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Mission Statement

We, the staff at Claude H. & Stella M. Parson Elementary School, are dedicated and committed to providing an inclusive environment that will produce
students who will become productive members of society. Together, we aim to guide our students to succeed and excel in their future endeavors.

Vision

Develop independent thinkers who are goal-oriented and determined to achieve success to become future leaders.

Demographics & Performance Information

Nevada Report Card

In compliance with federal and state law, Nevada’s K-12 Accountability Portal provides detailed information about each school’s student and staff demographics and school
performance rating, a star-rating system based on the Nevada School Performance Framework (NSPF). You can find our School Rating Report at
https://nevadareportcard.nv.gov/DI/nv/clark/claude and stella parson elementary school/nspf/
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Comprehensive Needs Assessment

Student Success

Student Success Areas of Strength

Spring 2025 MAP data showed that 51% of K-5 students met projected growth in math, and 51% met projected growth in reading. In addition, 40% of students in math scored above
the 41st percentile and 36% in reading. 24% of students in math scored above the 61st percentile and 20% in reading. The percentage of students scoring above the 70th percentile
increased from 11% (fall) to 19% (spring). The percentage of students scoring below the 40th percentile in math decreased from 69.96% (fall) to 59.79% (spring). The percentage of
students scoring above the 41st percentile in math increased from 19% (fall) to 20% (spring). The percentage of African American students scoring above the 70th percentile in math
increased from 4% (fall) to 12% (Spring). The percentage of Hispanic students scoring above the 70th percentile in math increased from 11% (fall) to 18% (Spring). The percentage
of African American students scoring above the 70th percentile in reading increased from 8% (fall) to 10% (Spring).

Student Success Areas for Growth

The percentage of students scoring below the 40th percentile in reading decreased from 62% (fall) to 64% (spring). The percentage of students scoring above the 41st percentile in
reading decreased from 25% (fall) to 23% (spring). The percentage of students scoring above the 71st percentile in reading increased by 1% fall, 12% and spring 13%. Projected
proficiency in math showed 19% and 17% in reading. Two of the largest subgroups show more than 60% of students scored below the 40th percentile in math, African American
65%, and Hispanic 61%. Two of the largest subgroups show more than 66% of students scored below the 40th percentile in reading, African American 65%, and Hispanic 67%. The
percentage of Hispanic students scoring above the 70th percentile in reading did not show growth from 11% (fall) to 11% (Spring).

Student Success Equity Resource Supports
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Student Group

English Learners
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Challenge

Many ELs may struggle with mastering academic
English, which is often different from the
conversational English they may use at home. This gap
can hinder their comprehension of instructional content
and their ability to express their thoughts and ideas.
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Solution

1. Sheltered Instruction: Utilize instructional
strategies that make content more accessible to ELs,
such as visual aids, graphic organizers, and simplified
language. This approach allows students to learn subject
matter while simultaneously developing their language
skills.

2. Peer Support Programs: Implement peer mentoring
or buddy systems where proficient English speakers
assist ELs. This not only aids language development but
also fosters social connections and cultural exchange.

3. Professional Development for Educators: Train
teachers in culturally responsive teaching practices and
effective strategies for supporting ELs in their
classrooms. This can enhance their ability to provide
inclusive and effective instruction.

School #362
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Student Group

Foster/Homeless
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Challenge

Foster and homeless students often experience
significant disruptions in their lives, leading to
difficulties in maintaining consistent attendance,
completing assignments, and forming stable
relationships with peers and educators. This can result
in academic struggles, emotional distress, and a sense
of isolation.
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Solution

1. Dedicated Liaison: Student Success Advocate and
School Counselor will assist with navigating resources,
providing emotional support, and ensuring students'
needs are met.2

2. Access to Resources: Student Success Advocate and
School Counselor will provide resources from
community organizations to provide essential services
such as housing assistance, mental health support, and
tutoring.

3. Flexible Policies: Classroom teachers will be made
aware of the unique challenges faced by foster and
homeless students. Classroom teachers will allow for
makeup work and provide additional time for
assignments.

4. Awareness and Training: Provide training for
educators and staff on the specific challenges faced by
foster and homeless students. Increasing awareness can
foster a more supportive and understanding school
environment.

School #362
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Student Group

Free and Reduced Lunch

Migrant/Title1-C Eligible
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Challenge

Food insecurity can lead to inadequate nutrition,
affecting students' ability to concentrate, participate in
class, and perform academically. Students may also
experience stress or anxiety related to their food
situation, which can further hinder their learning.

Migrant students often move between schools and
districts, leading to disruptions in their education and
difficulty in maintaining continuity in learning. Many
migrant families may speak languages other than
English, creating challenges in communication and
academic engagement. Migrant families may have
limited access to educational resources, technology, and
support services due to their transient lifestyle.
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Solution

1. Expanded Meal Programs: All students have access
to free and nutritious meals, not just during lunch but
also for breakfast and after-school programs. Weekend
food bags are provided based on student needs.

2. Flexible School Policies: Implement policies that
allow students to eat during class or provide snacks for
those who may not have had enough to eat at home.
This can help mitigate hunger-related distractions
during the school day.

3. Counseling and Support Services: The Student
Success Advocate and School Counselor will offer
counseling and support services for families struggling
with food insecurity. Providing resources and
connections to community services to help alleviate
some of the stress associated with financial hardship.

1. Consistent Communication with Families:
Classroom Teachers, Student Success Advocate, and
School Counselor will ensure communication reaches
families regardless of their location, ensuring they
receive important information about school and
resources.

2. Access to Support Services: The Student Success
Advocate and School Counselor will provide resources
to the families to assist with additional resources, such
as tutoring, counseling, and after-school programs
designed for migrant students.

School #362
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Student Group Challenge Solution

1. Culturally Responsive Teaching: Staff will receive
training on culturally relevant materials and teaching
methods that reflect the diverse backgrounds of
students, fostering a sense of belonging and

Racial and ethnic minority students often face engagement.

achievement gaps compared to their peers, influenced

by systemic inequalities. The curriculum may not 2. Mentorship Programs: Student Success Advocate

reflect the cultural backgrounds of minority students, and School Counselor will facilitate mentorship
Racial/Ethnic Minorities leadipg to disengagement anq a lack of relevaqce in programs that connect students with role mpdels from

learning. Students may experience racism or bias, similar cultural backgrounds who can provide guidance

which can negatively impact their self-esteem, mental and support.

health, and academic performance.
3. Professional Development for Educators: Provide

training for teachers on diversity, equity, and inclusion
to help them understand and address the specific needs
of racial and ethnic minority students.

1. Collaborative Teaching Models: Implement co-
teaching models where special education and general
education teachers work together to provide tailored

Students with IEPs often require tailored educational : ; .
instruction to students with IEPs.

approaches, which can be challenging to implement
consistently in a general education setting. There is/has
been insufficient resources and staff to effectively meet
the diverse needs outlined in students' IEPs. Students
with IEPs may struggle with social interactions and
integration into mainstream classrooms, leading to
feelings of isolation.

2. Regular IEP Reviews: Conduct regular reviews of
IEPs to ensure that goals and services are being met and

Students with IEPs adjusted as needed based on student progress.

3. Peer Support Programs: Create opportunities for
social integration through peer buddy systems, allowing
students with IEPs to connect with classmates and
participate in group activities.

