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2025-26 Mint Valley Elementary  
School Improvement Plan 

 
 

Vision and Mission Statement 
 

Together we are ready to learn, ready to grow! 
Mint Valley staff believe: Every individual has value, Students, staff, parents and community are all responsible for an effective 

education, Learning is a life-long process, People learn in different ways and at different rates, High expectations challenge people to 
improve and Quality education is worth the investment of effort, time and money 

Mint Valley Elementary School’s mission is to promote and provide successful learning for each and every child. 
 

School Performance Data - Math 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​         iReady Assessment 

2025-2026 SMARTIE Goal #1 (Academic Achievement Math): 

 

MV Met Smarter Balanced Mathematics 
 

Spring iReady Early On, Mid/Above  Grade Level  in 
Mathematics 

Math 
Foundational Level Career/College Ready   2023 2024 2025 

2023 2024 2025 2023 2024 2025  Kindergarten 65.3% 67.2% 65.6% 

Grade 3 67% 72% 69% 36.6% 45.3% 42.1%  Grade 1 53.6% 50.0% 54.7% 

Grade 4 70% 80% 75% 32.8% 47.8% 54.2%  Grade 2 47.5% 52.3% 41.5% 

Grade 5 59% 60% 64% 16.4% 22.4% 30.0%  Grade 3 38.9% 47.3% 59.6% 
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4 

 

 Grade 4 45.2% 53.5% 56.9% 

 Grade 5 37.8% 36.8% 43.5% 

 

SMARTIE GOAL #1: MVES will increase the percentage of students scoring a level 3 or 4 on the SBA Math by 10% 
compared to last year. Teachers will also use targeted small-group instruction, weekly i-Ready data, CBAs, IABs and 
individualized interventions to support all learners. Progress will be monitored across student subgroups, and additional supports 
will be provided to ensure inclusive and equitable growth for students with the greatest needs. 
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Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 

By mid-year, the school expects to see consistent implementation of daily fluency warm-ups, explicit math vocabulary instruction, and 
student goal-setting practices across classrooms. Students should be actively setting and tracking their own math goals, beginning to 
use academic vocabulary in discussions and written work, and showing increased engagement with fluency activities that emphasize 
reasoning and number sense. Formative assessment data (i-Ready diagnostics, classroom fluency checks, vocabulary quizzes, and goal 
reflections) should indicate incremental growth compared to fall-winter benchmarks. Teacher observations and student reflections 
should provide evidence that these practices are becoming routine and that students are developing ownership of their learning. By the 
end of the mid-year i-Ready math diagnostic, MVES will increase the percentage of students scoring Early On Grade Level 
or higher by 10% compared to last year. 

 
 
Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions 
that will address your 
SMARTIE goal? 

Goals for 
2025–2026 
 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of 
this action? 
 
 
 

What data will be 
collected to measure 
the impact of 
implementing this 
action?  
 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

What resources will 
be needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 

Action 1 

Implement 
Student Goal 
Setting 

All students will set 
individual math 
goals based on 
diagnostic and 

Teachers will integrate 
structured 
goal-setting 
conferences with 
students after 
diagnostic and 
summative 
assessments. 

Students will track 
their math goals in 
goal-setting 

Compare student 
growth on math 
diagnostics (i-Ready, 
STAR, MAP, etc.) 
across semesters. 

Review goal 
completion rates and 
quality of student 
reflections. 

Teachers: Guide 
students in setting 
goals, facilitate 
reflection, and 
document progress. 

Students: Take 
ownership of their 
goals, track progress, 
and complete 
reflections. 

Student diagnostic 
assessment data 
(baseline and 
semester). 

Formative assessment 
scores. 

Goal-setting sheets or 
digital portfolios with 
student reflections. 

Students are more 
engaged and take 
ownership of their 
learning by 
monitoring their own 
growth. 

Growth data on 
diagnostics and 
formative 
assessments will 
show upward trends, 
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formative 
assessments. 

Students will track 
progress quarterly 
and reflect on 
strategies for 
growth. 

documents using 
digital tracking tools. 

Reflection on progress 
will be embedded 
quarterly and at 
semester, shifting 
instructional focus to 
student ownership of 
learning rather than 
teacher-driven 
progress monitoring. 

 

Track changes in 
student engagement 
and participation 
during math 
instruction through 
classroom 
observations. 

 
 

Instructional 
Coach/Admin: Review 
collected data 
quarterly to ensure 
fidelity and identify 
trends. 

Frequency: Quarterly 
and Semester 
progress checks, with 
adjustments after 
each reflection cycle. 

 

 

Teacher 
progress-monitoring 
notes from 
goal-setting 
conferences. 

particularly for 
students who 
consistently reflect 
and adjust strategies. 

