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2025-26 Mt. Solo Middle  
School Improvement Plan 

 
 

Vision and Mission Statement 
 

Together we are ready to learn, ready to grow! 
We believe: 

 Diversity is a strength to be embraced. Supportive communities encourage students to explore and take risks. Successful students 
take responsibility. A safe and secure environment promotes learning. Providing challenging learning opportunities for students is 

essential. 

 

School Performance Data - Math 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​         iReady Assessment 

2025-2026 SMARTIE Goal #1 (Academic Achievement Math): 
 

 

Mt. Solo Met Smarter Balanced Mathematics 
 

Spring iReady Early On, Mid/Above  Grade Level  in 
Mathematics 

Math 
Foundational Level Career/College Ready   2023 2024 2025 

2023 2024 2025 2023 2024 2025  Grade 6 45.9% 41.8% 47.1% 

Grade 6 65% 65% 60% 33.1% 37.8% 33.1%  Grade 7 30.3% 24.5% 31.4% 

Grade 7 65% 60% 64% 37.2% 27.2% 34.1%  Grade 8 22.0% 30.2% 26.1% 

Grade 8 56% 69% 52% 21.1% 33.1% 29.4%      
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4  

By June 2026 Mt. Solo will increase the percent of students meeting or exceeding standard by 10% or more by cohort and grade level 
as measured by the Smarter Balanced Assessment.  
 
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 
50% of our students meet or exceed their annual stretch growth based on their fall to winter diagnostic iReady assessment. 
 
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
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Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions that 
will address your SMARTIE 
goal? 

What instructional 
practices will change as a 

result of this action? 
How will you measure the 
effectiveness of this action? 

What data will be collected 
to measure the impact of 
implementing this action? 

Who will be responsible for 
implementing, measuring, 
and adjusting the 
implementation of this 
action and how often will 
progress be measured? 

What resources will be 
needed for implementation 
of this action? 

What progress is the 
evidenced-based action 
having on student 
performance? 

Action 1: 
Increase student 
engagement in 
mathematics by 
implementing 
enhanced 
instructional practices 
beyond core READY 
Math expectations. ​
(e.g. targeted 
Professional Learning 
on academic 
vocabulary, 
collaborative learning 
structures, student 
feedback, 
self-evaluation, 
intentional classroom 
discourse strategies. 

Teachers will 
intentionally increase 
student mathematical 
conversations by 
integrating enhanced 
discourse practices 
learned through 
i-Ready/READY Math 
professional 
development—specific
ally applying the Try It, 
Discuss It, Connect It 
routine with an 
emphasis on 
academic vocabulary, 
collaborative 
structures, and 
student feedback 
opportunities. 

Instructional 
walkthrough data 
focused on discourse 
quality, use of 
academic vocabulary, 
and student 
engagement 
 
Formative assessment 
results demonstrating 
growth in students’ 
ability to explain 
mathematical thinking 
 
PLC artifacts (lesson 
plans, reflection logs, 
student work samples) 

Grade-level math 
teams lead 
implementation within 
weekly PLC cycles 
 
Supported by READY 
Math associates, 
instructional coaches, 
and school 
administration 
 
Progress measured 
bi-weekly through 
walkthroughs and 
monthly during PLC 
data reviews 

i-Ready/READY Math 
professional 
development on 
discourse, vocabulary, 
collaboration, and 
student feedback 
 
PLC collaboration time 
for lesson planning, 
data reflection, and 
strategy refinement 
 
READY Math 
discussion routine 
materials and 
academic vocabulary 
supports 

Evidence shows 
teachers are 
incorporating 
enhanced READY 
Math discourse 
strategies to improve 
Tier 1 instructional 
quality. Increased 
student mathematical 
conversations, more 
precise use of 
academic vocabulary, 
and greater student 
ability to explain 
thinking will be 
monitored through 
walkthrough data, 
student work, and 
formative 
assessments. 

Action 2: 
Every student will 
create a personal 
math goal informed by 
diagnostic data and 
monitor their progress 
while reflecting on 
growth strategies. 

Teachers will support 
students in 
goal-student and 
progress monitoring 
and hold individual 
data conferences 
before each READY 
math assessment. 

Growth data from 
READY math 
assessments across 
fall, winter, and spring 
windows. 

Grade-level math 
teachers will guide 
student reflection and 
meet individually with 
each learner, with 
administrative support 
for providing 
necessary data. 

Allocated time, 
purposeful lesson 
planning incorporating 
READY math online 
content, and access to 
up-to-date data. 