Problem Statements Identifying Student Success Needs

Problem Statement 1 (Prioritized): Projected proficiency in math showed 19% and 17% in reading. Two of the largest subgroups show more than 60% of students scored below the
40th percentile in math, African American 65%, and Hispanic 61%. Two of the largest subgroups show more than 66% of students scored below the 40th percentile in reading,
African American 65%, and Hispanic 67%.
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Critical Root Cause: 1. Instructional Quality: The decrease in the percentage of students scoring below the 40th percentile indicates that there might be gaps in instructional quality
or curriculum effectiveness, especially for those who are already struggling. This suggests that teaching methods may not be adequately meeting the diverse needs of students. 2.
Engagement and Motivation: A lack of engagement in reading and math could be contributing to stagnant or declining performance levels. If students do not find the material relevant
or engaging, they may not be motivated to improve their skills. 3. Assessment and Intervention Strategies: The data suggest a need for more effective assessment strategies that can
identify students' needs earlier and more accurately. Additionally, there may be insufficient intervention programs in place to support students who are struggling.

Inquiry Area 1: Student Success

SMART Goal 1: School Goal 1: Increase the percentage of students scoring above the 40th percentile in math from 40% in Spring 2025 to 50% in Spring
2026 as measured by MAP Growth Assessments.

Formative Measures: MAP Data Fall & Winter 2025 and Spring 2026

End-of-Unit/Modules Assessments

Quizzes and Exit Tickets: Short quizzes or exit tickets at the end of a lesson can gauge understanding and identify areas for review.

Think-Write-Pair-Share: This strategy encourages students to think about a question individually, discuss their thoughts with a partner, and then share with the larger group,
allowing for real-time feedback.

Performance Tasks: Assignments that require students to apply their knowledge in real-world scenarios can provide insight into their understanding and skills.

Aligns with District Goal

Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Provide instruction using evidence-based, scientifically researched Tier I instructional materials aligned to the EOY
Status Check .
math tandards. Reflection
Action Actions for Implementation Persongs) Timeline Oct Feb June
# Responsible . .
No review | No review
PLC Facilitate Collaborative Planning Sessions to Enhance Tier I Instruction: every
3 to 4 weeks within the Professional Learning Community (PLC) focused on
enhancing During PLC teachers will: 1. Share Best Practices: Discuss and share
effective instructional strategies that promote student engagement and rigor based
on classroom observations and student feedback. 2. Analyze Student Data: Review ..
. : . . Administrators,
formative assessment data and student performance metrics to identify areas of need September
R . . . Teachers, and
1 and adjust instructional practices accordingly. 3. Develop Common Assessments: Read by Grade 9,2025
Collaboratively design and implement common formative assessments that align ybra (every 3 to
. . . : . Three Learning
with learning objectives and can be used across grade levels or subjects to monitor Strategists 4 weeks)
student progress. 4. Plan Cooperative Learning Activities: Create and refine &
cooperative learning structures that encourage collaboration, critical thinking, and
peer support among students. 5. Establish Goals: Set specific, measurable goals for
improving instructional practices and student outcomes related to engagement and
achievement, ensuring alignment with the overall school improvement plan.
Parson, Claude H. and Stella M. ES School #362
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Action Person(s)

Actions for Implementation Responsible Timeline

Professional Learning Provide training for teachers twice monthly on effective
instructional strategies that support struggling readers and mathematicians,
including: Differentiated Instruction: Provide professional learning with strategies
aligned to instruction to meet the varying needs of students, ensuring that all
learners can access the curriculum effectively. Training on Culturally Responsive
Teaching: Help teachers understand and implement teaching practices that
acknowledge and incorporate students' cultural backgrounds, thus fostering a more
inclusive and engaging learning environment. Content: Strategies for building
relationships with students, integrating culturally relevant materials, and promoting
a sense of belonging in the classroom. Use of formative assessments to guide
instruction: Objective: Facilitate sessions where teachers analyze student
performance data to identify specific learning gaps and strengths within their
classrooms. Content: Guided discussions on interpreting data, setting actionable
goals, and selecting appropriate interventions for struggling students.

Administrators,
Grade Level August 14,
Chairs, and 2025 (bi-
RBG3 weekly)
Strategist

Classroom Observations Implement a Structured Classroom Observation Protocol
for Monitoring Professional Learning, Tier I, and Tier II Instruction. To ensure the
effectiveness of professional learning initiatives and the implementation of Tier I
and Tier II instructional strategies, a structured classroom observation protocol will
be established. This protocol will focus on collecting data and providing feedback
on instructional practices, student engagement, and the effectiveness of
interventions. Create an Observation Schedule: The Principal will develop a
schedule for classroom observations to occur weekly throughout the academic year.
Administrators and RBG3 will be trained to use the observation tool. Classroom
Observation will be reviewed by administrators each week and monthly. Debrief August 27,
Sessions: Administrators and RBG3 will schedule post-observation debrief meetings | RBG3; 2025

3 with the observed teachers to discuss findings, celebrate successes, and identify Administrators; | (daily,
areas for improvement. Administrators & the RBG3 strategist will collaboratively Teachers weekly,
develop action plans for any identified areas of need, ensuring that teachers have the monthly)
support and resources necessary to implement changes. Professional Development
Connection: Alignment with PD: Use insights gained from observations to inform
future professional development sessions, ensuring they address the specific needs
of teachers in implementing Tier I and Tier II instruction effectively. Administrators
& the RBG3 strategist Progress: Follow-Up Observations: Conduct follow-up
observations to assess the implementation of action plans and the effectiveness of
changes made based on initial feedback. Administrators & the RBG3 strategist
regularly review observation data as a team to monitor trends, celebrate
improvements, and adjust strategies as needed.

Position Responsible: Administrators & the RBG3 strategist

Resources Needed: Instructional Assistants, Fastbridge Monitoring Tool, Observation Tool, Observation Schedule (daily, weekly,
monthly); Administrators & the RBG3 strategist collaboration schedule, professional learning schedule

Schoolwide and Targeted Assistance Title I Elements:

Parson, Claude H. and Stella M. ES
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24,25,26,4.1,42
Evidence Level

Level 2: Moderate: PLC
Level 3: Promising: enVision
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Inquiry Area 1: Student Success

SMART Goal 2: School Goal 2: Increase the percentage of students scoring above the 40th percentile in reading from 36% in Spring 2025 to 46% in Spring
2026, as measured by MAP Growth Assessments.

Aligns with District Goal

Improvement Strategy 1 Details

Reviews

standards.

Improvement Strategy 1: Instruction using evidence-based, scientifically researched Tier I instructional materials aligned to the reading

Status Check

EOY
Reflection

Action
#

Actions for Implementation

Person(s)
Responsible

Timeline

Oct

Feb

June

PLC Facilitate Collaborative Planning Sessions to Enhance Tier I Instruction: every
3 to 4 weeks within the Professional Learning Community (PLC) focused on
enhancing During PLC teachers will: 1. Share Best Practices: Discuss and share
effective instructional strategies that promote student engagement and rigor based
on classroom observations and student feedback. 2. Analyze Student Data: Review
formative assessment data and student performance metrics to identify areas of need
and adjust instructional practices accordingly. 3. Develop Common Assessments:
Collaboratively design and implement common formative assessments that align
with learning objectives and can be used across grade levels or subjects to monitor
student progress. 4. Plan Cooperative Learning Activities: Create and refine
cooperative learning structures that encourage collaboration, critical thinking, and
peer support among students. 5. Establish Goals: Set specific, measurable goals for
improving instructional practices and student outcomes related to engagement and
achievement, ensuring alignment with the overall school improvement plan.

Administrators,
Teachers, and
Read by Grade
Three Learning
Strategists

September
9,2025

(every 3 to
4 weeks) -
May 2026

Professional Learning Provide training for teachers twice monthly on effective
instructional strategies that support struggling readers and mathematicians,
including: Differentiated Instruction: Provide professional learning with strategies
aligned to instruction to meet the varying needs of students, ensuring that all
learners can access the curriculum effectively. Training on Culturally Responsive
Teaching: Help teachers understand and implement teaching practices that
acknowledge and incorporate students' cultural backgrounds, thus fostering a more
inclusive and engaging learning environment. Content: Strategies for building
relationships with students, integrating culturally relevant materials, and promoting
a sense of belonging in the classroom. Use of formative assessments to guide
instruction: Objective: Facilitate sessions where teachers analyze student
performance data to identify specific learning gaps and strengths within their
classrooms. Content: Guided discussions on interpreting data, setting actionable
goals, and selecting appropriate interventions for struggling students.