Teachers will notice 
increased motivation 
and accountability as 
students connect 
classroom strategies 
with their individual 
growth goals. 

 

Action 2 

Grow Mathematics 
Vocabulary 
Development 

Explicit teaching of 
academic 
vocabulary with 
emphasis on 
English–Spanish 
cognates and 
visuals. 

Students will use 
vocabulary in 
discussions, written 
responses, and 
self-reflections. 

Teachers will explicitly 
teach math 
vocabulary during 
instruction using 
visuals, examples, 
and English–Spanish 
cognates. 

Students will practice 
vocabulary through 
structured academic 
discussions. 

Teachers will embed 
reflection prompts 
that require students 
to use new 
vocabulary in context. 

 

Monitor student use of 
target vocabulary in 
class discussions, 
written work, and 
reflections. 

Assess student 
mastery of 
vocabulary terms 
through quizzes, exit 
tickets, and formative 
checks. 

Analyze student 
performance on word 
problems and written 
responses in math 
assessments. 

 

Teachers: Implement 
explicit vocabulary 
instruction, collect 
student evidence, and 
adjust strategies. 

Students: Apply 
vocabulary in oral 
and written tasks and 
reflect on usage. 

Instructional 
Coach/Admin: 
Support teachers with 
strategies, review 
data quarterly, and 
provide feedback. 

Frequency: Ongoing 
formative checks 
weekly, with formal 
progress reviews at 
the end of each 
quarter. 

 

Vocabulary quizzes 
(Kahoot) and 
formative 
assessments. 

Student reflections 
showing vocabulary 
application. 

Teacher observation 
notes and discussion 
transcripts/rubrics for 
academic talk. 

Growth trends on 
diagnostic and 
summative math 
assessments, 
especially on 
language-heavy 
items.(IAB, IReady 
Diagnostics) 

 

Math vocabulary lists 
with English–Spanish 
cognates. 

Visual supports 
(anchor charts, 
graphic organizers, 
word walls, digital 
visuals). 

Sentence frames and 
discussion protocols 
for academic talk. 

Professional 
development for 
teachers on 
scaffolding academic 
language. 

Time for collaborative 
planning to align 
vocabulary instruction 
across grade levels 
during PLC meetings. 

 



 
 

School Performance Data – English Language Arts (ELA) 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​ iReady Assessment 
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Action 3 

Increase 
Mathematical 
Fluency Practice 
(21st Century 
Definition) 

Move beyond 
speed drills to 
incorporate 
strategic 
reasoning, 
number sense, 
and multiple 
solution 
pathways. 

Daily fluency 
warm-ups 
integrated into Tier 
1 instruction (5–10 
minutes per lesson 
with Motivators that 
increase student 
ownership and 
self-management) 

Teachers will shift 
from traditional timed 
drills to fluency 
practices that 
emphasize number 
sense, flexible 
thinking, and multiple 
solution strategies. 

Daily fluency 
warm-ups (5–10 
minutes) will be 
embedded into Tier 1 
instruction. 

Teachers will use 
motivators (e.g., goal 
charts, peer 
collaboration, math 
games, repetitions) to 
increase student 
ownership and 
engagement as 
measured by an 
increase in lessons 
completed, not time 
on task.. 

 

Monitor student 
participation and 
accuracy during 
fluency warm-ups. 

Track growth on 
formative fluency 
assessments and 
classroom tasks that 
require reasoning. 

Compare diagnostic 
assessment data 
across quarters to 
determine gains in 
fluency and 
application. 

 

Teachers: Implement 
daily warm-ups, 
collect formative 
fluency data, and 
provide feedback. 

Students: Engage in 
fluency practice, track 
progress, and reflect 
on strategies. 

Instructional 
Coach/Admin: 
Support teachers with 
best practices, 
monitor 
implementation 
fidelity, and analyze 
schoolwide fluency 
data. 

Frequency: Progress 
will be measured 
weekly through 
classroom checks, 
with formal data 
reviews quarterly. 

 

Fluency assessments 
(progress-monitoring 
checks, 
curriculum-based 
measures). 

Student reflections or 
goal-tracking charts 
tied to fluency 
progress. 

Teacher observation 
notes on student 
reasoning and 
problem-solving 
strategies. 

Growth data from 
i-Ready, SBA, or other 
benchmark 
assessments with 
fluency components. 

 

Structured fluency 
warm-up activities 
(games, number talks, 
digital practice tools). 

Goal-tracking and 
motivational 
programs for 
students. 

Professional 
development for 
teachers on building 
reasoning-based 
fluency. 

Collaborative 
planning time for 
teachers to align 
fluency strategies 
across grades. 

