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TERM

This Agreement is made and entered into on this 1st day of July, 2024 between the Liberty Union High
School District (hereinafter referred to as “District”) and the Liberty Education Association, an affiliate
of the California Teachers Association (CTA) and the National Education Association (NEA)
(hereinafter referred to as “Association” or “LEA”).

The term of this agreement shall be from July 1, 2024 to June 30, 2027.

The District and the Association agree to reopen two (2) articles each, plus compensation, for the 2025-
26 year. The District and Association shall sunshine the articles by the 2™ Board Meeting in February of
2025.

The District and the Association agree to reopen one (1) article each, plus compensation, for the 2026-27
year. The District and Association shall sunshine by the 2" Board Meeting in February of 2026.






Article 1: Recognition

1.1

1.2

1.3

1.4

The District recognizes the Association as the exclusive representative of all certificated
employees excluding the following:

Management, Supervisory, Confidential and Classified employees

Directors/Assistant Directors paid in accordance with management schedule

Coordinators paid in accordance with management schedule

Consultants

Substitutes

Hourly Teachers

Summer School Teachers that are not members of the Liberty Education Association

Per the Memorandum of Understanding between the Association and the District signed on

October 13, 2014, henceforth, Speech and Language Pathologists shall be included in the term
“all certificated employees” referenced in this article.

All work regularly, routinely and traditionally performed by members of the bargaining unit
represented by the Association shall be reserved to that unit and shall not be subcontracted by the
District or diverted to other employees of the district without the express written consent of the
Association.

The Association, as the exclusive representative, and the District wish to find ways to problem
solve and find mutually agreeable solutions to labor issues not addressed in the Collective
Bargaining Agreement through regular meetings between the elected representatives of the
Association and the central administration.

The LEA president and the Superintendent will meet during each school year to discuss ways to
improve communication and the relationship between the District and the Association. The
parties may consider ways to improve the negotiations process, contract administration and ways
to avoid disputes under the existing terms of the collective bargaining agreement.



Article 2: Association Rights

2.1

2.2

23

2.4

2.5

2.6

2.7

2.8

2.9

2.10

All employee organization general membership meetings will be conducted by the Association
outside established work hours as defined in Days/Hours of Employment and will be conducted
in places other than district property, except when:
a) An authorized Association representative obtains advanced permission for use of the
facilities from the Principal or designee regarding the specific time and place.

b) The Principal or designee can verify that such use of facilities will not interfere with the
school programs and/or duties of unit members.

The Association shall have the right to use District equipment at reasonable hours for Association
business, provided that such use of equipment will not interfere with the school programs and/or
duties of unit members. The Association shall reimburse the District for consumable materials
used by the Association.

The Association shall be entitled to place material in the mailboxes and electronic mail of unit
members, such material to be accurately identified by the Association and approved by the
Association President or designee. Placement shall be made by an authorized Association
representative.

The Association shall be entitled to use the bulletin board spaces designated by the Principal.

The Association will not post or distribute information which is derogatory or defamatory to the
District or its personnel.

The Association has the right to represent unit members in their employment relations with the
District.

The District, upon request by the Association, agrees to furnish to the Association information
concerning the financial resources and certificated and classified staffing of the District. The
District will provide the information in as timely manner as possible.

Unit members working in year-round schools may be provided release time to attend
State/National Teacher Association meetings at no loss of salary or other benefits. The number of
participants and the meetings to attend will be mutually agreed upon between the Association
President and Site Principal. The Association will pay for the cost of substitutes, if needed.

The Association shall have the right to publicize monthly meetings of the Representative Council.
The District will cooperate with the Association to avoid calendar conflicts. Association
meetings are held on the first working Monday of the month.

The District shall provide easy, on-site, and electronic and hard copy access of Board Policies
(BP) and Administrative Regulations (AR) to unit members.



Article 3: District Rights

3.1

3.2

33

The exercise of the powers, rights, authority, duties and responsibilities by the District, the
adoption of policies, rules, regulations and practices in furtherance thereof, and the use of
judgment and discretion in connection therewith, shall be limited only by the specific and express
terms of this agreement, and then only to the extent such specific and expressed terms are in
conformance with law.

It is understood and agreed that the District retains all of its powers and authority to direct,
manage and control to the full extent of the law. Included in, but not limited to, those duties and
powers are the exclusive right to: determine its organization; determine the time and hours of
District operation; determine the kinds and levels of services to be provided and the methods and
means of providing them; establish its educational policies, goals and objectives, adopt
curriculum; ensure the rights and educational opportunities of students; determine the number and
kinds of personnel required; maintain the efficiency of District operations; build, move or modify
facilities; establish budget procedures and determine budgetary allocation; determine the methods
of raising revenue; contract out work; and take action on any matter in the event of an emergency.
In addition, the Board retains the right to hire, evaluate, promote, reprimand, and terminate
employees.

The exercise by management of the rights and discretion as described herein shall not be subject
to the grievance/arbitration procedure, except when the exercise of such rights conflicts with the
specific terms and conditions of this Agreement.



Article 4: Employee Rights

4.1  The District and Association recognize the right of employees to form, join, and participate in
lawful activities of employee organizations and the equal alternative right of employees to refuse
to form, join, or participate in or in any way support employee organization activities.

4.2  To promote and ensure a proper learning environment for all students, the District recognizes the
rights of academic freedom, including the rights of teachers to explore divergent points of view,
to address controversial issues relative to adopted course content in an impartial and unprejudiced
manner and to use resources which do not violate Board policies and regulations. Unit members
must refrain from using classroom privileges and prestige to promote personal, political, and/or
religious points of view.

4.3  The District agrees to work with staff to improve the educational environment and to maintain
academic integrity.

4.4  The District will inform the Association and unit member of the subject of any administrative
initiated interview/meeting which may lead to employee discipline. The unit member will be
afforded reasonable time to obtain LEA representation. In circumstances where rights to
representation exist, a unit member does not commit insubordination by refusing to participate in
a meeting without a representative present. If a meeting is underway and the nature of the
meeting changes to one in which the unit member believes he/she has the right to representation,
the unit member may interrupt the meeting and request representation, at which time the unit
member may be excused from the meeting until representation is available.

4.5  Alleged violations of Education or Penal Codes may require an immediate conference and
administrative action. Notification will include reason(s) for said meeting and parties involved.
The administrator is responsible for recognizing the due process rights of the unit members (See
Article 18), which may include a request for time extension, and communicating directly with the
unit member as to findings or administrative decisions in a timely manner, normally, within two
(2) working days.

4.6 Unit members must be employed, promoted, or retained without discrimination or harassment
regarding their personal opinions or their scholarly, literary or artistic endeavors.

4.7  The personal life of a unit member is not an appropriate concern of the District for purposes of
evaluation or disciplinary action unless it impacts or prevents the unit member from performing
her/his duties.

4.8 A unit member shall be entitled to full rights of citizenship, and no legally permissible religious,
political or personal activities, or lack thereof, of any unit member shall be used for purposes of
evaluation, transfer, disciplinary or dismissal action.

4.9  Teaching Conditions

4.9.1 In evaluating a unit member the District shall consider mitigating factors include lack of
adequate textbooks, reference books, equipment, supplies, materials, storage space,
educational technology, and classroom facilities needed to properly perform her/his
assigned duties.

4.9.2 The District shall endeavor to make necessary repairs and maintenance of classrooms at a
time that will not interfere with the instructional program. The District shall not be
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493

expected to make changes in the work shifts of employees responsible for maintenance and
repairs. Should the health, safety, or welfare of pupils or unit members be endangered,
appropriate action shall be taken by the District to correct the problem.

Unit members shall not be expected to use or purchase supplies or personal equipment for
their assignment.

4.10 Procedure for Complaints and Concerns of Unit Members

4.10.1

4.10.2

4.10.3

4.10.4

Both the Association and the District recognize that, as school citizens, students (as well as
their parents) have the right to request redress of grievances without fear of adverse
treatment from District employees. Further, the Association and the District believe that
the instilment of respect of lawful procedures is an important part of the educational
process. Moreover, both the Association and the District desire that complaints be resolved
expeditiously without disrupting the educational process.

The student/parent will be encouraged to first make the complaint/concern known to the
unit member and to attempt to resolve the issue informally and directly. If satisfaction is
not reached by the student/parent on an informal basis, the student/parent may take the
complaint/concern to the site principal or designee. The principal or designee will attempt
to resolve the matter.

The District and Association recognize the unique challenges when an anonymous
complaint or concern is made about any District employee. A unit member shall not be
required to answer an anonymous complaint or concern or attend a meeting related to such
complaint or concern until a summary of the complaint/concern is provided to the unit
member. Only legally permitted documents may be included in a member’s personnel file.
A summary of an anonymous complaint will not be provided if precluded by law.

The complaint/concern procedure may be terminated at any point by the student’s/parent’s
request.



Article 5: Grievance Procedure

5.1  Definitions
5.1.1 A “grievance” is a claim by one or more unit members of the Association that there has
been violation, misinterpretation or misapplication of a provision of this Agreement.

5.1.2 The “grievant” is the unit member, unit members, or the Association making the claim.

5.1.3 A “party in interest” is any person who might be required to take action or against whom
action might be taken in order to resolve the grievance.

5.1.4 The “immediate supervisor” is the lowest level administrator who has been designated to
adjust grievances and who has immediate jurisdiction over the grievant.

5.1.5 A “day” is any duty day in which the grievant is required by contract to render service.

5.2 General Provisions
5.2.1 Until final disposition of a grievance, the grievant shall comply with the directions of
grievant’s immediate supervisor.

5.2.2 All documents dealing with the processing of a grievance shall be filed separately from
the Personnel File(s) of the participant(s).

5.2.3 No party in interest to a grievance shall take any reprisals against the other party to the
grievance because the party participated in an orderly manner in the grievance procedure.

5.2.4 Failure of the grievant to adhere to the time deadlines shall mean that the grievant is
satisfied with the previous decision and waives the right to further appeal. The grievant
and the District may extend any time deadline by mutual agreement.

5.2.5 Every effort will be made to schedule meetings for the processing of grievances at times
which will not interfere with the regular work day of the participants. If any grievance
meeting or hearing must be scheduled during the school day, any employee required by
either party to participate as a witness or grievant in such meeting or hearing shall be
released from regular duties without loss of pay for a reasonable amount of time.

5.2.6  Either party to the grievance may be represented at any step of the grievance procedure by
an individual of the party’s choice.

5.2.7 Any unit member may at any time present grievances to the District and have such
grievances adjusted without the intervention of the Association, as long as the adjustment
is reached prior to arbitration and the adjustment is not inconsistent with the terms of this
Agreement: provided that the District shall not agree to a resolution of the grievance until

the Association has received a copy of the grievance and the proposed resolution and has
been given the opportunity to file a response. Upon request of the grievant, the grievant
may be represented at any stage of the grievance procedure by a representative of the
Association.

5.3 Procedure
Grievances will be processed in accordance with the following procedures:

5.3.1 Level I-Information Resolution

5.3.1.1  Before filing a formal written grievance (Level II), any unit member who
believes he/she has a grievance shall present the grievance orally to the
immediate supervisor or more appropriate administrator. The administrator
shall hold discussions and attempt to resolve the matter after the presentation of
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532

533

534

the grievance. It is the intent of this informal meeting that at least one personal
conference be held between the aggrieved employee and the immediate
supervisor or more appropriate administrator.

Level II-Formal Written Grievance

53.2.1

5322

5323

If the grievance is not settled during the informal conference and the grievant
wishes to press the matter, the grievant shall present the grievance in writing on
the appropriate form (Appendix A) within twenty (20) days after the grievant
knew, or reasonably should have known, of the circumstances which form the
basis for the grievance. Failure to do so will render the grievance null and void.
The written information shall include: (a) A description of the specific grounds
of the grievance, including names, dates, and places necessary for a complete
understanding of the grievance; (b) A listing of the provisions of this agreement
which are alleged to have been violated; (c) A listing of the reasons why the
immediate supervisor or more appropriate administrator proposed resolution of
the problem is unacceptable; and (d) A listing of specific actions requested of
the District which will remedy the grievance.

The immediate supervisor or more appropriate administrator shall communicate
the decision to the grievant in writing within ten (10) days after receiving the
grievance. If the immediate supervisor or more appropriate administrator does
not respond within the time limits, the grievant may appeal to the next level.

Within the above time limits either party may request a personal conference.

Level III-Appeal to Superintendent

5331

5332

If the grievant is not satisfied with the decision at Level II, the grievant may
within ten (10) days of the receipt of the decision at Level Il appeal the decision
on the appropriate form to the Superintendent. This statement shall include a
copy of the original grievance and appeal, and a clear, concise statement of the
reasons for the appeal.

The Superintendent shall communicate the decision to the grievant within ten
(10) days. If the Superintendent does not respond within the time limits
provided, the grievant may appeal to the next level.

Level IV-Mediation

534.1

If the grievance is not resolved to the satisfaction of the grievant at Level Three,
within ten (10) days of delivery to the Grievant of the Level Three decision of
the Superintendent, the exclusive representative may, after written notice to the
District, request the California State Conciliation and Mediation Service for the
appointment of State mediator. Upon appointment of the mediator, mediation
shall be scheduled according to availability of the mediator and the parties. If
an agreement is reached, the agreement shall be reduced to writing and shall be
signed by all the parties to the mediation. All settlement agreements shall be
nonprecedential and shall constitute only a settlement of the particular
grievance.



535

Level V-Binding Arbitration

5.3.5.1

5352

5353

5354

5355

53.5.6

5.3.5.7

If the grievant is not satisfied with the decision at Level IV, the grievant may
within ten (10) days of the receipt of the decision submit a request in writing to
the Association for arbitration of the dispute. Within twenty (20) days of the
grievant’s receipt of the decision at Level [V, the Association shall inform the
District of its intent as to whether or not the grievance will be arbitrated. The
Association and the District shall attempt to agree upon an arbitrator. If no
agreement can be reached, they shall request that the California State Mediation
and Conciliation Service (CSMCS) supply a panel of five names of persons
experienced in hearing grievances in public schools. Each party shall
alternately strike a name until only one name remains. The remaining panel
member shall be the arbitrator. The order of the striking shall be determined by
lot.

If there is an issue raised regarding the arbitrability of a grievance, the agreed
upon arbitrator will hold a hearing first to rule on the arbitrability of a grievance.
Once arbitrability has been decided, the same arbitrator will hold a hearing on
the merits of the grievance.

The arbitrator shall, as soon as possible, hear evidence and render a decision on
the issue or issues submitted to him. If the parties cannot agree upon a
submission agreement, the arbitrator shall determine the issues by referring to
the written grievance and the answers thereto at each step.

The District and the Association agree that the jurisdiction and authority of the
arbitrator so selected and the opinions the arbitrator expresses will be confined
exclusively to the interpretation of the express provision or provisions of this
Agreement at issue between the parties. The arbitrator shall have no authority
to add to, subtract from, alter, amend, or modify any provisions of this
Agreement or impose any limitations or obligations not specifically provided for
under the terms of this Agreement. The Arbitrator shall be without power or
authority to make any decision that requires the District or the administration to
do an act prohibited by law.

After a hearing and after both parties have had an opportunity to make written
arguments, the arbitrator shall submit in writing to all parties his findings and
award.

The award of the arbitrator shall be final and binding.

The fees and expenses of the arbitrator shall be shared equally by the District
and the Association. All other expenses shall be borne by the party incurring
them, and neither party shall be responsible for the expense of witnesses called
by the other. Either party may request a certified court reporter to record the
entire arbitration hearing. The cost of the services of such court reporter shall
be paid by the party requesting the reporter or shared by the parties if they both
mutually agree. If the arbitrator requests a court reporter, then the costs shall be
shared by both parties.



5.3.5.8 By filing a grievance and processing it beyond Level V, the grievant expressly waives any right to
statutory remedies or to the exercise of any legal process other than as provided
by this grievance/arbitration procedure. The processing of a grievance beyond
Level V shall constitute an express election on the part of the grievant that the
grievance/arbitration procedure is the chosen forum for resolving the issues
contained in the grievance, and that the grievant will not resort to any other
forum or procedure for resolution or review of the issues. The parties do not
intend by the provisions of this paragraph to preclude the enforcement of any
arbitration award in any court of competent jurisdiction.
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Article 6: Professional Dues and Payroll Deductions

6.1

6.2

6.3

6.4

6.5

6.6

Upon notification by the Association that it possess a valid authorization for the deduction of
Association membership dues from a particular unit member, the District shall deduct one-tenth
(1/10) of such dues from the regular check of the unit member each month for ten (10) months.
Deductions for unit members who sign such an authorization after the commencement of the
school year shall be appropriately prorated to complete payments by the end of the school year.
The parties acknowledge that section 45060 of the Education Code governs the process for a unit
member to enter into, cancel, or change a valid dues deduction authorization. Pursuant to section
45060(e), the District shall direct any employee request to cancel or change such an authorization
to the Association.

The District agrees promptly to remit all sums deducted pursuant to Section 6.1 above to the
Association, accompanied by an alphabetical list of unit members for whom such deductions have
been made, and indicating any changes in personnel from the list previously furnished.

The Association shall provide the information necessary to the District in writing to cease
deductions for any unit member as warranted who revokes his/her membership, which is the
information the District shall rely upon to cease deductions. The Association agrees to furnish
any other information needed by the District to fulfill the provisions of this Article.

The District shall not be obligated to put into effect any new, changed or discontinued deduction
until the pay period commencing fifteen (15) working days or more after such submission.

By authorization of the governing board, the District shall also provide payroll deduction
services for: tax sheltered annuities, income protection, life insurance, medical and dental
insurance and credit union payment.

Indemnification for claims made by an employee for dues deductions:

The Association agrees to defend and indemnify the District for any allegations, claims, actions,
suits, settlements, or judgments which arise out of payroll deductions made by District in
reliance on information and notification provided to the District by the Association. In defending
and indemnifying the District, the Association shall have the right to select legal counsel at its
sole option and expense, to control litigation strategies and decisions, and to determine whether
any action or proceeding referred to above shall or shall not be compromised, resisted, defended,
tried, or appealed. The Association's right to determine whether any action or proceeding
referred to above shall or shall not be compromised, resisted, defended, tried, or appealed does
not waive any right of the District to seek reimbursement for any costs and/or fees incurred by
the District as a result of any failure by the Association to defend or indemnity the District. This
subsection (Article 6.6) shall sunset with the term of this 2018-2021 Agreement and the parties
agree to bargain a new defense and indemnity provision in the successor agreement.

11



Article 7: Hours & Days of Employment

7.1

7.2

7.3

The hours of employment for unit members shall include the minimum number of instructional
minutes to allow the District to receive the incentive funds from the State of California pursuant
to Education Code Section 46201(a)(3). It is the intent of the District and the Association to
comply fully with Section 46201 of the Education Code, and that the definition of instructional
time conforms to the law.

7.1.1  Provision of 7.1 shall be in effect in any school year in which the District receives any

funding, partial or complete, to take advantage of the incentive contained in Section 46201
of the Education Code SB 813 (1983).

7.1.2  One of the purposes of this Article is to allow the District to take full advantage of the

incentives contained in Sections 46200 through 46203 of the Education Code added by SB
813 (1983), Chapter 49 of the Statutes of 1983.

7.1.3  Itis also the intent of the parties to offer no less instructional time in any year than the

amount of instructional time fixed for the 1982-83 school year (Section 46202 of the
Education Code).

The on-site duty hours for all full-time unit members shall be seven (7) hours and ten (10)
minutes, including a duty-free thirty (30) minute lunch period, which shall not include the student
passing period. Unit members shall be on duty ten (10) minutes prior to the regular beginning of
the student school day and ten (10) minutes after the end of the student school. At the
comprehensive high school sites, the basic regular school day shall include four (4) or six (6)
periods totaling no less than three hundred forty-five (345) instructional minutes. Class time
periods may be modified by the principal and/or his/her designee to allow for minimum days,
activity schedule, school-wide student scheduling, and testing.

7.2.1 Archived (see Appendix D).

7.2.2  Unit members who are assigned to work a part-time assignment will be on campus for the

pro-rated portion of the standard full-time work day of three hundred ninety-five (395)
minutes (six [6] hours and thirty five [35] minutes plus a thirty [30] minute duty free
lunch]. Time on campus for preparation will be a percent equal to the percent of
instructional time taught that day. Part-time teachers working less than a full day may
choose to take their thirty (30) minute duty free lunch outside of the work day.

7.2.3  Non-classroom unit members will coordinate the scheduling of their thirty (30) minute duty

free lunch with their supervisor.

In the basic regular school day, full-time unit members serving in classroom teaching assignments
shall have no more than five/three (5/3) periods assigned with students and the sixth/fourth (6/4)
period shall be a preparation period. Full-time regular unit members in classroom teaching
assignments shall receive one (1) preparation period contained within the workday. Librarians,
Counselors or other unit members without regularly assigned classroom assignments will have no
instructional preparation period, but will be allowed the right to reasonable time during the day.
Occasional off-site use of the preparation period, for a personal necessity (as defined in Article 9
— Leaves), is allowable with notification of the principal and/or his/her designee.

7.3.1 Up to 7.5 percent of the teaching staff per comprehensive high school site may teach an

extra period on a voluntary basis for pro rata remuneration. Beyond 7.5 percent, the
District will consult with the Association and the affected unit members before
implementation.

12



7.4

7.5

7.6

7.3.2  No teacher may teach an extra two periods for longer than 6 weeks. This may only occur if
an emergency situation exists such as with a specialized course, a course with specialized
equipment, or a long term leave of absence. The emergency situation will be deemed as
such by administration and will notify LEA if such a situation exists.

Optional Schedules

7.4.1 Prior to implementing an alternate schedule, the District will consult with the Association
to determine starting and ending times and to ensure that on-duty time is consistent with the
time requirements of 7.2.

7.4.2 IfaZero (0) period is added to the schedule by the District, unit members may volunteer to
teach the Zero period. The Zero period would count as one of the standard periods of a
teaching assignment. On both the 4x4 (a.k.a. collegiate block) and the A/B block-
schedules, the Zero period would start at the beginning of the school year and conclude at
the end of the school year. A Zero period shall not be longer than half the longest period in
the normal schedule, nor shall it be shorter than half the shortest period in the normal
schedule. In no case shall a Zero period result in a student day that is less than two hundred
forty (240) minutes. A Zero period teacher is responsible for meeting the hours of
employment in Article 7.2 and attending faculty and department meetings as specified in
Articles 7.6.1 and 7.6.2.

7.4.3 A school site, by a sixty percent (60%) majority of certificated unit members voting, may
recommend that the Board of Education change the number of periods in the basic regular
school day in order to provide flexible/modular scheduling. This includes blocks of time
such as Advisory/Tutorial, etc. This recommendation shall be made, in writing, before
March 1% in the school year prior to the year of implementation. (See Appendix E for May
18, 2012 arbitration)

If deemed necessary by the principal and/or his/her designee, unit members may be used for
providing temporary replacement services during their preparation period for a temporarily absent
unit member. Such unit members so utilized will be paid his/her hourly per diem for these
services. The District will strive to obtain paid substitute replacements for temporary absences.
The principal and/or his/her designee will attempt to distribute temporary replacement
assignments equitably, unless an emergency exists, and provide notification during the previous
workday. The principal and/or his/her designee shall keep a log of these assignments for
inspection by unit members.

7.5.1  Unit members teaching in continuation schools shall be compensated for a lost preparation
period in the manner described in Article 7.5

The parties have a mutual interest in promoting effective professional development activities, unit
member collaboration and effective year-long planning for school sites. To support this mutual
interest, it is the general operational goal, but not a contractual requirement, that during a normal
school year, approximately thirty-three (33) student late start days designated for on-site
professional development will occur of which one per month shall be department meetings and
one shall be department choice with the content and activities organized by the department chair.
The remainder shall be determined by the site administrator in collaboration with site leadership
team(s) (e.g.; department chairs, instructional coaches, academy leads, etc.). In months where
there are only two PD days, one will be designated for departments, and one will be determined
by site administration in collaboration with site leadership. This section 7.6 shall sunset on June
30, 2025; it shall remain in effect until that date, unless the parties mutually agree in writing to
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7.7

7.8

end or extend this section.

The length of duty hours may be extended of the following purposes:

7.7.1  Once per month attend regular faculty meetings of one and one-quarter (1 '4) hours, or less,
time period. Emergency or urgent, single issue faculty meetings may be called by the
principal, as needed. Such meetings are voluntary and to be restricted to one-half (1/2) hour, or
less. Staff members unable to attend these special faculty meetings have the responsibility of
securing the information from the principal, or designee, within a reasonable time period.

7.7.2  Attend regularly scheduled department meetings once per month. These meetings shall be
held during professional development time until June 30, 2025 or as long as section 7.6
remains in effect. Attend additional meetings when such meetings are determined
necessary by the department chair. Such meetings are voluntary and are to be restricted to
one-half (1/2) hour, or less. Unit members unable to attend these special department
meetings have the responsibility of securing the information from the department chair, or
designee, within a reasonable time period. Unit members are encouraged to attend regularly
scheduled small learning community (SLC) meetings as frequently as monthly. Members
unable to attend SLC meetings have the responsibility of staying informed on the matters
discussed by communicating with the SLC Coordinator prior to the next SLC meeting.

7.7.3  Attend administrative and/or parent member conferences initiated by the administration
provided a twenty-four (24) hour notification is given. Meetings with administrators or
parents before or after the contract day will be at a time mutually agreeable to the parties,
but no longer than five (5) days from the parent request. Unit members would not be
expected to arrive more than thirty (30) minutes before contract time or stay beyond sixty
(60) minutes after contract time. (For alleged violations of Education or Penal Codes see
Article 4.5)

7.7.4  Part-time unit members working less than three (3) periods per day will, at the beginning of
the school year, calendar with their administrator the contractual meetings they will attend.
Meeting obligations will be equivalent to the pro-rated portion of their FTE.

7.7.5 On days when, in order to attend contractual meetings, part-time unit members working
less than three periods per day and who are on site all day, will be compensated for a full
day of work. Such unit members, working a split shift, will be available to substitute for a
class as needed.

Instructional Days: The number of instructional days for which unit members will work and shall
be paid is expected to be one hundred eighty (180) days at all instructional levels in the regular
programs of the District. Any reduction by the District in the expected instructional days shall not
effect compensation for the agreed upon work year.

Non-Instructional Days/Staff Work Days (SWD): The number of non-instructional/SWD days
shall be three (3) in the work year, one (1) prior to the start of the school year, one (1) on the last
work day prior to the winter break, and one (1) on the last work day prior to the summer break. If
one (1) or more non-instructional days are placed before the first student day, one afternoon of a
non-instructional day/SWD will be used for classroom preparation by the unit members. The
non-instructional/SWD days shall be days worked in addition to the one hundred eighty (180)
instructional days.

Professional Development Days: Unit members will work two (2) professional development
days. The salary schedule increase for each additional day shall be as set forth in Article 12.
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The work year will be as follows:

7.9

7.10

7.11

7.12

7.13

Teachers= 185

Speech Pathologists 188
Counselors=189
Psychologists = 191
Librarians= 194

First year unit members shall be compensated at the unit member hourly rate for days over their
work year. First year unit members shall be required to work no more than (2) two days more
than their work year.

The district may plan an evening activity (for example, Open House or Back to School Night) for
both fall and spring semester/term, the duration of which is to be a maximum of two (2) hours
each. Administration will include unit members in the planning of said activities. Said activities
are to be followed on the next instructional day by:

a) A minimum day bell schedule with students released after logging the minimum two
hundred forty (240) instructional minutes. Following their thirty (30) minute duty
free lunch, unit members will be given a preparation period for the remainder of the
work day. Units with in the school may choose to meet and encourage their members
to attend, but member participation is voluntary.

7.10.1 If the District or site administration determines the need to hold a mandatory meeting

related to district or site Federal Program Improvement or State Underperforming School
status, that meeting will commence ten (10) minutes after students are dismissed, as long as
approximately eighty percent (80%) of the unit members are present. The parties are
committed to begin such meetings as soon after student dismissal as possible. If travel is
involved for a district-wide meeting, the meeting will start as soon as approximately 80%
of the unit members are present.  The meeting will be confined to no more than one hour.
Unit members will be allowed to have a shortened work day and be released at the
conclusion of the meeting. If unit members choose to take their duty-free lunch, it will
follow any meeting convened pursuant to this section.

7.10.2 Unit members at alternative school sites where the schedule does not allow for minimum

days, such as La Paloma, will receive the current district hourly rate for the hours they
work at said evening activities.

Nothing in this section prohibits the District from contracting with unit members to work more or
less than the work year defined above.

The District shall meet and confer with representatives of the Association prior to adoption of the
work calendar by the Board. No calendar will be adopted by the Board which exceeds the
number of days specified in 7.7 and 7.8. The work year shall not be modified unilaterally by the
District.

