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Foundations of U.S. Government

Module Overvie

Unit Compelling Question
How can understanding the structure and function of U.S. government help us understand our evolving rights as

members of U.S. society?

Module Supporting Question
What power dynamics and philosophical ideas shaped the U.S. political system?

Rights &
Protections

What are our
constitutional rights

Structure of
Goverpment

What is the
structure and

Historical
Foundations

What power
dynamics and

Module 2
Maodule 3

philosophical ideas function of eur and protections?

shaped the government
American political system?
system? '

Module Overview
In this module, students explore the historical foundations of U.S. government. This short module introduces

students to the purpose of government and asks them to consider how power dynamics and philosophies have
shaped the U.S. political system. In Lesson 1.1, students consider the different types of power that shape the world
we live in today. They connect their understanding of power to their developing understanding of why we study
civics. In Lesson 1.2, students dive into the philosophical ideas that influenced the development of government in
the territory we now call the United States. In Lesson 1.3, students learn about key events in early U.S. history that
led to the creation of U.S. government as it exists today. They identify how the ideas of power, sovereignty, and

enlightenment-thinking influenced these early developments.

The purpose of this unit is to provide students with a base-level understanding of how U.S. government came to
exist, how it is structured, and how it functions. This is not intended to be a deep dive into the more nuanced parts
of early U.S. history or a more nuanced analysis of the impact of U.S. government structure on marginalized
communities. Students will think about that in our upcoming units about protest, immigration, and wealth
inequality. This unit will provide them with basic civic knowledge so they can engage with bigger societal civic
issues later on. However, throughout this unit, you will find extension opportunities. Use discretion when deciding
on when and how to use these extension opportunities, being mindful of the time spent on this unit with your

students.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0. 1



Module 1: Historical Foundations
Foundations of U.S. Government

- esson 11|

Key Standard for Success Criteria
$8.HS.4.2

Learning Targets

By the end of the lesson, students will be able to:
Create a mind map illustrating the
relationship between key vocabulary.
Participate in a reflection about power
dynamics in the world around you.

Lesson 1.2: Philesophy 101 (50 minutes)

Key Standard for Success Criteria
§S.HS.4.2

Learning Targets

By the end of the lesson, students will be able to:
Use a primary source analysis tool to unpack
key ideas laid out by influential
Enlightenment thinkers.

Consider your views and beliefs about the
role of government in providing a good and
decent life for its people.

Lesson 1.3: Early U.S.

. Key Standard for Success Criteria
$S.HS.4.2

Learning Targets

By the end of the lesson, students will be able to:
Create a timeline of key events in early U.S.
history.

Use a primary source analysis tool to
understand the main ideas laid out in the U.S.

Declaration of Independence.
new system of government.

History (45 minutes)

In this lessan, students explore the concept of power
and how it shapes interactions between individuals,
groups, and institutions in society. They consider the
definition of power and how it plays out in the world
around them. Then, students learn about different
types of power and create a poster about the
relationship between power and government based
on key vocabulary and personal life experience.
Finally, students create a collaborative Know & Need
to Know chart based on the learning they will do in
this unit and course.

In this lesson, students explore how Enlightenment
thinkers influenced the Founding Fathers’ ideas about
government. They begin by participating in a
discussion about what it means to live a good and
decent life and will then consider their views and
beliefs about a government’s responsibility to ensure a
good life for its people. Students learn about the
Enlightenment. Then, they participate in a primary
source exploration of different enlightenment
thinkers. Finally, they connect their learning about
Enlightenment philosophers to U.S. government and
society.

In this fesson, students explore the key events and
ideas that led to the American Revolution and the
writing of the U.S. Declaration of Independence. They
create a timeline of key events. Then, they complete a
primary source analysis of the Declaration to
understand how Enlightenment philosophies and the
colonists' grievances against British rule led them to
seek independence. Finally, students begin to consider
the challenges and opportunities faced by the newly
independent United States as it worked to create a

Module Assessments

Lesson 1.1: Power Mind Map
Lesson 1.2: CAPPS primary source analysis

Lesson 1.3: Declaration of Independence analysis

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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Module 2: Structure of Government
Foundations of U.S. Government

FOUN
DATIONS

Unit Compelling Question

How can understanding the structure and function of U.S. government help us understand our evolving rights as

members of U.S. society?

Module Supporting Question

What is the structure and function of our government system?

Historical
Foundations

What power
dynamics and
philosophical ideas

shaped the U.S.
political system?

system?

Module Overview

Structure of
Government

What is the
structure and
function of our
government

Y Protections
What are our
constitutional rights
and protections?

in this module, students unpack key elements of the structure and function of U.S. government. In Lesson 2.1,
students unpack the first three articles of the U.S. Constitution and define separation of powers and checks and
balances. In Lesson 2.2, students learn about federalism and examine the powers given to the federal government,
the powers reserved for the states, and the powers these levels of government share. In Lesson 2.3, students learn
about the lawmaking process. They follow the process from a bill to a law and then dig into the Colorado
lawmaking process to compare the national constitution to their state constitution.

ey Standard for Success Criteria
§S.HS.4.2

Learning Targets
By the end of the lesson, students will be able to:
e Define separation of powers.
e Define checks and balances.
e Complete a primary source analysis of one of
the first three articles of the U.S.
Constitution.

Lesson 2.1: The Structure of Government (60 minq.tes,)

In this lesson, students explore the first three articles
of the U.S. Constitution, which establish the legislative,
executive, and judicial branches of government. They
define checks and balances and separation of powers,
then connect these terms to their understanding of
the Enlightenment philosophers. They participate in a
close read of one of the first three articles of the
Constitution. They create a poster based on their
exploration and share with their peers to build an
understanding of how the branches check each other’s
powers and how they work together. Finally, students
participate in a review game to solidify their learning
about the three branches of government.