 

Mid-Year Review 
1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text. 



MV Met Smarter Balanced ELA 
 

Spring iReady Early On, Mid/Above  Grade Level in 
Reading 

ELA 
Foundational Level Career/College Ready    2023 2024 2025 

2023 2024 2025 2023 2024 2025  Grade 2 60.7% 55.6% 59.4% 

Grade 3 56% 64% 56% 25.4% 34.0% 28.1%  Grade 3 55.6% 65.3% 58.9% 

Grade 4 52% 68% 68% 29.7% 46.4% 44.1%  Grade 4 32.8% 53.6% 51.8% 

Grade 5 59% 57% 59% 35.6% 37.9% 37.1%  Grade 5 31.1% 38.6% 43.5% 
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4 

 
Acadience Early Literacy Performance 

Acadience Students Met Spring Benchmark 
Mint Valley 2023 2024 2025 
Kindergarten 78.9% 73.0% 61.5% 
Grade 1 22.1% 50.0% 51.9% 
Grade 2 37.0% 32.3% 33.3% 

 
 

2025-2026 SMARTIE Goal #2 (Academic Achievement ELA): 

5 
 

SMARTIE Goal #2: MVES will increase the percentage of students scoring a level 3 or 4 on the SBA ELA by 10% compared 
to last year. Teachers will also use targeted small-group instruction, weekly i-Ready data, CBAs, Acadience Data, IABs and 
individualized interventions to support all learners. Progress will be monitored across student subgroups, and additional supports 
will be provided to ensure inclusive and equitable growth for students with the greatest needs. The % of Students with IEPs or MLL 
will increase by more than 10%. 

Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 
By the end of the mid-year i-Ready Reading diagnostic, MVES will increase the percentage of students scoring Early On 
Grade Level or higher by 10% compared to last year. 
 
Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 
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Describe three actions 
that will address your 
SMARTIE goal? 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of 
this action? 

What data will be 
collected to measure 
the impact of 
implementing this 
action? 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

What resources will 
be needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 

Targeted small-group 
instruction 

30-minute targeted 
small-group 
instruction at least 4 
days a week, focusing 
on phonics and 
phonemic awareness 
to build fluency and 
comprehension. 

14-day progress 
monitoring data, 
Acadiance, and 
i-Ready diagnostics. 
Additionally, the team 
will look at PSI 
Screeners. 

Michelle Chamblee 
every three weeks.  

Teaching staff, para 
staff, and materials 
for interventions 

Coming in January, a 
mid-year review of 
the overall student 
data to measure the 
effectiveness of action 
steps and adjustments 
to the plan to meet 
students' needs 
 
 

PLC teams will 
engage in analyzing 
SBA, Acadience, and 
i-Ready data to drive 
instruction. They will 
design instruction 
based on their 
learning and use data 
to adjust and reteach 
as needed.  

Teachers and 
instructional leaders 
will analyze SBA 
results and fall iReady 
data to address/teach 
and improve student 
learning on priority 
reading standards 
and historical lagging 
skills by targeting 
interventions based 
on the data. Evidence 
will be in the PLC 
notes and 
conversations.They 
will also utilize a 
common protocol of 
IAB analysis to 
identify teaching 
strategies that will 
better prepare 
students for the 
questions asked of 
them in the SBA. 
Teachers will integrate 

IAB, i-Ready 
diagnostics, and IAB 
performance reports 

3-5th-grade PLC 
teams, Principal Brian 
Mitchell, and Lit 
Coach Michelle 
Chamblee. In the first 
semester. 

Money for subs, 
professional 
development and 
materials 

Mid-year check to 
monitor and adjust 
the plan based on 
student performance 
to date. Specific 
details will be 
provided after 
analyzing iReady 
winter data and IAB 
results. 
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IABs to provide 
students with practice 
in SBA-style formats 
while building reading 
skills  

Provide Ongoing 
Professional 

Development on 
Data-Driven Reading 

Instruction 

Teachers will 
implement a data 
analysis protocol 
with IABs and design 
instruction in 
response to student 
need.  

PLC Notes, 
Observational data 
and self-reporting of 
implementation of the 
PD content 

Michelle Chamblee 
and all classroom 
teaching staff. 

Money for subs, 
professional 
development and 
materials 

 

Mid-Year Review 
3.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
4.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text. 



