
Principal, Behavior 
Coach, and Leadership 
Team; monitored 
through walkthroughs, 
monthly data reviews, 
and coaching cycles. 

 
PBIS/STAR 
framework, behavior 
data dashboard, 
classroom 
management PD, and 
coaching. 

 
By January, 
walkthroughs and 
discipline data will 
show consistent 
implementation of 
classroom systems 
and increased positive 
recognition, with 
fewer reactive 
referrals and more 
proactive supports in 
place. 

 
Staff will build student 
belonging and 
relationships through 
check-ins, morning 
meetings, and CASEL’s 
3 SEL Signature 
Practices that promote 
inclusion, empathy, 
and student voice. 

 
Classroom meetings in 
all classrooms. 
 
Staff use restorative 
conversations to 
resolve conflict. 
 
CASEL 3 Practices 
used during class and 
staff meetings.respect, 
empathy, and 

 
Student survey results 
(belonging, optimism, 
purpose).​
 
Staff reflection 
surveys on climate 
and culture.​
 
Walkthroughs and 
classroom 
observations showing 

 
Principal, Counselor, 
and Behavior Coach; 
monitored quarterly 
through climate data 
and staff check-ins. 

 
CASEL SEL 3 Signature 
Practices Playbook 
(used to support daily 
community-building 
routines and 
belonging), 
attendance and 
behavior dashboards, 
family engagement 
team resources, and 
classroom morning 
meeting toolkits. 

By January 2026, 
walkthroughs confirm 
consistent CASEL 
routines. 
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problem-solving.​
 
Staff engage in 
ongoing reflection and 
discussion of equity 
and belonging during 
PLCs or staff meetings. 

community-building 
structures. 
 

 
Kessler will rebuild a 
positive attendance 
culture and strengthen 
family partnerships by 
celebrating 
improvement, 
addressing barriers 
early, and using 
solution-focused 
communication that 
emphasizes support 
over consequence. 

Daily greetings and 
classroom recognition 
for improved 
attendance. 

Early family outreach 
for 3 + absences; Tier 
2 meetings at 5 + 
absences. 

Attendance visuals 
and celebrations 
shared schoolwide. 

 
Attendance reports 
(weekly/monthly). 
 
Chronic-absenteeism 
rate change. 
 
Family-engagement 
survey and outreach 
logs. 

 
Principal, Counselor, 
Behavior Coach, and 
Attendance Team; 
implemented August 
2025–May 2026 with 
monthly data reviews 
and leadership team 
reflection. 

  
Attendance 
dashboard, bilingual 
communication 
templates, family 
engagement toolkit, 
CASEL SEL 3 Signature 
Practices Playbook (to 
support daily 
community-building 
routines), and 
community 
partnership resources 
for family outreach 
and support. 
 

By January 2026, 
chronic absenteeism 
decreases ≥ 5 %; 
family feedback and 
participation increase 
across school events 

Mid-Year Review 
1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text.Click or tap here to enter text. 



End of Year Reflection: 
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Has the school met this goal, based on end-of-year expectations as stated in the SIP?  
2025–2026 End-of-Year Reflection Questions 

1.​ How did at least one of the activities positively impact student outcomes in pursuit of its associated SMARTIE Goal? 
Click or tap here to enter text.  

 
2.​ How did you respond to and adjust for challenges as you made progress toward your SMARTIE Goals? Describe at least one 

specific challenge and adjustment you made.  Additionally, describe how these adjustments will influence the 2026-27 SIP goals 
or actions? 
Click or tap here to enter text. 
 

3.​ How did you identify and respond to equity needs for specific student groups, from the middle to the end of this school year, 
(particularly when it comes to eliminating opportunity gaps and supporting those students in your learning communities who 
are most marginalized) and what specific data did you use to inform your decision making? 
Click or tap here to enter text. 

 
4.​ How will you utilize available and additional sources of data in this planning process?  

Click or tap here to enter text. 
 

5.​ Describe what you have learned and how the appropriate data sources you have identified will guide your planning for 2026–27. 
Click or tap here to enter text. 

