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PREAMBLE

The parties to this agreement, the Cambridge Public Schools (“CPS”) and the Cambridge
Education Association (“Association”), firmly believe that a quality education is a fundamental
right of every child, that all children can learn and that the CPS and the Association have the
joint responsibility to preserve and foster the right of all students to succeed. We enthusiastically
share a commitment and a responsibility to provide an excellent education for all students in the
Cambridge Public Schools.

We share a responsibility and a commitment to foster an organizational culture of respect and
accountability at all levels of the CPS. We therefore commit ourselves to an ongoing value-
driven review of the contractual structures and committees that currently exist to ensure that they
are serving the interest of the partners at both the district and school levels to educate all students
to their highest capacities.

This negotiated agreement was created using an interest-based bargaining approach and, as such,
is much more than a contract that describes wages, houts and working conditions of the unit
members. This agreement is a compact that defines how we work together in the best interests of
students. It is part of a process in which the partners work together in a meaningful way and
within a time frame that provides real opportunity to shape results for students. The purpose of
this collaboration is to resolve problems, address common issues and identify opportunities for
improvement,

ARTICTE 1
RECOGNITION CLAUSE

The COMMITTEE recognizes the ASSOCIATION for the purpose of collective bargaining as
the exclusive representative of the two units consisting of all regularly appointed professional
teaching employees of the Cambridge School System, including:

Unit A. Teachers and Athletic Trainers; Nurse Educators, Registered Physical Therapists,
Occupational Therapists, and Part-Time Learning Disability Teachers.

Unit B. Ratio Salary Schedule Personnel

Unless otherwise indicated, the employees in the above units will be referred to as teachers and
references to male teachers will include female teachers and ratio schedule personnel.

This contract will exclude substitute teachers and all other employees of the Cambridge School
Department, except where specifically provided for in other articles of this Contract.




ARTICLE 2
BARGAINING PROCEDURE

A-1. Not fater than October 1 of the contract year in which this Agreement expires, the
Committee agrees to enter into negotiations with the Association over a successor
Agreement in accordance with the procedure set forth herein in good faith effort to reach
agreement concerning teachers' wages, hours and other conditions of their employment.
Any agreement so negotiated will apply to all teachers, and will be reduced to writing and
signed by the Comunittee and the Association,

A-2.  During negotiations, the Committee and the Association will present relevant data,
exchange points of view, and make proposals and counter proposals. The Committee
will make available to the Association for inspection all pertinent public records of the
school system. Either party may, if it so desires, utilize the services of an outside
consultant and may call upon professional and lay representatives to assist in the
negotiations.

A-3.  If'the negotiations described in this Section A have reached an impasse, the procedure
described in Chapter 150E of the General Laws will be followed.

B. The Association and the Committee agree that each has a right to bargain for any
provision that it wished in the preparation of this contract. Each expressly waives the
right to reopen the contract for any changes unless mutually agreed upon by the
Association and the Committee.

C. TERM OF CONTRACT: This-agreement shall be effective as of September 1, 2012 and
remain in effect until August 31, 2016. It is agreed that upon receipt prior to October 1,
2015, of written notice from the Association of its desire to amend this contract,
negotiations for a new contract will begin in October 2015, and that the sections thereof
will concern the period September 1, 2016, ohward, Otherwise, the Contract will remain
in full force and effect from year to year.

ARTICLE 3
GRIEVANCE PROCEDURE

The purpose of the procedures set forth hereinafter is to produce prompt and equitable
solutions to those complaints, which, from time to time, may arise involving the wages, hours, or
the conditions of employment of the members. The Committee and the Association desire that
such procedure shall always be as informal and confidential as may be appropriate for the
complaint involved at the procedural level involved. Nothing herein shall prohibit teachers
and/or the Association from attempting to resolve grievances informally with appropriate
members of the Administration prior to initiating the formal procedures set forth below. The
parties are encouraged at any time before or during the grievance process to resolve problems
through informal mediation or other seftlement techniques as may be appropriate.




A.  DEFINITION: A grievance shall mean a complaint member that there has been a

violation, misinterpretation or inequitable applicat 1y of the provisions of this
contract. As used in this Article the term "member" shall also mean a group of meimbers
having the same grievance. sEEn

B.  RIGHT OF THE ASSOCIATION: The Committec acknowledges the right of the
Association to participate in the processing of any grievance at any level.

C. ADJUSTMENT OF GRIEVANCES: Grievances shall be presented and adjusted in the
following manner:

Level One

All grievances which involve a question within the scope of responsibility of the
grievant's appropriate supetvisor will be filed and thoroughly discussed at this level. The
grievance shall be filed in writing by the grievant and a representative of the Association with the
appropriate supervisor, The supervisor shall submit his written answer to the member and the
Association within fifteen (15) business days of the filing of the grievance.

Level Two
Administrators shall proceed directly to Level Two.

If the grievance shall not be disposed of hereunder to the member's satisfaction and the
member and the Association shall have determined to proceed further, the member and a
representative of the Association shall present a written statement of the grievance to the
Superintendent within twenty-five (25) business days of receipt of the supervisot's answer. The
Superintendent shall meet with the member and a representative of the Association in an effort to
settle the grievance, provided that the Superintendent may designate another to act in his place
and provided further, that if the Superintendent so designates another and his disposition is not
satisfactory to the member, the member and a representative of the Association shall have the
right to meet with the Superintendent, In any event, the written answer of the Supetintendent to
the grievant and the Association is due no later than twenty-five (25) business days after the
filing of the grievance at this level. Provided the parties agree, Level One and/or Level Two of
the Grievance procedure may be bypassed and the grievance brought directly to Level Three.

Level Three

If the grievance shall not have been disposed of under Level Two to the member’s
satisfaction and the employee and the Association shall have determined to proceed further, a
written statement of the grievance shall be presented within ten (10) business days of receipt of
the Superintendent's answer by the Association to the Committee. The written decision of the
School Committee shall be due within twenty-five (25) business days of the filing of the
grievance at the School Committee Level.




PROVISIONS APPLICABLE TO GRIEVANCES AT
LEVEL ONE, LEVEL TWO AND L EVEL THREE.

The School Committee will comply with law with respect to its obligation to furnish
information relevant to grievance processing. Each written statement of a grievance shall
include: (1) a concise statement of the facts constituting the grievance; (2) a reference to the
applicable provisions of this Contract; (3) the date upon which the act or omission giving rise to
the grievance occurred, and, if applicable, the tatter date upon which the member should not be
held to have learned of the same and a concise statement of the reasons why the member should
not be held to have learned of the same earlier; and (4) the dates of all prior written
presentations, if any. Each statement under Level Two or Three shall be signed on behalf of the
Association by its President, or Vice-President, or the Chairman, or Vice-Chairman of the
Grievance Committee.

In those cases in which the event, or omission giving rise to the grievances should have
become known to the member upon the occurrence of the event or omission, the statement shall
be presented not later than the first to occur: the twentieth (20th) school day; or, fortieth (40th)
calendar day next following the date of event or omission. In those cases in which the member
affected could not reasonably be expected to have knowledge of the event ox omission until some
time after its occurrence, the time for presenting the statement shall be measured from the first
date upon which the member should have known of the event or omission and the burden of
establishing a later date than the date of occurrence shall be upon the member, Any grievance
pending at the conclusion of the Contract will remain operative in the subsequent Contract period
unless settled in negotiations.

Failure by the person to whom presented to make a determination with respect to a
grievance by the time limit indicated shall be deemed a denial of the grievance.

Failure to present a proper written statement within the applicable time limit shall be
deemed a waiver of the grievance. Time limits may be extended by mutual agreement in writing,

Times for meetings to discuss grievances shall be scheduled outside of school hours
unless in the judgment of the Superintendent, in the case of a Level Two proceeding, or of the
Committee, in the case of a Level Three proceeding, a meeting during school hours is desirable
to facilitate the production of appropriate information. Attendance by members and by
Association representatives at grievance meetings held during school hours shall constitute
authorized absence without loss of pay. Members of the Grievance Committee of the
Association may also be absent during school hours without loss of pay in those instances in
which it is reasonably necessary for the investigation or processing of an alleged grievance and
for such periods as investigation or processing during school hours may reasonably require. The
Association agrees that absences during school hours shall be avoided whenever they would
interfere with the conduct of the education program and that the right to take such absence shall
not be abused. The Association shall have the right to use in its presentation at any level of this
grievance procedure any representative or representatives of its own choosing,




RECORDS

While both parties may maintain files of grlevances and the disposition thereof, the
Committee shall not make any entry or file any papér_in_'the personnel file of any employee
involved in a grievance except as may be required to implement the disposition thereof.

REPRISATLS

No reprisal of any kind shall be taken by any party hereto against any person who
participates in any way in grievance proceedings by reason of such participation,

PRECEDENT

A written record shall be made of the disposition of any grievance at Level Two or Level
Three. If such disposition becomes final by acceptance by the Association, such disposition shall
apply to all future complaints based on the same or similar facts,

ARBITRATION

If a grievance involving the interpretation or application of any provision of this
Agreement shall not have been disposed of under Level Three of the grievance procedure to the
satisfaction of the member and the Association, the Association may, not later than twenty-five
(25) business days next following receipt of response to the grievance under Level Three, initiate
arbitration of the grievance under the rules then obtaining of the American Arbitration
Association. This initiation may also be made by submission under such rules, The arbitration
shall proceed under such rules except that the parties may, if they can, mutually designate the
Arbitrator.

The Arbitrator shall be without power to modify, alter, add to, or subtract from the
provisions of this Contract. The arbitrator's award, if within his jurisdiction, shall be final and
binding on both parties. '

The fees of the American Arbitration Association and of the arbitrator and the expenses
of the arbitrator and the conduct of the hearing shall be shared equally by the parties but each
party shall bear its own expenses for the presentation of its case, '

Arbitration pursuant to this Article shall be the exclusive remedy available to members
and the Association in the event that a grievance is not disposed of under the Grievance
Procedure.

D. ADVISORY ARBITRATION AND ALTERNATIVE DISPUTE RESOLUTION
PROCEDURES

The purpose of this provision is to provide the Association and the Committee with feedback and
advice from an advisory arbitrator regarding a specific grievance(s). While such feedback and
advice is strictly advisory in nature, it is the hope of the parties that said advisory arbitrator shall




make suggestions for resolution or disposition, which will assist the parties in improving contract
enforcement and labor relations in general. To this end, the parties agree as follows:

1.

Advisory arbitration may be proposed by either party at any stage of the
Grievance Procedure following the presentation of the grievance at Level Two.
Advisory arbitration shall only take place by mutual agreement between the
Association and the Committee.

The entire advisory arbitration procedure is non-binding except as specifically
agreed to by the parties in writing. The feedback from the advisory atbitrator
shall in no circumstance, except by mutual agreement of the parties, be referred to
in any subsequent formal arbitration with respect to any grievance.

No advisory arbitrator shall sit as the formal arbitrator in a case in which (s)he
was an advisory arbitrator.

Cases shall be presented without witnesses, briefs or transcripts. The parties shall
provide brief oral presentation of their respective claims and defenses using
documentary evidence and/or stipulations as may be appropriate. The particular
details of the process will be agreed upon in each instance by the parties and the
advisory arbitrator.

The advisory arbitrator shall provide feedback, advice and suggestions for
resolution or disposition to the Association and the Committee immediately
following the presentations of the parties unless the parties mutually agree to the
contrary.

All costs of advisory arbitration shall be shared equally by the parties, but each
party shall bear its own expenses for the presentation of its cases.

The parties may agree upon other dispute resolution methods in addition to the

foregoing in an effort to resolve grievances.

ARTICLE 4
SALARIBES

A, The salaries of all persons covered by this Agreement are set forth in the salary schedules
attached hereto in the Appendices.

B. Sick Leave Buy Back

In recognition of dedicated service to the children of Cambridge, any teacher covered by
this agreement who is eligible to retire may obtain an increase in compensation in the
final year of teaching by following the established procedure.




B-1.

Tn order to allow for budgeting, eligible teachers must notify the Superintendent
in writing by February 15™ of the school year at the end of which they intend to
retire under the provisions of the Massachusetts Teachers’ Retirement Act.
Exceptions to the above rule will be made only when an emergency clearly exists.
Teachers who wish to retire on a date other than the last day of the school year
must notify the Superintendent by February 15 of the school year prior to the
expected date of their retirement. :

If such notice is submitted in writing by February 15, then, upon retirement, the
teacher shall be paid the amount specified below for their accumulated unused
sick leave as of the date of retirement.

Tn the event that a teacher retires other than during the period between the last day
of the school year and the first day of the following school year, or at the end of
the semester for a teacher assigned to a high school program or on December 31%
for a teacher assigned to an clementary school or upper school, then there will be
a twenty percent (20%) deduction from the amount that the teacher is entitled to
as his/her sick leave buyback.

Effective 9/1/02

B-3.

B-4,

1-50 Days $46.00  51-99 Days $58.00 100+ Days  $90.00

For all members of Units A&B, the maximum number of accumulated sick days
for which sick leave buyback will be permitted is 400 (four hundred) except that
all members in Units A&B hired before September 1, 2013who have accumulated
a total of 350 sick days or more as of September 1, 2013 shall be exempted from
the application of this cap for sick leave buyback purposes.

In the event a teacher dies while employed by the School Depattment, his/her
estate will be paid a sum equal to the number of his/her accumulated sick leave
days times the daily rate set forth in Section B-2 above.

4038 Plan — Transfer Of Sick Leave Buyback

The Committee agrees to implement the use of a 403B plan in accordance with Intetnal
Reverue Service regulations to allow members of Units A&B to make a one-time
wansfer of sick leave buyback monies at the time of retirement to a 4038 plan to reduce
tax liability in accordance with Internal Revenue Service Regulations.

Increments

To be eligible to advance to the next annual salary step, teachers must complete 110 days
of paid employment in the previous school year as a regularly appointed teacher in the
Cambridge Public School Department. The 110-day rule does not apply to a person on

sabbatical leave.




E.  Direct Deposit of Paychecks

In lieu of payment of salary by paycheck, teachers may elect to have their total net pay
deposited directly into their bank accounts, subject to the rules and regulations of the
Office of the City Treasurer.

ARTICLE 5
TEACHING HOURS AND TEACHING LOAD

A, TIME SCHEDULE FOR STUDENTS:

Except for students covered by activities conducted during flex-time (see Section I.-
below), the following shall be the time schedule for students;

Elementary School/Upper School 8:25 am. - 2:25 p.m.
Cambridge Rindge and Latin School 8:05 am. - 2:30 p.m.

The above starting and closing times may be moved forward or backward up to one-half
hout, with every reasonable effort to reduce said span of time, for particular schools for the
putpose of maximizing the efficiency of school bus utilization. The Association will be
consulted prior to making any such time schedule changes.

B. TIME SCHEDULE FOR TEACHERS:

B-1.  The Committee and the Association agree that the teacher as a professional will
devote whatever time is required to maintain a high quality of education in the
Cambridge Public Schools,

B-2.  All elementary and upper school campus teachers will begin their workday fifteen
minutes prior to the starting time established for students and will end ten minutes
after the time established for the dismissal of pupils,

B-3.  There will be a pool of thirty-five (35) hours per year for school curricular/staff
development, scheduled tutoring services or parent/guardian conference services.
This time will not be required during the following weeks: opening week, -
Thanksgiving week, the five school days prior to the beginning of the December
vacation week, and the five school days prior to the last day of school. This pool
of thirty-five (35) hours will be scheduled by each principal/dean, subject to the
following rules:

1. Each principal/head of upper school/dean will schedule the use of such

time after consulting with the Faculty Advisory Committee in their school
building or small school at CRLS,

10




B-4.

B-5.

Principals/heads of upper schools/deans will make reasona}ble efforts to
give one (1) month advance notice of any scheduled meeting/event,

Principals/heads of upper schools/deans will accommodate staff who are
already enrolled in outside courses or seminars.

Principals/heads of upper schools/deans will not schedule more than three
(3) hours of such time in a week, and no session will be more than two (2)
hours in length. '

Principals/heads of upper schools/deans will not schedule more than
twelve (12) hours of such time in any given month.

The hours will be contignous with the school day.
The scheduling of such time will be exclusive of early release days (i.e. up

to two (2) such hours may be scheduled following the end of teacher
working hours on early release days) :

The length of the workweek for part-time learning disability teachers (former L.
D. tutors) shall be twenty hours per week.

A,

Principals/heads of upper schools/deans can require members of the
bargaining unit who are affected by mergers, consolidations or major
program initiatives to be effective during the life of the contract to
patticipate in up to thirty (30) hours of mandatory staff development
and/or training, paid at the workshop participant rate, during the course of
the school year during which the contract is in effect.

Principals/heads of upper schools/deans can require all other members of
the bargaining unit to participate in up to 15 hours of mandatory staff
development and/or training, paid at the workshop participant rate, during
the course of the school year.

The training described above in sections A and B of Article 5B-5 will be
scheduled at any time during the period from the week before the start of
the school year to within five business days of the last day of the school
year and no later than June 30", subject to the following rules:

1. Each principal/head of upper schools/dean will schedule the use of such |
time after consulting with the Faculty Advisory Committee in their
school building or small school at CRLS.

2. Principals/heads of upper schools/deans will make reasonable effoits to
give one (1) month advance notice to all staff of any scheduled
sessions.

11




3. Principals/heads of upper schools/deans will accommodate staff who
are already enrolled in outside courses or seminats,

4. Such sessions will not be held on weekends.

5. When such sessions are scheduled on school days, principals/heads of
heads of upper schools/deans will not schedule more than three (3)
hours of such time in a week, and no session will exceed two (2) hours
in length.

6. When such sessions are scheduled on school days, principals/heads of
upper schools/deans will not schedule more than twelve (12) hours
of such sessions in any given month.

7. When such sessions are scheduled on school days, the hours of such
sessions will be contiguous with the school day.

8. The total number of hours that may be scheduled pursuant to Article
5B-3 and Article 5B-5 in any week when school is in session is five
(5) hours.

9. The maximum number of hours that can be required of a member of the
bargaining unit pursuant to Axticle 5 B-5A and Article 5 B-5B during
the course of any school year is thirty (30) hours.

Members of the bargaining unit participating in mandatory staff development
and/or training will be given the opportunity to evaluate the effectiveness of such
sessions.

Any staff development and/or training that is scheduled in addition to the time set
forth above in Article 5B-3 and Article 5B-5(A) and (B) will be voluntary.

Principals/heads of upper schools/deans will make reasonable efforts to provide a
tentative schedule of staff development and/or training contemplated for the
upcoming school year by the end of the first week that school is in session. The
patties acknowledge, recognize and agree that such schedule is subject to change
and the provision of such tentative schedule does not alter the notice requirements
set forth in Article 5, Section B, B-3(2) and Axticle 5, Section B, B-5(C)(2).

C. WORK YEAR FOR TEACHERS:

C-1.

The work year for personnel in Unit A shall be 183 days. The first school day for
students shall be the Tuesday following Labor Day in September, All Unit A
members shall report to work on the Tuesday, Wednesday and Thursday of the
week preceding Labor Day. One of these days shall be for classroom preparation
and the other two (2) days shall be for Unit A members to participate in
professional development and other activities as determined by the school and/or

12




C-3.

school district. The Friday of the week preceding Labor Day shall not be a
workday for teachers. In addition thereto, the school calendar shall include not
more than five (5) days for inclement weather,

THE WORK YEAR FOR PERSONNEL IN UNIT B WILL BE AS FOLLOWS:

a. The work year for administrators on ten-month contract will be the teacher
work year plus whatever extra time is necessary to discharge the duties of
their positions. In any event elementary assistant principals working on a
ten month contract shall return to work the week before teachers return to
school, and shall be available for consultation on the telephone, and
subject to call in if specific need arises, one week after school closes in
June.

b. All personnel on an eleven-month contract (206 days) will continue on an
eleven-month contract and Directors, Assistant Principals (secondary 9-12),
Deans of Curriculum and Program (secondary 9-12), administrative
assistants, Deans of Students (secondary 9-12), Assistant Directors and
Coordinators appointed to these positions after September 1, 1973, shall
serve on an eleven month contract.

C. Personnel presently on ten-month contract will continue on ten-month
contract. Personnel in Unit B will be required to meet the minimum time
schedule adopted for teachers in Unit A, and, in addifion thereto, will
remain a sufficient length of time to discharge the duties of their positions.

d.  The work year for elementary and upper school assistant principals will
consist of the minimum time scheduled for teachers in Unit A work year
plus five (5) additional days the week before teachers return to work for
the start of the school year.

All teachers will be required to attend two Parent/Guardian-Teacher-Pupil
conferences of two hours duration without additional compensation. In addition,
Principals/Heads of Upper Schools, after consulting with their Faculty Advisory
Commitiee, may schedule no more than two (2) additional parent/guardian
conferences, open houses or curriculum nights of two hours each in duration that
teachers are required to attend. Further ail teachers will be required to schedule
five additional hours of Parent/Guardian-Teacher-Pupil conference time. Such
conferences may be scheduled at times and locations suggested by teachers after
conferring with the Parent/Guardian, with the prior approval of the Principal/Head
of Upper School. Such approval will not be unreasonably withheld, After
providing ample opportunity for staff input, the Principal/Head of Upper School
may schedule one of said five hours by allocating additional time to no more than
two of the scheduled Parent/Guardian-Teacher-Pupil conferences. At no time will
the allocation of additional time exceed one hour total.

13




The intent of this section is to maximize the opportunities for teachers to have
conferences with all parents/guardians during the school year.

C-4, Early Release Days

a. Elementary students will be released at or around lunchtime six (6) times
during the school year. One such day shall be used for elementary
graduation exercises, No more than two (2) such days shall be used for
system-wide professional activities, at the discretion of the
Superintendent, and such days shall not be scheduled during the winter
months, The remaining days shall be used for school-based professional
activities. Teachers will spend such school-based days on staff
development, parent/guardian confercnces, tutoring of students, or other
educationally related tasks, as designated by the Principal/Head of Upper
School. Teachers will be dismissed at the time appropriate for the school
pursuant to Section B-2.

b, Preparation periods will not be granted during release time,

D-1. Subject to the requirements of the Civil Service Regulations and the availability of
personnel, teachers will have a duty-fiee lunch period of the following lengths:

a. Elementary school - Grades K through 5 - thirty (30) minutes.
b. Upper school — Grades 6 through 8 — thirty (30) minutes.
C. Senior high school - thirty (30) minutes.

d. Teachers will be allowed to leave the building during their duty-free lunch
period.

D-2. PREPARATION TIME:

Personnel in Unit A will, in addition to their lunch periods, have a preparation period
during which they will not be assigned to other duties as follows:

a. Elementary/Upper School Campus
Elementary and upper school campus teachers shall have no less than forty (40)
continuous minutes of daily, duty free preparation time.

b. The School Committee will indemnify a teacher in an elementary school, a
teacher in an upper school campus or a high school teacher who loses preparation
periods on the following basis: While a teacher shall not be required to use the
prep time to prepare the person providing coverage, the teacher should consult
with that person as his or her normal planning may require. The School
Committee will indemnify a teacher in an elementary/upper school or a high
school teacher not more than,;

14




B-1.

E-2.

“intended under the block schedule that secondary school teachers shall not have more

Effective Date Per Hour, Pro Rata

September 1, 2012-August 31, 2016 $31.65

Payment will be made in December and June/July provided, however, that the
teacher and the principal/head of upper school certify the number of lost
preparation periods by the end of December and June for payment at the
appropriate times and provided that a current record of same is available at all
times in the office of the principal.

Secondary school teachers shall be required to be present for six (6) hours and twenty
five (25) minutes per day. Student instructional time shall be no less than 330 minutes
per day. Teachers will have one prep period per day the equivalent of one teaching
period, but no less than forty (40) minutes. All other time the teachers are required to be
in the building is assigned professional time, Assigned professional time is defined as
teachers working with teachers and/or administrators, on issues of curriculum,
professional development and other professional activities related to instruction subject to
the approval of appropriate administrators. It does not include student supervisory
activities.

Secondary school teachers shall teach 75% of the instructional day for students. Itis

than two (2) preparations per semester or four (4) preparations per year although it is
recognized that there may be unusual instances in which scheduling demands require that
some teachers have three (3) preparations in a semester. In such event, teachers assigned
three (3) preparations shall have three (3) full instructional blocks of duty free
preparation a week and two (2) forty minute continuous duty free preparation periods a
week. All other secondary school teachers shall have two (2) full instructional blocks of
duty free preparation and three (3) forty (40) minute continuous duty free preparation
periods. In no event shall a secondary school teacher be assigned more than five (5)
preparations in a year. Secondary school teachers will, when necessary, communicate or
meet with parents/guardians of students during any duty free preparation period. All
other time the secondary school teachers are required to be in the building is assigned
professional time as defined above.

Secondary school teachers will not be required to teach more than two (2) subjects nor
more than three (3) teaching preparations within said subjects at any one time. Only in
unusual circumstances, because of the diversity of the programs offered, will exceptions
to the above be allowed. In such a case, the average class load shall not exceed fourteen
(14) students.

Exceptions to the provisions of Section D and E up to five days may be made if the
Superintendent or his designee determines that such exception is necessary for the best
interest of the student. However, exceptions which exceed five (5) days will be by
mutual agreement between the Association and the Superintendent. The Association will
be notified of such exceptions.

15




G. Teacher participation in extra-curricular activities will be strictly voluntary.

H. The Committee agrees to provide adequate personnel for the maintenance, upkeep, and
other duties in each building.

L Any change of duty, hours or responsibility of any administrator would not be made
without good reason.
I. Subject to the approval of the Superintendent or his designee, a teacher may volunteer for

non-teaching supervisory or school operations duties or projects beyond the scope of
those normally performed. Said duties or projects shall be compensated at the following
rate per hour, pro rata.

Effective Date Rate per Hour
September 1, 2012 - August 31, 2016 $22.06

K. FLEX TIME FOR GUIDANCE COUNSELORS

1. Guidance counselors can elect to work two (2) evenings a month in order to meet
with families or for other educational purposes. Guidance counselors who
provide this service will be able to reconfigure time commensurate with the
volunteered flex time. Such arrangements for flextime scheduling must receive a
proper approval from the Superintendent or her designee.

2, Guidance counselors may be required to work up to three (3) days after the end of
the school year and three (3) days before the beginning of the school year to assist
in scheduling and other guidance activities. The principal shall first meet with the
guidance counselors as a department before May 15™ to discuss the scheduling of
such dates. In exchange for performing this work cither before or after the end of
the school year, guidance counselors shall be given a corresponding number of
compensatory days off during the school year arranged through the principal of
the school and/or his/her designee. Requests shall be made at least twenty-four
(24) hours in advance and approval of such days shall not be unreasonably
withheld. There shall be no restriction on when guidance counselors may use
these days (i.e., they can be used before or after a long weekend/vacation week).

L. FLEXIBLE HOURS WORK SCHEDULE

It is recognized by the parties that it may be advanfageous both to individual teachers and
to the educational program of the Cambridge Public Schools to allow for flexible work
scheduling, In consideration thereof, the Association and the Committee agree as follows:

1. No members of the bargaining unit will lose a job or be reduced in time as a result

of this flex time provision during the implementation or continuation pursuant to
paragraph nine of this provision.
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An Advisory Flex Time Program Oversight Committee ("Oversight Committee")
shall be created. The Oversight Committee shall consist of two (2)
representatives of the Association and two (2) representatives of the Committee.
The Superintendent and the CEA President will jointly agree on the composition
of the Committes. The Oversight Committee shall act in an advisory capacity to
the Superintendent. :

A Flex Program Proposal ("Proposal”) must fall within a "Flex Time" window of
7:00 a.m. to 6:00 p.m. during the contractual work year. A flexible work hours
schedule proposal (including providing for compliance with Axticle 5, B-3) may
Be submitted to the Superintendent by teachers and/or school or program
administrators. Individual teachers and/or administrators shall be required to
demonstrate the educational benefit to students,

Proposals shall be submitted and the Superintendent, in his discretion, may
approve such proposals for a flexible work schedule at anytime during the school
year. Once approved, a flexible work schedule shall not be modified prior to the
expiration of the approved proposal. Flexible work schedules shall be reviewed
yearly by the Oversight Committee.

A flexible hours schedule shall be the equivalent of the total work time
requirement which the individual teacher is required to work under the collective
bargaining agreement. No teacher shall be required to work non-contiguous
hours, nor shall a teacher be required to work in excess of the total hours set forth
in this contract.

Individual teachers who elect to participate in a flextime opporfunity shall do so
on a strictly voluntary basis. Flextime opportunities shall be made available to
teachers on a voluntary basis through an in-house posting. In filling flextime
postings, consideration shall be given to a teacher’s certification, area of
competence, major and/or minor field of study, quality of teaching performance,
aftendance record and length of service in the Cambridge School System, All
qualifications being equal, as determined solely at the discretion of the
Superintendent, the teacher with the longest service in the Cambridge School
System shall be given first choice for flextime opportunities.

Non-professional status teachers shall be eligible to participate in the flextime
program, if they receive prior approval of the Superintendent and the President of
the CEA.

If volunteers are not available or selected, then flextime opportusities shall be
posted for new teacher hiring. Any new hire positions created under this
provision shall be allowed to continue after the expiration of this provision, even
if the parties choose not to renew the terms of this flextime program.
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9. It is understood that a flexible hours work schedule is an arrangement between the
individual teacher and the Superintendent. As such, in the event said teacher
severs his/her employment during the period of the flex schedule, no member of
the bargaining unit shall be assigned to said flex schedule involuntarily.

10.  The Oversight Committee shall report on the flextime program to the joint
bargaining teams of the parties daring the term of the contract.

11.  The fact of an individual's participation or non-participation in the flex program

] shall not adversely affect his/her evaluation or result in discipline, reassignment or
R} .
LY transfer.
i ARTICLE 6
1 CLASS SIZE
A, It is agreed that as soon as practical, considering availability of qualified personnel and

suitable classroom space, the maximum number of pupils per teacher will be as follows:

1, Elementary/Upper Schools

Kindergarten 20
Grades 1 through5 25
Grades 6 through § 25
2. Senior High School
Science Laboratory 20
Shop/Career and Technical Education Lab 20
Academic subjects 30
3. Self-contained and/or substantially separate classes at no time shall exceed the

number set by state law.

4, To the extent possible, remedial reading classes will not exceed the maximum
recommended by the Department of Education.

5. Where educationally feasible, larger classes will be assigned larger classrooms.

6. Case load for adjustment counselors shall at no time exceed the number set by
law.

7. Within the first two weeks of each semester, guidance counselors and deans may

ask teachers to authorize overrides to permit up to five (5) additional students per
class. Such authorization will be completely voluntary.
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ARTICLE 7
SPECIALISTS AND SPECIAL PROGRAMS

A. The Commiitee and the Association recognize the fact that an adequate number of
competent specialists is essential to the operation of an effective educational program.

B. Special programs are deemed an important aspect of the educational program of students
and special program classes (i.e., art, music, science, etc.) will not be canceled for the day
so that specialists should act as substitute teachers in regular classes except in cases of
emergency.

C. The Committee recognizes that it must provide sufficient personnel to deliver services to
meet the goals and objectives mandated by a student’s individualized education program
(IEP) in accordance with the timelines established by federal and state law, Therefore, it
is the responsibility of the Office of Student Services (OSS) to insure that caseloads for
OSS specialists fulfilling a student’s IEP are equitable throughout the district. Caseloads
are not grievable. In accordance with Article 10, Section A, administrators are
responsible for notifying an individual specialist about his or her caseload. Further, the
administrator will provide the specialist the opportunity to discuss the caseload. After the
above-mentioned discussion, if disagreement continues, the specialist may request that
the Association President meet with the Assistant Superintendent of the Office of Student
Services or his/her designee to discuss the caseload. The Association may refer any
policy matter relating to specialist caseloads to the School Committee Subcommittee on
Special Education, The School Committee’s Subcommittee on Special Education will
review policy matters relating to specialist caseloads with the Association.

ARTICLE 8 :
NON-TEACHING DUTIES

The Committee and the Association acknowledge that a teacher's primary responsibility
is to teach and that his energies should, to the extent possible, be utilized to this end, Therefore,
they agree as follows:

A, Teachers will not be required to perform the following duties:

1, Non-professional assignments, including, but not limited to vacuuming carpets,
milk distribution, cafeteria supervision, sidewalks, and buses from home to
school, and school to home, except in cases of emergency as determined by the
administrator of the building,

2. Health services such as weighing and measuring pupils,

3. Collecting money from students for non-educational purposes. Although teachers

may be required to collect and transmit money to be used for educational
purposes, they will not be required to tabulate or account for such money.
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4. Duplicating insttuctional and other materials, and other similar clerical functions.

Teachers will not be required to drive pupils to activities which take place away from the
school.

Teachers will perform corridor duty as stipulated by the Principal/Head of Upper School
of the building.

ARTICLE 9
TEACHER EMPLOYMENT

Full credit on the salary schedule, not to exceed six (6) years will be given fox previous
outside teaching experience upon initial employment, In the case of exceptional needs,
this requirement may be waived.

Teachers with previous teaching experience in the Cambridge School System will, upon
returning to the system, receive full credit on the salary schedule for all outside teaching
experience. Teachers who have not been engaged in teaching on a full time basis will,
upon returning to the system, be restored to that step on the salary schedule on which
they would have been placed in September if they had remained in the Cambridge School
System.

Previously accumulated unused sick days will be restored to all returning regularly
appointed teachers.

Teachers who have obtained National Board Teacher Certification, any physical
therapist who holds Board Certification as a Clinical Specialist in Pediatrics
(PCS) issued by the American Boatd of Physical Therapy Specialties (ABPTS)
and American Physical Therapy Association (APTA), any occupational therapist
who holds Board Certification in Pediatrics (OT) or Specialty Certification in
School System (OT) issued by the American Occupational Therapy Association
(AOTA) and any speech language therapist who holds a certificate of clinical
competence (CCC-SLP) issued by the American Speech Language Hearing
Association (ASHA) will be granted a one-time fifteen (15) credits on the
teacher’s salary schedule as follows:

Bachelors will be placed as Master

Master degree will be placed at Master plus 15
Master plus 15 will be placed at Master plus 30
Master plus 30 will be placed at Master plus 45
Master plus 45 will be placed at Master plus 60

Teachers who have either a Master plus 60 credits or a Doctorate who have
obtained National Board Teacher Certification, any physical therapist who holds
Board Certification as a Clinical Specialist in Pediatrics (PCS) issued by the
American Board of Physical ‘Therapy Specialties (ABPTS) and Ametican
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Physical Therapy Association (APTA), any occupational thel‘apist who holds
Board Certification in Pediatrics (OT) or Specialty Certification in School System
(OT) issued by the American Occupational Therapy Association (AOTA) and any
speech language therapist who holds a certificate of clinical competence (CCC-
SLP) issued by the American Speech Language Hearing Association (ASHA)
will be granted an annual stipend of $1,000 (one thousand dollars).

ARTICLE 10
TEACHER ASSIGNMENT

A. Teachers will be notified in writing of their programs for the coming year, including the
schools to which they will be assigned, the grades and/or subjects that they will teach,
and any special or unusual classes that they will have. Said notification where possible
will be made before the close of school in June.

B. In order to assure that pupils are taught by teachers working within their areas of
competence, teachers will not be assigned, except temporarily and for good cause,
outside the scope of their teaching certificates and/or the major or minor fields of study.

C. To the extent possible, changes in grade assignment in the elementary/upper schools and
in subject assignment in the secondary schools will be voluntary. &

D. In arranging schedules for teachers who are assigned to more than one school, an effort
will be made to limit the amount of inter-school travel. Such teachers will be notified of
any changes in their schedules as soon as practicable. Teachers who are assigned to more
than one school in any one school day will receive the following rate per mile for all
inter-school driving done by them or reimbursement for the cost of public transportation.

Effective Date Rate Per Mile
September 1, 2012 - August 31, 2016 40
E. Teacher assignments will conform to applicable equal employment opportunity law with

respect to race, creed, color, religion, national origin, sex, marital status, sexual
orientation, disability, gender, gender identity, genetic information or age.

ARTICLE 11
IRANSFERS

DEFINITIONS:

TRANSFER: A transfer shall be defined as a voluntary or involuntary movement of a
teacher from one school to another (except for reassignments as defined below).

REASSIGNMENT: Reassignment is defined as placement of school-based teachers in
different grades within an elementary school, within an upper school campus, different
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subjects or houses at the high school, and placement of teachers in specialist positions
(i.e. Office of Student Services, Bilingual, Art, Music, Physical Education, Science and
Modern Language).

Although the Committee and the Association recognize that some transfer of teachers
from one school to another is unavoidable, they also recognize that frequent transfer of teachers
is disruptive of the educational process and interferes with optimum teacher performance.
Therefore, they agree as follows: '

A. When a reduction in the number of teachers in a school is necessary, volunteers will be
transferred first.

B-1.  When involuntary transfers are necessary, a teacher's certification, area of competence,
major and/or minor field of study, quality of teaching performance, and length of service
in the Cambridge School System will be considered in determining which teacher is to be
transferred.

5 B-2. An involuntary transfer will be made only after a meeting between the teacher involved
! and the Superintendent (or his designee) at which time the teacher involved will be
notified of the reasons for the transfer. In the event that a teacher objects to the transfer
at this meeting, upon the request of the teacher, the Association will be notified and the
Superintendent (or his designee) will meet with the Association's representative to
discuss the transfer.

B-3  Inail cases of involuntary transfer, when the teacher has been notified of such transfer, he
will be given an opportunity at that time to examine a list of all vacancies and to select a
position for which he believes himself qualified. Said selection will not be denied by the
Superintendent without, in his judgment, good reason. Positions being filled by
substitute teachers will be included on the list of vacancies to be shown to the transferring
teacher as being available the following September.

Once a teacher is notified of his or her involuntary {ransfer, he or she will be permitted
through August 15 of that year to be interviewed for any vacancy posted by that date in
accordance with Article 12, Section III. Teachers shall be entitled to be interviewed
during the ten day period from the date the notice is posted, although a teacher may also
participate in any subsequent interviews if he or she applies for the position and is not
initially selected as a result of the "ten day posting interview." Only involuntary
transferees may be interviewed during this ten day period.

Tnvoluntarily transferred teachers, who elect to be interviewed during the ten day posting
period noted above, shall be interviewed by a team which shall consist, at a maximum, of
a principal/head of upper school, an assistant principal, a director or coordinator, a
teacher, a parent Haison, or a parent member of the school improvement council. The
Superintendent has discretion on the composition of a specific interview team, consistent
with the above,
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If recommended by the principal/head of upper school and approved by the
Superintendent, teachers shall be transferred to that position, provided, however, that the
teacher also may exercise his or her right to such "ten day posting interviews" for any
other position posted as of August 15 of that year.

Teachers desiring a transfer will submit a written request to the Superintendent and will
be given a list of all available vacancies within two weeks of said request. Upon
selection of the available vacancy desired, the teacher will submit a letter stating the
reason thereof. Such request must be submitted prior to February 15 of each school year
to be considered for the next school year, Requests must be renewed each year. All
requests will be acknowledged in writing. The Association will be notified of all newly
created positions.

In the case of all voluntary or involuntary transfers, the Superintendent shall determine
whether an interview of a potential transferee by the building administrator, directors
and/or department heads, or in accordance with Section B(3) hereof, is necessary, The
interview process used to assess the suitability of a teacher for a transfer to any school
shall be regarded as advisory to the Superintendent only.

Supervisors are responsible for notifying an individual who is to be reassigned and
providing to an individual the opportunity to discuss the reassignment. After said
discussion the teacher may request that the Association meet with the Superintendent or
his/her designee to discuss the reassignment.

Involuntarily transferred teachers who interview and are not recommended for another
position may, at the discretion of the Superintendent, and after consultation with the
President of the Cambridge Education Association, be offered an exit incentive.
Teachers who apply for and are granted this option will be granted either a half-year of
leave at full pay or a full-year of leave at half pay. A decision to accept this option shall
be itrevocable and must be accompanied by a letter of resignation or retirement to take
effect immediately upon termination of the leave. This exit incentive will not apply to
teachers who have already given notice of intent to retire or to resign.