Unless otherwise noted, Foundations of U.5. Government © 2024 by Denver Public Schools and Educurious i
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Module 2: Structure of Government

Foundations of U.S. Government

Lesson 2.2; Federalism (60 minutes)

Key Sandard fr uccess Criteria _
SS.HS.4.2

Learning Targets
By the end of the lesson, students will be able to:
e Define federalism.
e Complete a primary source analysis of the
U.S. Constitution.
e  Explain the differences between enumerated,
reserved, and concurrent powers.

Lesson 2 3: The Lawmak

Key Stanard for Success Criteria
$S.HS.4.2

Learning Targets
By the end of the lesson, students will be able to:
e Define key terms in the lawmaking process.
e lllustrate the lawmaking process.
e (Create a Venn diagram comparing the
national lawmaking process to the lawmaking
process in Colorado.

ing Process (60 minutes)

Students define federallsm They contextualize how
federalism came to exist and understand how it has
changed over time. They dig into the Constitution and
parlicipate in a short primary source scavenger hunt
to begin thinking about how the Constitution supports
the idea of federalism. Finally, students define
enumerated, concurrent, and reserved powers and
play a game attempting to sort the powers before
discussing the correct classification as a class.

In this lesson, students learn about how laws get made
in the United States. They unpack the different key
terms that are used in the lawmaking process. Then,
they watch a video and attempt to sketch out the
jawmaking process before discussing how this process
might or might not be effective. Then, students discuss
what they know about early U.S. history that might
have influenced the current lawmaking structure. They
preview a lawmaking poster and compare it to their
sketches. Finally, students compare what they have
learned about the lawmaking process, and the
Constitution in general, to the constitution and
lawmaking process in Colorado.

Module Assessments

e Lesson 2.1: Prlmary source analysis of one of the first three articles of the Constitution
e Lesson 2.2: Notes on the differences between enumerated, reserved, and concurrent powers
e Lesson 2.3: Venn diagram activity, or consider asking students to complete a written response to the

module supporting question

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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Module Overviev

Module 3: Rights & Protections
Foundations of U.S. Government

FOUN
DATIONS

Unit Compelling Question

How can understanding the structure and function of U.S. government help us understand our evolving rights as

members of U.S. society?

Module Supporting Question
What are our constitutional rights and protections?

Historical
Foundations

What power
dynamics and
philosophical ideas
shaped the U.S.
political system?

Module 2

i
o

=
=
2
=

system?

Module Overview

Structure of
Government

What is the
structure and
function of our
government

Rights &
Protections

What are our
constitutional rights
and protections?

Up until this point in the unit, students have considered the early influences of government. They have also
learned about the basic structure of our government. Now, they will dig deeper into the U.S. Constitution and

learn about the rights and protections outlined within it.

In Lesson 3.1, students learn about the Bill of Rights and the many protections created under that document. They
apply their learning to constitutional case scenarios. In Lesson 3.2, students build on their understanding of
constitutional amendments through an exploration of the amendments that expanded civil liberties in the U.S.
They consider voting rights amendments and the protections found in the 14th Amendment. Then, they reflect on
the effectiveness of our government system. Finally, in Lesson 3.3, students close out the unit by brainstorming
how a constitutional amendment could help address societal issues we face in our world today.

Key Standard for Success Criteria
SS.HS.4.2

Learning Targets
By the end of the lesson, students will be able to:
e Identify the Bill of Rights and describe which
rights are protected.
e Apply your understanding of the Bill of Rights
to real-world situations.

Lesson 3.1: Defining My Rights (45 minutes)

When the Constitution was ratified, one debate that
was still unresolved were the rights of individuals
within the system. While most states had something
like that in place, it was not part of the original
document and an effort to amend the Constitution
began immediately. In this lesson, students will learn
which of their rights are protected in the first ten
amendments, commonly known as the Bill of Rights.
Then, they’ll test their knowledge by looking at some
real cases to see if they can identify the amendment
that would apply to that case and how the Justices
should rule.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC4.0. gg
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Module 3: Rights & Protections
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son, students learned about our first

Key Standard for Success Criteria In the previous les
§5.HS.4.2 individual rights and how the Court has sometimes
limited those rights over time. In this lesson, students
are going to focus on how rights were expanded by
learning about how new amendments were ratified to
grant new rights and how the Court has expanded
who those rights apply to. They will refresh their
memory about the Bili of Rights. Then, they will
research one amendment that expanded voting
protections and explain how it came to exist. They will
e Describe how the courts can use the 14th learn about thg expansion of rights.under the 14%
Amendment to expand rights. Amendment. Finally, they will consider their views and

beliefs about the effectiveness of our current system.

Lesson 3.3: A 28th Amendment (50 minutes)

Key Standard for Success Criteria In this lesson, students will review the process of
SS.HS.4.2 amending the U.S. Constitution and brainstorm
contemporary issues that could be addressed through
a new amendment. Working in small groups, students
will develop a proposal for a 28th Amendment and
present their ideas to the class. The lesson concludes
with a self-assessment of their learning throughout
the foundational unit.

Learning Targets
By the end of the lesson, students will be able to:
e Explain the key provisions and historical
significance of Amendments 14, 15, 19, and
26.
e Analyze how these amendments have
expanded and protected people’s rights.