 



 

Building Data: 
Building Name: Kessler Does your school share a building with another school? 

Yes ☐ 
 No X 
If yes, which one(s)? (Please note each school with a school code must submit 
a separate School Improvement Plan): Click or tap here to enter text. 

School Code: 2319  Grade Span: K-5 
School Type: Elementary 

Principal: Bridget Piper Building Enrollment: 350 
School District: Longview School District F/R Percentage: 83.4% 
Board Approval Date: Click or tap here to enter text. Special Education Percentage: 24.7% 
Plan Date: 2025-26 English Learner Percentage: 9.4% 

 
Please select your school’s Washington School Improvement Framework (WSIF) Support Status by clicking “choose an item” below: 
Choose an item. 

 

School Leadership Team Members and Parent-Community Partners: 
 

Bridget Piper, Principal Heather Slind, Literacy Coach 

Heath Annett, Admin Intern Cheri Moroney, SPED Teacher 

Mackenzie Brule, Behavior Coach 
Amy Hartley, Math Coach 
Jessica Jones, Teacher 

Misty Brunelle, SPED Teacher 
Ashley Beebe, Teacher 

 
 

WSIF Cycle Identification and Report Card Data: 
Use the 2023 Washington School 
Improvement Report Card Data to 
identify and maintain focus on 
student groups and SMARTIE Goals.  

2023 WSIF Cycle 3 
Identification  
Choose an item. 

2024 WSIF Annual Data 

WSIF Data Measures   2023 WSIF Overall 
Framework Score (indicate 
Not Applicable with N/A) 

2024 WSIF Overall Framework ​
Score 

Comprehensive (All Student Group) 2.35 2.90 

Comprehensive Graduation Rate N/A N/A 

By Student Group   
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https://washingtonstatereportcard.ospi.k12.wa.us/
https://washingtonstatereportcard.ospi.k12.wa.us/


American Indian/Alaska Native N/A N/A 

Asian N/A N/A 

Black/African American N/A N/A 

Hawaiian/Other Pacific Islander N/A N/A 

Hispanic/Latino 3.08 2.98 

Two or more races N/A N/A 

White 1.58 2.35 

English Learner N/A N/A 

Low Income 1.88 2.63 

Special Education  1.10 1.33 

 
 

Comprehensive Needs Assessment (Component #1 - Needs Assessment Summary): 
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The purpose of this section is to provide the following optional questions to use as you complete your Comprehensive Needs 
Assessment (CNA) to synthesize the analysis of your school’s data and other information. You can use the strategies identified in  

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component Two - Identification of Students 

a.​ Please describe how you select students for the program based on multiple criteria, e.g., Student Data, Teacher Referral, 
Previous Placement, etc. 
 
Students are identified using multiple data points and equitable criteria to ensure targeted supports reach those most in 
need. Selection includes: 

■​Academic data: i-Ready Diagnostics and Standards Mastery, CFAs, Fundations (K-3), Acadience (K-2), and state 
SBA results. 

■​Teacher referrals: based on classroom performance, engagement, and evidence of below-standard proficiency. 

■​Program factors: EL status, IEP/504 support, chronic absenteeism, and social-emotional or behavioral barriers.​
 Students demonstrating two or more grade levels below proficiency or those in WSIF-identified groups (ML, 
SPED, low-income) are prioritized. 
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b.​ Describe the process used to create the rank-order list of students identified to receive services, e.g., grade level, age, 
failing or at risk of failing, not meeting standards, etc. 
 

Each grade level compiles a rank-order list using the most recent diagnostic data. Students are sorted by level of 
need within grade and subject (Reading or Math). Priority is given to those: 
 

●​ Performing two or more grade levels below. 
●​ Previously in intervention but not yet meeting standards. 
●​ Identified through equity lenses (ML, SPED, attendance barriers).​

 Lists are updated after every 4–6-week intervention cycle using progress-monitoring data. 
 

c.​ How will you use student data to monitor progress, at what intervals will you monitor progress, and how will student 
data be used to determine if a student is ready to exit services? 
 