Students will develop 
personalized math 
goals from diagnostic 
results and regularly 
review their progress 
and learning 
strategies. 

Action 3:  
Utilize PLCs to create 
data-driven 
small-group 
instruction based on 
diagnostic, formative, 
and classroom 
assessment data to 
provide a​

Provide explicit, 
scaffolded instruction 
focused on identified 
skill gaps (e.g., 
phonics, fluency, 
computation, 
vocabulary, 
comprehension).​
 

Common Formative 
Assessments, iReady 
(Fall, Winter & Spring 
Assessments) FIAB​
​
Progress monitoring 
data showing growth 
in targeted skills 

Grade level math 
teachers 

Daily intervention 
time, PLC 
collaboration, PD 
support for 
intervention/small 
group instruction 

Targeted Support 
Intervention Class 
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Targeted Intervention 
Support Class 

Implement 
progress-monitoring 
routines (quick checks, 
exit tasks, fluency 
assessments) to adjust 
instructional focus. 

(weekly or biweekly).​
 
Pre/post intervention 
assessments 
demonstrating 
improvement from 
baseline. 
 

Mid-Year Review 
1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 

high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text. 



School Performance Data – English Language Arts (ELA) 
Smarter Balanced Assessment (2023 & 2024 data pulled from WA State Report Card)​ ​ iReady Assessment 

Mt. Solo Met Smarter Balanced ELA 
 

Spring iReady Early On, Mid/Above  Grade Level in 
Reading 

ELA 
Foundational Level Career/College Ready    2023 2024 2025 

2023 2024 2025 2023 2024 2025  Grade 6 40.6% 43.1% 45.1% 

Grade 6 76% 77% 76% 49.3% 54.3% 53.7%  Grade 7 38.8% 36.9% 36.7% 

Grade 7 77% 75% 81% 52.1% 50.7% 57.1%  Grade 8 44.2% 49.6% 49.6% 

Grade 8 80% 82% 84% 55.0% 53.1% 56.9%      
●​ Foundational Level is a total of L2 (Nearly met grade level standards),  

L3 (met grade level standards), and L4 (exceeded grade level standards) 
●​ Career/College Ready is a total of L3 and L4 

 
 

2025-2026 SMARTIE Goal #2 (Academic Achievement ELA) 

4 
 

By June 2026 Mt. Solo will increase the percent of students meeting or exceeding College and Career Ready Level 
by 10% or more by cohort and grade level on the Smarter Balanced Assessment.  
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or 
strategies) supporting your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE 
Goal.  
Beginning of Year:  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 
See all of our students at 50% of their annual stretch growth based on their fall to winter diagnostic iReady 
assessment. 
 
Action to 
support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and 
Timeframe 

Resources Progress Check 
on Actions 

Describe three actions 
that will address your 
SMARTIE goal? 
 
 
 
 
 
 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of this 
action? 

What data will be 
collected to measure 
the impact of 
implementing this 
action? 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 
will progress be 
measured? 

What resources will be 
needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 
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Implement 
professional 

learning on the 
instructional 

strategy of Brief 
Writes to 

intentionally 
increase the 

frequency, quality, 
and volume of 
student writing 

across all content 
areas. Teachers 
will apply Brief 

Writes to 
strengthen student 

use of text 
evidence, 

reasoning, and 
clarity in 

academic writing. 

Integrate 2–3 
Brief Writes 
weekly in all 
content areas, 
aligned to 
essential 
standards and 
focused on 
evidence-based 
reasoning. 
​
Effectiveness will 
be measured by: 

-Instructional 
walkthrough 
data showing 
consistent use of 
Brief Writes, 
visible writing 
routines, and 
alignment with 
the common 
rubric.​
-Increased 
quality of 
student writing 
as evidenced by 
monthly PLC 
calibration 
scoring (growth 
in text evidence, 
clarity, and 
reasoning).​
-Student 
feedback 
surveys twice 
per semester 
indicating 
increased 

Common rubric 
scores for brief 
writes 
(organization, 
evidence, 
conventions).​
​
Comparison of 
fall vs. winter 
samples shows 
improvement in 
using text 
evidence and 
clarity of 
reasoning.​
​
i-Ready 
“Vocabulary” and 
“Informational 
Text” domains 
increase by 5% 
from fall to 
winter.​
​
Additional 
Data Sources 
(Observable 
and 
Student-Focus
ed) 

-Percentage of 
students 
demonstrating 
growth from 
baseline to 
mid-year and 
end-of-year 
Brief Write 

Building 
Principal, ELA 
PLC Team 
Sept 2025–May 
2026 

SBA Interim 
Assessments​
​
Writing rubrics, 
anchor papers, 
PLC scoring time. 