Learning Targets
By the end of the lesson, students will be able to:

e |dentify a significant issue or problem in
contemporary American society that could be
addressed through a constitutional
amendment.

e Craft a clear, well-reasoned, and persuasive
proposal for a new 28th Amendment to the
U.S. Constitution, using precise language and
anticipating potential objections or
challenges.

e Analyze the potential impact and implications
of the proposed amendment, considering a
wide range of perspectives and long-term

consequences for American democracy and
society.

Module Assessments

e Lesson 3.1: Bill of Rights Shared Reference Slide Deck
e Lesson 3.2: Amendment Research
e Lesson 3.3: Proposal presentations

Vocabulary
e Bill of Rights: the first 10 amendments of the Constitution.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0. 100
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Foundations of U.S. Government

Lesson 3.1: Defining My Rights

Unit Compelling Question:
How can understanding the structure and function of U.S. government help us understand our evolving rights as
members of U.S. society?

Module Supporting Question:
What are our constitutional rights and protections?

Learning Targets

| : i
Can. Identify the Bill of Rights and describe which rights are F““H“ﬂ“““i m |
protected. “,s, an“ER“ME“
" J T 3 \ Z -, 6

e Apply my understanding of the Bill of Rights to real-world
situations.

Purpose

When the Constitution was ratified, one debate that was still
unresolved were the rights of individuals within the system. While
most states had something like that in place, it was not part of the
original document and an effort to amend the Constitution began
immediately. In this lesson, you will learn which of your rights are
protected in the first ten amendments, commonly known as the Bill of
Rights. Then, you’ll test your knowledge by looking at some real cases
to see if you can identify the amendment that would apply to that
case and how the Justices should rule.

Lesson Steps

1. What are my rights?: As a class, brainstorm the rights you have as a person living in America.

2. Learn about the Bill of Rights: Work in a small team to create a slide for a shared slide deck that
describes one of the first ten amendments.

3. Explore real-world scenarios: Using your notes, identify which amendment would apply to a specific
legal case.

4. Participate in a You Be the Judge activity: Use the Bill of Rights to make decisions in real-life court
cases.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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Lesson 31Dining My Rights E""“Ng

Foundations of U.S. Government A

Lesson Timing: 45 minutes

Standards

§S.HS.4.2. Evaluate the purposes, roles, and limitations of the structures and functions of
government.

Lesson Resources

_ For Students For Teachers
e Bill of Rights Shared e Lesson 3.1 Slide Deck
Reference Slide Deck

Materials
® Red and green cards or red
and green markers and

group white boards
e Index cards or large sticky
notes

Lesson Overview

When the Constitution was ratified, one debate that was still unresolved were the rights of individuals within
the system. While most states had something like that in place, it was not part of the original document and an
effort to amend the Constitution began immediately. In this lesson, students learn which of their rights are
protected in the first ten amendments, commonly known as the Bill of Rights. Then, they test their knowledge
by looking at some real cases to see if they can identify the amendment that would apply to that case and how
the lustices should rule.

Teacher Preparation
° Review and familiarize yourself with the Bill of Rights, particularly Amendments 1, 2, 4, 5, 6, 7, and 8.

® You will be dividing your class to complete 18 items on the shared reference they are building. The First,
Fifth, and Sixth Amendments are all split up to reflect that each amendment guarantees more than one
right and to make it easier to process. The goal is to have student complete the task in roughly the same
amount of time because they are analyzing an equal amount of information.

e Prior to launching the activity, you may need to preview vocabulary or support students in accessing an
online dictionary or simplified version of the Bill of Rights to support them as they access this task.

¢ Determine the best way to create the shared resource. A slide deck is included with the lesson, but you may
want to explore Padlet or other digital collaboration tools if they would be a better fit for your class.

® Asyou prepare to engage students with the real-world cases, you may want to review the facts of each
case and the decision so you can explain them more fully. Students are required to know the details, but
this may help you feel prepared to answer questions as they arise. The four cases are Miranda v. Arizona,
Morse v. Frederick, New Jersey v. T.L.0., and Vitale v. Engel.

e If you want to provide your students with more of a background in the Bill of Rights as an extension or for
homework, videos from the National Constitution Center might be a good option. You can find them linked
here.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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Foundations of U.S. Government

Lesson Steps in Detail

Step 1: What are my rights?
Purpose: In this step, activate students’ prior knowledge about individual rights in America.
You might say: Before we dive into the specific rights protected by the Bill of Rights, let's take a moment to

brainstorm what rights you believe you have as a person living in America. This will help us build on what
we already know and set the stage for our exploration of the Bill of Rights."

[Slide 2] Elicit student responses.
e  Ask: What rights do you have as a person in America?
e Encourage students to share their ideas while creating a class list of the rights they mention on the board.

Step 2: Learn about the Bill of Rights

Purpose: In order to begin to build knowledge about the Bill of Rights, students will collaborate to design a slide
deck that will be a digital reference for the rest of the course.

You might say: These are all rights that we think are written into the Constitution, but how do we know?
The first ten amendments to the Constitution were written in order to clearly define the rights of every
citizen and how they would be individually protected from the government while living their lives. We
know that “citizen” at that time had a very narrow definition, but it has expanded over time. Today, we
are going to build a resource together that we’ll use for the rest of this course (and maybe for the rest of
your lives) so you know how you are protected from the government.

[Slides 3—5] Explain the task to students and share a model.
e Highlight for students that they will need to refer to these amendments throughout the course and this is
valuable information for their lives.
e Share the model for the Third Amendment. This amendment was selected for the maodel because it is
commonly considered a forgotten amendment that is rarely used or cited. Note for students that:

o When you put the amendment in your own words, you should try to be as clear as possible.

o When you think of a scenario, think about what is happening when a right is being exercised. As
you are circulating, pay attention to the scenarios that are being created to make sure they make
sense and are accurate to the best of your knowledge.

o When selecting an image, they can choose something symbolic or something more literal. Either
works as long as they can explain it. This image is a riff on the anti-war protest of putting flowers
in the muzzle of a gun, except this time the flower is in a lock on a door.

e Divide into 18 teams and share the editable slide deck. Give students 5-8 minutes to create their slide.