Progress is monitored through: 
 

●​ Monthly CFAs and classroom quick checks for immediate feedback. 
●​ 4–6-week small-group cycles using i-Ready Standards Mastery, Fundations, and Acadience data. 
●​ Quarterly data reviews in PLCs to evaluate growth by standard.​

 Students exit intervention when they demonstrate proficiency on diagnostics and CFAs, meet grade-level 
benchmarks, and sustain progress for one full cycle. 

 
Educators 
What professional learning and support have you identified that the school’s staff (e.g., administrators, educators, counselors, 
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence-based interventions for both teaching and 
learning?  

●​ Strengthen Tier 1 instruction through teacher clarity, essential standards alignment, and the use of academic vocabulary. 
●​ Improve PLC data-cycle fidelity using CFA and i-Ready data. 
●​ Expand SIOP and language-support strategies for multilingual learners. 
●​ Deepen understanding of Tier 2 intervention design and progress monitoring. 
●​ Strengthen Tier 1 and Tier 2 behavior supports through the Kessler Classroom Checklist and 6-Step Instructional 

Approach. 
 
What professional learning supports have you already implemented that are proving to be powerful and effective? What are your 
metrics for identifying them as successful? 
 

Implemented PD includes: 
●​ Solution Tree PLC Training for PLC leads 
●​ Engaging students through questioning and discourse coaching 

https://app.leg.wa.gov/rcw/default.aspx?cite=28A.415.430


14 
 

●​ SIOP Training 
●​ PBIS coaching with Maggie Schulze 
●​ Tier 1 behavioral systems and STAR expectations training. 

Success metrics: increased visibility of learning targets, improved i-Ready/Acadience growth (4–6 % winter gains), reduced Tier 
3 referrals, and consistent classroom expectations in walkthrough data. 

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 6 - Professional Development 

a.​ How do the opportunities for professional development you plan to provide align to the needs of teachers and 
paraeducators who work with students who receive targeted assistance? 
 
PD is designed to mirror the needs of intervention and support staff by focusing on: 

●​ Delivering differentiated small-group instruction aligned to essential standards. 
●​ Building skills in explicit vocabulary instruction, language supports, and reteaching based on data. 
●​ Training paraeducators in consistent use of prompting, feedback, and progress monitoring routines. 

 
b.​ How will the professional development activities benefit the students receiving targeted assistance services? 

 

Students benefit through improved instructional precision, greater access to grade-level content, and more consistent 
interventions that close skill gaps, measured by increased CFA and diagnostic mastery. 
 

Systems of Support 
1.​ Consider the degree to which your school’s system of support is grounded in meeting the cultural, behavioral, social-emotional, 

and academic needs of students: Identify areas of strength for your school’s system of supports and how areas of need will be 
improved.  

Kessler Elementary’s system of support is grounded in the Multi-Tiered System of Supports (MTSS) framework and 
integrates academic, behavioral, and social-emotional needs through a unified approach. 

​
 Areas of strength include: 

●​ A schoolwide behavioral framework (STAR expectations and 6-Step Instructional Approach) that promotes 
safety, predictability, and positive relationships. 

●​ Growing inclusionary practices with improved LRE access and consistent collaboration between general and 
special education staff. 

●​ Targeted early literacy and numeracy interventions using Fundations, i-Ready, and Acadience data for 
decision-making. 
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​
 Areas for improvement include: 

●​ Strengthening Tier 1 systems to ensure equitable, engaging, and well-managed classrooms. 
●​ Strengthening Tier 2 and Tier 3 progress monitoring systems to ensure fidelity and timely response. 
●​ Expanding Tier 1 SEL instruction through CASEL’s 3 Signature Practices to address post-pandemic behavioral and 

emotional needs. 
●​ Improving attendance systems and family engagement for students with chronic absenteeism. 

 
2.​ How did your school identify these areas of strength and improvement? 