The parties understand and agree that Chapter 498 of the Statues of 1983 has amended Education

Code Sections 46142, 46144, 46145 and 45147. It is the intent of the District and the Association
to comply fully with Sections 46141 through 46147 of the Education Code.
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Article 8: Safety Conditions

8.1

8.2

8.3

8.4

8.5

8.6

8.7

8.8

8.9

Unit members shall cooperate with management in maintaining good classroom management and
safety practices in all facilities. Unit members are expected to maintain a safe learning
environment based on CalOSHA safety guidelines.

Unit members will report in writing on the online work order form, except in emergencies, to
their immediate supervisor, any condition which poses a threat to the safety of any person
associated with the District. In the case of an unsafe or unhealthy condition so extreme as to
warrant immediate evacuation from the work site, the unit member shall do so and shall
immediately contact an administrator, who shall then determine the appropriate action to be
taken.

The District shall indicate whether or not the work was approved or denied within ten (10) school
days of the report by the unit member.

The District will investigate such reports and take appropriate actions to correct these conditions
found to be unsafe or unhealthy. Standards established by State law shall prevail.

Unit members shall immediately report cases of assault and battery suffered by them in
connection with their employment to their principal or other immediate supervisor who shall
immediately report the incident to the police.

Reported cases of assault shall become a matter of District record as soon as possible and shall be
dealt with under the terms of the Education Code.

Verbal abuse and threats of violence by students as defined by Penal Code §422 shall
also be reported and dealt with under the terms of the Education Code.

Unit members shall immediately report cases of age harassment, sexual harassment, and
harassment due to disability to their principal or other immediate supervisor who shall
immediately report the incident to the office of Human Resources.

The District Health and Safety Committee also known as the Labor Management Health
Committee will have the authority to create a new, and/or modify the existing Injury, Illness and
Prevention Plan. This will be done by majority vote and shall be subject to governing Board
approval. Prior to presentation to the Board, the Association shall be notified. The Committee
shall establish guidelines for its operation. Those guidelines must include the following
provisions at a minimum:

8.9.1 The Association (LEA) is urged to supply a minimum of four (4) members to the District

safety committee. The members selected should be from each comprehensive site and one
representing alternative sites.

8.9.2  The chairperson of the Committee shall be elected by its members.

8.9.3  Association representatives shall be composed of a unit member elected by the unit

members from each site. Should a unit member serving on the Committee transfer to
another site or leave the District, a replacement shall be elected from the site with the
vacated position by the unit members from that site.
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894

8.9.5

8.9.6

8.9.7

8.9.8

8.9.9

The Committee shall also include one administrative representative from each school
within the District selected by the Superintendent, one representative member appointed by
the classified employee union from each school site and the District maintenance
representative.

Unit members serving on the Committee shall be provided release time to attend the
meetings if set during working hours.

The Committee shall determine its meeting times and all meetings shall be open to the
public. Unit members shall not be denied personnel necessity leave to attend Committee
meetings, provided they have permission of the Principal, special information on matters
before the Committee and the elected representatives are not able to bring the information
themselves.

When an issue is brought before the committee, a plan to remediate the problem must be
completed within four (4) weeks.

When an issue involving the operation of the District is brought before the Committee,
when appropriate, a plan to remediate the problem will be developed by the District.

The Committee will acknowledge receipt of issues brought to it by individuals.
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Article 9: Leave of Absence

9.1

9.2

General Provisions

9.1.1

9.1.5

All absences from regularly assigned duties shall be approved by the Board of Education,
Superintendent or other management personnel designated by the Superintendent. All
absences shall be approved in advance, unless otherwise specified in this contract.

Absences taken without approval shall be considered absences without leave. Unit
members taking absences without leave shall be subject to written reprimand and loss of
pay. Repeat abuses of absence without leave subject the unit member to loss of pay,
reprimand and/or dismissal.

Immediately upon return to work following any leave, the unit member shall complete the
District’s Leave Form.

It is agreed that unit members are entitled solely to those leave benefits which are a part of
this agreement.

The District shall be in compliance with state and federal Family Leave Acts.

Personal and Family Illness and Injury Leave

9.2.1

9.2.2

9.2.3

Full-time unit members shall be entitled to ten (10) days leave with full pay for each school
year for purposes of personal or family illness or injury. Unit members who work less than
full-time shall be entitled to that portion of the ten (10) days leave as the number of hours
for a full-time unit member in a comparable position.

If a unit member does not utilize the full amount of sick leave in any school year, the
amount not utilized shall be accumulated from year to year.

After all earned sick leave is exhausted in non-statutory leave situations, the unit member
will be docked full pay.

9.2.3.1 If a unit member is on a statutory leave, which includes pregnancy, baby bonding,

employee major illness under FMLA, additional non-accumulative leave may be
extended for a period not to exceed five (5) consecutive months per twelve (12)
month period per incident. However, if a school year terminates before the five (5)
month period is exhausted, the employee may take the balance of the five month
period in a subsequent school year.

9.2.3.1.1 For Employee statutory leave, accumulated sick leave runs concurrently with

employee statutory leave and unit members will receive full pay. When accumulated
sick leave is exhausted, the maximum amount deducted for employee statutory leave
purposes from the unit member’s pay shall be at the long-term substitute rate and no

more than 50% of a unit member’s regular salary.

18



9.3

9.2.3.1.2 For non-employee statutory leave, the employees’ accumulated sick leave may be used to

9.2.4

9.2.5

9.2.6

9.2.7

9.2.8

be receive full pay and runs concurrently with any available FMLA leave. When the
employees’ accumulated sick leave is exhausted, any remaining FMLA leave is
unpaid.

The District may request written verification of illness by a medical doctor for any absence
of five (5) days or more in which illness is claimed; provided, however, that if more than
twenty (20) percent of the certificated staff is absent on a particular day and illness is
claimed and sick leave is used by them, the District may  request written verification of
illness by a medical doctor for said absences on said day.

If requested, it shall be the unit member’s responsibility to present a physician’s statement
certifying the unit members’ fitness to return to full-time duty after serious physical or
mental illness.

Whenever possible, a teacher must contact the District Substitute Service as soon as the
need to be absent is known. Except in emergency situations for which the District may
require proof, teachers shall contact the District Substitute Service as required in existing
school policy.

Deduction from accumulated illness leave of a unit member shall be made in increments of
one-fourth (1/4) of each day.

A monthly statement of accumulated sick leave shall be provided by the District to each
member of the bargaining unit on their monthly pay stub.

Personal Necessity Leave

9.3.1

9.3.2

933

934

Accumulated days of leave of absence for illness may be used by the unit member for
reasons of personal necessity but shall be limited to a total of seven (7) days in each school
year.

Personal necessity shall be defined as personal business that cannot be conducted outside of
normal working hours and which is not covered under other leave provisions of this
Agreement.

All other personal necessity leaves require forty-eight (48) hour advance approval of the
unit member’s principal, except in situations that preclude advance notice. The unit
member shall give the principal a reason for the requested leave in general terms (for
example, family hardship, medical or legal).

Prior approval shall not be required for personal necessity leave under the following

circumstances:

a)  Death of a member of the immediate family.

b)  Accident involving his/her person or property of the person or property of his/her
immediate family.

¢)  Victim of burglary or other serious felonies.

d)  Victim of flood, earthquake, or fire, or other disasters.

e)  Birth of child.

f) Death of a personal friend or relative not included in the definition of immediate
family.
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9.35

9.3.6

9.3.7

9.3.8

g)  Travel delays when using public transportation for out of town travel.

In all cases, whether or not advance approval is required, unit members shall complete the
District’s Absence Form verifying that the member’s use of leave was for personal
necessity, as defined above, and that such leave has not been used for recreational purposes,
extension of holidays or vacations, work stoppages, or matters of purely personal
convenience.

9.3.5.1 Absences that have been used for recreational purposes, extension of holidays or
vacations, work stoppages, or matters of purely personal convenience shall be
subject to loss of pay, except those used under article 9.3.8.1

For purposes of personal necessity leave, “members of the immediate family” shall be
those persons enumerated under Bereavement Leave.

In the case of an extreme emergency where the employee has used up his/her personal
necessity leave, the District may at its discretion allow the employee to utilize unused paid
sick leave. The District shall itself determine whether an extreme emergency exists.

Unit member requests for personal necessity as defined in 9.3 will be granted except in
cases of District hardship and/or emergency.

9.3.8.1  Of'the seven (7) Personal Necessity leave days set forth in Article 9.3.1, a unit
member may use up to three (3) days each school year for reasons of compelling
personal importance not covered in articles 9.3.2. and 9.3.3 the unit member is
not required to give a reason for the absence but must give advance notice in
writing. No tell days require forty-eight (48) hour advance approval.

9.4  Bereavement Leave

94.1

94.2

943

Unit members are entitled to a leave of absence, not to exceed five (5) duty days, three (3)
of which shall be paid. All (5) five duty days may be paid due to the death of a member of
the unit member’s immediate family as defined by 9.4.2 which requires travel of 300 miles
or more from the unit member’s personal residence. Unit members must indicate the
relationship of the deceased to the employee on the District absence form.

For purposes of bereavement leave, “members of the immediate family” shall be defined as
the spouse, domestic partner, immediate family of domestic partner, parent, foster parent,
stepparent, stepchild, mother-in-law, father-in-law, son, son-in-law, daughter, daughter-in-
law, grandparent, grandchild, step grandchild, aunt, uncle, niece, nephew, sister, brother,
brother-in-law, sister-in-law, cousin, or any relative living in the unit member’s immediate
household.

A unit member shall be granted a leave of absence, not to exceed eight (8) days if
international travel is required without loss of pay on account of a death of a member of
his/her immediate family as defined as a spouse, domestic partner, immediate family of
domestic partner, parent, foster parent, stepparent, stepchild, mother-in-law, father-in-law,
son, son-in-law, daughter, daughter-in-law, grandparent, grandchild, step grandchild, sister,
brother, brother-in-law, sister-in-law.
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9.5

9.6

9.4.4 Unused bereavement leave may not be accumulated from year to year and will be used for
the immediate grieving of the unit member and /or the planning for, and attending of
services or memorials, whenever they may occur.

Leave For Pregnancy Disability

9.5.1  Unit members who are working are entitled to use personal illness and injury leave for
disabilities caused or contributed to by pregnancy, miscarriage, childbirth, and recovery
there from on the same terms and conditions governing leaves of absence for other illness
or medical disability. If sick leave is exhausted, unit members may take pregnancy
disability leave under the terms of Education Code Section 44977 which provides for
payment of the unit member’s salary less the pay of a substitute. Such leave shall not be
used for child, child rearing, or preparation for childbearing, but shall be limited to those
disabilities as set forth above. The length of such disability leave, including the date on
which the duties are to be resumed, shall be determined by the unit member and the unit
member’s physician; however, the District Superintendent may require a verification of
the extent of disability through a physical examination of the unit member by a physician
appointed by the District at District expense.

9.5.2  When sick leave or leave under the terms of Education Code Section 44977 (above) has
been exhausted, unit members are still entitled to leave without pay or other benefits for
disabilities because of pregnancy, miscarriage, childbirth, or recovery there from. The
date on which the unit member shall resume duties shall be determined by the unit
member on leave and the unit member’s physician; however, the District Superintendent
may require verification of the extent of disability through a physical examination of the
unit member by a physician appointed by the District.

9.5.3  The unit member on leave for pregnancy disability shall be entitled to return to a position
comparable to that held at the time the leave commenced.

Childcare Leave For Childbirth, Adoption and/or Foster Care Placement of a Child

9.6.1 Unit members may request leave to bond with her/his child within one (1) year of the birth,
adoption or foster care placement. The unit member shall be entitled to up to twelve (12)
weeks of Parental Leave. Once a unit member exhausts all sick leave, the unit member
shall be entitled to differential pay for the remaining portion of the twelve (12) weeks.
Parent Leave is with benefits at the level at which the unit member was receiving benefits at
the time the leave commenced. Parental Leave under this section runs concurrently with
CFRA leave.

9.6.2  Childcare leave shall be granted when the following conditions have been met:
a) The unit member shall notify their immediate supervisor in writing no later than
ninety (90) days prior to the tentative dates on which leave shall begin and end.
b) The unit member shall establish a specific date for return to duty, which shall be
subject to approval of the Superintendent or designee.

9.6.3  The unit member on leave shall be returned to his/her former position or, if not available,
an equivalent position within his/her field of competency.
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9.7

9.8

9.9

9.6.4

9.6.5

A unit member may extend her/his leave beyond the twelve (12) weeks without pay or
benefits and the unit member may elect to continue medical and dental insurance coverage
during the extended portion of the leave at her/his own expense. A unit member shall not be
provided more than one twelve (12) week period of parental leave during a 12-month
period.

A unit member returning from maternity leave shall be placed on the schedule at the same
position held at the commencement of the leave. The unit member shall be eligible for an
increment step if she is in active employment in her position for seventy-five (75) percent of
the days in her normal work year.

Adoption Leave

9.7.1

A unit member may be granted leave of absence without pay or benefits for a semester or
school year for the purpose of caring for a newly adopted child who is less than five (5)
years of age.

Industrial Accident Leave

9.8.1

9.8.2

9.8.3

Unit members will be entitled to industrial accident leave for personal injury which has
qualified for workers’ compensation under the provisions of the State Compensation
Insurance Fund.

Such leave shall not exceed sixty (60) days during which the schools of the District are
required to be in session or when the unit member would otherwise have been performing
work for the District in any one fiscal year for the same industrial accident. Regular illness
and injury leave shall commence after industrial accident leave is exhausted.

The District has the right to have the unit member examined by a physician designated by
the District to assist in determining the length of time during which the unit member will be
temporarily unable to perform assigned duties and the degree to which a disability is
attributable to the injury involved.

Judicial Leave

9.9.1

9.9.2

9.9.3

Unit members will be provided leave for regularly called jury duty and to appear as a
witness in court, other than as litigant, for reasons not brought about through the connivance
or misconduct of the unit member. Except in cases of emergency, the unit member shall
submit a copy of a legal, such as a jury summons, requiring the unit member to be present at
court to the Assistant Superintendent of Human Resources, as soon as it is received. In
every case a copy of the legal notice shall be submitted to the Assistant Superintendent of
Human Resources no later than (5) work days before the required appearance.

While serving jury duty, the unit member shall receive his/her regular earnings.

Unit members who appear for jury duty at a court that is more than twenty (20) miles away
from their site of employment shall be granted the full day of paid leave, regardless of
whether they serve. The jury attendance verification form provided by the court shall serve
as a verification for this absence.
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9.10 Other Leaves of Absence

9.11

9.10.1 Upon recommendation of the Superintendent and approval by the Board of Education, leave
without compensation, benefits, increment, seniority or tenure credit, may be granted for a
period of up to two (2) school years for purposes of government service in an elected public
office and for a period of one (1) school year for care of a member of the immediate family
who is ill, for long-term illness of a unit member, or for professional study or research.

9.10.2 The application for and granting of such leaves of absence shall be made in writing prior to
March 1 of the year preceding the leave. A unit member may revoke any request made for
a leave of absence up to the point where District reliance on the application for leave would
work to the District’s detriment. In addition, a unit member on such leave shall notify the
Superintendent’s Office by February 1 of the school year in which the member is scheduled
to return to work as to an intent to return to employment in the District. Failure to so notify
will be considered an abandonment of position. In emergencies, the District may waive
compliance with these deadline dates.

Catastrophic Leave Bank

The Association and the District agree to create a Catastrophic Leave Bank (“the Bank™) to assist
unit members who suffer from a catastrophic illness or injury and have exhausted all available
fully paid leaves. The Bank shall be implemented at the beginning of the work year following
ratification of this Agreement. Unit members shall be allowed to donate and accept eligible
leave credits from the Bank according to the following provisions:

9.11.1 Definitions:

9.11.1.1 “Catastrophic illness or injury” means an illness or injury that:
a) isexpected to incapacitate the unit member for an extended period of time, or that
b) incapacitates a member of the unit member’s immediate family, which
incapacity requires the unit member to take time off from work for an extended
period of time to care for that immediate family member, and
c) written verification from a medical doctor of the catastrophic illness or injury
along with an estimate of the duration of the illness or injury.

9.11.1.2 “Sick Leave” means earned and accumulated sick leave accrued to the donating
unit member. The term “sick leave” does not include rights to differential pay
under Educations Code sections 44977 or 45196.

9.11.1.3 “Immediate Family Member” means the spouse, children, parents, spouse’s
parents, children’s spouses, or any person living in the unit member’s household
as a dependent of the unit member.

9.11.1.4 “Day” for purposes of Article 10.12 regarding Catastrophic Leaves only, means
any day a unit member is expected to be on duty. Days shall be contributed to
the Bank and withdrawn from the bank in whole day increments.

9.11.2 Leave Credit Donations and Use

9.11.2.1 All unit members on active duty with the District are eligible to contribute to the
Bank. Sick leave may be donated by unit members to the Bank in increments of
one (1) sick day per school year. Participation in the Bank is voluntary, but only
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9.11.2.2

9.11.23

9.11.24

9.11.2.5

9.11.2.6

9.11.2.7

contributing unit members may withdraw from the Bank. Unit members may
apply to receive sick leave days from the Bank for a catastrophic illness or
injury if all of the following requirements are met:

a) The unit member submits a written request to the Bank’s Joint Committee,
delineated below, to withdraw sick leave credits from the Bank. The unit
member must provide written verification from a medical doctor of the unit
member’s or the unit member’s immediate family member’s catastrophic
injury or illness. If a unit member is incapacitated, applications may be
submitted to the Joint Committee by the unit member’s agent or family;
and

b) The Joint Committee determines that the unit member is unable to work
due to the unit member’s or his or her immediate family member’s
catastrophic illness or injury; and

¢) The unit member has exhausted all of his or her earned and accrued sick
leave days available as defined in 9.2.1 and 9.2.2; and

d) The unit member has donated at least one (1) day to the Bank; and

e) The unit member’s catastrophic illness or injury is not one which qualifies
the unit member for worker’s compensation benefits. If the unit member
has exhausted all workers’ compensation benefits and sick leave, the unit
member may apply to withdraw from the Bank. However, if any worker’s
compensation checks for temporary benefits are received by the unit
member, the unit member must sign such checks over to the District and
the District shall reimburse the Bank with the amounts of days equivalent
to the amount of the check; and

f)  No unit member may receive sick leave credits from the Bank that would
result in an absence from work for more than twelve (12) consecutive
months.

Unit members may obtain a maximum of thirty (30) days of sick leave credits
from the Bank in increments of one (1) day.

Days withdrawn from the Bank shall be at the unit member’s full salary and
benefits.

a) Once a unit member has utilized thirty (30) days of sick leave from the
bank, the unit member must re-enroll in the Bank at the next open
enrollment period, provided the unit members has accumulated twelve (12)
sick leave days and wishes to re-enroll.

Any rights to differential pay that unit members have under statute or this
Agreement shall accrue after the unit member has used all sick leave credits.

The Joint Committee has the authority to grant or deny sick leave credit
requests.

If the Bank does not have sufficient days to fund a sick leave credit request, the
Joint Commiittee is under no obligation to pay the sick leave credits to unit
member who are eligible.

Unit members who join the catastrophic leave bank may choose to donate time
in full and/or half day increments to a specific individual member who received
Catastrophic Leave in the immediately preceding or current school year for the
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same catastrophic illness or injury. The donating member must retain at least 10
days of their sick leave. The designated recipient of the day(s) must have
exhausted 30 days of catastrophic leave. The donating member will coordinate
with the district to determine the number of days needed by the recipient. Any
unused days will revert back to the catastrophic leave bank.

9.11.3 Administration of the Bank

9.11.3.1 The Bank shall be administered by a Joint Committee comprised of four (4)
members: two (2) appointed by the LEA and two (2) appointed by the District.
LEA will appoint one (1) alternate member. The Joint Committee shall
establish their own rules of procedure and shall abide by strict rules of
confidentiality.

9.11.3.2  All requests for withdrawal from the Bank shall be submitted to the District’s
administrator of Human Resources. The Joint Committee shall be responsible
for verifying the validity of requests and approving or denying requests. When
the Joint Committee approves or denies a withdrawal request, the decision shall
be communicated confidentially and in writing to the unit member and the
District’s administrator of Human Resources. Decisions of the Joint Committee
should be made within ten (10) days of receipt of the withdrawal request.

9.11.3.3 By October 20" of each school year, the District shall notify the Joint
Committee of the following:
a) The total number of days available in the Bank as of September 30" of the
current school year.
b) The names of participating unit members.
c) The total number of days contributed for the current school year.

9.11.3.4 In order to join the Bank, a unit member shall contribute at least one (1) day of
the unit member’s accrued or accumulated sick leave to the Bank. All
contributions are irrevocable.

9.11.3.5 Unit members may join the Bank during the open enrollment period from July
15t through September 30" of each school year. Unit members who are newly
hired or returning from extended leave after the open enrollment period will be
permitted to join the Bank within thirty (30) calendar days of beginning work.
9.11.3.6 Unit members who elect not to join the Bank upon first becoming eligible shall
have a waiting period of sixty (60) days after joining the Bank before becoming
eligible to withdraw from the Bank.

9.11.3.7 The Bank must have a minimum of seventy-five (75) days contributed to it in
order to begin its initial operation.

9.11.3.8  Once the Bank has begun its initial operation, should the number of days in the
Bank fall below forty (40), all unit members who wish to continue as Bank
participants shall be required to contribute one (1) day to the Bank. A unit
member who fails to make a required contribution shall have his/her
membership in the Bank cancelled and any sick leave previously donated shall
not be returned to the unit member.
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9.114

9.11.3.9 If the Bank does not have sufficient days to fund withdrawal requests during a
school year, no additional requests will be accepted or approved until the Bank
is replenished.

9.11.3.10 Sick leave days donated to the Bank shall accrue in the Bank from year to year.
The donating member will have their sick leave adjusted for STRS reporting
upon separation or retirement.

9.11.3.11 If the Bank is terminated for any reason, the days remaining in the Bank shall be
credited back to the current participating unit members proportionately.

The decisions of the Joint Committee shall be final and not subject to appeal. The decisions
of the joint committee will be made with two (2) unit members in attendance. The
provisions of Article 9 pertaining to the Catastrophic Leave Bank shall not be subject to the
grievance process.

9.12 Military Leave

9.12.1

9.12.2

9.123

9.12.4

A current unit member will be granted paid leave status when called to active duty and
deployed in a manner that renders him/her unavailable to fulfill his/her normal duties during
a time of armed conflict involving the armed forces of the United States.

9.12.1.1 The District will be obligated only for the pay differential between the unit
member’s salary and the salary received for his/her military service.

9.12.1.2 It will be the unit member’s responsibility to provide the District with the
documentation of the salary received for his/her military service

9.12.1.3  Within thirty (30) days of receiving documentation from the unit member, the
District will pay the unit member the salary differential, if any, from the
beginning of the unit member’s paid service on active duty for a period of up to
one (1) year.

A unit member who is a reserve member of the armed forces working less than a twelve
(12) month school year is requested to arrange for active duty for training during school
vacation periods whenever possible.

9.12.2.1 A claim of extenuating circumstances necessitating active duty for training
during other periods shall be presented to the Superintendent or his designee.

The District shall abide by the provisions of the applicable state and federal laws regarding
military leave.

The Employer will make STRS contributions in accordance with differential pay actually

received from the District while on military leave in order that the unit member will receive
service credit.

26



Article 10: Assignments, Reassignments, Transfers

10.1 Definitions

10.1.1

10.1.2

10.1.3

10.1.4

10.1.5

10.1.6

10.1.7

References to site, school site and work site mean a geographic location such as: Liberty
High, Freedom High, La Paloma, Heritage High, Independence High, and District Office.

Seniority is defined as the unit member’s initial date of service in the bargaining unit.

For purposes of this article, “assignment” is the designation of a specific position or
responsibilities within a school or department or work location. “Assignment” includes the
initial placement of a newly employed unit member in a specific school or work location as
well as the change of a unit member’s position or responsibilities within the same school or
department or work location. “Assignment” does not include any extra-curricular duty.

For purposes of this article, “reassignment” shall be defined as a change to a different
program and/or a movement from one work site to another work site which results from
certificated layoffs pursuant to Education Code Section 44955 and which may be necessary
to assure the retention of certificated employees with seniority greater than those laid off.
This definition specifically excludes any transfer or change in program assignment which
does not result from the District’s obligation to reassign pursuant to Section 44955 of the
Education Code.

For the purposes of this article, a “transfer” shall consist of a change in work site of a
member of the unit from one school or work site to another school or work site within the
District. Such a transfer does not encompass the process of assignment or a specific
position and responsibilities within the school or department or work site. A transfer may
be initiated by a unit member (‘“voluntary”) or by the District (“involuntary”).

A “vacancy” is a new position, an opening arising from a resignation, retirement, or
termination, any position to which a unit member is not assigned or which is not committed
for purposes of leaves, unresolved involuntary transfers or layoffs.

A roving teacher is one whose contracted position is more than one (1) work site on a daily
basis or one who teaches in three (3) or more different rooms per day at a single work site.

10.1.7.1 A roving teacher is not required to do substitutions on his/her preparation
period.

10.1.7.2  After two (2) years as a roving teacher, that individual shall either be assigned a
work schedule that does not fit the definition of a roving teacher or that person
shall not be asked to, nor required to, do substitution duty on his/her preparation
period.

10.1.7.3  The district shall provide daily transportation between work sites or shall pay the
employee the current County Approved rate of travel per mile for one (1) way
travel between work sites.

Example: Unit member works at site A in the morning and site B in the

afternoon. Unit member will be paid mileage to travel from site A to site B.
This mileage will be calculated by using the most direct and mutually agreed
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upon route. If unit member is required to return to site A, the unit member will
be reimbursed for the return trip.

10.1.7.4 Roving and displaced unit members shall be provided adequate facilities
dedicated to staff in order for unit members to conduct their professional duties,
including, but not limited to, confidential conversations and grading/updating
grade books.

10.2 Vacancies

10.2.1

10.2.2

10.2.3

10.2.4

A vacancy is any unit position to which a unit member is not assigned. This includes

newly created positions and those arising from a resignation, retirement, or termination.

When filling a vacancy, the District will post positions electronically to all unit members.

The job announcement will include the timeline for filing applications and a brief statement

describing the vacancy.

The District shall, upon request by a unit member, notify that unit member by mail of any
posted openings which may arise during the summer recess or during the member’s period
of leave. The unit member’s request shall be in writing and must include a mailing address.

If a unit member is not selected for a position for which he/she applied, the District, upon
request by the unit member, shall provide reasons for the decision.

10.3  Assignments and Change of Assignments

10.3.1

10.3.2

10.3.3

10.3.4

The principal shall assign bargaining unit members. In making assignments, the principal
shall consider the unit member’s training, experience, major and minor fields of study,
competencies, credentials, and advanced degrees. A unit member may request the reasons
for an assignment or change of assignment.

Once each school year, a unit member shall submit a District “Certificated Assignment
Preference Form.” To the extent possible, the principal shall consider a unit member’s
preferences in making assignments.

If a non-classroom position within the bargaining unit is created or becomes available after
school begins, the District will post positions electronically to all unit members. The
deadline dates shall not be less than five (5) working days after the date of posting. A final
assignment of any such position shall not be made until after the deadline date.

Unit members will be notified by site administration of their tentative teaching assignments
for the next semester/term prior to the last day of the current semester/term.

10.4 Reassignment

104.1

Any unit member scheduled to be reassigned shall be entitled to a written notice of such
reassignment within ten (10) calendar days of the effective date of such reassignment; and
in addition, upon request will be entitled to a conference with the principal and the
Superintendent regarding the reassignment, at which time the unit member will be provided
with the reasons for the reassignment and with the opportunity to discuss those reasons.
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10.5

Transfers

10.5.1

10.5.1.1

10.5.1.2

10.5.1.3

10.5.1.4

10.5.1.5

10.5.1.6

10.5.1.7

10.5.1.8

Voluntary transfers as a result of posting and filling vacancies

In order to be considered for a voluntary transfer for the following school year,
unit members must submit request to the personnel office between January 1 and
January 31 of the current school year. All requests submitted within this time
period shall have first priority and will be considered for vacancies at other sites
prior to five (5) days of the first student day. These requests will also be
considered for vacancies within five (5) days of the first student day and
throughout the first semester if the assignment of the teacher making the request
and the vacant position are in the identical credential area.

A request to transfer must be made by a unit member at the time a vacancy is
posted.

Notices of vacancies shall be posted for electronically for five (5) days. Such
notices shall be posted as soon as the District determines that a vacancy exists
and shall include the position description and location, grade level or subject
matter assignment, credential and other special requirements.

The request for transfer will be sent to the Human Resource Office with a copy
to the principal at the unit member’s work site. A conference shall be held at the
request of the member of the unit or the Human Resource Office in order to
discuss the request.