[Slides 6~7] Review the amendments and make a connection.
e Once all amendment slides have been created, have students review the work of their classmates,
o Ifyou have more time, project each slide and have the teams present their work.
o Ifyou less time, have students independently review all 14 slides (including the model).
e After students have reviewed the slide, take any questions that come up.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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Foundations of U.S. Government

[Slide 8] Make a connection.

o Close this section by sharing with students that if they’ve ever seen an arrest on TV, they have heard the
police officer give what is called a Miranda warning to the person they are arresting. This warning is
designed to let suspects know their rights before they are under arrest and talking to the police In
custody.

e Read the Miranda warning to students. Note with them the two highlighted sections:

o You have the right to remain silent.
o  You have the right to an attorney.

e Have students go back to their reference and identify the two amendments this is referencing. Elicit
student ideas and then confirm:

o You have the right to remain silent: Fifth Amendment protection against self-incrimination.
o You have the right to an attorney: Sixth Amendment right to counsel.

Step 3: Explore real-world scenarios

Purpose: In this step, students apply their understanding of the Bill of Rights to analyze fictional versions of real
cases to consider the role of the courts in resolving challenges to the law.

You might say: Have you ever wondered why we call that speech a police officer gives a Miranda warning?
That comes from a Supreme Court case, Miranda v. Arizona. In that case, a man was arrested for rape and
kidnapping. The police interrogated the suspect, Luis Miranda, for two hours and came out with a signed
confession that was presented to the jury. Mr. Miranda was found guilty. However, the court held that the
confession was not legally obtained because Mr. Miranda did not have a lawyer and did not know he could
refuse to answer questions. To make sure that didn’t happen again, this warning became standard
practice for the police.

This is an example of how the courts shape our rights as they try to work out what should happen in real
world situations. We’'ll test how we’d do as Supreme Court Justices and look at three specific scenarios.

[Slide 8-9] Compelling government interest.

* Explain to students that while the Bill of Rights is pretty clear about what it means, there are times when
an individual right meets the common good in ways that force the government to take action.

¢ Tell students that in order to take that action, the Supreme Court has said there needs to be a compelling
government interest. That means that the government has to be able to show that the goal of any law
that violates a person’s rights serves a common good and that denying that right is the only way to
accomplish that good.

e Elicit student thinking about compelling government interest that could override free speech.

o For example, the government has an interest in keeping a society safe. If speech incites violence
and threatens public safety, the only way to keep society safe is to restrict that speech. The
compelling government interest beats the individual right.

o Hate speech is more complex. Give students some space to talk about this while reminding them
to be respectful towards each other and maintain their community values. Whether your
students can agree on a compelling government interest to restrict hate speech or not, lift up the
complexity of their discussion as an example of how challenging this work can be because the
stakes are real and important.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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[Slides 10-15] Practice scenarios.

e Share each scenario with students in turn. Once you’ve read the facts of the case, ask students to review
their Bill of Rights reference to see if they can identify the amendment at play in the scenario.

e  Advance the slide and ask students to think about the compelling government interest that would be
more important than protecting the rights of the individual in this case.

e Then, ask students what the court should rule in answer to the question. Have them hold up a green card,
or draw a green circle on their whiteboard, if they think the action of the school was constitutional or a
red card/red circle if they think the action of the school was not constitutional.

e [Slides 10-11] Scenario 1.

o Astudent carries a sign that says “Bong Hits 4 Voting” in a school-sponsored parade and is
suspended. Should he have been suspended?
= Note: the analysis slide should be animated such that there are three clicks on each
slide.
= Which amendment applies to this situation?
e The First Amendment declares the right to free speech.
=  Did the principal have the right to suspend the student?

e  Green card—the school was right to suspend the student—or red card - the
school should not have suspended the student.

e Yes. The school has a compelling interest in keeping the school environment
safe and part of that safety is keeping kids away from drugs. The student’s
conduct clearly violated that interest, so the punishment passes the test.

o This scenario is based on the case Morse v. Frederick.

e [Slides 12-13] Scenario 2.

o Astudent brings vapes to school to distribute to her friends. Vaping is illegal in her state unless
you are 21. When a friend of the student is caught with a vape, the principal demands to search
the student’s backpack even though she was not caught with the vape. Did the student have the
right to say no?

= Which amendment applies to this situation?

e The Fourth Amendment deals with illegal search and seizure. Of particular
interest in this case is the probable cause part of that amendment.

»  Does Sandy have the right to keep her principal from searching her backpack?

e Green card—the principal was right to search the backpack—or red card—the
school was wrong to search the backpack.

e No. School officials have a different standard for the search (not probable
cause like the police, but reasonable suspicion), so if they suspected Sandy was
involved because they knew she was friends with the kids who got caught, they
could search her bag.

o This scenario is based on the case of New Jersey v. T.L.O.

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public schools and Educurious is licensed under CC BY-NC 4.0.
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e [Slides 14-15] Scenario 3.

o Astate passes a law requiring students to say the Pledge of Allegiance and a nondenominational
prayer every day that acknowledges their dependence on god. An atheistic family in the district
believes this law, particularly the prayer, violates their rights. Does it?