School Performance Data - Climate & Culture 
Attendance (2023 & 2024 data pulled from WA State Report Card) 

Percent of Students With 90% or Better Attendance 
Mint Valley 2023 2024 2025 
Kindergarten 64.6% 75.4% 65.7% 
Grade 1 59.8% 81.7% 80.7% 
Grade 2 59.7% 72.5% 69.9% 
Grade 3 55.0% 74.6% 66.7% 
Grade 4 54.7% 70.3% 67.2% 
Grade 5 57.7% 68.2% 69.6% 

 
Climate & Culture Survey 

MV Student Climate & Culture Survey 
Results  

MV Parent Climate & Culture Survey 
Results  

MV Staff Climate & Culture Survey 
Results 

 2023 2024 2025   2023 2024 2025   2023 2024 2025 
Belonging 84.9% 81.7% 84.3%  Belonging 89.1% 94.7% 89.2%  Belonging 92.5% 84.6% 88.8% 
Optimism 88.6% 86.6% 86.9%  Optimism 89.7% 93.9% 91.3%  Optimism 92.9% 81.6% 88.9% 
Pride 86.1% 83.8% 84.7%  Pride 86.2% 90.7% 89.0%  Pride 92.1% 83.7% 86.3% 
Purpose 83.2% 80.9% 81.3%  Purpose 84.2% 88.2% 86.1%  Purpose 86.2% 87.0% 86.0% 
Resiliency 86.6% 83.8% 85.5%  Resiliency 87.7% 87.7% 85.7%  Resiliency 89.4% 81.7% 88.5% 

 

2025-2026 SMARTIE Goal #3 (Climate & Culture): 
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Mint Valley Elementary will improve the number of students with 90% or better attendance from 65.7% to 80% by the end of the 
2025-26 school year.  
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 

We would expect to see a 10% increase of attendance overall with an emphasis on our Tier 2 students.  
 
Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions 
that will address your 
SMARTIE goal? 

What instructional 
practices will change 

What data will be 
collected to measure 
the impact of 

Who will be 
responsible for 
implementing, 

What resources will 
be needed for 

What progress is the 
evidenced-based 
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as a result of this 
action? 

How will you 
measure the 
effectiveness of this 
action? 

implementing this 
action? 

measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

implementation of this 
action? 

action having on 
student performance? 

Implementing a Tier 2 
- personalized 
connection and 

-incentive 

The attendance 
team will weekly 
use Homeroom to 
identify Tier 2 
students and track 
their daily 
attendance, 
implementing a staff 
check-in person 
and a candy bar 
incentive. We will 
measure success by 
decreasing the 
number of students 
in the 85% or less 
daily attendance 
rate. 

Skyward Weekly 
attendance report 

Lead: Brian Mitchell 
Every Friday a report 
will be created to 
determine which 
students earned the 
candy bar by being 
in attendance that 
current week 

Candy bars Once a month, 
during attendance 
team meetings we 
will review current 
Tier 2 students to 
determine whether 
the intervention is 
effective 

Implement Second 
Step Bullying 

Prevention Curriculum 
with follow up lessons 
and targeted supports 
for individual students 

Teachers will 
intentionally teach 
bullying awareness 
and prevention 
lessons. The 
effectiveness will be 
measured by 
reviewing discipline 
referrals related to 
bullying. Staff will 
provided 
individualized 
lessons as needed 
for students. 

Discipline referrals 
related to bullying 
and the number of 
HIB forms submitted 
by 
parents/guardians 

Lead: Classroom 
teacher  
Teachers will 
implement the 
Second Step 
Bullying Prevention 
curriculum. Progress 
will be monitored 
mid-year and 
end-of-year with 
Culture and Climate 
survey 

Second Step 
Bullying Prevention 
curriculum; SWIS 
Data management 
system 

Attendance will 
improve due to an 
increased sense of 
belonging and safety 

Implement quality 
Daily Classroom SEL 

lessons  

Classroom teachers 
will facilitate daily 
structured SEL 
meetings to foster a 

Daily attendance 
reports; SWIS 
Referral tracking 

Lead: Classroom 
Teacher 
Mid-year data 
review of 

Support from the 
Behavior Coach and 
the School 
Counselor; ongoing 

Attendance will 
improve due to an 
increased sense of 
belonging and safety 
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sense of belonging 
in the classroom, 
Staff will receive 
explicit instruction 
by the consultant 

 Maggie Schulze

system; referrals to 
counselor 

attendance, SWIS 
behavior referrals, 
and referrals to 
counselor 

SEL materials as 
they become 
available 

Mid-Year Review 
1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text.Click or tap here to enter text. 

mailto:maggie.schulze@gmail.com


End of Year Reflection: 
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Has the school met this goal, based on end-of-year expectations as stated in the SIP?  
2025–2026 End-of-Year Reflection Questions 

1.​ How did at least one of the activities positively impact student outcomes in pursuit of its associated SMARTIE Goal? 
Click or tap here to enter text.  