For purposes of selection between two (2) or more unit members requesting
transfer to a vacant position, the District shall consider the training, experience,
major and minor fields of study, competencies, credential, length of service in
the school and in the District, past evaluations, and advanced degrees of each
unit member.

When the District has considered two (2) or more members requesting transfer
to a vacant position to be equal on the basis of training, experience, major and
minor fields of study, competence, credential, past evaluations and advanced
degrees, the unit member with the most District-wide seniority shall be selected
for transfer to the vacant position.

The District shall notify, in writing, the unit member requesting transfer of the
District’s acceptance or denial of the request. The District shall provide written
reasons for not granting the transfer request upon the request of the unit
member.

Only one (1) voluntary transfer may be granted per unit member in any one
school year period.

10.5.2 Involuntary Transfers and Reassignments

10.5.2.1

Involuntary transfers and Reassignments shall be initiated by the Superintendent
and shall be based on the needs and best interests of the district. Involuntary
transfers will not be considered disciplinary in nature or enacted for disciplinary
reasons.
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10.5.2.2  For purposes of selecting which unit member shall be involuntarily transferred
or reassigned in order to meet the needs of the District, the District shall
consider training, experience, major and minor fields of study, competencies,
credential, length of service in the school and in the District, past evaluations,
and advanced degrees of each unit member considered. All things being equal,
the person with the least district-wide seniority will be transferred or reassigned.

10.5.2.3 The District shall notify the Association at least twenty (20) calendar days
before making an anticipated change in work site assignment during the school
year. Upon notification the Association may request the parties meet to discuss
any involuntary transfer or reassignment that impacts Bargaining Unit members.

10.5.2.4 When a unit member is scheduled to be transferred or reassigned, said unit
member shall be entitled to a written notice of such transfer or reassignment by
June 1% of the current year or ten (10) working days before the said transfer or
reassignment for the next school year. If he/she desires, said unit member will
be entitled to a conference with the principal and the Superintendent to discuss
the transfer or reassignment, at which time the member will be given the reason
for said transfer or reassignment. After meeting with the Superintendent and
principal, if said unit member objects to transfer or reassignment, said unit
member has the right to request a closed session with the Board of Trustees
and/or place a written objection in her/his personnel file.

10.5.2.5 If a transfer or reassignment is to occur within a school year, the unit member
will have two (2) release days for the purpose of moving books and materials
and organizing and adjusting to the new assignment on the designated work
site(s). The timing of release days will be determined in a meeting between unit
member and site(s) administrator(s).

10.5.2.6 If any unit member is notified by an administrator within five (5) working days
prior to the first student day of each semester, of an assignment to a different
teaching station on the same site, he/she will be compensated up to two (2)
hours at his/ her per diem

10.5.2.7 The Association recognizes that it may be necessary to require a teacher to
become a traveling teacher after the start of the school year. A teacher put into
this category will receive the considerations described in Articles 10.1.7 and
10.5.2.5.

10.6 Distance Learning
The district acknowledges that if Distance Learning is to become a part of the Comprehensive or
Continuation Site Program it will negotiate in good faith the effects of such a program with the
bargaining unit as it relates to staffing, class size/load, and recognition of the bargaining unit.
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Article 11:
11.1

11.2

11.3

11.4

Staffing Ratio

The allocation of regular day school pupils to regular day school classroom teachers, for staffing
purposes only, shall be twenty-eight (28) to one (1) for the comprehensive high schools based on
administrative estimates of expected enrollments. Students in special education classes who are
mainstreamed for more than fifty percent (50%) of their school day are to be included with
regular education students for staffing purposes, while students in special education classes for
fifty percent (50%) or more of their school day, alternative education classes, opportunity classes
(Odyssey), specially funded classes, physically handicapped classes and other similar programs
are not.

Adjustments in staffing will be made in accordance to the maximum specified above when
the actual enrollment is known.

Individual class size may fluctuate within the District allocation depending on such factors
including, but not limited to:
Student Welfare
Instructional goals
Special program funding requirements
Differential staffing patterns
Grade level enrollments
Approved experimental or pilot programs
Flexible scheduling
Team teaching

Class Size

11.4.1 A committee at each comprehensive high school site, consisting of two (2) district

representatives and two (2) association representatives to study the entire class size issue at
that site. The committee will be convened by the site principal within eight (8) school days
after the beginning of each semester. Additionally, the class size committee will meet two
(2) weeks before the end of the first semester to try to minimize second semester problems.
This committee is empowered to review all relevant statistics, causes and to make
recommendations to the Superintendent. Recommendations of the class size committee
shall be made to the Superintendent by one (1) administrator and one (1) unit member from
the class size committee. The Superintendent shall respond to the recommendations within
four (4) school days of receiving proposals from all schools. If the committee is not
satisfied with the Superintendent’s response, the committee may appeal to the Board to
alleviate any problems that it determined to be in existence.

It is the intent of this agreement to maintain existing practice (11.4.2. applies) to reduce
class sizes at the comprehensive high school sites to:
Thirty-five (35) and below in historically standard classrooms
Forty-seven (47) and below in 9/10 Physical Education classes
Thirty-two (32) and below in classes recognized as “Laboratory Science” by the
University of California.
Eighteen (18) and below in core (English, math, social studies and science) parallel
special education classes. Including tutorial support.

It is also the intent of this agreement to reduce maximum teaching classloads to one
hundred and ninety-two (192) per day (six [6] teaching periods) in historically standard
classrooms based on projected spring enrollment for the current school year. It further
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11.4.2

recognizes that fiscal and personnel limitations may cause temporary class size imbalances;
however, upon identification, the committee will reconvene and reinitiate the process
previously identified in this agreement.

Remedy re: size of a single class:

After the end of the second week of school in the first semester/term, and after the end of
the first week of the second semester/term, a unit member in historically standard
classrooms (generally those courses other than physical education 9% and 10™, leadership,
internships, performing arts and other traditionally large courses) who has more than thirty
five (35) students assigned to his/her class, not including student assistant(s), will notify the
principal of the over-enrollment. Once the principal has received and confirmed the
alleged individual class size overage, the unit member will receive $5.00 per student, per
period, per day that class has met, until such time that the size of that individual class has
dropped to thirty five (35) or less for the balance of that semester/term.

After the end of the first week of school in the first semester/term, and after the end of the
first week of the second semester/term, a unit member in physical education (PE 9 and 10)
who has more than forty-seven (47) students assigned to his/her class, not including student
assistant(s), will notify the principal of the over enrollment. Once the principal has
received and confirmed the alleged individual class size overage, the unit member will
receive $5.00 per student, per period, per day that class has met, until such time that the
size of that individual class has dropped to forty-seven (47) or less for the balance of that
term. If the case load of the unit member exceeds two hundred and seventy (270), the
District will pay the unit member five hundred twenty-five ($525) dollars for the first
semester/term.

11.4.2.1 The same extra compensation at the same timeline benchmarks described in
Article 11.4.2 will be made available to the unit member teaching any class
recognized as a “laboratory science” by the University of California if the class
size, not including student assistant(s), exceeds thirty two (32) assigned
students. This remedy will also apply in any business or industrial arts class
where students largely work on computers or similar limited-availability
equipment, if the class size, not including student assistant(s), exceeds the
number of work stations as well as to any core (English, math, social science
and science) special education parallel classes that exceed eighteen (18)
assigned students excluding student assistant(s). The average daily number of
students over the class size target will be computed by taking the mean average
enrollment of three days. Those days being the first day after the end of the
second week of school in the first semester/term, and after the end of the first
week of the second semester/term, the last day of the first nine-week grading
period, and the last day of the term or semester. Compensation shall be paid
from the first day of the affected term or semester.

11.4.2.2 Remedy re: student class-load of a teacher:
For a unit member in the eight (8) period alternating A/B schedule, the total
student class load of a teacher in historically standard courses (as defined in
11.4.2) will be assessed on the last day of the first grading period and the last
day of the second grading period in the first semester/term. If the unit member
has the standard full-time schedule of six (6) classes and the average number of
assigned students, not including student assistant (s), from those two head
counts exceeds one hundred ninety-two (192), the District will pay the unit
member five hundred twenty-five ($525) dollars for the first semester/term.
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11.4.3

11.4.4

11.4.5

11.4.6

11.4.7

11.4.8

11.4.9

The process will be repeated in the second semester/term, with the head counts
taken on the last day of the third grading period and the last day of the fourth
(final) grading period. If the unit member has the standard full-time schedule of
six (6) classes, and the average number of assigned students, not including
student assistant(s), exceeds one hundred ninety-two (192), they will qualify for
a five hundred twenty-five ($525) dollar stipend for the second semester/term.

11.4.2.2.1 Archived (See Appendix D)

11.4.2.3 A unit member cannot qualify for both the individual class size remedy
described in Article 11.4.2 and the total student class load remedy described in
Article 11.4.2.2. The unit member will receive the greater dollar amount
between the two remedies.

Enrollment at La Paloma will be determined using a staffing ratio of fifteen (15) to
nineteen (19) students per teacher.

Unit members teaching full time in the Independent Study Programs will be assigned small
groups of students. Unit members in the Independent Study program will have a 1 hour of
non-students preparation time each day in addition to their duty free lunch. Each math
section roster shall not exceed thirty (30) students.

Special Education /ISP Teacher: Anytime the caseload of a special education/resource
specialist at comprehensive sites and at La Paloma, exceeds twenty-eight (28) pupils (Ed
Code § 56362 1), the unit member shall be compensated $5.00 dollars every other day for
students in excess of twenty-eight (28) as long as the excess exists. This only applies to
caseload of special education resource students.

Special Education /Life Skills Teacher: Anytime the caseload of a special education/life
skills teacher at comprehensive sites exceeds fifteen (15) pupils, the unit member shall be
compensated $5.00 dollars every other day for students in excess of fifteen (15) as long as
the excess exists. This only applies to caseload of Life Skills teachers.

Speech and Language Pathologist without an SLPA: If the caseload of a Speech and
Language Pathologist without a SLPA exceeds fifty-five (55) pupils, the unit member shall
be compensated $5.00 every other day for students in excess of fifty-five (55) as long as the
excess exists.

Speech and Language Pathologist with an SLPA: Anytime the caseload of a Speech and
Language Pathologist with an SLPA exceeds eighty-five (85) pupils, the unit member shall
be compensated $5.00 every other day for students in excess of eighty-five (85) as long as
the excess exists.

IEP meetings: The District will make every reasonable effort consistent with State and
Federal law to ensure that IEP meetings do not occur beyond contracted workday unless
required by the law. IEP meetings will adjourn at 5:30 pm and if not concluded will be
reconvened at a later date. Site Administration or their designee have the authority to
suspend or adjourn an IEP meeting.

33



11.6

11.7

11.8

The provisions of Section 11.4 shall not be constructed to hinder the District’s flexibility in
utilizing instructional groupings different from the historically standard classroom such as large
group instruction, cooperative teaching teams, pilot programs, or similar non-standard structures.

The final determination of class size shall be determined by the District after consultation
with the Association.

In every area with a specified number of work stations, the District will make every effort to keep
student enrollment from exceeding the number of work stations.

Counselor caseloads shall not exceed six hundred (600) students enrolled at a comprehensive
school site, based upon a school site average of all counselors at the school. When the caseload
maximum is exceeded, the Counselor(s) with the overage shall receive five hundred twenty-five
($525) dollars for each semester the overage exits, provided the counselor has reported the
overage to the site administration.
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Article 12: Compensation

12.1

12.2

12.3

12.4

Salary Schedule Regulations for members of the bargaining unit shall be compensated in
accordance with the Certificated Schedules which are set forth in Appendices B and B-1, B-2,
and B-3. The appropriate aforementioned Appendix B shall be increased as follows:

For the2025-2026 School Year, the salary schedule shall be increased by three percent (3.0%)
as follows: (1) beginning July 1, 2025, the salary schedule shall increase by two and one half
percent (2.5%) and (2) beginning January 1, 2026, the salary schedule shall increase by an
additional one-half percent (.5%).

12.1.1 The Extra Duty Pay Schedule in Appendix B-1 and Coaches Stipend in Appendix B2 is not

automatically increased with the salary schedule increase.

12.1.2 Effective immediately upon ratification and subsequent years of this contract, teachers

utilized during preparation periods shall be compensated as follows:

12.1.2.1  Unit members will be compensated at their hourly per diem rate for being
utilized during their preparation period to provide temporary replacement of an
absent unit member.

12.1.2.2  All requests for coverage must be made by the Principal’s Office or designee.
12.1.2.3-12.1.2.6  Archived. (See Appendix D).

12.1.3 An annual stipend for a Master’s Degree of $2000 and $3000 for Doctorate Degree and
National Board Certification will be paid in addition to the basic salary schedule.

12.1.4. Counselors & Librarians receive 5% above Salary Placement. Counselors hired after
October 1, 2013 shall receive 2% above Salary Placement.

12.1.5 Any unit member who receives an unsatisfactory evaluation for the second consecutive
year, after participating in the Peer Assistance Review program, will remain at the same
step on the salary schedule until a satisfactory evaluation is received.

Unit members will be paid in twelve month payments. Unit members have the responsibility to
report any inaccuracy in payroll warrants to the District Office in a timely manner.

Credit for Previous Experience

12.3.1 At the time of initial placement on the schedule, the newly employed teacher will
automatically be granted credit for prior teaching on a year-for-year basis up to a
maximum of five (5) years. Credit for experience beyond (5) years may be granted at the
discretion of the Superintendent.

Annual Advancement

After placement upon the schedule, each unit employee will advance one step for each school
year of service in the Liberty Union High School District. A school year constitutes seventy-five
(75) percent or more of the number of days schools are in session as shown on the official school
calendar. The full time equivalence of the bargaining unit member’s assignment shall not affect
the service credit granted. For illustration and not limitation, the following example is included:
Example: A bargaining unit member who teaches one-half (1/2) day (.SFTE) for seventy-five
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percent of the days of a school year of their contract employment shall advance one (1) year on
the salary schedule and receive seniority credit for that year.

12.4.1 Unit members must earn three (3) units within the years designated before advancing to
the next higher Column once they have reached Step 15 in Column V. Beginning July
2019, unit members may bank up to three professional growth units from step 1 to 14 to
be applied once eligible for step 15 and move to column VB.

12.5 Change of Classification

12.5.1 The unit member must submit official written verification of the credits earned or hours
logged via a transcript or certificate of completion (for workshops or training not affiliated
with an institution of higher education) by no later than May 1 for a July 31% pay warrant
or by September 1 for an October 315 pay warrant. For trainings or workshops not
affiliated with institutions of higher education and for which transcripts are not provided,
work hours logged at the activity will be divided by 15 to convert to semester unit
equivalents.

12.5.2 Unit members may qualify for column advancement on the Certificated Salary Schedule
through a variety of District-approved professional growth experiences. These include
upper division and graduate coursework at accredited institutions of higher education;
professional trainings not affiliated with institutions of higher education; workshops and
seminars not taken during normal work hours; special district curricular or instructional
projects. Workshops and seminars taken during work hours or paid for by district funds
may not be applied by the unit member for salary column advancement.

a) All coursework required to obtain or renew a credential, enrich the unit
member’s expertise in the subject area taught, earn an advanced degree in the
subject area taught, or pursue a credential in a second subject area commonly
taught in school will be creditable for salary column advancement and need not
be pre-approved.

b) Any college coursework not clearly connected to the subject area taught,
professional training, workshops/seminars, or special District projects must be
pre-approved by the site principal and designated district administrator or will
not be creditable for salary schedule advancement.

c) Courses, professional trainings, workshops, seminars, or conferences may
not be repeated for advancement on the salary schedule unless it can be
demonstrated that the content is different.

12.6  Extra-Duty Pay

12.6.1 Unit members shall be paid for extra-duty assignments in accordance with the Pay
Schedule of Extra-Duty Assignments as set forth in Appendix B-1. Specific duties of
Extra Duty positions are listed in job descriptions that will be updated and maintained by
the District on the District public website.

12.6.2 The District and the Association may request new extra duty position(s) and placement on

the pay schedule for extra duty assignments. Said requests may be added to the extra duty
assignments by mutual agreement.
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12.7

12.6.2.1 Members of this bargaining unit who serve as coaches for consecutive years
within the Liberty Union High School District, will receive (in addition to
regular coaching stipend):
a. a longevity payment of $200 per year for years 5-9
b. a longevity payment of $400 per year for years 10-14
c. a longevity payment of $600 per year for years 15+

12.6.3 Extra duty paid positions will be posted by the District or site principal by email and/or

hard copy. Postings will include the deadline, application process and to whom to apply.

Fringe Benefit Insurance

12.7.1 The cap on medical fringe payments contributed by the District will be the following per

12.7.2

12.7.3

month for each unit member:

Beginning with the December 2025 pay warrant, or no later than 30 days of ratification,
whichever is later, the district contribution shall be:

12.7.1.1 Employee only — up to one thousand one hundred seventy-five ($1175) dollars.
12.7.1.2 Employee plus one (1) — two thousand one hundred and ten ($2110) dollars.

12.7.1.3 Employee plus two (2) or more - two thousand seven hundred forty-one
($2741) dollars.

Any premium above the tiered cap will be borne by the unit member and will be paid by
deduction from the unit member’s pay. In the case of married unit members, unit
members married to other District employees, or registered domestic partners both
working in the District, the coverage for either two-party or family will be paid by the
District one hundred percent (100%) of the Kaiser amount. The district will maintain full
payment of dental coverage.

12.7.2.1 Effective June 1, 2000, those unit members who can demonstrate the existence
of major medical insurance coverage may, upon their written request, have the
option of receiving a tax-sheltered annuity of $185.00 per month in licu of
district paid medical coverage. The existing life insurance will continue and the
District contribution is included in the medical fringe payment in 12.7.1.1
through 12.7.1.3.

12.7.2.2 Dental coverage will be provided as described in Appendix B-2. A tiered
orthodontics plan will be offered to unit members. Any additional costs due to
choice that fall above the cap in 12.7.1 will be paid for by the employee.

12.7.2.3  All unit members working not less than four (4) hours per day will have a vision
care plan with the premium being fully paid by the district. The vision coverage
is described in Appendix B-2.

For part-time employees, the District will contribute a pro-rated amount for those plans

identified in 12.7.1 equal to the fraction of hours worked to full-time employment, only if
the part-time employee contributes by payroll deduction an amount equal to the balance.
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12.7.4 Change in marital status and/or eligible dependents shall be reported to the District office
on the appropriate forms in a timely manner.

12.7.5 At any time, no unit member shall be covered by more than one DDP or one medical
benefit policy.

12.7.6 A Standing Insurance Committee with Three (3) Association representatives, three (3)
representatives from each additional bargaining unit and three (3) District representatives
shall meet no later than three (3) certificated working months after ratification of the 2011-
2012 contract to review current insurance coverage and to investigate new possibilities,
including the addition of such dental coverage as orthodontics. The Insurance Committee
will make recommendations to each bargaining unit and to the Board of Trustees regarding
modifications and changes in health insurance vendors and coverage prior to the end of the
2011-2012 school year. An annual report will be provided to the committee at the time it is
received by the district from the district’s insurance broker.

12.7.7 The district will pay the following amounts per month towards medical insurance
premiums for retirees during the period that they are from age sixty (60) to age sixty five
(65):
Retirees with ten years receive $375.00 per month;
Retirees with twenty years receive $395.00 per month;
Retirees with thirty years receive $410.00 per month;

Said payment shall be for a maximum of five (5) years and shall not extend beyond the
sixty-fifth (65th) birthday. To qualify for this payment, retirees must have a minimum of
ten (10), twenty (20), or thirty (30) years of service with the Liberty Union High School
District, and retire after January 1, 1990.

12.8 Reduced Work Load
12.8.1 Reduced Work Load Employment Plan

12.8.1.1 Authority
In accordance with Education Code Section 44922, a unit member may reduce
his/her workload prior to retirement from full-time duties and receive the same
credit toward retirement he/she would have received if he/she were employed on
a full-time basis.

12.8.1.2  Eligibility
The unit member must have attained the age of fifty-five (55) years by
September 1 of the school year in which work reduction begins. The unit
member must have been employed as a full-time certificated employee for at
least ten (10) years, of which the last five (5) years were in full-time
employment in the District

12.8.1.3 Regulations
Entry into the Reduced Work Load Employment Plan must be exercised at the
request of the unit member and can be revoked only with the mutual consent of
the unit member and the District. (Final approval of a unit member’s
participation rests with the Board). It is understood that at the termination of the
unit member’s participation in the Reduced Work Load Plan, the unit member
will begin his/her retirement. However, in the event of a proven hardship, the
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Board may grant an exception (e.g., death, dissolution of a marriage,
bankruptcy, etc.).

Option to participate in the Reduced Work Load Employment Plan shall be
through written request of the unit member to the Superintendent or his/her
designee. Deadline for submitting such request shall be the last Friday in
January of any given school year. Such request is to be submitted on a District
prepared form.

In addition, a unit member may enter this program by submitting an application
by November 1 of any given school year to be effective the second semester of
said school year, but may exercise only option (a) stated below. Approval of
participation is contingent upon the District’s ability to obtain a satisfactory,
qualified replacement.

The unit member shall be paid an amount which is the pro-rata share of the
salary he/she would have earned had he/she not selected to exercise the option
of the Reduced Work Load Employment Plan, but shall retain all other rights
and benefits for which he/she makes the payments that would be required if
he/she remained in full-time employment. The unit member shall receive all
fringe benefits as provided in Section 53201 of the Government code in the
same manner as a full-time employee.

Minimum and maximum part-time employment for classroom unit members
shall be as follows: Bargaining unit members may teach either:
a) one hundred (100) percent of the first semester and zero (0) percent of
the second semester; or
b) on a one-half (1/2) day basis for the entire year. One-half (1/2) day is
defined as three (3) teaching or resource periods and/or any
combination thereof, as mutually agreed, exclusive of lunch. (This
definition of one-half [1/2] day applies only to this Article.) The
salary shall be fifty (50) percent of the salary if he/she was serving a
full-time assignment.

Minimum and maximum part-time employment for non-classroom
unit members shall be as follows: Non-classroom bargaining unit
members will be required to be on duty either:
i)  one hundred (100) percent of the first semester and zero (0)
percent of the second semester; or
ii) on a one-half (1/2) day basis for the entire year, hours as
mutually agreed upon. One-half (1/2) day is defined as three
(3) teaching periods for the position held, exclusive of lunch.
(The definition of one-half day applies only to this Article.)
The salary shall be fifty (50) percent of the salary if he/she
was serving a full-time assignment. A unit member may not
participate in this plan beyond the age of sixty-five (65) nor
for more than five (5) years. However, he/she may be
allowed to finish the semester or year if he/she turns sixty-
five (65) while the agreement is in force.
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Total contributions to the State Teachers Retirement System
by the District and by the amount required of a full-time
employee. Deductions are to be made on a monthly basis
depending on the pay program selected by the employee.

Each unit member participating in this plan will earn sick
leave in proportion to the percent of employment per school
year. (e.g., fifty (50) percent employment would yield sick
leave of fifty (50) percent of ten (10) days or five (5) days of
sick leave. Such sick leave would be accumulative. The
number of unit members allowed to participate in Reduced
Work Load Employment Plan shall be at the sole discretion
of the Board.

Participating unit members will be scheduled for individual
meetings with the Superintendent or his/her designee to
develop a mutually agreeable program for the unit member
on or before May 15. Unit members who participate in the
Reduced Work Load Employment Plan will perform extra
duties proportionate to full-time employees. (Half-time
employees will perform half as many duties as full-time
employees.)

The agreement of participation in the Reduced Work Load
Employment Plan between the Board and the participating
unit member shall be consummated on or before May 30.

12.9  The District will conform to existing federal law and regulations concerning coverage of retired
employees and former employees’ spouses or surviving spouses as to coverage under the
District’s health plans. Retirees covered by the law or regulation shall pay the cost of the said
plan plus the legal administrative costs.

12.10

Wage Recovery Procedure
When it is discovered that the District has overpaid a bargaining unit member, the
following procedure shall be followed.

12.10.1

12.10.2

12.10.3

12.10.4

12.10.5

The District shall inform the bargaining unit member and the Association.

The District shall produce the payroll records of the bargaining unit member, the data
that determines the placement of the bargaining unit member on the salary schedule,
any supplemental assignments for which the bargaining unit member is serving and

proof that the bargaining unit member actually received the overpayments.

The District, the bargaining unit member and the Association shall meet to review the
data.

The District, working through the Association, shall work to reach an agreement with
the bargaining unit member for a repayment schedule.

Nothing shall preclude either party from pursuing the matter through legal action.
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Article 13: Concerted Activities

13.1

13.2

It is agreed and understood that there will be no strike, refusal to fully and faithfully perform job
functions and responsibilities, or other interference with the operations of the District by the
Association or by its officers, agents, or members during the term of this Agreement. Nor shall the
district lock out unit members.

The Association and the District recognize their duty and obligation of their representatives to
comply with the provisions of this agreement and to make every effort toward inducing all unit
members and administrators to do so. In the event of strike, work stoppage, slowdown, or other
interference with the operations of the District by employees who are represented by the
Association, the Association and the District agree in good faith to take all necessary steps to
cease such action. In cooperation with such efforts, the District will not institute a lock-out of
those unit members who continue to perform their duties as prescribed in Board policy and this
contract.
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Article 14:

14.1

14.2

14.3

14.4

14.5

14.6

Employee Personnel Files

An employee may inspect material in his/her personnel file which may serve as a basis
for affecting the status of his/her employment materials except for the following
materials:
a)  were obtained prior to his/her employment;
b)  were prepared by identifiable examination committee members; or
c)  were obtained in connection with promotional examination.

An employee may inspect such materials in his/her personnel file, with the exception of the above
specified items, during the normal business hours of the District Office at times other than when
the employee is required to direct student instruction. Such inspection shall take place in the
presence of a District administrator or designee.

Information of a derogatory nature, except the above specified items, may not be placed in an
employee’s personnel file without allowing the employee an opportunity to review and comment
thereon and have attached to any such derogatory statement, his/her own comments thereon. The
review and comment upon materials of derogatory nature shall take place during the normal
business hours of the District Office and at times other than when an employee is assigned to
direct student instruction.

All material placed in an employee’s personnel file shall be dated and signed by the contributor.
A statement signed by the bargaining unit member acknowledging that he/she has seen and
received a copy of the material will be attached to the material and placed in the employee’s
personnel file.

The above procedure shall apply to the official employee personnel file maintained at the District
Office and to any duplicate file maintained by the employee’s immediate supervisor.

A log sheet shall be placed in the personnel file of each bargaining unit member. All persons

who gain access to the file for any purpose other than to place documents therein shall record
thereon their name and date on which access was taken.
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Article 15: Temporary Employees

15.1

15.2

15.3

The District agrees to review its procedures relating to temporary teachers to assure compliance
with State Law.

The District shall publish yearly a list of temporary teachers employed by the District as well as
the permanent positions for which each temporary teacher is employed. The District shall publish
yearly the reason(s) for the number of temporary teachers.

The District shall consider prior temporary service within the District in probationary hiring when

a permanent vacancy arises, and in filling temporary positions, also taking into consideration the
qualifications and competencies of the candidates and the needs of the District.
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Article 16: Miscellaneous Provisions

16.1

16.2

16.3

Savings Provision

If any provisions of this Agreement are held to be contrary to law by a court of competent
jurisdiction, such provisions will not be deemed valid and subsisting except to the extent
permitted by law, but all other provisions will continue in full force and effect.

Effect of Agreement

In the event a conflict exists between the specific provisions contained in this Agreement and
District practices, procedures and State laws, to the extent permitted by State Law, the provisions
of the Agreement prevail; and, in the absence of such specific provisions of this Agreement, the
practices and procedures are discretionary on the part of the employer and shall be covered by
Article 3 herein.

Completion of Meet and Negotiation
Except as provided otherwise in this Agreement, the Association and the District during the term
of this Agreement expressly waive and relinquish the right to meet and negotiate and agree that
the District and the Association shall not be obligated to meet and negotiate with respect to any
subject or matter whether referred to or covered in this Agreement or not, even though such
subject or matter may not have been within the knowledge or contemplation of either or both the
District or the Association at the time they met and negotiated on and executed this Agreement,
and even though such subjects or matters were proposed and later withdrawn.
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Article 17: Evaluation Procedure

The parties agree that a joint LEA-LUHSD committee be established, with three members each
(total 6) to review the 2024 California Standards for the Teaching Profession (CSTP) and
recommend to the bargaining teams changes to the evaluation forms in the CBA that align with the
2024 CSTPs. The revised forms will be used beginning with the 2026-2027 school year.