Mid-year: 70% of 
students 
demonstrate 
growth of 1 
rubric level in 
text-based 
writing.​
​
Instructional 
Practice Change:​
Move from 
occasional 
writing tasks to 
daily, low-stakes 
writing practice 
with feedback.​
 
Emphasis on 
citing evidence 
and explaining 
reasoning 
concisely. 
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confidence and 
clarity in writing 
responses.​
-Improved 
performance on 
common 
formative 
assessments 
where written 
reasoning and 
evidence-based 
responses are 
required.​
-Teacher 
reflection 
logs/PLC notes 
documenting 
changes in 
practice, student 
progress, and 
next steps. 

Provide timely, 
specific feedback 
using a common 
rubric to 
reinforce clarity, 
text evidence, 
and academic 
vocabulary. 
 
Model 
discipline-specifi
c writing 
expectations 
through 
think-alouds, 
annotated 
exemplars, and 
shared writing. 

samples​
-Increase in 
students meeting 
or exceeding 
rubric criteria in 
evidence, 
reasoning, or 
clarity​
-Frequency and 
consistency of 
Brief Writes 
observed during 
classroom visits 
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Use Brief Writes 
to support 
student 
goal-setting, 
reflection, and 
revision cycles. 

Increase the 
effective use of 
Close Reading 

Strategies across 
all content areas 

to improve 
students’ ability 

to analyze 
complex texts, 
use academic 

vocabulary, and 
cite relevant 
evidence in 

written and oral 
responses. 

Implement a 
3-step close 
reading protocol 
at least once per 
unit in ELA, 
science, and 
social studies: 
 
-1st Read: Gist & 
comprehension 

 
-2nd Read: 
Vocabulary, 
structure, and 
meaning 
-3rd Read: Text 
evidence, 
inference, and 
analysis 
 
Use annotated 
texts (teacher 
and student 
annotations) as 
part of 
instruction to 
model thinking 
and deepen 
comprehension. 
 
Facilitate 
structured 
student 

Observation and 
walkthrough 
data indicate 
consistent use of 
annotated texts 
and student talk 
about evidence.​
​
SBA Interim 
results show 
improved 
performance on 
reading claims 1 
& 2 (reading and 
evidence).​
​
Effectiveness will 
be measured 
through: 

-Instructional 
walkthroughs 
showing 
consistent use of 
the 3-step 
protocol, 
annotation 
routines, and 
evidence-based 
discussions. 

-Student work 
samples 

Building 
Principal, ELA 
PLC Team 
Sept 2025–May 
2026​
​
ELA teachers, 
science and 
social studies 
teams implement 
within each unit.​
 
Admin conduct 
walk-throughs 
biweekly and 
support PLC data 
analysis monthly.​
 
PLC teams 
review student 
work and adjust 
instruction each 
unit. 
 

Close Reading 
graphic 
organizers, PD 
time during PLC. 

80% of 
classrooms 
observed using 
the strategy by 
January; i-Ready 
“Comprehension: 
Informational” 
and “Literary 
Text” domains 
increased by 5%.​
​
Instructional 
Practice Change: 

-Shift from 
teacher 
read-alouds or 
summary 
reading to 
student-driven 
analysis of text.​
 

-Students 
annotate, 
question, and 
summarize 
evidence 
independently. 
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discussions 
where students 
explain 
reasoning and 
cite evidence. 
 
Engage in 
cross-content 
collaboration to 
select 
appropriate 
grade-level texts 
and align close 
reading 
expectations. 

(annotated texts, 
constructed 
responses) 
demonstrating 
improved use of 
text evidence, 
inference, and 
academic 
vocabulary. 

-Common 
formative 
assessments 
indicating 
increased 
accuracy in 
evidence-based 
responses.​
 

-PLC calibration 
scoring showing 
growth in 
student ability to 
analyze texts and 
justify claims 
across content 
areas.​
 

-Teacher 
reflection logs or 
PLC notes 
documenting 
improvements in 
student 
engagement and 
comprehension.​
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-Student surveys 
demonstrating 
increased 
confidence in 
reading complex 
texts and using 
text evidence. 

 
Implement or 
Increase the 

strategy use of 
Restate, Answer, 

Cite, Explain, 
Summarize 
(R.A.C.E.S.) 