Administrators,
Grade Level
Chairs, RBG3
Strategist, and
teachers

August 14,
2025 (bi-
weekly) -
May 2026
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support and resources necessary to implement changes. Professional Development
Connection: Alignment with PD: Use insights gained from observations to inform
future professional development sessions, ensuring they address the specific needs
of teachers in implementing Tier I and Tier II instruction effectively. Administrators
& the RBG3 strategist Progress: Follow-Up Observations: Conduct follow-up
observations to assess the implementation of action plans and the effectiveness of
changes made based on initial feedback. Administrators & the RBG3 strategist
regularly review observation data as a team to monitor trends, celebrate
improvements, and adjust strategies as needed.

Action Actions for Implementation Persongs) Timeline
# Responsible
Classroom Observations Implement a Structured Classroom Observation Protocol
for Monitoring Professional Learning, Tier I, and Tier II Instruction. To ensure the
effectiveness of professional learning initiatives and the implementation of Tier I
and Tier II instructional strategies, a structured classroom observation protocol will
be established. This protocol will focus on collecting data and providing feedback
on instructional practices, student engagement, and the effectiveness of
interventions. Create an Observation Schedule: The Principal will develop a
schedule for classroom observations to occur weekly throughout the academic year.
Administrators and RBG3 will be trained to use the observation tool. Classroom Aucust 27
Observation will be reviewed by administrators each week and monthly. Debrief ) OZgS ’
Sessions: Administrators and RBG3 will schedule post-observation debrief meetings ) .
. . . . . RBG3; (daily,
3 with the observed teachers to discuss findings, celebrate successes, and identify o
. . R . Administrators; | weekly,
areas for improvement. Administrators & the RBG3 strategist will collaboratively
; . . . monthly) -
develop action plans for any identified areas of need, ensuring that teachers have the May 2026
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Person(s)
Responsible

Action

Actions for Implementation Timeline

Small Group Reading Intervention 95 Core Phonics Program Small group reading
intervention: Teachers and instructional assistants will provide 30 minutes of daily
reading intervention for students scoring below the 40th percentile using Phonics
Lesson Libraries (PLL) Administer the 95 Phonics Assessments 1. Conduct
Assessments: Administer the 95 phonics assessments to all students to evaluate their
phonics skills, including letter-sound correspondence, blending, segmenting, and
recognizing high-frequency words. 2. Analyze Assessment Data Identify Skill
Levels: Review the results of the assessments to identify students' strengths and
weaknesses in phonics. Look for patterns in the data to determine which specific
phonics skills need reinforcement. Group Students: Based on the assessment results,
categorize students into small groups according to their phonics skills. Consider
factors such as: Students scoring below grade level in specific phonics areas (e.g., RBG3,
blending sounds) Students who have mastered certain skills and require enrichment | Instructional

4 Common areas of difficulty across different students 3. Plan Targeted Small Group | Assistant,
Interventions. For each small group, set clear, specific objectives based on the Teachers, and
identified needs from the assessments. 4. Implement the Interventions. Conduct Administrators
Small Group Sessions: Daily, 30 minutes of reading intervention, meet with each
small group to deliver targeted instruction. Weekly Progress Monitoring: Using
Fastbridge. 5. Evaluate and Adjust every 4 to 6 weeks, re-administer the phonics
assessments to measure progress. Analyze the data to determine if students are
improving in the targeted areas. Adjust Groups and Instruction: Based on the results,
adjust student groupings, modify intervention strategies, or introduce new phonics
skills as needed to ensure all students continue to progress. 6 During RTI
communicate with the RTI team and parents. Share Findings: Regularly
communicate with parents and other educators about student progress and the
effectiveness of the interventions. Provide recommendations for additional support
at home or in the classroom.

September
8, 2025
(daily,
weekly,
monthly) -
May 2026

Position Responsible: Administrators, Teachers, Read by Grade Three Strategist

Resources Needed: Instructional Assistants, Fastbridge Monitoring Tool, Observation Tool, Observation Schedule (daily, weekly,
monthly); Administrators & the RBG3 strategist collaboration schedule, professional learning schedule

Schoolwide and Targeted Assistance Title I Elements:
24,2.5,2.6,4.1,4.2

Evidence Level
evel 1: Stropg: 95 Phqnics Core Program
Adulf,feanniig. Gutturer

Problem Statements/Critical Root Cause: Student Success 1
Adult Learning Culture Areas of Strength

Collaborative Professional Development: Administrators and teachers participated in collaborative professional learning to improve and encourage collaboration among teachers.
Teachers were allowed to share teaching experiences by exchanging best practices, resources, and insights, leading to a more cohesive instructional approach.

Data-Driven Decision-Making: Administrators and teachers analyzed student performance and instructional effectiveness to target interventions and improve student outcomes.
Supportive Leadership: Administrators prioritized professional learning and growth to create an environment where teachers felt valued and supported. Focus on Student-
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Centered Learning: Teachers participated in professional learning twice each month to assist with collaboration, data analysis, teacher knowledge, and efficacy. Mentorship and
Coaching Opportunities: The academic team assisted with teacher mentorship to allow experienced teachers to support newer educators. This collaboration helped build confidence
and competence in teaching practices. In addition, a retired administrator provided mentorship and coaching to all staff. Increased Teacher Retention: Teacher retention was a focus

to create a positive adult learning culture to ensure job satisfaction and professional fulfillment among educators. Teachers felt supported in their growth, and we did not have any

teachers volunteer to transfer during transfer season.

Adult Learning Culture Areas for Growth

Based on the Spring 2025 MAP data, several areas for growth in adult learning culture can be identified to address the challenges highlighted by student performance metrics. Here
are some key areas for growth: Content-Specific Training: There is a need for professional development focused on effective reading and math instruction, particularly for educators
teaching students in the lowest percentiles. Teachers will receive training on evidence-based instructional strategies that specifically target struggling readers and math learners.
Culturally Responsive Instruction: Given the significant gaps in performance among African American and Hispanic students, training on culturally responsive teaching practices
can help educators better engage these students and address their specific needs. Data Analysis and Interpretation: Teachers need support in analyzing and interpreting student
performance data to inform their instructional practices. Professional learning opportunities will focus on data-driven decision-making to identify trends, recognize areas needing
attention, and adjust teaching accordingly. Collaboration and Professional Learning Communities (PLCs): Building Collaborative Practices: Administrators and teachers will
participate in regular collaborative opportunities for staff to share strategies, discuss student progress, and collectively problem-solve to strengthen instructional practices. PLCs will
also focus on specific subgroups to enhance targeted interventions. High-Quality Instructional Strategies: Focus on Differentiation: Training in differentiation techniques can
empower teachers to better meet the diverse learning needs of their students, particularly those who are struggling. Supporting Student Well-Being: Teachers will participate in
professional learning that emphasizes SEL to help teachers understand the importance of emotional and social factors in student learning.

Adult Learning Culture Equity Resource Supports

Student Group

English Learners

Parson, Claude H. and Stella M. ES
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Challenge

Many ELs may struggle with mastering academic
English, which is often different from the
conversational English they may use at home. This gap
can hinder their comprehension of instructional content
and their ability to express their thoughts and ideas.

15 of 40

Solution

1. Sheltered Instruction: Utilize instructional
strategies that make content more accessible to ELs,
such as visual aids, graphic organizers, and simplified
language. This approach allows students to learn
subject matter while simultaneously developing their

language skills.