LEA and LUHSD will implement a pilot of Appendix C: Evaluation Procedures and Criteria for use
during the 2025-2026 as follows:

1. LEA members who will be evaluated during the 2025-2026 school year will have
the option to volunteer to use the updated Appendix C: Evaluation Procedures and
Criteria.

a. LUHSD will disclose both evaluation options to members no later than the
initial conference (17.1.3)

2. The committee will request feedback from teachers and administrators on the use of
the updated Appendix C during 2025-2026 school year and share feedback with LEA
regarding language and procedures included in the updated Appendix C.

3. Appendix C will be finalized during negotiations for the 2026-2027 school year to
be completed no later than thirty (30) calendar days prior to the last student contact
day in the school year.

This agreement will sunset 6/30/26.

17.1 Evaluation of unit members will be conducted in accordance with the District Evaluation
Procedures (Appendix C) and contract language in Article 17.

17.1.1 Probationary and temporary unit members shall be evaluated each school year. Permanent
(tenured) unit members not participating in the Peer Assistance and Review Program
(PAR Program) or the Performance Improvement Program shall be evaluated every other
school year, unless there is a change to a new site or department, in which case an
evaluation may be conducted during the first year in the new assignment. If a unit
member is scheduled to be evaluated during a particular school year, but is granted a leave
of absence for one (1) quarter or longer, such evaluation may take place upon the unit
member’s return to duty.

17.1.1.1  Effective July 1, 2008 a unit member who meets the following criteria shall
enter a five (5) year evaluation cycle.

a) The unit member has achieved permanent (tenured) status in the
Liberty Union High School District.

b) The unit member has been employed by the Liberty Union High
School District for a least ten (10) consecutive years.

¢) The unit member’s two (2) prior evaluations in the District were rated
at the highest level of “satisfactory.”

d) The unit member has all the authorizations needed to fulfill their
current teaching assignment excluding emergency authorizations.
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17.1.1.2 If the unit member has qualified for the extension of the evaluation cycle per the
criteria in 17.1.1.1either the unit member or the principal may withdraw consent
at any time, returning to the “every other year” cycle that generally applies to
permanent unit members. A withdrawal of consent by either party must be made
in writing before the fourth (4") week of the current evaluation year to trigger
an evaluation for that year. A withdrawal of consent by either party after the
fourth (4"™) week of the year will require that the unit member is evaluated in the
following school year.

17.1.1.3 Unit members whose “every other year” evaluation cycle was skipped for any
reason other than those outlined in 17.1.1 will be evaluated the following year
unless waived by the superintendent on the recommendation of the school
principal.

17.1.2 Unit members to be evaluated during a particular year may request two (2) preferred
evaluators to the principal before the end of the third (3') week of the school.
The principal shall consider the preferences of the evaluatee when the formal
assignment is made. Unit members will be notified of the identity of their
evaluator by the end of the fourth (4™ week of the school year.

17.1.3 The unit member being evaluated and the evaluator shall meet no later than the end of the
fifth (5") week of the school year to discuss:

17.1.3.1 Evaluation and Observation procedures as set forth in Article 17.1.4

17.1.3.2 Evaluation Criteria (California Standards for the Teaching Profession)
Objectives (appendix C) to be utilized during the evaluation period. Unit
members will be evaluated on three (3) standards — Standard 6 — Developing as
a Professional Educator and two additional standards, one chosen by the
Evaluator and one chosen by the unit member.

The unit member’s self-assessment using the California Standards for the
Reaching Profession’s Continuum of Teaching Practice. The unit member’s goals
based upon their self-assessment

17.1.3.3  Evaluation procedures and criteria to be utilized during the evaluation period.

17.1.3.4 In the event of a disagreement over the evaluation procedures and criteria, the
unit member and the evaluator shall:

17.1.3.2.1 Make a good faith effort to resolve the differences themselves.

17.1.3.2.2 The unit member shall have the opportunity to state at the time of the
initial conference his/her position on the matter(s) in dispute, and to
have a written statement of that position attached to the evaluation
form.

17.1.3.5 The unit member shall have the right at the time of the initial conference to
identify any constraints which the unit member believes may inhibit his/her
ability to meet the criteria established.
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17.1.3.5.1 Should unusual circumstances arise that would prohibit the unit
member from carrying out the lesson as specified on the Pre-
Observation Date Sheet, the unit member and his/her evaluator shall
set another conference time for a new lesson and observation.

17.1.4 The observations in the evaluation process shall include the following activities:

17.1.4.1 A minimum of one (1) formal and two (2) informal observations shall be made
by the evaluator for each unit member being evaluated. Formal observations
shall last at least fifty (50) minutes Classroom Informal observations shall last at
least thirty (30) minutes. Informal observations may be substituted with two (2)
Drop-in observations that shall last at least ten (10) minutes. A pre-observation
conference shall be scheduled prior to the formal observation and a post-
observation conference shall be held within five (5) school days after the formal
observation has occurred. Within five (5) days of an informal observation the
evaluator shall send a copy of the observation report to the evaluatee.

17.1.4.2 A unit member will be evaluated based on the criteria delineated in the District
Evaluation Procedures and Criteria (Appendix C). A unit member shall not be
evaluated on any actions over which the unit member has no control, such
actions having been discussed with evaluator.

17.1.4.3 In preparing the Summary Evaluation for placement in the unit member’s
personnel file, the evaluator shall utilize data collected relative to the three (3)
of six (6) evaluation standards discussed during the initial conference and
criteria as established in the District Evaluation Procedures and Criteria
(Appendix C).

17.1.4.4 Any unit member who receives an unsatisfactory evaluation shall be notified
immediately and shall participate in the Peer Assistance and Review Program, as
described in the District Evaluation Procedures and Criteria. The Peer
Assistance and Review Program shall be initiated as soon as possible after
notification of an unsatisfactory evaluation and shall continue until March 1% of
the following school year. In the event that the Peer Assistance and Review
Program is not operation, the Performance Improvement Program will come into
effect

17.1.5 The final Summary Evaluation must be completed no later than thirty (30) calendar days
prior to the last student contact day in the school year in which the evaluation takes place.
The unit member may prepare, within ten (10) working days, a written statement which
shall be attached to the Summary Evaluation.

17.1.6 The evaluation of unit members, pursuant to this Article, shall not include or be based
upon publishers’ norms established by standardized tests. (Ed Code 44662)

17.1.7 All changes within the scope of bargaining in the Evaluation Procedures and Criteria
deemed necessary by either party shall be made through the regular negotiation process.

17.1.8 Certificated non-instructional unit members shall be evaluated on the fulfillment of
responsibilities as reasonably related to their job description.

17.2 Independent Evaluation Action Research Project.
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17.2.1 Permanent unit members that previously had the highest level of satisfactory performance
on their last evaluation, desiring to apply for the Independent evaluation option must
submit an application to the principal before the end of the fifth (5") week of the school
year, as long as the evaluator of the unit member has been assigned.

17.2.2 If approved the unit member within the first quarter of the school year will submit a
problem statement regarding student achievement in their classroom along with data
supporting the student achievement concern. On the form in Appendix C.

17.2.3 The unit member will also submit the attainable goal in regards to student achievement.

17.2.4 The unit member will list verifiable activities that will be implemented that support the
attainment of the learning goals

17.2.5 The Supervisor will meet quarterly with the unit member to review progress on the goals.
17.2.6 The supervisor, no later than 30 days prior to the last day of school, will give the unit

member a narrative summative evaluation of the progress made towards the stated
learning goals.
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Article 18: Disciplinary Action

18.1

18.2

Just Cause
The District may discipline a unit member only for just cause. The unit member shall have the
right to be accompanied by an Association representative at any meeting with an administrator
where disciplinary action is discussed. The District and Association agree that discussions with
unit members regarding disciplinary action shall be conducted in an appropriately private setting
apart from individuals not directly involved in the issue. Formal reprimands consistent with this
article will be issued privately, in person, with representation and shall not be issued via
electronic mail. Discipline shall include warnings, reprimands, or suspensions without pay for
fewer than fifteen (15) working days.

Progressive Discipline
All materials concerning Progressive Discipline will be handled in accordance with Article 14:
Employee Personnel Files.

18.2.1 The following progressive discipline procedures will be applied except where the serious

nature of the offense may require the District to directly impose a Written Warning, Written
Reprimand, or Suspension without Pay. In accordance with Article 4.4, the unit member
will be afforded reasonable time to obtain LEA representation.

18.2.2 Verbal Counseling/Warning

The administrator shall first issue a verbal counseling/warning before imposing the further
discipline. Verbal counseling/warning may result in a post-conference summary
memorandum. Post-conference summary memorandums will not be placed in the unit
member’s Personnel File at time of delivery, but may be attached to a subsequent Letter of
Warning and/or Letter of Reprimand and included in the Personnel File.

18.2.3 Written Warning

Subject to 18.2.1 above, Written Warning will not be used unless the unit member has been
verbally warned about similar actions in the past four (4) years. A Written Warning will be
issued privately, in person, with representation and shall not be issued via electronic mail.
A Written Warning will not be placed in the Unit member’s Personnel File at time of
delivery, but may be attached to a subsequent written Letter of Reprimand and included in
the Personnel File.

18.2.4 Written Reprimand

Subject to 18.2.1 above, Written Reprimands will not be used unless the unit member has
been verbally warned about similar actions in the past four (4) years. The unit member will
be provided with a copy of the reprimand and a copy will be placed in the unit member’s
Personnel File. The unit member may attach a written response within ten (10) working
days.

18.2.5 Suspension Without Pay

Subject to 18.2.1 above, suspension will not be used unless the unit member has received a
Written Reprimand about similar actions in the past four (4) years. No unit member will be
suspended more than fifteen (15) working days during the school year. In all instances,
however, the length of the suspension will relate to the severity of the misbehavior.
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18.3 Notice

Notice of suspension will be made in writing and served in person or by certified mail upon the
unit member by the Superintendent or designee. A copy of the notice shall be concurrently
provided to the Association president. The notice of suspension will contain:

18.3.1 A statement of the specific acts or omissions upon which the Disciplinary action is based;
18.3.2 A statement of the cause(s) for which the action is reprimanded;

18.3.3 Where applicable, the Education Code section, district/school policy, rule, regulation, or
directive violated;

18.3.4 Penalty proposed and effective date;
18.3.5 Copies of the documentary evidence upon which the disciplinary action is based

18.3.6 A statement of the unit member’s right to challenge the proposed action by requesting a
hearing before the Board of Trustees. The Board will review the findings and the Board’s
decision is final. Only suspensions may be grieved under this Article.

18.4 Administrative Leave With Pay (ALWP)
An ALWP may be implemented at the discretion of the District when a Unit member is thought
to have or is accused of engaging in an activity that could prompt disciplinary action. The ALWP
allows for a timely investigation to take place. It is understood that in the event other agencies are
involved the ALWP may take more than 5 working days. When other agencies are involved, the
unit member shall be informed weekly the need to extend the ALWP in writing.

18.4.1 There is a presumption against invoking ALWP. The vast majority of incidents involving
employee misconduct must be handled through normal disciplinary procedures, as set
forth in the Education Code, collective bargaining agreement, and board policy.

18.4.2 ALWP should not be invoked unless there is clear and convincing evidence that an
employee’s presence at a work site will endanger the health and/or safety of students,
staff, or others on campus.

18.4.3 Only the Superintendent or designee is authorized to make the decision to place an
employee on ALWP.

18.4.4 Complaints by Students

18.4.4.1 When an allegation of a physical confrontation is made by a student against one
of his/her classroom teachers, the student may be reassigned temporarily to
another class while an investigation is pending, unless it would cause an undue
hardship to the student. Examples of undue hardship are removing a student
from a class that is not offered by any other teacher at that site during the regular
school day and is required for high school graduation, college admission, or
career purposes, or to protect student safety.

18.4.4.2 If a student makes false allegation and it is determined there was malicious
intent, the student shall be disciplined according to Education Code section
48900 and LUHSD board policy. Such offenses will be included in Category 4
of the Student Discipline Matrix. The student shall be considered for transfer to
another school site.
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18.4.4.3 If a student’s allegation against a teacher cannot be conclusively established after a full

18.5

18.6

18.7

18.8

investigation has been completed and the teacher requests that the student be transferred
out of his/her class, the request must be honored, unless the transfer would cause undue
hardship to the student.

Confidentiality

All information or proceedings regarding any actions or proposed actions pursuant to this Article
will be kept confidential by the parties to the extent permitted by law. Meetings, investigations
and hearing will be conducted with as much discretion as possible.

Public Concerns
Administration has the duty to investigate concerns brought forward by the public.

18.6.1 Concerns regarding a bargaining unit member deemed by the site administrator or
supervisor to have some merit will be reported to the bargaining unit member at the
earliest possible time or not later than within ten school (10) days of the receipt of the
concern.

18.6.2 The site administrator may initiate a meeting between the concerned parties if he/she
believes that the issue would best be resolved between the involved parties.

18.6.3 Concerns which are shown not to have merit shall neither be placed in the unit member’s
personnel file nor utilized in any evaluation, disciplinary or dismissal action against the
unit member.

18.6.4 Complaints regarding sexual harassment or child abuse shall be subject to investigation,
even if they are withdrawn or filed anonymously.

18.6.5 No concern shall be placed in a bargaining union member’s personnel file, unless the
bargaining unit member has an opportunity to answer in writing before the material is
placed in the file.

Dismissal
Nothing in this Article shall apply to procedures set forth in the Education Code 44938, 44939,
and/or the non-reelection of temporary or probationary teachers.

Mediation

The parties will utilize the State of California Mediation/Conciliation Services in the
Implementation of this Article.
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Article 19: Professional Development

19.1 The District and Association recognize the importance of unit members staying current in their
field. Unit members are encouraged to seek to improve their skills and/or expand their expertise
by participating in professional growth activities beyond the date of hire. Such lifelong learning
activity undertaken by unit members furthers the educational mission of the District. This
professional development will take place beyond the unit member’s assigned duties and work
day.

19.1.1  The District will provide a form and will respond in writing to all applications for credit
for professional development advancement. Units pursuant to the above will be formally
granted upon submission of the official transcripts (for college coursework) or certificate
of completion/attendance (for professional trainings and workshops/seminars). If for a
special District project, a letter from the overseeing administrator will grant the credit.

The timeline for notifying the District of units for advancement on the salary schedule will
be consistent with Article 12.5.1 of this agreement.

19.1.2 Any unit member may request an appeal of the District’s decision related to 12.5.1. A joint
committee of one unit member selected by the LEA President and one member elected by
the by Superintendent shall meet within ten (10) days of the written request for appeal. The
committee shall review the facts and make recommendations to the Superintendent. The
Superintendent will review the joint committee’s findings and the Superintendent’s
decision is final.
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Article 20: Adjunct Duties

20.1  Unit members may volunteer to perform unpaid adjunct (non-instructional) duties before, during,
or after the normal instructional day pursuant to the following guidelines:

a)  The site principals, with input from the unit members, will annually develop a list of
voluntary adjunct duties that may be monitored by unit members. This list of
voluntary adjunct duties will be developed in May of the school year before it will be
used. The list of voluntary adjunct duties will be completed by the end of the second
work week of the school year.

b) A Site Voluntary Adjunct Duty Committee, consisting of two (2) members selected
by LEA and two (2) members selected by the site principal, will:

i)  Finalize the list of voluntary adjunct duties and establish their timeframes
and special needs for the duties of that site.

il) Write an announcement covering voluntary adjunct duties for their site and
the method by which teachers may respond to site principals in selecting
voluntary adjunct duties.

iii) Determine the process, including timeline, for considering and approving
suggestions from unit members for new voluntary adjunct duties.

¢)  Voluntary adjunct duties may vary from year to year.
d)  Voluntary adjunct duties may vary from site to site.

e)  Unit members performing voluntary adjunct duty will be under the leadership and
supervision of the on-duty administrator or designee.

f) Unit members may decline to participate in voluntary adjunct duties without reprisal.

g)  Evaluation of unit members shall not contain references to non-participation in
voluntary adjunct duties.

20.2 Examples of Voluntary Adjunct Duties include the following:
a)  Monitoring of athletic and performing arts events, student activities before and after
school, and dances.

b)  Graduation and Baccalaureate.

¢)  Open classroom for student tutoring before, during, or after school.
d)  Organization/supervision of lunch time activities for students.

e)  Unpaid advisors of school clubs.

20.3 Roles and Responsibilities of unit members performing voluntary adjunct duties will include:
a)  Provide professional presence.

b)  During the event, report inappropriate behavior to the administrator or designee.

c¢)  Communicate with administrator or designee prior to the event.
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Article 21: Peer Assistance Review (PAR) Program

21.1 Joint Panel Composition and Selection

21.1.1
21.1.2

21.13

21.1.4

21.1.5

21.1.6

The Peer Assistance and Review Program (PAR) will be administered by a Joint Panel.

The Joint Panel shall consist of five (5) members, two (2) of whom will be Administrators
selected by the District, and three (3) of whom shall be classroom teachers elected by the
Association. Teacher Joint Panel Members shall meet the qualifications of Consulting
Teachers as set forth in section 21.9

Initially, one administrator and one teacher panel member would serve two (2) year terms.
All other panel members would serve for three (3) years. Subsequent panel members
would serve three (3) year terms.

The Joint Panel Chairperson for its first year (2000-2001) will be a Teacher
Representative.

The Joint Panel Chairperson for its second year (2001-2002) will be a District
Administrator.

The Joint Panel Chairperson thereafter rotates on an annual basis between an Association
Member and a District Administrator.

21.2  Joint Panel Procedures

21.2.1

21.2.2

21.23

21.24

21.2.5

21.2.6

21.2.7

The Joint Panel shall establish its own meeting schedule and meet no less than four (4)
times per school year.

A majority of the members of the Joint Panel must be present for the panel to meet. A
majority must include at least one (1) rep from LEA and one from Administration.

Joint Panel meetings shall take place during the regular teacher workday. Teachers who are
members of the Joint Committee shall be released from their regular duties to attend
meetings without loss of pay or benefits.

Association members of the Joint Panel will receive a stipend of $1,000 for the 2000-2001
year of service only and $750 for each subsequent year. If, in carrying out the
responsibilities as members of the Joint Panel, teachers find it necessary to work beyond
their normal workday, they shall be compensated at the unit member’s pro rata hourly rate
of pay.

The Joint Panel shall select by consensus the Consulting Teachers.

The Joint Panel shall be assisted by part-time Consulting Teachers who will 1) support
first-and-second-year teachers, 2) provide necessary training, and 3) provide other
program support as the Joint Panel may require.

The District shall designate a PAR secretary to provide secretarial and clerical support to
the Panel and Consulting Teachers.

21.3  Joint Panel Responsibilities

21.3.1
21.3.2

The Joint Panel shall establish its own rules of procedures.

Adopt rules and procedures to affect the provisions of this Article. Said rules and
procedures will be consistent with the provisions of the collective bargaining agreement,
and to the extent there is an inconsistency, the collective bargaining agreement will
prevail.
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21.3.3
2134

21.3.5
21.3.6
21.3.7
21.3.8
21.3.9

Prepare written guidelines for the Consulting Teachers.

Determine the number of Consulting Teachers in any one (1) school year, based upon the
number of Referred teachers and first-and-second-year teachers participating in the PAR
program.

Develop a budget from available District (PAR) funds and other related funding sources.
Establish a procedure for application as a Consulting Teacher.

Select trainers and/or training providers.

Select Consulting Teachers and provide for their training.

Send written notification of participation in the PAR program to the Referred Teachers,
Consulting Teachers, and Site Principals.

21.3.10 Perform other such incidental duties as may be needed to carry out the functions

enumerated in this article, including the establishment of rules to guide deliberations.

21.3.11 Review the final report(s) prepared by each Consulting Teacher and make a report of

progress and recommendations to the Board of Education.

21.3.12 Forward to the Board of Education the names of individuals who, after sustained assistance,

are not able to demonstrate satisfactory improvement.

21.3.13 Prepare an annual review of the impact of the PAR program, including recommendations

for improvement.

21.3.14 Designate excess revenues in subsequent years for staff development with the Board of

Education’s approval.

21.3.15 Evaluate Consulting Teachers and their documentation related to the PAR program.

21.4 Joint Panel Confidentiality

21.5

21.4.1

All materials related to evaluations, reports and other personnel matters shall be
confidential.

District’s Duty to Indemnify

The District agrees to indemnify and hold harmless and provide defense for any Association-
selected member of the Joint Panel against any claims, causes of action, damages, grievances,
administrative proceedings or any other litigation arising from a member’s participation in the
PAR program. The District will pay legal costs/fees in such actions.

21.6 Participating Teachers — Referred

21.6.1

Any teacher with permanent status who receives an unsatisfactory evaluation/does not meet
standards rating on a final evaluation may be referred to PAR by the district and shall
receive assistance which may include but not limited to expenses related to professional
development to improve his/her instructional skills, classroom management, knowledge of
subject, and/or related aspects of his/her teaching performance as a result of the
unsatisfactory final evaluation.

21.6.2 A principal may, under special circumstances, refer a temporary or probationary teacher

for some involuntary services provided under this article as determined in joint consultation
among the Referred Teacher, principal, and Consulting Teacher.
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21.6.3 If available, a Consulting Teacher from another district may be selected to work with the
Referred Teacher at any time during the process when requested to do so by the
Referred Teacher or Consulting Teacher with the consent of the Joint Panel.

21.6.4 The Referred Teacher has the right to be represented throughout these procedures by the
Association representative of his/her choice.

21.7 Participating Teachers — Voluntary

21.7.1 A Voluntary Teacher is a teacher who has taught in the District for two (2) or more years
who volunteers to participate in the PAR program.

21.7.2 The purpose of participating in the PAR program for the Voluntary Teacher is for peer
assistance only and the Consulting Teacher shall not participate in a performance review
of the Voluntary Teacher.

21.7.3 The Voluntary Teacher may terminate his/her participation in the PAR program at any
time.

21.7.4 All communication between the Consulting Teacher and Voluntary Teacher shall be
confidential, and without the written consent of the Volunteer, shall not be shared with
others, including the Site Principal, the Evaluator, or the Joint Panel.

21.8 Participating Teachers — First Year

21.8.1 This component shall provide assistance and review to all teachers new to the district,
based on individual credentialing needs, through the Consulting Teacher unless they
qualify for BTSA support services.

21.9  Consulting Teacher Qualifications

21.9.1 A permanent classroom teacher of the District with at least five (5) consecutive years  of
experience.

21.9.2 Substantial recent experience in classroom instruction.

21.9.3 Proven exemplary teaching ability, as indicated by effective communication skills, subject
matter knowledge, and mastery of a range of teaching strategies, among other skills
necessary to meet the needs of pupils.

21.9.3.1 A Consulting Teacher from outside the district (see Article 21.6.3) must be
willing to provide her/his two most recent performance evaluations as
documentation.

21.10 Selection of Consulting Teacher
21.10.1 The Joint Panel shall appoint the Consulting Teachers.

21.10.2 District teachers meeting qualifications as defined in this article may apply for the
Consulting Teacher positions by way of application, on a form prepared by the Joint
Panel.

21.10.3 In filling the Consulting Teacher position, each applicant is required to submit four (4)
letters of reference from individuals with specific knowledge of his/her expertise, as
follows:

21.10.3.1 A letter of recommendation from a building principal or immediate supervisor

21.10.3.2 At least three (3) letters of recommendation from classroom teachers, and at
least two (2) from teachers within the District.

56



21.10.4

Selection shall be by consensus of the Joint Panel.

21.11 Procedures of Consulting Teachers

21.11.1

21.11.2

21.11.3

21.11.4

21.11.5

Functions performed by the Consulting Teacher shall be completed as a part of the
Consulting Teachers’ normal work day.

When the Consulting Teacher also has classroom responsibilities, he/she will have an
extra period of release time to be used for conferencing with or observing the Referred
Teacher. On a 4x4 block-schedule, this may require an extra prep period in both fall and
spring terms, at the Consulting Teacher’s preference and Joint Panel’s approval. On
approval of the Chair of the Joint Panel, a Consulting Teacher may be released additional
time for the purpose of supporting a Referred Teacher.

If, in carrying out the responsibilities of Consulting Teacher, the unit member finds it
necessary to work beyond the normal work year, upon approval by the Joint Panel, he/she
shall be compensated at the unit member’s per diem rate of pay. Additionally, the
Consulting Teacher will receive a stipend of $4,382.00 annually, unless serving fully
released from teaching duties as a Teacher on Special Assignment in the PAR/BTSA
program.

Initially one (1) Consulting Teacher would serve a two (2) year term. The other
Consulting Teacher(s) would serve for three (3) years. Subsequent Consulting Teachers
would serve three (3) year Terms. Should the lack of Referred Teachers and first and
second year teachers not eligible for BTSA support be such that there is a reduced need
for Consulting Teachers during their term of office, the least senior Consulting Teacher
may be asked to resign their position or accept reassignment to assist with the delivery of
BTSA support services. Such service will require training as a BTSA coach, if such
training has not already been received by the Consulting Teacher. If the Consulting
Teacher chooses to resign they will be given first consideration when another Consulting
Teacher position opens.

Upon Completion of his/her service as a released Consulting Teacher, a teacher shall have
the option of returning to his/her previous assignment.

21.12 Duties of Consulting Teacher of Referred Teacher

21.12.1

21.12.2

21.12.3
21.12.4

The Consulting Teacher shall assist Participating Teachers by demonstrating observing,
coaching, conferencing, or referring to other resources, which, in his/her professional
judgment, will assist the Referred Teacher.

Functions performed pursuant to this Article by unit members shall not constitute
management or supervisory functions.

The Consulting Teacher shall continue as an Association member.

It is the responsibility of the Consulting Teacher to arrange an initial goal setting
meeting, to be attended by the Consulting Teacher, the Principal of the Referred
Teacher, and the Referred Teacher.

21.12.4.1 The employee’s performance will be discussed as well as recommendations for
improvement.

21.12.4.2 Based on these discussions, the Consulting Teacher shall prepare an Assistance
Plan, which shall list the goals and objectives for improvement.
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21.12.4.3 The Joint Panel will review the plan, modify the plan as necessary, and approve
said plan.

21.12.5 The Consulting Teacher shall conduct multiple observations of the Referred Teacher
during classroom instruction, on a monthly basis (no less than eight [8] for the year) and
shall hold both pre-observation and post-observation conferences.

21.12.6 The Consulting Teacher shall monitor the progress of the Referred Teacher and shall
provide periodic written reports for discussion and review to the Referred Teacher and
may provide the reports to the Referred Teacher’s principal with the Referred Teacher’s
consent.

21.12.7 The Consulting Teacher shall continue to provide assistance throughout one (1) school
year to the Referred Teacher until he/she concludes that the teaching performance of the
Referred Teacher is satisfactory or that further assistance will not be productive.

21.12.8 A copy of the Consulting Teacher’s report shall be submitted to and discussed with the
Referred Teacher to receive his/her input and signature before it is submitted to the
Joint Panel.

21.12.8.1 The Referred Teacher’s signing of the report does not necessarily mean
agreement, but rather that he/she has received a copy of the report.

21.12.8.2 The Consulting Teacher shall submit a final report to the Joint Panel.

21.12.8.3 The Referred Teacher shall have the right to submit a written response, within
twenty (20) work days, and have it attached to the final report.

21.12.8.4 The Referred Teacher shall also have the right to request a meeting with the
Joint Panel, and to be represented at this meeting by the Association
representative of his/her choice.

21.12.9 The results of the Referred Teacher participation in the PAR program shall be made
available for placement in his/her Personnel File, and may be used in the evaluation of the
Referred Teacher.

21.12.10 The District agrees to indemnify and hold harmless and provide a defense to an
Association-selected member of the Joint Panel and the Consulting Teacher against any
claims, causes or actions, damages, grievances, administrative proceedings of any other
litigation arising from a member’s participation in the PAR program. The District will
pay legal costs/fees in such actions.

21.13 Duties of Consulting Teachers of first- and second-year teachers.

21.13.1 Meets regularly with non-credentialed teachers who do not qualify for support in the
BTSA program

21.13.2 Assists the new teachers with the District-approved new teacher evaluation program.
21.13.3 Provides support/assistance as needed.
21.13.4 Conducts at least two (2) observations of first- and second-year teachers.

21.13.5 Consults regularly with principal regarding the needs of first- and second-year teachers.
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21.14 Referred to Psychologist

21.14.1 The Consulting Teacher may request the participation of a psychologist or other mental
health professional to assist in the implementation of the recommended plan of
improvement for the Referred Teacher.

21.14.2 The participation of a psychologist or other mental health professional must be approved
by the Joint Panel and must meet the budget and other guidelines established for these
services.

21.14.3 The psychologist’s primary focus is behavior management, student-teacher intervention,
and student-student interaction.

21.14.4 This article shall expire if State funding is terminated.
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Article 22: Technology

22.1

22.2

223

22.4

22.5

The District shall provide each unit member with licensed software for each computer
workstation, hardware and/or network necessary for the support of educational programs
provided by the District, such as programs for classroom management, student data, attendance,
grading, record keeping, curriculum-based software and other software tools to support
instruction, to the extent feasible and affordable as determined by the District.