 
Kessler identified areas of strength and improvement through our annual Comprehensive Needs Assessment (CNA) 
process, which included a review of academic, attendance, and behavior data, as well as staff, student, and family 
perception surveys. Data from i-Ready, Acadience, Fundations, and CFAs were analyzed alongside referral, discipline, 
and attendance trends to identify which systems were effective and where additional Tier 2 or Tier 3 supports were 
needed. Walkthrough data, PLC reflections, and community feedback further informed areas of success (inclusionary 
practices, interventions, etc.) and areas for growth (Tiered Systems fidelity, attendance systems, and vertical alignment). 

 
3.​ How well do school and community systems interact to ensure continuity of supports for students? Provide at least one 

example. 
 

Kessler actively builds partnerships with community agencies and continually seeks ways to bring services directly to 
families. When students experience chronic absenteeism or behavioral challenges, the school staff  connect families with 
local mental-health providers, food and housing resources, and other essential supports. These partnerships help reduce 
barriers, provide consistent wraparound care, and strengthen connections among home, school, and community. 

 
4.​ How has your school analyzed family engagement data (e.g., surveys, participation rates, feedback) alongside academic and 

non-academic indicators to better inform improvement strategies? 
 

Family-engagement data—such as survey feedback, event participation, and communication logs—are increasingly being 
reviewed alongside attendance, academic, and behavioral data. While Kessler is still developing consistent systems for 
analyzing correlations, the leadership team is working toward using these data sets together to better understand how 
family engagement influences student outcomes. Early efforts have guided steps such as expanding bilingual 
communication and shifting attendance meetings toward a more solution-focused, partnership-based approach. As 
these systems strengthen, Kessler aims to build a clearer picture of which strategies have the greatest impact. 
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What areas have you identified as areas of strength, and where do you hope to improve student, family and community engagement 
and partnership(s) 

 

●​ High family attendance at events and conferences due to a welcoming school culture and bilingual 
communication. 

●​ Increased use of proactive outreach through phone calls, text messages, and newsletters that celebrate student 
success. 

●​ Strong collaboration with community agencies for counseling, food security, and family resource support.​
 

Areas for Improvement: 

●​ Increase opportunities for two-way communication and feedback with multilingual and special-education families. 
●​ Provide families with clearer academic and behavior data updates to strengthen home-school connections. 
●​ Expand family participation in decision-making groups (e.g., Leadership and  PBIS team) to ensure shared ownership of 

improvement goals. 
 

5.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 4 - Coordination and Transitions 

a.​ How does your targeted assistance program coordinate with core and additional programs in the school? 
 
Kessler’s targeted assistance program aligns with core instruction through shared essential standards, common 
assessments, and coordinated scheduling that protects Tier 1 time. Interventions are developed during PLC collaboration, 
and staff coordinate supports using the same curriculum materials and data as classroom teachers to ensure 
interventions reinforce grade-level learning and connect with ML, SPED, and behavior services. 
 

b.​ How have you aligned your targeted supports to ensure students in WSIF identified student groups are receiving 
required services to ensure growth and proficiency? 
 
Kessler is working to better align targeted supports for WSIF-identified student groups by using iReady, Acadience, 
attendance, and behavior data to prioritize students for intervention. PLC teams are beginning to design supports 
connected to essential standards and monitor progress more consistently to ensure ML, SPED, and underserved students 
receive timely, effective services. 
 

c.​ How do you support transitions between grade spans? 
 
Kessler supports transitions between grade spans through data-sharing conversations, collaboration between sending 
and receiving teachers, and intentional planning for students with additional academic or behavioral needs. The school is 
continuing to strengthen these systems to ensure smoother transitions and more consistent support for students as they 
move from one grade level to the next. 
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d.​ Are the students in your targeted assistance program able to participate in electives/enrichment time that pique their 
interests? 
 
Yes. Targeted assistance is scheduled to avoid conflicts with electives and enrichment so students can fully participate in 
high-interest opportunities while still receiving the intervention support they need. 
 

       6.     Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of    
Component 5 - Parent and Family Engagement 

a.​ How does your parent and family engagement strategy align to your targeted assistance practices and strategies? 
 