2. Peer Support Programs: Implement peer
mentoring or buddy systems where proficient English
speakers assist ELs. This not only aids language
development but also fosters social connections and
cultural exchange.

School #362
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Student Group

Foster/Homeless
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Challenge

Foster and homeless students often experience
significant disruptions in their lives, leading to
difficulties in maintaining consistent attendance,
completing assignments, and forming stable
relationships with peers and educators. This can result
in academic struggles, emotional distress, and a sense
of isolation.
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Solution

1. Dedicated Liaison: Student Success Advocate and
School Counselor will assist with navigating resources,
providing emotional support, and ensuring students'

needs are met.2

2. Access to Resources: Student Success Advocate and
School Counselor will provide resources from
community organizations to provide essential services
such as housing assistance, mental health support, and

tutoring.

3. Flexible Policies: Classroom teachers will be made
aware of the unique challenges faced by foster and
homeless students. Classroom teachers will allow for
makeup work and provide additional time for

assignments.

4. Awareness and Training: Provide training for
educators and staff on the specific challenges faced by
foster and homeless students. Increasing awareness can
foster a more supportive and understanding school
environment.

School #362
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Student Group

Free and Reduced Lunch
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Challenge

Food insecurity can lead to inadequate nutrition,
affecting students' ability to concentrate, participate in
class, and perform academically. Students may also
experience stress or anxiety related to their food
situation, which can further hinder their learning.

17 of 40

Solution

1. Expanded Meal Programs: All students have
access to free and nutritious meals, not just during
lunch but also for breakfast and after-school programs.
Weekend food bags are provided based on student
needs.

2. Flexible School Policies: Implement policies that
allow students to eat during class or provide snacks for
those who may not have had enough to eat at home.
This can help mitigate hunger-related distractions

during the school day.

3. Counseling and Support Services: The Student
Success Advocate and School Counselor will offer
counseling and support services for families struggling
with food insecurity. Providing resources and
connections to community services to help alleviate
some of the stress associated with financial hardship.

School #362
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Student Group Challenge Solution

1. Consistent Communication with Families:
Classroom Teachers, Student Success Advocate, and
Migrant students often move between schools and School Counselor will ensure communication reaches

districts, leading to disruptions in their education and
difficulty in maintaining continuity in learning. Many

migrant families may speak languages other than receive important information about school and
English, creating challenges in communication and

families regardless of their location, ensuring they

Migrant/Title1-C Eligible

academic engagement. Migrant families may have resources.
limited access to educational resources, technology, 2. Access to Support Services: The Student Success
and support services due to their transient lifestyle. Advocate and School Counselor will provide resources

to the families to assist with additional resources, such
as tutoring, counseling, and after-school programs
designed for migrant students.
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Student Group

Racial/Ethnic Minorities
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Challenge

Racial and ethnic minority students often face
achievement gaps compared to their peers, influenced
by systemic inequalities. The curriculum may not
reflect the cultural backgrounds of minority students,
leading to disengagement and a lack of relevance in
learning. Students may experience racism or bias,
which can negatively impact their self-esteem, mental
health, and academic performance.
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Solution

1. Culturally Responsive Teaching: Staff will receive
training on culturally relevant materials and teaching
methods that reflect the diverse backgrounds of
students, fostering a sense of belonging and

engagement.

2. Mentorship Programs: Student Success Advocate
and School Counselor will facilitate mentorship
programs that connect students with role models from
similar cultural backgrounds who can provide guidance

and support.

3. Professional Development for Educators: Provide
training for teachers on diversity, equity, and inclusion
to help them understand and address the specific needs

of racial and ethnic minority students.
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Student Group Challenge Solution

1. Collaborative Teaching Models: Implement co-
teaching models where special education and general

Students with IEPs often require tailored educational education teachers work together to provide tailored

approaches, which can be challenging to implement instruction to students with IEPs.

consistently in a general education setting. There is/has

been insufficient resources and staff to effectively meet 3 Regular IEP Reviews: Conduct regular reviews of
the diverse needs outlined in students' IEPs. Students
with IEPs may struggle with social interactions and

integration into mainstream Classrooms, leading to and adjusted as needed based on student progress.
feelings of isolation.

Students with IEPs
IEPs to ensure that goals and services are being met

3. Peer Support Programs: Create opportunities for
social integration through peer buddy systems,
allowing students with IEPs to connect with classmates
and participate in group activities.

Problem Statements Identifying Adult Learning Culture Needs

Problem Statement 1 (Prioritized): Despite ongoing efforts to improve student performance, recent data reveal concerning trends in reading and math proficiency among
elementary school students. Specifically, the percentage of students scoring below the 40th percentile in reading has decreased slightly from 62% in the fall to 64% in the spring,
while the percentage scoring above the 41st percentile has declined from 25% to 23%. Additionally, although there has been a marginal increase in the percentage of students scoring
above the 71st percentile in reading, the overall proficiency levels remain low, with only 19% projected proficiency in math and 17% in reading. Significantly, two of the largest
subgroups--African American and Hispanic students--exhibit troubling performance metrics, with over 60% scoring below the 40th percentile in math (65% and 61%, respectively)
and more than 66% falling below this threshold in reading (65% and 67%). Furthermore, the percentage of Hispanic students scoring above the 70th percentile in reading has
stagnated at 11% from fall to spring, indicating a lack of growth in this critical area. These trends suggest potential gaps in instructional quality, curriculum effectiveness, and support
structures within the school.

Critical Root Cause: The decrease in the percentage of students scoring below the 40th percentile indicates that there might be gaps in instructional quality or curriculum
effectiveness, especially for those who are already struggling. This suggests that teaching methods may not be adequately meeting the diverse needs of students. Without targeted
professional learning and strategic interventions, the achievement gaps among these subgroups are likely to persist, hindering their academic success and overall development.

Inquiry Area 2: Adult Learning Culture

SMART Goal 1: By the end of the academic year, all teachers will implement at least three new instructional strategies focused on enhancing student
engagement and rigor in their classrooms, as evidenced by classroom observations using the observation tool, achieving at least 80% of observations indicating
effective use of these strategies following monthly professional learning. Progress will be reviewed at the end of each month, ensuring alignment with the
school's commitment to improving overall student achievement.
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Formative Measures: Classroom Observation Tool, Student Work, and Formative Assessments

Aligns with District Goal

Improvement Strategy 1 Details

Reviews

Improvement Strategy 1: Teachers will participate in professional learning to improve content and pedagogical knowledge, engage in
collaboration with colleagues to improve the learning outcomes for all students, and implement three instructional strategies during the
2025-2026 school year (Think, Write, Pair, RACED, Collaborative Poster).

Status Check

EOY
Reflection

Action
#

Actions for Implementation

Person(s)
Responsible

Timeline

Oct

Feb

June

PLC Facilitate Collaborative Planning Sessions to Enhance Tier I Instruction: every
3 to 4 weeks within the Professional Learning Community (PLC) focused on
enhancing During PLC teachers will: 1. Share Best Practices: Discuss and share
effective instructional strategies that promote student engagement and rigor based
on classroom observations and student feedback. 2. Analyze Student Data: Review
formative assessment data and student performance metrics to identify areas of need
and adjust instructional practices accordingly. 3. Develop Common Assessments:
Collaboratively design and implement common formative assessments that align
with learning objectives and can be used across grade levels or subjects to monitor
student progress. 4. Plan Cooperative Learning Activities: Create and refine
cooperative learning structures that encourage collaboration, critical thinking, and
peer support among students. 5. Establish Goals: Set specific, measurable goals for
improving instructional practices and student outcomes related to engagement and
achievement, ensuring alignment with the overall school improvement plan.