ARTICLE 12
VACANCIES AND PROMOTIONS

Section 1,

A,

Whenever any vacancy in a professional position above the rank of a classroom teacher
occurs during the school year (September to June), it will be adequately publicized by the
Superintendent as far in advance of the appointment as possible, by means of: sending a
copy of the job notice to the CEA President, sending a copy of the job notice to each
school building for posting and by placing the notice on the Cambridge School
Department’s job posting website. When school is not in session (July and August)
notice of any such position will be forwarded to the CEA President and to all members of
Units A&B via the Cambridge Public Schools email to each unit members’ Cambridge
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Public Schools email address. No vacancy will be filled, except on a temporary basis,
within thirty (30) days from the date the notice is posted in the schools or the giving of
notification to the Association, Positions will be acting for no more than tweive (12}
calendar months before the Schoo! Committee acts to fill the positions on a regular basis
from the applicants for the advertised position. Any time spent by a person filling such a
position on a temporary ot acting basis shall not be regarded as evidence of best
qualifications by that person for the posted opening.

All qualified teachers will be given adequate opportunity to make application for such
positions, and the Committee agrees to give due weight to the professional background
and attainments of all applicants, the length of time each has been in the school system,
and other relevant factors. In filling such vacancies, all other qualifications being equal
(such qualifications to include training, experience, teaching ability and the
Superintendent's evaluation and judgment, after taking into account the advice of the
appropriate Principal/Head of Upper School, Director, Department Head and any
advisory groups being utilized), preference will be given fo qualified teachers already
employed by the Committee.

Appointments will conform to applicable equal opportunity employment law with respect
to race, creed, color, religion, national origin, sex, marital status, sexual orientation,
disability, gender, gender identity, genetic information or age.

Any Committee appointed to drafl the qualifications for a position above that of a
classroom teacher, including Principal's Assistant, will include a tcacher designated by
the Cambridge Education Association. All teachers will be eligible for said designation.

Section II.

Each school shall have a Principal's Assistant, except those schools having an Assistant
Principal.

Section I

Whenever any vacancy in a Unit A bargaining unit position, which the School Committee

determines to fill on a permanent basis, occurs during the school year (September to June), it will
be adequately publicized by the Superintendent as far in advance of the appointment as possible,
by means of: emailing a copy of the job notice to the CEA President, emailing a copy of the job
notice to each school building for posting and by placing the notice on the Cambridge School
Department’s job posting website. When school is not in session (July and August) notice of any
such position will be forwarded to the CEA President and to all members of Units A&B via the

Cambridge Public Schools email to each unit members® Cambridge Public Schools email
address. In both situations, the qualifications for the position, its duties and the rate of

compensation, will be clearly set forth. No vacancy will be filled, except on a temporary basis,
within ten (10) days from the date the notice is posted in the schools or the giving of notification

to the Association.
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ARTICLE 13
POSITIONS IN SUMMER SCHOOL, EVENING SCHOOL,
ATHLETIC COACHING AND IN FEDERAL PROGRAMS

The Association will be provided as soon as possible with a list of all openings in
summer school, in evening school, in athletic coaching and in federal programs.
Qualified teachers will submit applications in writing, Each applicant will be notified in
writing of the action taken.

Positions in the Cambridge summer and evening schools, coaching positions and
positions under the Federal program will, to the extent possible, all other qualifications
being equal, be filled first by regularly appointed teachers in the Cambridge School
System.

In filling positions in summer school, evening school, coaching positions and positions
under Federal programs, consideration will be given to a teacher's certification, area of
competence, major and/or minor field of study, quality of teaching performance,
attendance record, length of service in the Cambridge School System, and previous
experience in the aforementioned Cambridge programs/positions.

ARTICLE 14
TEACHER EVALUATION

Teacher evaluation will be based upon the performance standards and procedures agreed
upon by the Committee and the Association and approved by the Massachusetts
Department of Education. Current standards, procedures and evaluation instruments are
set forth in Appendix D of this contract.

All monitoring and observation of the work performance of a teacher will be conducted
openly and with full knowledge of the teacher. Teachers will be given a copy of any
evaluation report prepared by their evaluators. In the event of a disagreement concerning
any evaluation, the teacher involved shall have the right to apply to the Superintendent
for another evaluation to be conducted by a person designated by the Superintendent,
provided said designee was not one of the original evaluators. Such approval shall not be
unreasonably withheld. Said evaluation is to be filed in the teacher’s personnel file,

All evaluation reports shall include the number of classtoom observations by supervisor
and will be verified by the teacher observed.

Any teacher with professional teacher status may be subject to annual evaluation during
any year, with the approval of the Superintendent or his/her designee. The supervisor
will provide the teacher with the reasons in writing for the annual evaluation but such
annual evaluation shall not be prompted solely by a transfer or reassignment.

The parties acknowledge the responsibilities of the Superintendent for ensuring that all
evaluators have training in the principles of supervision and evaluation, and have, or have
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H-1.

available to them, expertise in the subject matter and/or areas to be evaluated pursuant to
M.G.L. ¢. 71, §38 and 603 C.M.R. 35.00 et seq.. The Committee agrees to provide the
Association with a summary of the evaluator’s training in said areas upon request.

Any proposed changes in the evaluation process will be implemented only after
negotiations between the Association and the Committee pursuant to applicable law.

Teachers-In-Charge, Teacher-Leaders and Lead Teachers may evaluate members of the
bargaining unit at the discretion of the Superintendent or her designee. In the event of a
vacancy in any of the above positions that the Superintendent decides to fill, the Teacher-
in-Charge, Teacher-Leader or Lead Teacher shall be recommended to the Superintendent
by Unit A members of the appropriate school, house or program by means of a secret
ballot election conducted by the Association within 20 days of the closing date of the
posting for such vacancy. If the Association makes no recommendation within such 20
days, the Superintendent may proceed to fill the position. Individuals appointed to such
positions may serve for a period of up to three years at the Superintendent’s discretion,
and may be re-elected by the appropriate body and reappointed by the Superintendent
thereafter. It is understood that the election is advisory only, and that the final decision
on such appointments rests with the Superintendent,

The Evaluation Process Working Committee shall be co-chaired by the CPS Executive
Director of Human Resources and the President of the CEA. In addition, the working
committee shall be comprised of three (3) other Units A&B members who shall be
elected by the members of Units A&B or appointed by the CEA President and three
principals or administrators appointed by the Superintendent. The working committee
shall be in place for the duration of this contract through August 31, 2016,

The Evaluation Process Working Committee shall advise the Superintendent and the
CEA on evaluation procedures with an eye towards making improvements, as necessary,
that lead towards quality teaching and learning. The working committee will work on the
development of new evaluation forms for positions without existing, appropriate
evaluation tools, including but not limited to, school psychologists, social workers and
related service providers. The Evaluation Process Working Committee shall make
recommendations to the Superintendent on procedures and standards as set forth in
Appendix D and new evaluation forms, but adoption of the same is subject to the action
of the School Committee. The School Commitiee shall seek a public hearing for
comment on teacher performance standards in accordance with the provisions of
M.G.L.c. 71, §38.

ARTICLE 15
TEACHER FACILITIES

Where practical and possible in school buildings presently in use and in all new school
buildings, each school will have the following facilities:
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1. Within the constraints of the school building, teachers will be provided with
adequate space as determined by the building principal/head of upper school,
relevant department administrator in the case of an administrative department and
with the concurrence of the Facilities Director to perform their duties including
but not limited to space to store instructional matetials and supplies.

2. A teacher work area containing adequate equipiment and supplies to aid in the
preparation of instructional materials,

3. An appropriately furnished room, to be used as a faculty lounge. Said room will
be in addition to the aforementioned teacher work area.

4. A serviceable desk and chair for the teacher in each classroom.

5. A communication system so that teachers can communicate with the main
building office from their classroom.

6. A well-lighted, clean, operable and well-supplied male teacher rest room and a
well-lighted, clean, operable and well-supplied female teacher rest room. There
will be at least one male and one female rest room on each floor of planned

buildings.

7. A permanently enclosed dining room will be provided for the teachers in the high
school. '

8. a. An adequate parking area at each school will be reserved for teachers'

cars. Decals will be provided. The School Committee will ask the Traffic
Commissioner and City Manager in coordination with the Environmental
Protection Agency to issue visitor parking permits to teachers.

b. During school hours, parking permits will be provided to non-resident
teachers and administrators whose duties require services in more than one

school in one day.

9. Every reasonable attempt will be made to remove snow from every patking lot
immediately following each storm.

The School Committee agrees to provide a workplace with adequate heating, ventilation
and lighting,

Rooms with kilns will be wet mopped after clay has been used in the area.

ARTICLE 16
USE OF SCHOOL FACILITIES

The Association will have the right to use school buildings without cost at reasonable
times for meetings. ‘The Administrator of the building in question will be notified in
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advance of the time and place of all such meetings. Provision will be made for the
availability of the interschool phone during afternoon meetings because of possible
emergencies. The Secretary of the School Committee shall be notified at least one school
day in advance of scheduled meetings. The Association will be responsible for all
necessary custodial fees,

Bulletin board as required will be placed in each school building in the common faculty
lounge or cafeteria or place designated by the administrator and faculty representative.

An adequately secured room will be provided for the Association for its records, files and
routine operation,

Provision will be made for a seat for the Association President or his/her designee at each
School Committee meeting. The Association will be furnished with a copy of the
minutes of each Committee meeting.

ARTICLE 17
SICK LEAVE

Tach member of the bargaining unit shall be granted sick leave of fifteen (15) days in any
one school year without the loss of salary. Said member shall accumulate from year to
year any unused portion of the above-specified sick leave.

Teachers joining the service after September will be granted sick leave promulgated on
the basis of one and one-half (1%4) days for each month they have been contracted to
teach up to a maximum of fifteen (15) days per year. The record of a teacher's available
sick leave will be furnished to teachers on or before November 15" of the school year.

Personnel on eleven-month contracts will receive an additional one and one-half (1%2)
days for the eleventh month.

Sick eave Bank

The purpose of the Sick Leave Bank is to provide additional sick leave {o those staff
members who are ill and whose sick leave has been exhausted.

1. On September 1st of each school year, the School Committee will deposit 400
days in the Sick Leave Bank. It is agreed that on June 30th the bank will cease.
Any remaining days will not be added to the following September's allotment.

2. The Sick Leave Bank Committee will be composed of:

a. Three members of the Bargaining Unit
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b.

Two members appointed from Central Administration, one of whom will
be the Superintendent ot his designee.

The Sick Leave Bank Committee will decide, on a majority vote, on an allotment
of days from the Sick Leave Bank, using guidelines set forth below:

a.

All members of the Bargaining Unit are eligible to apply for days from the

bank.

An official application form (form to be approved by both parties) must be
completed. This application form is to include space for certification by a

medical doctor.

The doctor may be the personal physician of the applicant. Additional
medical information may be required by the Sick Leave Bank Committee.
The Superintendent has the right to require an examination by the City's
chief medical officer or his/her representative whose opinion as to the
nature or extent of the illness or injury will prevail.

Applicant must have exhausted personal sick leave before the effective
date of additional sick days (as per deductible clause).

The following is the number of deductible days required per years of

service.
Years Deductible Years
1 10 days 7
2 9 days 3
3 8 days 9
4 7 days 10
5 6 days 11 or more
6 5 days

Deductible
4 days

3 days

2 days

1 day

0 days

Deductible days are those days an applicant must be on unpaid leave
because of sickness or injury before Sick Leave Bank days can be

effective.

Applicants can be denied by the Sick Leave Committee if| in its opinion,

any of the following apply:

1. Previous abuse of personal sick leave.
ii. Insufficient medical evidence of need.

g

i
iv. Lack of days in the bank.

i. Disability does not warrant absences from employment.

v. Previous use of Sick Leave Bank (applicable only when applicant
shows repeated use of Sick Leave Bank).
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g. A maximum of twenty-five (25) days per applicant may be distributed at
one time, If additional days are needed, a re-application is required,
including medical evidence of continued need.

h. . A maximum of forty-five (45) days may be allotted to any one person in
any one school year.

i If the condition exists wherein a limited number of days remain in the
bank and applications exceed this number, the following factors will be
considered by the Sick Leave Bank Committee in making a decision as to
the allocation of the days:

i. Seriousness of illness,

il. Seniority.

iii. Past use of Sick Bank,

iv. Financial circumstances of the individual.

j. Decisions of the Sick Leave Bank Committee are final provided all of the

above provisions are met.

When a member of the Bargaining Unit who hag borrowed days from the Sick
Leave Bank retires, he or she will be required to return to the Cambridge School -
Committee one-half (1) of the days granted from the Sick Leave Bank. These
days will be deducted from accumulated personal sick leave.

ARTICLE 18
TEMPORARY LEAVE OF ABSENCH

Teachers will be entitled to the following temporary leaves of absence with pay each
school year.

A-1.

A-2.

Three (3) days personal leave may be granted subject to the approval of the
Superintendent, whose approval will not be unreasonably withheld. Application
for personal leave will be made at least twenty-four (24) hours before taking such
leave (except in cases of emergencies). The last two days of said leave shall be
deducted from sick leave allowed under Article 17. Subject to exceptions by the
Superintendent, no personal leave shall be requested or granted for the day
immediately preceding or immediately following a holiday or a vacation period,
Personal leave shall be granted for the purpose of transacting or attending to
personal affairs and situations over which the applicant has no control.

Time necessary for Association representatives to attend Massachusetts Teachers
Association and/or National Education Association conferences and conventions.

Time necessary for appearance for any legal proceedings to which the teacher is
required to attend.
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A-4. Bach member of the Bargaining Unit shall be granted leave of absence without
loss of salary for five (5) consecutive days when such absence is occasioned by
the death of a relative who resided in the home of the staff member, and when
such absence is occasioned by the death of a parent, child, parent-in-law, sister or
brother whose place of residence was other than in the home of the staff member.
Leave of absence without loss of salary for not more than one (1) day shall be
granted when such absence is occasioned by the death of a grandparent,
grandchild, nephew, niece, aunt, uncle, son-in-law, daughter-in-law, sister-in-law,
or brother-in-law whose place of residence was other than in the home of the staff
member. :

A-5.  Necessary calendar days per school year for persons called in to temporary active
duty of any unit of the United States Reserve or the National Guard, provided
such obligation cannot be fulfilled on days when school is not in session.

A-6.  Additional time may be granted for valid reasons at the discretion of the
Superintendent and the School Commitiee. :

A-7. A teacher shall be granted a paid leave of absence for up to four (4) weeks for
caring for a newly adopted child, provided that necessary documentation is
submitted to the Superintendent in advance of the request. Said leave shall be
deducted from the teachet's accumulated sick leave.

An additional two (2) weeks may be granted at the Superintendent's discretion, with that
time deducted from the teacher's sick leave accumulation.

ARTICLE 19
EXTENDED LEAVES OF ABSENCE

A. The C.E.A President shall be granted a paid leave of absence. Notwithstanding anything
in this contract to the contrary, the President of the C.E.A. shall have the right to return to
his or her building/grade/department, provided they exist when said leave is completed.

B. A leave of absence without pay of up to two (2) years may be granted to any teacher with
professional status who joins the Peace Corps or serves as an exchange teacher, and who
is a full time participant in either program during such leave. Upon return from such
leave a teacher will receive credit on the salary schedule for all full time experience
gained during such leave of absence.

C. Military leave, in time of National Emergency, will be granted to any teacher who is
inducted or enlists in any branch of the armed forces of the United States. Upon return
fiom such leave, a teacher will be placed on the salary schedule at the level which he
would have achieved had he remained actively employed in the system during the period
of absence up to a maximum of three (3) years.
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A teacher may be granted a leave of absence of up to one year for health reasons, which
may be extended as appropriate. Requests for such leaves or extensions will be
submitted in writing and supported by appropriate medical documentation. Accumulated
sick leave, if any, may be applied during an approved medical leave of absence.

Any teacher whose personal illness extends beyond the period compensated may be
granted a leave of absence without pay for such time as is necessary for complete
recovery from such illness. -

Al benefits to which a teacher was entitled at the time his leave of absence commenced,
including unused accumulated sick leave, will be restored to him upon his return, and he
will be assigned to the same position which he held at the time said leave commenced, if
available, or if not, to a substantially equivalent position.

All requests for extended leaves of absence or non-renewals of leave under this Article
will be applied for in writing. Any teacher on approved extended leave must notify the
Superintendent by Februaty 15™, in writing, if he/she intends to return to active
employment the following school year. Failure to provide such notice wiil be treated by
the Cambridge Public Schools as a voluntary resignation by the teacher from his/her
position. This notification provision shall not be applicable to Article 19, Section A.

The School Committee agrees to abide by State Law and Massachusetts Commission
Against Discrimination (“MCAD?”) guidelines with reference to maternity leave.

A teacher of either sex is entitled to a leave of absence without pay for the purpose of
caring for a newly-born or adopted child, subject to the following conditions and
limitations:

1. Request for such leave shall be made at least thirty (30) days prior to the date on
which said leave is to begin.

2. Such leave, and any pregnancy disability leave that involves the same child, shall
not in total impact upon any more than two (2) consecutive years,

3. Return from such leave shall be in September unless otherwise mutually agreed
to by the teacher and the Superintendent.

4, Unless otherwise mutually agreed to by the teacher and the Superintendent, a
teacher who has taken a leave pursuant to this section must actually work one full
year before being eligible for another such leave.

5. A teacher may not engage in remunerative employment inconsistent with the
purpose of this leave during the leave. "Inconsistent" shall be defined as more
than half time employment or employment during the day, outside the home.

Upon approval of the Superintendent, a professional status teacher may be granted an
extended leave of absence for up to one full school year for personal or professional
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reasons, to take effect at a specified school year in the future. The request must be made
in writing by February 15 of the school year preceding the school year the leave is to be
effective. If made earlier, the teacher may revoke the request for changed circumstances
up to said February 15, but it shall be irrevocable thereafter. A teacher may only have
one such leave every seven (7) years.

ARTICLE 20
SABBATICAL LEAVE OF ABSENCE

Purpose:

Sabbatical leave is to provide an opporfunity for the staff member to prepare for a higher
quality of service to the School Department. Such leave will be granted for the following
activities; '

To engage in professional study;

To engage in research:

For travel and observation;

Acceptance of fellowships granted by accredited colleges and/or universities for
not more than one year providing that any monies received from such fellowships
shall be set off against sabbatical pay due.

o=

Requirements:

1. For Study: The applicant for two semesters of leave shall outline a planned
program to consist of not less than three-fourths of a full program as defined by
the appropriate administrative authority of the college or university to be attended.
The applicant for one semester of leave shall outline a planned program equal to a
full program as defined by the appropriate administrative authority of the college
or university to be attended. ‘

2. For Research: The applicant for one or two semesters shall outline a planned
program explaining the nature of the research, the goal and the value to the school
department,

3. For Travel and Observation: The applicant shall submit a plan stating professional
objectives to be sought.

Eligibility: Any permanent member of the professional staff who has served for seven
(7) or more consecutive years in the School Departiment may request said leave,
Subsequent leaves may be authorized after eligibility has been reestablished by service of
an additional consecutive seven years, Not more than two percent (2%) of the total
professional staff shall be granted sabbatical leave during any one semester.

Duration of Leave: A sabbatical leave may be granted only for one full semester or for
two full consecutive semesters.
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Application and Selection: Application shall be made to the Superintendent on the form
provided, on or before December 15, of the school yeat preceding that in which the leave
is to become effective. The applicant shall be given an interview by the Office of Human
Resources which shall evaluate each application on the basis of professional growth for
the staff member and potential benefit to the School System, and shall make advisory

recommendations to the Superintendent.

1. For Study: The applicant qust submit his proposed plan of study, a statement of
his professional purpose, and the expected value to the School System; and
evidence of his admissions to a college or upiversity.

2. For Research: The applicant must submit a proposal explaining the purposc of
the research and how it will e conducted, and the expected value to the School
Department.
3. For Travel and Observation: The applicant must submit a detailed itinerary of the

countries, areas, ot institutions to be visited, the approximate time to be spent in
each, and a statement of his purpose for such travel and the expected value to the
School System. (In case the mumber of applicants exceeds that which is allowable
in any one semester, the Executive Director of the Office of Human Resources
shall recommend to the Superintendent priority on a comparative basis of value to
any needs of the School System).

Compensation: Payment of salary shall be made in accordance with the Committee for
payment of salary to all members of the professional staff, based upon the salaty he
would receive were he on active status for the year in which leave is effective as follows:

1. For Study: One (1) semester - full salary. Two (2) semesters - one-half salary.
2, For Research: One (1) or two (2) semesters - one-half salary
3. For Travel: One (1) or two (2) semesters - one-half salary.

Remunerative work while on Leave: A staff member may not engage in remunerative
employment during a sabbatical leave without the approval of the Supetintendent. Such
approval will not be unreasonably withheld. Exceptions to this provision are scholarships
and fellowships in the approved college or university which do not interfere with the staff
member's program of study.

Report to the Superintendent and the Staff Council: A staff member, upon the expiration
of a sabbatical leave shall submit to the Superintendent and to the Staff Council a written
report relative to the manner in which the leave was utilized. If the leave was spent in
study, a franscript from the college or university attended certifying to the successful
completion of the courses taken shall accompany the report; if in conducting reseaich, a
written teport of the research, including a description of its purpose, methodology,
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procedures, analysis, and results, and recommendation to the Superintendent. Ifin travel, -
substantial evidence of the place and institutions visited.

Service Required After Expiration of Leave: A staff member who has been granted a
sabbatical leave shall file with the Secretary of the School Committee a written
agreement stipulating:

(1)  that he will remain in the service of the School Committee for a period equal to
- twice the length of his leave;

(2)  that in default of this agreement he will refund to the City of Cambridge the
amount of salary received while on said leave unless it is ordered otherwise by the
School Committee.

Interruption of Leave: Interruption of the program of study or travel while on sabbatical
leave, caused by serious illness, accident, or other emergency, must be reported to the
Superintendent by registered letter mailed within ten (10) days of the interruption. The
Superintendent and the Committee shall then review the case to determine the status of
the individual concerned.

Staff member shall return to his/her position if it exists, or substantially equivalent

position.

ARTICLE 21
SUBSTITUTE TEACHERS

Every reasonable attempt will be made to secure a substitute teacher from the first day of
the regularly assigned teacher's absence. It is agreed that the Cambridge School
Department actively recruit substifutes in areas of critical shortage by making use of all
available facilities such as: news media, irade unions, Veterans Administration
vocational programs, and Massachusetts Rehabilitation Programs.

In each building the administrator shall prepare a written explanation for every substitute
describing the operation of the school facilities.

Teachers will report absences at least one (1) hour before the starting time for their
school, when possible.

ARTICLE 22
PROFESSIONAL DEVELOPMENT AND
EDUCATIONAL IMPROVEMENT

The Committee will pay the reasonable expenses (including fees, meals, lodging and/or
transportation) incurred by teachers who attend workshops, seminars, conferences, or
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other professional improvement sessions at the request of and with the advance approval
of the Superintendent of Schools.

B. When vouchers are received by the Superintendent's office, written notification will be
sent to the cooperating teacher who must accept the voucher within ten (10) days if he
wants to claim it. At the end of each semester a list of unclaimed vouchers will be sent to
the Association and Principals/Heads of Upper Schools for posting. Teachers may j
request unclaimed vouchers from the Office of the Superintendent. :

C.  Tuition Reimbursement

C-1.  Teachers will be eligible for tuition reimbursement for job-related educational courses.
The maximum amount of reimbursement is $1,500 per individual per contract year. To
be eligible for reimbursement, prior approval by the Principal/Head of Upper School for
the course to be taken shall be required, and a final course grade of at least “B-" shall be
required unless the course is only offered Pass/Fail, in which case a “passing” grade will
suffice. Specialists may be reimbursed for pre-approved professional seminars,
workshops and non-credit courses that are related to their required licenses after
providing a syllabus and other appropriate documentation of the seminar, workshop or
course.

C-2. The tota) tuition reimbursement amount shall not exceed $150,000 per yeat,

C-3.  Requests for initial approval of tuition reimbursement shall be made to the Executive
Director of the Office of Human Resources who shall establish rules, including a review
process, for determining which requests shall be approved. Unit members who are
submitting requests for tuition reimbursement for RETELL do not need to adhete to the
semester deadlines set forth above, but such requests will be reviewed at the start of the
semester following the submission and if any monies remain unused in the tuition
reimbursement pool after all timely and fully documented tuition reimbursement requests
are processed, such RETELL tuition reimbursement requests will be processed, on a first
come, first served basis. The deadline for submission of requests for tuition
reimbursement is as follows: (a) Iall Semester — Septembm 30™; (b) Spring Semester —
January 30™; and (c) Summer Semester - June 10™, Tn addition, all documentation
(including course grade reports and paid tuition request) submitted in support of
reimbursement payment must be received no later than sixty (60) calendar days following
completion of the course. Exceptions to the sixty (60) day rule, for up to an additional
sixty (60) days, will only be made if failure to comply is due to the documented delay by
the university in issuance of final paperwork, Requests that are submitted after the
deadlines detailed above will be reviewed at the start of June of each year. If any monies
temain unused in the tuition reimbursement pool after all timely and fully documented
tuition reimbursement requests are processed, such untimely, fully documented tuition
reimbursement requests will be processed, on a first come, first served basis.

C-4. Reimbursement upon completion of an approved course shall be requested on an

appropriate form determined by the School Department, with documentation of the
completed course with the minimum grade requirement.
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ARTICLE 23
PROTECTION

Teachers will immediately report in writing all cases of assault suffered by them in
connection with their employment to their immediate supervisor and to the
Superintendent. A brief written report to the teacher of specific action taken will be made
by the Superintendent and/or immediate supervisor within as reasonable time as possible.

Specifically, included, relative to this section, shall be assault by a public school student
or any other individual which can reasonably be shown to have arisen in connection with
the performance of the teacher's duties, wherever such assault may have occurred,
provided, however, full cooperation is given to the Office of the City Solicitor in the
prosecution of the case. ‘

Any damage to a teacher's property wherever located including his or her residence
which can be reasonably shown to have been caused by Cambridge Public School
student(s) and/or other persons as a revengeful act arising out of the teacher's
performance of his or her duties shall be fully compensated by the School Department
(less insurance compensation) provided the incident is fully and promptly reported on
forms provided by the Office of the City Selicitor and provided there is full cooperation
on the part of the teacher with that Department in any prosecution.

A teacher who as a result of performance of his or her duties is sued shall be defended by
the Office of the City Solicitor provided the teacher agrees to be represented by the
Office and fully cooperates.

Whenever a teacher or any other employee covered by this Contract is assaulted by a
student or any other individual, a full and complete written report of the incident will be
forwarded to the Superintendent to be forwarded to the City Solicitor's office as soon as
possible. The incident report will be a detailed account of the assault which will include
statements from the victim and/or witnesses. Notification that a claim has been filed will
immediately be sent to the C.E.A. President, The victim will agree to fully cooperate
with the City Solicitor's Office and/or any other governmental entity should it be
necessary to prosecute in the criminal court or take action in a civil court, Given these
conditions, the City Solicitor will vigorously pursue legal action against the student,
parent and/or legal guardian or any other individual.

The City Solicitor will decide all issues of interpretation and application of this provision.

ARTICLE 24
PERSONAL INJURY BENEFITS

Whenever a teacher is absent from school as a result of personal injury because of an
accident, including an assault, not specifically caused by his own negligence and
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occutring in the scope of his employment and the performance of his duties, he shall be
paid his full salary during the period of his absence from school and such absence shall
not be charged against sick leave, subject, however, to the following conditions: ‘

L. If any time the teacher receives on account of the personal injury workers'
compensation benefits, the amounts received on account of Workers'
Compensation shall be deducted from the teacher's salary, irrespective of whether
the teacher is absent from school or has resumed his duties wholly or in part.

2. Tn no event shall a teacher who is so absent from school continue to receive his
full salary for a period in excess of two (2) years unless the teacher's employment
is sooner terminated by retirement, resignation or discharge and in that event, the
salary shall terminate in retirement, resignation or discharge.

3. The teacher must fill the appropriate form or forms as required by the Workers'
Compensation Act and the rules and regulations promulgated thereunder,

In the proper performance of their employment the Committee will reimburse teachers
for:

1. Any clothing or other personal property damaged or destroyed.

2. The cost of medical, surgical or hospital services (less the amount of any
insurance reimbursement) incurred as the result of any injury sustained provided
that the claim for such reimbursement is approved by the Workers' Compensation
agent of the City of Cambridge.

ARTICLE 25
INSURANCE ANNUITY AND DENTAL PLAN

Life Insurance: The Committee will pay se\;enty-ﬁve percent (75%) of the cost for
$2,000 term life insurance plan presently available to teachers.

Health Insurance:
1. The following medical insurance plans are offered:
a. HMO Insurance Offerings: Employees may participate in

Blue Choice (a BC/BS HMO plan product), with benefits outlined
as attached, Harvard Community Health Plan, or other plans
available to City employees. The City will pay eighty-five percent
(85%) of the premium of all HMO plans offered by the City, and
the employee will pay fifteen percent (15%).

Employees hired to start effective September 1, 2014 or thereafter
and employees returning to employment after a separation from
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employment to start effective September 1, 2014 or thereafter will
pay a 25% health insurance contribution rate in exchange for
$400.00 being added to the base salary after the 2% wage
adjustment is applied effective on September 1, 2014 for all
employees. Such amount to be pro-rated for part-time employees.
Effective September 1, 2015, all employees currently paying 15%
for health insurance will pay a 20% health insurance contribution
rate in exchange for the additional 1.6% increase in base wages for
all employees described above. Such amount to be pro-rated for
part-time employees.

A one-time $200.00 bonus, payable to all employees on the active
payroll as of June 1, 2015, will be paid out no later than August 28,
2015. Such amount to be pro-rated for part-time employees.

It is understood and agreed, that if any portion of the health
insurance confribution rate changes set forth in the paragraphs
immediately above, which are an essential component of the
parties settlement is determined to be invalid by a tribunal of
competent jurisdiction, or if compliance or enforcement of any
such provision is in any way restrained, then the City shall have no
obligation to pay or continue in effect the additional $400.00 being
added to the base salary on September 1, 2014; the one-time
$200.00 bonus, payable to all employees on the active payroll as of
June 1, 2015, payable no later than August 28, 2015; or the
additional 1.6% being added to the base salary on September 1,
2015 (all such amounts to be pro-rated for part-time employees) set
forth in Article 25 (1)(a) which is specifically linked to the
increases in employee health contributions until such time as a
final judgment is rendered and not appealed which declares such
provisions valid or removes any restraint on their enforcement.

b.  Indemnity Medical Insurance Offering: The City shall offer a BC/BS
Major Medical with Benefit Management Plan. The City will pay ninety- .
nine (99%) percent of the premium of that plan.

C. If the minimum amount of the employee contribution for health
insurance changes as a result of enactment of new laws by the
legislature of the Commonwealth of Massachusetts, then the
patties will agree to reopen the collective bargaining agreement for
the period of September 1, 2006 through August 31, 2009 solely
for the purpose of discussing the impact of the new law on the
employee contribution to health insurance.

2, The City will provide a rider for coverage of unmarried, dependent children who
are full-time students up to age 25.
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Where the plan requires a second opinion, the time taken to obtain such an
opinion shall not be deducted from sick leave. It is understood that the member
shall endeavor to schedule such appointments in non-school time. A separate
account in the sick leave bank shall be established for the specific purpose of
providing whole or partial day coverage for required second opinions. An initial
contribution of twenty-five (25) days shall be allocated to fund the
aforementioned separate account and shall be repeated effective September 1 of
each school year. If this allotment is exhausted, negotiations for the purpose of
continuing the funding of said account shall commence immediately.

Eligible employees who decline City Health Tnsurance, but have health
insurance coverage through another source, not contributed to by the city,
are eligible to receive an annual sum of $750 payable on a monthly basis
at the rate of $62.50 per month, for as long as the individual remains
eligible for such payments in accordance with the rules and procedures
established by the City of Cambridge. This payment shall not be included
in pay for any other purpose. Employees who lose the alternative health
insurance through no fault of their own (e.g., spouse loss of job and hence
insurance) will be entitled to enroll in the City plan outside of open
enrollment periods with no waiting periods or preexisting condition
limitations. Employees can elect coverage at open enrollment without
limitation as to other coverage. Starting July 1, 2007, eligible employees
who decline City health insurance, but have health insurance coverage
through another source, not contributed to by the City, are eligible to
receive an annual sum of $900.00 (nine hundred dollars) payable on a
monthly basis at the rate of $75.00 (seventy-five dollars) per month, for as
Jong as the individual remains eligible for such payments in accordance
with the rules and procedutes established by the City of Cambridge.
Starting July 1, 2008, eligible employees who decline City health
insurance, but have health insurance coverage through another source, not
contributed to by the City, are eligible to receive an annual sum of
$1,000.00 (one thousand dollars) payable on a monthly basis at the rate of
$83.33 (cighty-three dollars and thirty-three cents) per month, for as long
as the individual remains eligible for such payments in accordance with
the rules and procedures established by the City of Cambridge. Effective
September 1, 2014, increase annual sum of health insurance waiver from
$1,000.00 (one thousand dollars) to $1,600.00 (one thousand six hundred
dollars) payable on a monthly basis at the rate of $133.34 (one hundred
thirty-three dollars and thirty-four cents) per month,

Employee health insurance premium contributions will be made on a pre-tax
basis, in accordance with applicable law.

The City shall offer members of the bargaining unit the opportunity to participate
in a “Section 125 Flexible Spending Plan” with a cap of $5,000 for dependent
care and a cap of $5,000 for medical care, such plan to be in accordance with
applicable Internal Revenue Service regulations.
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Annuity Plan: Teachers will be eligible to participate in a "tax-sheltered" annuity plan
established pursuant to United States Public Law No, 87-370 except that the City
Treasurer and the Chief Operating Officer will set up guidelines to establish enrollment
and renewal dates and that deduction be in the same amount from each check in round
amounts; i.e., no part of a dollar. ‘

Dental Plan: A Dental Plan will be offered effective July 1, 1983. The following
contribution, per staff member, per week, shall be made by the School Committee.

Effective Date Amount
September 1, 2012 - August 31, 2016 $13.00

Said Dental Plan shall be administered exclusively by the Cambridge Public Employees
Dental and Vision Fund.

Should the trustees of said fund inform the City and the Association that the fund
requires additional payments, the cost of these payments above $13.00 (thirteen
dollars) per week per member shall be shared on a fifty percent (50%) basis
between the employer and the employee.

ARTICLE 26
TEXTBOOKS AND INSTRUCTIONAL MATERIALS

The School Committee will continue its policy of providing sufficient funds to insure that
cach pupil in classrooms has proper instructional materials, including textbooks, for his
own use.

The Commiitee shall annually establish, at the beginning of the school year, an
“Instructional Materials Reimbursement Account” for each member of the bargaining
unit. The purpose of this account shall be to reimburse Unit A & B members for out-of-
pocket expenses for classroom and other instructional materials used in the course of
their employment with the Cambridge Public Schools. For the period of September 1,
2013 through August 31, 2015, the annual reimbursement amount per individual shall not
be more than $450.00 (four hundred fifty dollars). Effective September 1, 2015 the
annual reimbursement amount per individual shall not be more than $400.00 (four
hundred dollars). Bffective July 1, 2016, the annual reimbursement amount per
individual shall not be more than $450.00 (four hundred fifty dollars).

In consideration for reduction of instructional materials reimbursement, effective
September 1, 2015, add $50.00 (fifty dollars) to the base salary effective as of September
1, 2015. :

Unit members shall be reimbursed for purchases made between July 1 and March 1 of

any year upon submission of receipts documenting such expenses on an appropriate form
as determined by the School Committee in consultation with the Association. Purchases
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may be made between the months of March 1 and July 1; however, unit members cannot
make application for reimbursement for such expenditures until after September 1% of the
new school year.

ARTICLE 27
DEDUCTIONS

The Committee agrees to deduct from the salary of its employees dues for the Cambridge
Education Association, Massachusetts Teachers Association or the National Education
Association or any combination of said Associations as said teachers individually and
voluntarily authorize the Committee to deduct, and to transmit the monies promptly to
such Associations. Teacher authorizations will be in writing on the legally permissible
form provided by the Association,

Each of the Associations named in Section A will certify to the Committee in writing the
current rate of its membership dues. Any association which will change the rate of its
membership dues will give the Committee thirty (30) days written notice prior to the
effective date of such change.

Deductions referred to in Section A above will be made in equal monthly installments
during the school year. The Committee will not be required to honor for any month's
deduction any authorizations that are delivered to it later than one (1) week prior to the
preparation of the payroll from which the deductions are to be made.

If it is mechanically feasible, the Committee agrees to deduct from teachers' salaries for
National Education Association and/or Massachusetts Teachers Association services and
programs as said teachers individually and voluntarily authorize the Committee to deduct
and to transmit the monies promptly to such Association or Associations. The procedures
governing notification to the Committee, the frequency and manner of deduction,
revocation of authorization, and the like, will be similar to those set forth above regarding
dues deductions, to the extent that those procedures are appropriate, It is expressly
understood that any deductions which a teacher may authorize the Committee to make
from his earnings will be deducted in equal installments from each paycheck received by
said teacher during the year.

Agency Service Fee: The Committee agrees to require (during the term of this
Agreement) that all employees covered by this Agreement except those employees
certified to the Committee by the Association as being members of the Association, as of
the thirtieth (30™) day of such employment or the effective date of this Agreement,
whichever is later, pay to the Association an agency service fee. This provision is
contingent upon compliance by the Association with all of the requirements, including
ratification requirements, set forth in Section 1781(6) of the General Laws, or elsewhere
in the General Laws. The Association further agrees as a condition of this provision to
admif to membership any members of the bargaining unit who may apply for
membership and to indemnify and save the School Committee harmless for any action it
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. confused with any type of negotiating council, bargaining group, or forum for individual

may take pursuant to this provision, including any claims made against it by any
employee, or group of employees.

Should the Cambridge Education Association contract for a teachers' dental plan,
independent of the City of Cambridge, the School Committee will authorize the use of its
facilities in support of a payroll deduction system.

ARTICLE 28
RECOMMENDATIONS

The Committee and the Association agree that a faculty committee in a school is an
excellent procedure for open and effective communication between a Principal/Head of
Upper School and histher staff.

The faculty committee shall be elected on a representative basis. Such committee will
also include CEA faculty representatives and Cambridge Education Association officers
on the staff. Such committee shall meet to review and discuss mutual concerns and make
recommendations for their solution. Meetings of the faculty committee with the
Principal/Head of Upper School shall be held at least once a month during the school
year.

The faculty advisory committee will also serve as an advisor to the Principal/Head of
Upper School concerning the content for in-building early release days, including, but not
limited to, professional development activities.

For the faculty committee to function effectively, recommendations must be given due
consideration in decisions that are made. It is recognized, however, that the
Principal/Head of Upper School, by virtue of his/her position, has the ultimate
responsibility for administration of the school.

Said faculty committee shall be optional and need for such shall be determined by the
consent of the staff. A positive vote of the staff indicates that the faculty committee shall
be established.

For the life of this Contract there shall be elected by the school staff an Advisory Board
that shall meet divectly with the Superintendent of Schools to discuss and advise upon
matters of curriculum, including major district-wide program initiatives, personnel and
other professional issues relating to the schools. The composition of the Advisory Boatd
and its meeting frequency will be agreed upon between the Superintendent and the
President of the Cambridge Education Association.

"The Board has the power to pass resolutions and make recommendations, but adoption of
the same is at the discretion of the Superintendent and subject to the action of the School
Committee. This Board is to deal with general policy issues only and is not to be

Cq_r__nplaints.
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ARTICLE 29
GENERAL

There will be no reprisals of any kind taken against any teacher by reason of his
membership in the Association or participation in its activities.

The Committee will see that no promotional procedures are scheduled so as to be in
conflict with professional meetings of the Association.

Teachers will be entitled to full rights of citizenship and no religious or political activities
of any teacher, or the lack thereof, will be grounds for any discipline or discrimination
with respect to the professional employment of such teacher.