 
2.​ How did you respond to and adjust for challenges as you made progress toward your SMARTIE Goals? Describe at least one 

specific challenge and adjustment you made.  Additionally, describe how these adjustments will influence the 2026-27 SIP goals 
or actions? 
Click or tap here to enter text. 
 

3.​ How did you identify and respond to equity needs for specific student groups, from the middle to the end of this school year, 
(particularly when it comes to eliminating opportunity gaps and supporting those students in your learning communities who 
are most marginalized), and what specific data did you use to inform your decision-making? 
Click or tap here to enter text. 

 
4.​ How will you utilize available and additional sources of data in this planning process?  

Click or tap here to enter text. 
 

5.​ Describe what you have learned and how the appropriate data sources you have identified will guide your planning for 2026–27. 
Click or tap here to enter text. 

 



 

Building Data: 
Building Name: Mint Valley Does your school share a building with another school? 

Yes ☐ 
 No X 
If yes, which one(s)? (Please note each school with a school code must submit 
a separate School Improvement Plan): Click or tap here to enter text. 

School Code: 3658 Grade Span: K-5 
School Type: Elementary 

Principal: Brian Mitchell Building Enrollment: 435 
School District: Longview School District F/R Percentage: 73.0% 
Board Approval Date: Click or tap here to enter text. Special Education Percentage: 20.2% 
Plan Date: 2025-26 English Learner Percentage: 14.0% 

 
Please select your school’s Washington School Improvement Framework (WSIF) Support Status by clicking “choose an item” below: 

 

School Leadership Team Members and Parent-Community Partners: 
 

Brian Mitchell, Principal Steven Nygreen, Math Coach 

Michelle Chamblee, Literacy Coach Shelley Allis, Behavior Coach 

Nicole Gaskins, Hi-Cap Lead Teacher Andrea Hendrickson, Counselor 

Megan Hutton, PLC Facilitator Leslie Degner, PLC Facilitator 
Jesse Huff, Site Base Leader Teya Corbett, SPED Paraeducator 

 
 

WSIF Cycle Identification and Report Card Data: 
Use the 2023 Washington School 
Improvement Report Card Data to 
identify and maintain focus on 
student groups and SMARTIE Goals.  

2023 WSIF Cycle 3 
Identification  
Choose an item. 

2024 WSIF Annual Data 

WSIF Data Measures   2023 WSIF Overall 
Framework Score (indicate 
Not Applicable with N/A) 

2024 WSIF Overall Framework ​
Score 

Comprehensive (All Student Group) 4.75 4.90 

Comprehensive Graduation Rate N/A N/A 

By Student Group   

American Indian/Alaska Native N/A N/A 
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https://washingtonstatereportcard.ospi.k12.wa.us/
https://washingtonstatereportcard.ospi.k12.wa.us/


Asian N/A N/A 

Black/African American N/A N/A 

Hawaiian/Other Pacific Islander N/A N/A 

Hispanic/Latino 4.20 3.88 

Two or more races N/A N/A 

White 5.15 5.15 

English Learner N/A N/A 

Low Income 4.40 4.15 

Special Education  3.20 2.93 

 
 

Comprehensive Needs Assessment (Component #1 - Needs Assessment Summary): 
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The purpose of this section is to provide the following optional questions to use as you complete your Comprehensive Needs 
Assessment (CNA) to synthesize the analysis of your school’s data and other information. You can use the strategies identified in  

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component Two - Identification of Students 

a.​ Please describe how you select students for the program based on multiple criteria, e.g., Student Data, Teacher Referral, 
Previous Placement, etc. 
 

MVES used a combination of  WSIF data from the Washington State Report Card, Skyward, and Homeroon attendance data, Universal 
Screener given in the fall, Acadience, i-Ready diagnostic, and SBA data to identify groups. We also have an MTSS/SST process and have had 
school-wide data dive conversations, all to identify students who need supports.  

 
b.​ Describe the process used to create the rank-order list of students identified to receive services, e.g., grade level, age, 

failing or at risk of failing, not meeting standards, etc. 
 

MVES is in the process of creating a rank-order list of students. This is new for us and we are still in the process of using the tools 
to best create the list. Homeroom is the program we have started to utilize to help process and consolidate the data for a list of 
students. Right now, we have separate lists of students based on the goal area.  

 
c.​ How will you use student data to monitor progress, at what intervals will you monitor progress, and how will student 

data be used to determine if a student is ready to exit services? 
 

For Math and Reading, one of the primary tools is the three annual i-Ready diagnostic tests. We also use the data from 
Acadience testing, three times a year. Interventions have embedded progress monitoring if not weekly, at least every three 
weeks. MTSS/SST revisits the impact of interventions about every 6 weeks. Our newly formed tier 2 attendance team plans to 
monitor monthly data to measure the impact of interventions. 
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Educators 
What professional learning and support have you identified that the school’s staff (e.g., administrators, educators, counselors, 
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence-based interventions for both teaching and 
learning?  
 