All teachers use 
R.A.C.E.S. 
(Restate, Answer, 
Cite, Explain, 
Summarize) for 
text-based 
responses.​
​
Cross-content 
collaboration: 
fitness+health, 
science and 
social studies 
integrate one 
close reading per 
unit using 
grade-level 
texts.​
​
Walkthrough 
& Observation 
Data 

-Evidence of 
R.A.C.E.S. anchor 
charts, modeling, 
and structured 
writing routines 
in classrooms.​
 

Common rubric 
for R.A.C.E.S. 
writing scored 
quarterly across 
disciplines. 

Building 
Principal, ELA 
PLC Team 
Sept 2025–May 
2026 

Sentence frame 
posters, digital 
templates, PD 
refresher. 

80% of students 
meet proficiency 
on the R.A.C.E.S. 
rubric by May; 
5% increase in 
ELA IAB 
constructed-res
ponse scores 
mid-year.​
​
Instructional 
Practice Change: 

-Move from 
varied writing 
expectations to a 
unified 
schoolwide 
writing routine 
supporting 
constructed 
responses in all 
subjects.​
 

-Students use 
consistent 
language and 
structure to build 
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-Observed use 
of sentence 
starters, citing 
evidence 
structures, and 
explanations in 
student 
responses.​
 

-Consistent 
instructional 
alignment across 
content areas.​
 

Student Work 
Samples 

-Increased 
quality of 
text-based 
responses, 
including: 

-Correct 
restating of 
prompts 

-Relevant and 
accurate text 
evidence 

-Clear 
explanation of 
reasoning 

-Improved 
summaries 

coherence 
across classes. 
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School Performance Data - Climate & Culture 
Attendance (2023 & 2024 data pulled from WA State Report Card) 

Percent of Students With 90% or Better Attendance 
Mt. Solo 2023 2024 2025 
Grade 6 71.6% 72.1% 60.4% 
Grade 7 71.8% 78.6% 68.5% 
Grade 8 61.4% 68.7% 70.1% 

 
Climate & Culture Survey 

MSMS Student Climate & Culture 
Survey Results  

MSMS Parent Climate & Culture 
Survey Results  

MSMS Staff Climate & Culture Survey 
Results 

 2023 2024 2025   2023 2024 2025   2023 2024 2025 
Belonging 70.4% 75.9% 78.6%  Belonging 65.8% 80.8% 72.0%  Belonging 87.7% 88.1% 92.9% 
Optimism 78.8% 82.8% 83.3%  Optimism 73.2% 83.9% 77.9%  Optimism 90.6% 87.3% 96.7% 
Pride 72.6% 76.0% 79.6%  Pride 67.2% 76.9% 72.0%  Pride 87.1% 84.5% 91.8% 
Purpose 67.8% 73.4% 75.9%  Purpose 59.0% 70.2% 65.6%  Purpose 85.4% 89.9% 89.7% 
Resiliency 72.1% 77.0% 80.7%  Resiliency 63.8% 75.6% 70.0%  Resiliency 80.0% 80.0% 89.7% 

 

2025-2026 SMARTIE Goal #3 (Climate & Culture): 
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By June 2026 Mt. Solo will increase the percentage of students attending school at 90% or better by at least 10% at each grade-level. 
 
Use the empty rows in the table below to detail high leverage evidence-based actions (activities, practices, or strategies) supporting 
your SMARTIE Goal #1.  Each evidence-based action needs to support the larger SMARTIE Goal.  
What does the school expect to see at mid-year to know if they are on track to meet the overarching goal? 
By January 2026, Mt. Solo will maintain an average daily attendance rate of at least 92%, and at least 85% of students will be on track to 
reach 90% attendance for the year.​
 
Action to support 
SMARTIE Goal. 

Implementation 
Measures 

Data Measures Lead and Timeframe Resources Progress Check on 
Actions 

Describe three actions 
that will address your 
SMARTIE goal? 

What instructional 
practices will change 

as a result of this 
action? 

How will you measure 
the effectiveness of 
this action? 

What data will be 
collected to measure 
the impact of 
implementing this 
action? 

Who will be 
responsible for 
implementing, 
measuring, and 
adjusting the 
implementation of this 
action and how often 

What resources will 
be needed for 
implementation of this 
action? 

What progress is the 
evidenced-based 
action having on 
student performance? 
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will progress be 
measured? 

Increase 
communication with 
students to reflect on 
their current 
attendance and set 
and monitor goals (for 
attendance) with 
monthly visual 
attendance data. 

More students will 
arrive at school on 
time and attend 
classes as measured 
by daily attendance. ​
​
Track and post group 
attendance data 

On time and 
attendance data as 
tracked in Skyward 

Administration and 
secretarial staff 

Access to Skyward 
Attendance Reports 

Attendance data will 
be gathered daily 
and charted to 
determine 
effectiveness.  