The Committee will, upon request, provide the Association with any public documents
which will assist the Association in developing intelligent, accurate, informed and
constructive programs on behalf of the teachers and their students.

A copy of the official Agenda of each School Committee meeting will be given to the
Association at the same time it is made available to the School Committee. A copy of the
official report of each meeting, containing public documents will be given to the
Association after the minutes are approved by the Committee.

The Association and the Committee will share equally the cost of printing an initial one
thousand two hundred and fifty (1,250) copies of this Agreement, A copy will be
supplied for each teacher. Either party may print additional copies at their own expense.

If any provisions of the Agreement or any application of the Agreement to any employee,
or group of employees, shall be found to be contrary to law, then such provision or
application shall not be deemed valid and subsisting, except fo the extent permitted by
faw, but all other provisions or applications will continue in full force and effect for the
duration of this Agreement.

This Agreement constitutes Commitiee policy and Administrative policy and
administrative regulations for the term of said Agreement with respect to commitments
contained therein, and the Committee and the Administration will carry out those
commitments and give them full force and effect as Committee policy and Administrative
regulations.

Subject to the approval of the Superintendent and scheduling problems, whenever a
member of the professional staff dies during the school year, the school involved will be
closed for a sufficient length of time to allow the staff or department membess sufficient -
time to attend the funeral services. Each building or department will send two (2)
representatives to attend the funeral, such representatives to be designated by the
appropriate supervisor, '
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K.

In-service academic administrative courses and workshops should be provided making
use of the personnel from colleges and universities and giving consideration to qualified
personnel from within the Cambridge School system.

Every effort will be made to equally distribute school facilities and equipment throughout
the school system.

The Association shall be notified of all special Committee meetings.

It is recognized that members of the community have the right to visit classrooms
provided they comply with published established administrative procedures in doing so,
including prior notification of the teacher involved.

No teacher with professional status shall be laid off as a result of a reduction in force if
that teacher with professional status is qualified for a position occupied by a teacher with
less seniority in the Cambridge School system, subject to the provisions of paragraph (a).

a. No minority teacher will be laid off as a result of a reduction in force.

"Minorities" means those racial/ethnic groups defined by the City of Cambridge
School Department definitions in its racial balance plans of September 1, 1980,

b. The term "qualified" as used herein shall mean having on file with the Committee,
prior to any layoff notice, evidence of certification required pursuant to G.L.c. 71,
Section 38G and meeting the program requirements and other qualifications for
the position in question.

c. In the event of a proposed layoff, the Committee shall determine the programs
and curriculum to be retained, modified or added. The School Committee will
consult with the Cambridge Education Association concerning the qualifications
and program requirements for the retention of teachers in positions in the school
system prior to promulgating such qualifications and program requirements for
the ensuing school year.

d. In the event that it is determined by the School Committee that, in the application
of this Axticle, a teacher's qualifications render him/her ineligible for any position
held by a less senior teacher, then said teacher shall have the right to be retrained
so as to qualify for an existing position within the school system.

e. Retraining: The following process shall be implemented for the retraining of
staff:

i. The School Committee reserves the right to establish reasonable and
suitable methods of retraining as is required under this Article.

il.  The expense of the reasonable and suitable methods of retraining shall be
borne by the School Committee.
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N-2.

iii, A teacher must have by May 15 a certification and/or a letter from the State
Department of Education stating that the teacher has completed all
requirements for certification and that the certificate of certification is in
process of being issued and/or present clear evidence that he/she shall
complete all the requirements for certification by June 30.

iv. A teacher must have successfully completed any prescribed training
program prior to the start of the school year, providing that the standards
established for the course(s) are reasonable.

V. Teachers entitled to retraining must identify, by seniority, from a list of
possible positions provided by the Superintendent, only one position for
which he or she seeks to become qualified. There shall be only one such
round of identification.

vi.  Teachers given notice of layoff shall be entitled to execute "waivers" in the
form attached hereto. (See appendix.)

vii,  Teachers on layoff status may participate in the retraining identification
process set forth above.

A teacher with professional status laid off pursuant to Section N-1 above shall have rights
as follows to vacancies occurring within the first twenty-four (24) months following the
first day of his/her layoff:

a.

Laid off teachers will be recalled to vacancies in programs in which they last
taught as listed below by seniority (last out, first back), except as prescribed in
Axticle 29, N-1 (c).

Any vacancies in the programs listed below which remain unfilled after recall
within programs will be offered to laid off teachers certified for such vacancies
according to seniority, provided that the Superintendent so recommends, which
recommendation will not be unreasonably withheld.

For the purpose of this section, programs will be those programs and
qualifications determined by the School Committee in consultation with the
Cambridge Education Association pursuant to Article 29, N-1 (c).

Vacancy means any open full-time position that exists in the bargaining unit. It is
understood that the term vacancy does not apply to openings of short duration, or
of a temporary nature.

Notification of recall shall be by certified or registered mail return receipt
requested sent to the last home address listed in the teacher's personnel folder.
Any teacher who does not file an acceptance in writing of the offer of recall with
the Executive Director of Human Resources within fifteen (15) calendar days of
the delivery to said last home address shall lose all recall rights.
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f. Teachers recalled after layoff shall be placed on the salary step appropriate under
. School Committee leave of absence policy and practice for teachers who have
been absent from work.

g Unless there are exiraordinary circumstances, sixty calendar days (60) notice :
exclusive of customary vacation periods shall be given to any teacher before his i
or her layoff. e
h. Laid-off members may continue their group health, life and other similar city

benefits coverage in accordance with applicable law.

1. Any teacher on lay-off who wishes to substitute shall so inform the Office of the
Superintendent upon layoff. Such teachers shall have first preference for
substitute calls.

No teacher with professional status shall be discharged or otherwise disciplined without
just cause.

Procedures and forms for evaluation of administrators will be developed and
implemented.

The Committee will publish annually an updated seniority list prior to April 15th,

The schoo! department shall reimburse each member of the bargaining unit who
purchases one, up to 65% of the cost of a “T” pass, up to a maximum of $60 per month.

In order to foster a stronger, more collaborative relationship with the Association, the
Cambridge School Department agrees to seek Association input before any merger or
closure of schools is recommended to the Cambridge School Committee. The purpose of
this clause is so that the Association and the administration can assist one another in
making any such merger or closure a more positive and supportive experience for our
members. This clause is not intended to diminish the administration’s managerial rights,
Nor is it intended to waive the Association’s contractual and legal rights.

A teacher in a high school will report to the Principal or Assistant Principal, Dean and, in
the elementary school, to the school Principal or Assistant Principal, and in the upper
school campus to the building Principal, Assistant Principal or Upper School
Administrator, the name of any pupil who violates rules of the school. The supervisor
may request a written report. Within ten (10} days, the supervisor will notify the teacher,
in writing, of his disposition of the case and his reasons for his decision, '

During the first three (3) consecutive school years of service, the employees in the
position of occupational therapist and physical therapist will be subject to annual renewal
or non-renewal of their confracts. Once an occupational therapist or physical therapist
has started his/her fourth year of service in the Cambridge Public Schools, he/she will be
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regarded as an employee whose employment is subject to just cause and is not subject to
annual renewal/non-renewal provided that he/she has a current valid license in effect.

ARTICLE 30
NO STRIKE

During the term of this Agreement, the Association agrees that they will not cause,
condone, sanction or partticipate in any strike, walkout, slowdown, or work stoppage. If, during
the term of this Agreement, new state or federal legislation becomes effective which allows any
practice precluded by the preceding, the School Committee or the Cambridge Education
Association may re-open negotiations on this article.

The Association and its members individually and collectively agree that if there is a
violation of this clause, any or all teachers violating this clause will, at the discretion of the
Commitiee, be subject to disciplinary action, including discharge, suspension, or complete loss
of seniority, and the matter will not be arbitratable.

ARTICLE 31
SCHOOL COMMITTEE RIGHTS

Nothing in this Agreement shall be deemed to derogate from or impair any power, right or
duty heretofore possessed by the School Committes, or to change any rule or policy adopted
prior to the date of the acceptance of this Agreement, except where such right, power, duty, rule
or policy is specifically limited or changed by this Contract.

ARTICLE 32
EMERGENCIES

In the event of an emergency, the Committee shall have the right to make necessary
changes in the provisions of this Contract for the best interests of all pupils and teachers for the
duration thereof, The School Committee will consult with the Cambridge Education Association
before taking any action if possible.

New construction of school buildings which involves the demolition of buildings and the

displacement of pupils will constitute an emergency under this Article.

ARTICLE 33
VOLUNTARY CAREFER CHANGE OPTION

The Committee and the Association agree to a career change option which shall include the
following features:
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The purpose of this plan is to facilitate a voluntary change in career for those teachers
desiring to afford themselves of this opportunity.

This option to facilitate retraining in another career will be available, on a voluntary basis,
to not more than fifteen (15) teachers in any year. This plan is open to specific types of teaching
personnel identified by the School Committee by January 1st of each year after consultation with
the C.E.A. To be eligible, teachers must have at least fifteen (15) full years of active full-time
service in the Cambridge Public Schools. Teachers electing this option will be granted either a
half-year leave at full pay or a full-year at half pay. A decision to elect this option shall be
irrevocable and must be accompanied by a letter of resignation or retirement to take effect
immediately upon termination of the leave. This letter must be received no later than February
15. The leave will take place effective the following September or February depending on the
option approved.

However, this option will be offered at the discretion of the School Committee.

ARTICLE 34
JOB SHARING

1-A. For the purpose of this Agreement, job sharing will mean the occupation of a
single staff position by two (2) individuals with each assignment being half-time.
In order for a shared position to be approved, the two (2) individuals must
complete an application for such on a form mutually agreed upon by the
Committee and the Association,

1-B.  Applications for job sharing shall be filed by the teacher(s) with the Committee
and the Association prior to February 15 of the school year preceding the
effective date of job sharing. Teachers shall be informed of their job sharing
assignment prior to the close of school in June, if possible.

1-C.  The teacher partners shall be teachers with professional status in the Cambridge
School Department.

1-D.  The Committee shall consult with the Association concerning the evaluation of
the program.

1-E.  No teacher in the System shall be involuntarily transferred in order to create job-
sharing positions.

1-F.  Job sharing assignments shall be for a period of one year and shall terminate at
the end of each school year.

1-G, When a job sharing position is terminated, the teacher(s) will be assigned to the

same position which he/she left prior to job sharing, if available, If that position
is not available, he/she will be assigned to a substantially equivalent position.
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1-H. When a teacher is being selected for job sharing by the Superintendent, the
teacher's certification, area of competence, major and/or minor fields of study,
quality of teaching performance, and the number of pofential job sharing requests
in the program or building shall be the criteria used. All factors being
approximately equal, seniority shall prevail.

2.  COMPENSATION:

A. Teaching salary will be pro-rated at 50%. The experience and educational step
for the teacher will be the same as he/she would be entitled to if employed on a
full-time basis. This step will determine the base salary from which the salary
fraction (50%) will be computed.

B. Seniority will accrue to a pergon in a job shating position on a pro-rata basis.
C. Sick and personal leave will be pro-rated at 50%.
D. Fringe benefits will be pro-rated at 50%. The cost of the fiinge benefit package

shall not exceed full family benefits for a full-time employee.

ARTICLE 35
CODE OF ETHICS

1t is agreed that the NEA Code of Ethics and the Massachusetts Association of School
Committee Code of Fthics shall indicate the principles both parties adhere to.

ARTICLE 36
NEW TEACHER ORIENTATION AND TRAINING

All newly hired teachers shall be required to participate in a new teacher orientation program for
not more than twelve (12) hours duration during the week prior to the opening of school, at no
additional compensation. This orientation program will be developed by the School Depariment
and the Association.

In addition, all newly hired teachers shall be required to participate in a new teacher training
program developed by the School Department and the Association, This program will have a
maximum time commitment of not more than twenty-five (25) hours duration over the school
year. This program will be without additional compensation, but the School Department will
provide PDP’s and increment or Master’s Plus for incremental credit to the participants.
Individuals who are selected to serve as mentors for a new teacher under the New

Teacher Induction Program will receive a stipend of $2,000 (two thousand dollars) for
serving as a mentor to a new teacher during the new teacher’s first year in the Cambridge
Public Schools. Individuals who are selected to serve as a mentor for two or more new
teachers under the New Teacher Tnduction Program, during the teachers’ first year in the
Cambridge Public Schools, will receive a stipend of $2,500 (two thousand five hundred
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dollars). Individuals who are selected to serve as mentors for a new teacher under the
New Teacher Induction Program will receive a stipend of $1,000 (one thousand dollars)
for serving as a mentor to a new teacher during a new teacher’s second year in the
Cambridge Public Schools. Individuals who are selected to serve as mentors for two or
more new teachers under the New Teacher Induction Program during the teachers’
second year will receive a stipend of $1,500 (one thousand five hundred dollars).

ARTICLE 37
TEACHERS PROVIDING SERVICES TO STUDENTS PURSUANT TO THE L.D.E.A.

A. The Cambridge Public Schools and the Cambridge Education Association concur that a
full continuum of services and full range of delivery models shall be available to all
students receiving services pursuant to the Individuals with Disabilities Education Act
(IDEA), as determined by their Individualized Education Programs (IEP). The
Cambridge Public Schools and the Cambridge Education Association concur that all
students are entitled to education in regular classrooms, in accordance with the IDEA, in
the Least Restrictive Environment, and they are mutually committed to fulfilling this
objective in all schools and programs throughout the system,

B-1. The assignment of students receiving services pursuant to the IDEA to regular classrooms
in all schools and programs throughout the Cambridge School System shall be made
consistent with applicable state and federal law, the determination of the student’s TEAM
and the Cambridge school assignment policies. Nothing in this article is intended to
affect the legal rights of any student in the Cambridge Public Schools.

B-2. All members of the bargaining units shall be eligible to participate in training programs
for educating students receiving services pursuant to the IDEA. Teachers shall be
consulted in the design, scheduling and implementation of this training. Priority shall be
given to training teachers who are assigned students receiving services pursuant to the
IDEA.

B-3. Teachers shall not be requested nor required to perform any medical procedures (such as
clean intermittent catheterization, injections, suction, gavage feeding and drainage) or
custodial care procedures (such as diapering, toileting and tube feeding) for students,
Teachers may be required to attend fraining on such procedures in order to be prepared to
respond in an emergency situation. Such training shall be during the teacher’s duty day,
or the teacher shall receive compensation at the workshop rate for training taken during
non-duty time. '

B-4. The assigned regular classroom teacher during the school year or the next receiving
teacher at the end of the school year (if identified) and/or general educator representative
who has knowledge of the grade level and /or curriculum shall assist in the development
of the IEP at the TEAM meeting. Said teacher will be released from other
assignments/duties as needed for this purpose. In compliance with Article 10, Section A,
every effort will be made to identify the receiving teacher prior to the end of the school
year.
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B-5

B-6

A regular classtoom teacher has the right to request through the TEAM chairperson a
reconvening of the TEAM to review, amend, or terminate the IEP, in accordance with
applicable state and federal regulations. This meeting will be scheduled in accordance
with applicable law.

A regular classroom teacher shall be consulted prior to the selection of his/her support
staff providing services to students receiving services pursuant to the IDEA. Teachers
will be involved in interviews of such support staff. Training will be provided for such
support staff.

In an effort to enhance the advancement of the District’s effort to fulfill its goals, the
Association and the Commiftee will establish the following procedure to consider any
concerns of regular classroom teachers regarding students assigned to their classes who
are receiving services pursuant to-the IDEA:

1. The regular classroom teacher discusses his/her concerns with the Principal/Head
of Upper School. If not resolved,

2. The regular classroom teacher discusses his/her concerns with the Director or
Assistant Director of the Office of Student Services. If not resolved,

3. The regular classroom teacher discusses his/her concerns with the Supetintendent
or designee.

The parties agree that the Association and the Committee shall utilize the following
procedure to address policy issues regarding the assignment of students subject to
services pursuant to the IDEA;

1. The Superintendent and appropriate administrative staff agree.to meet with the
Association to discuss any specific policy concerns.

2. The policy concerns will be reviewed by the Superintendent and other appropriate
administrative staff.

3. The Superintendent and/or other appropriate administrative staff will then hold a
follow-up meeting with the Association.
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Appendix A: Salary Schedules September 1, 2012 — August 31, 2016

The District agrees to eliminate the first step from all the lanes, effective
September 1, 2014, replacing it with a ten step system where the old step two, (subject to
agreed wage changes) becomes the new step one, old step three becomes the new step
two, etc. This change is in explicit recognition of the increased health insurance premium
costs that new members will face effective September 1, 2014. Current employees not at
the top step will be placed on the appropriate step to receive the regular dollar amount
increase (plus COLA adjustments) provided in the current step system (including those
who change lanes).

TEACHER SALARY SCHEDULE

NOTE: The following salary schedule is effective September 1, 2012 and reflects a 2.5% Increase

Step BAC MAS Mi5 M30 M4a5 M60 DOC

1 44,404.65 47,704.53 50,179.16 52,650.43 53,690.70 54,509.50 55,944.61

2 45,848.60 49,153.12 1 51,619.23 54,085,33 55,125.55 55,844.37 57,392.44

3 47,286.08 50,584.13 53,057.08 55,533.16 56,573.43 57,392.67 58,827.33

4 49,811.70 53,115.50 55,595.27 58,067.84 59,108.10 59,926.61 61,371.07

5 52,222.17 55,533.16 58,003.73 60,488.66 61,527.63 62,347.07 63,788.00

6 54,628.75 57,934.57 60,413.61 62,891.36 63,932.33 64,749.98 66,191.43

7 57,168.60 60,484.23 62,967.70 65,450,62 66,488.68 67,308.49 68,762.91

8 60,313.05 63,811.38 66,431.28 69,050.15 70,145.88 71,009.95 72,544.38

9 63,629.95 67,320.98 70,084.38 72,847.78 74,003.98 74,916.23 76,534.70

10 67,129,30 71,023.28 73,939.40 76,854.50 78,074.25 79,035,70 80,744.38

11 75,039.23 75,280.68 81,889.30 85,261.55 86,350.10 87,174.20 88,744.50

|

NOTE: The following salary schedule Is effective September 1, 2013 and reflects a 2.5% Increase ]‘
Step BAC VIAS M15 M30 M45 ME0 DOC 4

1 45,514.76 48,897.14 51,433.63 53,966.69 55,032.97 55,872.24 57,343.23 ; {

2 46,994.81 50,381.95 52,909.71 55,437.46 56,503.73 57,342.58 58,827.25 1

3 48,468.23 51,848.74 54,383.50 56,921.49 57,987.76 58,827.48 60,298.02

4 51,056,99 54,443.39 56,585,15 59,519.53 60,585.81 61,424.77 62,905.34_. }

5 53,527.72 56,921.49 59,453.82 62,000.87 63,065.82 63,905.75 65,382.70°

6 55,994.47 59,382.93 61,923.95 64,463.64 65,530.63 66,368.73 67,846.215.

7 58,597.82 61,996.33 64,541.89 67,086.88 68,150.89 68,951.20 70,481.98

8 61,820.88 65,406,66 68,092.06 70,776.40 71,899.52 72,785.20 74,357.98.

9 65,220.70 69,004.00 71,836.48 74,668.97 75,854.07 76,789.13 78,448-07_;:

10 68,807.53 72,798.86 75,787.89 78,775.86 80,026.11 81,011,59 82,762-98-'.5

11 76,815.21 81,262.69 83,936.53 87,393.09 88,508.85 89,353.56 90,963-1 '
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NOTE: The following salary schedule is effective September 1, 2014 and reflects a 2% Increase plus $S400

_Step BAC MAS M15 w30 vias me0 DoC
1 48,334.71 51,789.59 54,367.90 56,046.21 58,033.81 58,889.84 60,403.80
2 49,837.60 53,285.71 55,871.17 58,459.92 59,547.52 60,404.03 61,803.98
3 52,478.13 55,932.26 58,524.85 61,109.92 62,197.52 63,053.27 64,563.45
4 '54,998.27 58,459.92 61,042.89 63,640.89 64,727.13 65,583.86 67,090.36
5 57,514.36 50,870.59 63,562.43 66,152.92 67,241.25 68,096.11 69,603.13
6 60,165.77 63,636.26 66,232.73 68,828.62 69,913.91 70,771.03 72,291.62
7 63,457.29 67,114.79 69,853.90 72,591.93 73,737.51 74,640.90 76,245.14
8 66,925.11 70,784.08 73,673.21 76,562.35 77,771.16 78,724.91 80,417.03
9 70,583.68 74,654.83 77,703.64 80,751.38 82,026.63 83,031.82 84,818.24
10 78,853.51 83,287.95 86,015.26 89,540.95 90,679.03 91,540.63 93,182.37

NOTE: The following salary schedule is effective September 1, 2015 and reflects $50 plus 4% Increase

Step BAC MAS M15 M30 M4ab mMe0 pocC
1 50,320.10 53,913,17 56,594.62 59,276.06 60,407.16 61,297.43 62,871.95
2 51,883.10 55,469.14 58,158.02 60,850.31 61,981.42 62,872.20 64,432.14
3 54,629.26 58,221.55 60,917.84 63,606.32 64,737.42 65,627.40 67,197.99
4 57,250.20 60,850.31 63,536.61 66,238.52 67,368.22 68,259.22 69,825.97
5 59,866.93 63,461.42 66,156.93 68,851.03 69,982.90 70,871.95 72,439.26
6 62,628.57 66,233.71 68,934,04 71,633.77 72,762.47 73,653.87 75,235.29
7 66,047.59 69,351.38 72,700.05 75,547.61 76,7359.01 77,678.54 79,346.95
8 69,654.12 73,667.44 76,672.14 79,676.84 80,934.00 81,925.91 83,685.71
9 73,458.03 77,693.03 80,863.79 84,033.43 85,359.69 86,405.10 88,262.97

" 10 82,059.65 86,671.46 89,507.87 93,174.59 94,358.19 95,254.25 96,961.67
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In addition to the annual step schedule specified above, teachers are eligible for additional salary steps
which are based upon completion of years of total service to the Cambridge School system. These service steps,
payable on or before December 1 of each year, are as follows;

Service Steps 9/1/12 - 8/31/16
Completion of 12 years service until the $596

completion of 15 years.

Adfter the 15th year until the completion 1,039
of 20 years.
After the 20th year until the completion 2,505
of 25 years.
After the 25th vear of service until 3,648

severance from the system.
Calculation of years of service for service steps shall be made on September 30th of each year.

Through August 31, 1985, all Committee approved leaves (paid and unpaid) will be used in the
computation toward fotal years of service. From September 1, 1985, only contractually specified leaves will be used
in the computation toward total years of service up to a maximum of two years. Effective September 1, 1988,
unpaid leaves, except for contractually specified unpaid medical leaves up to one year (Article 19, Section C), shall
not be included in the calculation of service.

The Service Step shall not be applicable to any member of the bargaining unit newly hired or transferred
into the unit with an employment starting date after January 1, 1993,

Master's Equivalency for Teachers of Trade Subjects

The awarding of Master’s equivalency applies only to teachers of trade subjects (which are
currenily defined as automotive, carpentry, graphic communication — print, and culinary arts) who
ate appointed directly from a trade training background as opposed o an academic fraining
background and who have at least eight years of practical experience in their respective trade
immediately prior to being appointed a trade teacher in the Cambridge Public Schools. Master’s
equivalency would be awarded after such a trade teacher completes three full consecutive years of
service ag a trade teacher within the Cambridge Public Schools.

The determination as to whether an individual is eligible for the awarding of Master’s equivalency
will be examined on a case-by-case basis and will be a determination that is made at the discretion
of the Superintendent.

Career/Technical BEducation

Career/Technical Education shop teachers who are required to work more than the twenty-five (25) period
per week specified in Article 5, Section E-1 of this contract will be paid the following stipends upon the condition
that they obtain and maintain personal and program certification:

|
'l ; $2,539 effective September 1, 2002

Career/Technical Education teachers who voluntarily teach more than three blocks per day or fifteen blocks
per week as specified in Article 5, Section E-1 of this contract will be paid a stipend of $4,000 (four thousand

i dollars) per block (pro rata for less than five (5) days per week) per semester upon the condition that they obtain and
il maintain personal and program certification.
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Teacher Stipends
Effective September 1, 2002

Adjustment Counselor/Mediation Specialist

Guidance Counselor

Psychologist

Registered Physical Therapist

Occupational Therapist

Special Class Teacher (Teaching mainly prototype
502.4 educable-trainable, multiple handicapped
or emotionally disturbed students.)

Pre-School Special Needs Class Teacher

Teacher-in-Charge

District-wide Instructional Support Coach

CRLS Instructional Coach

Lead Teacher/Teacher Leader

Program Facilitator

Teacher Advisory Program

Effective September 1, 2013, Teachers-in-Charge, Teacher Leaders and Lead Teachers who evaluate members of
the bargaining unit shall receive a stipend of $3,119.00 (three thousand one hundred nineteen doilars) annually per
ten summative evaluations. Such stipend will be payable upon completion of the evaluation cycle. The stipend will
be pro-rated for fewer summative evaluations, and the number of evaluations shali be at the discretion of the

Superiatendent or designee.

$1,289
1,289
1,289
1,289
1,289

1,605
2,269
3,215
3215
2,500
3215
3,215
2,342

Effective September 1, 2010 there will be the following additional teacher stipend:

School-Based k-8 Literacy and Mathematics Instructional Coach

District-wide Instructional Support Coach, CLRS Instructional Coach and School-Based K-8 Literacy and
Mathematics Instructional Coach stipends will not be pro-rated unless the employee is appointed as less than 1.0
FTE. In that event, the stipend will be pro-rated based on the individual’s total appointed FTE.

2,500

Part-Time Learning Disabilities Teachers

The part-time L.D. teachers currently working twenty hours per week shall be paid a two thirds (66.67%)
pro rata teachers salary beginning September 1, 1982, Effective this date the part-time L.D. teacher (former L.D.
tutor) shall be expected to fulfill all requirements of a regular teacher except that the length of the teaching

assignment shall continue to be twenty (20) hours per week.,
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Appendix B: Salary Schedules September 1, 2012 — August 31, 2016

ADMINISTRATORS SALARY SCHEDULE
(RATIO BASED ON MAXIMUM MASTERS DEGREE)

NOTE: The following salary schedule is effective September 1, 2012

Ratio 1st Year| Ratio 2nd YearjRatio 3rd Year|Ratio 4th Year
Assistant Principal (3-12) 1.35 107,028.91| 1.40 110,992.95| 1.45 114,956.98; 1,50 118,921.01
Assistant Principal {K-8) 115 91,172.78] 1.20 95,136.81| 1.25 99,100.84| 1.33 105,443.30
Coord (K-12) /Asst Director 1.20  95,136.81} 1.25 99,100.84; 1.30 103,064.88| 1.35 107,028.91
Dean of Students 115  91,172.78} 1.20  95,136.81| 1.25 ©89,100.84| 1.30 103,064.88
Director/Admin/DeanCurrProg  1.25  99,100.84| 1.30 103,064.88] 1.35 107,028.91| 140 110,992.95
NOTE: The following salary schedule is effective September 1, 2013

Ratio 1st Year| Ratio 2nd Year| Ratio 3rd YearjRatio 4th Year
Assistant Principal (9-12) 1.35 109,704.63] 1.40 113,767.77| 1.45 117,830.90} 1.50 121,894.04
Assistant Principal (K-8) 1,15  93,452,10| 1.20 97,515.23f 1.25 101,578.37| 1.33 108,079.38
Coord (K-12) /Asst Director 1.20 97,515.23| 1.25 101,578.37} 1.30 105,641.50| 1.35 109,704.63
Dean of Students 1,15 93,452,140 1.20 97,515.23} 1.25 101,578.37| 1.30 105,641.50
Director/Admin/DeanCurrProg  1.25 101,578.37} 1.30 105,641.50] 1.35 109,704,63| 140 113,767.77
NOTE: The following salary schedule is effective September 1, 2014

Ratio 1st Year| Ratio 2nd Year} Ratio 3rd Year] Ratio 4th Year
Assistant Principal (9-12) 135 112,438.73| 1.40 116,603.12] 1.45 120,767.52{ 1.50 124,931.92
Assistant Principal (K-8) 1.15 95,781.,14( 1.20 99,945,53} 1.25 104,109.93| 1.33 110,772.97
Coord (K-12) /Asst Director 1.20 99,945,53( 1.25 104,199.93} 1.30 108,274.33| 1.37 114,104.4%
Dean of Students 1,18 98,279.78| 1.23 102,444.17} 1.28 106,608.57] 1.35 112,438.73
Director/Admin/DeanCurrProg  1.25 104,109.93| 1.30 108,274.33] 1.35 112,438.73| 1.40 116,603.12
NOTE: The following salary schedule is effective September 1, 2015

Ratio 1st Year| Ratio 2nd Year| Ratio 3rd Year| Ratio 4th Year
Assistant Principal (9-12) 1.35 117,006.48| 1.40 121,340.05} 1.45 125,673.62] 1.50 130,007.20
Assistant Principal (K-8) 1.15  99,672.18| 1.20 104,005.76} 1.25 108,339.33| 1.33 115,273.05
Coord {K-12} /Asst Director 1.20 104,005.76 1.25 108,339.33] 1.30 112,672.90 1.37 118,739.91
Dean of Students 1,18 102,272.33| 1.23 106,605.90] 1.28 110,939.47| 1.35 117,006.48
Director/Admin/DeanCurrProg  1.25 108,339.33| 1.30 112,672.90| 1.35 117,006.43| 1.40 121,340.05
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Appendix C: Salary Schedules September 1, 2012 - Angust 31, 2016

Exira Curricular Activities
Applicable only to the High School

It is understood that payment is authorized only for meetings which are conducted after the regulatly
scheduled school days established under the terms of this Contract.

Payment for the months of September through December will be made at the end of December. Payment
for months of January through June will be made at the end of June.

If the school department chooses to fill any of the positions set forth below, the following rates will apply:

ADVISORS
School Newspaper $3,782.00
Yearbook 3,782.00
Wilderness Chub 3,782.00
Senior Class Advisor 3,782.00
Alpine Ski Club 3,782.00
Student Council 1,769.00
National Honor Society 3,000.00
CRLS Debate Team 2,000.00
Academic Decathlon 2,000.00
Science Team 2,000.00
Chess Team 2,000.00
Student Government Advisor 2,500.00
CRLS Advanced Placement Coordinator 3,500.00
Asian Club 600,00
Black Student Union 600,00
French Club 600,00
Haitian Club 600.00
Ttalian Club 600.00
Junior Class Advisor 600.00
Mock Trial 600.00
- Physical Fitness 600.00
Portuguese Club 600,60
Project 10 Fast 600.00
Spanish 600.00
United/National History 600,00
U.S. First/Robotics 600,00
Video Club 600.00
Step Team 600.00
Others 600.00

Stipends are prorated for less than full completion of club advisor duties.

Other service agreements issued by the school department during the life of this agreement will be paid at
the rates set forth in the service agreetnents.
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Other Satary Schedule
September !, 2012 to August 31, 2016

A; Driver Education 19.29
Night School and Aduit Education Teachers
a, Without experience 21.72
b. With experience 24,12

C. Summer School Teachers 30.90

D. Evening School Principal 35.37

E. Summer School Principal 37.08

F. The hourly rate for after school learning centers/extended day/homework center/afier school
MCAS tutorial prep teachers will be will be $30.00 per hour,

G. The hourly rate for site coordinators will be $32.00 per hour.
Annual ten (10} month salary will be paid in twenty-four (24) equal instaliments, payable on the fifteenth
(15th) and last day of each month, except that when the fifteenth or last day falls on Saturday or Sunday,
the due instaliment will be paid on the Friday preceding,
Effective September 1, 2002, Unit A music teachers will be paid $20.31 per hour up to the maximum of
$2,342 per person per school year for night and weekend performances and rehearsals, other than P.T.A.
(Parent Teacher Association) meetings, required and approved by Central Administration.

WORKSHOP LEADER RATE

The rates for workshop leaders shall be $50.00 per contract hour.

WORKSHOP PARTICIPANT RATE

Effective for the period of September 1, 2012 through August 31, 2016, the hourly workshop participant rate will be
$40.00 per hour.

The workshop participant rate only applies to mandatory staff development and/or training under the provisions of
Atticle 5 B-5(A) and Article 5 B-5(B) of the contract.

CURRICULUM DEVELOPMENT

All unit members who perform curriculum development work outside of the school day which has been pre-
approved by the Superintendent or designee that results in written district curriculum that can be disseminated and

used within the school district will be paid at a rate of $30.00 per hour,

SERVICE AGREEMENTS

Reasonably substantial service agreement opportunities in excess of $1,000 shall be posted in schools,
During vacations (July and August) service agreement postings will be forwarded to the CEA President, to
each school building for posting and by placing the notice on the Cambridge School Department’s job
posting website,
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Appendix C; Salary Schedules September 1, 2(}13‘— Aupust 31,2016

COACHES SALARIES

(GIRLS AND BOYS)

Athletic Coaching Stipends 09/01/13 09/01/14 09/01/15
Baseball Head Coach 6,000 6,120 6,242
Basebal! Freshman Coach 2,000 2,040 2,081
Baseball JV Coach 3,700 3,774 3,849
Basebail Varsity Coach 2,000 2,040 2,081
Basketball Head Coach 6,000 6,120 6,242
Basketball Freshman Coach 2,000 2,040 2,081
Basketball IV Coach 3,700 3,774 3,849
Basketball Varsity Coach 2,000 2,040 2,081
Cheerleading (Basketball} Advisor 3,000 3,060 3,121
Cheerleading Coach 3,000 3,060 3,121
Crew Coach 3,700 3,774 3,849
Crew Head Coach 6,000 6,120 6,242
Crew Head Coach 6,000 6,120 6,242
Crew JV Coach 3,700 3,774 3,849
Crew Novice Coach 2,000 2,040 2,081
Crew Novice Coach 2,000 2,040 2,081
Cross Country Head Coach 6,000 6,120 6,242
Football Freshman Coach 2,000 2,040 2,081
Football Assistant Coach 4,600 4,692 4,786
football Head Coach 8,800 8,976 9,156
Football JV Coach 4,600 4,692 4,786
Golf Freshman Coach 2,000 2,040 2,081
Golf Head Coach 6,000 6,120 6,242
Gymnastics Head Coach 6,000 6,120 6,242
Gymnastics Assistant Coach 2,000 2,040 2,081
Gymnastics Freshman Coach 3,700 3,774 3,849
Hockey Head Coach 6,000 6,120 6,242
Hockey JV Coach 3,700 3,774 3,849
indoor Track Assistant Coach 3,700 3,774 3,849
indoor Track Head Coach 6,000 6,120 6,242
indoor Track Freshman Coach 2,000 2,040 2,081
Lacrosse Head Coach 6,000 6,120 6,242
Lacrosse Freshman Coach 2,000 2,040 2,081
Lacrosse JV Coach 3,700 3,774 3,849
Lacrosse Varsity Coach 2,000 2,040 2,081
Learn to Sail Advisor 3,800 3,954
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Qutdoor Track Assistant Coach 3,700 3,774 3,849

Qutdoor Track Mead Coach 6,000 6,120 6,242
Outdoor Track Freshman Coach 2,000 2,040 2,081
Rugby Head Coach 6,000 6,120 6,242
~ Rugby JV Coach 3,700 3,774 3,849
Sailing Advisor 3,800 3,876 3,554
Sailing Novice Alde 1,000 1,020 1,040
Sailing Novice Instructor ' 1,000 1,020 1,040
Soccer Head Coach : 6,000 6,120 6,242
Soccer Freshman Coach 2,000 2,040 2,081
Soccer )V Coach 3,700 3,774 3,849
Soccer Varsity Coach 2,000 2,040 2,081
Softball Head Coach 6,000 6,120 6,242
Softhall Freshman Coach 2,000 2,040 2,081
Softbalt )V Coach 3,700 3,774 3,849
Softball Varsity Coach 2,000 . 2,040 2,081
Swimming Assistant Coach 3,700 3,774 3,849
Swimming Head Coach 6,000 6,120 6,242
Swimming Freshman Coach 2,000 2,040 2,081
Tennis Head Coach 6,000 6,120 6,242
Tennis JV Coach 3,700 3,774 3,849
Volleyball Head Coach 6,000 6,120 6,242
Volleyball Head Coach $,000 6,120 6,242
Volleyball Freshman Coach 2,000 2,040 2,081
Volleyball Freshman Coach 2,000 2,040 2,081
Volleyball JV Coach 3,700 3,774 3,849
Volleyball JV Coach 3,700 3,774 3,849
Volleyball Varsity Assistant Coach 2,000 2,040 2,081
Volleyball Varsity Coach 2,000 2,040 2,081
Wrestling Head Coach 6,000 6,120 6,242
Wrestling Freshman Coach 3,700 3,774 3,849
Wrestling JV Coach 2,000 2,040 2,081
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Appendix C: Salary Schedules September 1, 2014 — August 31, 2016

VISUAL AND PERFORMING ARTS

Visual & Performing Arts Stipends 9/1/2014 9/1/2015
A Capella 3,000 3,060
All City Band Assistant Director 1,500 1,530
All City Band Director 1,500 1,530
All City Chorus Assistant Directors {2} 1,500 1,530
All City Chorus Director Gr 4-5 1,500 1,530
All City Chorus Director Gr 6-8 ‘ 1,500 1,530
All City Orchestra Director 1,500 1,530
Band 2,000 2,040
Choreographer for Musical 2,000 2,040
CRLS Spring Play 3,000 3,060
CRLS Winter Play 3,000 3,060
Dance Company ' 6,000 6,120
Dance Concept 1,500 1,530
Director of CRLS Musical 5,000 5,100
Drama Festival Play 5,000 5,100
Jazz Ensembles (2) 2,000 2,040
Musical Director of CRLS Musical 4,000 4,080
Orchestra 2,000 2,040
Upper School Band Assistant Director 1,500 1,530
Upper School Band Director (Jazz, Rock or Concert Band) 1,500 1,530
Upper School Director of Musical 2,000 2,040
Upper School Movement Ensemble _ 1,500 1,530
Upper School Music Director of Musical 2,000 2,040
Upper School Play 2,000 2,040
Upper School Small Ensemble {Percussion, Brass, Choral, String) 1,500 1,530
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1

2)

Purpose of Educator Evaluation

A)

B)

This contract language Is locally negotiated and based on M.G.L., ¢.71, § 38, M.G.L.
¢.150E; the Educator Evaluation regulations, 603 CMR 35.00 ef seq.; and the Modsl
System for Educator Evaluation developed and which may be updated from time to time
by the Depantment of Elementary and Secondary Education. In the event of a conflict
hetween this coliective bargaining agreement and the governing laws and regulations,
the laws and regulations will prevail.

- The regulatory purposes of evaluation are:

i To promote student learning, growih, and achievement by providing Educators
with feedback for improvement, enhanced opportunities for professional growth,
and clear structures for accountability;

)] To provide a record of facts and assessments for personnel decisions;

i) To ensure that every school committes has a system to enhance the
professionalism and accountability of teachers and administrators that will enable
them to assist all students to perform at high levels; and

iv) To assure effective teaching and administrative ieadership.

Definitions (* indicates definition is generally based on 603 CMR 35.02)

A)

B)

©)

E)

Administrator. Inclusive term that applies to alf Administrators covered by this article
who are members of CEA Unit B, unless otherwlse noted. Administrators may include
individuals who serve in positions invoiving teaching and other direct services to
students. .

*Artifacts of Professional Practice: Educator developed work products and student
work samples that demonstrate the Educator’s knowladge and skills with respect to
specific performance standards, and products of an Administrator's work and staff and
sfudent work samples that demonstrate the Administrator's knowledge and skills with

respect to specific performance standards.

Caseload Educator: Educators who teach or counsel individual or small groups of
students through consultation with the regular classroom teacher, for example, school
nurses, guidance counselors, speech and language pathologlsts and some reading
specraﬂsts and special education teachers.

Classroom teacher. Educators who teach prei-12 whole classes, and teachers of
special subjects as such as art, music, library, and physical education. May also inclide
special education teachers and reading specialists who teach whole classes.