Kessler aligns family engagement with targeted assistance by strengthening communication, sharing progress with 
families, and using solution-focused meetings to reduce barriers. We are working toward more consistent connections 
between family engagement activities and the supports students receive. 
 

b.​ How will you evaluate your parent and family engagement strategies? How will you know if they are working? 
 
Kessler evaluates family engagement strategies by reviewing survey feedback, event participation, communication data, 
and attendance trends. We will know our strategies are working when we see increased family participation, improved 
communication access, and positive shifts in attendance and perception data over time. 
 

CNA DATA Summary  
 

1.​ What top strengths have emerged from multiple data sources?  
 

●​ Academic Growth: i-Ready and SBA data show steady improvement overall 
●​ Inclusive Practices: More students with IEPs are accessing core instruction; LRE data shows improved inclusion rates. 
●​ Early Literacy and Numeracy: Foundational skills instruction (Fundations and targeted small groups) is improving K–3 

reading and number sense outcomes. 
●​ Data-Driven Mindset: PLCs are using i-Ready, CFAs, and behavior data to guide instructional planning and interventions 

more consistently. 
 

2.​ What top needs have emerged from multiple data sources?   
 

●​ Low Proficiency Rates that underperform district and state averages 
●​ Tier 1 Fidelity: Instructional and behavioral expectations vary between classrooms; clarity and consistency need to be 

strengthened 
●​ Behavioral and SEL Needs: High levels of dysregulation and Tier 3 referrals are impacting instructional time, 
●​ Attendance: Chronic absenteeism remains high across grade levels, especially in WSIF-identified groups. 
●​ Vertical Alignment: Gaps in alignment of essential standards across grade levels limit skill progression and coherence. 

https://ospi.k12.wa.us/policy-funding/grants-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources
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●​ Staff Capacity and Burnout: High student needs and staffing limitations strain sustainability. 
 

3.​ What disproportionalities exist among student groups?  
 

●​ Students identified as low income (83%), multilingual learners (9%), and students with disabilities (21.7%) are 
overrepresented in intervention and discipline data. 

●​ Students in these groups show lower rates of proficiency, higher absenteeism, and more frequent Tier 2/3 behavioral 
referrals. 

 
4.​ What root causes has your team identified for disproportionalities among student groups?  

  
●​ Community Barriers: Generational poverty, limited access to early learning, and low availability of external mental-health 

supports. 
●​ Inconsistent Tier 1 Systems: Variation in instructional clarity and behavioral expectations across classrooms contributes to 

uneven access and outcomes. 
●​ Delayed Intervention: Students often enter school below grade level and do not receive targeted support early enough to 

close gaps. 
●​ Historical Deficit Thinking: Low expectations for certain student groups have reinforced inequities over time. 

 
5.​ What findings or themes have emerged that, if addressed, will have the greatest potential for impact on student outcomes?  

 
●​ Strengthening Tier 1 instruction through teacher clarity, essential standards, and language supports.​

Building a consistent behavior framework that emphasizes prevention and relationships.​
Improving attendance systems to connect engagement and belonging. 

●​ Strengthening PLCs to use data cycles consistently and respond quickly to student needs. 
 

6.​ How do identified needs impact each other?  
 

●​ Attendance, behavior, and academic performance are interdependent. Students with inconsistent attendance or 
behavioral challenges fall further behind academically, increasing frustration and disengagement. 

●​ Weak Tier 1 systems and inconsistent collaboration amplify inequities, while staff burnout further limits fidelity to core 
systems, creating a cycle that perpetuates gaps in learning and engagement. 
 

7.​  Which needs require short-term goals (3-6 months) and which needs require long-term goals (1-2 years)? 
 
Short Term Goals (3-6 months) 

●​ Strengthen instructional alignment by ensuring learning targets, success criteria, and tasks connect directly to essential 
standards. 

●​ Improve PLC fidelity through consistent use of CFA and i-Ready protocols for reteaching and intervention planning. 
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●​ Reduce chronic absenteeism through early outreach, attendance celebrations, and solution-focused communication. 
●​ Establish consistency in behavior expectations by implementing STAR, the 6-Step Instructional Approach, and the Great 

Classroom Look-Fors: Classroom Structures and Routines with fidelity. 
●​ Provide professional development on questioning and academic discourse to increase student engagement and support 

equitable access to rigorous content. 
 