22.1.1 Unit members at the comprehensive sites (absent failure of any electronic system) will be

expected to routinely update class grades (including but not limited to homework grades
and assessment scores) using District provided grading software. These updates shall be
made every ten (10) school days and shall be made consistently accessible to students and
parents through the parent view of the software. Exceptions shall be made for members out
on leave of absence defined in Article 9 and/or other mitigating circumstances (e.g. failure
of electronic system). The parties will continue to explore this issue at the continuation and
independent study sites.

22.1.2 Any software that is part of the core curriculum for the course shall go through the

appropriate process via the District Curriculum Council to ensure compatibility and
functionality.

The District shall make every effort to provide all services necessary to maintain the safe and
effective functioning of all networks, communication equipment and lines, computers,
peripherals, cables and other devices under the supervision of unit members, to the extent
affordable as determined by the District.

22.2.1 Any District owned computing device connected to the network must be aligned to the

District Standards to ensure compatibility with the network; this includes items purchased
from Federal and State funding sources, including but not limited to grants, student funds,
educational foundations and departments and/or site funds. Standards for hardware shall be
updated periodically and posted online for all employees. Any specialty item needed by a
staff member for the purpose of instructional or assistive technology that is not posted on
the website containing the standards shall be requested via the District work order system.

22.2.2 Each site will have access to a location (e.g. lab) or set of computing devices (e.g. cart) on a

campus for the purpose of utilizing instructional technology strategies with students.

The District shall assure that all students and the parents/guardians of such students, given access
to District computers and/or the Internet, sign an Acceptable Use Agreement (included in the
Appendix but not grievable) defining rules of proper and appropriate use of the computer
equipment and Internet access prior to being allowed to use District computer equipment and
software.

The District shall provide unit members with all training necessary to fulfill both their contractual
commitments and classroom obligations. No employee shall be evaluated on skills prior to the
District providing said training.

In recognition of the fact that technological devices and software are changing rapidly and that no
contract provision can foresee the nature of these changes, the District and the Association agree
to form a Technology Oversight Committee to make non-binding, non-precedent setting
recommendations to the Superintendent or his/her designee and the Association President or
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22.6

22.7

22.8

22.9

his/her designee proposing appropriate actions to deal with such technological changes. These
recommendations shall not involve any discipline of unit members. The Association and the
District agree that recommendations are to relate only to the issues at hand and are not to apply to
future circumstances, which must be examined on their own merits.

22.5.1 The Committee shall be composed of four (4) Association appointees, Four (4) District

appointees and one mutually agreed upon member.

22.5.2 The Committee may recommend training or additional training for unit members to be

granted supervision rights for technology using students or equipment.

22.5.3 The Committee may recommend equipment, network access and software selection and use

as well as revision or alteration of procedures for computer use or for student supervision.

22.5.4. Final approval of Committee recommendations shall be by the Superintendent.

Employees shall have the right to use E-mail to communicate with other employees of the District
and other individuals and/or organizations within the scope of their professional responsibilities.
Unit members are expected to read and respond to parent/guardian emails as soon as possible or
within three (3) work days unless on a leave of absence defined in Article 9. In the event a
parent/guardian correspondence is received on a Thursday, a response would be expected the first
work day the following week.

Unit members shall not be liable for any breach of student confidentiality caused by electronic
maintenance of student records and that is through no fault of the unit member.

The Association and the District remind all unit members about the public nature of social media
sites and it is the District’s expectation that any personal information placed by unit members on

social media sites not undermine the unit member’s professional responsibilities.

The District shall provide adequate training for teachers to utilize the electronic attendance
accounting system.
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LIBERTY UNION HIGH SCHOOL DISTRICT
Appendix A: Grievance Report Form

NAME OF GRIEVANT DATE

GRIEVANCE LEVEL (circle one) I II IIivy

Date cause of grievance occurred
Provision of the Agreement in Question:

Statement of Cause:

Action which will rectify cause of grievance:

Submitted By: Submitted To: Date Received
Disposition of grievance by supervisor:

Supervisor: Submitted To: Date Received

Grievant’s Response:

Agreement to resolve grievancel:l Process to next level of grievance procedurel:l

Comments:

Grievant: Date:

il
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Liberty Union High School District Certificated Salary Schedule 2025 2026
Teachers 185 Days

COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN
I I I v VA V-B v-C V-D V-E V-F
BA BA+30 BA+3HMA | BAHSHMA | BAHG0+MA | BAH6IHMA | BA+HGGHMA | BAHG9+MA | BA+T24MA | BA+HT5+MA
STEP Or BA+45 | Or BA+HG0 | Or BA+TS | Or BA+78 | Or BA+81 | Or BA+84 | Or BA+87 | OR BA+90

1 67,324 67,324 67,324 70,799 74,278

2 67,324 67,324 70,799 T4.278 77,155

3 67,324 70,799 74,278 71,755 81,241

4 70,799 74,278 77,755 81,241 84,718

5 74,278 77,7155 81,241 84,718 88,218

6 76,491 79.97% 83,454 806,954 20,417

7 79979 83,454 86,954 20,417 93,897

8 83,454 86,954 90,417 93,897 97,384

9 86,954 90,417 93,897 97.384 100,859

10 90,417 93,897 97,384 100,859 104,330

11 93,897 97,384 100,859 104,330 107,815

12 97,384 100,859 104,330 107,815 111,293

13 97,384 100,859 106,073 109,555 113,116

15 97,384 100,859 106,073 109,555 113,116 114,934

17 97,384 100,859 106,073 109,555 113,116 114,934 118,299

19 97,384 100,859 106,073 109,555 113,116 114,934 118,299 121,295
21 97,384 100,859 106,073 109,555 113,116 114,934 118,299 121,295 124,292
24 97,384 100,859 106,073 109,555 113,116 114,934 118,299 121,295 124,292 127,284
30 100,304 103,883 109,255 112,830 116,507 118,382 121,849 124,935 128,022 131,104

Eftective July 1.2022, unit members must earn three (3) units before advancing to STIPENDS:
the next longevity step in Column V-ABCDEF, starting at Step 15. Years of sérvice Masters: $2,000 per year

are calculated by 1) vears of service inside LUHSD credited for ste;

movement on

the LUHSD salary schedule and 2) years of servige outside LUHSD which were
credited for placement on the salary schedule at the ttme of mmitial employment with

the Dhstrict.

In order to receive credit for a year of service, the employee must work for at least
75% of the school year.

Sala

¢ Schedule Effective 0
Board Approved: 11/12/202

1/01/2026
5

Doctorate or Mational Board Certification: 53,000 per year

Newly hired unit members will be granted credit for prior teaching experience
up to a maximum of five (%) years. Credit for experience beyond five (5) years
may be granted at the discretion of the Superintendent.
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Liberty Union High School District Certificated Salary Schedule 2025 2026
Counselors 189 Days Salary Schedule (K)

COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN
[ 1] i v V-A V-B V-C V-D V-E VF
BA BA+30 | BA+30+MA | BA+a5+MA | BA+60+MA | BA+63+MA | BA+66+MA | BA+69+MA | BA+72+MA | BA+T5+MA

STEP Or BA+45 | OrBA+60 | OrBA+75 | OrBA+78 | Or BA+B1 | Or BA+84 | Or BA+87 | OR BA+30

1 68,671 68,671 68,671 72,215 75,764

2 68,671 68,671 72,215 75,764 79,310

3 68,671 72,215 75,764 79,310 82,867

4 72,215 75,764 79,310 82,867 86,412

5 75,764 79,310 82,867 86,412 89,981

& 78,021 81,577 85,122 88,694 92,224

7 81,577 85,122 88,694 92,224 95,776

8 85,122 88,694 92,224 95,776 89,332

g 88,694 92,224 95,776 100,110 102,876

10 92,224 95,776 99,332 102,876 106,417

11 95,776 99,332 102,876 106,417 109,971

12 99,332 102,876 106,417 109,974 113,519

13 99,332 102,876 108,195 111,746 115,376

15 99,332 102,876 108,195 111,746 115,376 117,233

17 99,332 102,876 108,195 111,746 115,376 117,233 120,665

19 99,332 102,876 108,195 111,746 115,376 117,233 120,665 123,720

24 99,332 102,876 108,195 111,746 115,376 117,233 120,665 123,720 126,777

24 99,332 102,876 108,195 111,746 115,376 117,233 120,665 123,720 126,777 129,830

30 102,311 | 105,961 111,442 115,086 118,838 120,749 124,285 127,434 130,582 133,725

Effective July 1,2022, unit members must cam three (3 ) units before advancing to the next

longevity step in Column V-ABCDEF, starting at Step 15. Years of service are caleulated by 1)
years of service inside LUHSD credited for step movement on the LUHSDY salary schedule and
2) years of service outside LUHSD which were credited for placement on the salary schedule at
the time of initial employment with the District.

In order to receive credit for a year of serviee, the employes must work for at least 75% of the

school year.

Salary Schedule Effective 01012026
Board Approved: 11/12/2025

STIPENDS:

Masters:

£2,000 per year
Diosctorate: 53,000 per year
Newly hired unit members will be
maximum of five (5] years. Credit
granted at the discretion of the Supenntendent.

%rumcd credit for prior teaching experience up to a
or expenience beyond five (5) years may be




Librarian 194 Days

Liberty Union High School District Certificated Salary Schedule 2025 2026

COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN | COLUMN
[ 1l i v V-A VB V-C V-D V-E VF
BA BA+30 | BA+30+MA | BA+45+MA | BA+60+MA | BA+63+MA | BA+66+MA | BA+69+MA | BA+7T2+MA | BA+T5+MA

STEP Or BA+45 | Or BA+60 | OrBA+75 | OrBA+78 | Or BA+81 | Or BA+84 | Or BA+87 | OR BA+90

1 70,689 70,689 70,689 74,338 77,993

2 70,689 70,689 74,338 77,993 81,643

3 70,689 74,338 77,993 81,643 85,304

4 74,338 77,993 81,643 85,304 88,954

5 77,993 81,643 85,304 88,954 92,629

6 80,316 83,977 87,627 91,302 94,938

7 83,977 87,627 91,302 94,938 98,593

8 87,627 91,302 94,938 98,593 102,254

) 91,302 94,938 98,593 102,254 105,901

10 94,938 98,593 102,254 105,901 109,548

11 98,593 102,254 | 105,901 109,548 113,206

12 102,254 | 105,901 109,548 113,206 116,856

13 102,254 | 105,901 111,377 115,033 118,770

15 102,254 | 105,901 111,377 115,033 118,770 120,681

17 102,254 | 105,901 111,377 115,033 118,770 120,681 124,214

19 102,254 | 105,901 111,377 115,033 118,770 120,681 124,214 127,360

21 102,254 | 105,901 111,377 115,033 118,770 120,681 124,214 127,360 130,507

24 102,254 | 105,901 111,377 115,033 118,770 120,681 124,214 127,360 130,507 133,649

30 105,320 | 109,077 114,719 118,471 122,333 124,301 127,940 131,181 134,423 137,659

STIPENDS:

Effective JUIY 1,2022, unit members must earn three (3) units before advancing to the
next longevity step in Column V-ABCDEF, starting at Step 15. Years of service are
calculated by 1) years of service inside LUHSD credited for ste S movement on the
LUHSD salary schedule and 2) years of service outside LUHSD which were credited for
placement on the salary schedule at the time of initial employment with the District.

In order to receive credit for a year of service, the employee must work for at least 75%
of the school year.

Salag Schedule Effective 01/01/2026
Approved: 1112/2025

Masters: $2,000 per year
Doctorate: $3,000 per year

Newl hIrBI:I mhers mnted c:nadlt r prior teaching expenence up to &
maxl#l mofe JSL’.I‘E:E.IDH ﬂfhgfwemiu% rgeyu IE« ?%rears may be

granted at th penntende

Vi




LIBERTY UNION HIGH SCHOOL DISTRICT
SCHOOL PSYCHOLOGIST
SALARY SCHEDULE

LIBERTY UNION HIGH 5CHOOL DISTRICT
SPEECH PATHOLOGIST

2025-2026 0.5% i ffecti 2026 SALARY SCHEDULE

" % increase Effective 1/1/ 2025-2026 0.5% increase effective 1/1/2026
Board Approved 11122025
WORK YEAR 191 DAYS Board Approved 11/12/2025

WORK YEAR 188 DAYS

STEP SALARY STEP SALARY
1 $ 104,382 1 $ 95,337
2 $ 108,541 2 S 99,005
3 $ 112,718 3 $ 102,686
4 S 116,893 4 $ 106,346
5 $ 121,077 . 5 110,005
6 ¢ 125239 6 $ 113,680
; < 128,997 7 $ 117,345
3 ¢ 132 866 8 $ 121,186
9 < 136,852 9 $ 124,736
10 3 140273 10 $ 127,890
! 12 S5 131,084
12 $ 143,780 14 $ 134,364
14 $ 147,375 16 $ 137725
16 $ 151,059
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Appendix B1: Extra Duty Pay

Category A $9.400
Athletic Trainer

FFA Advisor

Category Al $7.200

Athletic Director

Category Al.a $6.500
Assistant FFA Advisor
Category B $5,000

Area Chairperson/SLC/Academy (40 sections and over)

Associate Summer School Principal
Lead Counselor 4 days above counseling work year)
Student Activities Advisor

Category C $4.000

Area Chairperson/SLC/Academy (under 40 sections)
Webmaster

Category D $3.000

Academic Decathlon Advisor $3,121
Band Director

Choir Director

Drama Director *

Head Dance Team Advisor

Head Rally Squad Advisor
Journalism **

Junior/Senior Class Advisor (1, 2 Pre Grade Level)
La Paloma Teacher in Charge

Site Technology Lead

Yearbook Advisor

Hourly Compensation

July 2022

Category E $2.600
Accompanist

Color Guard

Costume Director *
Drumline/Percussion

Fresh/Soph: Class Advisor (1, 2 Pre Grade Level)
Marching Band Director

Robotics

Speech Debate Coach

Technical Director *

Theatre Production Director

Category F $2.200
Assistant Dance Team Advisor
Assistant Rally Squad Advisor

CSF Adviser

National Honor Society

PAC Coordinator

Service/Oriented Club Advisor

Category G $1.600
Connect/Link Crew

Cultural Club Adviser

Mock Trial Coach

Power of Unity Adviser

PUSH

Category H $125 per meeting
District Curriculum Council

*Minimum three performances
**Minimum six editions

$40.00/hr. Approved, hourly, extra-pay assignments, including, but not exclusive: approved
curriculum development projects; administratively approved activities beyond existing limits of

contact, future high school planning committee.



Appendix B2: Coaches Stipend

Athletic/Coaching Positions
Football, Head Varsity

$4,500

Group I- Head Varsity $3,500
Basketball (M,F)

Baseball

Softball

Track

Wrestling

Soccer (M,F)

Swimming

Volleyball (M,F)

Water Polo (M, F)

Group II — Head Var. JV & Frosh
Varsity Cheer

Varsity Cross Country (1)
Varsity Golf (M,F)
Varsity Tennis (M,F)
Asst. Varsity Football (3)
JV Baseball (1)

JV Basketball (M,F)

JV Cheer

JV Football (1)

JV Soccer (M,F)

JV Softball (1)

$2,600

July 2022

Group II — (Continued)

JV Volleyball (M,F)
Frosh Baseball (1)
Frosh Basketball (M, F)
Frosh Football (1)
Frosh Softball (M, F)
Frosh Volleyball (M,F)
Frosh Wrestling (1)
E-Sports (per season)

Group III

Asst. Baseball (1)

Asst. Frosh Football (2)
Asst. JV Football (2)

Asst. Varsity Soccer (M,F)
Asst. Softball (1)

Asst. Swimming (2)
Asst. Track (3)

Asst. Wrestling (2)

Group IV
Asst. Basketball (M,F)

Asst. Cross Country (1)
Asst. Golf (M,F)

Asst. Volleyball (M,F)
Asst. Water Polo (M,F)

iX

$2,600

$2,200

$2,000



LIBERTY UNION HIGH SCHOOL DISTRICT
Appendix C: Evaluation Procedures and Criteria

PHILOSOPHY

The Liberty Union High School District shares a commitment to the continuous improvement of
the District’s strong educational program. Fulfilling this commitment requires an effective
teacher-evaluation system which will improve the instructional practices & promote student
learning. The evaluation process shall be a cooperative and shared effort on the part of the

evaluator and the unit member, shall be continuous and constructive and must take place in an
atmosphere of mutual trust and respect.

OBJECTIVES OF EVALUATION PROCESS
1. To ensure continuous and improved instruction practices focused on student learning.
2. To facilitate reflective practice and ongoing learning of the unit member.
3. To encourage professional collaboration between the unit member and the evaluator.

4. To assess the unit members’ overall performance based upon the evidence of meeting
the CSTP criteria.

5. To identify areas of support & provide resources & assistance.

6. To ensure monitoring and periodic review of employee’s adherence to District courses
of study.

7. To provide a systematic process and/or procedure the evaluation of school personnel.



LIBERTY UNION HIGH SCHOOL DISTRICT
INITIAL CONFERENCE FORM

EVALUATEE: EVALUATOR:

CHECKLIST:

Q Unit members have been provided with a copy of the evaluation procedures.

O Unit members have been advised of the Evaluation Performance Criteria (Appendix C of
the Agreement between LUHSD & LEA).

O Unit members have been advised of the possible final ratings on the summative evaluation
form (Appendix C).

O Unit member has completed the Self Assessment using the California Standards for the Teaching
Profession’s Continuum of Teaching Practice.

O Based on the Self Assessment the unit member will focus on the following activities:

» Goal/Objective

» Goal/Objective

» Goal/Objective

It is understood that in signing this Initial Conference Form, the evaluatee and evaluator acknowledge having
met to discuss evaluation procedures and criteria to be utilized during the evaluation period. Per Contract
Article 17.1.3, this must be completed no later than the end of the 5™ week of school.

Evaluatee’s Signature Date Evaluator’s Signature Date

X1



Levels of Teacher Development Across the California Standards for the Teaching Profession (CSTP)

Continuum of Teaching Practice The continuum of Teaching Practice is not designed for use as a stand-alone observation or evaluation instrument.

CSTP 1: Engaging and Supporting All Students in Learning

Teachers apply knowledge about each student to activate an approach to learning that strengthens and reinforces each
student’s participation, engagement, connection, and sense of belonging.

Level 1: Emerging

Level 2: Exploring

Level 3: Applying

Level 4: Integrating

Level 5: Innovating

The teacher collects
information about
each student to
support and activate a
learning approach
reinforcing their
participation,
engagement,
connection, and sense
of belonging.

The teacher explores
the use of information
about each student to
support and activate a
learning approach that
reinforces their
participation,
engagement,
connection, and sense
of belonging.

The teacher applies
information about
each student to
support and activate
learning approaches
that strengthen and
reinforce their
participation,
engagement,
connection, and sense
of belonging.

The teacher integrates
a variety of information
about each student
into the supports and
learning approaches
that strengthen and
reinforce their
participation,
engagement,
connection, and sense
of belonging.

The teacher designs
and implements
innovative learning
approaches based on
analyzing diverse
information about
every student,
maximizing
participation,
engagement,
connection, and a
deep sense of
belonging.

CSTP 2: Creating and Maintaining Effective Environments for Student Learning

Teachers create and uphold a safe, caring, and intellectually stimulating learning environment that affirms student agency,
voice, identity, and development and promotes equity and inclusivity.

Level 1: Emerging

Level 2: Exploring

Level 3: Applying

Level 4: Integrating

Level 5: Innovating

The teacher creates a
safe and caring
environment that
supports students’
learning and is
developmentally
appropriate.

The teacher uses a
variety of approaches
to create a safe,
inclusive, and caring
environment that
supports students’
learning and affirms
identity.

The teacher maintains
a safe, caring, and
intellectually
stimulating
environment that
supports students’
learning and promotes
equity and inclusivity.

The teacher
consistently
maintains, adjusts,
and responds to
student needs within
the learning
environment to
advance equity,
inclusivity, and
student agency.

The teacher shares
responsibility with
studentsin
maintaining a mutually
respectful, supportive,
and challenging
learning environment
that empowers
students as co-
creators and promotes
equity on a broad
scale.



http://www.ctc.ca.gov/docs/default-source/educator-prep/teacher-induction/continuum-of-teaching-practice.pdf?sfvrsn=e3253eb1_6

CSTP 3: Understanding and Organizing Subject Matter for Student Learning

Teachers integrate content, processes, materials, and resources into coherent, culturally relevant, and equitable curricula
that engage and challenge students to develop the academic and social-emotional knowledge and skills required to become
competent and resourceful learners.

Level 1: Emerging

Level 2: Exploring

Level 3: Applying

Level 4: Integrating

Level 5: Innovating

The teacher
demonstrates a basic
understanding of
standards and
frameworks and
begins to gather and
organize resources to
support content,
processes, and
materials.

The teacher begins to
explore standards and
frameworks to
incorporate content,
processes, materials,
and resources into
curricula to engage
students in learning.

The teacher
consistently
addresses standards
and frameworks to
facilitate learning
using culturally and
linguistically
responsive practices
and resources that
engage and challenge
students to develop
academic, linguistic,
and social-emotional
skills.

The teacher integrates
various culturally and
linguistically
responsive curricula,
instructional
strategies,
assessment methods,
and student support
systems to foster
students’ learning,
critical thinking, and
development.

The teacher extends
and innovates the
curricula by
collaborating with
students to
incorporate culturally
and linguistically
sustaining practices,
materials, and
resources that
empower students to
become self-directed,
competent, and
resourceful learners
who can thrive in
diverse environments.

CSTP 4: Planning Instruction and Designing Learning Experiences for All Students

Teachers set a purposeful direction for instruction and learning activities, intentionally planning and enacting challenging and
relevant learning experiences that foster each student’s academic and social-emotional development.

Level 1: Emerging

Level 2: Exploring

Level 3: Applying

Level 4: Integrating

Level 5: Innovating

The teacher
demonstrates a basic
understanding of the
need to set and follow
a purposeful direction
for instruction and
plans learning
experiences that
foster student
development.

The teacher begins to
intentionally plan and
enact learning
activities that build on
student strengths and
experiences and
support students’
academic, linguistic,
and social-emotional
development.

The teacher
consistently sets a
purposeful direction
for instruction and
learning activities that
build on student
strengths with
accessible,
challenging, and
relevant learning
experiences that
foster each student's
academic, linguistic,
and social-emotional
development.

The teacher monitors
and adjusts
instruction and
assessment methods
to create a
comprehensive,
accessible learning
environment where
students are
challenged with
relevant experiences
that support and
promaote their
academic, linguistic,
and social-emotional
growth.

The teacher refines
and extends the
learning experience by
incorporating student-
centered practices,
materials, and
resources that
empower students to
become self-directed
learners who set
purposeful goals and
pursue challenging
and relevant learning
experiences that
foster their academic,
linguistic, and social-
emotional
development.




CSTP 5: Assessing Students for Learning

Teachers employ equitable assessment practices to help identify students’ interests and abilities, to reveal what they know
and can do, and to determine what students need to learn. Teachers use varied assessment information to advance and
monitor student progress as well as to guide their own and students’ actions to improve learning experiences and outcomes.

Level 1: Emerging

Level 2: Exploring

Level 3: Applying

Level 4: Integrating

Level 5: Innovating

The teacher develops
routines utilizing
limited assessment
strategies that provide
insight into students'
skills, interests, and
learning needs to
inform instruction.

The teacher employs
diverse formative and
summative
assessments to
understand student
progress and
interests, using this
data to guide
instruction and
improve learning
outcomes, though the
impactis still
developing.

The teacher employs
diverse, equitable
assessment methods,
uses data to tailor
instruction,
encourages students
in self-evaluation,
collaborates with
colleagues to support
all learners, and
maintains
comprehensive
progress records.

The teacher integrates
multiple assessment
measures, engages
students in self-
assessment, and
collaborates with
colleagues to analyze
data and improve
equitable learning
outcomes.

The teacher
collaborates in
schoolwide
assessment and data
practices, advocates
for equity and cultural
responsiveness,
models effective
strategies, and
partners with interest
holders to promote
student growth and
continuous
improvement while
empowering families
as data partners.

CSTP 6: Developing as a Professional Educator

Teachers develop as effective and caring professional educators by engaging in relevant and high-quality professional learning
experiences that increase their teaching capacities, leadership development, and personal well-being. Doing so enables
teachers to support each student to learn and thrive.

awareness of
professional
reflection, participates
in growth activities,
complies with
standards, and has an
emerging
understanding of
equity and positive
learning
environments.

into practice, fosters a
collaborative
environment,
responds to feedback,
and prepares for
leadership roles to
enhance student
learning.

professional learning,
sets goals, models
reflection, and
individualizes
instruction to improve
teaching effectiveness
and to meet student
needs.

promotes equity and
compliance,
integrates research to
improve outcomes,
balances self-care
with professional
growth, and
contributes positively
to the professional
community while
supporting others'
development.

Level 1: Emerging Level 2: Exploring Level 3: Applying Level 4: Integrating Level 5: Innovating
The teacher The teacher integrates | The teacher actively The teacher models The teacher models
demonstrates professional learning implements professionalism, reflective practice,

ethical behavior, and
continuous growth.
The teacher leads
equity initiative
collaboration and
professional
development. The
teacher advocates for
students' needs and
rights. The teacher
supports colleagues in
improving their
practices and
leveraging diverse
expertise to enhance
student learning and
well-being.




LIBERTY UNION HIGH SCHOOL DISTRICT
EVALUATION PERFORMANCE STANDARDS

The performance criteria for the purposes of teacher evaluation are described in the following six
standards. Evaluation shall address one or more of the criteria following each sub-standard.

Standard #1: Engaging and Supporting All Students in Learning: Teachers apply knowledge
about each student to activate an approach to learning that strengthens and reinforces each student’s
participation, engagement, connection, and sense of belonging.

1A. Focus on Students: Teachers plan and implement a student-centered learning

perspective that frames diversity as an educational asset and supports each student in relevant
and challenging experiences that explore students’ identities and extend their learning.

1A-1: Create learning experiences that support the academic, behavioral,
cognitive, functional, cultural, linguistic, physical, and social-emotional
development of each learner.

1A-2: Articulate, plan, and implement learning experiences to support each
student in meeting pre-K-12 content and performance standards.

1A-3: Use the knowledge of students and a variety of evidence-based approaches
to inspire, engage, and strengthen each student’s intrinsic motivation to embrace
new learning challenges.

1A—4: Implement support systems for student access to learning opportunities that
comply with legal requirements and include formal accommodations or
modifications.

1A-5: Create a classroom community where each student is given choices, is
valued, and experiences active and equitable participation in learning and success.

[ ]
[ ]
[ ]
[ ]
[ ]
Element
1A: Focus on
Students
Evidence:

Emerging

The teacher begins
incorporating basic
knowledge of
students’
backgrounds into
lesson planning.

The teacher’s efforts
to engage students
through their
identities are
intermittent and
focused at the group
level.

Exploring

The teacher
increasingly seeks
information about
students' cultural,
linguistic, and
personal
backgrounds to
inform planning and
create more relevant
learning experiences
supporting
individualized and
equitable
participation.

Applying

The teacher
consistently uses
detailed knowledge
of each student’s
assets and needs to
design culturally and
linguistically
responsive and
identity-affirming

learning experiences.

The teacher utilizes a
variety of evidence-
based approaches to
plan and implement
student-centered
learning experiences
and support systems
for student access
and active
participation.

Integrating

The teacher
integrates
comprehensive
insights about
students into all
aspects of
curriculum
development.

The teacher creates
learning
opportunities that
reflect and actively
explore student
identities to increase
intrinsic motivation.

The teacher creates a
classroom
community where
each student has
choices and
experiences active
and equitable
participation in

learning and success.

Innovating

The teacher plans
and implements
advanced, research-
based approaches
that affirm students’
identity.

The teacher creates,
implements and
sustains curricular
innovations that
center student
identities and
strengthen each
student’s intrinsic
motivation.
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Element

Emerging

Evidence Continued

Students show
limited engagement
with content
reflecting their
identities.

Some students
actively participate in
whole-group lessons.

Exploring

Students increasingly
connect and actively
engage with content
that resonates with
their experiences and

Applying

Students regularly
engage with learning
materials that reflect
and celebrate their
diverse identities,

Integrating

Students consistently
relate learning to
their identities and
cultural

backgrounds.

identities.

increasing active
student.
Students utilize

available supports
when necessary.

participation for every

Students make
choices that guide
their learning, and all
students actively
participate.

Innovating
Students recognize
and utilize their
diversity as an asset
to explore and apply
new knowledge
meaningfully.

Students
independently
manage and initiate
their use of
accommodations.