Categorles of Evidence: For Educators, multiple measures of student learning, growth,
and achievement, judgments based on observations and artifacts of professlonal practice
and additional evidence relevant to one or more Standards of Effective Teaching
Practice, and for Administrators muitiple measures of student learning, growth, and
achievement, judgments based on observations and arifacts of professional practice and




G)

D

additional evidence relevant to ohe or more Standards of Effective Administrative
Leadership Practice.

*District-determined Measures: Measures of student learning, growth and achievement
related to the Massachusetts Gurriculum Frameworks, Massachusetts Vocational
Technical Education Framewarks, or other relevant frameworks, that are comparabla
across grade of subject level disfrict-wide, These measures may includs, but shall not be
limited fo: portfolios approved commercial assessments and district-developed pre and
post unit and course assessmenis, and capstone projects,

*Educator(s}. inclusive term that applies to all classroom teachers and caseload
educators, unless otherwise noted, '

*Educator Plan: The growth or improvement actions identified as part of each Educator’s
or Administrator's evaluation. The type of plan is determined by the Educator’s orthe
Administrator's career stage, overall performance rating, and the rating of impaci on
student learning, growth and achievement. There shall be four types of Educator Plans:

) Developing Educator Plan shall mean a plan developed by the Educator and
the Evaluator for one school year or Jess for an Educator without Professlonal
Teacher Status (PTS), and shafl also mean a plan developed by the New
Administrator and the Evaluator for one school year or less.

ii) Self-Directed Growth Plan shall mean a plan developed by the Educator for
one or two schoo! years for Educators with PTS who are rated proficient or
exemplary, and shall also mean a plan devsioped by the Administrator for
Experienced Administrators who are rated proficlent or exemplary.

iil) Directed Growth Plan shall mean a plan developed by the Educator and the
Evaluator of one school year or less for Educators with PTS who are rated needs
improvement, and shall also mean a pian developed by the Adminisirator and the
Evaluator of one school year or less for Experienced Administrators who are
rated needs improvement. There shall be a summative evaluation at the end of
the period determined by the plan and if the Educator, Educator with PTS,

- Administrator or Experienced Administrator does not recsive a proficient rating
and the Educator, Educator with PTS, Administrator or Experienced
Administrator may continue oh a Directed Growth Plan at the discretion of the
Evaluator or shall be placed on an Improvement Plan.

iv) Improvement Plan shall mean a plan developed by the Evaluator and Educator
of at least 45 school days and no more than one scheol year for Educators with
PTS who are rated unsatisfaciory with goals specific to Improving the Educator's
unsatisfactory performance, and shall also mean a plan developed by the
Evaluator of at least 45 schoel days and no more than one school year for
Experienced Administrators who are rated unsatisfactory with goals spscific to
improving the Adminlstrator's unsatisfactory performance. In those cases where

" an Administrator is rated unsatisfactory near the close of the school year, the

plan many include activities during the summer preceding the next school year.

*DESE: The Massachusetts Department of Elementary and Secondary Education,




J)

L)

*Evaluation: The ongoing process of defining goals and identifying, gatherlng, and using
Information as part of a process to improve professional performance (the “formative
evaluation” and "formative assessment”) and to assess total job effectivenass and make
personne| declsions (the “summative evaluation”),

*Evaluator; Any person desighated by a superintendent who has primaty or supervisory
responsibility for observation and avaluation, The superintendent is responsible for
ensuring that all Evaiuators have training in the principles of supervision and evaluation.
Each Educator and each Administrator will have one primary Evaluator at any one time
responsible for determining performance ratings.

i) Primary Evaluator shall be the person who determines the Educator’s or the
Administrator’s performance ratings and evaluation.

ii) Supervising Evaluator shalt be the person responsible for developing the
Educator Plan, supervising the Educator's or the Administrator's progress
through formative assessments, evaluafing the Educator's or the Administrator's
progress toward attaining the Educator Plan goals, and making
recommendatlans about the evaluation raiings fo the primary Evaluator at the
end of the Educator Plan. The Supervisihg Evaluator may be the primary
Evaluator or his/her designee.

i)} Teaching Staff or Administrators Assigned to More Than One Building:
Each Educator who is assigned to more than ong bullding will be evaluated by
the appropriate administrator where the individual is assigned most of the time,
The principal of each building in which the Educator serves must revisw and sign
the evaluation, and may add wrilten comments. In cases where there ls no
predominate assignment, the superintandent will determine who the primary
evaiuator wili be. The Superintendent or designee will determine who the
primary evaluator is for each Administrator who is asslgned to more than one
building.

Iv) Notification: The Educator or the Administrator shall ba notified In writing of
his/her primary Evaluator and supervising Evaluator, if any, at the outset of each
new evaluation cycle. The Evaluator(s) may be changed upon notification in
writing to the Educator or the Administrator.

Evaluation Cycle: A five-component process that all Educators and all Administrators
follow consisting of 1) Seif-Assessment; 2) Goal-setfing and Educator Plan development;
3) Implementation of the Plan; 4) Formative Assessment/Evaluation; and 8) Summative
Evaluation.

*Experienced Educator: An educator with Professional Teacher Status (PTS),

Experienced Administrator: An adminlstrator who has completed three school years in

the same position in the district.

*Family: Includes students’ parents, lagal guardians, foster parents, or primary
careglivers,




P)

R)

$)

U)

V)

W)
X)

*Formative Assessment: The process used to assess progress towards attaining goals
set forth in Educator plans, performance on standards, or both, This process may take
place at any time(s) during the cycle of evaluation, but typically takes place at mid-cycle,

*Formative Evaluation: An evaluation conducted approximately mid-cycle which is used
to arrive at a rating on progress towards attaining the goals set forth in the Educator Plan
and performance on Standards and Indicators of Effective Teaching Practice, and an
evaluation which is used to arrive at & rating on progress towards attaining the goals set
forth in the Educator Plan, performance on Standards and Indicators of Effective
Administrative Leadership Practice,

*Goal: A specific, actionable, and measurabie area of improvement as set forth in an
Educator's plan, A goal may pertaln to any or all of the following: Educator or
Administrator practice In relation to Performance Standards, Educator or Administrator
practice in relation to indicators, or specified improvement in student learning, growth and
achievement. Goals may be developed by individua! Educators or by individual
Administrators, by the Evaluafor, or by teams, départments, or groups of Educators or
groups of Administrators who have the same rols,

*Measurable: That which can be classified or estimated in relation to a scale, rubric, or
standards,

Multiple Measures of Student Learning: Measures must include a combination of
classroom, school and district assessments, student growth percentiles on state
assessments, if state assessments are available, and student MEPA gain scores.

New Administrator: An administrator who has not completed three years in the position
in the district,

*Ohservation: A data gathering process that includes notes and judgments made during
onhe or more classroom, school or worksite visits(s) of any duration by the Evaluator and
may include examination of artifacts of practice including student work. Classroom or
worksite chservations conducled pursuant to this article must result in feedback to the
Educator or the Administrator. Classroom observations will be at least a minimum of ten
(10 minutes in length. '

Parties: The parties to this agreement are the Committee and the Association.

*Performance Rating: Describes the Educator's or the Administrator's performance on
each performance standard and overall. There shall be four performance ratings:

“  Exemplary: the Educator's or the Administrator's performance consistently and
significantly exceeads the requirements of a standard or overall. The rating of
exemplary on a standard indicates that practice significantly exceeds proﬂcient
and could serve as a model of practice on that standard district-wide.

2 Proficient: the Educator's or the Administralor's performance fully and
consistently meets the requirements of a standard or overall. Proficient practice
is understood to be fully satisfactory.

® Needs Improvement: the Educator's or the Administrator's performance on a
standard or overall is below the requirements of a standard or overall, but Is not




AA)

BB)

CcQ)

considered to be unsatisfactory at this time. Improvement is necessary and
expected. )

= Unsatisfactory: the Educator’s or the Administrator's performance on a standargd
or overall has not significantly impreved following a rating of needs improvement,
or the Educator's or the Administrators performance is consistently below the
reguirements of a standard or overall and is considerad inadequate, or both.

*Performance Standards: Locally developed standards and indlcators pursuant to
M.G.L. ¢. 71, § 38 and consistent with, and supplemental to 603 CMR 35.00.

*Professional Teacher Status: PTS is the status granted to an Educator pursuant to
M.G.L.c 71, §41.

Rating of Educator or Administrator Impact on Student Learning: A rating of high,
moderate or low based on trends and patterns on state assessments and district-
determined measures. The partles will negotiate the process for using state and district-
determined measures to arrive at an Educator's or an Administrator's rating of impact on
student learning, growth and achievement, using guidance and model contract language
from DESE and will start the process as soon as possible after DESE issues guidance
with a goal to complete this Phase as soon as possible after issuance of said guidance.

Rating of Overall Educator Performance: The Educator’s overall performance rating is
based on the Evaluator's professional judgment and examination of evidence of the
Educatot's performance against the four Performance Standards and the Educator's
attainment of goals set forth in the Educator Plan, as follows:

i) Standard 1: Curriculum, Planning and Assessment
iH Slandard 2: Teachlng All Students

i Standard % Family and Community Engagemént
iv) Siandard 4. Professional Culture

v} Attainment of Professional Practice Goals)

vi) Aftainment of Studenlt Learning Goal(s)

Rating of Overall Administrative Performance: The Administrator's overall
performance rating is-based on the Evaluator's professional judgment and examination of
evidence of the Administrator's performance against the four Performance Standards and
the Administrator's attainment of goals set forth in the Educator Plan, as follows:

)} Standard 1 Instructional l.eadership
ii) Standard 2: Management and Operations
iih) Slandard 3: Famlly and ‘Community Engagement

iv) Standard 4; Professional Culfure

V) Attainment of Professional Practice Goal(s)

vi) Attainment of Student Learning Goai(s)




DD)

EE)

FE}

GG)

HH)

When the four Standards of Effective Administrative Leadership Practice are referenced,
it Is understood that they may be supplemented or substituted in part in the Educator
Plan by appropriate Stahdards of Effective Teaching Practice for those administrators
who also serve as teachars or caseload educators, at the discretion of the svaluator,

*Rubric: A scoring tool that describas characteristics of practice or artifacts at different ‘1.
levels of pefformance. The rubrics for Standards and Indicators of Effective Teaching
Practice are used to rate Educators on Performance Standards, and the rubrics for
Standards and Indicators of Effective Administrative Leadership Practice are used lo rate
Administrators on Performance Standards, as are Standards and Indicators of Effective -
Teaching Practice in cases where the Administrator teachers. These rubrics consists of:

i) Standards:. Describes broad categories of professional practice

iy Indicators: Describes aspscts of each standard

] Elements: Defines the individual components under each indicator

iv) Descriptors: Describes practice at four levels of performance for each element

. *Summative Evaluation: A document used to communicate a rating on each standard,

an overall rating, and as 8 basis to make personnel decisions. The summative evaluation
includes the Evaluator's judgments of the Educator’s or the Administrator’s performance
against Performance Standards and the Educator’s or the Administrator's attainment of
goals set forth in the Educatot’s Plan.

*Superintendent: The person employed by the school committee pursuant to MG.L. ¢,
71 §5¢ and §59A. The superintendent is responsible for the implementation of 603 CMR
35.00.

*Teacher: An Educator employed in a position requiring a certificate or license as
described in 603 CMR 7.04(3)(a, b, and d) and in the area of vocational education as
provided in 603 CMR 4.00. Teachers may include, for example, classroom teachers,
librarians, guidance counsslors, or school nurses.

*Trends in student learning: At least two years of data from the district-determined
measures and state assessments used in determining the Educator’s or the
Administrator’s rating on fimpact on student learning as high, moderate or low will be used
for required reporting to the Massachusetts Department of Elementary and Secondary
Education during the 2015-2016 school year in a manner consistent with state law and
regulations and Massachusetts Department of Elementary and Secondary Education
reporing requirements. Thereafter, at least three years of data from the district-
determined meastres and state assessments used in determining the Educator's or
Administrator's rating on impact on student learning as high, moderate or low, will be
used for required annual reporting to the Massachusetts Department of Elementary and
Secondary Education in a manner consistent with state law and regulatlons and
Massachusetts Department of Elementary and Secondary Education reporting
requiremenis.




3)

Evidence Used In Evaluation
The following categories of evidence shall be used in evaluating each Educator and each

Administrator:

A)

B)

¢)

Multiple measures of student [earning, growth, and achievement, which shall include;

)

i

iif)

Observations and arfifacts of practice including:

: )

i

i

iv)

Evidence refevant {6 one or more Performance Standards, including but not limited to:

D

Measures of sfudent progress on classroom assessments that are aligned with
the Massachusetts Curriculum Frameworks or other relevant frameworks and are
comparable within grades or subjects in a school.;

At least two district-determined measures of student learning related to the
Massachuselts Curriculum Frameworks or the Massachusetts Vocational
Technical Education Frameworks or other relevant frameworks that are
comparable across grades and/or subjects district-wide. These measures may .
include: portfolios, approved commercial assessments and district-developed
pre and post unit and course assessments, and capstone projects. One such
measure shall be the MCAS Student Growth Percentite (SGP) or Massachusetits

- English Proficiency Assessment gain scores, if applicable, in which case af least

two years of data is required.

Measures of student progress and/or achievement toward student learning goals
set between the Educator and Evaluator or the Administrator and the Evaluator
for the school year or some other period of time established [n the Educator Plan.

For Educators whose primary rofe is not as a clagsroom teacher and for
Administrators, the appropriaie measures of the Educator's or Administrator's
contribution to student learning, growth, and achievement set by the district. The
measures set by the district should he based on the Educator's or the
Administrator’s role and responsibility.

Unannounced observalions of practice,

Announced ohservation(s) for non-PTS Educators in their first year of practice in
a school, Educators oh Improvement Plans, and as determined by the Evaluator.

Examination of Educator or Administrator work products,

For Educators, examination of student work samples, and for Administrators,
examination of student and educator work samples.

Evidence compiled and presented by the Educator or the Administrator,
including: -

(a) Evidence of fulfillment of professional responsibiiities and growth such as
seif-assessments, peer collaboration, professional development linked fo
goals in the Educator plans, contributions to the schoo! community and
professional culture;

(b Evidence of active outreach to and engagement with families;




5)

6)

Rubric

i) Evidence of progress towards professional practice goal(s),
fi) Evidence of progress toward student §earni‘ng outcomes goal(s);
iv)  Student and Staff Feedback; and

V) Any other relevant evidence from any source that the Evaluator shares with the
Educator or the Administrator. Other relevant evidence could include
Information provided by other administrators such as the superintendent and/or
principals.

The rubrics are a scoring ool used for the Educator's or the Administrator's self-assessment, the
formative assessment, the formative evaluation and the summative evaluation and are attached
to this Agreement at Rubrics Appendix.

Evaluation Cycle: Tralning

A)

Prior to the implementation of the new evaluation process contalned in this article,
districts shall arrange training for all Educators, principals, and other Administrators and
evaluators that outlines the components of the new evaluation process and provides an
explanation of the evaluation cycle. The district through the superintendent, with input
from the Association, shall determine the type and quallty of training based on guidance
provided by ESE.

Ry November 4™ of the first year of this agreement; all Educaters and Administrators shall
complete a professional learning activity about self-assessment and goal-setting
satisfactory to the superintendent or principal. Any Educator or Administrator hired after
the November 1% date, and who has not previously completed such an activity, shall
complete such a professional learning activity about self-assessmeni and goal-setting
within three months of the date of hire. The district through the superintendent, with input
from the Association, shall determine the type and quality of the leaming activity based '
on guidance provided by ESE.

Evaluation Cycle: Annual Orientation

A)

At the start of each school year, the superintendent, principal or designee shall conduct a
meeting or otherwise communicate with Educators, Administrators and Evaluators
regarding the educator evaluation process. The superintendent, principal or designes
shail:

i) Provide an overview of the evaluation process, including goal selting and the
educator plans.
ii) Provide all Educators and Administrators with directions for obtaining a copy of

the forms used by the district. These may be electronically provided and copies
of these forms are altached at Forms Appendix. Addltionally, forms substantially
pased on model forms issued by the DESE may be added to the electronic
evaluation forms library as necessary.

i) The meeting may be digitally recorded to faciiitate orientation of Educators and
Administrators hired after the beginning of the schoo! year.
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Evaluation Cycle: Self-Assessment

A) Compleﬁng the Self-Assessmient

)

The svaluation cycle begins with the Educator or the Administrator completing
and submitting to the Primary or Superviaing Evaluator a self-assessment by
October 15th or within four weeks of the start of their employment at the school.

The self-assessment ihcludes:

{a) An analysis of evidende of student learning, growth and achievement for
students under the Educator's or the Administrator's responsibility.

{b) An assessment of practice against each of the four Performance
Standards of effective praciice using the distriet's rubric.

{c) Proposed goals {o pursue:

(1st}  Atlieast one goal directly related to improving the Educator’s or
the Administrator's own professional practice.

(2nd) At least one goal direcled related to improving siudent learning.

B) Propasing the goals

i)

il

Educators must conslder goals for grade-level, subject-area, depariment teams,
ar other groups of Educators who share responsibllity for student learning and
resUlts, except as provided In {ii) below. Educators may meet with teams to
conglder establishing team goals. Evaluators may paricipate in such meetings.
Administrators must consider goals for grade-level, subject-area, dapariment
teams, school-level teams, district-evel teams or other groups of Administrators
who share responsibility for student learning and results, except as provided in’
{ii) below. Administrators may mest with teams to consider establishing team
goals. Evaluators may participate in such meetings.

For Educators in their first year of practice and for New Administrators in their
first year in a position, the Evaluator or histher designee wili meet with each
Educator by October 15" (or within four weeks of the Educator's or
Administrator's first day of employment if the Educator or the Administrator
begins employment after Seplember 15™) to assist the Educator or the
Administrator in completing the self-assessment and drafting the professional
practice and student learning goals which must include induction and mentoring
activities. )

Unless the Evaluator Indicates that an Educator or a New Administrator in hisfher
second or third years of practice should continue to address induction and
mentoring goals pursuant to 603 CMR 7.12, the Educator may address shared
grade level or subject area team geals and the New Administrator may address
appropriate shared team goals.

For Educators with PTS and ratings of proficient or exemplary and for
Experienced Administrators with ratings of proficlent or exemplary, the goals may
be team goals. In addition, these Educaters and Administrators may inclide




individual professional practice goals that address enhancing skills that enable
the Educator ot the Administrator to share proficient practices with colleaguées or
develop leadership skilis.

V) " For Educators with PTS and ratings of heeds improvernent or unsatisfactory and

for Experienced Administrators with ratings of needs improvement or
unsatisfactory, the professional practice goal(s} must address specific standards
and indicators identified for improvement. In addition, the goals may address
shared grade level or subject area team goals.

Evaluation Cycle; Goal Setting and Development of the Educator Plan

A)

B)

C)

Every Educator and every Administrator has an Educator Plan that inciudes, but is not
limited to, one goal related to the improvement of practics; one goal for the improvement
of student learning. The Plan also outlines actions the Educator or the Administrator

" must take to attain the goals established in the Plan and benchmarks to assess progress.

Goals may be developed by individual Educators or by individual Administrators, by the
Evaluator, or by teams, departments, or groups of Educators or Administrators who have
the similar roles and/or responsibilities. See Sections 156-19 for more on Educator Plans,

To determine the goals to be Included in the Educator Plan, the Evailuator reviews the
goals the Educator or the Administrator has proposed in the Self-Assessment, using
evidence of Educator or Administrator performance and impact on student learning,
growth and achlevement based on the Educator’s or the Administrator's self-assessment
and other sources that Evaluator shares with the Educator or the Administrator, .

Educator Plan Development Meetings shall be conducted as follows:

i) Educators in the same school may meet with the Evaiuator in teams and/far
individualty at the end of the previous evaiuation cycle or by October 15th of the
next academic year to develop their Educator Plan. Educators shall not be
expected to meet during the summer hiatus. Administrators meet with the
Evaluator at the end of the previous evaluation cycle or by October 157 to
develop their Educator Plan. Administrators working on an extended year
schedule may meet during the summer hiatus.

ity For those Educators new to the school and for those Administrators new to the
school or district, the meeting with the Evaluator to establish the Educator Plan
must occur by October 15 or within six weeks of the start of their assignment in
that school.

if) The Evaluator shall meet individually with Educators with PTS and Experionced
Administrators with ratings of needs improvement or unsatisfactory to develop
professional practice goal(s) that must address specific standards and indicators
identified for improvement. In addition, the goals may address shared grade
level or subject matter goals.

The Evaluator completes the Educator Plan by November 1st. The Educator or the
Administrator shall sign the Educator Plan within & school days of its receipt and may
include a written response. The Educator's or the Administrator's signature indicates that
the Educator or the Administrator received the plan in atimely fashion. The signature




does not indicate agreement or disagreement with its contents. The Evaluator retains
final authority over the content of the Educator's Plan,

9) Evaluation Cycle: Observation of Practice and Examination of Artifacts — Educators
without PTS and New Administrators
A) in the first year of practice or first year assigned to a school:
] The Educator shall have at least one announced observation during the school
year using the protocol described in section 11B, helow.
1) The Educator shall have at least four unannounced observations during the
school year, ‘
’B) In their second and third years of practice or second and third years as a non-PT3
Educator in the school: -
i The Educator shall have af least three unannounced observations during the
school year.
C) - New Administrétors in the first year in a position shall have at least four unannounced

observations during the work year.

D) in their second and third years in the position, Administrators shall have at least three
unannounced observations during the work year. '

10} Evaluation Cycle: Observation of Practice and Examination of Artifacts — Educators with
PTS and Experienced Administrators

A) The Educatar and the Adminlstrator whose overall rating is proficlent or examplary must
have at least one unannounced observation during the evaluation cycle. :

B) The Educator and the Administrator whose overall rating is needs Improvement must be
observed according to the Direcled Growth Plan during the perfod of Plan which must
include at least two unannounced observations.

) The Educator and the Administrator whose overall rating is unsatisfactory must be
observed according fo the Improvement Plan which must include both unannounced and
announced cbservations. The number and frequency of the observations shall be
determined by the Evaluator, but in no case, for improvernent plans of one year, shall
there be fewer than che announced and four unannounced observations. For
Improvament Plans of six months or fewer, there must be no fewer than one anneunced
and two unannounced observations.

i1) Ohservations

' The Evaluator's first observation of the Educator or the Administrator should take piace by
N November 15. Observations required by the Educator Plan should be completed by April 1st.
f - The Evaluator may conduct additional observations after this date.

The Evaluator is not required nor expected to review all the Indicators in a rubric during an
observation.

A) Unannounced Observations




For Educators, uhannounced observations may be in the form of paitial or full-
period classroom visitations, Instructional Rounds, Walkthroughs, Learning
Walks, or any other means deemed useful by the Evaluator, principal,
superintendent or other administrator. For Administrators, unannounced
observations may be in the form of a school site or work site visitation or any
other means deemed useful by the Evaluator. Visitations may include, but are
not limited to, staff meetings, teatn meetings, classroom visits with supervising
evaluator, walkthroughs, learning walks or individual conferences with students
or parentsfguardians. The Educator or the Administrator will be provided with at
least brief written feedback from the Evaluator within 3-5 school days of the
observalion. The written feedback shall be delivered fo the Educator or the
Administrator in person, hy emall or other means of electronic/digital delivery,
placed in the Educator's or the Administrator's mailbox or maited to the
Educator's or the Administrator's home.

ii) Any observation or series of observations resulting in one or more standards
judged to be unsatisfactory or needs improvement for the first time must be
followed by at least one observation of af least 30 minutes in duration within 30
schooi days.
B) Announiced Obseryations
i All non-PTS Educators in their first year in the school, PTS Educators on

Improvement Plans, all Experienced Administrafors on Improvement Plans and
other Educators and Administrators at the discretion of the evaluator shall have
at least one Announced Observation,

(a) The Evaluator shall select the date and time of the lesson or activity to
be observed and discuss with the Educator or the Administrator any
specific goal(s) for the observation.

(b) Within 5 school days of the scheduled observation, upon request of
sither the Evaluafor, Educator or Administrator, the Evaluator and
Educator or the Evaluator and Administrator shall meet for a pre-
ohservation conference: In lisu of a meeting, the Educator or the
Administrator may inform the Evaluator in writing of the nature of the
lesson or activity, the student population or purpose served, the desired
outcome and any other information that will assist the Evaluator to
assess performance

{tst)  The Educator shall provide the Evaluator a draft of the lesson,
student conference, |IEP plan or activity. The Administrator shall
provide the Evaluator with a drait of the activity plan or agenda.
If the actual plan or agenda is different, the Educator or the
Administrator will provide the Evaluator with a copy prior to the
pbservation.

{Znd) The Educator or the Administrator will be notified as scon as
possible If the Evaluator will not be able to attend the scheduled
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observation, The observation will be rescheduled with the
Educator or the Administrator as soon as reasonably practical.

{c) Within 5 school days of the observation, the Evaluator and Educator or
the Evaluator and Administrator shall meet for a post-observation
conference. This timeframe may be extended due to unavailabllity on
the part of either the Evaluator, the Educator or the Administrator, but
shall be rescheduled within 24 hours if possible.

{d) The Evaluator shall provide the Educator or the Administrator with written
feedback within 5 school days of the post-observation conference. For
any standard where the Educator’s or the Administrator's practice was
found to he unsatisfactory or needs Improvement, the feedback must.

(1st}  Describe the basis for the Evaluator's judgment.

{2nd) Describe actions the Educator or the Administrator shotild take
to improve his/her performance.

(3rd)  Identify support and/or resources the Educator or the
Administrater may use in hisfher improvement,

(4th)  State that the Educator or the Administrator is responsible for
addressing the need for improvement,

Evaluation Cycle: Formative Assessment

A)

)

D)

A specific purpose-for evaluation is to promote student learning, growth and achievement
by providing Educators and Administraters with feedback for improvement, Evaluators
are expected to make frequent unannounced visits to classrooms. Evaluators are
expected to glve targeted constructive feedback to Educators and Administralors based
on their observations of practice, examination of arfifacts, and analysis of multiple
measures of student fearning, growth and achievement in relation to the Standards and
Indicators of Eifective Teaching Practice or Standards and Indicators of Effective
Administrative Leadership Practice, as applicable.

Formative Assessiment may be ongoing throughout the evaluation cycle but typically
takes place mid-cycle when a Formative Assessment report is completed.

The Formative Assessment report provides written feedback to the Educator or the
Administrator about his/her progress towards attaining the goals set forth in the Educator
Plan, performance on Peiformance Standards and overall, or both,

No less than two weeks before the due date for the Formative Assessment report, which
due date shall be established by the Evaluator with written notice to the Educator or the
Administrator, the Educator or the Administrator shall provide to the Evaluator evidence
of family outreach and engagement, fulfillment of professional responsibllity and growth,
and progress on attaining professional practice and student learning goals. The Educator
or the Administrator may provide to the Evaluator additional evidence of the Educator’s or
the Administrator's performances against the four Performance Standards.
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F)

Upon the request of elther the Evaluator, the Educator or the Administrator, the Evaluator !
and the Educator or the Evaluator and the Administrator will meet either before or after
completion of the Formative Assessment Report. )

The Evaiuator shall complete the Formative Assessment report and provide a copy to the
Educator or the Administrator, All Formative Assessment reports must be signed by the
Evaluator, with digital signature acceptable, and delivered face-to-face, by email or other
means of electronic /digital delivery. to the Educator's or the Administrator’s school
mailbox or home.

The Educator or the Administrator may reply in writing to the Formalive Assessment

report within 5 school days of receiving the report.

The Educator or the Administrator shall sign the Formative Assessment report by within &
school days of receiving the report. The signature indicates that the Educator or the
Adminlstrator received the Formative Assessment report in a timely fashion. The
signature does not indicate agreement or disagresment with its contents.

As a result of the Formative Assessment Report, the Evaluator may change the activitles
in the Educator Plan. :

Evaluation Cycle: Formative Evaluation

A)

B)

C)

E)

F})

G)

At approximately mid cycle, the evaluator will determine whether the Educator or
Administrator's performance may warrant a change In type of Educator Plan.

The Formative Evaluation report provides written feedback and ratings to the Educator or
the Administrator about hisfher progress towards attaining the goals set forth in the
Educator Plan and performance on each performance standard and overall.

No less than two weeks before the due date for the Formative Evaluation report, which
due date shall he established by the Evaluator with written notice provided to the
Educator, the Educator or the Administrator shall provide to the Evaluator evidence of
family outreach and engagement, fulfillment of professional responsibility and growth,
and progress on attaining professionat practice and student leaming goals. The Educator
or the Administrator may also provide to the Evaluztor additional evidence of the
Educatot's or the Administrator's performance agalnst the four Performance Standards.

The Evaluator shall complete the Formative Evaluation report and provide a copy to the
Educator or the Administrator. All Formative Evaluation reports must be signed by the
Evaluator and delivered face-to-face, by email or to the Educator's or the Administrator's
school maithox or home,

Upon the request of either the Evaluator, the Educator or the Administrator, the Evaluatot
and the Educator or the Evaluator and the Administrator will meet either before or after
completion of the Formative Evaluation Report,

The Educator or the Administrator may reply in writing to the Fermative Evaluation report
within 5 school days of receiving the report.

The Educator or the Administrator shall sign the Formative Evaluation report by within 8
school days of recelving the report, The signature indicates that the Educator or the
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Administrator received the Formative Evaluation report in a timely fashion. The signature
does not indicate agreement or disagreement with its contents.

As a result of the Formative Evaluation report, the Evaluator may change the activities in
the Educator Plan,

If the rating in the Formative Evaluation report differs from the last summative rating the
Educator or the Administrator received, the Evaluator may place the Educator or the
Administrator on a different Educator Plan, appropriate to the hew rating.

Evaluation Cycle: Summative Evaluation

A)

C)

D)

E)

F)

@)

The evaliation cycle concludes with a summative evaluation report. For Educators on a
one or two year Educalor Plan and for Administrators, the summative report must be
written and provided to the educator by April 1%

The Evaluator determines a raling on each standard and an overall rating based on the
Evaluator's professional judgment, an examination of evidence against the Performance
Standards and evidence of the aftainment of the Educator Plan goals.

The professional judgment of the primary evaluator shall determing the overall
summmative rating that the Educator or the Administrator receives.

For an Educator or an Administrator whose overall performance rating Is exemplary or
proficlent and whose impact on student iearning is low, the Evaluator's supervisor shall
discuss and review the rating with the Evaluator and the supervisor shall confirm or
revise the Educator's or the Administrator’s rating. In cases where the superintendent
serves as the primary evaluator, the superintendent’s decision cn the rating shall not be
subject to review.

The summative evaluation rating must be based on evidence from multiple categories of
evidence. To be reted proficient overall, the Educator shall, at & minimum, have been
rated proficient on the Currlculum, Planning and Assessment and the Teaching Al
Students Standards of Effactive Teaching Practice; and the Administrators shall, ata
mirimum, have been rated proficient on the instructional Leadership Standard of
Effective Admtnlstratwe Leadership Practice.

No less than four weeks befere the due date for the Summative Evaluation report, which
due date shall be established by the Evaluator with written notice provided to the
Educator or the Administrator, the Educator or the Administrator will provide to the
Evaluator evidence of family outreach and engagement, fulfillment of professional
responsibility and growth, and progress on attaining professional practice and student
learning goals. The Educator or the Administrator may also provide to the Evaluator
additional evidence of the Educatar's or the Administrator's petformance against the four
Performance Standards.

The Summative Evaluation report should recognize.areas of strength as well as identify
recommendations for professional growih.
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H)

K

L)

M)

N)

The Evaluator shall deliver a signed copy of the Summative Evaluation report to the
Educator or the Administrator face-fo-face, by email or other means of electronic/digital
delivery or to the Educator's or the Adminlstrator's school mailbox or home no later than
Aprii 1% or the next following school day if April 1st occurs on a weekend, holiday or
school is otherwise not In session on that day.

The Evaluator shall meet with the Educator or the Administrator rated needs
improvement or unsatisfactory to discuss the summative evaluation. The meeting shall
occur by April 15th.

The Evaiuator may meet with the Educator or the Administrator rated proficient or
exemplary to discuss the summative evaluation, if elther the Educator, the Administrator
or the Evaluater requests such a meeting. The meetfing shall occur prior to the end of the
school year at a time mufually convenient to the Educator and the Evaluator or the
Administrator and the Evaluator,

Upon mutual agreement, the Educator and the Evaluator or the Administrator and the
Evaluator may develop the Self-Directed Growth Plan for the following two years during
the mesting on the Summative Evaluation report.

The Educator or the Administrator shall sign the final Summative Evaluation report within
five school days of receipt. The signature indicates that the Educator or the Administrator
raceived the Summative Evaluation report in a timely fashion. The signature does not
indicate agreement or disagreement with its contents.

The Educator or the Administrator shall have the right to respond In writing to the
summative evaluation which shall become part of the final Summative Evaluation report.

A copy of the signed final Summative Evaluation report shall be filed in the Educator's or
the Administrator's personnel file, either digitally or hard copy.

Educator Plans — General

A)

B}

Educator Plans shall be deslgned fo provide Educators and Administrators with feedback
for improvement, professional growth, and leadership; and to ensure Educator and
Administrator effectiveness and overall system accountability. The Plan must be aligned
to the standards and indicators and be consistent with district and scheoj goals,

The Educator Plan shall include, but is not limited {o;

i) Al least one goal related to Improvement of practice led o one or mare
Performance Standards; B

ii) Al teast one goal for the improvement the learning, growih and achisvement of
the students under the Educator’'s or the Administrator's responsibility;

fif) An outline of actions the Educator or the Administrator must take to attaln the
goals and benchmarks to assess progress. Actions must include specified
professional development and learning activities that the Educator or the
Administrator will patticipate In as a means of obtaining the goals, as well as
other support that may be suggested by the Evaluator or provided by the school
or district. Examples may include but are not limited to coursework, self-study,
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17)

18)

action research, curriculum development, study groups with peers, and
impiementing new programs. )

C) It is the Educator’s or the Administrator's responsibiiity {6 attaln the goals in the Plan and
to participate in any tralnings and professional development provided through the state,
district, or other providers in aceordance with the Educator Plan.

Educator Plans: Developing Educator Pian

A) The Developing Educator Plan is for all Educators without PTS, and, at the discretion of
the Evaluator, Educators with PTS in new assighments, and for all New Administrators.

B) The Educator and the Administrator shall be evaluated at least annually.
Educator Plans: Self-Directed Growth Plan

A} A Two-year Self-Directad Growth Plan is for those Educatars with PTS who have an
overall rating of proficient or exemplary and for those Experienced Administrators who
have an overall rating of proficient or exemplary, and starting in 2015-206 and after
whose impact on student learning is moderate or high. A formative gvaluailon report or
assessment Is completed at the end of year 1 and a summative evaluation report al the
end of year 2.,

B) A One-year Self-Directed Growth Plan is for those Educators with PTS who have an
overall rating of proficient or exemplary and for those Experlenced Administrators who
have an overall rating of proficient or exemplary, and starting in 2015-2016 and after
whose impact on student learning is low. In this case, the Evaluator and Educator or the
Evaluator and the Administrator shall analyze the discrepancy between the summative
avaluation rating and the rating for impact on student learning to seek to determine the
cause(s) of the discrepancy.

Educator Plans: Directed Growth Plan

A) A Directed Growth Plan is for those Educators with PTS and for those Experienced
Administrators whose overali rating is needs improvement.

By The goalsl in the Plan must address ateas identified as needing improvement as

determined by the Evaluator.

C) The Evaluator shall complete & summative evaluation for the Educator o the
Administrator at the end of the period determined by the Plan, but at least annually, and .
in no case later than June 10"

D) Eor an Educator or an Administrator on a Directed Growth Plan whose overail
performance rating is at least proficient, the Evaluator will place the Educator or the
Adminlstrator on a Self-Directed Growth Plan for the next Evaiuation Cycle.

E) For an Educator or an Administrator on a Directed Growth Ptan whose overall
performance rating Is not at least proficient, the Evaluator will rate the Educator or the
Administrator and shall ptace the Educator or the Administrator on an improvement Plan

. for the next Evaluation Cycle, or may, at the discretion of the Evaluator, continue the
Educator or the Administrator on a Directed Growth Plan.
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Educator Plans: lmprovement Plan

A)

B)

C)

D)

E)

F)

G)

An irhprovement Plan is for those Educators with PTS and those Experienced
Administrators whose overall rating is unsatisfactory,

_ The parties agree that in order to provide students with the best instruction, it may be

necessary from time to time to place an Educator whose practice has been rated as
unsatisfactory on an Improvement Plan of no fewer than 45 school days and no more
than one school year, and that In order to provide effective Eeadershlp for students, staff -
and the community and provide students with the best instruction, it may be necessary
from time fo fime to place an Administrator whose practice has been rated as
unsatisfactory on an Improvement Plan of no fewer than 45 school days and no more
than one school year, In the case of an Educator or an Adminlstrator receiving a rating of
unsatisfactory near the close of one school year, the Improvement Plan may include
activities that occur during the summer before the next school year begins.

The Evaluator must complete a summative evaluation for the Educator or the
Administrator at the end of the period determined by the Evaluator for the Plan.

An Educator or an Administrator on an Improvement Plan shall be assligned a
Supervising Evaluator (see definitions), The Supervising Evaluator is responsible for
providing the Educator or the Administrator with guidance and assistance In accessing
the resources and professional development outlined in the improvement Plan. The
primary evaluator may be the Supervising Evaluator.

The [mprovement Plan shall define the problem(s) of practice identified through the
observations and evaluation and detail the improvement goals to be met, the activities
the Educator or the Administrator must take to Improve and the assistance to be provided
to the Educator or the Administrator by the district.

The Improvement Plan process shall include:

) Within ten schooi days of notification to the Educator or to the Administrator that
the Educator or the Administrator is being placed on an Improvement Plan, the
Evaluator shall schedule a meeting with the Educator or the Administrator to
discuss the Improvement Plan, The Evaluator will develop the improvement
Plan, which will include the provision of specific assistance to the Educator or the
Administrator.

i) The Educator or the Administrator may request that a representative of the
Association attend the meeting(s).

The Improvement Plan shail:

i) Define the improvement goals directly related to the performance standard(s)
andfor student learning outcomes that must be improved;

i) Describe the activities and work products the Educator or the Administrator must
complete as a means of improving performance:

iii) Describe the assistance that the district will make available to the Educator or the
Administrator;




H)

vi)

vii)

Arliculate the measurable outcormes that will be accepted as evidence of
improvement,

Detail the timeline for completion of each component of the Plan, including at a
minimum a mid-cycle formative assessment report of the relevant standard(s)
and indicator(s);

Identify the Individuals assigned to assist the Educator or the Administrator which
must include minimally the Supervising Evaluator; and,

Include the signatures of the Educater or the Adminfstrator and Supervising
Evaluator.

A copy of the signed Plan shall be provided o the Educator or the Administrator. The

. Educator's or the Administrator's signature indicates that the Educator or the

Administrator recelved the Improvement Plan in a timely fashion. The sighature does not
indicate agreement or disagreement with its contents,

Decision on the Educator's or the Administrator's status at the conclusion of the
Imprevement Plan.

)

All determinations below must be made no lafer than June 1. One of three
decisions must be made at the conclugion of the Improvement Plan:

(a) If the Evaluator determines that the Educétor or the Administrator has
improved hisfer practice to the level of proficiency, the Educator or the
Administrator will be placed on a Self-Directed Growth Plan.

()] If the Evaluator determines that the Educator is making substantial
progress toward proficiency, the Evaluator or the Administrator shall
place the Educator on a Directed Growth Plan.

(e) If the Evaluator determines that the Educator or the Administrator is not
making substantial progress toward proficiency, the Evaluator shail
recommend fo the superintendent that the Educator or the Administraior
be dlamissed,

(d) if the Evaluator determines that the Educator's or the Administrator's
practice remains at the level of unsatisfactory, the Evaluator shall
recommend to the superintendent that the Educator or the Administrator
ba dismissed.