All students will be 
taught an advisory 
lesson on the 
importance of daily 
school attendance 
and how it impacts 
their education.   

All staff will 
communicate their 
appreciation for 
students attending 
school on time 
directly to their 
students.  

On time and 
attendance data as 
tracked in Skyward 

All building staff  Access to the 
advisory lesson and 
strategies on how to 
reinforce positive 
attendance.  

Attendance data will 
be gathered daily 
and charted to 
determine 
effectiveness. 

Students deemed at 
risk for poor 
attendance and their 
families will be 
engaged by school 
staff through a 
collaborative problem 
solving process.   

Specific 
interventions and 
strategies will be 
identified and 
implemented that 
best fit each 
individual situation. ​
​
All staff will: 

●​ Build daily 
positive 
connections 
with 
students 
through 
greetings, 
check-ins, 
praise, and 
consistent 
routines that 
support 

On time and 
attendance data as 
tracked in Skyward 

Building 
administration, 
counseling staff and 
district attendance 
officer.  

Access to FCRC, 
outside counseling 
and support 
services, Truancy 
Board 

Attendance and 
grade data will be 
tracked for each of 
these individual 
students to 
determine 
effectiveness.  
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belonging.​
 

●​ Reinforce 
positive 
attendance 
culture by 
acknowledgi
ng 
improvemen
ts, 
celebrating 
milestones, 
and 
communicati
ng 
schoolwide 
messaging 
about 
attendance.​
 

●​ Monitor 
attendance 
patterns of 
students 
they serve 
(classroom 
teachers, 
specialists, 
paraeducato
rs, office 
staff, etc.).​
 

●​ Provide 
early 
outreach 
(notes home, 
phone calls, 
emails, 
conversation
s at 
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pickup/drop
off) when 
attendance 
concerns 
first appear.​
 

●​ Contribute 
to the 
problem-sol
ving process 
by offering 
observations
, identifying 
student 
needs, and 
participating 
in 
intervention 
planning 
when 
appropriate.​
 

●​ Implement 
classroom-le
vel supports 
such as 
structured 
routines, 
warm 
environment
s, 
predictable 
schedules, 
and 
engaging 
instruction 
that 
motivate 
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consistent 
attendance. 

 
Mid-Year Review 

1.​  Which evidence-based actions identified in your SIP are having the largest impact on positively improving student outcomes and your 
high-priority data-based SMARTIE goals? Describe what contributes to the success of this work. 
Click or tap here to enter text. 

 
2.​ For each goal that is not yet on track, what adjustments will be made to increase the chances that the school will meet the goal? 

Click or tap here to enter text.Click or tap here to enter text. 



End of Year Reflection: 
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Has the school met this goal, based on end-of-year expectations as stated in the SIP?  
2025–2026 End-of-Year Reflection Questions 

1.​ How did at least one of the activities positively impact student outcomes in pursuit of its associated SMARTIE Goal? 
Click or tap here to enter text.  

 
2.​ How did you respond to and adjust for challenges as you made progress toward your SMARTIE Goals? Describe at least one 

specific challenge and adjustment you made.  Additionally, describe how these adjustments will influence the 2026-27 SIP goals 
or actions? 
Click or tap here to enter text. 
 

3.​ How did you identify and respond to equity needs for specific student groups, from the middle to the end of this school year, 
(particularly when it comes to eliminating opportunity gaps and supporting those students in your learning communities who 
are most marginalized) and what specific data did you use to inform your decision making? 
Click or tap here to enter text. 

 
4.​ How will you utilize available and additional sources of data in this planning process?  

Click or tap here to enter text. 
 

5.​ Describe what you have learned and how the appropriate data sources you have identified will guide your planning for 2026–27. 
Click or tap here to enter text. 

 



 

Building Data: 
Building Name: Mount Solo Does your school share a building with another school? 

Yes ☐ 
 No X 
If yes, which one(s)? (Please note each school with a school code must submit 
a separate School Improvement Plan): Click or tap here to enter text. 

School Code: 4574  Grade Span: 6-8 
School Type: Middle School 

Principal: Jay Opgrande Building Enrollment: 409 
School District: Longview School District F/R Percentage: 58.9% 
Board Approval Date: Click or tap here to enter text. Special Education Percentage: 23.0% 
Plan Date: 2025-26 English Learner Percentage: 6.1% 

 
Please select your school’s Washington School Improvement Framework (WSIF) Support Status by clicking “choose an item” below: 
Choose an item. 