1B. Knowledge of Students: Teachers elicit and solicit knowledge of each student’s

assets and needs, including cognitive, cultural and linguistic, social-emotional, and
physical and developmental capacities, in the service of increasing active engagement in
learning.
1B-1: Affirm each student’s cultural, linguistic, and racial identities by
actively seeking knowledge and approaches for creating culturally and
linguistically responsive and sustaining learning opportunities.
1B-2: Create learning opportunities that draw on students’ interests, prior
experiences, culture, and linguistic assets to support active engagement for

Element

1B: Knowledge of
Students

Evidence:

each learner.

1B-3: Integrate student voice in planning and sustaining classroom structures
and practices by including student participation and encouraging students to
provide feedback.
1B—4: Provide learning experiences for language acquisition, using evidence-
based approaches that leverage students’ linguistic assets and address the
diverse needs of all students.
1B-5: Respond to and implement support for students’ social-emotional well-
being and mental health needs, including those of students who have
experienced trauma, homelessness or other situations.

Emerging

The teacher learns
about students’
assets and needs
through documents
provided by the
school and district
assessments.

Exploring

The teacher elicits
information from
students about their
interests and
identities.

The teacher
recognizes each
student’s cultural,
linguistic, and social-
emotional assets and
needs.

The teacher solicits
additional
information from
educational partners,
including caregivers
and service
providers.

Applying

The teacher regularly
collects formal and
informal student data
to create learning
opportunities that
draw on students’
interests,
experiences, culture,
and linguistic assets
to support active
engagement for every
student.

Integrating Innovating
The teacher The teacher designs
consistently engagement

integrates student
voice, feedback, and
cultural assets into
all aspects of
learning and uses
evidence-based
engagement
strategies that
leverage students’
assets and addresses
their diverse needs.

methods that support
culturally and
linguistically
sustaining teaching
based on the
comprehensive
knowledge of every
student.

The teacher
effectively addresses
complex social-
emotional needs
through innovative
practices.
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Element

Evidence Continued

Emerging

Students
occasionally
participate in
classroom activities
that reflect aspects
of their identities.

Exploring

Students share
details about their
unique backgrounds,
cultures,
experiences, and
talents.

Students have
opportunities to
express their
interests, hobbies,
passions, and
motivations.

Applying

Students experience
an asset-based
approach where the
teacher identifies and
builds upon their
unique talents.

Students engage in
learning
opportunities based
on their specific
needs.

Integrating

Students actively
participate in
learning, using
cultural and linguistic
strengths to enhance
their educational
experience.

Students actively
elicit and respond to
feedback.

Innovating

Students are resilient
and take ownership
of learning, using
their identities as
springboards for
exploring and
applying knowledge
in meaningful ways.

1.C. Student Backgrounds and Family Engagement: Teachers meaningfully engage and

form partnerships with families, guardians, and caregivers in addressing each student’s
learning needs, health, and well-being and are responsive to the range of economic, social,
cultural, linguistic, and community factors that affect student development and learning.
1C—1: Determine the most effective strategies for communicating with families,
guardians, and caregivers, including those from under-resourced communities and
those who communicate in languages other than English, to explicitly and
systematically increase positive connections.
1C-2: Apply evidence-based principles of effective family engagement in
partnering with families, guardians, and caregivers to achieve equitable outcomes
for every student.
1C-3: Create reciprocal partnerships with families, guardians, and caregivers to
better understand students’ and families’ lives and to work together to enhance
student learning experiences.
1C—4: Engage in reciprocal communication about learning, academic, and social—
emotional expectations with families, guardians, and caregivers and share systems
of instruction and support.
1C-5: Maintain responsive, understandable, timely, and accessible
communications with families, guardians, and caregivers about student progress
and accomplishments.

Element

1C: Student
Backgrounds and
Family Engagement

Evidence:

Emerging

The teacher
recognizes and
leverages family
insights to enrich
student learning
experiences.

Exploring

The teacher
enhances
engagement
strategies to
effectively utilize
families' diverse
economic, social,
and cultural
backgrounds.

Applying

The teacher
consistently engages
families with a deep
understanding of
their diverse
contexts, enhancing
educational support
tailored to each
student.

Integrating

The teacher
establishes strong
partnerships with
families, effectively
integrating their
unique cultural and
community contexts
into supportive
educational
strategies.

Innovating

The teacher leads in
developing
transformative
engagement
practices that
holistically
incorporate family
and community
strengths into school
culture and learning
strategies.

Evidence Continued

Students
occasionally
demonstrate
increased curiosity
and engagement
when their familial
and cultural
backgrounds are
incorporated into
learning.

Students display
increased confidence
and participation in
class activities that
reflect their familial
and cultural values.

Students consistently
show increased
engagement and
resilience, actively
participating and
feeling supported in
their educational
journey.

Students thrive,
showing significant
gains in confidence,
academic
performance, and
self-advocacy,
reflecting the robust
support from family—
school partnerships.

Students excelin and
lead various aspects
of school life,
demonstrating
advanced academic
and social skills
fostered by
comprehensive
family engagement.

1.D. Diversity and Equity: Teachers are responsive to students’ diverse

experiences, cultures, languages, identities, interests, strengths, and needs and apply
evidence-based principles that intentionally cultivate equitable access, opportunities,
and positive outcomes for each student.
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Element

1D: Diversity and
Equity

1D-1: Establish and maintain positive relationships with each student to
promote understanding, respect, and affirmation of diversity.
1D-2: Recognize their own explicit and implicit biases and implement
strategies and tools to counter those biases in order to create an inclusive
learning community where each student’s unique experiences are seen
and used as educational assets.
1D-3: Improve student outcomes by addressing individual student assets
and needs while creating equitable outcomes for all.
1D—4: Close achievement and opportunity gaps among student groups,
focusing on groups with disabilities and those with diverse cultural,
racial, self-identity, linguistic, and socioeconomic backgrounds.

Emerging

The teacher
acknowledges the
need to incorporate

Exploring

The teacher actively
seeks to understand
students' diverse

Applying

The teacher
purposefully
integrates students’

Integrating

The teacher deepens
culturally and
linguistically

Innovating

The teacher leads in
developing and
implementing

Evidence Continued

Students may
participate in lessons
that consider their
background.

Some students
engage in positive
interactions with the
teacher and peers.

Students increasingly
see their identities
and experiences
reflected in
classroom practices,
enhancing their
engagement and
sense of belonging.

Students engage
regularly in positive
interactions with the
teacher and peers.

Students consistently
engage in classroom
activities that show
respectand
understanding for
their diverse
backgrounds.

Students contribute
to and benefit from
an inclusive learning
environment.

Students engage in
classroom activities
using their diverse
strengths to enrich
the learning
community.

Students take
leadership roles in
fostering mutual
respect and
affirmation of
diversity among
peers.

Evidence: elements of students’ | experiences, assets, | unique cultural and responsive teaching innovative, culturally
diverse backgrounds | and needs, linguistic experiences | methods that respect | and linguistically
and identities in incorporating these into teaching and utilize students' sustaining teaching
lesson planning and insights into teaching | practices. diverse backgrounds, | strategies that seta
interactions. practices and strengths, and needs, | standard for inclusive
establishing and The teacher uses promoting an education practices.
The teacher seeks maintaining positive evidence-based inclusive and
opportunities to relationships with strategies to ensure affirming classroom The teacher utilizes
establish positive each student. equitable access and | culture. practices that are
relationships. positive outcomes for consistent with
each student. The teacher evidence-based
implements principles that
The teacher strategies and tools intentionally cultivate
recognizes theirown | to counter personal equitable access.
explicit and implicit biases and
biases. inequitable practices.
Element Emerging Exploring Applying Integrating Innovating

Students actively co-
create an inclusive
learning community
where each student’s
unique experiences
are seen and used as
educational assets.

Students are
advocates for equity,
promoting inclusivity
inside and outside
the classroom.

Standard #2: Creating and Maintaining Effective Environments for Student Learning: Teachers
agency, voice, identity, and development and promotes equity and inclusivity.

2A. Learning Environment: Teachers create and uphold a safe, caring, and

intellectually stimulating learning environment that affirms student agency, voice,
identity, and development and promotes equity and inclusivity.
2A-1: Support students in embracing diversity by engaging in and facilitating
positive interactions in an inclusive and equitable climate with respect to
cultural, linguistic, social, religious, and economic backgrounds; learning
differences; gender and gender identity; sexual orientation; and family structure.
2A-2: Leverage the diverse cultural and linguistic backgrounds, goals, interests,
and abilities of each student to build trusting relationships that ensure that each
student learns and thrives.
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Element

2A: Learning
Environment

Evidence:

Element

Evidence continued:

2A-3: Engage with students in appreciating their own identities and the
identities of others and viewing themselves as valued contributors to the

community.

2A—4: Encourage constructive interactions among students by modeling,
teaching, and practicing skills such as effective communication, emotional self-
regulation, conflict resolution, and problem-solving.
2A-5: Nurture students’ leadership capacities by facilitating opportunities for
students to apply those capacities in purposeful and meaningful ways.

Emerging

The teacher
recognizes their role
in creating an
inclusive learning
environment and
implements basic
safety and respect
norms.

Emerging

Students have
awareness of safety
procedures and
understand the
rationale for
maintaining safety in
school and the
learning
environment.

Exploring

The teacher takes
ownership in building
a safe, equitable, and
mutually respectful
learning
environment.

The teacher models,
teaches, and
practices skills to
support the
development of
positive student
interactions.

Exploring

Students consistently
follow established
norms and
procedures.

Students engage in
positive interactions
with their peers.

Applying

The teacher
anticipates and
reduces risks to
physical, intellectual,
and emotional safety.

The teacher creates
and facilitates
opportunities for
constructive
interactions with and
among studentsin an
inclusive learning
environment.

Applying

Students support
peers, take risks, and
respectfully share
alternative
perspectives that
result in each
student’s academic
and social-emotional
growth.

Integrating

The teacher nurtures
students’ capacities
by co-creating a
physically,
intellectually, and
emotionally safe
learning
environment.

The teacher fosters
the intellectual and
emotional safety of
all students by
monitoring their
language and
behavior.
Integrating

Students actively
contribute to an
inclusive classroom
culture, demonstrate
understanding and
value of diverse
identities, and
display perseverance
and resilience while
regularly aligning
their actions to
promote the
intellectual and
emotional safety of
others.

Innovating

The teacher shares
responsibility with
the students for
maintaining a
mutually respectful,
supportive, and
challenging learning
environment that
results in each
student’s academic
and social-emotional
growth.

Innovating

Students actively
contribute to an
inclusive classroom
culture, demonstrate
understanding and
value of diverse
identities, and
display perseverance
and resilience while
regularly aligning
their actions to
promote the
intellectual and
emotional safety of
others.

2B. Student Behavior: Teachers communicate, model, practice, and sustain high

standards of individual and group behavior that reflect, affirm, and respect diversity, and
facilitate productive interactions to maximize opportunities for each student to learn and

thrive.

2B—-1: Recognize the underlying causes of student behavior, including
developmental and individual social-emotional needs.
2B-2: Use evidence-based knowledge to create developmentally appropriate
systems and practices that support both individual and collective student
growth toward skills that students need in order to meet standards of behavior.
2B-3: Employ culturally responsive and developmentally appropriate and
relevant norms, procedures, and supports to strengthen positive behavior and
celebrate success.
2B—4: Create and maintain a climate where students feel a sense of belonging
and responsibility for their own and one another’s learning and well-being.
2B-5: Implement trauma-informed practices and developmentally appropriate
positive behavioral interventions and supports that apply restorative justice and
conflict resolution practices with individual students.
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Element

2B: Student Behavior

Evidence:

Element

Evidence Continued

Emerging

The teacher begins to
use knowledge of
students’
backgrounds to
establish high
expectations, norms,
and procedures for
individual and group
behavior.

Emerging

Students have an
awareness of
behavioral
expectations for
themselves and the
group.

Exploring

The teacher co-
creates
developmentally
appropriate norms,
procedures, and
supports for
respectful individual
and group conduct.

The teacher
recognizes the
underlying causes of
behavior, including
social-emotional
needs.

Exploring

Students provide
input on classroom
norms and align
actions to agreed-
upon norms.

Students respond to
individual behavioral
expectations and
provide information
regarding their needs.

Applying

The teacher models
and reinforces
evidence-based
practices that include
norms, procedures,
and supports for
respectful individual
and group conduct
and reflect the
cultural values of the
school community.

The teacher employs
culturally and
linguistically
responsive practices
that reflect, affirm,
and respect diversity
to support students’
sense of belonging

and well-haing

Applying

Students
demonstrate
respectful
interactions with their
teacher and peers.

Students increase
positive behavior
based on social-
emotional supports.

Integrating

The teacher
implements
evidence-based
practices to respond
to student behavior in
an instructive and
restorative manner.
The teacher reflects
an understanding of
the social-emotional
and developmental
needs of students.

The teacher
facilitates productive
interactions to create
a climate where
students take
responsibility for their
own and each other’s
well-haing

Integrating

Students
demonstrate the
skills necessary to
meet behavioral
standards. Students
take responsibility for
their own and their
own and each other’s
well-being.

Innovating

The teacher leads
and sustains a
system of collective
responsibility that
ensures students
take an active role in
upholding and
promoting positive
behavioral norms for
themselves and the
group.

Innovating

Students
demonstrate
ownership by self-
regulating their
actions and
supporting peers in
meeting shared
standards of
behavior.

2C. Organizational and Resource Management: Teachers organize and manage

learning structures, processes, resources, and supports in order to provide a safe and

productive learning environment in which each student can grow and thrive.

2C-1: Implement student-focused learning that is culturally and
linguistically responsive and sustaining when designing classroom and
school schedules, routines, procedures, and support systems.
2C-2: Organize available resources—time, instructional materials, physical
space, and people—within the classroom and across the school to maximize
conditions that support student learning and well-being.
2C-3: Coordinate logistics and resources needed to facilitate students’ in-
person and remote learning.
2C—4: Understand and implement health, safety, and emergency procedures
to ensure the collective and individual well-being of all students.
2C-5: Ensure that digital and physical spaces, along with materials, are

accessible to accommodate learning and support for students with

disabilities and to meet legal requirements.
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Element

2C: Organizational
and Resource
Management

Evidence:

Emerging

The teacher organizes
time, materials, and
space, focusing on
fundamental health
and safety
procedures.

The teacher
addresses the basics
of accessibility in
digital and physical
spaces.

Exploring

The teacher develops
strategies for
resource organization
across the
classroom, improving
support for in-person
and remote learning.

The teacher makes
learning
environments
accessible and safe
for all students.

Applying

The teacher manages
all resources and
coordinates logistics,
including classroom
schedules and
support personnel, to
ensure a safe,
productive, and
accessible learning
environment for all
students.

Integrating

The teacher
optimizes time,
materials, and space,
ensuring accessibility
and safety.

The teacher creates
inclusive
environments that
support all students,
accommodate
students with
exceptional needs,
and are conducive to
student interactions.

Innovating

The teacher leads
innovative practices
in managing
resources and
logistics.

The teacher develops
solutions to enhance
learning conditions
for all students,
including those with
exceptional needs.

Evidence Continued

Students utilize the
provided resources,
follow safety
procedures, and
engage with the
learning
environment's initial
setup.

Students contribute
to the organization of
their learning space,
provide feedback on
accessibility needs,
and take partin
safety practices.

Students consistently
utilize and navigate
the learning space
effectively, practicing
safety and
accessibility
protocols across
learning settings.

Students actively
maintain a safe and
accessible learning
environment, utilizing
resources efficiently
and supporting peers
in collaborative
learning settings.

Students self-
advocate and co-
develop solutions to
ensure inclusivity.

Students contribute
to enhancing the
design of learning
environments and
interactions.

2D. Inclusive Environment: Teachers build on students’ assets—students’ abilities and

talents, prior learning and peer and social group interactions, languages and cultures, and
family and community experiences—to ensure that students’ identities are included in

classroom interactions and future learning experiences.
2D-1: Recognize and understand students’ commonalities and differences in
order to facilitate experiences that enable each student to fully participate and

Element

2D: Inclusive
Environment

Evidence:

grow.

2D-2: Anticipate student variability and provide appropriate guidance,
instruction, resources, and supports to enhance each student’s access to

challenging learning experiences.

2D-3: Develop and sustain opportunities for students to reflect on, cultivate, and
practice social-emotional skills in ways that are developmentally appropriate and
culturally and linguistically responsive and sustaining, to optimize equitable

academic learning experiences.
2D-4: Support students in learning and practicing ways to express thoughtful and
respectful feedback and opinions about others’ learning and well-being as well as

their own.

Emerging

The teacher begins to
understand the value
of identifying and
incorporating
students' assets,
prior learning, and
cultural backgrounds
into classroom
activities.

Exploring

The teacher
enhances their use of
students’ diverse
cultural
backgrounds,
abilities, and assets
by integrating these
elements into
learning activities.

The teacher develops
opportunities for
students to practice
social-emotional
skills in
developmentally
appropriate ways.

Applying

The teacher
consistently
implements learning
experiences that
leverage students’
diverse cultures,
abilities, and assets.

The teacher fosters
an environment
where students can
reflect on, cultivate,
and practice social-
emotional skills.

Integrating

The teacher
anticipates variability
and tailors learning
opportunities to each
student’s unique
assets, ensuring
those experiences
are accessible and
challenging.

The teacher supports
students in
expressing thoughtful
and respectful
feedback.

Innovating

The teacher leads
innovative practices
that integrate student
diversity, facilitating
experiences that are
culturally and
linguistically
sustaining.

The teacher co-
creates, develops,
and sustains
opportunities that
showcase and utilize
student assets.
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Element

Evidence Continued

Emerging

Students share their
personal and cultural
backgrounds.

Exploring

Students actively
engage in learning
activities that are
informed and
enriched by their
diverse cultural
backgrounds and
personal abilities,

Students
occasionally practice
social-emotional
skills during peer
activities.

Applying

Students utilize their
diverse assets and
experiences to enrich
their learning,
consistently engaging
in learning activities
and interactions,
promoting social-
emotional growth.

Integrating

Students actively
participate in
accessible and
challenging learning
activities.

Students actively
provide and receive
thoughtful and

respectful feedback,

fostering a
collaborative and
inclusive learning
environment

Innovating

Students regularly
contribute to learning
experiences honoring
their and classmates’
cultural and linguistic
diversity.

Students co-create
and engage in
opportunities that
showcase their
unique assets,
enhancing the
learning environment
for themselves and
their peers.

Standard #3: Understanding and Organizing Subject Matter for Student Learning: Teachers
integrate content, processes, materials, and resources into coherent, culturally relevant, and equitable

curricula that engages and challenges students to develop the academic and social-emotional knowledge
and skills required to become competent and resourceful learners.

3A. Knowledge of Subject Matter and Pedagogy: Teachers identify, organize,
and teach key concepts, underlying themes, and relationships that address pre-K—12
state content standards and local subject- and grade-level expectations, and also
promote students’ social-emotional and language development.

and curriculum frameworks.

e 3A-1: Explicitly address content and instructional strategies outlined in
pre-K—12 state-adopted standards, curriculum frameworks, and
technology guidelines.

e 3A-2: Integrate content-based curriculum, resources, and evidence-based
teaching practices with culturally and linguistically responsive and
sustaining learning experiences that promote student learning.

e 3A-3: Apply their knowledge of subject matter concepts, themes, diverse
perspectives, and relationships to broaden and deepen each student’s
academic and social-emotional learning.

e 3A-4: Arrange subject matter and skills into developmental sequences
that facilitate each student’s content learning, language acquisition, and
social-emotional development.

e 3A-5: Promote subject-specific language and literacy development for
all students by using California’s ELA/ELD Framework, ELA/Literacy
Standards, ELD Standards, English Learner Roadmap, and Preschool and
Transitional Kindergarten Learning Foundations for Language and
Literacy.
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Element

3A: Knowledge of
Subject Matter and
Pedagogy

Evidence:

Element

Evidence Continued

Emerging

The teacher
demonstrates a basic
understanding of
content standards,
curricular
frameworks, and
students' academic,
social-emotional,
and language
development.

Emerging

Students respond to
the content as
directed by the
teacher.

Exploring

The teacher identifies
key concepts,
themes, and
relationships within
standards while
learning about
students' strengths to
foster their
academic, social-
emotional, and
language
development.

Exploring

Students
demonstrate content,
language, and social-
emotional knowledge
and skills as directed
by the teacher.

Applying

The teacher
consistently
identifies, organizes,
and teaches key
concepts while
actively learning
about students’
assets to
intentionally promote
social-emotional and
language
development.

Applying

Students become
self-directed learners
who make
meaningful
connections and
apply their
knowledge and skills
to real-world
situations.

Integrating

The teacher
combines various
instructional
strategies,
assessments, and
student support
systems to teach key
concepts, underlying
themes, and
relationships that
foster holistic
student
development.

Integrating

Students recognize
and use their
strengths to create
meaningful
interdisciplinary
connections,
applying their
knowledge and skills
to real-world
contexts.

Innovating

The teacher
thoughtfully
implements
instructional
strategies,
assessments,
student support
systems, and
structures.

The teacher seeks
feedback to foster
diverse perspectives
and relationships,
enhancing student
learning.

Innovating

Students
intentionally and
systematically utilize
their strengths and
those of their peers to
promote learning and
social-emotional and
language
development

3B. Connecting Subject Matter to Real-World Contexts: Teachers engage students

in real-world applications and leverage students’ unique backgrounds, perspectives,

and cultural identities to make learning authentic, relevant, and meaningful.

3B-1: Prioritize students’ assets, experiences, and knowledge to design
meaningful pre-K—12 standards-based lessons that connect to practical and
relevant applications.
3B-2: Complement subject matter content with examples, current events, the
arts, and other resources that reflect culturally, racially, and linguistically
diverse experiences, people, settings, and themes to which students can relate.
3B-3: Review subject matter content, including examining sources of explicit
and implicit biases, and organize curriculum to promote understanding of and
respect for different experiences, perspectives, and circumstances.
3B—4: Design relevant activities and experiences in which students take an
active role in the direction and application of their learning.
3B-5: Incorporate digital literacy and citizenship into lessons, including
technical skills, privacy safeguards, and the ethical use of social media,
copyrighted materials, and artificial intelligence (AI).
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Element

3B: Connecting
Subject Matter to Real
World Contexts

Evidence:

Emerging

The teacher
demonstrates a basic
understanding of
involving students in
real-world
applications and
utilizing their unique
backgrounds,
perspectives, and
identities.

Exploring

The teacher
incorporates real-
world applications
and students’
backgrounds,
perspectives, and
identities into
learning experiences.

Applying

The teacher
consistently involves
students in real-
world applications.

The teacher leverages
their diverse
backgrounds,
perspectives, and
identities to ensure
authentic, relevant,
and meaningful
learning experiences.

Integrating

The teacher
combines culturally
and linguistically
responsive practices
to involve students in
real-world
applications,
leveraging their
diverse backgrounds,
perspectives, and
identities for an
enriched learning
experience.

Innovating

The teacher
enhances and
innovates the
learning experience
by incorporating
culturally and
linguistically
sustaining practices
to involve students in
authentic, real-world
applications.

Evidence Continued

Students respond to
teacher-directed
questions about the
content and their
personal
experiences.

Students respond to
teacher-directed
questions about their
interests and
experiences,
establishing
connections between
their experiences and
the content.

Students sometimes
link their identities
and experiences to
the content.

Students play an
active role in the
direction and
application of their
learning by
connecting their
experiences and
identities to the
content.

Students initiate an
active role in the
direction and
application of their
learningin
collaboration with
peers, connecting
their collective
experiences and
identities to the
content.

3C. Curriculum and Resources for Specific Students and Student Groups

Teachers design and implement content and resources that enable equitable access for
every learner, including those with more complex needs, to essential academic and
social-emotional concepts, to promote each learner’s growth.
3C-1: Prioritize and organize curricula at appropriate levels and make
necessary adjustments and accommodations, based on student data.
3C-2: Match accessible subject matter content, materials, and equipment to
rigorous, relevant, and developmentally appropriate learning sequences.
3C-3: Address the strengths and needs of students who require specific
academic, linguistic, social-emotional, and physical accommodations, to
provide equitable access to critical content.
3C—4: Focus on content and skill development goals outlined in formal

Element

3C: Curriculum and
Resources for
Specific Students and
Student Groups

Evidence:

learning plans for students with learning differences and disabilities.

3C-5: Use the California Practitioners’ Guide for Educating English Learners
with Disabilities and the California Dyslexia Guidelines to address the relevant
learning needs of specific individual students.
3C-6: Use the English language development standards, the English Learner
Roadmap, and levels of language acquisition to guide the selection and
organization of subject matter materials appropriate for individual English

learners.

Emerging

The teacher
demonstrates a basic
understanding of the
diverse range of
learners, including
their strengths,
assets, and needs.

Exploring

The teacher
sometimes uses
instruction and
resources to address
the assets, strengths,
and needs of student
groups in single
lessons.

Applying

The teacher
consistently tailors
instruction and
resources to address
the unique assets,
strengths, and needs
of student groups,
including those with
more complex
requirements,
fostering the growth
of each student.

Integrating

The teacher creates a
cohesive learning
environment that
provides equitable
access to content
and resources for all
learners, addressing
their strengths,
assets, and needs to
promote holistic
growth.

Innovating

The teacher
enhances the
learning experience
by incorporating
inclusive practices,
materials, and
resources involving
each student so they
develop into self-
directed learners who
access and engage
with curriculum and
peers.
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Element

Evidence Continued

Emerging

Students may
participate in
discussions and
activities with
teacher prompting.

Exploring

Students begin to
engage in
discussions and
activities with varying
levels of involvement,
relying on teacher
support and
guidance and starting
to build a sense of
belonging in the
classroom.

Students somewhat
acknowledge each
other’s identities and
backgrounds.

Applying

Students engage in
discussions and
activities with
moderate teacher
support and
guidance while
interacting with
diverse perspectives.

Integrating

Students consistently
engage in
discussions and
activities with limited
teacher support and
guidance while
promoting inclusivity.

Innovating

Students initiate
discussions and
activities, serve as
role models for
fostering inclusive
interactions, and
collaborate to create
a cohesive learning
community.

3D. Content and SKkills across Subjects: Teachers elevate learning experiences

enabling students to apply knowledge and skills across content areas to identify issues,
explore proposed solutions, and examine relevant, complex subject matter.
3D-1: Integrate key concepts, themes, and connections across subject matter

Element

3D: Content and Skills
across Subjects

Evidence:

Element

Evidence Continued

arcas.

3D-2: Establish linkages within and across disciplines and grade levels, using
student content standards and state curriculum frameworks.
3D-3: Extend students’ interests in learning new or challenging content with
inquiry-based learning experiences or projects focusing on real-world

applications.

3D—4: Empower students to work on areas for growth and learn new content by
integrating their interests with pre-K—12 subject matter and social-emotional

strengths.

3D-5: Provide materials and processes that enable students to learn and
practice career and social-emotional skills, such as self-reflection, decision-
making, creativity, critical thinking, and collaborative problem-solving.

Emerging

The teacher
demonstrates a basic
understanding of
enabling students to
apply knowledge and
skills across content
areas.

Emerging

Students may
demonstrate
foundational skills in
problem-solving and
collaboration across
content areas.

Exploring

The teacher utilizes
learning experiences
that enable students
to apply knowledge
and skills across
different subjects to
identify issues and
solutions.

Exploring

Students
demonstrate some
ability to make
connections,
consider problems
from multiple
perspectives,
collaborate with
peers, and explore
new concepts.

Applying

The teacher
consistently elevates
learning experiences
with targeted support
for students to apply
knowledge and skills
across content areas,
engage with the
subject matter, and
think critically across
disciplines to solve
problems.

Applying

Students
demonstrate critical
thinking by applying
knowledge,
transferring learning
between subjects,
approaching
problems from
multiple
perspectives, and
collaborating with
peers.

Integrating

The teacher fosters a
learning environment
where real-world
problems and new
learning extend
student critical
thinking through
reflection and
collaborative
problem-solving.

Integrating

Students
demonstrate critical
thinking by analyzing
subject matter,
connecting subjects,
and collaboratively
devising solutions to
complex problems.

Innovating

The teacher
cultivates learning
experiences beyond
traditional methods,
providing students
with the resources to
identify and solve
complex issues,
resulting in dynamic
learning
environments that
foster creativity,
innovation, and
interdisciplinary
understanding.
Innovating

Students
demonstrate critical
thinking and use
interdisciplinary
problem-solving to
generate new ideas to
solve complex, real-
world problems.