20. Timelines (Dates in italics are provided as guidance)

rafings are Needs Improvement or Unsatisfactory

Activity: Completed By:
| Superintendent, principal of designee. meets with evaluators, educators to September 15

explain evaluation process

Evaluator meets with first-year educators fo assist in self-assessment and Cctober 15

goal setting process '

Educator submils self-assessment and proposed goals

Evaluator meets with Educators in teams or individually to establish Qctober 15

Educator Plans {Educator Plan may be established at Summative

Evaluation Report meeting in prior school year)

Evaluator completes Educator Plans November 1

Evaluator should complete first observation of each Educator November 15

Educator submits evidence on parent outreach, professional growth, January 5%

progress on goals (and other standards, if desired)

* or four weeks before Formative Assessment Report date established by

Evaluator

Evaluator should complete mid-cycle Formative Assessment Reports for January 15

Educators on one-vear Educator Plans

Evaluator holds Formative Assessment Meetings if requested by either February 15

Evaluator or Educator

Educator submits evidence on parent outreach, professional growth,

progress on goals (and other standards, If desired) March 15

*or 4 weeks prior to Summative Evaluation Report date established by

evaluator

Evaluator completes Summative Evaluation Report and Formative April 1

Evaluation Report for those on 2-year plans

Evaluator meats with Educators whose overali Summative Evaluation Aprit 15

Evaluator meets with Educators whose ratings are proficient or exemplary
at reguest of Evaluator or Educator

Prior to end of
school year

Educator signs Summative Evaluation Report and adds response, If any
within & school days of receipt

Aprit 20 or within
5 school days of
recaipt




A) Educators with PTS on Two Year Plans

Activity:

Compisted By:

Evaluator completes unannounced ohservation(s)

Any fime during the 2-
year evaluation cycle

Evaluator completes Formative Evaluation Report

Aprll 1 of Year 1

Evaluator conducts Formative Evaluation Meeting, if any

April 1 of Year 1

Evaluator completes Summalive Evaluation Report

Aprll 1 of Year 2

Evaluator conducts Summative Evaluation Meeﬂng, if any

Aptil 15 of Year 2

Evaluator and Educator sign Summative Evaluation Report

Aprli 20 of Year 2 or
within five days of recaipt

A) Educators on Plans of Less than One Year

N The timeline for educators on Plans of less than one year will be established in

the Educator Plan.

B) Unit B Administrators

Unit B Administrators will be evaluated in accordance with the Standards of Effective

Administrative Leadership

Activity: Completed By:
Superintendent, principal or designee meets with evaluators and September 15
administrators {o explain evaluation process

Evaluator meets with first-year New Administrators to assist in self- October 15
assessment and goal setting process

Administrator submits self-assessment and prepared goals Qctober 15
Evaluator meets with Adminlstrator QOctober 15
Administrator submits evidence of effective administrative practice March 186
Evaluator completes Summative Evaluation Report Aprll 1
Evaluator meets with Administrator whose overall Summative Evaluation April 15

ratings are Needs Improvement or Unsatisfactory

Evaluator meets with Administrator whose ratings are proficient or
exemplary at request of Evaluator or Adminlistrator

Priorto end of school
yaar




Evaluator and Administrator sign Summative Evaluation Report Aprit 20 or within five

days of receipt

21,

22,

23.

24,

25,

Career Advancement

A) In order to attain Professional Teacher Siatus, the Educator should achieve ratings of
proficient or exemplary on each Performance Standard and overall. A principal or other
Evaluator considering making an empioyment declsion thal would lead to PTS for any
Educator who has not been rated proficient or exemplary on each performance standard
and overall on the most recent evaluation shali confer with the superintendent by May 1.
The principal's decision is subject to review and approval by the superintendent.

B) In order to qualify to apply for & teacher leader position, the Educator must have had a
Summative Evaluation performance rating of proficient or exemplary for at least the
previous two years, :

Rating Impact on Student Learning Growth

The parties will negotiate the process for using state and district-determined measures to arrive at
an Educator's or an Administrator's rating of impact on student learning, growth and achievement,
using guidance and model contract language from DESE and will start the process as soon as
possible after DESE issues guidance with a goal to complete this Phase as soon as possible after
issuance of sald guidance.

Using Student feedback in Educator and Administrator Evaluation

The Association and the Committee agree to bargain with respect to the matter of using student
feedback in Educator and Administrator evaluations promptly after DESE issues guldance on this
issue. The goal is to complete this phase as soon as possible after DESE has provided this
guidance. .

Using Staff feedback in Administrator Bvaluation

The Association and the Committee agree to ba'rgain with respect to the matter of using staff
feedback in Administrator evaluations promptly after DESE Issues guidance on this issue. The
goal is to complete this phase as scon as possible after DESE has provided this guidance,

General Provislons

A) Only Educators who are licensed may serve as primary evaluators
of Educators.
B) Evaluators will freat Educator evaluations with appropriate confidentiailty in accordance

with relevant stale and fedaral jaws.

) The superintendent shall insure that Evaluators have training ih supervision and
evaluation, including the regulations and standards and indicators of effective teaching
practice promulgated by ESE (35.03), and the evaluation Standards and Procedures
eslablished in this Agreement,

B) . Should there be a serious disagreement belween the Educator and the Evaluator
regarding an overall summative performance rating of unsatisfactory, the Educator may




E)

F)

meet with the Evaluator's supervisor to discuss the disagreement. Should the Educator
request such a mesting, the Evaluator's supervisor must meet with the Educator, The
Evaluator may aftend any such meeting at the dlscretion of the superintendent.

The parties agree to establish a joint labor-management evaluation team which shail
review the evaluation processes and procedures annually through the first three years of
implementation and recommend adjustments to the parties,

Viotations of this article are subject to the grievance and arbitrafion procedures.
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Eubniiaﬁ_u.ua_.-.ugﬂ ol
TRIMENTARY & FICONRATY,

B e Guide to Teacher Rubric

Rubrlcs — defined In,the regulations as "scoring foolJs] that describe crmaﬁm:mzom of practice or ariifacis at differant levels of ﬂmqﬁamaom {603
CMR 35.02) ~ are a critical component of the Massachusetts educator evaluation framewctk and are required for every educator. Rubries are
designed to help sducaiors and evaluators (1) develop = consistent, shared understanding of what proficient performance Jooks fike in practics, (2)
develop a common terminology and structure to organize evidence, and (3) make informed professional judgments m_uai Mﬂmgﬂ?m and
summative vm:ﬂonnm:nm fafings on esch Standard and overall. This appendix contains the ESE Model Teacher Rubric.

Structure of the ﬁmmnwmw Rubric

" Standards: Standards are the broad categories of knowiedge, skills, and performance of effective practice detziled in the regulations. .
There are four Standards for teachers: 0&3@53 Planning, and Assessment Teaching All Students; Family and Community : -
mammmmami ang Frofessional Guiture. .

= . Indicators: Indlcators, also delailed in the reguiations, describe specific x:oémamm skills, and performance for sach Standard. For
example, there are three Indicators in mﬁ:am& | of the teacher rubric: Carricufum and Planning, Assessment, and Analysis.

® Elements: The elements are more specific dasciipfions of actions and behaviors related fo each Indicator. The elements further break

" down: the Indicators ffo more specific aspects of educator practice and vasn_m an oﬁvon:m@ for evaluators {o offet detslled feedback
that serves as a roadmap for Improvement.

' ™ Descriptors: Performance descriptors’ are observable and measurable statsments of macomﬁo_‘ actions and behaviors mrmama to each

slement and serve as the basis for identifying the level of teaching or adminlstrative performanes in czm of four cafegories: Unsatfisfactory,
Needs Improvement, ham&mmm or Exemplary.

llse of the Teacher m:a:o

Lapnade oy

This rubric describes teaching practice. it is Intended to be used fhroughout *sm 5 stap evajuaiion cycle for all teachers, including teachers of
whole classrooms, small groups, ndividua! students, or any combination of the above. The rubric Is designed fo be applicable fo general education
feachers from pre-K through Advanced Placemsnt, as well as teachers with specialized classes or knowledge, including teachers of English
Language rmm:.,ma and spacial education teachers; districts may aiso choase o use this rubric for educators in other roles stch as mwmoam:m.wm

LI J T

The wmmvo:mam_amm of teachers o whom this rubric will be applied may vary. ESE encourages educators and evaluafors fo use the rubric
strategically by discussing and agreeing upon certain Indicators and Elements that should be high priorities mcooa_:m to that educator's role and -
responslbiiities as well as hisfher professional practice and student learning needs. There are a vatiely of ways o emphasize fhese components
throughout the evaluation cycle. For example, high priorfty Indicators and/or elements can be analyzed in greater depth during self-assessment,
targefed during goal setling, a fosus for more comprehensive evidence coliection, or all of the above. However, the expectation is that by ths end
of the evaluation cycle, educators and evaluators have gathered and shared 2 ﬁmmmo:mgm amount of evidence on every Indicator fo support a
rading for sach mmm:ama

ESE Madsl m:uxo%oﬂﬁmmn:ma, I January 2012 To- . . page i



Teacher Rubric At-A-Glance -

Curriculum, Planning, and
S Assessment

. Standard i
Teaching All Students

Standard U
Family and Gommunity Engagement

Standard V.
Professional Cuifure

¢ Gurreulum and Planning tndisator

1. Sublect Mater Knowledgs
- 2. Child and Adplescent Development
3. Rgeros Standards-Based Unit Design
" 4 WellStuctured Lessors .

%ummmmamam. Indieator .
4. Varisly of Agssssment Vsthods
. 2 Adystments to Praciice

., Analysls [ndicator
{, Analysls and Conclustans )
2. sharing Conclusions With Golleaguss
3. Sharing Conclusions With Studenis

A. Instruction Indlsator
{, Quality of Effort and Work

2. Student Engagement
3. Meeting Diversa Meeds

B, Learning Environmeirt indicator
9. Safe Learning Environment
2. CGollaborative Learnlng Environmeant
3, Smdent Mofivation

C. Cultarral w%m&m:ow Indieator
1. Respects Differences
2. Waintalhs Respeciful Enviremnent

D. Expectations ndicator
1, Clear Expeciations
2. High Expectations
3. Asvess fo Knowledge

A. Engagement indicator
4, ParentFamily Engagement

B. Gollaboration intficator
1. Lesming Expectations
2. Curriculum Support

. G, Commumnication Indicator

1. Two-Way Comminication
2. Cufturelly Proficlent Gommunicafion

A. w.mmmnzoz Indicator
1. Refiective Prastice
2. Goal Setfing

£ Frofessional Growth Indicator
1. Profesatonal Leaming and Growth

¢, Collsbasation Indlcator
1. Professloneal Collaboratlon

D: Declsion-Making Indicator
1. Ummioz.am_ﬂ_zm

E, Shared Respensibiiity Indicaior
1. Shared Responsibillty

. Professional Responsibllities Indicator
1. Judgment ’
2 Reliabllity and Responaibility

Jow fc refersnce paris of the rubric:
indicator terminology: under the
Elementt terminolegy: under the Instruction indicator (A},

| ESE aModet Rubric for Teachers

*Teachlng All Students” Standard {I1), the” [nstruction Indicatar” (A) can be
the Student Engagement Elemeant {2) ¢an be referred to as Eferent fi-A-2

January 2012

referred to as Indicator IFA
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mﬁmnamnnm m:n _:aﬁmﬁoﬁm Of £Ire

Teacher m:vzo

Standard [-Curriculum, Planning, and Assessment. The feacher promofes Hﬁm leaming and growth of all students by providing high-
quality and coherent instruction, designing and administering authentic and meaningful student assessments, analyzing student .

performance and growth data, using this data fo improve instruction, providing students ss,w constructive feedback on an ongoing basis,
and continuousiy refining feaming objectives.

Indicator I-A.  Curriculum and Planning: Knows the subject matter well, has a good grasp of child development and how muxamﬁm. learn,
and designs effective and amcqonm standards-based units of instruction consisting of well-structured lessons with

measurable outcomes.
I-A. Elements ) Unsatisfactory Meads Improvement . Profisient Exernplary
A, Demonstrates limited knowladge of Damonsitates faciual knowledge of Demonefrates sound knowledge Demanstrates experilsa inn subjsct
Subject Matter | the subject matter atd/or its subject matter and the pedagogy it and understanding of fhe subject matter and the pedagody ¥ requires
Knowladge pedagogy; reffes heavlly on fextbooks | requires by somefimes engaging matter and the padagoegy it requires | by engaging ali students n learning
or resolroids for development of the' studenfs in learning experisnces by consistently engaging students | experiences that enable them o
factusl content. Rarely engages around complex knowledge and sklils | in leaming experiences that enable | synthesize complex knowledge and
students in learning experences in the subject. them to acqulre complex skills In the subject. 1s able 1o mode!
Focused on complex knowledge or imowledye and skills in the subject. | ihis element.
skills In the suigfect.
A2, Demonstrates lile ar no knowlsdge of | Demaonstrates knowledge of Demeonstrafes knowledge of the Damonstrates expert knowledge of
Child and developmental levels of siudarmts this' | developmental levels of studsnis this - | developmental levels of studenis in | the developmenta! ievels of the
Adolesgant age or differencss It how students age but does not Identify ) the classroom and the different teacher's own siudents and students
Development Tearn, Typleally develops one leamning | developmental levels and ways of . ways these students leamn by in this gtade or subject move generally

experfence for alf students that does
net enable mosi students 1o meet the
Intended cutcomes.

learning amang the students in the
tfass andlor develops leaming
experiences that enable some, but not
all, students o move foward Emmc:m
mnﬂm:amn ouicomes.

providing differenfiafed leaning
experiences that enable ali
students fo progress foward
meefing intended guicomes.

and uses this knowledge fo
differentiate end expand leaming

- experiences that enabis all students

to make significant progress toward
meefing stefed outcomes. Is abls to
moedel s element, -

% t

Note: At the Exemplary level, an educalor's level of mxﬂmgmm Is such that he or she is able to a&mﬂ this mumgm% through tralning, teaching, coadhing, mmm_wwam. andfor demonsirating, in this rubrle,
this level of axpertise Is denoled by s able to model.”

ESE Model Rubtic for Teachers ’

January 2012
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b
W finamalarnalis Denrimani of -

stanoaras and MRNCatdrs dﬁnmﬁ»m%ﬂm&:@kﬁlﬁm rracucs;’

FAIEHTARY & BECIHDART . .
mempamen ~ Teacher Rubric
. Blements Unsafisfactory Needs Improvement Proficient Exemplary
3. Plans individual lessons vather than Daslgns unlts of Inshuction that Besigns units of [nstruction with Pesigns integrated unifs of instruction
JOTOUS units of Instruction, or designs uniis of | address some knowledge and skills mezsurable outcomas arid with measurable, accessible
- indards- instruction that are not mu_.m:ma wlth defined in state standardsfiocal challenging tasks requiring higher- | outcomes and challenging tasks
sed Unit state standards/ local curdcula, lack curricula, bui some student outcomes | order thinking skills fhat enable requiring Higher-order thinking sldils
sign mezsurable outcomes, andfor Include | are posrly defined and/or tasks rarely | students to learn the knowledge that enable students {o leamn and
tasks that mostly rely on lower level raguire higher-order thinking skllls, and skills defined in state apply the knowledge and skills
thinking skdlis. standardsflacal curricula. defined In slate standards/locat
cirrticuta. Is able fo n»on_mﬁ this
element.
4. Devslops leasons with Inappropriate Develops lessons with only some Develops well-structured iéssons Pevelops well-structured and highly
sli- sfudent engagement sirategles, slaménts of appropriate student with chalienging, measurable engaging lessons witls challenging,
ructured pacing, sequence, achivitles, ehgagemant strategles, pasing, objectives and appropriate student | measurable objectives and
IBEORE materals, rescurces, and/or grouping | sequence, activiles, materials, angagement sfrafegies, pacing, appropriate student efxgagement

for ths Intended cuicome ar for the
students in the class,

resources, ‘and grouping.

seguence, activities, materials,
rescurces, technologies, and
grouping.

sirategies, pacing, ssquetics,
activiles, materials, resources,
technologies, and grouping to atfend
io avery students needs. ls able io
muode! this element.

lnfe: Al the Fxemplary level, an edusator’s ievel of experfisa s m:% fhat am ot she Is ahle fn modsl this slement threugh fralring, teaching, coaching, mmm“mg@ andfor demenstrating. In this rubric,
1ls tevel of sxpertise is denoted by "ls able to moedel.”

O e T
ESE Model Rubric for Teachers :

January 2012
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#"™ Rlamesheras Poppnmenl o]
BLBHEBHTAI & ERCONRARY

EDUCATION

‘Standards and inqicators of ETecuye 1o
Teacher Rubric

wicator I-B.  Assessment: Uses a variety of Informal and formal methods of assessments fo measure student leaming, growt!

understanding fo develop differentiated and enhanced learning experiences and improve future Instruction.

B.
lementz

t

Unsafisfactory

MNesds [mprovement

Proficient

Exemplary

]

B-1.

“atisty of
ssassmant
{ethods

Adeninlsters only the assessments
requirad by s school andfor
measures only pointin-ilne student
achievemst.

May adminlster some informal and/or
formal assessmernts {o measurs ”
studant learming bt rarely measures
student progress toward actieving
stated{ocal standards.

_Designs and adminisfers a varlety
“of informal and formal methods
and assessments, Including
commoil interim assessments, {0
measure sach student’s learning,
growthl, and progress toward
achieving stateflocal standards,

Uses an integrated, comprehensive
system of informal and formal ©
assessmennts, including comimon
interlm gsseszments, to measure
stiudent learning, growth, ang
progress ioward achieving state/local
standards. Is able to model H:_m
slsttent,

-B-2,
wdfustment {o
ractice

Makes few adjustrments to practics
based on formsal and Informal

assessmants.

May organize and analyze soime
assessment results but onfy
wecasionally adjusts bractice or
modiles future Instruction based on
the findings.

Organizes and analyzss resulfs
from a variety of assessmenis fo
defermine progress toward
Intendad ocutcomes and uses these
findings to adjust practice and
identify andior implement
appropriate differentiated
interventions and enhancements .
for sfudents.

Organizes and analyzes results fom
a comprehensive system of
agsesaments to determine progress
toward Intended oufcomes and
fraguently uses thess findings fo
adjust pracfice and identify andfor

Implement appropriate differertisted -

nterventions and enhancements for
individuals and groups of students
and appropriate modifications of
lazsans and units. [s able to medel
this slement.

Note; At the Exemplary level, an educator’s lovel of expertise is such that he.or she Is able to modet this elemant through training, teaching, coaching, assisting, and/or demonsirating. in tis nbrle,
fhis level of expertiss Is danoted by “fs able to-model.”

il%ii
. ] ESE Model Rubtic for Teachers .

January 2012
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BLIMENIAY 2 STCCHDARY

EDUCATION

Stanuaras anc inaicators or CIecive 18daCHny rracuce:
standards and ihdicators of itective ieacning rractce:

Teacher Rubric

ndicator |-C. Analysis: Analyzes data from m_.m.nwmmg.:ziuq draws conclusions, and shares them appropriatel;

»*

43,
Jemants

Unsatisfactory

+

Needs improvement

- s Proficient

Exempiary

-1,

snalysls and
sonciusions

Does notf draw conelusions from
siudent date bayond completing
minkmal requirsmnents such as
grading for report eards.

Draws conciusions from a limited
analysis of student data to Inform
student grading and prometion
decialons. -

Individually and with colleagues,
draws appropriate conclusions
from a thorough analysis of a wide
range of assessment datza fo
improve student learning.

.

rdividually and with cofleagues,
draws appropriaie, actionsble
conclusions from a thorough analysis
of a wide range of assessment data
that improve short- and fong-ferm
Instructional decisions. 15 able to
mode! this element,

~C-Z,

sharing
>oncluslons
Al Golleagues

B Rarely shares with colleagues

corclusions about siudent progress
andfor rarsly seeks fgadback.

Otly occasionally shares with
collaagues consluslons about student
progress and/or enly accasionally
segks feedback from them abolt
practices that will support improved
student lsamning.

Regularly shares with appropriaie
calleagues {e.4., general
sducation, special education, and
English learner staff} conclusions
about student progress and sesks
feedback from them about
instructlonal or assessment
pracfices that wilf support
improved student learning.

Establishes and implemsnts a
scfiedule and plan for regllary .
sharing with all appropriate
calleaguss conclusions and Inslgtis
‘about student progress. Sesks and
zpplies feedback from them about .
practices that will support Improved
sfudent learmning. Is able o incds! this
element, .

-3,

sharing
sonclusions
#ith Students

Provides little or no feedback on
student paricrmance except irough
gredes or report of task completion,
or provides Inappropiate feadback
that does not suppott students fo
improve thelr performancs,

Provides some feedback aboui
performance beyond grades but
rarely shares strategles for students
{o Imprave their performances toward
cijectives.

Based on assessment resuls,
provides descriptive feedback and
engages students and families n
canstructive sonversation that
focuses oh how students can
improve their performance.

Establishes eaily, constructive
feedback loups with studenis and
famBles that create a dialogue abouf
performance, progress, and |
Improvement. is able {0 model this
slement. .

Vats: At the Exemplary level, an educalor's [sval of expesfise is such that tie or she Is able fo model this slement fhrough training, teaching, coaching, assisting, andfor demonstrating. In fhis rubric,

is level of experiise

is depoted by “Is 2ble {o model."

000 O
ESE Model Rubric for Teachers
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Teacher Rubric
Standard II: Teaching All Students. The teacher promotes the fearning and growth of all m%q%ﬁm .EB ugh Smgnﬁ_ozm_ practices that
sstablish hiigh expectations, create a safe and effeclive classroom snvironment, and demonstrate cultural proficiency.

Instruction: Uses instructional practices that reflect high expectations regarding content and quality of effort and worlg

ndicator {[-A.
) engage all students; and are personalized o ascomimedate diverse learning siyles, needs, inferests, and levels of
readiness, )
H..P Unsatisfactory Needs Improvement Proficient Examplary
Hlements . o
AT, Estabiishas 1o or low expectalions Wy states high expectatlons for Consistenfly defines high Consistently defines high
Quality of Bifort 1 around quality of work and effort quality and effort, but provides few sxpectations for the guality of sxpectations for quality work and
and Wark andfor offers few supports for exsmiplars and rubiies, limited gulded | studsnf work and the perseverance | sffort and effectively supports
students to produce quality wark or -pracice, andfor few other suppaoris o | and effort required to produce if; studentis to set high sxpectations for
sffort. help students know what is expected | often provides exemplars, rubrics, | each otherto persevere and produce
: of therm; may establish [neppropriately | and guided practics, high-quality work, |s ahle {o model
low expactations for qualty and effort. , this element.
A2, Uses instructional practices that leawve | Uses instructional praciices that Consistently uses instructional Conslstently uses instructionai
Student must students uninvolved andfor moflvate and sngage some students praciices that are fikely to mofivate | practices that typically mofivate and
Engagsment passive parcipants. but feave others uninvolved andfor and engage most students m:znm engage moast sfudents both during the”
passive participants. the lesson. esson and dwring Independsent work
) . and home work. is able to model this
) o elgment
il-A-3. Usas {imited andfor inappropriale May use some appropriate praciices Uses agpropilate practices, Uses g varied repertoire of practicas

Mesating Diversa
Neads

praciices fo accommodate
differences.

o accemmodale differences, but fglis
to addresy an adequate range of
differences.

including flered instruction and
scaffolds, {0 accommodate
differences in learning styles,
neads, inferesis, and levels of
_readiness, Including those of
“students with disabilities and

Engilsh learners.

to create structured opporfunities for
each student 1o meel or excesd state
standards/local currisulurn and
behavioral expectations. Is abie to
model this element,

Note: At the Exempiary level, an educator’s level of expertise is sush thal hie or she Is able to modef s ‘element through training, teeching, coaching, assisting, andfor demonstrating, I this nibrie,

fhis lavel of expertise is dencted by "Is abls tv model” . .

iiiii
: January 20142 .
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“SHngaras mm%m%%w Of Effective Teaching Pattic ,
P Nossactisrobs Popropustal .
| EDUCATION. Teachser Rubric ) .

dicator II-B. lLearning Environment: Creates and maintains z safe and collaborative learning environment that motivates students to
take academic risks, challenge themselves, and claim ownership of their learning,

e
smenis

. Unsatisfactory

Meeds [mprovemernt

Proficlent

Exemplary

B-f.

ifa Learning
wircrrnent

Maintains a physlest environment that
is unsafe or does not suppott student
learning. Uges Inappropifate or
neffactive rituals, routines, andfor
responses to reinforce positive
behavior or respond to behaviors that
interfere with studenis’ learming.

May create and nmaintaln a safe
physica] environmer bt
inconsistently mainizins rituals,
routines, and resporses needed ta
prevent and/or stop behaviors that
interfere with all studerts’ leaming.

Uses rituals, routines, and
appropriate responses thas create
and maiain a safe physical ang
Intelfectual envitonment where.
studeits {zke academic risks and
most behaviors that interfere with
learning are prevented,

Uses fugls, routines, and proactive
responses thaf create and maintain =
safe physical and nellectual

- environment where studerts fake

academic risks and play an dcflve
role—individusily and collacfively-—in
preventing behaviors that interfere
with leaming. 1s able to model this
efernent.

B-2.
ollaborafive
saming
nviropment

Mailes Hile offort fo teach
interpersonal, group, and
cormamiunication skills or faciiiate
shudent work I groups, or such
aftempls are hsffective.

Teaches some Interpersonal, group,
and communication skiils and
provides some opporfunities for
studerts to work in groups.

Develops students’ interpersonai,
group, and communication skills
and provides opportunifies for
students fo Jeam in groups with
diverse peers.

Teaches and reinforces intarpersonal,

group, and communicaion skills so
that students zeak ouf thelr psers as
resouttes. {5 abla {o mode] this
praciice. -

-B-3.
fudent ”
fotivation

Directs 21l Ieamning experiences,
providing Tew, i any, spporturities for

students to {ake academie risks or

challenge themselves o leam.

Creates some lsaming experiences

ask for suppott, and challenge
themselves to take academic risks.

that guide students fo Identiy needs,

Conslstently creates learning
experisnves that gulde students to
Identily their strengths, Interests,
and needs; ask for supperi when
appropriate; take academic risks;
and challenge themselves o learn, -

Censistertly supports students to
Identiy strengths, Interests, and
needs; ask for suppor; ﬁzm fisks;
challenge fhemselves; sat _mmi_.ﬁ
gosls; and mohitor their own
progress, Modeis these mxsm for
colisagues,

mmm msonmu N: vxo for ,ﬁmmorm_.m

umwcmé Mo\m 2

tote: Al the Exemplary level, an educalor's Jave] of experfise is such fhat he Q she s able 1o mode this element through tralning, teacking, coaching, asslsting, andfor demonstrating. In thls rubrle,

1Is fevel of m%am S8 I dlertoted by "Is able to model.”
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icator I-C.  Cultural Proficiensy: Actively creates and maintains an environment in which wwnamwﬁ diverse umoxmgasnw. idenfifies,

.strengths, and challenges are respected,

G Unsalisfactory Needs Improvement Frofictent Exempiary f#

emerts

01, - Establishes an anvironment in which Estabiishes an envirenment in which Gansistently uses strategies and Establishes an emvironment inwhich -

espects students demonsirate limited respect | students generally demonstrate practices that are [ikely to enable sfudents respect and affirm thelr own

ifferences for Individual differences. respeet for individual differences studenis fo demonstrate fespect and cthers” differences and ars
for and affirm their own and ofhers® | supported 16 shars and explote
differances related fo background, | differsnces and similarites related to
identity, language, wwamama._m. and background, Identily, languags, -
challenges. strangihs, and chaliengss. s able to
mode! this practice.

G2, Minimizes or ignores confiicts and/or 1 Anticipates and responds Anticipates and responds Anticiostes and responds

faintains responds in inappropriaie ways. appropriately fo-some conflists or appropriately to conflicts or appropriately to conflists or

tespactful . . misunderstandings but ignores andfor | misunderstandings arising from mlsunderstandings arlsing from

‘nyfronment minimizés others, differences in backgrounds, differences In backgrounds,

’ languages, and identities. i languages, and identitles in ways that:
lead students fo be nble fo do the
sarpa independentiy. is abie fo model

thls practice .

Note: At the Exemplary level, an educator's level of expariise Is such that he or she a able 8 mode! this element through ralning, teaching, coaching, assisting, andior dermonstrating. I this rutie,
this leval of mémamm is dentofed by “is abls to model.”

ESE anm_ maw:o no,, ﬂmmowm_.m.

N .Lm:chmoam
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Teomzcniselte Depenment of
HIMPITARY & SECONDANY

BEDUCATION

mﬁmzamam m:n nnamnmﬂoh.w T ETTect
Teacher mc:ozn

Standard If: Teaching All Students, The feacher promotes the leaming and growth of all students through E&E&Bzm__ practices that
sstablish high expectations, create a safe and effective classroom environment, and demonstrafe cuttural proficiency.

ndicator I[-A. (pstruction: Uses m:ma.mmﬂ_qsm“ practices that ummmnﬁ high expectations regarding content and quality of effort and worlk;
_ engage all students; and are personalized to accommodate diverse learning styles, needs;, interests, and levels of
readiness. )
‘M..br Uneatlsfactory Neeads Improvement Proficient Exemplary
Zlements . o
A1, Establishes no or low expeciations May states high expectations for Consistently definss high Gonslstently deflnes high
Quahty of Effort | around quality of work and effort quality and effort, but provides few expsctations for the gualify of expeciations for quality work and
and Work and/or offers few supports for exemplars and rubrics, limited guided | student work and the perseverance | effort and effectively supports
students fo produce qualily work or -practice, andfor few oiher supports to | and effort required fo produce if; students {o sel high sxpectations for
efforl. help students know what is expectsd | often provides exemplars, rubtics, | each otherto persevere and produce
. of therm; may estabilsh neppropriately | and gulded practics. high-guality worls, |s able fo modst
low expectafions for quality‘'and sfforl this element. )
H-A-2. Uses instructional practices that lsave | Uses instructional praciices that Consisfently uses Instructional Conglsiently uses Insiruciional -~
Student maost students uninvalved and/or moflvate and angage some students practices ihat are fikely fo mofivate | practices that typically motivate and
Engagement passive pardicipants. but teave others uninvelved andfor and engage most students nmznm engage most students both durlhg the”
passive parficipants. the issson. Tesson and during Independent warlk
CoT - and home work. is able to modest this
- elament.
A3, Usss iimited and/or Inapproprisie May use some appropriate praciices Uses appropriafe practices, Uses & varied repertoire of practicas
Meefing Diverse | praciiess fr accommodate 10 accommodate diferences, but fafis | Including fiered instruction and to crezte structured opporfunitles for
Needs differences. te address an adequale range of scaffolds, to accommodate each student {0 mest or excead siate
i differencas. differences in learning styles, standards/ocal cuniculum and
needs, interests, and leveis of pehavioral expeciations. [s abla to
_readiness, inciuding those of mode} this element,
“students with disabilities and
English learnars.

Note; Atthe mxmaﬁmﬁmi an educaior’s level of expertise is such that fie or she is able fo model (hls element through training, teeching, coaching, assistiag, andfor demonstrating. In tis rubrie,
this Mmamw of expertise is danoted by s abie to model”

mmm Eonm“ mcw:o F_‘ Teachers .

Ao tre s Smsm——— =

A J m:mm.Q mo\“m.
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"~ S1AR0aTas afd IHCAIoTs of Efective Teashing Practice: - :
Eauaﬁﬂ_s&ﬁ Bapnttmentel
PLEMEH TARY 2 SICOHDANE
Ly ‘ Teacher Rubric
ndicator I-C. Analysis: Analyzes data from assessments, draws conciusions, and shares them appropriafely.
m Unsatisfactory . Needs Improvement . Proficient Examplary
lements )
-G, Diees not draw conclusions from Draws conciusions from a limited Individually and with n..,ozmmmzmmu Individually and with colleagues,
\nalysts and student date beyond completing analysis of student data {o Inform draws appropriate conslusions draws appropriate, actlonakle
oriusions minkmal requirerments such as student grading and Q,oaowon from a thorough analysis of awide | conclusions from a thorough anslysis
grading for report cards, decislons. range of asgessment data fo of a wide range of assessmert data
improve student learning. that imprové short- and long-term
instruciional decisions. Is wble to
. modei ihis element.
02, . Rarely shares with colleagues Only occaslonally shares with Regularly shares with appropriate Establishes and implements a
Sharing conclusions about student progress collsagued ooncluslons about sfudent | colleagues {e.g., genera! schedule and plan for reguiarly .
Sonclusions and/or rarsly secks faedback. prograss and/or only accaslonally aducation, special education, and sharlng with all approptiate
Nith Colleagues seeks feadback fram them about English learner s{aff) cotelusions | cclleaguss conclusions and nsights
practices that wifl support improved about sfudent progress and seeks | ‘about student progress. Sesks and
student learning, feedback from them about applies feedback from them about _
mzﬂiomon& or assessment practices that will support Improved
practices that will support sfudent leaming. "m zble to modsi this
improved student learning. slemert,
-G-3. Provides little ar no feedback on Provides soms feedback about Based on assessment results, =stablishes eary, constructive
sharing student perfonmance except through performance beyond grades but provides descriptive feedback and | feedback loops with students and
~onclusions grades or report of task completion, rarely shares strategles for students engages studsnis and fzmilies In famBles that create a dialcgue abouf
Nith Students or provides inappropriate feedback o improve their performance toward consfructive sonversafion that pefformance, progress, and

that does not support students {o
improve thelr perforrmancsa,

objsofives,

focuses on how students can
improve thelr performance.

Improvement. Is able to mode! this
slerient.

Vote; Al the Exerapiary level, an educalor's [ovel of experfisa Is such that hie or she Is sble to modsl this slement throegh qm_z___mr teaching, coaching, assisting, andfor nmaasmwawzm In this rubrlc,
s leval of experse is denoted by “Is abla fo model”

0 020 O S S
January 2012
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w"www STARgaETas andl nAIcators of Eftective Teaching Fraciice: . .
ww» s utaly Dosmeiof W LALAUGLE WD GIIU LML G LD VI r:ﬂw&r:ﬂ LU LY LR LIGE, ‘
et pteent of ° . . :
| B Teacher Rubric . ,

dicator I-B. Learning Environment: Creates and maintains a safe and nozm._oowm%.qm learning environment that mofivates students fo
take academie risks, challenge themselves, and claim ownership of their learning.

b
el

smonie

o Unsatisfactory

Needs [mprovemert

Proficlent

Exemplary

B-1.

ifa Learning
wircnment

Maintains a physleat enviranment thal
is unsafe or does nol supporf student
lesrning. Uses nappropriste or
inaffactive rituals, roufinss, andfor
responses fo relnforce positive
behavior ar respond 1o behaviors that
interfere with students’ leaming.

May craate end mainiain a safe
physice! envirorimert b
inconsistently mamtains rtuals,
routines, and responses needed tg
prevent and/or stop behaviors that
interfere with all students’ leaming.

Uses ritugls, routines, and
appropriste responses thatf create
and maintain s safe physicaf and
{ntelizctual environment where.
students {ake academic risks and
most behaviars that interfere with
learning are prevented,

Uses rifuals, routines, and proactive
responses that create and maintalh &
safe physjcal and Infellectual

I environment where stutdents fake

academiz risks and play an active
rle—individually and collectively—in
preventing behaviors that interfere
with lesrning. Is ahie to model this
element.

B2,
plilaboraiive
sarning
nvironment

Makes itle efforf to teach
interperscnal, group, and
cormmnication skills or faciiliede
shident work In groups, or such
atferopts are ineffeciive.,

Teaches soms Interpersonal, group,
end communication skills and
providss some opporfunities for

students to work in groups.

Davelops students” inferpersanal,
group, and communication skills
and provides opporiunifies for
stidents fo learn in groups with
diverse peers.

Teaches and relnforces Interpersonal,

group, and sommunicaton skills so
that students seek out thelr peers gs
rescurces. s able fo model this
practice.

-3,
tudent
jofivation

Direcls all learning experiences,
providing few, I any, opportunities for
sfudents to fake academie tisks or
challenge themselves o l=am.

Creates sume learning sxpetiences

that guide students fo Identliy needs,

ask for support, and challenge
themselves o take acadamic rizks.

Conslstently creates learming
experiences that gulde students to
{dentify their strengths, Interesis,
and needs; ask for suppoert when
appropriate; take scademic risks;

and challenge themselves to learn, -

Consistently supports students to
[dentify strangths, interests, and
needs; ask for support; take fdsks;
challenge thermselves; set leaming
gosls; and motiter their own
progress, Models these m_%m for
colisagues.

lote: At the Exempiary level, an educator’s Jevel of experfies | s such st ha 9, she is abie {o modet this element through fralnfng, teaching, coaching, asslsting, andfor demonsirafing. In this Tubie,
s level of m%ammm Is denoted by "1s able lo model” -

mmm anmd wz_uno woﬁ.mmn:ma

January 2012
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e S tandards anc _zuﬁmﬁoﬁm of Eff
Teacher Rubric

R

dicator [I-C. Cuitural Proficiency: Acfively creates and maintains an environment-in which m»gmmmﬁq diverse amo_ﬁeonsnm, identities,

.strengths, and chalienges are respected.

—

G Unsalisfactory Needs [mprovement Proficient Exemplary
aments
L. - Establishiss an environment in which Establishes an etwlronment in which Consistently uses strategies and Establishes an environment in which -
espascts students demonstrate limited respect | students generally demonstrats practices that are likely to enable sfudents respect and affirmn thelr own
Wferenices for Individual differences. respect for individual differencesa students fo demonstrate fespect and others’ differencas and are
for angl affirm thelr own and others® | supported fo share and explore
differences related fo backgreund, | differsnces and similafties related to
Identity, language, m@mzmg._m, and background, identity, language,
challenges. sirangihs, and challenges. |s able fo
. model Hhis praclice.
-C-2, . Minirnkzes or ignores confiicts and/or | Anticipates and responds Anticipates and responds Anticipates and responds
‘aintalns responds in inappropriaie ways. appropriately to-some conflicts or appropriately fo conflicte or appropriately to conflicts or
taspaciful’ . misunderstandings but tgnores and/er -| misunderstandings arising from misunderstandings arlsing from
‘nvironment minimizas vthers. differences in backgrounds, differences In backgrounds,

languages, and identities.

languages, end identitles in ways that
lead studsnis fo be gble o do the
same independently. is able fo model

this practics:

Nota: At the Exemplary level, an educator's level of experfise Is such ffat he or she ﬂm able 3 tmadel this element through frefning, feaching, coaching, assisting, andfor demonsirating. i this rubric,
this leval of mxamamm is amz%mm by “is able o mods].” ’

ESE goam_ m:wzn hQ. q.omnxm_,m .