Administrators,
Teachers, and
Read by Grade
Three Learning
Strategists

September
9,2025
(every 3 to
4 weeks)

Professional Learning Provide training for teachers twice monthly on effective
instructional strategies that support struggling readers and mathematicians,
including: Differentiated Instruction: Provide professional learning with strategies
aligned to instruction to meet the varying needs of students, ensuring that all
learners can access the curriculum effectively. Training on Culturally Responsive
Teaching: Help teachers understand and implement teaching practices that
acknowledge and incorporate students' cultural backgrounds, thus fostering a more
inclusive and engaging learning environment. Content: Strategies for building
relationships with students, integrating culturally relevant materials, and promoting
a sense of belonging in the classroom. Use of formative assessments to guide
instruction: Objective: Facilitate sessions where teachers analyze student
performance data to identify specific learning gaps and strengths within their
classrooms. Content: Guided discussions on interpreting data, setting actionable
goals, and selecting appropriate interventions for struggling students.

Administrators,
Grade Level
Chairs, RBG3
Strategist, and
teachers

August 14,
2025 (bi-
weekly)
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Action Person(s)

Actions for Implementation Responsible Timeline

Classroom Observations Implement a Structured Classroom Observation Protocol
for Monitoring Professional Learning, Tier I, and Tier II Instruction. To ensure the
effectiveness of professional learning initiatives and the implementation of Tier I
and Tier II instructional strategies, a structured classroom observation protocol will
be established. This protocol will focus on collecting data and providing feedback
on instructional practices, student engagement, and the effectiveness of
interventions. Create an Observation Schedule: The Principal will develop a
schedule for classroom observations to occur weekly throughout the academic year.
Administrators and RBG3 will be trained to use the observation tool. Classroom
Observation will be reviewed by administrators each week and monthly.Debrief August 27,
Sessions: Administrators and RBG3 will schedule post-observation debrief meetings 2025

. . . . . RBG3 and .
3 with the observed teachers to discuss findings, celebrate successes, and identify Administrators: (daily,
areas for improvement. Administrators & the RBG3 strategist will collaboratively > | weekly,
develop action plans for any identified areas of need, ensuring that teachers have the monthly)
support and resources necessary to implement changes. Professional Development
Connection: Alignment with PD: Use insights gained from observations to inform
future professional development sessions, ensuring they address the specific needs
of teachers in implementing Tier I and Tier II instruction effectively. Administrators
& the RBG3 strategist Progress: Follow-Up Observations: Conduct follow-up
observations to assess the implementation of action plans and the effectiveness of
changes made based on initial feedback. Administrators & the RBG3 strategist
regularly review observation data as a team to monitor trends, celebrate
improvements, and adjust strategies as needed

Position Responsible: Administrators, Teachers, and Read By Grade 3 Strategist

Resources Needed: Professional Learning Schedule, Observation Schedule, PLC Schedule, Data (MAP, Classroom Observation,
Student Work, Fast Bridge)

Schoolwide and Targeted Assistance Title I Elements:
24,25,26,4.1,4.2

Evidence Level

Level 2: Moderate: PLC

Problem Statements/Critical Root Cause: Adult Learning Culture 1
Connectedness

Connectedness Areas of Strength

Results from the 2025 District-wide survey show 74% of students feel safe at school and 74% agree that Parson ES has safety procedures that work. In addition, 87% of students
report "School staff treat students with respect, regardless of differences like race, ethnicity, gender, or disability." 78% report "My school encourages me to be courteous and
respectful towards others." 80% "My teachers care about me," and 79% report "I like my school."Parson staff incorporated the following strategies to improve relationships (staff,
students, and parents) and a sense of community among students, staff, and parents. Strong Relationships Among Staff: A collaborative and supportive climate among teachers and
staff fosters teamwork and shared goals, leading to a more cohesive educational experience for students. Engaged Family Involvement: Parson staff invited students and their
families to several school events (parent workshops, academic nights, and student events), volunteer opportunities, and decision-making processes (SOT). Peer Support Programs:
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Teachers create leadership opportunities in the class, including cooperative learning structures to support collaboration, learning from each other, and create opportunities for students
to build friendships, fostering a sense of community and connectedness. Effective Communication Channels: Open and consistent communication between the school and families,
such as grade-level and school newsletters, Parentlink, Class Dojo, and parent-teacher conferences. Extracurricular Activities: Parson staff provided opportunities for after-school
activities variety of clubs, and after-school programs that allow students to explore their interests, build friendships, and develop a sense of belonging within the school community.

Connectedness Areas for Growth

Results the the 2025 District-wide survey show 56% os students report "Students at this school damage or destroy other students' property." 59% of students report "Students in this
school are teased or put down because of their race or ethnicity." 68% of students report: “Bullying is a problem at this school." Only 35% of students reported "My intelligence is
something that I can't change very much." Only 33% of students reported "I don't ask questions in class because people might think my questions are not smart."

Anti-Bullying Programs: Implement comprehensive anti-bullying initiatives that educate students about the effects of bullying and promote empathy and respect. Social-Emotional
Learning (SEL): Enhance SEL programs to equip students with skills for managing emotions, building resilience, and developing positive relationships. This can help students feel
more confident and connected to their peers. Restorative Circles and Conflict Resolution: Help resolve conflicts among their peers. Counseling and Support Services: Increase
access to counseling and mental health resources for students experiencing bullying or low self-esteem. Inclusive Classroom Practices: Foster inclusive teaching strategies that
recognize and celebrate diversity in learning styles, backgrounds, and abilities. Encouraging collaboration and teamwork can help students feel valued and connected to their peers.
Regular Check-Ins: Implement regular check-ins with students to assess their emotional and social well-being. This proactive approach allows educators to identify and address
issues related to bullying and self-confidence early on. Parent and Community Engagement: Provide parent workshops for parents to educate families on how to foster
connectedness at home and in the school community. Recognition of Achievements: Create systems for recognizing students' academic and personal achievements, no matter how
small, to help boost self-esteem and encourage a positive school culture.

Connectedness Equity Resource Supports
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Student Group

English Learners

Parson, Claude H. and Stella M. ES
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Challenge

Many ELs may struggle with mastering academic
English, which is often different from the
conversational English they may use at home. This gap
can hinder their comprehension of instructional content
and their ability to express their thoughts and ideas.

24 of 40

Solution

1. Sheltered Instruction: Utilize instructional
strategies that make content more accessible to ELs,
such as visual aids, graphic organizers, and simplified
language. This approach allows students to learn
subject matter while simultaneously developing their

language skills.

2. Peer Support Programs: Implement peer
mentoring or buddy systems where proficient English
speakers assist ELs. This not only aids language
development but also fosters social connections and
cultural exchange.

School #362
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Student Group

Foster/Homeless
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Challenge

Foster and homeless students often experience
significant disruptions in their lives, leading to
difficulties in maintaining consistent attendance,
completing assignments, and forming stable
relationships with peers and educators. This can result
in academic struggles, emotional distress, and a sense
of isolation.
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Solution

1. Dedicated Liaison: Student Success Advocate and
School Counselor will assist with navigating resources,
providing emotional support, and ensuring students'

needs are met.2

2. Access to Resources: Student Success Advocate and
School Counselor will provide resources from
community organizations to provide essential services
such as housing assistance, mental health support, and

tutoring.

3. Flexible Policies: Classroom teachers will be made
aware of the unique challenges faced by foster and
homeless students. Classroom teachers will allow for
makeup work and provide additional time for

assignments.

4. Awareness and Training: Provide training for
educators and staff on the specific challenges faced by
foster and homeless students. Increasing awareness can
foster a more supportive and understanding school
environment.

School #362

August 22, 2025 2:02 PM



Student Group

Free and Reduced Lunch

Migrant/Title1-C Eligible

Parson, Claude H. and Stella M. ES
Generated by Plan4Learning.com

Challenge

Food insecurity can lead to inadequate nutrition,
affecting students' ability to concentrate, participate in
class, and perform academically. Students may also
experience stress or anxiety related to their food
situation, which can further hinder their learning.