3E. Curriculum Materials and Resources: Teachers select, use, and adapt standards-
aligned instructional materials, evidence-based resources, and varied technologies to
increase content and social-emotional learning options that are accessible, equitable,
and culturally responsive and sustaining for each student.

e 3E-1: Employ the full range of materials, resources, and technologies provided
by the school and the district to support students in meeting individual and
collective learning goals.

e 3E-2: Select and use materials and tools that are needed for effective in-person
and remote learning experiences.

e 3E-3: Use specific materials, resources, and technologies to support

Element

3E: Curriculum
Materials and
Resources

Evidence:

differentiated student learning of the subject matter content and skills.
3E—4: Use learning materials and resources that reflect diverse cultures,
races/ethnicities, and languages to support socially and emotionally relevant

subject matter content and skills.

Emerging

The teacher
demonstrates a basic
understanding of
using standards-
aligned instructional
materials and
evidence-based
resources accessible
to some students.

Exploring

The teacher uses
instructional
resources that
consider the range of
learners to enhance
accessibility.

Applying

The teacher
consistently
chooses, utilizes, and
modifies standards-
aligned instructional
resources responsive
to students’ cultural
and linguistic
backgrounds and
social-emotional
needs.

Integrating

The teacher
combines a range of
standards-aligned
instructional
resources to promote
a cohesive and
inclusive learning
environment
responsive to each
student’s cultural,
linguistic, and social-
emotional learning
needs.

Innovating

The teacher
advances the
learning experience
by integrating
culturally and
linguistically
sustaining practices
and resources that
foster self-directed
learners who can
effectively utilize
diverse resources to
meet their content,
linguistic, and social-
emotional learning
needs.

Evidence Continued

Blank by design.

Students use
instructional
materials and begin
to make connections
between
instructional
resources and
learning outcomes.

Students make
connections between
instructional
resources, their
social-emotional
learning, and goals to
meet learning
outcomes.

Students make
connections to their
backgrounds,
achieve the learning
outcomes, and utilize
the instructional
resources to address
their content,
linguistic, and social-
emotional learning
needs.

Students are self-
directed learners who
utilize instructional
resources to meet
their content,
linguistic, and social-
emotional learning
needs.

Standard #4: Planning Instruction and Designing Learning Experiences for All Students: Teachers
set a purposeful direction for instruction and learning activities, intentionally planning and enacting
challenging and relevant learning experiences that foster each student’s academic and social-emotional

development.

4A. Planning Instruction for Student Learning: Teachers shape instructional plans that
are informed by student goals, curriculum, evidence-based teaching strategies, materials,
and resources attuned to the broad range of students’ identities, prior knowledge, areas for
growth, and interests.
4A—1: Determine how they teach by considering what students need to learn in
order to meet expectations and goals.
4A-2: Consult pre-K—12 standards, frameworks, curriculum guides, and
professional sources to integrate effective instructional methods for students to
learn subject matter and social-emotional competencies.
4A-3: Structure written plans to articulate how activities and resources—e.g.,
teacher activities, general student activities, special accommodations, materials,
equipment—will be used to create targeted learning experiences to achieve
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student goals and learning outcomes.
4A—4: Collaborate with diverse groups of colleagues to identify and recognize
barriers to equitable access to effective instruction and determine remedies—for
individuals and student groups—to include in instructional plans.
4A-5: Review instructional plans after teaching, comparing intended and realized
student experiences, instruction, and student learning outcomes, to determine
areas of success as well as areas where revising and reteaching may be needed.

Element Emerging Exploring Applying Integrating Innovating
4A: Planning The teacher The teacher The teacher The teacher The teacher
Instruction for understands the sometimes uses consistently combines advances
Student Learning necessity to tailor students’ leverages students’ instructional instructional
instructional plans backgrounds and diverse backgrounds, | strategies, planning by
Evidence: according to student | experiences when prior knowledge, and | assessment incorporating
goals, curriculum, planning lessons, individual methods, and student-centered
evidence-based utilizing appropriate experiences to craft student support practices, materials,
strategies, materials, | resources and instructional plans systems to develop a | and resources,
resources, and strategies. tailored to their thorough fostering continuous
student diversity. strengths, assets, instructional plan improvementin
and learning needs. rooted in students’ support of each
goals, strengths, student’s learning.
assets, and learning
needs.
4B. Designing and Developing Instruction for Student Learning: Teachers use varied
instructional practices to craft effective learning experiences focused on the students they
serve and the curriculum they teach.

e 4B-1: Consider subject-matter expectations, student identities and interests,
student data, social-emotional development goals, curriculum plans, and resources
to structure learning activities and to design instruction that enables individual
students and student groups to progress.

e 4B-2: Vary the types of instructional and teaching strategies used, to maximize
student engagement in learning, and present opportunities for students to practice
different ways of learning.

e 4B-3: Sequence short-term and long-term instruction and support to reflect
student learning goals, district and school priorities, subject-matter curricula, and
social-emotional development.

e 4B—4: Cross-check the alignment of curriculum, instruction, assessment, and
professional practice.

e 4B-5: Deliberately incorporate culturally and linguistically responsive and
sustaining teaching and learning experiences into instruction that actively supports
student agency.

Element Emerging Exploring Applying Integrating Innovating
4B: Designing and The teacher plans The teacher employs | The teacher The teacher The teacher expands,
Developing individual lessons, instructional consistently combines and refines | synthesizes, and

Instruction for
Student Learning

Evidence:

selecting
instructional
practices and
curricular resources
suitable for the grade
or subject matter.

practices and
curricular resources
to meet the needs of
diverse students.

leverages a range of
culturally and
linguistically
responsive
instructional
practices and
curricular resources
in ongoing planning
and learning
experiences for each
student.

awide array of
culturally and
linguistically
responsive
instructional
practices and
curricular resources
into ongoing planning
to leverage each
student’s strengths,
assets, and
backgrounds.

designs culturally
and linguistically
sustaining
instructional
practices and
curricular resources
to foster student-
centered learning
experiences.
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4C. Facilitating Instruction for Student Learning: Teachers advance student learning
by employing varied instructional strategies and supports that help build students’

knowledge and skills and that facilitate student engagement, well-being, and efficacy.
4C-1: Teach and reteach key concepts and skills so that each student has
opportunities to engage meaningfully in learning and reach identified goals.
4C-2: Use curricular and instructional plans to initiate teaching, and adjust
their practice to refocus instruction, based on students’ engagement, interests,
strengths, and needs.
4C=3: Facilitate self-directed learning, teacher-student interactions, and
collaborative group experiences that build students’ responsibility for their

Element

AC: Facilitating
Instruction for
Student Learning

Evidence

learning.

4C—4: Provide students with a variety of ways to demonstrate their learning.
4C-5: Conduct and support productive student learning experiences that are
offered in-person or remotely.

Emerging

The teacher
understands the
need to use
instructional
strategies that build
on students’
knowledge and skills
to advance their
learning.

Exploring

The teacher
sometimes employs
instructional
strategies that build
on students’

knowledge and skills.

Applying

The teacher employs
a range of culturally
and linguistically
responsive strategies
to monitor and adjust
instruction in
response to students’
knowledge, skills,
well-being, and
SUCCESS.

Integrating

The teacher uses a
combination of
culturally and
linguistically
responsive strategies
and assessments to
monitor and adjust to
students’
demonstrated
learning strengths,
assets, and needs.

Innovating

The teacher
enhances the
learning experience
by incorporating
culturally and
linguistically
sustaining student-
centered practices,
materials, and
resources that are
engaging and provide
a variety of ways for
students to
demonstrate their
learning.

Evidence Continued

Students know the
learning objectives
and make partial

connections to the
learning materials.

Students understand
the learning
objectives and may
connect the learning
materials to their
experiences.

Students connect the
new learning with
their goals,
recognizing their
strengths, assets,
and areas for growth.

Students consistently
establish
connections between
the learning
objectives, activities,
materials, and their
authentic application
of the new learning.

Students are self-
directed learners who
actively shape their
instructional
experiences and that
of their peers based
on learning
objectives, personal
goals, strengths, and
assets.

4D. Adapting Instruction for Student Learning: Teachers vary their instructional

practices to differentiate the kinds of student learning activities and levels of support
needed to address the breadth of students’ identified assets and needs.
4D-1: Modify and scaffold instruction, based on evidence-based principles of
learning and development.
4D-2: Group and regroup students in ways that promote academic and social-
emotional development.
4D-3: Build flexible pathways, processes, and interventions for student
engagement that are inclusive and that support student success.
4D—4: Determine what content, skills, instructional strategies, and learning
experiences must be adjusted so that each learner progresses, paying particular
attention to students with disabilities, students with Individualized Education
Programs (IEPs), high-achieving students, and English learners.
4D-5: Differentiate and individualize learning experiences to engage and
challenge learners who have mastered content.
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Element

4D: Adapting
Instruction for
Student Learning

Evidence:

Element

Evidence Continued

Emerging

The teacher plans
learning activities
that address
students’ assets,
strengths, and needs.

Emerging

Students depend on
the teacher to
respond to the
curriculum and may
demonstrate
knowledge of the
learning goals.

Exploring

The teacher employs
instructional
practices that are
modified and
scaffolded to
leverage students’
assets and strengths
and meet their
needs.

Exploring

Students may engage
with the curriculum,
demaonstrating an
understanding of
learning goals and
ask for help when
encountering
learning obstacles.

Applying

The teacher
consistently reflects
on instructional
practices and adapts
the levels of support
to address students’
assets, strengths,
and needs effectively.

Applying

Students begin to
share responsibility
with the teacher and
their peers to select
and implement
learned strategies to
demonstrate
progress toward
learning goals.

Integrating

The teacher
combines various
instructional
strategies and
assessment methods
to inform targeted
support to meet the
students’ assets,
strengths, and needs.

Integrating

Students share
responsibility with
the teacher and their
peers to leverage
their identities,
strengths, interests,
and assets to select
and implement
strategies to
demonstrate
progress in short- and
long-term learning
goals.

Innovating

The teacher extends
the learning
experience by
incorporating flexible
and inclusive
pathways, processes,
and interventions
that maximize
student engagement.

Innovating

Students are self-
directed learners who
actively shape their
instructional
experiences and that
of their peers based
on learning
objectives, personal
goals, strengths, and
assets.

Standard #5: Assessing Students for Learning: Teachers employ equitable assessment practices to
help identify students’ interests and abilities, to reveal what they know and can do, and to determine what
students need to learn. Teachers use varied assessment information to advance and monitor student
progress as well as to guide their own and students’ actions to improve learning experiences and

outcomes.

5A. Understanding and Using Assessments: Teachers understand different assessment

types and purposes and use multiple methods of assessing students to intentionally
collect, analyze, and interpret information directed toward supporting each student’s
achievement and well-being.
5A-1: Deepen and refine their knowledge and understanding of various
performance tasks and assessments—diagnostic, formative, and summative—
and focus on the information that these assessments provide, along with how
it is used in their classroom, school, and district.
5A-2: Administer assessments that fit specific purposes aligned to acquiring
relevant and useful information about the knowledge, skills, abilities, and
interests of individual students and student groups.
5A-3: Informally assess students’ application of academic and social-
emotional content and skills, based on consistent interactions with students.
5A—4: Incorporate developmentally appropriate student self-assessment, using
supports, (e.g., reflections, rubrics, graphic organizers, learning targets, and
success criteria) to guide students.
5A-5: Use bias-free and culturally and linguistically responsive assessments

that best help students reach learning and social-emotional goals.

5A-6: Support student agency by providing options for students to
demonstrate their understanding of pre-K—12 standards and subject matter.
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Element

5A: Understanding and
Using Assessments

Evidence:

Element

Evidence Continued

Emerging

The teacher develops
basic knowledge of
assessment types,
administers required
assessments, and
provides feedback to
students.

Emerging

Blank by design.

Exploring

The teacher expands
the use of
performance tasks,
aligns assessments
to learning
outcomes, and
informally assesses
academic and
social-emotional
skills.

Exploring

Students receive
information on
knowledge, skills,
abilities, and
interests.

Applying

The teacher uses
multiple aligned
methods to assess
individual and group
learning,
incorporates student
self-assessment, and
selects bias-free,
equitable, and
culturally and
linguistically
responsive
assessments.

Applying

Students self-assess
using supports.

Students have
options to
demonstrate
understanding.

Integrating

The teacher
strategically designs
assessments for
comprehensive data,
empowers student
self-assessment, and
consistently selects
equitable and
unbiased
assessments
responsive to all
students' needs.

Integrating

Students skillfully
self-assess and
demonstrate learning
in diverse ways.

Innovating

The teacher
collaborates in
schoolwide
assessment design
and refinement.

The teacher
implements
innovative strategies
for deeper insights.

The teacher models
effective use of self-
assessment and
student agency.

The teacher
advocates for bias-
free, equitable, and
culturally and
linguistically
responsive
assessments.
Innovating

Students are
empowered to be
partners in
assessment.

Students have a
voice and choice in
innovative
assessment
methods.

Students engage in
highly effective self-
assessments.

SB. Interpreting and Using Assessment Data to Inform Student Learning:

Teachers apply varied data sources to access meaningful information for planning
and differentiating student learning experiences, determining developmentally
appropriate instructional practices, and improving processes that equitably guide
the growth of each student’s academic and social-emotional learning.
5B-1: Systematically check for student understanding, through observation,
analysis of student work, and use of student questions and feedback, to revise
curricular and instructional plans.
5B-2: Draw on multiple sources of information to design and implement equitable
and accountable reporting and grading practices that reflect student learning.
5B-3: Disaggregate summative, formative, and perception data to create student
learning experiences that are specific and differentiated for each learner, in order
to meet identified goals.
5B—4: Examine and interpret student performance data to develop and implement
equitable and culturally and linguistically responsive plans for student learning.
5B-5: Use technology-enhanced resources and programs that extend capacity to
monitor and document student progress accurately and equitably.
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Element

5B: Interpreting and
Using Assessment
Data to Inform Student
Learning

Evidence:

Emerging

The teacher checks
for understanding,
makes basic
adjustments, and
follows established
grading practices.

The teacher provides
student feedback
based on
understanding
checks.

Exploring

The teacher
systematically
checks for
understanding,
explores equitable
grading practices,
uses data to
differentiate
instruction, and
explores the use of
technology for
progress monitoring.

Applying

The teacher uses
multiple data
sources to
differentiate
instruction,
implements
equitable grading and
reporting practices,
develops culturally
and linguistically
responsive learning
plans, and uses
technology to
monitor student
progress.

The teacher

for targeted learning

forenhanced

Integrating
integrates varied data

experiences,
collaborates with
colleagues on
equitable grading and
differentiated
learning plans, and
leverages technology

monitoring of student
progress.

Innovating

The teacher
collaborates in
schoolwide data
analysis for equitable
planning, advocates
for culturally and
linguistically
responsive grading
and reporting
practices, models
data-driven,
differentiated
planning, and
strategically
leverages technology
for monitoring
student progress.

S5C. Communication of Assessment and Data: Teachers engage with students, families, and

guardians, along with other teachers and specialists, to share student strengths and areas of
improvement gathered from assessments and reach common understanding about how to
apply the information to support improvement goals and student progress.
5C-1: Involve students in developmentally appropriate self-assessment, goal
setting, and monitoring of progress, and provide students with options to revise
work and demonstrate growth.
5C-2: Engage students, in developmentally appropriate ways, in discussing the
assessments they take—what the assessments are, why they are important, formats
and directions, how data are used, and, specifically, the ways that the assessment
results affect them individually.
5C-3: Facilitate conversations and reflections with students, families, and
guardians regarding students’ areas of strength and opportunities for growth.
5C—4: Collaborate with specialists to accurately interpret assessment results that
apply to the broad range of students with exceptional needs, as well as to
accelerated students, multilingual learners, and students who have targeted

learning plans.

5C-5: Articulate goals and working agreements with peers for collecting and
exchanging student data that comply with laws and policies related to recording
and sharing student information, data access and privacy, and individual and

group reporting.

Element

Emerging

Assessment Data

Evidence:

5C: Communication of

students in basic
goal-setting,
discusses
assessments with

and guardians.

with data-sharing
laws and policies.

The teacher involves

students, and shares
results with families

The teacher complies

Exploring

The teacher explores
student self-
assessmentand
goal-setting. The
teacher facilitates
conversations about
strengths and
opportunities for

families, and
guardians.

The teacher
collaborates with
specialists and peers

diverse learners.
The teacher complies

with data-sharing
laws and policies.

growth with students,

to interpret results for

Applying

The teacher involves
students in self-
assessmentand
goal-setting, provides
options to revise
work and
demanstrate growth,
engages studentsin
understanding
assessment results,
and communicates
regularly with
families and
guardians.

The teacher works
with specialists and
peers to support all
learners.

The teacher complies
with data-sharing
laws and policies.

Integrating

The teacher
empowers students
to own their learning
through self-
assessment and
goal-setting.

The teacher
facilitates students’
deep understanding
of assessment data
and its impact.

The teacher
collaborates
extensively with
specialists, peers,
families, and
guardians.

The teacher complies
with data-sharing
laws and policies.

Innovating

The teacher
collaborates in
schoolwide efforts in
student-driven
assessment,
employs effective
strategies to
communicate
results, and builds
strong partnerships
with specialists,
peers, families, and
guardians to support
student growth.

The teacher
advocates for the
ethical use of data.
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Element

Emerging

Evidence Continued

Blank by design

Exploring

Students begin self-
assessment,
identifying strengths

Applying

Students
consistently self-
assess, set goals,

Integrating

Students partner with
their teacher to
identify their learning

Innovating

Students
communicate the
meaning of their

and opportunities for | and demonstrate needs based on assessment results

growth, and setting
goals.

growth.

assessment data.

with their teachers,
families, and
guardians.

SD. Assessment for Continuous Improvement: Teachers, individually and

collaboratively, evaluate and improve assessment methods to ensure equitable access,
opportunities, resources, and outcomes for student learning and growth.
5D-1: Apply a variety of methods, including using digital tools, to collect feedback,

organize and analyze multiple data sources, and maintain ongoing and comprehensive

Element

5D: Assessment for
Continuous
Improvement

Evidence:

records of group and individual progress over time.

5D-2: Use performance and perception data, along with student and professional
expectations and standards, to guide, monitor, support, and improve curriculum,
instruction, and student learning.
5D-3: Collaborate with colleagues to foster conditions in which assessment data are
used to create a comprehensive and balanced assessment system at the classroom,
school, and district levels.
5D—4: Work with peers to structure data analysis routines to reflect on and collaborate
on ways to implement appropriate and effective use of assessments to achieve
equitable outcomes.
5D-5: Work with school and district leaders and with families, guardians, and
caregivers to gather information about patterns of student performance, especially
performance of historically under-resourced students, to inform priorities for equitable
academic and social-emotional resource allocations.

Emerging

The teacher utilizes
basic methods to
collect and analyze
progress data to
guide curricular
choices.

Exploring

The teacher employs
a variety of methods,
including digital
tools, to collect and
analyze progress
data and feedback to
monitor and improve
learning.

Applying

The teacher
leverages a variety of
methods and data
sources to construct
comprehensive
records of student
progress.

The teacher
collaborates with
other professionals
to analyze data to
promote equitable
outcomes.

Integrating

The teacher
collaborates with
other professionals
to create balanced,
equitable
assessment systems
and engage in
comprehensive data
analysis to address
learning needs and
guide the allocation
of resources.

The teacher
leverages digital tools
to monitor and report
progress to leaders,
families, and
guardians.

Innovating

The teacher
promotes a
schoolwide data
culture of continuous
improvement.

The teacher
advocates alongside
families and
guardians for equity-
focused refinements
to the instructional
program based on
assessment data.

The teacher
empowers families
and guardians to be
data partners.

Standard #6: Developing as a Professional Educator: Teachers develop as effective and caring

professional educators by engaging in relevant and high-quality professional learning experiences that
increase their teaching capacities, leadership development, and personal well-being. Doing so enables
teachers to support each student to learn and thrive.

6A Reflection on Practice: Teachers continuously examine and evaluate their own practice

to intentionally use new understandings and perspectives as opportunities for professional

growth and effectiveness.

6A—1: Reflect on and analyze their teaching practice and their own social-
emotional competencies and how these teacher capacities contribute to each
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student’s learning and well-being.
6A—2: Develop and deepen the skills necessary to sustain ongoing reflection and
self-awareness of strengths and areas for growth.

Element

6A: Reflection on
Practice

Evidence:

6A-3: Analyze their instructional successes and dilemmas to create next steps.
6A—4: Examine their personal attitudes and biases to understand how these
influence equitable and culturally responsive and sustaining student learning and
performance outcomes.
6A-5: Reflect on their personal code of ethics, which guides how they teach
historically and persistently underserved students.

Emerging

The teacher
understands the
importance of
reflection on
teaching practice
and their social-
emotional
competencies and is
developing skills for
ongoing reflection.

Exploring

The teacher reflects
on practice and
competencies,
identifying strengths

and areas for growth.

The teacher
considers their
impact on student
learning.

Applying

The teacher
consistently reflects
on practice, social-
emotional
competencies, and
impact on each
student's learning
and well-being.

The teacher analyzes
successes and
challenges to
determine next
steps.

The teacher
examines personal
attitudes and biases.

Integrating

The teacher engages
in ongoing, in-depth
reflection to improve
practice and
effectiveness.

The teacher carefully
examines how their
biases influence
student outcomes.

The teacher reflects
on personal ethics
related to
underserved
students.

Innovating

The teacher models
highly effective,
consistent reflective
practice, supports
colleaguesin
developing reflective
skills, leads efforts to
examine and address
biases, and
exemplifies a strong
personal code of
ethics to guide
equitable teaching.

6B. Focused Professional Learning: Teachers amplify their expertise with ongoing
professional learning experiences that address subject-matter content, instruction and
assessment, social-emotional support, and equitable practices, that enable each student—
including historically and persistently underserved students—to reach identified goals.
6B—1: Use reflection and feedback to create professional goals, at each stage
of their careers, that are challenging and relevant to continuous growth as an

educator.

6B-2: Engage in professional learning, focused on current, evidence-based
content and pedagogy, offered through the county, district, school or by
outside agencies.
6B-3: Choose professional learning opportunities and experiences that
incorporate relevant, active, and ongoing learning and that address the need to
ensure that every student makes progress.
6B—4: Establish peer-to-peer learning that capitalizes on observation and
feedback designed to bolster their own and other educators’ improvement in

key areas.

6B-5: Deepen their cultural responsiveness and anti-bias capabilities by
appropriately using approaches and tools that build on students’ backgrounds,
interests, and experiences and that positively affect students’ learning and

well-being.
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Element

Emerging

6B: Focused
Professional Learning

Evidence

The teacher uses the
CSTP to set basic
professional goals
based on limited
reflection and
feedback. The
teacher participates
in required
professional
learning.

Exploring

The teacher uses the
CSTP, reflection, and
feedback to create
relevant professional
goals.

The teacher engages
in professional
learning focused on
evidence-based
content and
pedagogy.

Applying

The teacher uses the
CSTP and feedback
to set challenging
goals aligned with
continuous growth
needs.

The teacher chooses
active, ongoing
learning experiences
that support progress
for every student and
begins collaborative
learning among
peers.

Integrating

The teacher uses the
CSTP, reflection, and
feedback to set
strategic goals for
improvement.

The teacher engages
in targeted peer
observation and
feedback.

The teacher pursues
professional learning
to deepen cultural
and linguistic
responsiveness and
anti-bias capabilities.

Innovating

The teacher models
continuous growth
and strategic goal-
setting using the
CSTPR.

The teacher helps
shape professional
learning offerings to
meet student needs.

The teacher
consistently applies
culturally and
linguistically
sustaining practices
and anti-bias
approaches.

The teacher leads
peer learning
initiatives.

6C. Collaboration with Colleagues: Teachers collaborate with colleagues in developing a

common understanding of effective practices for students’ academic and social-emotional
development. This common understanding informs teaching and supports practices that meet
students’ diverse learning interests, strengths, and needs.
6C—1: Commit to making their practices more transparent by working with
colleagues to set clear purposes, goals, and working agreements that support
sharing their practices and that result in a safe and supportive environment.
6C-2: Invite feedback from colleagues, mentors, and supervisors and, after
considering that feedback, apply what they have learned to strengthen teaching
effectiveness and student learning experiences.
6C-3: Accept personal responsibility for upholding professional standards and
improving student learning outcomes, and support colleagues in being similarly

accountable.

6C—4: Co-develop and sustain a community of practice that promotes professional
growth and support around mutually agreed-upon student learning goals and

outcomes.

6C-5: Interact with peers, administrators, learning specialists, counselors,
paraeducators, and other staff members to develop their expertise in working with
the diverse learning needs, interests, and strengths of all students.

Element

Emerging

6C: Collaboration with
Colleagues

Evidence:

The teacher engages
in limited
collaboration with
colleagues and
infrequently seeks
out or applies
feedback.

Exploring

The teacher works
with colleagues to
begin sharing
practices in a safe
environment.

The teacher is open
to receiving and
applying feedback
from others.

Applying

The teacher
proactively
collaborates to share
effective practices.

The teacher invites
and acts on
feedback.

The teacher takes
responsibility for
upholding standards
and improving
student outcomes.

The teacher co-
develops
communities of
practice.

Integrating

The teacher
facilitates highly
effective
communities of
practice focused on
agreed-upon student
learning goals.

The teacher
consistently interacts
with a range of staff
to develop expertise
in diverse learning
needs.

Innovating

The teacher builds a
strong culture of
collaboration,
sharing practices,
and collective
responsibility for
student learning.

The teacher leads
interactions with a
range of staff to
leverage diverse
expertise.
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6D. Collaboration with Families, Guardians, and the Community: Teachers collaborate

with families, guardians, and community partners to develop and use a common language,
strategies, and communication around in-school and out-of-school learning experiences and to
align services and initiatives that affect each student’s growth and well-being.

e 6D-1: Engage in experiences where they respectfully listen to and learn from
families, guardians, and community partners about the diverse assets and needs in the
communities represented by their students.

e 6D-2: Work with families, guardians, and community partners to identify local
academic and social-emotional support services, including trauma, health, and mental
health resources, that can be directed toward improving the well-being of students.

e 6D-3: Participate, with families, guardians, local education agencies, and community
partners, in efforts to coordinate in-school and out-of-school care, learning, and
enrichment opportunities.

e 6D—4: Support school relationships with universities and businesses to create
extended learning opportunities and to get updated information about what students
need to know and be able to do, upon graduation, for college and career success.

e 6D-5: Participate in the development of formal learning plans, student study teams,
Individualized Education Programs (IEPs), and support plans that provide insights
from each teacher’s area of instructional expertise to help ensure that specialized
instructional supports for students are authentic and meaningful.

Element

6D: Collaboration with
Families, Guardians,
and the Community

Evidence:

Emerging

The teacher listens to
families, guardians,
and community
partners.

Exploring

The teacher learns
about community
assets and needs
and begins
identifying support
services with families
and partners.

Applying

The teacher
consistently engages
with families,
guardians, and
partners to
understand assets
and needs.

The teacher supparts
coordinating
services, learning
experiences, and
enrichment
opportunities.

The teacher supports
school, family, and
community
partnerships.

Integrating

The teacher
facilitates regular, in-
depth collaboration
with a range of

educational partners.

The teacher aligns in-
school and out-of-
school services and
enrichment.

The teacher
participates in
developing
meaningful,
specialized learning
plans.

Innovating

The teacher
establishes systems
for ongoing
community
engagement and
coordination.

The teacher ensures
learning plans
incorporate insights
from all relevant
experts.

The teacher
advocates for
resources and
partnerships to
support student
growth and well-
being.

6E. Ethical Conduct and Professional Responsibilities: Teachers demonstrate honesty,

trustworthiness, and integrity in their professional behavior and decision-making as they
conduct their responsibilities with a focus on each student’s learning and well-being.
e 6E-1: Perform non-instructional (or adjunct) duties in accordance with school and

district guidelines, policies, contracts, and other applicable expectations

e 6E-2: Interact respectfully and supportively with students, colleagues, families,
guardians, and community members inside and outside the classroom.

e 6E-3: Understand and comply with relevant laws and policies related to students’
rights and responsibilities; reporting mandates for students’ learning, behavior, health,
and safety; and confidentiality protections for students, staff, and families.

e 6E—4: Implement legal imperatives that address each student’s learning requirements
by making accommodations and modifications, especially for students with
disabilities and those with targeted goals.

e 6E-5: Follow guidelines for the legal, social, and ethical use of technology with
students and all members of the school community.
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Element

6E: Ethical Conduct
and Professional
Responsibilities

Evidence:

Emerging
The teacher performs
duties as directed.

The teacher interacts
respectfully with
students and adults.

The teacher learns
and complies with
laws protecting
student rights and
safety, including the
legal and ethical use
of technology.

Exploring
The teacher performs
all required duties.

The teacher interacts
respectfully and
supportively with the
school community.

The teacher complies
with laws protecting
student rights and
safety, including the
legal and ethical use
of technology.

Applying

The teacher
proficiently performs
duties.