A,Hmucma\mim .
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Standards and In dicators of Effective Teaching Practice:
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FLSHRTAAY SICONRARY ¥
e . Teacher Rubric
icator [1-D. Expectations: Plans and implements lessone that set clear and high expectations.and also make knowledge accessible
for all students. .
Elements c:wmmmmmomoQ Needs Improvement Proficlent Exemplary
. Does not rake specific academic and | May ennounce and post classroom Clearly communicates and Clearly sommunicates and
N behavior expectations clear {o acadamic and behavior rules and consistently enforces specitfic consistentty enforces spechic
ectatlons students.  ° cunsequénces, but inconsistently or standards for student work, effort, | standards for student work, effort, and
Ineffectively enforces them. and behavior. - behaviar so that most students are
able {o deseribe them and take
ovmership of meeting them. {s abiz fo
) maodel this element.
2. © | Gives up on soms students of May tell students that the subject or Effeciively incdels and reinforces Effectively models snd relrdforces
- commmnicates that some cannat assignmettt is challenging and that ways that students can master ways that students can consistently
sciations master challenging material. they nieed {o work hesd birt doss fitle | challenging material through master challenging materiat through
1o counteract student misconcepticns | effective effort; rather than having effective effort. Succassfully
about innate abillity, $o depend on innate abilify. challenges students’ misconceptions
aboitt innate abilily. |s able to model
this elerment. )
-3, Rarely adapts insftruction, materals, Qocasionally adapts instruction, Consistently adapts instructian, Individually and with colleagues,
assfo and asssssmenis {o miake . materials, and assessments fo make | materials, and assessments 1o sonsistently adapts instruction,
wiedgs chatlenging material acceseibie i ali | challenging metarial accessible to all make challenging matertal matedals, and assessments to make
students. - students. accessible to ail studsnts, challenging material aceessible o ail
’ including English leamers and students, including English learners
students with disabilities. and students with disabilifies. s able
. . io medei this slemernt.

a7 At the Exemplary lavel, an sdusefor's fevel of experfise is mc%.ﬁ_,_mﬁ ha or she |s able to model this stement through train’
denciad by “Is able lo model.”

lavel of experilsa is

ESE WMode} Rubric for Teachers

o ..._m:.n.mémo‘_m

ng. teaching, coeching, assisting, and/or demenstrating. n this rubric,
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EDUCATION

andard {li; Fam

. Standards and Indicators ot kitective ieacning rracuce:

‘Teacher Rubric

ity and Community Engagement. The feacher promotes the leaming and growth of all siudents through effective

rinerships with families, caregivers, community members, and organizations.

dicator lll-A. Engagement: Welcomes and encourages every famity to become active participants in the classroom and school

commaunity.
M.aga Unsatisfactory Needs lmprovement Profigient Exemplary
AL Does not welcome familles to Makes imited attempis to involve | Uses a variety of strategies to Successiully engages most
yentFamiy | become participants in the famities in school and/or support every family fo families and sustains their active
1gagement classrbom and school commurnity | classroom activities, meetings, pariicipate actively and and apprepriate parficipation in
; the classroom and school

or aclively discourages fheir
participation,

aznd planning. |

appropriately in the classroom
and school community,

communliy. Is able fo model this

glement.

idicator lII-B. Collaboration; Collaborates with families to create and implement strategies for.supporting student learning
and development both at home and at school.

-B, Elemenis

Unsatisfactory

Nesds Improvement

Proficient

Exerplary

-B-1,

aarning
xpectations

Does notinform parents about
{earning or behavior sxpectations.

Sends home only a fist of classroom
nuiles and the leaming outline or
syltabus for the year.

Conslstently provides parents with
clear, user-friendly expectations
for student learning and behavior.

Successiully conveys o most parents
stydent fearming and behavior
sxpectations. [s abls to modet this
glement.

-B-2,
uriicuium
upport

Rarely, If ever, commun/cates with
parsnts on ways o support ohildren
af home or at school.

Sends home oceasional suggestions

on how parents oan support chiidren -

at home or at schoot.

Regularly updates parents an
curriculum throughout the year
and suygests sfrategies for
supporting learning at school and
home, including appropriate
adaptation for studernts with
disabiltties or limited English
proficiency. '

Byocesstully prompts mos! famliles fe
use one ar more of the strafegles
suggested for supporiing learning at
schoot and home and seeks out
evidence of thalr impact. [s able to
model this efemant. - -

'ota: A the Exemplery level, an educator’s levet of experfise is such fhathe or sheis able to model this element throu

ils lovel of exparlise Is denoted by I able fo model,”

m.wm ,?.,Woamh mcg_m _wqo_L Hmmns 8lS

T January 2012
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: . . ‘gtandards and Indicators of Effective Teaching Practice:

Korstzigeila Depatinsol bl

Teacher Rubric

ELTHEHIARY 2 SECONDARY

EDUCATION ; ) . .ot
dicator IW-B. Professional Growth: Actively pursues professional development and learning opportunities to improve gquality of

practice or build the expertise and experience to assume different instructional and leadership roles.
-B, Elemeriia UnsatisTactory Neads nprovement Proflcient mme_u_mﬂw
Bt Particlpates In few, If any, Paricipates enly i required Consistently seeks vut and Conslstently sesks out professional
-ofessional professionsl development and professional development activities applies, when approprliate, ideas development abd leaming
sarming and {sarning opportunities to Improve andfor inconststently or for improving practice from opportunities that improve praciice
rowih praciles andior applies lite new inappropriately applles new [earmin: supelvisors, colleagues, and bulld expertise of seif and other
educators in instruction and

lesming to praclice.

{0 improve praclice. -

professional develapment
activitiss, and other rescurces to
gain expertise and/or assume
different Instruction and leadership
responsibilifies.

{eadership. ls abie fo model this
elemant.,

5

adicator IV-C. Gollaboration: Ooamgqmﬁm effectively with colleagues on a wide range of tasks.

Needs hnprovement

Proficient

Exempliary

1-G, Elements Unsatisfactory
M Rarely and/or ineifeciively
rofessional collaborates with colleagues]
‘otiaboration canversatione ofien lack focus on

improving student lsaming.

Does rot consistently coflaborate with
colleagues it ways that support
productlve team effort.

Consistently and effectively
collaborates with eolleagues in
such work as developing |
standards-based units, examining
student werk, analyzing student
performance, and planning
appropriate intervention.

Supports colleaguss to collaborste in
sreas such as developing standerds-
based unlis, examinlng student work,
analyzing student performanca, and
planning appropriate ntervention. Iz
able to model this elsment

fote: At ths Exemplary level, an educator's level of experiiss Is such thathe o she s ghle to

s Tevel of expertise |5 denated by “is able to model.”

_ESE Model Rubric for Teachers

- JJanuary 2012 )

model this element frough ireining, teaching, Bm%_a assisting, andfor demenstrating. tn this rubric,
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ECTHENTARY & ECONESET
ECUCATION

STANGAaras and Maicarors o EIetuye’ 1 BaG i

Teacher Rubric _ -

dicator IW-D. Decislon-Making: Becomes involved In schoclwide decisfon making, and takes an active role In school improvement

planning.
.0, Elements Ungatisfactory Needs Improvement ProHcient Exemplary
D1, Participates in planning and declsion | May participate in planning and Consistently canrlbutes relevant 1in planning and .amn._muo:éma:m at

saision-Making

making at the schiool, department,
atdfor grade levet only when asked

decisioty making at the schouol,
depariment, andfor grade level but

ideas and experiise to planning
and decision making at the school,

the school, department, and/or grade
level, consistently voniributes ideas

_and rarely-confibutes relevant ideas raraly confributes w.m_m<mn+.. ideas or department, and/or grade level. and expariise thaf are critical to
or expertsa. exparfisa, ' school Improverment offorts. s able fo
raodel this element.
ndicator IV-E. Shared Responsibility: Shares responsihility for the performance of all students within the school.
/-E, Elements Unsafisfactory Needs Improvement Proficlent . Exemplary
v-E-1. Rerely relnforces schoohvide Within ard beyond the classtoon, Within and beyand the slassroom, | individually and with -
ihared behavior and leaming expectafions inconsistently reinforces schoalwide | consistently reinforces schoolwide | colleaguesdevsiops sirategles and
tesponalbllity for gll stugents andfor makes & fimited | behavior and leaming expeciations hehavior and Tearmning expectations | actions that confribute to the leaming

contiibution {o their learning by rarely
sharing responsibility for mesting their
nesds.

for all students, andfor makes a )
limited contribution {o thelr fearning by
Ineonsistently sharing responsibility
for rheeting thelr needs.

Torali .mn:n.maw_ and sontribufes to
thelr leaming by sharing

-responsibilty for meeting their -
needs,

and productive behavior of alf
students at the school. Is able o
model this etement,

Nota: At the Exermplary level, an aducatar's tevet of m»ﬁm:_mm is such that he or she Is able to model this element through fraining, teaching, coaching, mmmamzu. andfor amsowﬂﬁmmm In this rubre,

hls levéf of experiise

?é
ESE Madel Rubric for Teachers

Is denoted by “Is able fo model”
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 tomdarde and Indicators of Effective ﬁmmo:u:m Practice:

wt.
Y Biecpactmasls Depnrinsk of

TN Guide to Specialized Instructional Support Personne! (SISP) Rubric

Rubrics — defined n the regulations as "scoring 62@ thaf describe characteristics of practice or artifacts at different levels of performance” {803

CMR_35.02) — are a orftical component of the Massachusetts educator, evaluation framework and are required for every educator. Rubrics are
desighed to help educators and evaluators {1) develop a consistent, shared understanding of what proficient peiformance looks like in practice, (2)
develop a common terminclogy and struciure to organize evidencs, and (3) meke informed professional judgments about formative and
summative performance Tatings oh each Standard and overall. This appendix contains the ESE Model “SISP” Rubric.

Structure of the Specialized Instructional Support Personnel (Si18P) Rubris

n  Standards: Standards are the broad categories of knowledge, skills, and performeince of effective practice detalled in the regulations.
Thers are four Standards for ieachers: Currfculum, Flanning,- and Assessmenf; Teaching Al Students; Family and Corumunity
Engagement and Frofessional Cuifure. )

7 indicators: Indicators, alsc detailed In the regulatlons, describe m_u.mowmc knowledge, skills, and performénce for each Standard. For
example, thers are three Indicators Int Standard | of the SISP rubric: Currfculum and _u_‘manﬂ.am“ Assessment; and Analysis.

= Elements: The elements are more specific ammoﬂuﬂ ons of mﬂ_o:m and behaviors related 1o 'each Indicaior. The elements further break
down the Indicators info mere specific aspacts of sducator practice maa provide an opporiunity for evaiuators to offer defeiled feedback
that serves as a roadmap for §§o<m3mm+.

u Ummnzﬁo_,m" Performance ammonﬁsa are observable and measurable statemments of educator actions and behaviors aligned fo sach
element and serve as the basis for identifying the fevel of teachifig ar administrative performance in one of faur categories:, Unsatisfactory,
‘Needs Improvement, Proficlent, or Exemplary.

Use of the Specialized Insfructional Support Personnel (SISP) Rubric

This rubric describes prastice that is common across educators in professional support roles such as school counselors, school psychologists,
school nurses, and others defined In the recognitlon clause of the appropriate collective bargaining agreement. [t Is infended fo be used
throughout the 5 sfep evaluation cycle for educators who provide direct services such as education, therapy, counseling, assessment, and
dlagnosis to a caseload of sfudents, as well as educators who may Eoﬁnm indirect mzvnon 1o sfudents through consultation to and sollaboration
with feachers, administrators, and other colleaguss.

.

The roles and responsibiities of educators to whom this rubric will be applied will vary, ESE encourages educators and evaluators fo use the
fubric strategically by discussing and agresing upon cerfain Indicators and Elements that should be high priorities according o that edusatar’s role
and responsibiliies as well as hisfher professional practice and student leaming needs. There are a varlety of ways to emphasize these
components throughout the evaluation cycle. For example, high priority Indleators andfor elements can be analyzed in ‘greater depth during self-
assessment, targsted durlng geal sefting, a focus for more comprehensive evidence collection, or all of the abave. However, the expechation is
that by the end of the svaluation cycle, educators m:a eva cmﬁoa have gathered and shared a reasonable amount of evidence on every Indlcator
{o support a rating for each Standard. -

. ESE Mode! Rubric for mmwam.mmmmg Instrustional mcwwon March 2012
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Specialized Instructional Support Personnel (SISP) Rubric

HLEERTATY & FECCNDARY
EDUCATION
Standard ; : : ,
. . Standard H: Standard Hi: Standard Vi
o:a_nz%mwmmmﬂwﬁwm_ and Teaching All Students Family and Community Engagement Professional Gulture
A, Reflectlon hdicaior

. Curriculum and Planning Indicator
1. Professlormal Knowisdges
2. Child snd Adolescent Development .
3, Plan Development
4, Wel-Siructured Lessons

I hssessment ndisator
1. Variety of Assessment Methods
2. Adjustments ta Practice

5. Analysls indieator
1. Analysis and Conclusions
2. Sharing Conclusions With Colieagues
3. Sharlng Coaciusions With Students and
Familles

A. Instruction Indicator

1. Guality of Effort and Work
2, Student Engagement
- 3. Meefing Divarse Needs

B. Learming Environment Indicator
1. Safe Leaming Envirsnment
2. Gollaborative Leaming Environment
3. Student Motivation

C. Culturai Profictency ndicator
1. Respecis Differences
7%, Malitains Respectiill Environment

D. Expectatlons indicator
1. Gletr Expectaiions .
2. High Expectations
3, Access o Knowladge

A. Engagement Indlcator
1. Pareri/Famlly Engagsment

B, Collaboration Indicator
1, Learning Expectations
2. Student Suppart .

G. Communlcation Indicator .
1. Two-Way Communication
2. Culturally Praficient Communication

4. Reflective Praciice
2. Gosgl Setling

B. Professional Growih Indicator
1. Professionsl Learnlng ahd Growth

G. Coltaborafion ndicator
4. Professional Collabaration
2. Consultation

2. Decislon-Making indivator
1. Dedlsion-making

E, Shared Responsibiiity Indlcator
1, Shared Responsibhity

F. Profasslonal Responstbilifles Indicator

1. Judgmant | .

2. Reliabifity and Responsibility

Note: The SISF rubric is designsd fo have close alignmen
addressing “Role-Specific Indicators” for additions! guidance

Indicator terminclogy: under the “Teaching Al Students” Stahdard (1), th
Element terminology: under the Instruction Indicator {A)e

ESE Mode] Rubric for Speclafized instructional Support

March 2012

¢ with the teacher rubric fo emphasize commonalities across educators. Flease sse Appendix E
nd samples of how to strategically supplement this rubric to further differentiale by role.

e’ .Emgomom Indicator” (A) can be referred to as Indicalor li-A
the Student Engagement Element (2} can be refered to as HEgment {l-A-2
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Standards and Indicators of Effective Teaching Practice:

Specialized Insiructional Support Personnel Rubric

Standard I: Curriculum, Planning, and Assessment. promotes the leaming and growth of all students by providing high~quality and
coherent instruction, desfgning and administering authentic and meaningfuf student assessmenfs, analyzing student perfarmmance and

growth data, using this dala fo im
refining learning obfectives,

prove instruction, providing students with constructive feedback on an ongoing basis, and continuously

Indicator I-A.  Curricuium and Planning: Has sirong knowledge specific to subject matter and/or professional responsibility, has a good
grasp of child development and how students learn, and designs effective and rigorous plans for support sonsisting of
well-structured lessons with measurable outcomes. )

[-A. Elements

Unsatisfactory

Mesds Improvement

Proflcient

- Exemplary

%h-P!\_ +
Professional
Krowledge

Demonsirates limlied professional
knowledye; relies heavily on outdated

" praciices a5 opposed fo curent

prectices supporied by resaarch.
Rarsly engages students In academic,
behavioral, and soclalfemctionsaf
leaming experiences through the use
of edicational and/or clinlcal
practices.

Demonsirafes fastual knowtedge of
the professional content and delivery
znd sometimes applies i to engage
students in academie, behavioral, and
soclal/emotional lesming experiences
through the use of educational and/or
clinical practces,

Demonstrates sound knowledge
and understanding of professional
content and delivery by .
consistently engaging students i
academle, bahavioral, and
soclalfemotional feaming
experiences through the use of
educational and/or clinical
pracfices thatf enahle students {o
acqulire knowledge and skills.

Demonstrates mastery of profassionsi
confent and its delivery by engaging
all students in academic, behavioral,
and sociallemctional learning
experiences, through the use of
educaflonal and/or clinical prectices,
that enable students to syntheslze
Inowledge and sldls. Is able fo mods!
this elemsnt. -

FA-Z.

Child and
Adolescent
Development

Demonsirates iitlfe or no knowjedge of
child and adolescent development;
fypically develops one leaming
experience, andfor type of support or
assistance for all studenis that does
not adeguately address intended
ouicomas.

Demonstrates general knowledge of
child and adolescent deveiopment but
does not apply this knowlsdge when
providing differentlated leaming
expeariences, support, andfor
assistance that wouid enable all
students—as opposed to Just sermeg—
o move toward meeting infended
outzomes.

Demonstrates knowledge of
students' developmental levels and

1| the different ways these students

learn or kehave by providing -
differenfiated {earning experiences,
supporf, andfor assistance that
enshle alf students to prograss
toward meeting intended

autcomes,

Demonsirates expert knowledge of
the developmental levels of individual
students and students in the grade ot
subjest more generally and uses this
knowledge to differentlate and expand
lesrming axperiences, supports, andfor
types of assistance, enabling all
students to make slgtificant progress:
toward meefing stated outcomes. (s
abie to madel this ejament.

Note: Al the Exempiary [svel, an sducater's Jevel of e
this level of expertlzs le dencted by 'Is able fo model”

" ESE Mode! Rubric far Specialized Instrucfional Suppost

. .Emﬁmwm.ﬁm. .

x¥pertse 18 suoh that he or she is able to model this element through training, feaching, coaching, asslsting, andior amamumwm%m. In this rubric,
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mﬁmnmmmwmn Emsdnﬂo_:m_ m:vvon.mmumoan& Rubric

o Wimtocingroks Beptpanent of

SEUMENTARY & SECORDATY
BEDUCATION :
A. Elements Unsatisfactory Neads Improvement ’ Proflsient Exemplary u

Develops or coniribufes to the

Develops or contributes ta the timely
timely development of weil- -

Develops or corfributes to the
development of plans that respond to

-A-3 Plan

Develops or canlrbutes 1o the fimely
development of comprehensive, walk-

deveiopment of plans that are not
umﬁ_ouﬁmnm {imely andfor not tailored {o {he needs | some Bt not all relevant individual structured plans with measurable | structured plans wlth messurable
ofindividual students; of, plang do pot | student needs, and/or plans thatlack | outcomes that respond fo &l ouicomes that respond fo 3l relevant
include eppropriate supports of sufficient measurable cutcomes or reloyant ingividual student needs, | individual student neads, are .
measurable outcomes that would supports that enable students 1o meet and include supports that enabie coardinated with other plans =levant
enabte students to meet the goals and all goals and oblectives of the pian, students to meet the goals or o those students, and Include
objectives of the plan. : objectives of the plan. supports that enable students fo mest
- ' - all goals or objectives of the plar. is
able o mode! this element,
“A-d, Develops lessons {which may inciude | Develeps lessons (which may include Develops well-structured [eszons Develops well-structured and highly
Najl- {ndividual and group activiles or individual and group activilies or (which may include individuai and | engaging lessons {(which may Include
Structured seszions) with Inappropriate student sessions) with only some elements of | group activities or sessions} with individual and group acfivities and
Lessons engegement strategies, pacing, appropriate sfudent engagetient challenging, measurahle objectives | sesslons) with chailenging,

and appropiiate student
engagement sirategles, pacing,
segquence, aciivities, materials,
resaurces, technolagies, and
grouping.

sfrategios, pacing, sedquence,
acilvilies, materials, resources, and
grouping. -

sequence, activifes, materials,
resourcas, and/ar grouping.

measurable abjectives and
appropriate student engagement
strategles, pacing, sequence,
achivifies, maferizls, resources,
technoiogies, and grouping to'attend
1o every student's needs, is able 1o
model this elament.

TiPtan” is used throughout ﬂ:m.m.aoacﬁm:ﬁ to refer o & varlety of plans, including but not limited to: lessan plans, unit plans, Individualized Education Programs
(IEPs), Individualized Heaith Care Plans (IHCPs), Career Plans, and 504 Pians. The typs of plan fhat an educator Is responsible for depends en the educator
being evaluated: both the educator and evaluator should understand and agree tipon the defdinition relevant fo the educator's role.

his fevel of expertise Is denoted by “ls able io model."

ESE Moda! Rubric for Spectalized Instructional Support March 2012

Nole: At the Exemplary tevel, an educafor's level of expertise s such thathe or she s able to model this element through training, teaching, coaching, assisting, and/or demanstraling. In this rubric,
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Standards m:np_nm_nmﬁo_,m_oﬁ ETECUYE 1 SaCIIIY: Fiavuy
Specialized Instructional Support Personnel Rubric

idicator I-C. Analysis:

Analyzes data from assessments, draws conclusions,

and shares themn mﬁﬁ..cﬂmﬁmE

[
{emenis

Unsatisfactory

Needs Improvement

+

Proficient

Exemplary

C-i.

nalysls and
anciusions

Doss hot analyze data andfor draw
conciusions from data bayond
completing minimal reguiraments.

Draws conclusions from a limited
gnalysis of data to inform student
leaming, growth, and development.

individusily and with colleagues,
draws sppropriate conslugjons
about pragrams, plans, and .
practices from a thorough anglysis
of 2 wide rarige of data o improve
student learning, growth, and
development,

indlvidually and with colleagues,
draws appropriate, actionsble
conciusions about programs, plans,
and practicas from g fhorough
analysls of a wide range of dafa that
fmprove shore and long-{erm
planning decisions. Is able 1o model
this element. . '

-£-2,

Sharing
>oncluslons
ffith Colleagues

Rarely shares with-colleagues
conclusions about student progress
andior raraly senks feedback from
them about pracices that will support
improved student learning andfor
davelopment.

Orly ocoagionally shares with
colisagues cenclusions about sfudert
progress and/or sedks fesdback from
them about practices that will support
tmproved student fearning and/or
development '

Ragularly shares with appropriate
colleagues {e.g., classroom
teachers, administrators, and
professional support personn ef}
conclusions about student
progress and seeks feedback from
them about practices that will
support improved student learning
andfor development.

Establishes and Implements a
scheduls and plan for regularly
sharing with all appropriate
colleagues (g9, classroom teachers,
adminisirators, and professlonal
support perecmmel) conclusions and
msights about student progress.
Seeks and applies feedback from
them about practices that will support
improved student lsaming and/or
development. s able to mede] this
element.

-C-3. .
Sharing
Conciuslons’
With Studenis
and Famllles

Provides liktle ar no feedback on
student growth or progress exespt
hrough mindmally required reporting
ar provides inepproprate feedback
*that does not support sludentsto
grow and mprove. .

Provides some feedback about
student growih or pragress beyond
required reports but rarely shares
strategies for students to grow and
Improve.

Based on assessment results
anrdior other dafa, provides
descriptive feedback and engages
students and families in
consiructive conversation that
focuses on student growth and
mprovement.

Establishes early, constructive
faedback loops with students and
famiies that creale a dialogue about
student growtl, progress, and
improvement, is able to model this
slemert.

Naota: At the Exemplary level, 2n edtcator's level of expertise 18 such that he or she is ab

L]

this level of expertise Is denoted by “ls eble fo modsl.”

", ESE Madel Rubric for Specialized Instructional Support

March 2012

ie to model this element fwough tralning, teaching, coaching, asslsting, andfor demenstraiing. In fivls nibilc,
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Standards and Indica

tors of Effective Teaching Practice:

Specialized Instructional Support Personnel Rubric

dicator 1-B.

Assessment: Uses a variety of informal and formal methods of assessments to measure sfudent leaming, growth, and -

understanding to develop differentiated an

d enhanced legrning experiences and Improve futire msiruction.

B.
lements

cnmmmmwmnﬂoé.

Needs Improvement

- Proficient

Exemplary

B-1.

‘arfety of
asessment
jethods

Administers assessments and/or

I coliects orly the daia required by the

school andfor measutes anly polni-n-
time student achievement or
development. )

May deslgn and admisister
assessmenis andfor collact some
dats to measure studert learning,
growih, or development, but uses &
limited range of methods.

Designs and administers
assessmernts and/or collects dafa
{6 measure student learning,
grawth, andfor development
through a variety of methods,
tnsluding informal and formal
assassments and commaon interim
assessments where applicable.

Uses an Integrated, comprehensive
assessment system, including
Informal and formal assessmesit
methods and caminon inferim
aszessments whete applicable, to
measure studernt [eaming, growth,
and devejopiment. ls gble fo modsl
this element.

B2,
\djusteni to
ractice

Makes faw adjustmernts to practice by
identifying andfor implementing
approprlate differentiated
interventlons, supports, and programs
based on formal snd informal
assessments.

May erganize and analyze some
aszessment regults Fut only
geeasionally adjusts practice and
Identifies and/ot Implements
eppropriate difterentlated .
imterventlons, supports, and progranis
for students.

Organizes and analyzes results
from a variety of asssssments {c
determine progress toward
intended gufcomes and uses fhese
findings fo adjust practice and
identify andfor implement
appropriate differentlated
interventions, supperts, and
programs for students.

Organlzes and anslyzes results from
a comprehensive systerm of
assassments to delermine progress
toward, ntended oufcomes and
frequently uses these findings to
adjust practice and identify and/or
implemznt appropriate differentiated.
intervenfions, supgorts, oF programs
for individuels and groups of sjudents
and apyroptiate modificaflons of
plans. Is able to mode! ihls clement.

Nofe: At the m@%ﬁ% tevel, an educators level of experiise Is such that he or she Is ahle to medel

this fevel of sxperilse Is denoted by "Is able fo modst.”

ESE Modai Rubric for Specialized Instructional Suppart

March 2012 -

this element through trafiting, teaching, coaching, mwmwmn.@ andior demonstraing. I fhis mbrle,
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andard Ii: Teaching All Students.
+h expectations, creafe a safe and effec
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and Indicators of Effective Teaching Practice:
Specialized Instructional Support Personnel Rubric

Standards

Promotes the feaming and growth of alf students through Instuctional practices that establish
sive classroom environment, and demonstrate cultural proficiency.

d clinical practices that reflect high expectations regarding content and nwmmmﬁ of effort

Ticator I-A. Instruction: Uses Instrictional an ‘
and work; engage all students; and are personalized to accommodate diverse iearning styles, needs, nferests, and leveis
of readiness. -

Hmmnﬁ Unsatisfactory Neads aproveinert Proficlent Exemplary

81, Establishes no or low expectations for | May state high expeciations for Consistently defines high Consistently defines high

1allty of Effort | student work and hehavior andior student work and behavior, bul | expectations for student work and | expectalions for student work and

& Wark offers few supports to help students provides few sxemplars and rubrics, behavlor, and the perseverance behavior and effectively supporis
know what Is expected of them. or fimited guided practice, and/or few and effort reguired to produce it; siudents to sef high expectations for
’ ather supports to help students know often provides exemplars, rubrics, | each other to persevera and produce

what is expecied of them. or guided practice, and/or models | high-quality work. ls able to model
_appropriate behaviors, this element.
A2 Uses instructional and/or clinical Uses instructional andfor clinical Consistenfly uses Instructional Conslstently uses instructional and
udent practices that leave most students’ practices that mofivate and engage and clinical practices that are likely | clinical prsfices that typically
1gagement unirvolved andfor passive. - some students but leave others to mofivate and engage most motvate and engage most students
: uninvolved andfor passive. students during the lesson, during ihe lesson, activily, or session,
- activity, orsesslon. and during Independent work, Is able
io model this slement.
A3 Uses limited andfor Inapproptiats  May use soine appropriate praciices Uses appropriate practices, Uses & varied reperiofre of practices -
sefing Diverse | practices andfor supports fo - and/for supports fo accormmodate chuding tiered instruction, and/for supports o cresde struclured
gads accommodate differenices. diffarences, but falls io address an scaffolds, and other suppurts, to opportuniiies for sach student to meet
\ adeduaie range of differences. accommodate differencks in or exceed expectations far growih
’ jearning styles, needs, interosts; and developmett, s able to model
and levels of readiness, Ingluding this elerrent.
those of students with disabillfies
and English leatniers.

fote: At the Exemplary level, an sduc

18 [svel of sxperiiss Is denoted by "ls able to model”

o Mool Rubric for Specialized instructional Support

ator's leve! of expertise s such thathe or sheis able o model this elemeit Eam_m: waaz.@

March mo\wm

teaching, coaching, assisting, and/or demanstrating. In this rubtic,
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Specialized Instructional Support Personnel mﬁwzo.. .

indicator I-B. Learning Environment:

take academic risks, challenge themselves, and claim ownership of their learning.

Creates and maintains a safe and collaborative learning environiment that motivates students to

I8, Unsatigfactory Needs Improvement Proficlent Exemplary
Elemsnts -
i-B-1. ' Maintalns a physical envitonment that | May create and malnfain a safe Uses rituals, routines, and Uses rituals, roufines, and poactive
Safe Learning Is unsafe or does not support student | physical environment but muwwovp..mﬁm responses fhat create responses that create and malnfaln a
Environment learning. Uses inapproprizie or inconsistently maintzins rifuals, and mainiain a safe physical and safe physleal and Intellechual
inaffestve rituals, routhes, and/or routines, and responses needed fo intellectual envirenment where . | environment where students take
responses to reinforce posiive prevent endfor siop behaviors fhat students take academic risls and academic dsks and play an active
behavlor or respond to hehaviors that | Iiterfere with all students’ learming. muost hehaviors that inferfere with | rele—Individually and. collectively—in
imerfere with students’ learning. - learning aie prevented, prevening behaviors that interfere
. with lesirning. Is able to model this
. element. .
B2, Malkes [iitle sffort to feach Teaches some interpersonal, group, Develops students® interpersonal, | Teaches and reinforces Interpersonal,
Collabarativa interperscnal, group, and and communication skills and group, and communication skills' groug, and communication skills so
Learning communisatian skiils er facilitate provides soms opportunifies for and provides opportunities for {hat students seek out their peers as
Environmert student work in groups, or such students to work in groups. studertis {0 learn in mﬂo:vm with - | resolyces. Is able io model this
- attempts are ineffectve. diverse pesrs, praclice.
-B-2. Directs ali learming experiences, Crestes soms jzaming experisices | Consistently creafes learning . Consistently supports students io
| student providing few, i any, opportunifies for | that guide students {o identify needs, experlences that guide studeonts to | ideniify thelr strengths, inferests, and
. Wotivation students o take #leks or challenge - ask for support, and challenge identify their strengths, Interests, needs; ask for support; take risks;

themselves.

themseives to take risks?

and needs; ask for support when
appropriate; take sdsks; and
chellenge themselves to.succeed.

chailenge themselves; set leaihing
goals; and monjtor their own
progress. Is able to model this,
slatment.

Note; Atthe .mx@a_amimi an edicator’s level of experiise Is suoh that he or:she is able fo moada! this element through training, tesching, soaching, assisling, and/or demonstraing. In fhls rubric,
this lovel of m%m&mm is denoted by 'Is able f model.”

mmm _soam_ Rubric for mwmgmwﬁma Em,wcoconm_ mcnﬁo;

March 2012
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mﬂmnnm_dm and Indicators of EIecuve [ eacning rracuces:”

CLEMIRRATY & SECONDARY iali i §
e ATION * Specialized Instructional Support Personnel Rubric
ndicator II-32. Expectations: Plags and implements lessonus and/or supports that set-clear and high sxpectations and alse make
knowletige, information, and/or supports aecessible for all students. .
-I3. Elements Unzafisfactory Needs mprovement Proficient . Exemplary
i-0-1. Does not maks specific siandards for | May communicate specific standards Ctearly communicates and Claarly communlcates and
Near student werk, affort, Inferactions, m:Q | for sfudent work, effort, Interactions, | consistently enforces specific. consistently enforces spscific
xpecialions behavior clear io students. and behavior, but inconststently or stapdards for student work, effort, | standards for student work, efforf,
ineffectively enforces themt. and behavion, inferactions, and behavior so that
: ) most students are able to desaribe
tham and teke ownership of meefing
them. is abie to model this eloment,
D2, Glves up on some studenis or Maiy tell students thats goalls Effectively modeis and reinforces Effectively models and reinforces
igh sommuTicates that some cannol challenging and that they need o ways that students can setand ways that students can sonsistendly
Sxpectaiions accomplish challenging goals. . work hard but does not modet ways accomplish challenging goals ascompiish challenglng goals through
students can accomplish the goal through effective effort, rather than | effective effort. Successfully
through effactive effort. . having to depend on innafe ability, | chellenges studenis’ misconcepfions
’ - sbout innate abllify. s able {o model
. this element.
11-[3-3, Rarely adapts Instruction, services, Cecaslonally adapts instriction, Censistently adapis instruction, Individuaily and with colieagues,
Acoess fo - “plang, commanleation, and/or services, plans, communication, services, plans, communication, consistently adapts instrustion,
Knowledge assessments fo make andfot assegsmants fo make andfor assessmernts o make services, plans, comnunication, -
curricufum/supports accessible to alf | curiculurm/supports accessible o all curriculum/ supports accessible to | and/or assessments to make
students for whorm the educator has students for whom the educaforhas all students for whom the educater | curticulum/supports accessibls to aj
responsibility. responsihility. has responsibilify, Including students for whom the educatar has
. N English.learners and students with ;| responsibility, Including English
disabilifiss. learners and students with disshilifies.
[s sble {o model this slaymeant.

Naote: At he Exemplary level, an educator's levei of experiise Is stch that he or she is able to model this element through training, feaching, scaching, assisting, and/or demonstrating. in hls rubric,
this fovel of expertise is denoted by "Is eble to model” : . .

i

f
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Pt derde snd Indicotare nf Effartive Taaching Practico:

. standards and Indicators of Effective Teaching Practice:

i Specialized Instructional Support Perscnnel Rubric

dicator -0, Gultural Proficiency: Actively creates and maintains an environment in which students’ diverse backgrounds, identifies,

strengths, and challenges are respacied.

C. Unsaiisfactory k Needs improvement Proficient Exemplary
emenis ) i .
. Eatablishes an environment inwhich | Establishes an enviconmentin which | Co nsistently uses sirategies and Establishes an snvironment in which
35pects students demonstrate fimlted respect | students generally dsmenstrate practices that are [ikely to enabile students respect and affirm {heir own
fierences for indlvidual differences. respect for Individual differences. students to demonstraie respect and vthers' differenses and ars
: forand affirm thelr own and ofhers® | supported o share and explora
differenices related 4o background, | differences and similarities rslated to-
) - identity, language, strengths, and baskground, ientily, language,
chalienges. strengths, and challenges. is able v
. model this element.
€2, | Minlmizes orignores conflics andfor | Apticlpates and respends | Anficipates and responds Anticipates and resporids
alntains respends in inappropriats ways. appropriately to some confiicts or appropriately fo conflicis or appropriately to conflicts or
aspaciful misunderstandinga but lgnores andfor | misunderstandings arising from misunderstandings arising from
~vlronmiamt minimizes cthers.,  ~ differences in backgrounds, differences n backgrolmds,
lfaniguages, and identities. larguages, and identities in ways thal
) lead students o be able to do the
. same independently: [s able fo model
this element.

‘ofe: At the Exemplary @mr an educalor’s ieve! of experfise Is such that he or she Is able o modet this element fhrough fralting, teaching, coaching,-assisfing, andfor demonsirafing. In tls rubrie,
{s level of expartize |s denoted by *Is able lo modal.”

ESE Mode! Rubric for Speclalized Instructional Support March 2012
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Standards and Indicators of Effeciive Teaching Practice:

. $pecialized instructional Support Personnel Rubric

Standard lif: Family and Communlty Engagement. Promotes the Jeaming and growth of alf students through m%mn?m .cmmam_.wn%m
vith famifies, caregivers, community sma»@mﬁ and organizations. :

ndicator ll-A. Engagement: Welcomes mzm encourages every family to become active participants in the nmmmmwcoa and school

community.
m.mww ots " Unsatisfactory Needs improvement Proficient Exemplary
H-A1. Does not welcoms familles {o Makes fimited atternpts to involve | Uses a varlety of strafegiesfo | Successfully engages most
ParentfFamily | become parficipants in the families i school andfor support families fo participate | {families and sustains their active
Zngagemant classroom and schoo! communify | classroom aciivities, meetings, actively and appropriately In and appropriate participalion in

or acflvaly discourages their
participation, -

and planning.

the classroom and school
conmm Qmw@.

the classroom and schoot
community. 1s able to maodel this
element.

nclicator B1-B. Collahoration: On:wao«mﬂmm with families to create and implement mﬁ.mwmm_mm for supporting student mmmz.__:m
and development both af home and at school.

I8, Elements

Unsatisfactory

Nesds Improvement

Proficient

: Exempiary

1-B-1.
_saming
Zxpeciations

Does net Inform parents about
leaming, behavior, and/or wellness
axpectations.

Sends home only & list of
rulesfexpectations and an oufline of
the student leaming, behavior, or
wellness plan for the year.

Consistently provides parents with
clear, user-friendly expectaiions
for student [earning, behavler,
andfor wellness,

Successfully convays fo most parents
cledr, user-fileridly student isarning,
behavior, and wellress expeciafions.
Is able {o model this element.

-B-2.
Student Support

Harely, i ever, communicates with
parenits on ways to support learning
and development at home or af
schoch

Sends home oceasiohal suggestions
on how parents can support learning
and development af home or af
school.

Regularly communicates with
parents to create, share, and/or
ideniify strategies for supporiing
fearning and development at
schoot and home.

Regulatly commuhicates with parants
o share andfor identify strategiss for
supporting leaming and development
at school and home, successfully
encourages most familias to use at
least one of these strategies, and
seeks qut evidence of thelr impact, is
able fo model this elament.

Vofe: At the masug leval, en educafor’s level of experfise Is such mﬁ he or sha Is able fo mods! his element through fraining, teaching, coacking, m.g_ﬂ_:m and/or demonsirating. i fhis rubric,
His leve! of experfise is dencled E_ “Is able lo model.*

. ESE goamw Rubric Hnoﬁ Speciaiized _:m.ﬁanaomm_ m:vuon

March 2012
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ndicator [-C. Communication: Engages in regular, go=€m<_
learning, behavior and wellness.

and culturafly proficient communication with ﬁﬁ,ﬁmw about student

-G, :
meﬁmnwm ; C:m%.imﬁo«% Needs improvement Froficient Exemplary
m-c-1. Rarely communicates with famifies Relies primarlly on sharing general Regularly uses fwoway ~ Regularly uses a fwo-way system that
Two-Way . except through required reporis; nformation and announcemsnts with | commumication with familles about | supporis frequent, proactive, and
Communication | rarely soliclis ar responds prompty to families through one-way mediz and | student learning, behavior, and personalized communication with

communications from ﬁmﬁ_wmu usually responds prompiiy fo wellness; responds prompily and famifies about indvidusl student

. communications from families. esrefully to communications from ieaming, behavior, and wellness. s

. . families. able To mode] this slement
-G-2. Makes few aftempis to anowﬁ fo May sommunicate respectiully and Always communicates respectiully | Always communicales raspectfully
Culturally differant Tamily culturat norms andfor | make effurts to take Into account with families and demonsirates with Tarmnilles and demonstrates
Broficient responds inappropriately or different famifies’ home language, " undersfanding of and sensitivify to | understanding and appreciation of
Communication culture, and values, but doss so diffesent families’ home _m:m:n.uﬁmﬁ different families’ home language,

disraspactiully.

inconsistently or does not
demonstrate understanding and
sensijvity o the differences.

euiture, and values.

cultire, and vaiues, [s able fo mode|
iHs element.

Nofe: At the Exemplary |

this feval of expertise is denoted by "Is able to model.”

‘ .ESE Modsl Rubrlc for Specialized Instructional Support -

March 2012

svel, an educator’s fevel Qn experlise is such that he or she s ahle to model s element through fralning, ﬂmm%:@ Sm%am_ assisting, andfor demonsirating. In fhis rbile,
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Standards and Indicators of Effective Teaching Practice:

Specialized instructional Support personnel Rubric

standard 1IV: Professional Gulture. Fromotes the learning and growth of all students through ethical, cufturafly h_«omﬁmi skilled, and
solfaborative practice.

ndicator IV-A. Refiection: Demeonstrates the capacity fo reflect on and improve the educator’s oéd practice, using informal means as
well as meetings with teams and work groups to gather information, analyze data, examine issues, set meaningful goals,

_and develop new appreaches in order fo improve feaching and learning.

Voh, Elements

Unsaiisfactory

Needs Improvement

Proficient

Exempiary

VAL
Raflective -
ractice

Detnensirates Umited reflection on
practice andfor use of insights gained
{0 Improve pracice.

May reflect on the effectivensss of
Instruction, supports, and Interactions
with students but not with colleagues
andfor rarely uses insights galhed to
Inprove practice.

Regularly reflects on the
effectiveness of instruction,
supports, and interactions with
students, both Individualiy and
with colleagues, and uses jnsights
gained 1o improve practice and
student oufcomes.

Regularly reflects on the

effectiveness of nsfruction, supports,

and Inferactions with students, both
individually and with colleagues; and
uses and shares with colleagues
insights gatned to tmprove practice
and student outcarnes. Is able fo
model this elemsnt.