 

School Leadership Team Members and Parent-Community Partners: 
 

Jay Opgrande, Principal Sheryl Forsman, LAP/Library 

Russell Evans, Assistant Principal Alexis Moberg, Paraeducator 

Jill Whitright, Counselor Valeria Callahan, PTSO President 
 Brianne Olson, PTSO Vice President 

 
 

WSIF Cycle Identification and Report Card Data: 
Use the 2023 Washington School 
Improvement Report Card Data to 
identify and maintain focus on 
student groups and SMARTIE Goals.  

2023 WSIF Cycle 3 
Identification  
Choose an item. 

2024 WSIF Annual Data 

WSIF Data Measures   2023 WSIF Overall 
Framework Score (indicate 
Not Applicable with N/A) 

2024 WSIF Overall Framework ​
Score 

Comprehensive (All Student Group) 7.35 5.80 

Comprehensive Graduation Rate N/A N/A 

By Student Group   

American Indian/Alaska Native N/A N/A 
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https://washingtonstatereportcard.ospi.k12.wa.us/
https://washingtonstatereportcard.ospi.k12.wa.us/


Asian N/A N/A 

Black/African American N/A N/A 

Hawaiian/Other Pacific Islander N/A N/A 

Hispanic/Latino 6.70 4.05 

Two or more races 7.40 6.85 

White 7.05 6.25 

English Learner 4.03 2.10 

Low Income 5.63 4.75 

Special Education  1.82 1.55 

 
 

Comprehensive Needs Assessment (Component #1 - Needs Assessment Summary): 
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The purpose of this section is to provide the following optional questions to use as you complete your Comprehensive Needs 
Assessment (CNA) to synthesize the analysis of your school’s data and other information. You can use the strategies identified in  

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component Two - Identification of Students 

a.​ Please describe how you select students for the program based on multiple criteria, e.g., Student Data, Teacher Referral, 
Previous Placement, etc.  
Students selected to participate in our LAP reading/writing program are two or more grade levels below as measured by 
iReady reading diagnostics, not meeting standard on SBA ELA and do not pass the phonics screener.  

b.​ Describe the process used to create the rank-order list of students identified to receive services, e.g., grade level, age, 
failing or at risk of failing, not meeting standards, etc. 
Rank over lists are pulled using iReady and Smarter Balanced ELA performance. We also pull current grades for students 
being considered to receive LAP services to measure current classroom progress.  

c.​ How will you use student data to monitor progress, at what intervals will you monitor progress, and how will student 
data be used to determine if a student is ready to exit services? 
Student progress measured weekly using oral reading fluencies and three tiimes per year students will take iReady 
reading diagnostic to track progress.  

Educators 
What professional learning and support have you identified that the school’s staff (e.g., administrators, educators, counselors, 
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence-based interventions for both teaching and 
learning?  
All staff have been taught Close reading strategy to be implemented in all classrooms. Selected staff attended a recent PLC 15 Day 
Challenge training and are sharing with staff beginning in December. The building will run a 15 day challenge in March for all content 
areas.  
What professional learning supports have you already implemented that are proving to be powerful and effective? What are your 
metrics for identifying them as successful? 

https://app.leg.wa.gov/rcw/default.aspx?cite=28A.415.430
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Teachers have een taught how to administer Close reading lessons using content specific grade level passages in all classrooms. 
Students are demonstrating a better understanding of how to read to understand annotating texts, determining the central idea and 
improving their ability to make inferences and citing evidence. All staff have also been taught the RACES writing strategy to be used 
when students respond to a prompt after a Close reading lesson.  
 

1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 6 - Professional Development 

a.​ How do the opportunities for professional development you plan to provide align to the needs of teachers and 
paraeducators who work with students who receive targeted assistance? 
Teachers and paraeducator who work with our targeted students need to align their practices which includes the use of 
the same annotation strategies to help students better understand these strategies across all content areas.   

b.​ How will the professional development activities benefit the students receiving targeted assistance services? 
Students will be able to use their improved reading and writing strategies to support their learning in all content classes.  

Systems of Support 
1.​ Consider the degree to which your school’s system of support is grounded in meeting the cultural, behavioral, social-emotional, 

and academic needs of students: Identify areas of strength for your school’s system of supports and how areas of need will be 
improved.  
 

 
2.​ How did your school identify these areas of strength and improvement? 

Students, staff and families complete yearly surveys that provide feedback to our school helping us to identify what areas we are 
doing well and where we can improve.  