=  Which amendment applies to this situation?
e The First Amendment right protecting the free exercise of religion and
prohibiting the establishment of a religion.
*  Canthe state force students to pray?
® Green card—the state is allowed to mandate prayer—or red card—the state is
not allowed to mandate prayer.
* No. The purpose of the amendment is to prevent governments from interfering
in any religion, and so it is not appropriate to endorse any religions.
o This scenario is based on the case of Engel v. Vitale.

Step 4: Participate in a You Be the Judge activity

Purpose: In this step, students continue to apply their understanding of the Bill of Rights by thinking of an
amendment they think should be limited because of a compelling government interest and to define that interest
and the limit.

You might say: We've looked at four examples of how the Courts have shaped how the Bill of Rights
functions in practice. I'm sure you probably know other cases where the Court has attempted to balance
individual rights with the needs of society. But now, it’s your turn to be the judge.

[Slide 16] You Be the Judge.
e Invite students to reflect on a large sticky note or an index card which amendment they would limit, what
the compelling government interest is that demands that limit, and then define the limit.
o A model might be:

* | would limit the First Amendment right to petition the government.

*  The compelling government interest is that there’s a lot of folks who want to talk to the
government about lots of stuff and it’s important our lawmakers can quickly and safely
understand what their constituents want.

* | would set the limit that all communication has to happen online so that a record is
created but we can use Al and other tools to quickly inform policymakers about what
their constituents think is important.

¢ While students are writing their answers, create a space for each amendment in the room. If students are
using Post-its, this could be on the board. If they are using index cards, this could be on a desk.

®  Once students are done reflecting, have them turn in their card by placing it with the appropriate
amendment.

e  Save these cards to use again in Lesson 3.3,

Unless otherwise noted, Foundations of U.S. Government © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0.
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FOUN
DATIONS

Lesson 3.1: Defining My Rights

educuri; us

What are my rights?

List as many rights as you have... how do you know those are rights?

[l Build a shared resource

Here’s a model: Third Amendment

We need to know our rights through this class and through our life.
Let’s build a resource we can refer to!

in teams you will create a slide that has:
« The text of the amendment
= What that text means
= An example of how you exercise that right
« Animage to help us remember that right

Toxt of the amendment: | What it really means:
No soldier shall, in time of peace be The governmant can't force you to let
quartered in any house, without Ihe soldiers live in your house. Thay definitely

conseft of the Owner, nor in ime of war, | can'l during times of peace, and in times
but in a manner to be prescribed by law. | of war, they would have lo pass a law

| first.

| An example of the right being exercised: | An image that helps us remember this

| amendment:

If a member of the military knocks on your
door and demands to stay wilh you, the
Constitution protects you if you say no.

Your assignment

m Review!

Amendmant | Team T Amandmrt | Team

(K] 53

12 54

13 81 |

14 62 |

15 I
= i

2 K3 13

4 )

51 ’

=

52 10

—_ = 1 —

e e o 8 by e £ . 53

Take a couple of minutes and look through al! of the amendments.

What questions do you have about this resource?
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You have the right...

Testing your rights

If you've ever watched a show about police work, you know what a
Miranda warning 1s. Which amendments does It refurence?

You have the right to remain silent. Anything you say can and will be
used against you in a court of law. You have the right to an
attorney. If you cannot afford an attorney, one will be given to you.
Do you understand these rights as | have read them to you?

ot s i ot L e S | e et e

While the text of the Constitution might seem really clear, our
courts really decide what thay mean when they apply them to real
situations.

When cases come to the Supreme Court, they are tasked with
determining whether there is a compelling government interest
that outweighs the individual rights.

Individual rights vs. compelling interest

Scenario 1

For example, the First Amendment says you have the right to free
speech.

But, what about speech that causes violence?
Or hate speech?

Is there a compelling government interest in stopping that speech
that would outweigh the importance of the individual freedom?

Swyhne High Scnool absarves Canstitution Day gind Citzzenship Day every y2ar with a dchool
assembly. This year, the princinal and stedent body president agree to have a school-
sponsored car parade instead of an assembly. The theme is lowering the voting age to
l6—proposing 2 28th A ta the Constitution, Students are ailowed o d2corate
their vehicles and form a parade line at school that goes through the downtown area

In a parking ‘ot adjocant to tchael property where 40 vehicles are lining up for the parade,
Pringipal Annette Clark approaches the sida of Julian Sampsan's van where he has strung
up a banner reading. “Song Hits 4 Voting.” She asks tum abiout it and requiests that he take
it down. When Julian refuses, Ms Clark pulls the banner off the van

Tulian tefls her that he 11 exercising s Fight to free speech under the Constitution, He savs
that if 1&-year-olds vate, thay can legalize manjuana, which i on the ballat this year. S
drives off using o bullhorn o chant: “Bang Hits 4 Voting.” A lew blocks dawn the street, he
gets out of the van and wiites the siogan on his back windshield

2

Julianis for his actions—is that

Scenario 1 analysis

M} Scenario 2

Which amendment applies to this situation?
The First Amendment: freedom of speech

Did the principal make the constitutionally correct decision?

Yes—the school district has a compelling reason to make sure that schaol
districts are safe learning environments, including preventing students from
using drugs. This concern outweighs the student’s right to free speech

Sandy Simmons is an 18-year-old senior at Sierra View High School in a state
where the legal vaping age has been raised to 21. Sandy has a serious—but
secret—vaping habit. To keep her vaping on the down-low, she starts an
underground organization of underage vapers called The Salon. They decide to
buy cartridges online and Sandy agrees to bring them te school.