The primary areas of professional learning have three areas of focus.  
1.​ Increasing teacher clarity in the classroom.  
2.​ Improving the quality of PLC teams' work around data and focusing on the impact of interventions on student progress. 
3.​ Supporting better practices in SEL and behavior supports throughout the building. 
4.​ Math intervention and core instruction, math common assessments to be used for progress monitoring, and a double 

down on Building Fact Fluency instruction.  
5.​ We will be refreshing our Zones of Regulation instruction and materials to help address student SEL needs. We are also 

planning to implement an anti-bullying second-step curriculum next year.  
 
What professional learning supports have you already implemented that are proving to be powerful and effective? What are your 
metrics for identifying them as successful? 
 

1.​ PLC team PD in August and ongoing with individual teams throughout the year.  
2.​ Work with Maggie Schulze to improve the responses to behaviors, use of PBIS, and understanding poverty/ACES and 

their impact on instructional practices. 
3.​ Zones of Regulation instruction in August 

 
1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 

Component 6 - Professional Development 
a.​ How do the opportunities for professional development you plan to provide align to the needs of teachers and 

paraeducators who work with students who receive targeted assistance? 
 

b.​ How will the professional development activities benefit the students receiving targeted assistance services? 
 

 
Systems of Support 

1.​ Consider the degree to which your school’s system of support is grounded in meeting the cultural, behavioral, social-emotional, 
and academic needs of students: Identify areas of strength for your school’s system of supports and how areas of need will be 
improved.  

a.​ We have many teachers and paraeducators around the building that provide solid tier 1 supports. We need to continue to 
expand the number of staff who consistently utilize best practices. We have solid PBIS practices in place and a good 
team of staff working to continuously improve our practices. 

https://app.leg.wa.gov/rcw/default.aspx?cite=28A.415.430
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b.​ We have quality-trained staff who support students with tier 2 behavior needs. We are working this year to systemize 
our practices and provide more consistent and clear interventions, tracking the impact of the interventions and 
fading/adjusting supports as needed.  

c.​ Our counselor and behavior coach have been leading bi-weekly class meetings/lessons for all classrooms and 
supporting staff in developing and implementing best practices in their daily, teacher-led, SEL time. MVES has some early 
adopters and many more coming on this year. This practice needs to continue in all classrooms in the building.  

d.​ Our Site-Base does a deep dive into the climate and culture results each year and chooses an area of focus for the 
building. This year's goal is to increase students' sense of belonging.  
 

2.​ How did your school identify these areas of strength and improvement? 
a.​ PBIS self-assessment tool 
b.​ Staff survey on SEL time and observations 
c.​ Climate and Culture survey data 
d.​ Data analysis of the intervention room data 
e.​ SWIS data analysis 

 
3.​ How well do school and community systems interact to ensure continuity of supports for students? Provide at least one  

 
This is an area of needed attention. We connect well with outside counseling agencies, filling our conference room with 
outside practitioners 4 days a week. We have multiple nights of support for parents and staff to meet and learn about 
ways to support students outside the classroom, but the effectiveness of this is hard to measure. We plan to have a 
schoolwide event in February to focus on supporting parents in helping their students. We are also discussing ways to 
support parents with parenting classes; the first class topic will be Love and Logic. We plan to coordinate with the ESD 
and our family engagement para in setting this up. 

 
4.​ How has your school analyzed family engagement data (e.g., surveys, participation rates, feedback) alongside academic and 

non-academic indicators to better inform improvement strategies? 
 

a.​ We do monitor the climate and culture survey results and have set annual focus areas based on that data. Last year we 
increased the # of survey results by 100%. We reached more families, and by targeting the spring conferences, we were 
able to get results from families of students who were struggling.  

b.​ Tracking participation rates is a “next step” area for us. We plan to establish baseline data of participation rates including 
volunteers and attendance at events throughout the year.. We should be able to collate and track the data for the last 
several years and then set goals for improvement. We want to have this established by mid-year. 

 
5.​ What areas have you identified as areas of strength, and where do you hope to improve student, family and community 

engagement and partnership(s) 
 

Our Areas of Strength 
●​ Backpack Buddies w/ Altrusa (we should be serving more students) 
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●​ RIF Books provided by Rotary 
●​ 2nd Grade Books for Bikes reading initiative sponsored by the Masons 
●​ Tooth Fairy/dental supports  

Opportunities for growth:  
●​ Additional volunteers to work with students 
●​ Community volunteers who tutor and read with students 
●​ Support from the neighborhood church, Longview Presbyterian.  