The teacher
consistently
demonstrates
respectful
interactions.

The teacher
collaboratively
implements
individualized
accommodations
and modifications.

The teacher complies
with laws protecting
student rights and
safety, including the
legal and ethical use
of technology.

Integrating

The teacher models
ethical behavior,
integrity, and
professionalism in all
interactions.

The teacher models
the implementation
of accommeodations
and modifications.

The teacher
proactively supports
others in
understanding and
adhering to laws,
policies, and
responsibilities,
including the legal
and ethical use of
technology.

Innovating

The teacher supports
others to
demaonstrate the
highest ethics,
integrity, and
professionalism
standards.

The teacher supports
others to personalize
accommodations
and modifications.

The teacher
advocates for
students’ rights and
needs.

The teacher
collaborates to
strengthen policies
and practices,
including legal and
ethical use of
technology.

6F. Activating Access and Equity: Teachers strive to eradicate barriers to student access,

engagement, opportunities and positive outcomes by acting with integrity and fairness so that
every student has the quality experience necessary to learn and thrive.

evidence and available research.

6F—1: Acknowledge their own explicit and implicit biases and learn practices to
eliminate biases that disadvantage students on the basis of their identities and lived
experiences or those of their families.

6F-2: Identify and address systemic biases that derive from economic, social-
emotional, racial, religious, linguistic, cultural, physical, cognitive, gender-based, or
other sources of educational disadvantage or discrimination.
6F-3: Promote equitable outcomes for students, based on relevant and accurate

6F—4: Develop a climate of trust, engagement, mutual respect, and honest

communication, within the classroom, school, district, and community, to consistently
make fair and equitable decisions on behalf of each student.

6F-5: Advocate for equity and access in providing for students’ educational,

linguistic, cultural, social-emotional, legal, physical, and economic needs so that
every student can reach educational expectations and goals.

Element

6F: Activating Access
and Equity

Evidence:

Emerging

The teacher
acknowledges
personal biases and
recognizes some
systemic barriers.

The teacher reflects
on student data to
promote equitable
outcomes.

The teacher
understands the
need for a climate of
trust, respect, and
honest
communication to
make decisions for
students.

Exploring

The teacher begins to
address personal
biases as barriers to
eqguity and access.

The teacher uses
student data and
current research to
promote equitable
outcomes.

The teacher
establishes a climate
of trust, respect, and
honest
communication to
make decisions for
students.

Applying

The teacher engages
in practices to
minimize personal
and systemic biases
as barriers to equity
and access.

The teacher applies
student data and
currentresearch to
promote equitable
outcomes.

The teacher sustains
a climate of trust,
respect, and honest
communication to
make decisions for
students.

Integrating

The teacher
consistently works to
eliminate personal
and systemic biases.

The teacher
collaborates with
others to address
barriers to equity and
access.

The teacher
reinforces a climate
of trust by modeling
honest
communication to
make fair, equitable
decisions.

Collaborates with
others to integrate
research to promote
equitable outcomes.

Innovating

The teacher
collaboratively
addresses and
eliminates
educational
disadvantages and
discrimination with a
focus on equity.

The teacher
integrates research
to promote equitable
student outcomes.

The teacher builds
strong partnerships
to address systemic
barriers and create
structures for equity
in the classroom.
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6G. Personal Growth and Well-Being: Teachers cultivate and sustain personal motivation,

commitment, energy, and health by balancing continuous professional growth with their own
physical and emotional wellness.
6G-1: Engage in practices of self-care in order to mitigate stress, maximize well-
being, and meet the demands of their personal life and the teaching profession.

6G—2: Actively pursue professional learning and growth opportunities to improve
their quality of practice or to build expertise and experience to take on leadership

[ J
[ ]
[ ]
[ ]
Element
6G: Personal Growth
and Well-Being
Evidence:

roles.

6G-3: Cultivate positive and productive relationships with other school staff
members to create a climate of safety, trust, and respect that supports efficacy and

resilience.

6G—4: Add to and benefit from the broader knowledge base of the professional

community.

Emerging

The teacher is aware
of the need for basic
self-care practices.
The teacher
participates in
professional
learning.

The teacher
establishes
relationships with
school staff
members.

Exploring

The teacher engages
in intermittent self-
care to manage
stress and well-
being.

The teacher
participates in
professional learning
aligned with learning
goals.

The teacher builds
positive relationships
with school staff
members.

The teacher begins to
utilize the knowledge
base of the
professional
community.

Applying

The teacher utilizes
self-care practices to
manage stress and
well-being.

The teacher selects
professional learning
to enhance teaching
practice.

The teacher
cultivates staff
relationships and
actively engages with
the professional
community.

Integrating

The teacher
consistently
balances self-care
with professional
demands.

The teacher actively
pursues professional
learning to
continually improve
practice and
leadership skills.

The teacher models
productive staff
relationships and
contributes to the
knowledge base of
the professional
community.

Innovating

The teacher models
effective self-care
and work-life
balance.

The teacher models a
growth mindset by
pursuing leadership
roles and
responsibilities.

The teacher
collaboratively
maintains a positive,
resilient staff culture.

The teacher
advances the
knowledge of the
profession through
educational
leadership.
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Liberty Union High School District
DROP-IN EVALUATION FORM

Educator Course Date

Evaluator Period Room Time

Drop-in Standards Observed:

Standard #1: Engaging and Supporting All Students in Learning
Supporting Evidence:

Area for growth:

Standard #2: Creating and Maintaining Effective Environments for Student Learning
Supporting Evidence:

Area for growth:

Standard #3: Understanding and Organizing Subject Matter for Student Learning:
Supporting Evidence:

Area for growth:

Standard #4: Planning Instruction and Designing Learning Experiences for All Students:
Supporting Evidence:

Area for growth:

Standard #5: Assessing Students for Learning:
Supporting Evidence:

Area for growth:
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LIBERTY UNION HIGH SCHOOL DISTRICT
INFORMAL OBSERVATION REPORT

Teacher: Class: Period: Room:
DATE OBSERVED: LENGTH OBSERVED:
LESSON TOPIC:

CLASSROOM OBSERVATION SUMMARY:

It is understood that in signing this Observation Report, the evaluatee’s acknowledges having seen
and/or discussed the report. The evaluatee’s signature does not necessarily imply agreement with the
conclusions of the evaluator. This document will be placed in your personnel file. You have ten
(10) workdays from receipt of this document to make any signed written comments you wish, which
will be attached to this document and placed in your personnel file.

Evaluatee’s Signature ~ Date Evaluators Signature Date
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LIBERTY UNION HIGH SCHOOL DISTRICT
PRE-OBSERVATION DATA SHEET FOR
FORMAL OBSERVATION

Teacher: Class: Period: Room:
DATE OBSERVED: LENGTH OBSERVED:
LESSON TOPIC:

What are the learning objectives/benchmarks of this lesson for students?

What related instructions will be given prior to this lesson?

How will you know the learning objectives/benchmarks of the lesson were achieved?

What will be the specific observable student behaviors that demonstrate that the students
have achieved the learning objective/benchmark of the lesson?

What will be the specific observable teaching strategies you will use to ensure that all
students achieve the learning objectives/benchmarks?

What related instruction will be given following this lesson?

Which of the following teaching standards do you wish to emphasize during the
observation? Circle the letter(s) and specific the specific element(s):

Engaging and Supporting All Students in Learning

Creating and Maintaining Effective Environments for Student Learning
Understanding and Organizing Subject Matter for Student Learning
Planning Instruction and Designing Learning Experiences for All Students
Assessing Students for Learning

Other (Specify)

o a0 o
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LIBERTY UNION HIGH SCHOOL DISTRICT
FORMAL OBSERVATION REPORT

Teacher: Class: Period: Room:
DATE OBSERVED: LENGTH OBSERVED:
LESSON TOPIC:

1. What learning objectives/benchmarks of the lesson were met?

2. What specific student behaviors demonstrated that they achieved the learning

objectives/benchmarks?

3. Which specific teacher strategies were implemented?

4. Which teacher designated teaching standards to be observed were accomplished?
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5. Classroom Observation Summary:

6. Administrator’s suggestions for future instruction.

It is understood that in signing this Observation Report, the evaluatee acknowledges having seen and
discussed the report. The evaluatee’s signature does not necessarily imply agreement with the
conclusions of the evaluator. This document will be placed in your personnel file. You have ten (10)
workdays from receipt of this document to make any signed written comments you wish, which will be
attached to this document and placed in your personnel file.

Evaluatee’s Signature Date

Evaluator’s Signature Date

xli1



CERTIFICATED EMPLOYEE INDEPENDENT EVALUATION ACTION RESEARCH

LIBERTY UNION HIGH SCHOOL DISTRICT

APPLICATION
Teacher: Location: Subject:
EVALUATOR: SCHOOL YEAR: DATE:
1%t Year Probationary Permanent Long Term Substitute
2" Year Probationary Temporary

EMPLOYEE’S CURRENT STATUS:

1. State the current Problem Statement that you have identified regarding student

learning: (e.g. Why are students scoring well compared to the district average on the quarterly common
assessments, but not scoring as well relatively on the CST’s or the AP exams?)

2. What data supports your problem statement? (e.g. CST scores, common assessment scores,
enrollment data, attendance date, disciplinary referral data, etc.)

3. Whatis your goal for this year in regards to your above problem statement? (e.g. 7 would

like to have at least 10 % of may students taking Spanish4 next year.)

4. List at least three (3) activities that you will engage in to achieve your above goal.

*
*
*

Plan approved / not approved on

If approved, identify three dates for follow-up meetings:

, ,and

Evaluatee

Date

Evaluator

Dat
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RECOMMENDATION:

Continue in employment with continuing professional growth
(Satisfactory Evaluation Exceeds Standards)

Continue in employment with improvement needed in some areas
(Satisfactory Evaluation Meets Standards)

Continue in employment with serious reservations. Immediate improvement required.
(Unsatisfactory Evaluation/Does Not Meet Standards)

Recommend termination of employment
(Unsatisfactory Evaluation/Does Not Meet Standards)

I have received a copy of this report and discussed it with the evaluator on

(Date)

Evaluatee’s signature does not necessarily imply agreement with the conclusions of the evaluator, only
that the process was completed. This document will be placed in your personnel file. You have ten (10)
work days from receipt of this document to make any signed written comments you wish, which will be
attached to this document and placed in your personnel file.

Evaluatee’s Signature Date
Evaluator’s Signature Date
Principal’s Signature Date
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LIBERTY UNION HIGH SCHOOL DISTRICT
CERTIFICATED EMPLOYEE SUMMARY EVALUATION

Teacher: Location: Subject:
Room:
EVALUATOR: SCHOOL YEAR: DATE:
EMPLOYEE’S CURRENT STATUS:
1% Year Probationary Permanent Long Term Substitute
2" Year Probationary Temporary
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Summary narrative shall address one or more of the following criteria:

Standard #1: Engaging and Supporting All Students in Learning: teachers apply knowledge about each
student to activate an approach to learning that strengthens and reinforces each student’s participation,

engagement, connection, and sense of belonging.

1A. Focus on Students: Teachers plan and implement a student-centered learning perspective that
frames diversity as an educational asset and supports each student in relevant and challenging experiences
that explore students’ identities and extend their learning.

1B. Knowledge of Students: Teachers elicit and solicit knowledge of each student’s assets and

needs, including cognitive, cultural and linguistic, social-emotional, and physical and developmental
capacities, in the service of increasing active engagement in learning.

1.C. Student Backgrounds and Gamily Engagement: Teachers meaningfully engage and form
partnerships with families, guardians, and caregivers in addressing each student’s learning needs, health,
and well-being and are responsive to the range of economic, social, cultural, linguistic, and community
factors that affect student development and learning.

1.D. Diversity and Equity: Teachers are responsive to students’ diverse experiences, cultures,
languages, identities, interests, strengths, and needs and apply evidence-based principles that
intentionally cultivate equitable access, opportunities, and positive outcomes for each student.

Evidence:
v

Areas for growth:

Summary narrative shall address one or more of the following criteria:

Standard #2: Creating and Maintaining Effective Environments for Student Learning: Teachers create and
uphold a safe, caring, and intellectually stimulating learning environment that affirms student agency, voice, identity,

and development and promotes equity and inclusivity.

2A. Learning Environment: Teachers create and uphold a safe, caring, and intellectually
stimulating learning environment that affirms student agency, voice, identity, and development and
promotes equity and inclusivity

2B. Student Behavior: Teachers communicate, model, practice, and sustain high standards of
individual and group behavior that reflect, affirm, and respect diversity, and facilitate productive
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interactions to maximize opportunities for each student to learn and thrive.
2C. Organizational and Resource Management: Teachers organize and manage learning
structures, processes, resources, and supports in order to provide a safe and productive learning
environment in which each student can grow and thrive.
2D. Inclusive Environment: Teachers build on students’ assets—students’ abilities and talents, prior
learning and peer and social group interactions, languages and cultures, and family and community
experiences—to ensure that students’ identities are included in classroom interactions and future
learning experiences.

Evidence:

v

Areas for growth:

Summary narrative shall address one or more of the following criteria:

Standard #3: Understanding and Organizing Subject Matter for Student Learning: Teachers integrate content,
processes, materials, and resources into coherent, culturally relevant, and equitable curricula that engages and
challenges students to develop the academic and social-emotional knowledge and skills required to become
competent and resourceful learners.

3A. Knowledge of Subject Matter and Pedagogy: Teachers identify, organize, and teach key
concepts, underlying themes, and relationships that address pre-K—12 state content standards
and local subject- and grade-level expectations, and also promote students’ social-emotional
and language development.
and curriculum frameworks
3B. Connecting Subject Matter to Real-World Contexts: Teachers engage students in real-
world applications and leverage students’ unique backgrounds, perspectives, and cultural identities
to make learning authentic, relevant, and meaningful.
3C. Curriculum and Resources for Specific Students and Student Groups Teachers design and
implement content and resources that enable equitable access for every learner, including those
with more complex needs, to essential academic and social-emotional concepts, to promote each
learner’s growth.
3D. Content and SKkills across Subjects: Teachers elevate learning experiences enabling students
to apply knowledge and skills across content areas to identify issues, explore proposed solutions,
and examine relevant, complex subject matter.
3E. Curriculum Materials and Resources: Teachers select, use, and adapt standards-aligned
instructional materials, evidence-based resources, and varied technologies to increase content and
social-emotional learning options that are accessible, equitable, and culturally responsive and
sustaining for each student.

Evidence:

v

Areas for growth:

Summary narrative shall address one or more of the following criteria:

Standard #4: Planning Instruction and Designing Learning Experiences for All Students: Teachers set a
purposeful direction for instruction and learning activities, intentionally planning and enacting challenging and
relevant learning experiences that foster each student’s academic and social-emotional development.

4A. Planning Instruction for Student Learning: Teachers shape instructional plans that are
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informed by student goals, curriculum, evidence-based teaching strategies, materials, and resources
attuned to the broad range of students’ identities, prior knowledge, areas for growth, and interests.
4B. Designing and Developing Instruction for Student Learning: Teachers use varied
instructional practices to craft effective learning experiences focused on the students they serve and
the curriculum they teach.

4C. Facilitating Instruction for Student Learning: Teachers advance student learning by
employing varied instructional strategies and supports that help build students’ knowledge and skills
and that facilitate student engagement, well-being, and efficacy.

4D. Adapting Instruction for Student Learning: Teachers vary their instructional practices to
differentiate the kinds of student learning activities and levels of support needed to address the
breadth of students’ identified assets and needs.

Evidence:

Areas for growth:

Summary narrative shall address one or more of the following criteria:

Standard #5: Assessing Students for Learning: Teachers employ equitable assessment practices to help identify
students’ interests and abilities, to reveal what they know and can do, and to determine what students need to learn.
Teachers use varied assessment information to advance and monitor student progress as well as to guide their own
and students’ actions to improve learning experiences and outcomes.

5A. Understanding and Using Assessments: Teachers understand different assessment types and
purposes and use multiple methods of assessing students to intentionally collect, analyze, and

interpret information directed toward supporting each student’s achievement and well-being.

SB. Interpreting and Using Assessment Data to Inform Student Learning: Teachers apply

varied data sources to access meaningful information for planning and differentiating student

learning experiences, determining developmentally appropriate instructional practices, and

improving processes that equitably guide the growth of each student’s academic and social—

emotional learning.

S5C. Communication of Assessment and Data: Teachers engage with students, families, and guardians,
along with other teachers and specialists, to share student strengths and areas of improvement gathered
from assessments and reach common understanding about how to apply the information to support
improvement goals and student progress. Using assessment data to establish learning goals and to plan,
differentiate, and modify instruction

SD. Assessment for Continuous Improvement: Teachers, individually and collaboratively, evaluate
and improve assessment methods to ensure equitable access, opportunities, resources, and outcomes for
student learning and growth.

Evidence:

Areas for growth:

Summary narrative shall address one or more of the following criteria:

Standard #6: Developing as a Professional Educator: Teachers develop as effective and caring professional
educators by engaging in relevant and high-quality professional learning experiences that increase their teaching
capacities, leadership development, and personal well-being. Doing so enables teachers to support each student to
learn and thrive.
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6A Reflection on Practice: Teachers continuously examine and evaluate their own practice to
intentionally use new understandings and perspectives as opportunities for professional growth and
effectiveness.

6B. Focused Professional Learning: Teachers amplify their expertise with ongoing professional
learning experiences that address subject-matter content, instruction and assessment, social—
emotional support, and equitable practices, that enable each student—including historically and
persistently underserved students—to reach identified goals.

6C. Collaboration with Colleagues: Teachers collaborate with colleagues in developing a common
understanding of effective practices for students’ academic and social-emotional development. This
common understanding informs teaching and supports practices that meet students’ diverse learning
interests, strengths, and needs.

6D. Collaboration with Families, Guardians, and the Community: Teachers collaborate with
families, guardians, and community partners to develop and use a common language, strategies, and
communication around in-school and out-of-school learning experiences and to align services and
initiatives that affect each student’s growth and well-being.

6E. Ethical Conduct and Professional Responsibilities: Teachers demonstrate honesty,
trustworthiness, and integrity in their professional behavior and decision-making as they conduct their
responsibilities with a focus on each student’s learning and well-being.

6F. Activating Access and Equity: Teachers strive to eradicate barriers to student access, engagement,
opportunities and positive outcomes by acting with integrity and fairness so that every student has the
quality experience necessary to learn and thrive.

6G. Personal Growth and Well-Being: Teachers cultivate and sustain personal motivation,
commitment, energy, and health by balancing continuous professional growth with their own physical
and emotional wellness.

Evidence:

v

Areas for growth:

v

SUMMARY COMMENTS:
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RECOMMENDATION:

Continue in employment with continuing professional growth
(Satisfactory Evaluation Exceeds Standards)

Continue in employment with improvement needed in some areas
(Satisfactory Evaluation Meets Standards)

Continue in employment with serious reservations. Immediate improvement required.
(Unsatisfactory Evaluation/Does Not Meet Standards)

Recommend termination of employment
(Unsatisfactory Evaluation/Does Not Meet Standards)

I have received a copy of this report and discussed it with the evaluator on

Date

Evaluatee’s signature does not necessarily imply agreement with the conclusions of the evaluator, only
that the process was completed. This document will be placed in your personnel file. You have ten (10)
workdays from receipt of this document to make any signed written comments you wish, which will be
attached to this document and placed in your personnel file.

Evaluatee’s Signature Date
Evaluator’s Signature Date
Principal’s Signature Date
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PEER ASSISTANCE REVIEW (PAR) PROGRAM ENROLLMENT

Member Volunteers for entry into PAR Yes No

Administration referral for entry into PAR Yes No
Evaluatee’s Signature Date
Evaluator’s Signature Date

Principal’s Signature Date
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INITIAL CONFERENCE FORM — COUNSELOR

Evaluatee Evaluator
Checklist
1 Unit member has been provided with a copy of the evaluation procedures
2 Unit member has been advised of the Evaluation Performance Criteria (printed
on back of this page)
3 Unit member has been advised of the possible final ratings on the Summative
Evaluation form (Appendix C of the LEA/LUHSD Contract).
4 Unit member has identified the following areas/elements from the job description for

school counselors (see back of this page) and submitted them as their focus Goals and
Objectives for the year (minimum of two).

Note: Unit member’s evaluation will not necessarily be limited to these
goals

Goal/Objective #1 (State which Evaluation area and Element(s) vou have chosen

Goal/Objective #2 (State which Evaluation area and Element(s) vou have chosen)

Goal/Objective #3 (State which Evaluation area and Element(s) vou have chosen)

(Use attachment if more space is needed)

It is understood that in signing this Initial Conference Form, the evaluatee and evaluator
acknowledge having met to discuss the evaluation procedures and criteria to be utilized during the
evaluation period. Per Contract Article 17.1.3: This must be completed no later than the end of
the 5™ week of school.

Evaluatee’s Signature Date

Evaluator’s Signature Date
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Liberty Union High School District
EVALUATION CRITERIA — COUNSELOR

I - COUNSELOR - STUDENT RELATIONSHIP

1.

2.

3.

4.

5.

Students are advised regarding status toward graduation and meeting college admission
requirements, either individually or in group settings

Student support services, including district-provided and community-based resources, are clearly
communicated and appropriate referrals are made

Provides assigned students with an integrated program of counseling services, as needed, that
promote personal and academic success

Is proactive in employing strategies that promote a positive supportive environment for students
marked by trust and mutual respect

Assists students in interpreting the implications of data from standardized and other testing

IT - COUNSELOR - TEACHER RELATIONSHIP

1.

w

Assists teachers by working with students to promote a classroom environment that is conducive
to learning

Is available to discuss problems concerning their counselees and follows through on Teacher
referrals

Is knowledgeable about the school’s courses of study so students are placed appropriately
Establishes and maintains regular and positive communications with teachers

Assists teachers in formulating strategies which facilitate equal access and opportunities for
students with unique needs

III - COUNSELOR - PARENT RELATIONSHIP

1.

2.

3.

4.

Informs parents of student’s progress in regard to academic and vocational goals, as well as
behavioral expectations

Serves as a resource person re: community organizations to which student and parent referrals
may be made to provide supplemental counseling

Effectively serves as a liaison between teachers and parents, including initiating conferences
when appropriate

Provides information to parents in individual and group settings regarding post-high school plans

IV — COUNSELOR - ADMINISTRATOR RELATIONSHIP

L.

2.

3.

4.

5.

Works effectively with assistant principal to provide support and leadership for a small learning
community (SLC)

Works cooperatively with administrative staff to support a positive school climate, student safety,
learning environment and efficient operation

Suggests, or may provide, programs or services which will improve the quality of the guidance
services available to students

Keeps lead counselor and appropriate administrator informed regarding any happening or
situation which could have a significant positive or negative effect on the school

Understands and operates within the district and school policies

V — PROFESSIONAL RESPONSIBILITIES

1.

3.

Stays current on academic and/or vocational post high school options for students

Builds on inter-personal counseling skills through workshops or coursework

Is a reflective practitioner who evaluates effectiveness of counseling services provided and
implements improvements

Attends and actively engages in site and district meetings required of counselors
Maintains dependable office hours within the parameters of the LEA-LUHSD Contract
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Counselor:

Liberty Union High School District
CERTIFICATED EMPLOYEE SUMMARY EVALUATION

COUNSELOR

School Year:

Evaluator:

Date:

Site:

Status (circle): Prob 0/1 Prob2 Tenured

I- COUNSELOR - STUDENT RELATIONSHIP

A. Students are advised regarding status toward graduation and meeting college admission
requirements, either individually or in group settings.
B. Student support services, including district-provided and community-based resources, are clearly
communicated and appropriate referrals are made.
C. Provides assigned students with an integrated program of counseling services, as needed, that
promote personal and academic success.
D. Is proactive in employing strategies that promote a positive supportive environment for students
marked by trust and mutual respect.
E. Assists students in interpreting the implications of data from standardized & other testing.
RATING: SATISFACTORY UNSATISFACTORY
COMMENTS:

IT - COUNSELOR - TEACHER RELATIONSHIP

A. Assists teachers by working with students to promote a classroom environment that is conducive
to learning.
B. Is available to discuss problems concerning their counselees and follows through on teacher’s
referrals.
C. Is knowledgeable about the school’s courses of study so students are placed appropriately.
D. Establishes and maintains regular and positive communications with teachers.
E Assists teachers in formulating strategies which facilitate equal access and opportunities for
students with unique needs.
RATING: SATISFACTORY UNSATISFACTORY
COMMENTS:
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III. COUNSELOR - PARENT RELATIONSHIP

A. Informs parents of student’s progress in regard to academic and vocational goals, as well as
behavioral expectations.
B. Serves as a resource person re: community agencies to which student and parent referrals may be
made to provide supplemental counseling.
C. Effectively serves as a liaison between teachers and parents, including initiating conferences
when appropriate.
D. Provides information to parents in individual and group settings regarding post-high school plans.
RATING: SATISFACTORY UNSATISFACTORY
COMMENTS:

IV — COUNSELOR - ADMINISTRATOR RELATIONSHIP

A. Works effectively with assistant principal to provide support and leadership for a small learning
community (SLC).
B. Works cooperatively with administrative staff to support a positive school climate, student safety,
learning environment and efficient operation.
C. Suggests, or may provide, programs or services which will improve the quality of the guidance
services available to students.
D. Keeps lead counselor and appropriate administrator informed regarding any happening or
situation which could have a significant positive or negative effect on the school.
E. Understands and operates within the district and school policies.
RATING: SATISFACTORY UNSATISFACTORY
COMMENTS

V — PROFESSIONAL RESPONSIBILITIES

A. Stays current on academic and/or vocational post high school options for students.

B. Builds on inter-personal counseling skills through workshops or coursework.

C. Is a reflective practitioner who evaluates effectiveness of counseling services provided and

implements improvements.

D. Attends and actively engages in site and district meetings required of counselors.

E. Maintains dependable office hours within the parameters of the LEA-LUHSD Contract.
RATING: SATISFACTORY UNSATISFACTORY
COMMENTS:
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OVERALL RATING
Continue in employment with continuing professional growth
(Satisfactory Evaluation Exceeds Standards)

Continue in employment with improvement needed in some areas
(Satisfactory Evaluation Meets Standards)

Continue in employment with serious reservations. Immediate improvement required
(Unsatisfactory Evaluation/Does Not Meet Standards)

Recommend termination of employment
(Unsatisfactory Evaluation/Does Not Meet Standards)

SUMMARY COMMENTS:

Evaluatee’s Signature below does not necessarily imply agreement with the content of
this evaluation or the ratings of the evaluator, only that he/she is aware of this
document and its placement in the employee’s Personnel File. The evaluatee has ten
(10) working days from receipt of this evaluation to draft a written response, if desired,

and have it attached.
EVALUATEE’S SIGNATURE DATE
EVALUATOR’S SIGNATURE DATE

PRINCIPAL’S SIGNATURE DATE
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7.2.1

11.4.2

12.1.3.3

12.1.3.4
12.1.3.5

12.1.3.6

Appendix D: Archived

If the principals at schools on a 4x4 block schedule establish a grade submission deadline
for the first and third semesters prior to the fall and spring intersession breaks, then teachers
will have sufficient duty time to grade their semester tests and prepare final grades. The
first and third semesters at the schools on a 4x4 block schedule will end with three (3)
minimum instructional days for students, with teachers having the afternoon free of other
obligations to prepare their grades. Final testing will be expected to take place on the first
two (2) minimum days with the third minimum day for makeup testing and other activities
to be determined at the site level. Grades will be due no later than 4:30 p.m. on the day that
ends the final week of the first and third semester.

If any comprehensive high school in the District on a 4x4 block schedule, the intended
student load maximum of ninety six (96) will trigger the remedy described in Article
11.4.2.2.

Teachers may choose to receive compensatory time instead of salary for utilization during
preparation periods, study sessions, or advisory classes.

Teachers may bank ten (10) hours of compensatory time.

With Principal’s prior approval teachers may use banked time for individual periods off
(on a minute/hourly basis) or for compensatory days as needed.

Teachers are responsible for checking the accuracy of both banked time and compensated
periods earned.
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Appendix E: Arbitration Resolution

Memorandum of Understanding
Between

Liberty Education Association

Liberty Union High School District

18 May 2012

The Parties agree to the following:

1. The use of curriculum in the Advisory period at Freedom High School will continue to be

voluntary.

2. Use ornon-use of curriculum materials in Advisory period cannot be used for discipline

or evaluation.

3.. The District agrees that LEA has the right to bring the issue of Advisory to the current

negotiations or future negotiations.

4. This MOU resolves the grievance filed by LEA on 27 January 2012, relating to Article 7.

The provisions of this Memorandum of Understanding shall become effective immediately upon

signature by both parties.

(8 Moy 2012

Spen s, Li cation Association

-

Date

Maxy \g, 2012

Denise Rugani, Liberty UnionHigR School District
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