Long Term Goals (1-2 years) 
●​ Increase academic proficiency by 10% in ELA and Math through sustained improvement in Tier 1 instruction aligned to 

essential standards. 
●​ Create high-quality Tier 3 interventions and strengthen access to core instruction for students with the most intensive 

needs. 
●​ Build sustainable Tier 2/3 systems with consistent progress monitoring across academics, attendance, and behavior. 
●​ Foster a culture of continuous professional growth, encouraging staff to deepen shared ownership of instructional 

practices and collaborative improvement. 
●​ Move the staff toward full ownership of high-engagement strategies, ensuring questioning, discourse, and instructional 

routines support every learner’s academic and social-emotional growth. 
 

8.​ What needs, if addressed, would represent a quick win, and build momentum toward confronting more challenging needs?   
 

1.​ Schoolwide use of visible learning targets and success criteria to strengthen clarity and help students articulate what they 
are learning and how to demonstrate mastery. 

2.​ Consistent implementation of STAR expectations and the Great Classroom Look-Fors: Classroom Structures and Routines 
to create predictable environments that improve behavior and engagement quickly. 

3.​ Early attendance outreach and recognition systems that celebrate improved attendance and build positive habits across 
classrooms. 

4.​ Use of the CFA protocol in PLCs to guide reteaching decisions and help teams experience immediate gains in student 
learning. 

5.​ Increased use of questioning and academic discourse strategies that immediately boost engagement and raise the level 
of thinking during instruction. 

 

9.​ Are there additional data that should be considered to make informed decisions about priorities and capacity for 
implementation? 

●​ Disaggregated student perception data related to belonging, safety, and engagement, especially for multilingual learners, 
students receiving special education services, and historically underserved groups. 

●​ PLC fidelity and instructional walkthrough trend data to document growth in essential standards alignment, engagement 
strategies, and use of learning targets and success criteria. 



 
 

Resource Inequities (Component #1 - Needs Assessment Summary): 
Investigate resource inequities (funding, staffing, materials, resources, etc.) identified through conducting the Comprehensive Needs 
Assessment (CNA) and using the Examining Resource Inequities Tool. Summarize what resource inequities were identified and which will 
be addressed in the school improvement plan. 

1.​ Limited staffing for intervention and behavior support, resulting in inconsistent Tier 2 and Tier 3 academic and SEL 
interventions. High student need requires additional paraeducator and interventionist time, especially in K–3 literacy 
and schoolwide behavior support 

a.​ Aligned SIP Action:​
 Strengthen Tier 1, 2, and 3 systems by refining core instruction, implementing consistent behavior expectations 
(STAR, 6-Step Approach, Great Classroom Look-Fors), and improving PLC planning for targeted small-group 
instruction. Maximize available staffing through aligned schedules, intentional paraeducator deployment, and 
efficient intervention blocks. 

2.​ Insufficient access to mental-health services and counseling is creating delays in support for students experiencing 
significant social-emotional and behavioral challenges 

a.​ Aligned SIP Action:​
 Expand school and community partnerships to increase access to mental-health services, SEL groups, and 
family supports. Implement CASEL-aligned SEL practices schoolwide and build classroom routines that support 
emotional regulation, belonging, and positive relationships. 
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●​ Attendance barrier data, including family interviews or surveys, to better understand root causes for chronic 
absenteeism and inform targeted supports. 

 
 
 

https://ospi.k12.wa.us/sites/default/files/2025-03/ossi-examining-resource-inequities-tool.docx


CNA Priorities (Component #1 - Needs Assessment Summary): 
Describe the top 3 priorities for school improvement identified through the Comprehensive Needs Assessment.    
 