 
 

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 4 - Coordination and Transitions 

a.​ How does your targeted assistance program coordinate with core and additional programs in the school? 
Click or tap here to enter text. 

b.​ How have you aligned your targeted supports to ensure students in WSIF identified student groups are receiving 
required services to ensure growth and proficiency? 
Click or tap here to enter text. 

c.​ How do you support transitions between grade spans? 
Click or tap here to enter text. 

d.​ Are the students in your targeted assistance program able to participate in electives/enrichment time that pique their 
interests? 
Click or tap here to enter text. 

2.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 5 - Parent and Family Engagement 

a.​ How does your parent and family engagement strategy align to your targeted assistance practices and strategies? 
Click or tap here to enter text. 

b.​ How will you evaluate your parent and family engagement strategies? How will you know if they are working? 
Click or tap here to enter text. 

CNA DATA Summary  
1.​ What top strengths have emerged from multiple data sources?  

●​ Three-year 4th-grade math results increased from 32% to 54% with College and Career Ready level achievement.  
●​ Four-year schoolwide percentage of students with 90% attendance increased from 46.8% to 71%. 
●​ Three-year 5th-Grade i-Ready Reading diagnostic scores increased from 31% to 44% on Early grade level or above 

achievement. 
 

2.​ What top needs have emerged from multiple data sources?   
●​ Increase Kindergarten and 2nd-grade % of students at Benchmark on Acadience Diagnostic.  
●​ Increase 3rd-grade Reading and Math % of students who are Career and College Ready. 
●​ An increase in the number of students who are regularly attending. 
●​ Increase the % of students with a sense of belonging. 

https://ospi.k12.wa.us/policy-funding/grants-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources


 
 

Resource Inequities (Component #1 - Needs Assessment Summary): 
Investigate resource inequities (funding, staffing, materials, resources, etc.) identified through conducting the Comprehensive Needs 
Assessment (CNA) and using the Examining Resource Inequities Tool. Summarize what resource inequities were identified and which will 
be addressed in the school improvement plan. 

●​ We have identified a large number of teachers with less than 5 years of experience. One of the hiring considerations moving 
forward will be to prioritize staff hires with 5+ years of experience.  
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●​ Overall math and reading SBA scores are still lagging well behind the state average in all but one data point.  
3.​ What disproportionalities exist among student groups?  

●​ Students with IEPs, low income, and ML students are underperforming the school as a whole. 
4.​ What root causes has your team identified for disproportionalities among student groups?   

●​ Quality interventions and need to better connection to families. 
5.​ What findings or themes have emerged that, if addressed, will have the greatest potential for impact on student outcomes?  

●​ Increasing students sense of belonging and hope. Celebrating successes and motivating students to put in their all will 
help student success. Increasing attendance and a desire to attend school.   

●​ Consistent staffing to provide relationship and connection to students and consistent approaches to interventions. 
6.​ How do identified needs impact each other?  

●​ Students sense of belonging will impact attendance. Increased attendance will give students more access to instruction 
and interventions with consistency. Increased consistent engagement with instruction and interventions will increase 
student confidence and academic success.   

7.​  Which needs require short-term goals (3-6 months) and which needs require long-term goals (1-2 years)? 
●​ ​3-6 months: Math and Reading improvement. Attendance. 
●​ Climate and Culture data around students sense of belonging. 

8.​ What needs, if addressed, would represent a quick win, and build momentum toward confronting more challenging needs?   
●​ Increasing the % of students regularly attending, 90% attendance or better.​  

9.​ Are there additional data that should be considered to make informed decisions about priorities and capacity for 
implementation? 

●​ None have been identified at this time. As we dig deeper into Homeroom, we are hopeful there will be more reports and 
data points to help us continue to make informed decisions. 

 
 

 

 

https://ospi.k12.wa.us/sites/default/files/2025-03/ossi-examining-resource-inequities-tool.docx


●​ We have also identified an issue of underutilized supports for students with low-income and homelessness needs.  
●​ Our school teaching demographics do not represent the student demographic. We should examine our hiring practices for 

potential bias.  
 

 
 

CNA Priorities (Component #1 - Needs Assessment Summary): 
Describe the top 3 priorities for school improvement identified through the Comprehensive Needs Assessment.    
 
Priority #1: Increasing Math Scores 
 
Priority #2: Increasing Reading Scores 
 
Priority #3: Increase the % of students Regularly Attending 
 

 
 

Funding: List and describe funding amount(s) and source(s) associated with the activities described above.  Be specific about which 
funds will come from OSSI School Improvement 1003 Grants and what expenses they will cover. These funds are expressly intended 
for school-level implementation of district and school improvement planning (i.e., School Improvement Plans (SIPs), LEA-Consolidated 
Accountability Plans (L-CAPs), Required Action Plans (RAPs), etc.), and must be focused on the closure of educational equity gaps, 
specifically those driving identification through WSIF data.  