 
3.​ How well do school and community systems interact to ensure continuity of supports for students? Provide at least one 

example. 
Our guidance team works closely with Community Integrated Health and Core Health to refer student and families in need of 
mental health services. Recently, we have been working with a student and her family to arrange for mental health counseling 
session during winter break that the family cannot afford and their insurance will not cover.  

 
4.​ How has your school analyzed family engagement data (e.g., surveys, participation rates, feedback) alongside academic and 

non-academic indicators to better inform improvement strategies? 
Students, staff and families complete yearly surveys that provide feedback to our school helping us to identify what areas we are 
doing well and where we can improve. We also track parent participation at school events and online. During PTSO meetings we 
prompt parents with questions regarding how we could improve our parent engagement strategies.  

 
5.​ What areas have you identified as areas of strength, and where do you hope to improve student, family and community 

engagement and partnership(s) 
We send out weekly emails that include a link to our online newsletter. We also attach our school calendar with important 
upcoming dates for parents/families reference. 
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1.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 4 - Coordination and Transitions 

a.​ How does your targeted assistance program coordinate with core and additional programs in the school? 
Click or tap here to enter text. 

b.​ How have you aligned your targeted supports to ensure students in WSIF identified student groups are receiving 
required services to ensure growth and proficiency? 
Click or tap here to enter text. 

c.​ How do you support transitions between grade spans? 
Click or tap here to enter text. 

d.​ Are the students in your targeted assistance program able to participate in electives/enrichment time that pique their 
interests? 
Click or tap here to enter text. 

2.​ Title I, Part A, Targeted Assistance Program Requirement: Answer the following questions to satisfy the requirement of 
Component 5 - Parent and Family Engagement 

a.​ How does your parent and family engagement strategy align to your targeted assistance practices and strategies? 
Click or tap here to enter text. 

b.​ How will you evaluate your parent and family engagement strategies? How will you know if they are working? 
Click or tap here to enter text. 

CNA DATA Summary  
1.​ What top strengths have emerged from multiple data sources?  

According to iReady reading and SBA ELA our greatest strength is our overall reading performance.  
2.​ What top needs have emerged from multiple data sources?   

Our lowest performing area is in math and comprehension of informational passages. ​  
3.​ What disproportionalities exist among student groups?  

Our SPED population appears to be our lowest performing group.   
4.​ What root causes has your team identified for disproportionalities among student groups?   

Inconsistent school attendance.   
5.​ What findings or themes have emerged that, if addressed, will have the greatest potential for impact on student outcomes?  

Improving our overall student attendance rate and helping more students to be able to engage in math instruction.  
6.​ How do identified needs impact each other?  

Students that miss school have a very difficult time keeping up with math instruction.  
7.​  Which needs require short-term goals (3-6 months) and which needs require long-term goals (1-2 years)? 

​Currently we are focused on improving our overall attendance rate. In the long-term we are identifying strategies to improve 
student engagement in math and the development of Tier 2 math interventions.  

8.​ What needs, if addressed, would represent a quick win, and build momentum toward confronting more challenging needs?   
IF we improve the attendance rate of our students and get them to attend school more regularly we will then be able to 
implement engagement and Tier 2 strategies to target student needs and improve their math performance. ​  

9.​ Are there additional data that should be considered to make informed decisions about priorities and capacity for 
implementation? 
Not at this time.  

https://ospi.k12.wa.us/policy-funding/grants-management/closing-educational-achievement-gaps-title-i-part/title-i-part-parent-and-family-engagement/parent-and-family-engagement-guides-resources


 
 

Resource Inequities (Component #1 - Needs Assessment Summary): 
Investigate resource inequities (funding, staffing, materials, resources, etc.) identified through conducting the Comprehensive Needs 
Assessment (CNA) and using the Examining Resource Inequities Tool. Summarize what resource inequities were identified and which will 
be addressed in the school improvement plan. 
All of our students receive Tier 1 instruction from qualified and experienced staff. Students that we have identified need further 
assistance in phonemic awareness and decoding skills that is below the level of instruction occurring in the Tier 1 classrooms. 
Students in our LAP program need this assistance to help them better access Tier 1 instruction.  

 
 
 

CNA Priorities (Component #1 - Needs Assessment Summary): 
Describe the top 3 priorities for school improvement identified through the Comprehensive Needs Assessment.    
 
Priority #1: Improve daily school attendance to 90% or above 
 
Priority #2: Improve our student’s ability to read grade level informational passages and respond to a prompt in written form citing 
specific evidence in the passage that support inferences being made. 
 