Priority #1: Increase Math Achievement 
 
Priority #2: Increase ELA Achievement 
 
Priority #3: Reduce chronic absenteeism 
 

 
 

Funding: List and describe funding amount(s) and source(s) associated with the activities described above.  Be specific about which 
funds will come from OSSI School Improvement 1003 Grants and what expenses they will cover. These funds are expressly intended 
for school-level implementation of district and school improvement planning (i.e., School Improvement Plans (SIPs), LEA-Consolidated 
Accountability Plans (L-CAPs), Required Action Plans (RAPs), etc.), and must be focused on the closure of educational equity gaps, 
specifically those driving identification through WSIF data.  

1.​ LAP HP $97,277.96 (Less Indirect)  
The majority of additional funds at Kessler go towards additional staffing supports to meet the needs of our students with 
lagging skills in academics and behavior. 

2.​ Title 1 Funds: $31,521 
The majority of additional funds at Kessler go towards additional staffing supports to meet the needs of our students with 
lagging skills in academics and behavior. 

 

Funding (Component #3 - Consolidated Funds Matrix SY 2025-26): 
Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
Basic Education To provide all students with instruction 

aligned to grade-level specific state 
standards, including differentiation and 
enrichment services as needed. 

Basic Education funds support Kessler’s core instructional 
program by ensuring all students receive standards-aligned 
teaching with appropriate differentiation and enrichment. 
These funds also provide PLC collaboration time and 
instructional support to strengthen Tier 1 instruction and align 
practices across grade levels. Cara Galbreth is also coaching 
our building for SIOP. 

Title I, Part A To provide all children with significant 
opportunities to receive a fair, equitable, and 

Title I funds support targeted interventions and 
evidence-based instructional practices to close achievement 
gaps for students who need additional academic support. 
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Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
high-quality well-rounded education and to 
close educational achievement gaps. 

These funds provide small-group reading and math 
interventions, progress-monitoring tools, and staffing that 
strengthens foundational skills in K–3 and supports schoolwide 
MTSS systems. 

●​ Math Coach – provides targeted math intervention, 
data support, and coordination of Tier 2/Tier 3 
instruction 

●​ Intervention materials and progress-monitoring tools 
to support literacy and math growth 

 
School Improvement All funds are expressly intended for planning and 

implementation of district and school 
improvement plans (i.e., School Improvement 
Plans (SIPs), LEA-Consolidated Accountability 
Plans (L-CAPs), Required Action Plans (RAPs), 
etc.), and must be focused on the closure of 
educational opportunity gaps, specifically those 
driving identification.   

 
 
 
No School Improvement Funds allotted this year. 

Title II, Part A Preparing, training, and recruiting effective 
teachers, principals, or other school leaders. 

PBIS Schoolwide systems support with Maggie Schulze. 
 

Title III To ensure that limited English Proficient (LEP) 
students, including immigrant children and 
youth, develop English proficiency and meet 
the same academic content and academic 
achievement standards that other children 
are expected to meet. 

Example: After school Title III intervention staffing and 
supplies to ensure that limited English proficient (LEP) 
students, including immigrant children and youth, develop 
English proficiency and meet the same academic content and 
academic achievement standards that other children are 
expected to meet. Covers the cost of ESL coursework and 
GLAD professional development. 
 

Title IV, Part A School-level services that support a 
well-rounded education, improved 
conditions for student learning, and 
improved use of instructional technology. 

Example: Social-emotional learning (SEL) programs, digital 
literacy training, STEM enrichment.  
 

Learning Assistance 
Program (LAP) 

The use of state LAP revenue is allowable if it 
can be shown services are provided only to 
students who have not yet met, or are at risk 
of not meeting, state/local graduation 
requirements 

LAP funds support students who have not yet met, or are at 
risk of not meeting, grade-level expectations in reading and 
math. These funds are used to provide targeted intervention 
time, progress monitoring, and instructional coaching focused 
on early literacy and foundational math skills. 

●​ Literacy Coach – provides coaching, intervention 
support, and progress monitoring for K–3 literacy 
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Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
●​ Intervention materials and curriculum aligned to 

essential standards and early numeracy/literacy 
foundations 

Local Funds Local levy revenue may be combined in 
schoolwide programs. 

 

Other Funding Sources, 
including School 
Improvement Grant 
Funding 

No additional funds given No additional funds given 
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