VeAZ.
3oal Sefting

Pariicipzates passively in the gosl-
zefling process and/or Proposes

goals that are vague or easy to reach,

Proposes one goel that is vague of

oasy to achieve andfor bases goals .

on a limited seli-assessment and
analysis of sfudent data.

Proposes challenging, measurable
professiona! practice, team, and
student learning goals that are
based on thorough self-
assessment and analysis of
student data.

Individitatly and with colleagues:
builds capacity to prapose and
monltor challanging, messurable
goals based on thorcugh sedf-
assessment and analysls of student
data. Is able {o model] this element.

Note: Af the Exemplary Jevel, an educator’s level of experiise is such ffiat he or she is able to mads! i element Eamms fralning, amns_zp coaching, mmmﬁamh m:&oﬂ %ao:ma.mmd In this EEo

this fevel of mémamm Is denoted by "is able to model."

mwm Modsi chua ﬁoﬂ.mnmﬂa zed Emnaowo:m_ mcvmon

Matroh 2042
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d Instructional m:vvoz 1@30::& Rubric

indicator —<1m. Professional Growth: Actively pursues professional development and Jearning opporunities to improve nﬂmﬁé of
practice or build the expertise and experience to assume. different instructional and leadership roles.

V-B. Blements Unsatisfactory Needs lmprovemertt " Proficient Exemplary

W-B-1. .- t Paricipates in few, if any, Participates only in reguired Qoﬂmwmﬁmi@ seeks ouf and Gonsistently sesls out professionsl
Professional professional development and professional development and applies, whsn appro priate; ideas development and [earning
Leamingand  |.ieaming opporiunifies to Improve leaming actviies andfor for [mproving practice from opportunitles thet improve practics
Growth praclice and/or appies 1its new nconsistently-or Inappropriately supsivisors, cofleagues, and bulld experfiss of self and other

learning fo practics.

applies pew leaming to Improve

- practice.

professional development
acfivitles, and other resources to
gain expertlse andior assume
different instruction and leadership
respohsibilifies.

aduoatars in Instruction, academic
support, and leadership. Is able to
modsl this element,

Indicater IV-C. Collaboration; Coilaborates effectively with colleagues on a wide ranyge of fasks.

' W-C. Elements UnsatisTactory Nesds Improvemerni Proficient Exetmplary
.C-1. - | Rarely andfor inaffectively Does not consistently collaborate-with | Consistently and effectively Facilitates effective callaboration
Professlonat collaborates with colloagues; colleagues In ways that support collaborates with colleagues amung cofleagues through shared
Collgborafion conversations often lack focus on productive team sffork, through shared planulng andfor plarting and/or informal conversation
) student performance andfor informal conversation In such work | In such work as analyzing student
development. as: analyzing student performance | performance and devefopment and
and development and planning planring appropriate, comprehensive
apprapriaie interventions zat the interventions at the classroon and
¢izgsroom or school level. sechoct level. Is able to mods| this
. glement.
V-C-2. Regulatly provides inappropriate Provides adyvice and experiise to Regularly provides appropriafe [Hilizes 1 variety of means o
Consulifion advice; dozs not provide advice and support general education feachers advice and expertise that is . | regularly provide advice and expetlise
expsiilse {o general education and other collsdgues to create customized fo support general - | that is customized {o suppor genersal
teachers or oiher colleagues unless appropriate and sifective academlc, education feachers and other education teachers and other
prompted fo do so; andfor fails to behaviorzl, and soclalemotional eolleagtes to croate appropriate | collerguss to successfully create
offer advice when appropriate, leaming sxperiences for only some and offective academic, behaviaral, | appropriate and effective acadermic,
studersis for whom responsibiiity s _ | and seclallfemetional learning behavloral, and soclalfemodonal
. shared, or somslimes provides advice | experiences for students forwhom | jeamning experlences for shudents. Ik
i that Is inappropriate or poorly responsihility is shared. abie to modei thls slement,
customized, :

[ SRR L Y R 1Y W

Note: At the Exsmpfary levs], an edvcafor's Jevel of mxwmgmm is such thathe arsheis able to model this elemant m:ocmw fralning, teaching, oom%_:@. assisting, andior damonsiraing. in this rubtle,

this lavel of experlise

Js denoted by “ls gble to aoamm

ESE Mode! Rubric for Speclalized Instrucfional Support

March 2042
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Standards and Indicators of Effective .ﬂmmwzs..@[mﬁmnwﬁmn

T ATTON . Specialized Instructional Support Personnel Rubric
ndicator IV-D, Decision-Making: Becomes Invelved in schoolwide decision making, and fakes an active role in schosl improvement
plamming. ’ ’
V-3, Elements Cu...m.mmw*mﬁoq ~ Needs Improvement Proficlent ) Exemplary

VD1
Seclsion-Making

Parficipales In planning and decision
making at the school, depariment,
and/or grade level only when asked
and rarely conbribules relevant ideas
or expertise.

May participate in planning and
decision making at fhe schodl,
department, and/or grade Jeve! buf
rarely contribuies relevant ideas or
experiise.

- Gonsistently contributes relevant

ideas and experiise to planning .
and decision meking at the school,
department, and/or grade level,

In planning and decision-making at
the school, depariment, andfor grade
leve!, consistantly contributes ideas
and expertise fhat are oritical to
school improvement sfforts. |s able fo
modei this element.

[ndicator [V-E. _Shared Responsibility: mwm.umm. responsibility for the performance of all students within the school. ]

[V-E. Blomonis Unsatisfactory Needs knprovement Froficlent Exemplary
V-EA. Rarely reinforces schoslwide " | within and beyond the classroom, Within and beyond the classroom, | Individually and with colleagues,
Shared behavior and leaming expsciations Inconsistently reinforces schoolwide consistently reinforces school- develops sirategies and actions that

Rezponsiblity

for all siudents and/or makes 3 limited
contribution o thelr learning by rarely
sharing responsibility for mesting their
needs.

behavior and leaming expeciafions
for all students, and/or makes a
Tinited coniributlon fo thelr leaming by
iniconsistertly sharing responsibility

for meeting their needs.

wide behavior and learming
expectations for all students, and
contribufes to their learmning by
sharing responsibiiity for mesting
their needs.

contribute to the lsarning and
producfive behavior of all students at
the school. [s able to model this
elemant,

HMoter At the Exempiary level, an educator’s level ow experiisa s such that he ar sha Is able fo mode! this element thyough training, teac
this level of expertise ls dencted by *Is able fo readet”

ESE Medet Rubric for Speclalized instructional Support

March 2012 - .

filng, coaching, asslsting, andfor temonsirafing. In this rubric,
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indicator IV-F. Professional Responsibilities:

ls mﬂsmnm_ and rejiable, and Smmﬁw roufine respensibliities oo:m,ﬁm:ﬁ._%,

{V-F. Elements Unsatisfactory Neads Improvement Proficient | Exemplary
fv-F-%. Demonsirales poor judgment and/or Somellmes demonstrates Demonstrates sound judgment Demonsirales sound judgment and
Judgment ‘discloses corfidential student questionable judgrment and/or reflecting integrity, honesty, acis appropriately to protect student

irformation inappropriataly. inadvartertly shares confidentiat fairness, and frustworihiness and | confidentlaiity, rights and safety. Is

Infermation. profects student confidentlality able to modet this element.
’ appropriaiely.

IV-F-2. Frequerdly misses.or is lale to Occasionelly misses or is late o Consistentiy fulfills professional Consistently fulfills all professional
Roliahitity & - assignments, makes errors i -assignmenis, completes work [ate, responsibliilies; Is consistently responsibilities 1o high standards. is
Responsiplity | records, and/or misses paperwork and/or makes erors ini records. punciual and refiable with able to model this elemsant,

deadiines; frequently iate or absent.

paperwork, duties, and
assignments; and s rarely fate or
absent from school.

Note: A the Exemplary level, an educator’s level of experiise 1s such that he or she is able fo model fhis glement through fraining, »mm%mm.m_ Sm&_:mmmmm_mmzp andior demonsiralng. In this rubde, .
this level of expertlse f denoted by "Is able {o model.”

ESE Model Rubric for Speclalized Instructional Support

]

Emaw 2012 -
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e Guide o School-Level Administrator Rubric -
Rubrics ~ defined in the regulations as "scoring foolfs} that describe characteristics of practice ot arfifacts at different levels of perfermance’ (603
CMR 35,02) — are a ctitical component of the Massachusetts educator evaluation framework and are required for every educator. Rubrics are
designed to help edusators and evalusiors (1) develop a consistent, shared understanding of what proficient performance looks iike in practice, (2)
develop a common termincfogy, and structure 1o organize evidence, and (3) make informed professional judgments about formative and
summative performancs ratings on each Standard and averall. This appendix contains the ESE Mode] Schoo-level Adrainistrator Rupric.

Structure of the wnwoovrmmdmw Adminisfrator Rubric . ’ ’ ;

®  Standards: Standards are the broad categories of knowledye, .ma__mu and performance of effective praciive detailed In the regulations.
There are four Standards for administrators: Instructional Leadsrship; Management and. Operations; Family and Communily Engagement;
and Professional Cuilture. : . :

= Indicators: Indicators, m.m_mo detalled n the regulations, describe specific knowledge, skills, and performance for each Standard. For
example, there are five Indicators in Standard | of the School Administrator rubtie, including Curriculum, Instruction, and Evaluation.

* Elements: The elements are more specific descriptions of actlons and behaviors related-to each Indicator. The elemsnis further break

down the Indicators into more specific aspects of educator practice and provide an opportunity for evaluators to offer detailed feadback
Hat serves as a roadmap for improvement.

% Descriptors: ﬂmnozdm_%om descriptors are observable and measurable mHmﬁmBmﬂ.m of edusator actions and behaviors aligned io each
element and serve as the basis for Identifying the level of feaching or administrafive periormance in one of four categortes: Unsatisfactory,
Nseds Improvement, Proficlent,.or Exemplary. ) : .

- Use of the Schoollevel %aiiﬁ.ﬁ&. Rubric

Thls rubrle describes maaimgw,.\m leadership practice at the school leval. itls internded o be used throughout the 5 step evajuation cycle for the
evaluation of principals by the superintendent (or he supefintendent's designee). The rubric can also be ysed in the evaluation of offver schaol
based laaders {such as asslstant principals, depariment hisads, deans, afc.) by the principal or other district administrator. :

The responsibilities of adminlstrators to whom this rubric will ba applied may vary. ESE ancourages administrators and evaluators to use the rubric
strategically by discussing and agreeing upon certain Indicators and elements that should be high prioritfes according to that administrator's role
and responsiblfifes as well as his/her professional practice, student fearning, and school improvement goats. There are z variety of ways to
emphasize these components throughout {he evaluaiion cycle. For example, high priority indicators andfor elements can be analyzed in greater
depth during self-assessment, targeted during goal setting, a focus for more comprehensive evidence cofiectlon, or ail of the above. However, the
expectation is that by the end of the evaluation cycle, adminfstrators and evaiuators have gathered and shared a reasonable amount of evidence
on every Indicator to suppott a rating for each Standard. s

.
1

. ESE Mode! Rubric for Schook-Level Administrators January 2012.
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Swcaow 00 0 . Guideto School-level Administrator Rubric

Rubrlos — defined In tha regufations as "scoring tool[s] that describe characteristics of practice or arlifacts at different levels of performance” (802
CMR 35.02) — are a criteal component of the Massachugetts educator evaluation framework and are required for every educator, Rubrics are
designed to help sducators and evaluators (1) develop a consistent, shared understanding of what proficient performance locks like in practce, {2)
develop a common terminalogy, and sfruclyre to organize evidence, and (3) make informed professional judgments about formative and
summetive performance a&:mm on each Standard and overall. This appendix oo?msm the ESE Mods! Scheol-Leve] Adiministrator Rubric,

Struciure of the marocrrﬁaﬁ bauiamﬂ.ﬁoh. Rubric ) . . ) -

% Standards: Standards are the broad categorfes of knowledge, skills, and performance of effective. practice detalled In the regulations.
There are four Standards for adminlstrators: __:m_.,EnmnnE Leadsrship; Management and. O.cmwmmcay ,nmﬁ% and Community Engagement;
and m«om«mm&gmw OEHQ

x E&o&ﬁ«q ‘Indicstors, also detalled in the regulations, ammonwm spacfic knowiedge, skills, and performance for ssch Standard. For
axampie, there are five Indicators In Standard 1 of the worooﬂ Administrator rubric, Eo_:&nm Currieulurn, instruction, and Evaluation,

®  Eiemenis: The sleminis are more specliic descriptions qm actlons and behaviors ﬁmmmﬂmn to sach Indlcator. The elements further braak
down the Tndicators Inte more specific sspects of educater practice and provids an opportunity for evaluators to offer defalled ‘feadback
ihat Berves as a roadmap for wﬂv«c<m3mmﬂ

® Degoriptors: Performance descriptors are ohservable and measurable mﬂmﬁmamzmm of edussalor actions and behaviors allgned to each
slermant and serve as the basls for identifying the level of teaching or adminlsirative performance int one of four categaries: Unsatlsfaclory,
Noeds Improvetnent, Proficient,. or Exanmpiary. ’

- Use of the School-Level Administrator Rubris

This rubrle describas administrative leagdership practioe at the schoollevel. it ls Infended to be used throughout the 5 step evaluation oycle for the
svaluation of principals by the superintendent {or the superimtendent's designes). The rubiic can also be usad in the evaluation of other schaal
based leaders (such as assistant principals, amvmﬁam:ﬁ heads, deans, stc.} by the w%oﬁmp or ather distrtef adminlstrator,

‘The responsiblifies of mnamz_mw_.&ca 1o whormn Em rigbric will be applisd may vary, £5E encourages administrators and evaluaiors to use ﬁ:m rubrio
strategically by discussing and agresing upon certain Indicators and slements that should be high priortles according to that administrater's role
and responsibliiifes as weil mm hisfher professional practios, siudent leaming, and schoo! knprovement goafs, There are & yasiety of ways to
emphasizs these components throughout the evaluation cycle, For example, high priorfty indicators and/or efemerts can be anaiyzed In greater

- depth durivg mmq;mmwmmmamsw. targeted during goal sefiing, a focus for more comprehensive svidenss coliection, or all of the abova. Howsver, the
axpactation Is that by the end of the evaluation cycle, administrators and eveluators have gathered and shared a reasonable amount of evidence
ok every Indicator fo support a rating for each Standaid.

. -

ESE Model Rubrle for Scheol-Lavel Administrators © January 20612
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School-Level Administrator Rubric At-A-Glance

Standard ll;

Standard It
Managemsnt & Operaffons

Instructional Leadership

Standard 1k

Family and Community Engsgement

Standard 1V
Professional Gufture

A ms&&:ﬁwnﬁ Inéleatar
4. Plans; Procedures, arw Routines
2. Opsrefional Systems

A, Surrisulur Indtieator
1, Sturderds-Based Unit Doalgn

2. Lesson Devalopment Support |
aid Erotional Neads

B. Humar Resources Management &
Devolepinent Indlcator
1. Recruftment & Hiring Strategies
2, induction, Prefessional
Developrent, and Carser Growth
Strafeglas

B. Instrucllon Indicalor
1. nstructional Praciices
2, Qualty of Efforl & Work
4. Dlverss Lesmers” Needs

C. Assessment Indigator C. Bcheduling & gwﬁmnwgm.sn
1, Varlety of Assessments : Information Systems ndicator
2. Adjustment to Practice - * 1, Tims for Teaching and Learning
2. Time for Coflaboration

B. Bvaluafion Indicatar B, Law, Ethics & Follcles Indisator

1, Edusslor Gosls 1. Laws and Policies
2. Ghedtysiion s & Feedback 2. Ethical Behavior
3. Ratinga T

- 4, Allgnment Revigw )

E. Data-nformsd Detlslon Maldng Indicator  E, Flscal Systems lidicator
1. Knowisdge & Uss of Dala : 1. Fiscal Systems
2. Schsol and District Goals ’
3, Improvement of Parformance,
Effeclivisness, ang Leaming

" 3. Student Safety, Mealih, and Soclal

A. Engagemunt lndicator

1, Family Enygagement
Z, Commumlty and Business
Engagement

8. 8harlng Responsibility indicator

1. Student Support
2. Famity Goilaboreflon

G, Gommunicetion Indleatar

1. Tavo-Way Gommnunicaticn
2, Culturally Proficlent Carnmuricatizn

0. Family Coneerns Indlcator

1. Fanilly Coneems

A. Cotmmifment to High Standards
[ndlzator

1. Sommitment to High Standerds
2. Mission and Core Valyes |
3, Emmﬂ:mw

B. Guitural Proffciency lndicator
1. Polldles and Praclices

G nmaananmmcum H.E:amnoﬂ _
1. Communication Siklls

«

D. Gantinuous Leaming Indicatoy
1. Continuous Lesgning of Staff
2. Gentifrivous Learhing of Administreter

&. Shared Vision E&mm»ua '
1. Shared Vislon Davslopment

E, Managing Contlict ndicator
1. Rosponse fo Disagreement -
Z. Gonflict Resolution
3, Consensus Buliding

W

W.;mm. Eomm“ Rubrlc am. Sohool-Leval >¢35§EEH

»
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School-Level Administrator Rubrie

Standards and Indicators of kiteclive AGMINISUAIVe Leanersnip

Staridard I: Instructional hm.mwmmm:@uu The education feader promuofes the leaming dnd growth of all students m.mQ the success of all
staff by ouitivating a shared vision that makes poweriul teaching and learning the ceniral focus of schooling.

Indieator -4, Curriculum; mzmﬁmmm that all teachers design effective and rigorous standards-hased units of instruction consisting of weli-
siructured ._mmmosm with measurable sutcomes. :

i

1-A. Elements Unsatisfacfory - . Neads Improvemsint Proficlent : ‘Exemplary
A1, PDoes not zet the sxpectalion that Glves educators resources on how fo - | Providss suipportand assistance Empowers steiffto create with s
Standards- educaters plan standarde-based unils | use = backward deslgn agproach to for educators and teams to use & backward deslgn approach rigorous
Based Unit ot instniction, provide sdaquats planning standsrde-based wits and baskward design-approash fo plan | siendards-beesd untis of instrustion
Design resqlrces or support for this activty, checks that teachets engage In standards-based units with ihat are sfigrned asross grade levels
andfor monlier or assess progress. Tnsiructions! pleanning. Sometimss tessurable outcomas and and contlent arass. Canfinually

; © 1 monitors and assesses progress and | challenging taske requiring highar- | monltors and assesses prograss,

: provides feedback. order fhinking, Frequently monltors | provides faedback, and connecis

i - and agssssss progress, praviding educafors fo additfenial supports as

I || feedback as necessary, nesded, Js able to modet thls element.
A2, Doss not stete expectaiions for the Provides Dmited fralning fo edieators | Supports educators fo develop Suppotts educators o Collaborate on
Lesscn develepmant of well-striciured on how o devefop wall-structured well-structured tessons with developing a serles of interconneched,
Devslopment | lessons, pravide suppoit to edussiors, lessons ant/or does not conslsterly | challenging, measurable ohjecfives | well-struciured lessons with -
Support andfor disesiminate between sfrong address pattems of weak lesson . and appropriate student . challenging objeclives and

and wesk lesson-planning practlces.

devalopment praciicas.

engagemert strategles, pasing,
sequancs, sctivitles, materials,
technologles, and groupling.

approgsiate student engagament
stratagies, pacing, sequence,
malterials, and grouping and identifles
speclic exemulars and resolrces in
sach aree. 1s able o model this
alement. ]

| ESE Model Ruprlc for School-Level Adminisirators )

January Mm:.m
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Wﬂgﬁﬁoﬂm«n Seho omxrm<m~ Administrétor Rubric .
instruction: mnw&mm that instriciional practices I all sefings refiect Righ expestations ammamnm noamﬁ and quality of

Indicator m.m.

effort and worl, engage ‘all students, mna are personalized fo accommodate diverse learnlng m@mmm“ needs, Interests, and

lavels of readiness,

1B. Elements Unsatisfactory Needs Improvement Proficient Exemplary
-B-1. Daes not leuk for evidencs of andfor Vihifle observing practice and While observing mractice and Ensuras, fivough chaervatlon and
tnstruclionaf cannot accurately identify more than & | reviewlng ualt plans, occaslonally revlewling unif pians, looks forand | review of unit plans, $at teachers
Practicss fow sffective teaching m#ﬂmgmm Ezi30] tocks forevidence of or accuratsly identifles a varlety of offactive know and employ sffective feaching |
practices, Identiffes approprlate teaching teaching sfrategles and prasiices. | sirategles and pracices while
siraleglss and practices. - ‘ tsaching their content is m_u_m o

maodel this siament. : )

NMay sat high sxpzetafons for fhe

82, Doas not sat high expectaficns for the *Bsts and models high expeciations ! Sets sid modsls high sxpectatione for
- Guality of quality of content, studsit sffort, qualfly of content, siudert efforf, and | for (e quslity of content sfudent | the quallty of content, student effor,

Effort and and/or mﬁﬁgﬁéa_._ﬁ schoolwide, or student work schoolwide but sllows effort, and atudent work and shident work schoolwide and

Wark expactalions are inappropriats. exgsctaiions o bs nconsistently schoolwlde and supports smpowers educgiols and students to

. S applied across the m%oc_ educaicrs to uphold these | uphold these expectations
. expectailons conslstently. congistently. Is abls to rads] this
; _— . ' - slerment.

§-B-3. Does hot look for svidence of andfor While obsarving practice and Whiie obgsrving practles and Ensures, through observatlon and -

Diverss - cannot accurately {denflly more thanna | reviswing unit plans, occasicnally reviewing unit plans, looks forand | review of upl plans, that teachars .

Leamers’ faw effective teaching mﬂmﬁmﬁm mma focks far svidence of or accuralely Identifles & varlety of fzaching know and employ teaching strategies

Neads pracileas. - ldenfiiiss teaching siralegies and strategies and practices that are and practices that are effeciive with

praciices that are appropilste for
diverse lezmars,

sifecthre wiih diverss leamers,

diverse leamers while feaching thelr
gontent. Is able to model this element.

"ESE Modsl Rubrio for Scheoh-Leve] Administrators

.L anuary 2012
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ngmcfional Practices Used to Help Studerts Inferact with Content
17 Herdifying Simifaxitiey apd Differencbs
: 11 gympsrizing sod Note Teking :

i Homewiodk mnd Review -
F ] Hontinguistic Reprssoptetions. Yisual Coes/ Mandpultives
[1 cg;ogc:aﬁveimrn:bg/ Tnferpersons] Wok

Hypothesls/ Prodictions

] Artivating Backgrowmd Kuowledge
] Technology Fafusion.
1 Frmntuing Brors in Reasoning
] Using Academmic Grares
| Débate/ Friendly Confroversy
] Setting Obfevtives! Providing Feedback
]
]
1
)
]

Academic Writing
Figher Order Thinking aofQuesfioning
Ust of Questions, Prompts, and Cues o Scaffold Teaming
Tnquiey, RolePlaying, md Bspesentisl Learning Activities )
Educationa] Orgenizers . . \
] Differentiztion to Moot Stadent Needs
[ ] Pmatice,
[ ] Modeting Thinking
T 1 Other

Frequeney of "Checks fr Understanding! (formative assessmont)

[ ] Mo Checks for Understanding Observed
[ } 12 Checks for Understanding Observed
[ ] Mitiple Checies for Understming Observed.

[
[
[
[
I
4
1
[
[
I
[
[
[

Comments on the nee of Ipm:mctianal Practces

. Student Enstructional Mode

E - How are students engrging indnstraction?
] Tndividnally

[ ] ha soall grotp

T 1 Asa whols dlass

[ 1 lopartners

Teacher Tastractional Mode
“What i fhe teacher Soing to deliver instruotion’
[ 7 Whole Glass Direct Fnstrooton, '

[ 1 Small Growp Direct Tostroction

! 7 Tdivichnl Instmetion

[J%esttme |

[ } Rachitufing/ Providing Foedback

[} Leading Disousaion.

]
1
| Attending to Mize. Nesds

| Moritoring Sturdent Trangtions
] Circolating

1 Not in Romm.

* Geeral Commexnts for the Teach

Classonmi Walkthrough - Thu Bep 20 11:65:08 EDT 2012 ' . . s
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MA DESE - 1, Self-Assessment '

Mame: . ) Evalusior:
School R .o Dater
Eheayed:
Primary Evaluator (Nafe/Tifle)

Supervising Bvalnator (Name/Tifle/Role}

Part 1: Analysis of Sfadent Learming, Grovh, and Achievement \ .

Briedty scrnmarize arces of pteemgfh and ghepriority concerns for budents ymdor your responsibifity for the mpeoming sehool year, Cifs
evidence such #8 resulia from available assessments. This form shonld be Individualty ssbmitted by ednostor, bt Part 1 can alss be nsed by
sndtviduals and/or feams viho jotafly revitw and anafyze sludent data. ' "

Team (if applicable)

Tist Teara Membexs (f applicable)

Plrf 2: Assessment of Practico Againet Performance Standards

Cittng your distriot's peribrmencs rubsic, briefly summsrize awess of strengih and highepricsity sreas for growih. Areas may taspef specific
Stagdands, Inficaters, ox Elements, or span nmlfiple ndicators o Rlements withis or across Btandards, The foro, should be individoslly
subimitted by eduoator, buk Pack 2 om also bensed by teams In prepapation for proposing team goals. .

Teawn (if applicable)

List Team Members (f applcable)

v

Signatare of Bdncator
10 SREnere - .

' ngnature of Bvaluator ‘ .

“The eveinator's Kgnature ndicates that b or she has teoeived 8 copy of the selffassoasmient fon anfl the goal seifing form with preposed ‘
gozls. T dnex not denote approval of fhe godls, : .

« o Signatire- - )

BAA DIBRF . f Sait Avsosshrsnt - Thit Sen 58 12:05:00 EDIT 2012
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Classroom Walkthrough

Neme: ’ ) Bviluator: |
Schonl: - _ Dete:

' C Flapsed; *
Shared. ...

 Lesson/ Activity Objertive
Whatlsthe Veasity dHsvemubie" topie, £l or eozictpt that §g thelaammg goel of The lesaon or ammy?

r .

Student Engagement Level
Enpagement defined ast "smdzaats attending to thsms‘tmnhonal ar:tmizas nosmring in class.”

[ 1AL :
1.80-1

[ 1-Most (30%-89%)

[ 1 Some(50%-89%)

[ ] Pew (49% or less)

[ T MNone

Strafegiey Used fo Enswee Engagenaond;
What is the teasher doing to ensore thet a1l stedents mmgagedmmcanmgﬁxllﬂammg activities?

[ ] Noticing and Reacting when Bindeats arenot Engaged .
[ 1 Byuitable Disnibition of Quesstions and Resprmses .

[ 1 Prosstive Student Crouping

[ ] Maxmging ResponseRates

[ 1 Using Physice] Movement

[ 7 Bffectively Addrersing Problem Bebaviors

L 1 Appropriste Pacing

[ 1 Seiting Classmoom Fxpectativns -

[ 1 Buil@ing/ Relnforeing Student-Adult Relatinmships

[ T Using Praise/ Reropmition

{ 1 Withimessy Proximily Awareness ,
| it&on?lmc&andﬁtmctur&dm Support Stodent Leaming

[ ] Othe .

C ammenta on Engagement Sfrategies

-




et Dl el o La Db it

' SMART: S=Specific and Strategio; M-Adeamzble; A=Action Orjented;
BrRigomous, Reelistio, and Resalts-Focaged; T=Timed sod Tracked

B
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ar Nermarrrrae - e L P A 1T PR BTN P e o s o . o _
Eeabwator Signature ‘ ' S . .
-1 Sigmata s - . o ’ , ' |

Teacheé' Reflectlon - . ' !
Please tafer yonr porments on the svalnafion. . .

Teacher Signatire (fndfcates receipt)
- tio yignature - . ' . :
(Jassroom Welkdiwangh Providsd costtesy of: Franklin Norteast Supecvisory Union, Richford; VT Por mors inforsnation visit: fhemnet S

.
i . N )
‘ . r
N
» *
. . . . . ‘
. . .
M 1]
'
’ :
.
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.
- * .
v )
.
.
» A )
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* +
! -
.
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. .
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Signatuve of Educator

As the evalustor retaing final authority over gorls to be mneloded in an educator's plan (see 603 CMR 35,06(3)(c)), the slgnatore of the edncatar
indfcates thathe or she has tecelved the Goal Setfing Form with the Final Goal box: checked, inficating the svaluator's approval of the goals,
The eduator’s signatrre does ot necossarily denote agreement with fhe goals. Regardless of agreement with the final goels, signatnre
indicatzs recognitivn that "Ft is the edueator’s responsibility fo sttain the goals in the plan and to participate in sry finings and professtonal

development providsd throngh the stale, district, or other providers in secordanee with the Biuestor Plan " {pee 603 CMR.35.05(4)) -
~ 0 sSlgneture « ' ot
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MADESE 24A. Goal Seﬂmg Form

Nome: o ) Bvaluater;
Schook: Dates
) . ) Shezad:
Pprimary Evalnator (Natme/Tilke)

-

Supervisng Bvalator (Nane/Tile/Role)

-

Student Learning SMART Goal

StudentLearning Geat Type
Chedk whether poal i indieidiel o feam;
write femmname if appliceble.
[ ] Tadividnal )

+ [ 7 Temn

A suinimm of oo student Teavsing gos and one professions] practice goal zxe required. Team poals must be consideredper 603 CMR
35.06(3)). Attach pages as needed for additional goats or revisions wade ty propoged goals during the development of fhe Fdneator Plan.

Student Learning Teans Name (if applicab¥e)

Stadent Learning Gnal

Professional Practice SMART Goal

Professional Practice Goal Type
Chetk wihether goal is individosl orfpam,
write teary neme if applicable.

[ T Individoal .
[ ] Team

Professipnal Practice Geal

Final Goal (Approval) -

e,

Evalnstor mey indicate spproval of god by writhgy "APPROVE". If goal m:e:ds reﬁnammi, evalnminrmity indicate chenges requited hege,

L
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MA. DESE SB Educatﬁr Collection of Fvidence
Name Evshutor
Schoot . Ty Trata, |,
. Sherced. ...
f ' Primary Evaluator (Name/Tifle) ‘

Supervising Evalmafor (Name/Title/Rols)

Evidence perfzins fo
« Per 603 CMR.35041{)L, *"Buidense compiled 2nd progented by fhe efneafor inclodfes]: 1, Bvifence of fnifillment ofproff:smml
mspcmsﬂﬂ:;ﬁes and growih, such ap: selffassessiients; pes collahoration: professional developrnent linked to' goals end or edneator plans;
| coniributions & the school comirmmily mdpm&ssaoaal cultnye) 2. Bvidence of axziwe onizaach o ami ongoh:g sngagement with families.”
However, ednsator eollection of evidents It nof limited to these areas.

0 [ 3 Tulfihnent of professional xcspnnsibﬁmes amd growth

0 I ] Evidemes of ostreach fo and ongoing enzagement with Bnilles
i T 1 Progress toward zttadaing stedent Jesrning goal(s)

T 1 Progress foweard wiizining pmfesmbnal practice goal(s)

{ Evidonce pertatns to (Other)
{
| —

Summary of Evidence
Seramacize the evidance compiled to be prw:atadic evalnstos with a brief ansﬂyms Attach additional pagw a5 preded, |

List sittached or apload dotiments that sapport this mﬂmﬁbmm ) i

:
I
i
I
R
il
b Attachments Gf auy}
F‘
{
!

Sipnatwee of BEdocator
-no sz‘cr»aizzre - '

[}
4
'
};fi
:5 | Slgnatﬂxa af Evaluat&r ‘
S e g e e

|
L :
1 l %0 WA DESE.-35. Edusatet Coliection of Evidenos - Thi Sep 20 12:0%:05 EDT 2612 e f
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WA DESE - 2B, Educator Plan Form

Wams; ™ Fvnlnafor:
Behool: . . Diates

. p e

Shated:

gupervisiug Bvaluates, if any (Name/Title/Role)

[

E&ueaf:er Flaz .
. ¢ Addstional defsfls may be noted below Hneeded. ’
] Sl Directed Growth Plan
1 Direoted Growth Plan . -
f ] Developing Biugater Plan ' -
1] Tmprovement Plen* .

Plan Duration . I

11 2-Yexr ' .

[} One-Yeu " . .
{ 1 Lessthan ayear :

Start Dafe

" Eud Date

Final GoaI-Statgls , .
Seme activities may apply to the prrsnit of multipls goals or types of goals {shsdent Jearming or professions] prastios).
[] Clonl Sefting Forms with final goals are conmpleted )

Stmdent Teurning Coals - Plarned Activities

Destribe aotions the educator will fake i sttein fhe student leaming gosls, Astivities may apply to snittvital aud/or toam, For each action, Yist
supporis/resotirees from the schaolidistrict, snd e timeline/Frequency. Lastas may actlons as may be xequired .

*_ Professional Practive Goals - Planned Activities :
et s o oot sl s fo i G profselonsl prachce s, Aeitvites ey apply b vt antier oarm. for oach
action, st supportalresouress from the schooVdistrict, emd the fimelme/froguenoy. List e muy actions af may bs requived,

This Bducsior Plan i "dusizned o provide sducaius with foedback for improvament, professional growth, ead Ieadership,” 18 "algned to
diaterwide Standards md Fadicators fn 603 CMR 35,00 and Joval Petformance Standards,” md "is sonpistnt with dshict s school goale.®
(s> 603 CMR 35.06 (3)(d) and. 603 CMR 35.06(3XD)

Sipnatiee of Evalaator .
~no signodure -

ot t o=t — ———— = ==

e s bt e
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Signature of Fvalnator .

« 10 gigmarire -

Slgnature of Educator _

Sionature of fhe edeator Wdicates acknowledgement of fhis repord; it does oot neessarily denofe agreement with the confents of the report,
Bilnedtors have the ‘opporfunify to sgspond to fhis report in writing and may use the Rdnoatotr Repost Form.,

- py gigndbere -

.

hih MR - Ah, Erdmstive Assatsimsat Renhit - Thi Szb 20 12:05:42 EDT 2012
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MA DESE - 3A. Evaluator Record of Evidence j
Mne: ¥ ) Tyalater: !
* Schod. ' o Dater . -
' ’ ’ : Shered:
gomxee of Evidence

Por oxample, tmit phms, benchmead: datz, pa:cmt eonfertnes, vbservation. Note if classroam abservab.ons are aunom«:.m{ prmemnotneed. |

[

Standayd / Tndicator
Wote Standerd and Todicator to whith evidencs i ied. Pot exawple, "B

I

Analysxs of Eﬂdﬁ?ﬂce

Recopd pofer based on observations and rrtifacts of professional practice, Sncluding nnznnuuncad ohservations of practice of my dumstion or
other forms of evidmes to snpport determining yatinge on Stendprdq ae per 603 CMER.35.07. For exeraple, "mit plans were aypxo];mamiy
mpdified after snalysis afbew:hmm-k tata to better reilect shldmt:pctﬁ}rmamn atzoid-point of stmester”,

Feedback Provided o ‘

Brdefly reeord feadhank given to educstor (e.g., stengths veeo gmzed, suggestions $orimprovement). For exaniphe, "recognized st:ong
adiftstment to practies, suggested teacher colldbofuts wolth tewm, qnbackwmﬁ sunicn]]mmappmg

i
.
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I Teaching AH Students
Rationals, evidence, and feedbask for improvement

1T Family/Community Bngagement

l Exemplary . } - - Profisienf ]

Needs Improvement

Unsatisthctory !

I Faysidy conrd Cormmmity Engagement {Formesivz)

I Famity/Commonity Engagement
Retionale, evidence, and feadback for improvesnent

TV Frofessional Cokbnra

} " Baomplay r Profiient

Nesds Tmprovement

IT: Projessional-Crliure (Formative}

IV Professional Celtmre
Rationale, evidence, and feedback {or mprovemsnt

Unsatlsfactery l

I

" Overall Performanee Rating

| Exernplary T Seofisient ]

Needs Tmproveenet

Unsatisfartory . "

Overall Perfbrmanece (Formative)

Overall Performance Rating  /
Rationale, evidence, md feedback for fmprovement

Plan Moving Forward
[ 1 Seli-Directed Grovih Plan
[ ] Direeted. Growih Fim

I 1 Boprovemeni Pl
[ J Developing Bdneator Plan

Ths educator dhall have-the spportamity to sespond in wiiting © the ormative evalnation ss per 603 CMR 35.06(5)c) on the Biueator

* Responss Form .

Signature of Bvaluator
~ 1o ShEnatre -

Siznatnre of Edncator

A

Signatore of the educator indiertes adknovwledzement of this report; it Soes Dot necessarly denofs stresment with the coutents v fhe Tepbiet,

Béuoeators have the oppostunity to respond to thisxeport in writng and sosy-ase the Biucator Report Bore.

. no sSignatine -

hA DESE « 48, Famatve Evaiuation Report - Thu Sep 20 12:10:24 EDT 2012
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MA DESE - 4A, Formative Assessment Repox

Nans: . _ "Brrslnator: _ :
Schoolt ' Dats: . . ;
' Shareds ‘ : j

Asper 603 CME_35.02 smd 603 IR 35.06(5), tormative assessmint shall mesn the process nged o assess progress fowards aaining gosls
getforth in edvexter plans, perfonmence on perfbrnance standards, or both. ’ K

Supervising Evatuator, if any (Name/Title/Role) -

Assessings | )
[ § Progress tovward attzining goaly
[ ] Perfarinance cn Standards

Progress Toward Stadent Learning Goalls) -
Desertbe cumrent level of progress and feedbarl: for improvement, Attach additions] pages as needed.

5,

Propress Loward Professional Practice Gosl() Co . :
Desexibe carrent lovsl of pragress, Attach rddifions] pages as needed, _ !

Peffarnian’c:e oL Each Standard

T: Corricolnm, Plauning, & Asgegsment - )
Deseribe performancn smd feedback for improvement, o A

IE: Teaching All Students
Destribe pacformance and feedbadk for improvoment.

T Family & Community Engagerent
Desordbe perfoomance md feedbrel for nprovement.

IV: Professionul Cultere ' . . . )
Destaibe pecformance and Feedback for tmprovermst, '

L

' The edusator shall have the oppurtunity to respond in writng to the formstive assessment ag pes 603 CMR 35,06(5) (0} on the Bducator
Responge Borm.
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MA DESE - 4B. Formative Evaluation Report

Name . ) ..  EBvalnaion
Schpol: -, ¢ ) Data:
' ) ) " Shered:

Supervising Bvaluator, if any (Name/Ti0e/Role)

[

,Assessl g
[ J Progress foreaxd pttaining posls
[ T Perdormancs on Stendards

Progress Toward Stadent Learning Guaié

Student Learning Goals - Progress Raitng

[ ] Brpeeded

{ 1Mt , .

[ J Bigmificant Progress - ,
[ ] Svme progress .

[ 1 Didnotwmeet

Studept Learning Goals - Rationale, evidence, and feedback.

ngress ‘Toward Professional Practice Goals

Professienalhacﬁce Goals ~ PrngressRaﬁng

{ 7 Breeeded

[ ] Het : .