The day Sandy brings the vapes to school, ane of her friends fets caught vaping
in a bathroom. The principal brings everyone who is a known friend of that
person in the room and demands to search their bags,

Sandy wants to stop them from searching her bag, but can she?
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Scenario 2 analysis

M Scenario 3

Which amendment applies to this scenario?

The Fourth Amendment: searches must follow a legal framework,
including having probable cause that a crime was committed.

Does Sandy have the right to keep her backpack from being
searched?
No. The standard for a search in a school is different than a search
out of a school. School officials have the power to conduct searches
because they say they need to.

Case: New Jersey v. T.L.O

A state passed a law that requires all students to recite the pledge
of allegiance before school and participate in a nondenominational
prayer where students recognize their dependence on God.

A family in the district feels that requirement violates their religious
freedom because they are atheists. They file a lawsuit to change the
law.

Does the state have the right to mandate prayer in schools?

M Scenario 3 analysis

[@ Reflect and connect

Which amendment applies to this scenario:

The First Amendment: prohibiting the establishment of religion or
preventing the free exercise of religion.

Does the state have the right to mandate prayer in schools?
Mo. Despite the prayer being labeled as nondenominational, it
obviously was not universally acceptable. The Constitution is clear,
and the state does not have 2 compelling interast to change that
right.
Case: Engel v Vitale

Choose any part of an amendment from the Bill of Rights that you
think should be limited.

What is the compelling government interest that you think requires
that limit?

What should the limit be?
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DATIONS

Bill of Rights Shared Reference

edueurius

Build a shared resource

We need to know our rights through this class and through our life.
Let’s build a resource we can refer to!

In teams, you will create a slide that has:

* The text of the amendment

¢ What that text means

e An example of how you exercise that right
= Animage to help us remember that right

EHH Your assighment

Here’s a model: Third Amendment

Text of the amendment; | What it really means:

The government can't force you to let
soldiers live in your house. They

No soldier shall, in time of peace be
quartered in any house, without lhe

[Amendment | Team | Amendmant | Team
e T
11 | £
e
12 |54
—_ L
11a 6
14 6.2
115 63
s 7 I
=
14 B
5.1 9
—
|52 )

consent of the Owner, nor in time of war,
but in a manner lo be prescribed by law

definitely can't during times of peace, and
in limes of war they would have to pass a
law first.

An example of the right being exercised:

If a member of Ihe military knocks on your
door and demands ta stay with you, lhe
Constitution protects you if you say no.

An image that helps us remember this
amendment: :

Amendment 1.1

Amendment 1.2

Text of the amendment:

Congrass shalt make no law respecting an estaptishment of
religion or prohibiting the Iree exerase Iherecl.

What it really means:

| An example of the right being exercised:

An image thal helps us remember ihis
amendment:

Text of the amendment:

Corgras W1 wame 1o e Sruigeg Ba Seecon of
speech.

What it really means:

An example of the right being exercised:

An image that helps us remember this
amendment:
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Amendment 1.3 Amendment 1.4

Text of the amendment: Whal il really means: Text of the amendment: What il really means:
Congtess shall make no law abridging Ihe freedom of the Congress shall make no law abridging the sight of the
press. people to peacestily assemble

An image that helps us remember this

An example of the right being exercised:
amendment:

An axample of the right being exercised: | An image that helps us remember this
amendmeni:

i s i, o . e By i e o o 2

Amendment 1.5 Amendment 2

Text of the amendmant:

Whal it really means:

Text of the amendment: What it really means:

Congress shall make o law abndging tha ight of the Avisit-ugutaled Milta: g neceassny to he secunly of a

peaple lo palltion the govemmenl lar redress of grievances, fv Sidam, the righl of 2ha pecple 1o weep and bear Ams.
shall nol ba infringed.

An image that helps us remember this

An example of the right being exercised:
amendment:

An example of the right being exercised: | An image that helps us remember this
amendment:

|
| | ]

e e P e |t # 8 5 t  t 8

Amendment 4 Amendment 5.1

Text of the amendment:

What it really means:

Text of the amendment: What it really means:
The right of the pecpie to be sezure in therr persans, Mas pafaan shall be held to s for a Capita, o atharwisa
houses, papers. and effacls. against unraasonable érime, uniess an @ presaniment ov indicimast of a
searches and seizurea. shall nal be violated. and no Grand Jury, sstept In cone arising In Lhe land or navel
‘Warrants shall issus, bul upon probable cause supported forces, of in s Mdiba, wPiee in actusl servica in tima of War
by Oalh or afimation, and perticulady describing the place or publlc danger.

to be searched, and (ha persons o lhings 1o be seized.

An image that helps us remember this

An example of the right being exercised: | An image thal heips us remember this An example of the right being exercised:
amendment: amendment:
o e e 1 e 8 e 4 i e i —_—— =iie
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Amendment 5.2

Text of the a‘r‘neﬁ‘nent'

nor shall any person be subjed far the same offenaa to
be twica put in Jeapardy of ifa or limh. nor shall ba
campiled in any criminal case 1o ba @ witness agamst
himsel, nor be deprived of hie, liperty. or propenty, wathout
due process of law; nor shall private property be taken for
DUBIE UM, WU L ORISR,

| What it really -rn_aans:

An example of the right being exercised:

An imags that helps us remember this
amendment:

e ime oy S L T

Amendment 5.3

| Textof the amendmer;t__ R

nor shall be compellad In any cuminal case lo ba a

Aroperty, withou! dua process of law: nor shall pnvate

witness againal himself, nar ha deprived of life, libasty, or

praperty ba teken for public usa, wilhou! jusl compensation,

4 Whal /i really means:

An example of the right being exercizsed: | An image that helps us remember this

amendment:

o i, - o L s o 2§

Amendment 5.4

Text of the amendment:

nor shall private propesty ba Laken for pubdic use, vithout
fusl compensation

What it really means:

An example of the right being exercised:

An image that helps us remember this
amendment:

Amendment 6.1

Text of the amendment:

In all eriminal prosecutions, tha accused shall anjoy the
ngMt lo a speedy and public trial, by an Impartiel jury of tha
Stam and disiric wherein the crima shall have bean
commilted, which distriel shall have been previously
ascorismed by law.