Migrant students often move between schools and
districts, leading to disruptions in their education and
difficulty in maintaining continuity in learning. Many
migrant families may speak languages other than
English, creating challenges in communication and
academic engagement. Migrant families may have
limited access to educational resources, technology,
and support services due to their transient lifestyle.

26 of 40

Solution

1. Expanded Meal Programs: All students have
access to free and nutritious meals, not just during
lunch but also for breakfast and after-school programs.
Weekend food bags are provided based on student
needs.

2. Flexible School Policies: Implement policies that
allow students to eat during class or provide snacks for
those who may not have had enough to eat at home.
This can help mitigate hunger-related distractions

during the school day.

3. Counseling and Support Services: The Student
Success Advocate and School Counselor will offer
counseling and support services for families struggling
with food insecurity. Providing resources and
connections to community services to help alleviate
some of the stress associated with financial hardship.

1. Consistent Communication with Families:
Classroom Teachers, Student Success Advocate, and
School Counselor will ensure communication reaches
families regardless of their location, ensuring they
receive important information about school and

resources.

2. Access to Support Services: The Student Success
Advocate and School Counselor will provide resources
to the families to assist with additional resources, such
as tutoring, counseling, and after-school programs
designed for migrant students.
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Student Group

Racial/Ethnic Minorities

Students with IEPs

Problem Statements Identifying Connectedness Needs

Parson, Claude H. and Stella M. ES
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Challenge

Racial and ethnic minority students often face
achievement gaps compared to their peers, influenced
by systemic inequalities. The curriculum may not
reflect the cultural backgrounds of minority students,
leading to disengagement and a lack of relevance in
learning. Students may experience racism or bias,
which can negatively impact their self-esteem, mental
health, and academic performance.

Students with IEPs often require tailored educational
approaches, which can be challenging to implement
consistently in a general education setting. There is/has
been insufficient resources and staff to effectively meet
the diverse needs outlined in students' IEPs. Students
with IEPs may struggle with social interactions and
integration into mainstream classrooms, leading to
feelings of isolation.
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Solution

1. Culturally Responsive Teaching: Staff will receive
training on culturally relevant materials and teaching
methods that reflect the diverse backgrounds of
students, fostering a sense of belonging and

engagement.

2. Mentorship Programs: Student Success Advocate
and School Counselor will facilitate mentorship
programs that connect students with role models from
similar cultural backgrounds who can provide guidance

and support.

3. Professional Development for Educators: Provide
training for teachers on diversity, equity, and inclusion
to help them understand and address the specific needs
of racial and ethnic minority students.

1. Collaborative Teaching Models: Implement co-
teaching models where special education and general
education teachers work together to provide tailored

instruction to students with IEPs.

2. Regular IEP Reviews: Conduct regular reviews of
IEPs to ensure that goals and services are being met

and adjusted as needed based on student progress.

3. Peer Support Programs: Create opportunities for
social integration through peer buddy systems,
allowing students with IEPs to connect with classmates
and participate in group activities
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Problem Statement 1 (Prioritized): The results of the 2025 District-wide survey reveal significant concerns regarding the school climate, with a notable percentage of students
reporting negative behaviors and attitudes that hinder their sense of safety and belonging. Specifically, 56% of students indicate that "students at this school damage or destroy other
students' property," while 59% report experiencing racial or ethnic teasing or put-downs. Furthermore, 68% of students express that "bullying is a problem at this school."” These
issues not only contribute to a hostile environment but also impact students' self-confidence and willingness to engage in academic discussions, as evidenced by only 35% of students
believing that "my intelligence is something that I can't change very much" and 33% feeling that "I don't ask questions in class because people might think my questions are not
smart." The prevalence of bullying and negative peer interactions suggests an urgent need to address these challenges to foster a more positive and inclusive school culture.

Critical Root Cause: Insufficient Training for Staff: Educators and staff may lack adequate training in recognizing, addressing, and preventing bullying behaviors. Improve
Communication: Provide training for teachers and students to report bullying. There may be insufficient structures for students to report bullying and negative behaviors, leading to a
culture of silence and inaction regarding these issues. Cultural Insensitivity: A lack of awareness and understanding of diversity and inclusion can perpetuate environments where
teasing and discrimination based on race or ethnicity are tolerated or overlooked. Low Student Engagement: Students' reluctance to ask questions in class may indicate a fear of
judgment, which can stem from a broader atmosphere of intimidation and low self-esteem, further discouraging academic participation.

Inquiry Area 3: Connectedness

SMART Goal 1: Reduce the percentage of students who report, "Bullying is a problem at this school from 67% to 27%; Students in this school are teased or
put down because of their race or ethnicity from 59% to 29%.

Formative Measures: PBIS Survey, FocusED; Panorama; Student Perception Surveys.

Aligns with District Goal
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Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Implement a schoolwide Positive Behavior Intervention and Supports (PBIS) framework with a focus on anti- EOY
. . . L Status Check .
bullying education and cultural inclusivity. Reflection
Action Actions for Implementation Persongs) Timeline Oct Feb June
# Responsible . .
No review | No review
Administrators,
Counselor August
1 Anonymous reporting systems and increased staff presence in high-traffic areas to deter Student ’ 11,2025
bullying behaviors. - May
Success 2026
Advocate
Training for Staff: Staff will receive training in recognizing, addressing, and preventing | Administrators,
. . .o . .27 August
bullying behaviors. Improve Communication: Provide training for teachers and Counselor, 6.2025
2 students to report bullying. Staff training on Cultural Sensitivity, implicit bias, Student ) ’Ma
microaggressions, and responsive intervention techniques. Training for Parents to assist | Success Y
o g . 2026
with identifying bullying. Advocate
The School Counselor, Student Success Advocate, and administrators will conduct ég:rlll:;lsgators’ August
Check-ins based on each student's needs (daily, weekly, monthly). Staff conducting ’ 11, 2025
3 . . . . ! . . Student
Check-ins will notify parents by phone, email, Parentlink, or in person when Check-ins Success - May
occur 2026
Advocate
. . August
The school Counselor will provide monthly SEL lessons for all students. Monthly 11.2025
4 classroom lessons on identifying bullying, empathy, respect, and diversity using Counselor ) I\;Ia
evidence-based SEL curricula (Harmony). 202 6y
Position Responsible: Administrators, teachers, Counselor, Student Success Advocate, and Support Staff
Resources Needed: SEL Curriculum
Professional Learning facilitated by Equity and Diversity
Professional Learning facilitated by Boystown
Professional Learning Facilitated by Family Engagement
Schoolwide and Targeted Assistance Title I Elements:
24,2.5,26,4.1,42
Evidence Level
Level 2: Moderate: BoysTown
Level 3: Promising: Creating a Positive School Climate and Culture
Problem Statements/Critical Root Cause: Connectedness 1
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Priority Problem Statements

Problem Statement 1: Projected proficiency in math showed 19% and 17% in reading. Two of the largest subgroups show more than 60% of students scored below the 40th
percentile in math, African American 65%, and Hispanic 61%. Two of the largest subgroups show more than 66% of students scored below the 40th percentile in reading, African
American 65%, and Hispanic 67%.

Critical Root Cause 1: 1. Instructional Quality: The decrease in the percentage of students scoring below the 40th percentile indicates that there might be gaps in instructional quality
or curriculum effectiveness, especially for those who are already struggling. This suggests that teaching methods may not be adequately meeting the diverse needs of students. 2.
Engagement and Motivation: A lack of engagement in reading and math could be contributing to stagnant or declining performance levels. If students do not find the material relevant
or engaging, they may not be motivated to improve their skills. 3. Assessment and Intervention Strategies: The data suggest a need for more effective assessment strategies that can
identify students' needs earlier and more accurately. Additionally, there may be insufficient intervention programs in place to support students who are struggling.