[ I Siguificant Progress .
I'1 Some profgress - ’

[ 1 Didnotmesct

Professional Practice Goals - Raflonale, aviéiar_tce, and foedback

Performenes o Each Standard
Fvalnafor mrost add comments {rafionale, mﬁmce, vr feedback) ifratings differ :E:Dm pricr Summmdive Bvatumtion,

I: Crrriceiom, Plaaing, & Assessment

i Bxemplary l " ProBojmt ] Needs Tprovement E Unsatisfaetory
T: Cwrricidzan, Planting, and, dssesenent (Formativg) o

Tz Croricntum, Planning, & Assessment

Rationele, evidence, and feedback for improvement

IT: Teaching All Stadents

] Exemplary N Proficlont " Needs Fooptovement . Unsefisfactory
IE: Teacking AN Stadenis (Formative) - :




yi: Teacking AX Students
gationale, evldence, and feedback for Toprovemest -

- cereserer [ L LT ST T SR SRR S ! e - [PTE P

m;vyanﬁiﬁr/ Community Engagement , . ' '
Exeanplary | . Profiient | NeedsToprovement Unsalfshotory |
[ Feepaily vl Congrmity Engagement (Supmeative)

JiT: Fanily/Community Ergagement
“pationals, evitnre, and feedback for uprovemant

1 Professional Calture ,
- Reemplary | Proficient | NeedsJroprovement | Unsatipfastory ]
I7: Professional Cilture (Sumnative) .
TV: Professional Culfumrs

Ratiomale, evidence, and feedback oy luprrvemeat

Overall Pexformance Réb‘.ng

r ) Bxomplary ] . Boficiont . E " Needs Fmprovament f Unsafisfoctory I
Overall Performance (Suwinmitive) . .
. Oyérall Perforﬁaum Rating

" Rationale, evidenee, and feedback ﬁrimpmvanimﬁ

Plan Moving Fortvard

[ 1 SelfDirested Growth Plap

[ j Divectod Growth Plan

[ } Fmprovement Pl

[ 3 Developing Béucator Plm ‘ .

The educatpr ghall have the opportunily o respend fn writing to the formptive evalnation &3 per 603 CME.35.06(5)(c) an fhe Rénoator
Rezponse Fopm. . ) L

Sipmonture of Bvaluator
~ b signature -

Sienstore of Educator

Sipratare of the sdusator infieates acbwwiéﬂganmt of this reports 3 does not nesosssrily dimofs agreement with fhe coments of the Teport,
Bdntators have the opportanity to respond to this reportin wiiting and may wse the Bdustor Report Fom,

. ~mo signatire -

5 MADEBE .5, Bomative Evatuation Repoi~Thy Ssp 20 121120 EDT 2012 ) . 2
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A DESE ~ 8. Summative Evaluation Report

Mamrity; ] , . Byaluafor
Schoos: . . Drake -
) " Shered:

Supervising Evaluator, if any (Name/Tifle/Role)

.é.ssassmg‘

I ] Progress toward sitaining gcaIs

I 1 Perfomance on Standards

Progress Toward Stndent Learning Goals

SmdantLeammgGoals ~ Progress Raﬁug
[ J Exceeded

[ ] Met ’

[ 1 Significant Progress

[ ] Somaprogress

[ ] Didnot mest

Student Leaming Goals - Rafiontale, evidence, and feedback ..

Progress Toward Professional Practice Goals

Professional Practice Gosls - Progress Ratmg
[ 1 Bxcoeded

[ 1 Met

[ 1 Significant Progress

[ 3 Some progress

[ 1 Did not mess:

Professional Practice Goals - Iiaﬂﬁnaie, gvidence, and feedback,

Pexformance on Egch Standavd
Bvainator st add vomments {(rationale, evidenve, or fredback) if ratings differ fiom prior Sumimative Bvalustion,

I: Conyiendam, I"Ianmng, &Assesmnent Co - )
Temlary | Peoficient | Nekfmpmwment | Unsatiifactory

I Crerdcatbum, Flanng, and xsessment (S

X: Cuzﬁcuhm, Plamning, & Assessment
Retiomile, evidense, and feedback for improvement:

T Teaching ATl Students ) )
E Exemplary | Proficlent . MNeeds Improvement Tnsatinfhiory

I Teaching Al Studerds (Sunimative)

P - T - - B R N e e LT )
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MA Stmple - 2. Teacher Goals and Action Plan

+ Nedre: . Bvalutor:
School: . I L  Dete.

b feachea orestes this Torm end flly fo s student leaming and professional prastice goale (green highlight), then shares the form. The
- gpitustor may approve the goals, thea flly i the action plns for each goul. Whea vonmplete, bofft the ednertor md evelutor sign the fom.

S
Sndent Learning Goaly
rracher defioes goels, which, st be approved by the evalusta. Indicats tesm nams for feem goals.

-

professional Practice Goals
Teacker defines goals, whish 1must be approved by the evatusor, Indieate team name fiv tearm goals,

[

Gosl Approval . }
Bvalugtor Indicete mpyroval of goal by er:hng "APPROVEX, If goal(s) need refineuent; evaltuator may indicate changes roquired here,

Type of Plan
Indicele fyps as: Self-Directed Growih, Dirocted Growth, Developing Bivnator, or Irgrovement Plan

. Plan Duration : .
Tudicate fupation of the pla ag: 2-Year, 1-Year, or less than one yeur. Lisgt start tnd end dates if ditferent than taent acadexnic year,

Student Leariing Goals - Planned Activifies i
Dieseibe netions e edneatnr mmst ke fo sitain the stndent Jeerning poals. List resomces mdﬁmsﬁ:;aswheren&cessazy.

T - . ‘

Professional Practice Goals - Planned Activites ] o )
Diestelbe aetiors the ednoator sonst ke to atfain the professiopsl practice goals, Listrésouroes and imelines where nocossary.

|

Signutrre of Bdueator
Sigutere of the sdnpator fndicttes reosipt of COMPLETED farm, snd dots notneotiskly denots agreement with the contents.
~ 10 Sgnehre - ) .

Signatiure of Eyataator
Signatrrs of the oveluator ndiestes approval of gosls and plan,

= MG siangure -

Bip Simnta 3 Tearcher fnede arid Afion Plan « THu Seb 2 12:12:48 EDT 2012
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' MA DESE - 6. Bducator Response

Evaluator; ¢
Dafer
Bhaved:

el

Primary Evaluator (Name/Hifle)
Supervising Wvataator (Name/Titl/Role) -
Response to )
[ ] Bénnsor Plan, inpinding goals and activitiey !
[ 1 Bealsior collection wad/or enatysis of evidencs
[ 1 Pomstive Assessment or Bvahuation Report
[ ] Summative Rvainssion Report
Response to (Other)
Edneator Response
S
Attachments (i aﬁy)
Thst attached or upioed docnments that suppost fhis response form.
‘Kignature of Bdueator
- 1o ignatire —
Signatmrs of Evalnator
- 10 Mgnature '




?age 1 of4

Educator Improvement Plan

Nawe! Evaluatos:
Schaol; . Cate:
"Subject:

Grade: Sharo: [Off -

Problem of Practice #1:

Goal #1;

Activities and work products the Educator must complete:

Assistance that the district will make avallable:

Measurable oufcomes that will be acoeplod as evidence of improvemsnt:

Timeline for completion of sach somponent of tie Plan:

Individusls assigned to asslst the Educator:
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Page 2 of 4

Problem of Practice #2;

Goal #2:

Activitias and work products the Educator must complete:

Assistanoe that the district will make avallable:

Measurable outcomes that will be sccepted as evidence of Improvement:

Timeline for complation of each component of the Plan:

ndividuals assigned to assist the Educafor:

Prohlem of Practice #3:
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!

Goal #3:

Activities and \;vc:k prodhicts the Educater must cox';}plate:

Assistance that the disttfct will make availabla:

Measurable oulcomas that will be accepled as evidence of improvement;

’l'i:}aelfne for completion of each component of the Plan:

individuals assigned 1o assist the Eduoator;

Date plan was presented to Educator:

Signature of Educator:

Sic?nlfg,'[ng that Educator and Evaltiator met, the plan was explainad, a copy of the plan was recelved by the
Edgueator .

he




Tage 4 of 4

Signature of Evaluafor: ‘
Signifving that Evaluator met with Educator, explained the plan, and gave Educalor a copy ¢f the plan

} 'élqul




APPENDIX E
Independent Medical Examination Agreement
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Agreeiment
between
the Cambridge School Committee
and :
the Cambridge Teachers Association

This Agreement is entered info between the Cambridge Teaghers Association and
the Carbridge School Committee as of the _& 3,\':.94-»&1' of 24 2005,

WHEREAS, concemns have arisen regarding the fitness of employses io rpium 1o
work after having been incapacitated due to iflness ot injury; J

- WHERBAS, (e Cambridge Teachers Association Units A through E and the
Cambridge School Commiltee have met in an effort to resolve these concers;

NOW THEREFORE, in constderstion of mutual promises and covenands, the
teceipt and sufficiency of which are hereby acknowledged, the Assoclation and the

L

Commities bereby agres as follows:

In aceordance with past practice, the Cambridge School Department
(*Department”) reserves the xight to require appropriate documentation
after an emnployes who {5 4 member of Units A, B, Cor B of the
Cambridge Teachers Assoclation hes been absent for ten (10) consecutive
days or if a pattem of attendance or a patiern of sporadic absences of
concem lo the Department 1s evident. Additionally, in sccordance with

* past practice, the Canibridge School Commiites reserves the right fo

requite peddodic reports from the employeé’s treating medical provider on
the issue of continued illngss o injury and/or fitness to vetum fo work,

Tn accordance with the provisions of Article 9 of the volleotive bargalning
agreoment between the Cambridge Teachers Assocfation Unit D and the
Cambridge School Committee and past practlce, the Depariment reserves
the right for the Superintendent to request a health exam if 2 substifute is
ot three (3) or mors days or if a pattern of attendance or a pattern of
sporadic absences of concern to the Depatitnent is ovident. Additionally,
in accordsnics with past practice, the Department reserves the right to
require periodic reporis from the employee’s treating medical provider on
the issue of continued filness or infury and/or fitness to return to work.

If 2 member of the, Cambridge Teachers Association Units A through B

is absent for thirly (30} or more conseentive days ot if 2 palfern of
affendance or patiem of sporadic absences of concem to the Department Is
ovident, the Superintendent has the right to require an examination of the
membet by the Clty’s chisf medical officer or his represesitative. A
member’s medical provider shall be afforded full opportinity to consult
with the City's efilef medioal officor or his representative priot to any




determination by such chief medicdl officer or his representative as to the
" status of the member's iliness or injury and/or the member’s fithess {o
return to work, including any recommended reasonable accommbdations
that will facilitate the member’s refum to work, If the member’s medical
provider aid the City’s chief medical officer or his representative disagres
as 1o the stafus of the moember's jllness or injury and/ or the member's
fitness fo reture to work, including fhe necessity of any reasonable
accominodations fhat will facilitate the member's retum to work, the -
Dcpanment will coordinate the selection of & lhivd medical provider who
is acceptable t0 both the City’s chief medical offiver or his representative
dnd the member's medleal pmvader. The thitd medical provider, at the

* expense of ihe Department, shall examine the memaber and render &
written advisory medical apinion as to the employee's fitness to retum to
vwork, including the necessity of any reasonable accommodations that will
facilitate themember’s retura fo work. The third medical provider's
opinion on the foregoing subjects.will prevail, although nothing herein
shall require the Deparlment to imploment accommodations which it
determines to be too burdensome, Copies of such advisory medical
opinton shall be (ransmitted by the examining medical provider {o the
Exeoutive Director of the Cambridge Public Schools Office of Human -
Resources, the City's chief medical officer or his representative, (he
member and the member's medical provider,

¥ the parties are in agresment regarding the City's chief mediea officers
recommendation that that member is not fif fo retumn to wotk, or, if he
third medical provider determines that the member is not fit to return to |
work, (hen the member shall be continwed on paid or wnpaid leavs, as

- Approprinte,

If the parties ate in agrsoment regerding the member's fitness to return o
. work, or if the third medieal provider determises that the member is fit to .
retum {6 work, the member shall no longer be vontinged on leave and shall .
tierefore be obligated to return to work, so long aé the Depariment
- implements the accommaodations, If auy, recommended by the third
medical provider unless the Department has determined that the
implementation of such accommodatfons would be too burdensomic;
othenwise the member wiil be subject to appropriate discipline,

The cpi nion of the third medieal provider shall be finat and binding on the
purties and shall not be subject to the grievance/arbifration provisions of
the upplicable collective bargaining agreomerits botween the Cambridge
School Committes and Units A through E ofthe Cambndge Teachers
Assooiatfon,

Nothing in this Agmement simlt_impa_lr the Department's inherent tight to:
disoipiing or manage employees in {he bargaining nnits covered herein,
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inctading the right to impose discipline with respect to attendance issnes,
suliject to the terms of this Agreement, ' <

WHERBFORE, the Assooiation and the Committes have caused this Agreerent
{0 be executed by their duly authorized represeniative as.of the dato set forth above.

CAMBRIDGE SCHOOL COMMITTEE .CAMBRIDGE TEACHERS ASSOCATION




APPENDIX F
PEER OBSERVATION AGREEMENT




AGREBMENT
BRTWEEN THE
CAMBRIDGE TEACHERS’ ASSOCIATION
AND THE
CAMBRIDGE SCHOOL COMMITTEE

This Agreement between the Cambridge Teachers Assoclation {hereinafier the
“Assoclation™ and the Cambridge School Committee (hereinafter the “Comuniites”) is
entered into as & clarification of purpose and usage of non-svaluative observations of a
teacher by another teacher, sometimes known as pest chservations, currently wtilized by
some of the public schools of the Cambridge Public Sohools.

WHEREAS, the Assuciation Is aware that the Comumittee has, in recent times,
encontaged the use of non-gvaluative teacher observation as a method of improving

student instruolion; and

WHEREAS, the Assosiation recognizes the benefits of professional learning
P communities within schools and, therefore, the power of non-evatuative teacher
" observalions to improve practiee and student Jearning; and

) WHEREAS, the Committes and the Assoctation ngree that in order to maximize
‘ {lie benefits of said observations, teachiers should be provided with appropriate
!, professional development and adequate time for the meetings and observations to oceur;

! and

WHEREAS, the Commitiee and the Association share an interest in maintaining
the integrity and benefits of collegial relationships between teachers;

NOW THEREFORE, the Committce and the Assaciation hereby acknowledge and agree,

: as follows;

v 1. The Comunittes and the Association acknowledge that the non-

g ! evaluative teacher observation process can oceur jn various forms. All
4 . tools wtilized for nen-evaluative teacher observation of a peer shall not
;?t-' ‘ be used by the Committee and/or its agents to supplant, modify or
L otherwise compromise the provisions of the colfective bargaining

‘E : agreement betwees the Cambridge School Commitice and the

s Cambridge Teachers Association Units A&B as then in effect, tneluding
![ without imitatlon, the standards, procedures and instruments for teacher
§ evaluation recognized and contained within said colleetive bargaining

I agreement between the Committes and the Association, as then in

b offect. Notwithstandlng the foregoing, the partles acknowledge and

i agree (hat the prineipal of any school or other supervisory administrator
; may Include as part of a professional improvement plan the requirement
: that a leacher engage in non-evaluative peer observations. The
principal of any school or other supervisory administralor may request

}

i
L
¢
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confimation of the dates and times of non-evaluative peer observations
{hat are condusted as part of a professional improvement plan and the
dates and times of such non-evaluative peer observations may be
dooumented as purt of a professional improvement plan,

All tools utitized for non-cvatuative teacher observation of a peer shali
not be used by the Committee andfor its agents to supplant, modify o
otherwise compromise the content of any part of the collestive
bargaining agreemeni between the Cambridge School Committee and
the Cambridgze Teachers Association Units AR, as then in effect. The
Association and the Committes acknowledge that this provision shal
nol mean of otherwise be interpreted or construed to restrict the
provisions of paragraph 1, above.

The Commities and ihe Association acknowledge and agree that any
written document gencrated as a result of & non-gvaluative teacher
ohservation shall remaln the property of the teacher who is conducting
{he observation. Sald non-evaluative teacher observatlon, whether
written or verbal, doey not have.io be disclosed to enyone other than the
teacher being observed and the non-evaluative teacher observation will
not become patt of any teaches’s personnel file and/or evalvation.

The Associatlon and the Conmittes acknowledge that if the principal of
any school or other supervisory administrator determines to utilize a
aon-evaluative teacher observation process that the principal of any
sohool or other supervisory adminisirator will provide for professional
development opportunities and training for teachers interested In
techuiques, strategies, methodologics andfor protocols that relate to the
proper implementation of non-evaluative teacker observation during
staff meetings.

The Assoclation and the Commiitee acknowledge and ngree that the
principat of any schook and/or other administrators and the staff at all of
the public schools are slways free to discuss teaching practices and
methods and ways to improve teaching and student leamning and nothing
In the forezoing sentence should be read, interpreted, or otherwise
construed 25 impinglug npon, restricting or otherwise narrowing the

. management rights of the Corumitiee.

The Assoolation and the Cominittes acknowledge and agree that if there
are nny concerns arlse with respect to the use of non-evaluative peer
observation at any sohook that the parties will, upon request of the othet
party, meet fo discuss such concers.
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WHEREFORE, the Association and the Committee have caused this Agreament
fo bo executed by their duly authorized representative as of the date set forth below,

For te Chmmittes or the Association

;"’ 5 Il ag =va ?,// P
Dale A Date <
/
3




APPENDIX G
EXPANDED LEARNING TIME AGREEMENT
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. Agreement befween the Cambridge School Copumittes
and the Cambridge Educators Association Units A, B,C,D &Efor
. Expauded Learning Time Programs '
at the King School and Fletchey-Maynard Académy .

This Agreement is entered iolo between the Cambridpe Bducator Association
(“Associa}ic:n”) and the Cambridge School Commitice (“Commitieg’™) as of the
3L cof _Apri] 2614 and constitutes an agreement by the parties to
setile the issues regarding the Bxpanded Learning Time Programs at the King School and
{he Fletcher-Maynard Academy with this Agreement. Notatne in this Agreement will

. prevent the parties from negotating a successor collective bargaining agreement for each

ynit that may address any subject of bargaining except issues yelated to Rxpanded
Learning Time Programs at the King Schoo! and the Fletcher-Maynard Academy and this
Agreement shall be considered an appendiz to such applicable collective bargdiniug

agreements,

WLERFAS, the Cambridge Public Schools as part of ifs mission for meeting the
needs of all students began to offer expanded leayning time programs af the King School
and the Fletches-Mayriard Academy in the 2006-2007 school year,

 WHERBAS, the Cambridge Public Schools continues to offer expanded Jearning
time programs at the King School and the Fleteher-Maynard Acadeny;

WHEREAS, the Association and the Commitiee have met in an effort to resolve
concemns regarding the implementation of expanded leaming time programs at the King
Sohool and the Fletcher-Maynard Academy,

. WHERRAS, the Association and the Committee agree that upon acceptance of the
expanded leaning time programs by the King School and the Fletcher Maynard
Academy thet the provisions of this Agresment will only pertain to the King School and

" fhe Fleicher-Maynerd Academy in the Cambridge Public Schools;

* NOW THEREFORB, in consideration of mutual promises and covenants, the
reoeipt and sufficiency of which ate hereby acknovledged, the Association and the

Cormittee hersby agree as follows:
i.  The Assoclation and the Commitiee agree that:

()  allexpanded leaming time opportunities for the King School will initialty
be posted solely within the King School and all expanded leaning time
teaching opporiunities for the Fletcher-Maynard Academy will initially be
posted solely within the Fletcher-Maynard Academy without such limited
posting being coasidered a violation of the posting provisions of Article
12, Section 1Tl of the collective bargaining agreement between the
Cambridge Bducation Association Units A&B and the Cambridge School

Compmittes as then ia effect, I any expanded learning time opportunities




(i)

(1)

@

for the King School are not filled by applicants from within the King

“School and/or if any expanded leaming time {eaching opportunities for the

Flotcher-Maynard Academy are not filled by applicants from withixi the -

- Fletcher-Maynard Academy, then the unfilled expanded Jeaming time

{eaching opportunities will be posted in accordance with the posting
provisions of Article 12, Sectjon I of the collective bargaining agrecment
hetween the Cambridge Bducation Association Units A&B and the
Cambridge School Comtities as then in effect;

all applicants for expanded leaming time teaching opportumities shall -
receive the following information at the time of their application for
selection and parlicipation in the expanded Jeatning time program at cither
the King School and/ox Fletoher-Maynard Academy: .

(2) the length of the school day and school year;
(b) the amount of fime required for the expanded sehool day;

() the amount of additional prep time, if any, provided in connection with
{he expanded learning fime teaching opportunity;

(d) any additional time required during the summer and/or other school
vacation periods and/or beyond the expanded school day; and

(e).any other duties and obligations beyond those set forth in the collective
bargaining agreement between the Cambridge Educafion Association
Units A&B and the Cambridge School Committes a3 then in effeet;

any individual hired for expanded learning fime teaching opportunities
may be required to attend meetings or engage in other duties and
obligations beyond the expanded learning fime hows and work day in
accordance with the provisions of Article 5, Section B, subgections B-1
through B-3 and B-5 and Section C, subsections C-3 and C4 of the
collective bargaining agreement between the Carbridge Education

~ Association Units A&DB and the Cambridge School Committes, as then in

effect.

any teacher selected for expanded learning time teaching opportunity and
who works between the minimum of three hundred (300) hours of
additional learning time in the expanded leamning time program and three
Hundred fifty-nine (359) hours of additional leaming time in the expanded
Jearning time program will be provided with fifteen (1 5} minutes of daily,
duty free preparation time, in addition to the proparation time set forth in
Arlicle 5 D-2(a) of the collective bargaining agreement between the
Cambridge Education Association Units A&B and the Cambridge School -
Commitice as then in effect, Any teacher selected for expanded learning




time teaching opportunity and who works betieen the minimum of three
hundred sixty (360) hours of additional learhing time in the expanded
learning time program and four hundred twenty (420) hours of additional
learning time in the expanded leaming time program will be provided with
fwenty (20) minutes of daily, duty free preparation time, in addition {o the
preparation time set forth in Axticle 5 D-2(a) of the collective bargaining
pgrcement botween the Cambridge Bducation Assoctation Units A&DB and
the Cambridge School Committee as then ineffect, It is understood and
agreed between the Association and the Committee that this additional
daily, duty free preparation time may not be contiguous fo the daily, duty
free preparatioti time provided to the teacher jn accordance with the

. provisions of Article 5 D-2(a) of the collective bargaining agreement
between {he Cambridge Fducation. Association Units A&B. Such
additional daily, duty free preparafion time shall be arranged at the
discretion of the principals of the King School and Fletcher-Maynard
Academy. '

Tt is understood and agreed that teachers.of the King School and Fletcher-
Maynard Academy as teachers of the Cambridge Public Schools shall be requived:
to work the foll work day/work year as prescribed by the terms of the cellective
bargaining agrecment between, the Cambridge Public Schools and the Cambridge
Education Association Units A&B, as then in effect, Tt is further understood and
agreed that those teachers of the King School and Fletcher-Maypard Academy
who are selected to participate in the expanded learning programs shall be
required 1o work the additional time applicable fo their expanded learning ime
teaching position, which include additional hours beyond the regular workday as
preseribed by the terms of the collective bargaining agreement between the
Cambridge Public Schools and Cambridge Fducation Association Units A&R. It
is further understood and agreed that an expanded learning thne program nust
include 2 minimum of three hundred (300) hours of additional learning time
during the school year, Teachers who work this additional ime of three hundred
hours per year in an expanded learning time position providing direct instruction
to stadents in fhe expanded learning time program shall be compensated the salary
set forth below in addition to their current salary set forth in this collective
bargaining agrecment: '

Membsrs 'of Units A&B

Years of Experience  Annualized Rate
' Jfor 300 Hours

Tevel One  0-5 $11,952.00
Level Two 610 - $15,239.00

. Level Three 11 ormore $18,227.00




T a principal chooses to implement an. expanded learning time prograr, consisting
of more than three hundred (300) hours of additional leaming time during the
school year, the compénsation will e pro-rated accordingly. It is further agreed
fhat compensation for all schedules in the expanided leaming fime program that
are less than three hundred (300) houts shall be pro -rated based accordingly.
Additionally, the Assotiation and the Committee acknowledge and agree that if-
an individual who is serving in an expanded learning time teaching opportunity
goes out on leave for twenty (20) or more consecutive days, for any reason
including without limitation, for 2 medical jeave, personal leave or otherwise, the
payment of the stipend set forth above will end on the twenty-first (21%) day of
cad leave. The Association and the Committee further acknowledge and agres
that the individnal will not be paid the stipend for the period of ime he or she is
not performing such expanded Jearning tine opportunity duties. It is further
agreed between the Association and the Committes that if the individual retorns
from said leave during the same school year and reswmes his/her duties under the
expanded Jeaming time progiram, then payment of the stipend will resume as of

. the datc on which the individual reassumes hisfber duties in the expanded Jeaming

fime progran.

The Association and the Committee further acknowledge and agree that the
schedules set forth above in paragraph 2 pertain to the additional salary that is
paid to either a Unit A member or Unit B member when such member is required
1o work the additional houts of the expanded Jearning time prograin in ordes to
teach students and that such additional salary is.paid due fo the fact that the
member, whether in Unit A or Unit B is engaged in teaching students during the
expanded Jearning time, The Association and the Committee further
acknowledpe and agree that when a Unit B member is required to work the
additional hours of the expanded learing time program and to perform the duties
and responsibilities of their Unit B position (i.e., assistant principal) during the
additional houss of the expanded leamning time program, then a stipend of
$4,000.00 (four thousand dollars) will be paid to an assistant principal who is
required to work the additional hours of the expanded learning time progtam &t
cither the Kiug School or the Fletcher Maynard Academy and is solely
performing the work, duties and responsibilities as an assistant principal,

The Association and the Committes agree that the acceptance and selection of
individuals fo participate in and be-employed for the additional hours of operation
at the King School and the Fletcher-Maynard Academy shall be at the discretion
of the principal of each school, and shall not be grievable under the applieable
collective bargaining agreements between the Cambridge Education Association
Units A, B, C, D and E and the Cambridge School Committes, as then in effect,

It is understood and agreed that members of the Cambridge Education

Association Unit ID that are employed as subsfituie teachers for teachers who are

working an expanded learning tioe schedule at either the King School and/or
Fletcher-Maynard Academy shall be required to work the full work day/work year

LRV T Seate F TN




as prescribed by the terms of the applicable collective bargaining agreement
between the Cambridge Public Schools and the Cambridge Education.
Association, as then in effect, as well as {he additional time applicable to the
expanded Jeaming time schedule of the position for which they are substituting,
which include additional hours beyond the regular workday as prescribed by the
terms of the collective bargaining agreement between the Cambridge Public

Schools and Cambridge Education Association Units A&B, as then in offect. It is

further understood and agreed that such Unit D members shall be compensated in

the following manner;

The selary schedule set forth in Article 12 of the collective bargaining
agreement between the Cambridge Education Association Unit D and the
Cambridge School Committee, as then in effect, shall be pro-rated for
those members of Unit D that are employed as 4 substitute for a teacher
who is working an expanded leaming time program schedule at gither the
King School and/or the Fletcher Maynard Academy.

(8  Itisunderstood and agreed ihat members of the Cambridge Education
Association Unit B that ave asked to serve as a substitute teacher for a
teacher who is working an expanded leaming time schedule at either the
King School and/or Fletcher-Maynard Academy shall be required to work
the full work day/work year as prescribed by the terms of the applicable
collective bargaining agreement betwesn the Cambridge Public Schools
and the Cambridge Education Association, as then in effect, as well as the
additional fime applicable to the position for which they are serving as &
substitute teacher, which are additional hours beyond {he regular workday
as presctibed by the terms of the collective bargaining agreement between
the Cambridge Public Schools and Carabridge Education Association
Units A&B, as then in effect. [t is further understood and agreed that such

Uit E members shall be compensated in the following mannet:

The additional pay that is paid toa paraprofessional pursuant to the
provisions of Asticle 4(B)(2) of the collective bargaining
agreement between the Cambridge Fducation Association Unit £

- and the Cambridge School Committee, as then in effect, shall be
pro-rafed for those membegs of Unit B that are asked to serve as a
substitute teacher for a teacher who is working an expanded
learning time program schedule at either the King School andfor

the Fletcher Maynard Academy.’

(b)  Itisfurther understood and agreed that mepabers of the Cambridge
Bducation Association Unit E who are selected for an expandod leaming
timie opportunity and work an addifional three hundred (300) hours in the
expanded learning time progran: as a paraprofessional shall be
compensated at the salary set forth below in addition to their current salary
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set forlh in the collective bargaining agreoment between the Cambridge
Education Association Unit E and the Cambridge School Commitiee:

$6,000.00.

It is also understood and agreed that Unit B members of the King School
and Fletcher-Maynard Academy as pataprofessionals of the Cambridge
Public Schools shall be required to work the full work day/work year as
prescribed by the terms of the collective bargaining agreement. between
the Cambridge Public Schools and the Cantbridge Education Association
Unit B, as then in effect, Tt is further naderstood and agreed that those
Unit B members of the King School and Fletcher-Maynard Academy, who
hold appropriate teaching certifications issued by the Massachusetts ‘
Departiment of Elementary and Secondary Education, who are selected fo
participate and serve as teachers in the expanded learning programs for an
expanded Jearning tinae position for which they are approptiately certified
shall be required to work the additionel time applicable to thejr expanded
learning time teaching position, which include additional hours beyond the
regular workday as preseribed by the terms of the colléctive bargaining
agreement between the Cambridge Public Schools and Cambridge
Bducation Association. Tt is wnderstood and agreed that no membex of Unit
T will be assigned to an expanded learning time teaching position until
after members of Unit A have been given an opportunity to apply for such
expanded learning time teaching position. Ttis further undexstood and

. agreed (hat &n expanded Jearning time program must include 2 minimum

(®

of three hundred (300) hours of additional Jéaming time during the sshool
year. Unit E members serving as teachers in the expanded leaming time
program who wotk this additional tiwme of three hundred hours.pex year in
an expanded léarning time position providing direct instruction to students
in the expanded learning time program shall be compensated the salary set
forth below in addition to their current salary set forth in this collective
bargaining agreement: :

Meinbers of Unit B
Years of Experience ' Annuglized Rate
: Jor 300 Hours
Level One (-5 $11,952.00
TLevel Two  6-10 $15,239.00
Level Three 11 or more $18,227.00

1f a principal chooses fo implement an expanded learning time program
consisting of more than three hundred (300) hours of additional learning .
fime during the school yeat, the compensation will be pro-zated
accordingly. Itis further agreed thal compensation for all schedules in the
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expanded learning time program that are Jess than three bundred (300)
hours shall be pro-rated aceordingly.

(&)  Additionally, the Association and the Committee acknowledge and agree

that if an individual who is serving in an expanded leaming time {eaching
oppoxtunity goes out on feave for tweaty (20) or more copseeutive days,
for any reason inchiding without limitation, for 2 medical leave, personal
leave or ofherwise, the payment of the stipend set forth above will end on
the twenty-first (21%)) day of said leave. The Association and the
Committee further acknowledge and agree that the individual will not be
peid the.stipend for the period of time he or she is not performing such
expanded leaming time opportunity duties, Itis further agreed between
the Association and the Committee that if the individual retorns from said
leave during the same school year and resumes hisfher duties under the
expanded learning tirme program, {hen payment of the stipend will resume
as of the date on which the individual reassumes his/her duties in the
expanded Jearning time program,

The Committee and the Association acknowledge and agres that undex the
provisions of this Agreement if a Unit B member works as a paraptofessional in
the expanded leamning time program at either the King School or the Fletehex-
Maynard Acadeny, then the Unit E member shall be paid a stipend of $20.00
{twenty dollacs) per hous for hours worked as during expanded Jearning time. This
stipend is included in the Unit B member’s vegular semi-monthly paycheck.

If 2 Unit B member who regularly works as a paraprofessional in the expanded
learning time program is asked to substitute for a teacher who s working in the
oxpanded leaming time progran, then the Unit E member shall be paid a $10.00
(ten dollars) per hour differential for hours worked as a substitute teacher,
including the expanded learning time program hours, The differential payment
will be paid on a monthly basis in accordance with existing practices for
substitute feacher payments.

On oceasion 2 Unit E menaber who does not regulaty work in the expanded
Jearning time program may be asked fo substitute for a teacher who is working i
the expanded leaming fime program. If that situation arises, then the UnitE
member shall receive a differential payment of $10.00 (ten doilass) per hour for
the regular school day and $30.00 (thirty dollars) per hour for hours worked as a
substifute teacher during expanded learning time program. hours, The entire
difforential payment for substitute teaching in this situation will be paid on a
monthly basis in accordance with existing practices for substifute teacher
payments, For example, if a Unit B merbex who does not regularly work in the
expanded Jearning time program substitutes for a teacher who is working in the
axpanded learning time progrant for seven (7) houzs, then the member shall be
stxty dollars ($60.00) for the regular school day and thirty dollars ($30.00) for the
additionat hour of work for a total differential payment of ninefy dollars ($90.00)-
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The deadlines set forth in Article 34 of the collective bargaining agreement
between the Cambridge Bducation Association Units A&B and the Cambridge
School Committes, as then in effect, regarding the submission of applications for
job shaxing, and the deadlines set forth in Atticle 5M of the collective bargaining
agreement between the Cambridge Education Association Units A&B and the

“ambridge School Commitice, as then in effect, regarding the submission of
applications for flex-time, shall not be applicable in the event that individual
teachers at the King School and/or Fleteher-Maynard Acaderay seek to .
voluptarily access the provisions of sither of these articles, as then in effect, in
connection with the expanded Jeamning time programs ai each school.

. Tt is understood and agreed that individual teachers at the King School and the
* Fleicher-Maynard Academy may voluntarily seck to acoess the flex-time

provisions of Article SM of the collective bargaining agreenent between the
Cambridge Bducation Association Units A& and the Cambridge School
Committes, s then in effect, in connection with the expanded learning fime
programs at each school.

Tt is undegstood and agreed that the King School and the Fletcher-Maynard
Acadomy shall each develop an internal resolution process o aftow staff members
to raise issues, concerns or problems and that this internal resolution process shall
be provided to all staff members at each school by the Principal. Itis further
mderstood and agreed that the grievance process set forth in the applicable
collective bargaining agreements between the Association and the Committee will

" not be used to raise any issues, concerns or problems with respect fo the expanded

learning time program at each school. All disputes not resolved at the school level
shall be referred to the Superintendent for resolution. The President of the
Cambridge Bducation Association will consult with the Supetintendent regarding
the dispute. The decision of the Superintendent shall be final.

It ts understood and agreed that teachers and paraprefessidnals al the XKing School
and the Fletcher-Maynard Academy who are working in the expanded learning
time program, either on a flex-time schedule or on expanded hours who fall under

_the jurisdiction of the Association may not seek modification of the term of the

assignment until the expiration of the school year in which the assignment was
made unless extermating cireurnstapces exist,

Tt is understood and agreed that community partners also will be selected by cach
principal of each schoof to assist in the operation and delivery of services in the
expanded leaning time program of each school, 1t is also understood and agreed
shat the selection aud usage of community partners in the expanded Jeaming time
programs of the King School and the Fletcher-Maynard Aéademy shall not be
arievable under the collective bargaining agreements between. the Cambridge
Education Association Units A, B, C, D & E and the Cambridge School
Committee, as then in effect.

ey
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15.

16.

17.

‘18. 1t is understood and agrecd that this Agreement will be effective mxd‘agh the tetm. O_f

It is understood and agreed that all community partner positions shall not be
positions that (all under the jurisdiction of the Association collective bargaining
agreements, as then in effect, and individuals employed in these positions will not
be members of the Assoctation’s bargaining uaits, Ji is further understood and
agreed that individuals employed in these communify partner positions at the
King School and the Fletcher-Maynard Academy shatl not acerue seniority in the
school system and that these community partners will be selected by the principal
of each school to assist in the operation and delivery of services in the expanded
Jearning fime programs af either the Xing School and/or the Fletcher-Maynard

Academy.

It is understood and agreed that the King Schoo! and the Fletcher-Maynard
Academy expanded leamning time programs and their respective school-based

" administrators will have greatly inereased decision-making authority, including

that all Cambridge Bducation Association Units A, B, C,D & B positions at these
two (2) schools that are posted as expanded leaming time positions, which include
additional hours beyond the regular work day, are exempt from all Union and
Sehool Committes work mles as relates to the work hours and work day. No
provisions of this Agreement-shall prevent the principals of the King School
and/or the Tletcher-Maynard Academy and/or the Cambridge Public Schools trom
making changes to their respective expanded leaming time programs and
schedules during the course of the school year based on the needs of the student
popuiation attending each of the schools.

The Committee and the Association agree that even though the King

School and the Fletcher-Maynard Academy are implementing expanded learning
time programs at each of these schools, faat the ending time at the King School .-
and the Fletcher-Maynard Academy on. the day before Thanksgiving will be noon -
or af a time earlicr when required by the school district. The Association agrees
that no grievances shall be filed by any member of any unit with respect to the
ending fime af the King School and the Fletcher-Maynard Acadetny on the day
before Thanksgiving. ' '

any expanded learning Gime grant awarded by the Massachusetts Deparfment of

Bducation to the Cambridge Public Schools for expanded learning time programs at -

either the King School and/or the Fleicher-Maynerd Academy and/or through the
term. of award of other grant finds, whichever s Jonger. It is further understood -
and agreed that the continuation of any expanded learning time program at either
school is subject to and contingent upon the continuation of grant funding from fhe
Massachusetts Depariment of Education and/or other grant funds, The Associalion
and the Comnittee further agree that it is within the sole discretion of the )
Cambridge Public Schools {o withdraw from participation in the expanded learmng
time program at any time and that if'either the King School and/or the Fletcher-

Maynard Academy withdraw from participation in the expanded learping time.
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program, the provisions of (his Agreement shall no longer be applicable fo said

school. It is further understood and agreed that this Agreement may be extended by i
yfual agreement of the parties, Notwithstanding the foregoing, the parties agree
1o review the agreement every two years that such agreetment is in offect. The
parties agree that this Agresment is an Appendix to the 2012-2015 collective i
bargaining agreements between the Cambridge School Commitiee and the :
Cambridge Education Association Unit C, Unit D and Unit E and the 2012-2013

Interim Agreement and 2012-20116 collective bargaining agreements between the

Cambridge School Committee and the Cambridge Edueation Association Units

A&B.

19, Although both parties agrec that programs such as expanded learning time programs
at the King School and the Fletcher-Maynard Academy require fexible operating ‘
schedules and exemptions from work rules, notwithstanding this provision, the -
President of the Cambridge Edueation Association may consult with the
Superintendent or designee regarding the expanded learning time programs at the
King School avd Fleicher-Maynard Academy. '

20, tis forther understood and agreed by the parties that this Agreement only pertains
. to the expanded learning time programs af the King School and the Fletcher-
Maynard Academy. The Association end the Committee agree that the
development, operation and implementation of an & ;panded learning time program
at any other school in the Cambridge Public. Schools would have to be pegotiated
between and among the Association and the Committee.

WHEREFORE, the Association and the Committes have cansed this Agreement
to be exceuted by their duly authorized epresentative as of the date set forth above,

CAMBRIDGE SCHOOL COMMITTEE ~ CAMBRIDGE EDUCATION o

}%/ ASSOCATION :
Order No.'¢, / % dé.d!# | © Date 17‘:/ g_g;i/ /z,f' ‘

Patricia Bérry .
Secretary to the Cambridge School Commitlee
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) This Agreement s made and entered into this  18th day of Maxch - in the year 2014, by and betwecn the Cambridge Schaol
[ . Commniliee and the Cambridge Education Association. -

-
i IN WITNESS WHERBOF the said parties bereunto sot their hands and seals to this Agreement and thres other copies of like content, !
' {

i CAMBRIDGE BDUCATION ASSOCIATION CITY OF CAMBRIDGR . Lo

; {SIGNED) S OL COM LB (SIGNED) . ’ b
5%?‘%% 2 ( D ot
President, Confvabt Chair , 5&11 ela A Berry g

(for Schaol Committes)
Voted by the Schaol Committce

Negdtiathg Committes

: 3/18/2014 14-044
ﬁg&ﬂ‘. L/(n, . Dalw 2 2y .

Nepoti Com

egotjting Commitigs " Yesttdy, AB oun Ed —

. W\d/ Supet: ent o Sche
Negojiating Commitice 7~
/ [‘j ww\jmm@
T

egotiatingommities Claire Sphoner,

o VT T Chief Financlal Officer
PN e av

egotiating Committes
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Negotiating Commities
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Negotating Commities

. Negotiating Committce
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Negotiating Conymittes

Jill Coleman, MTA Consultant
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