What it really means:

| An example of the right being exercised:

An image thal helps us remember this
amendment:

Amendment 6.2

Amendment 6.3

| Text of the amendment:

In all enminal prosactions, the accused shall snjay tha
right . to ba infonmed of th nanure and cause of the
accusation: fo be confranted with the witnasses aguinst
fim; lo have compulsory process for obtaning witnesses @
his favor, and (o have the Assistance of Counsal for s
dafense.

What it really means:

An example of the right being exercised: | An image that helps us remember this
amendment:

Text of the amendment:

In all criminal presecutians, the accused shall anjoy the
right  lo have the Asslsiance of Counsel for his defansa.

What it really means:

An example of ihe right being exercised:

An image that helps us remember this
amendment:
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Amendment 7

Amendment 8

Text of the amendment:

In Suils a1 comman law, whera the valus in controvarsy
shall saceed wenty dollars, the nght of trisl by jury shall ba
Swiarved, and no fact tried by a jury. Eha b8 OlfEIwSE re-
xamined in any Court of he Unlied Stases, (han e<srdng
1o the nuies of ihe camman law.

What il really means:

An example of the right being exercised:

An imags that helps us remember this
amendment:

Text of the amendment:

Excessive ball shall nol he required, nar excassive fines
Impased, nar cruel and unusual punishments (ndicted.

What If really means:

An example of the right being exercised:

An image thal helps us remember this
amendment:

Amendment 9

[ﬁﬂ Amendment 10

Text of the amendment:

The enumeratian in the Consiilutian, of cerlain rights, shalf
nol be construed (o deny or disparage olners relained by
ihe pecple.

What it really means:

An example of the right being exercised:

An image that heips us remember this
amendment:

Text of the amendment:

The zewen ol Goiegeed 1 the Uniled Saiws by the
Conistuen, mix pranitited By i o the Skes. are reserved
fo lhe States respectivaly. or lo the people

l What it really means:

An example of the right being exercised:

An image that helps us remember this
amendment:

i bt e et A e [ 3L
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Module 1: The First Amendment "Es
Civil Liberties

Unit Compelling Question
To what extent can collective action protect and expand the rights of individuals within the United States?

Module Supporting Question
How can we, the people, check the power of the government?

Collective Action Civic Action Project

Case Studies

The First

Amendment How can we

How can we, the How have different mobilize our
people, check the groups of people community for civic
power of the used their First action?
government? Amendment rights

to influence

government action?

Module 2
Module 3

—
w
g
-
o
P

Module Overview

In this module, students unpack their First Amendment rights: the freedom of speech, press, assembly, and
petition. These are the rights that make up our right to protest in the United States. Throughout the module,
students analyze each right, learning about its specificities and limitations and the role of the government in
maintaining and/or hindering the people’s ability to exercise these rights. They examine historical and modern
examples of the exercise of these rights. Throughout the unit, they reference foundational civics knowledge, like
checks and balances, the powers of each branch of government, and the lawmaking process.

In Lesson 1.1, students examine freedom of speech through a series of Supreme Court cases that have added to
and limited this right. In Lesson 1.2, students study freedom of the press, viewing impactful protest images,
jearning about times when the press has exposed government corruption, and considering the role of the pressin
checking the power of the government. In Lesson 1.3, students focus on the right to assemble, examining the limits
to this right established by the Supreme Court and considering the controversies surrounding the idea of
“peaceful” assembly and demonstration. In Lesson 1.4, students define petition and explore how a petition can
lead to legislative change. Then, they consider all four First Amendment rights they have studied and discuss the
efficacy of exercising First Amendment rights to create change.

Lesson 1.1: Freedom of Speech (60 minutes)

Key Standard for Success Criteria In this lesson, students review the structure of the U.S.

D2.Civ.10.9-12 government, including the three branches, and how

D2.Civ.12.9-12 they check each other’s power. Then, students closely
read the First Amendment to the U.S. Constitution and

Success Criteria create a list of the rights that the amendment grants

By the end of the lesson, students will be able to: people who live in the United States. Next, students

e Describe the role and development of the participate in a You Be the Judge activity, in which
First Amendment of the Bill of Rights. they use the Constitution to make decisions on real

free-speech cases before discussing the decisions the
Supreme Court made in real life. Finally, students
preview the learning that they will do throughout this
unit.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0. 1
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Module 1: The First Amendment " Es
Civil Liberties

Key Standards for Success Criteria In this lesson, students participate in a You Be the
D2.Civ.7.9-12 Judge actlvily dandlyzing the limitations or expansions
D2.Civ.13.9-12 of freedom of the press through the judicial branch.
They participate in a Gallery Walk of famous
Success Criteria photographs of protests and consider how these
By the end of the lesson, students will be able to: photographs might impact the social movement they
e Evaluate the role of the judicial system in depict. Finally, students participate in a spectrum
protecting First Amendment rights for all discussion considering their views and beliefs about
persons in the United States. the role of media and social media in protecting and
s  Explain the role and influence of the press expanding the rights of all individuals.
and social media as checks on government
practice.
Lesson 1.3: Right to Assemble (90 minutes)
Key Standards for Success Criteria In this lesson, students learn about the right to
D2.Civ.1.9-12 assemble found in the First Amendment of the U.S.
D4.6.9-12 Constitution. They will participate in a You Be the
Judge activity analyzing the limitations and expansions
Success Criteria of the right to assemble through the judicial branch.
By the end of the lesson, students will be able to: They learn about historical laws limiting this
e  Evaluate the role of the judicial system in protection in U.S. society. Finally, they explore
protecting First Amendment rights for all arguments about the effectiveness of different
persons in the United States. demonstrations, or protests, and consider what makes

e Describe and evaluate the effectiveness and | @ demonstration effective.
acceptability of assemblies and protests that
individuals and groups may use to shape
policy at various levels of government.