Priority #3: Improve our student performance in math through the implementation of Tier 2 math strategies. 
 

 
 

Funding: List and describe funding amount(s) and source(s) associated with the activities described above.  Be specific about which 
funds will come from OSSI School Improvement 1003 Grants and what expenses they will cover. These funds are expressly intended 
for school-level implementation of district and school improvement planning (i.e., School Improvement Plans (SIPs), LEA-Consolidated 
Accountability Plans (L-CAPs), Required Action Plans (RAPs), etc.), and must be focused on the closure of educational equity gaps, 
specifically those driving identification through WSIF data.  

1.​ Our building received $124,173 in High Poverty Lap Funds. We use these funds to pay for a half time LAP teacher who teacher 3 reading 
intervention classes. We also pay for a 7 hour paraeducator who provides reading and math support for students two or more grade levels 
behind. We also have a supplies budget that we used to purchase materials.  

 
 
 

2.​ Click or tap here to enter text. 
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https://ospi.k12.wa.us/sites/default/files/2025-03/ossi-examining-resource-inequities-tool.docx


Funding (Component #3 - Consolidated Funds Matrix SY 2025-26): 
Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
Basic Education To provide all students with instruction 

aligned to grade level specific state 
standards, including differentiation and 
enrichment services as needed. 

Example: Provides for additional collaboration time to support 
math instruction, PLC training, and reading comprehension 
strategies. 
All certificated teaching staff participate in one hour of PLC 
time each week. A majority of our ELA and Math teaching staff 
have common daily preparation time designated to facilitate 
collaboration and alignment of instruction. 

Title I, Part A To provide all children with significant 
opportunities to receive a fair, equitable, and 
high-quality well-rounded education and to 
close educational achievement gaps. 

Example: Extended learning time, small-group interventions, 
evidence-based literacy programs.  
Click or tap here to enter text. 

School Improvement All funds are expressly intended for planning and 
implementation of district and school 
improvement plans (i.e., School Improvement 
Plans (SIPs), LEA-Consolidated Accountability 
Plans (L-CAPs), Required Action Plans (RAPs), 
etc.), and must be focused on the closure of 
educational opportunity gaps, specifically those 
driving identification.   

Example: Coaching for teachers, progress monitoring cycles, 
MTSS implementation. 
MTSS training for our math team focused on implementation 
of Tier 2 intervention strategies. MTSS training for our admin 
and counselor team focused on improving our schoolwide 
PBIS system(s).  

Title II, Part A Preparing, training, and recruiting effective 
teachers, principals, or other school leaders. 

Example: PBIS, GLAD, and AVID training and travel to ensure 
teachers are prepared and trained in effective practices. Math 
professional development training and ongoing MTSS training 
and support.  
Click or tap here to enter text. 

Title III To ensure that limited English Proficient (LEP) 
students, including immigrant children and 
youth, develop English proficiency and meet 
the same academic content and academic 
achievement standards that other children 
are expected to meet. 

Example: After school Title III intervention staffing and 
supplies to ensure that limited English proficient (LEP) 
students, including immigrant children and youth, develop 
English proficiency and meet the same academic content and 
academic achievement standards that other children are 
expected to meet. Covers the cost of ESL coursework and 
GLAD professional development. 
Title III funds are used to provide a TBIP/ELL 4 Hour Classified 
Bilingual Paraeducator to support student language 
development in their non-native language. 

Title IV, Part A School-level services that support a 
well-rounded education, improved 
conditions for student learning, and 
improved use of instructional technology. 

Example: Social-emotional learning (SEL) programs, digital 
literacy training, STEM enrichment.  
Click or tap here to enter text. 
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Program Intent and Purpose Activities Implemented to Meet Intent and Purpose 
Learning Assistance 
Program (LAP) 

The use of state LAP revenue is allowable if it 
can be shown services are provided only to 
students who have not yet met, or are at risk 
of not meeting, state/local graduation 
requirements 

Example: Reading and math instructional coaches, 
paraprofessional support for students, extended day 
programs. Also covers the cost of intervention curriculum for 
K–6 students. 
LAP funds are used to provide for a .5 FTE literacy intervention 
teacher and to provide for those resources/supplies for that 
program.​
​
LAP funds a 7 hour classified paraeducator to support LAP 
reading and math programs at Mt. Solo.  

Local Funds Local levy revenue may be combined in 
schoolwide programs. 

Click or tap here to enter text. 

Other Funding Sources, 
including School 
Improvement Grant 
Funding 

Click or tap here to enter text. Click or tap here to enter text. 
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