Problem Statement 1 Areas: Student Success

Problem Statement 2: Despite ongoing efforts to improve student performance, recent data reveal concerning trends in reading and math proficiency among elementary school
students. Specifically, the percentage of students scoring below the 40th percentile in reading has decreased slightly from 62% in the fall to 64% in the spring, while the percentage
scoring above the 41st percentile has declined from 25% to 23%. Additionally, although there has been a marginal increase in the percentage of students scoring above the 71st
percentile in reading, the overall proficiency levels remain low, with only 19% projected proficiency in math and 17% in reading. Significantly, two of the largest subgroups--African
American and Hispanic students--exhibit troubling performance metrics, with over 60% scoring below the 40th percentile in math (65% and 61%, respectively) and more than 66%
falling below this threshold in reading (65% and 67%). Furthermore, the percentage of Hispanic students scoring above the 70th percentile in reading has stagnated at 11% from fall
to spring, indicating a lack of growth in this critical area. These trends suggest potential gaps in instructional quality, curriculum effectiveness, and support structures within the
school.

Critical Root Cause 2: The decrease in the percentage of students scoring below the 40th percentile indicates that there might be gaps in instructional quality or curriculum
effectiveness, especially for those who are already struggling. This suggests that teaching methods may not be adequately meeting the diverse needs of students. Without targeted
professional learning and strategic interventions, the achievement gaps among these subgroups are likely to persist, hindering their academic success and overall development.

Problem Statement 2 Areas: Adult Learning Culture

Problem Statement 3: The results of the 2025 District-wide survey reveal significant concerns regarding the school climate, with a notable percentage of students reporting negative
behaviors and attitudes that hinder their sense of safety and belonging. Specifically, 56% of students indicate that "students at this school damage or destroy other students' property,"
while 59% report experiencing racial or ethnic teasing or put-downs. Furthermore, 68% of students express that "bullying is a problem at this school." These issues not only contribute
to a hostile environment but also impact students' self-confidence and willingness to engage in academic discussions, as evidenced by only 35% of students believing that "my
intelligence is something that I can't change very much" and 33% feeling that "I don't ask questions in class because people might think my questions are not smart." The prevalence
of bullying and negative peer interactions suggests an urgent need to address these challenges to foster a more positive and inclusive school culture.

Critical Root Cause 3: Insufficient Training for Staff: Educators and staff may lack adequate training in recognizing, addressing, and preventing bullying behaviors. Improve
Communication: Provide training for teachers and students to report bullying. There may be insufficient structures for students to report bullying and negative behaviors, leading to a
culture of silence and inaction regarding these issues. Cultural Insensitivity: A lack of awareness and understanding of diversity and inclusion can perpetuate environments where
teasing and discrimination based on race or ethnicity are tolerated or overlooked. Low Student Engagement: Students' reluctance to ask questions in class may indicate a fear of
judgment, which can stem from a broader atmosphere of intimidation and low self-esteem, further discouraging academic participation.

Problem Statement 3 Areas: Connectedness
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Comprehensive Needs Assessment Data Documentation

The following data were used to verify the comprehensive needs assessment analysis:
Student Success

¢ End-of-Unit Assessments

* Grades

* Local benchmark, common assessments, diagnostic assessments, or interim assessments data
¢ MAP Growth Assessment

¢ Multi-Tiered System of Supports (MTSS)

* Nevada State Performance Framework (NSPF)

¢ Smarter Balanced (SBAC)

¢ Student Climate Survey, Student Voice

* Tier I Instructional Materials Assessments

¢ WIDA ACCESS for ELLs

Adult Learning Culture

¢ Coaching Logs

¢ Evaluation(s) of professional development implementation and impact

* Lesson Plans

¢ Master schedule

¢ Professional Development Agendas

* Professional development needs assessment data

* Professional learning communities (PLC) data/agenda/notes

* School department and/or faculty meeting discussions and data

* Staff surveys and/or other feedback

¢ Student Climate Survey

¢ Teacher evaluation

¢ Teacher retention

* Walk-through data

¢ Other

o Weekly Classroom Observations w/ Actionable Feedback, Weekly Professional Learning Communities, Bi-Monthly Peer Instructional Rounds, Bi-Weekly Professional

Learning, MAP Growth Data Talks (Fall, Winter, Spring), Goal Setting (School, Class, Students), Grade Level Response to Instruction (RTI) (every six weeks), Parent
Engagement (Fall, Winter, Spring), Vertical Alignment (Fall, Winter, Spring)

Connectedness

¢ Attendance

¢ Behavior

¢ Community surveys and/or other feedback
* Demographic data

¢ PBIS/MTSS data

* Perception/survey data
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* School safety data
¢ Social Emotional Learning Data
¢ Volunteer opportunities, attendance, and participation
¢ Other
o Measurable Results Assessment (MRA)

School #362
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Schoolwide and Targeted Assistance Title I Elements

1.1: Comprehensive Needs Assessment

Please see the Comprehensive Needs Assessment detailed in this school performance plan.

At our school, the comprehensive needs assessment process involves analyzing academic achievement data, behavior trends, and stakeholder input (including surveys and focus
groups) to identify strengths, gaps, and areas for improvement. This data-driven approach guides the development of our schoolwide goals, Title I priorities, and instructional support
strategies.

2.1: School Performance Plan (SPP) developed with appropriate stakeholders

Please see the Continuous Improvement Team table included in this plan.

Staff, families, and community members are actively involved in the plan development process through surveys, family engagement events, and school organizational meetings
where data and goals are reviewed collaboratively. Feedback is solicited through multiple channels—including in-person discussions, digital forms, and suggestion boxes—to
ensure diverse voices are represented in shaping the school’s priorities.

2.2: Regular monitoring and revision

During Act 2 (September-October and January -February): Navigating Our Course, CI teams will monitor progress toward achieving goals by engaging in the Now, Next, Need
question protocol as data is analyzed and plan implementation is reflected upon. Real-time adjustments will be made, as needed, to ensure the plan results in the intended
improvements. The outcomes of this analysis will be documented in the Status Checks section of this plan and posted on school websites to serve as a communication tool with the
school community.

The plan is regularly monitored through ongoing data reviews, classroom observations, progress monitoring (Fastbridge), progress checks, and collaboration with leadership teams,
staff, students, and the SOT to assess the effectiveness of strategies. Revisions are made as needed based on student performance data, stakeholder feedback, and changing school
needs to ensure continuous improvement.

2.3: Available to parents and community in an understandable format and language

Per Nevada Revised Statutes (NRS).388G, school plans must be posted on both the District and school websites. Upon approval, the School Performance Plan (SPP: Roadmap) is
posted following each Act in the Continuous Improvement Process. With 111 languages in our district, translation services are available upon request.

The plan is shared with parents and the community through accessible formats such as PDF copies (Parentlink, email, text message, Class Dojo), Parson's website, and
presentations during family engagement events. and the SOT meeting It is provided in languages spoken by families in our community and written in clear, parent-friendly
language to ensure understanding and transparency.

2.4: Opportunities for all children to meet State standards

An adopted curriculum aligned with state standards in English language arts, mathematics, science, and social studies, including differentiated scaffolds and supports, is used.
Districtwide Multi-tiered Systems of Support (MTSS) are implemented in every Clark County School District school.
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2.5: Increased learning time and well-rounded education

Our Title I plan supports key initiatives that provide students with increased learning time and access to a well-rounded education. These include:
¢ After-school academic intervention programs focused on reading and math to provide targeted support and enrichment (Power Scholars, YMC).
¢ Summer learning opportunities to reduce learning loss and extend academic growth beyond the school year (Power Scholars, YMC).
* Instructional coaching and professional development for teachers to enhance instructional strategies across content areas.