1.​ Title/Parent Engagement: $32,811 
a.​ Priority 1 &2: Digital Resources (Xtra Math), After School Clubs: Coding and Art clubs, PD for staff, ELA/Math supplies 
b.​ Title: Priority 3: Parent Engagement Night, School Bookings App, Parent School Compact 

2.​ Lap-High Poverty: $109,000 
a.​ Priority 1,2&3 - Para Staffing Supports for Interventions 
b.​ Priority 1,2&3 - Extra pay for staff working on goals 
c.​ Priority 3: Consulting with Maggie Schulze 
d.​ Priority 1,2&3: PD and conferences for Coaches and PBIS 
e.​ Priority 1,2&3: Supplies 
f.​ Priority 2: Digital Resources: Lalio and ESGI 

 

Funding (Component #3 - Consolidated Funds Matrix SY 2025-26): 
Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
Basic Education To provide all students with instruction 

aligned to grade level specific state 
standards, including differentiation and 
enrichment services as needed. 

Example: Provides for additional collaboration time to support 
math instruction, PLC training, and reading comprehension 
strategies. 
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Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
PLC time and training, PD for core instruction for all classroom 
teachers, funding for most teachers and some paras. 
 

Title I, Part A To provide all children with significant 
opportunities to receive a fair, equitable, and 
high-quality well-rounded education and to 
close educational achievement gaps. 

Example: Extended learning time, small-group interventions, 
evidence-based literacy programs.  
 
Parent School Compact, Parent Engagement Night, Kinder Transition 
Supports, Conferences for staff PD, School assembly for students, 
after-school clubs 
 

School Improvement All funds are expressly intended for planning and 
implementation of district and school 
improvement plans (i.e., School Improvement 
Plans (SIPs), LEA-Consolidated Accountability 
Plans (L-CAPs), Required Action Plans (RAPs), 
etc.), and must be focused on the closure of 
educational opportunity gaps, specifically those 
driving identification.   

Example: Coaching for teachers, progress monitoring cycles, 
MTSS implementation. 
 
OSSI funds: Subscription to ESGI, School Books, Bookflix, Lalilo, 
supplies for ELA, Math, and SEL interventions, Time for teams to 
meet/PD that supports our goal areas, and time for Leadership Team 
to meet to review plans, data dives, MTSS team time to develop and 
work on tier 2 interventions, PBIS team time to develop schoolwide 
supports 

Title II, Part A Preparing, training, and recruiting effective 
teachers, principals, or other school leaders. 

Example: PBIS, GLAD, and AVID training and travel to ensure 
teachers are prepared and trained in effective practices. Math 
professional development training. 
 
0.5 Math Coach (split funded with Title I); PD in Math, ELA and 
SEL 
 

Title III To ensure that limited English Proficient (LEP) 
students, including immigrant children and 
youth, develop English proficiency and meet 
the same academic content and academic 
achievement standards that other children 
are expected to meet. 

Example: After school Title III intervention staffing and 
supplies to ensure that limited English proficient (LEP) 
students, including immigrant children and youth, develop 
English proficiency and meet the same academic content and 
academic achievement standards that other children are 
expected to meet. Covers the cost of ESL coursework and 
GLAD professional development. 
 
ELL para salary/benefits, PD; after school tutoring as needed 

Title IV, Part A School-level services that support a 
well-rounded education, improved 

Example: Social-emotional learning (SEL) programs, digital 
literacy training, STEM enrichment.  
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Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
conditions for student learning, and 
improved use of instructional technology. 

N/A 
 

Learning Assistance 
Program (LAP) 

The use of state LAP revenue is allowable if it 
can be shown services are provided only to 
students who have not yet met, or are at risk 
of not meeting, state/local graduation 
requirements 

Example: Reading and math instructional coaches, 
paraprofessional support for students, extended day 
programs. Also covers the cost of intervention curriculum for 
K–6 students. 
 

LAP Basic - 1.0 Literacy Coach (school-based, formerly Lit 
Facilitator); LAP intervention paras (formerly 95% Paras)... 

LAP HP – staffing for family liaison, parent engagement para, 
SEL/Behavior support paras, instructional para hours  
 
 

Local Funds Local levy revenue may be combined in 
schoolwide programs. 

Levy dollars to pay for salaries for full time counselor and 
nurse as well as additional para support in the building. 

Other Funding Sources, 
including School 
Improvement Grant 
Funding 

Click or tap here to enter text. Click or tap here to enter text. 
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