¢ Supplemental instructional resources in science, social studies, and specials (art, music, library, PE, & Computer Science) to ensure a balanced and engaging curriculum for all
learners.

¢ Social-emotional learning integration to support the whole child and foster a positive, inclusive school climate.

These initiatives are designed to close achievement gaps, support student success, and promote equity in academic opportunity.

2.6: Address needs of all students, particularly at-risk

Please refer to the Equity Resource Supports table within each Inquiry Area to see challenges and solutions developed to ensure the needs of all students are considered and
addressed.

Our Title I plan includes major initiatives designed to meet the needs of all students, with a focused emphasis on those who are academically at risk. These initiatives include targeted
small-group instruction in reading and math, intervention support during and beyond the school day, evidence-based instructional materials, and professional development for teachers
to enhance differentiation and data-driven instruction.

3.1: Annually evaluate the schoolwide plan

During Act 3 (May-June): Reviewing Our Journey, CI teams will reflect on the school year and determine which goals and improvement strategies will continue, be corrected, or be
canceled in the following school year as part of the continuous improvement process.

To evaluate the School Performance Plan (SPP), staff will analyze the outlined goals and strategies against measurable outcomes, assessing both qualitative and quantitative data to
determine effectiveness. This includes reviewing student performance metrics, stakeholder feedback, and progress toward specific benchmarks to ensure alignment with educational
standards and the school community needs.

4.1: Develop and distribute Parent Involvement and Family Engagement Policy

The school leadership, staff, parents, and community stakeholders collaborate annually to develop and revise the Parent Involvement and Family Engagement Policy (PIFEP),
providing input throughout the process. The finalized plan is then posted on the school website for accessibility.

The development and distribution of the Parent Involvement and Family Engagement Policy involves collaboration with school administrators, teachers, and parent representatives
to ensure diverse perspectives are included. Once finalized, the policy is shared through school newsletters, meetings, and online platforms to maximize accessibility and encourage
active participation from families.

4.2: Offer flexible number of parent involvement meetings
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To ensure all families have meaningful opportunities to engage with our school community, we offer a variety of parent involvement events scheduled at different times and on
different days throughout the year. These include:

* Morning, afternoon, and evening events (e.g., Coffee with the Principal, Family Literacy/Math Days, Parent Teacher Conferences, Open House & Recognition Ceremonies).
¢ Virtual and in-person meeting options to accommodate work and transportation schedules.

¢ Workshops, trainings, and School Organizational Team (8:00 am, 1:30 pm, and 3:15 pm__ are offered at multiple times (e.g., English Learner support, behavior strategies,
academic tools for home).

* Parent-Teacher Conferences with flexible scheduling, including early mornings and evenings.

This approach ensures we meet the diverse needs of our families and foster a strong school-home partnership.

Parson, Claude H. and Stella M. ES School #362
Generated by Plan4Learning.com 35 0f 40 August 22, 2025 2:02 PM



Funding Source

General Funds Allocation

Amount

$2,840,731.62

Plan Notes

Purpose(s) for which funds are used

Parson's school budget is to ensure that financial resources are intentionally aligned
with the school’s goals for student achievement and overall improvement. It serves
to:

1. Support academic priorities — Funds are allocated to programs, staff, and
materials that directly improve learning outcomes.

2. Address student needs — The budget targets resources toward supporting all
learners, especially those who are at risk or require additional services.

3. Promote equity — Strategic budgeting ensures that funds are distributed in
ways that reduce opportunity gaps.

4. Increase transparency and accountability — It provides a clear plan for how
money is spent and ties spending decisions to measurable goals in the School
Performance Plan (SPP).

5. Empower local decision-making — Through the School Organizational Team
(SOT), staff and families have input on how funds are used to best support
their unique school community.

Applicable Goal(s)

Goal 1: All children, from birth
through third grade, have access
to quality early care and
education.

Goal 2: All students have access
to effective educators.

Goal 3: All students experience
continued academic growth.
Goal 6: All students and adults
learn and work together in safe
environments where identities
and relationships are valued and
celebrated.

At-Risk Weighted Allocation

$284,911.41

Two full-time teachers have been funded to assist with class size reduction.
Instructional assistants have been funded to provide small-group instruction.
Extra Duty Licensed Pay has been allocated to support after-school tutoring and
professional learning opportunities. A $1,000,000 Retention Stipend has been
designated for licensed and administrative staff.

Goal 1: All children, from birth
through third grade, have access
to quality early care and
education.

Goal 3: All students experience
continued academic growth.

EL Weighted Allocation

$218,124.37

$215,623.85 was utilized to fund two full-time teachers to support class size
reduction. Additionally, it covered the purchase of general supplies for summer
school and professional learning materials. $2,500.52: This amount was
allocated for instructional supplies.

Goal 2: All students have access
to effective educators.
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Funding Source

Applicable Goal(s)

General Carry Forward

$595,757.57

Purpose(s) for which funds are used

Carry Forward Funds will be allocated to hire additional teachers to
accommodate projected student enrollment and support staff to enhance
small group Tier I instruction. Additionally, a portion of the funds has
been reserved for purchasing instructional materials and maintaining a
carry-forward reserve.

Goal 1: All children, from birth

through third grade, have access
to quality early care and
education.

Goal 2: All students have access
to effective educators.

Goal 3: All students experience
continued academic growth.

Goal 6: All students and adults
learn and work together in safe
environments where identities
and relationships are valued and
celebrated.

At-Risk Weighted Carry Forward

$204,078.31

Two full-time teachers have been funded to assist with class size reduction.

Goal 2: All students have access
to effective educators.

Goal 3: All students experience
continued academic growth.

EL Weighted Carry Forward

$135,471.00

Retention Incentives and Allocation Carry Forward Reserves

Goal 2: All students have access
to effective educators.
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Funding Source

Purpose(s) for which funds are used

Title IA

$165,816.00

Two teachers (100% & 75% Title I funded) for Class Size Reduction in primary
and intermediate grades to reduce teacher/student ratio and to support SPP goals
of increasing ELA and math proficiency while decreasing academic
achievement gaps.

Applicable Goal(s)

Goal 1: All children, from birth

through third grade, have access
to quality early care and
education.

Goal 2: All students have access
to effective educators.

Goal 3: All students experience
continued academic growth.

Goal 6: All students and adults
learn and work together in safe
environments where identities
and relationships are valued and
celebrated.
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School Continuous Improvement Team

Team Role

Name

Position

Special Education Teacher

Honey Alvarez

Special Education Teacher

Specialist Pamela Wilder Art Specialist

Teacher Rosalie Doliente Fifth Grade Teacher
Teacher Trieste' Anderson Fourth Grade Teacher
Teacher Pearlene Esco Third Grade Teacher
Teacher Cielita Devereaux Second Grade Teacher
Teacher Deborah Jankovich First Grade Teacher
Teacher Kasey Getkin Kindergarten Teacher

Learning Strategist

Isabel Albl

Read by Grade Three Strategist

Administrator DeCuba McMillon-Porter Assistant Principal
Adminstrator Melanie McCraney Assistant Principal
CI Team Lead Dr. Cynthia Marlowe Principal
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Community Outreach Activities

Activity

Date

Lesson Learned

School Organization Team Meetings

August 18, 2025 - May 4, 2026

1. Support the development and implementation of the
School Performance Plan (SPP) and Strategic
Budget.

2. Provide input on key issues such as staffing,
scheduling, and academic goals.

3. Increase transparency and promote collaboration
between the school and its stakeholders.

4. Ensure accountability by reviewing progress and
helping evaluate the effectiveness of school
programs and initiatives.

These meetings empower the school community to have a
voice in decisions that impact student success.

Open House

August 26, 2025

MAP/SBAC Data and SPP goals will be shared with the
school community during Parson's open house event.
(MRI#1)
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