Lesson 1.4: Right to Petition (60 minutes)

Key Standard for Success Criteria In this lesson, students define and discuss the right to
D2.Civ.8.9-12 petition. They participate in a review game to refresh
D4.8.9-12 their understanding of the lawmaking process. Then
they define the right to petition and consider the
Success Criteria many different types of petitions. They analyze data to
By the end of the lesson, students will be able to: understand the issues that people are petitioning to

e Describe how members of a civil society can address in our current society. Finally, they summarize

impact public policy on local, state, national, their learning so far in this unit in a Four Corners
or international issues by petitioning. activity.

Module Assessments

e Lesson 1.1: First Amendment Close Reading

e Lesson 1.2: Press Photographs Gallery Walk CAPPS analysis
e Lesson 1.3: Effective Protest Argument Analysis

e Lesson 1.4: Petition to Law Exploration

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0. 2



Module Overview
Module 2: Collective Action Case Studies
Civil Liberties

Unit Compelling Question
To what extent can collective action protect and expand the rights of all individuals within the United States?

Module Supporting Question
How have different groups of people used their First Amendment rights to influence government action?

Collective Action Civic Action Project
Case Studies

The First

Amendment How can we

How have different mobilize our
groups of people community for civic

How can we, the
people, check the

Module 2

power of the used their First action?

government? Amendment rights
to influence
government action?

Module Overview

In this module, students examine a series of case studies of social movements that demonstrate people exercising
the First Amendment rights to demand change. Over the course of the module, students consider how different
communities have taken collective action toward a common goal. This module prepares students to select a cause
to focus on for their final products in Module 3.

in Lesson 2.1, students learn about the LGBTQIA+ rights movement over time through a poster activity and
consider the extent to which the collective actions taken by activists in these communities were rooted in First
Amendment protections. In Lesson 2.2, students study environmental justice movements and consider the impact
of climate change on different global communities. They connect their learning about environmental justice
collective action to their understanding of the First Amendment. In Lesson 2.3, students define tribal sovereignty
and examine the LandBack movement, and consider the role of collective action in our society. Finally, in Lesson
2.4, students participate in a Socratic Seminar discussion considering the extent to which collective action, and
protest in general, can help protect and expand the rights of all individuals living in the territory we now call the
United States. They close out by completing their Unit 1 individual writing assessment.

Lesson 2.1: Stonewall & Beyond (60 minutes)

Key Standard for Success Criteria Students deepen their understanding of collective
D2.His.14.9-12 action through a case study of LGBTQIA+ movements.
D4.Civ.5.9-12 They complete a Know & Need to Know chart based on
what they have learned so far in the unit. Then, they
Success Criteria review their understanding of collective action.
By the end of the lesson, students will be able to: Students explore collective action in various
e Evaluate opportunities for people in the movements to expand the rights and protections of
LGBTQIA+ movement to participate in and the LGBTQIA+ community. Then, they work with a
influence government. small group to research one event or movement and
create a poster to present what they learned to their
classmates. Finally, students analyze the extent to
which the collective actions they learned about were
rooted in First Amendment protections.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0. 100



Module Overvie

Module 2: Collective Action Case Studies
Civil Liberties

T e ——

IEaHmE) ariostice (60 minutes)

i — e e

e

Key Standard or Suce Criteria
D2.Civ.13.9-12
D4.7.9-12

Success Criteria
By the end of the lesson, students will be able to:
e  Evaluate opportunities for people in the
environmental justice movement to
participate in and influence government.

Key Standards for Success Criteria
D2.His.16.9-12
D2.Civ.6.9-12

Success Criteria
By the end of the lesson, students will be able to:

e  Evaluate opportunities for people in the
Indigenous land rights movement to
participate in and influence government.

e  Describe the relationship of tribal
governments with state and federal
governments in regard to First Amendment
protections.

Key Standard for Success Criteria
D3.3.9-12
D4.1.9-12

Success Criteria
By the end of the lesson, students will be able to:
e Evaluate the role and limitations of
governmental structures and functions in
protecting individual rights.

Lesson 2.3: LandBack Movement (60 minutes)

Lesson 2.4: Protest Socratic Seminar (120 minutes)

Students learn about movements for environmental
justice. They begin with a source exploration about the
ways in which climate change is affecting different
communities around the world. Then, they learn about
the groups of people working to take action for
environmental justice. They participate in a jigsaw
activity examining one movement and learn about
other environmental justice movements in a
discussion with their peers. Finally, students analyze
the extent to which the collective actions they learned
about were rooted in First Amendment protections.

Students learn about Indigenous LandBack
movements. They watch the video “The Invasion of
America” and consider what they already know about
the colonization of the territory we now call the
United States. They participate in a jigsaw activity
exploring actions Indigenous people are taking to
reclaim their native land. Then, they engage in a small-
group discussion about the collective actions taken by
the groups they learned about. Finally, students
connect to the First Amendment and consider how
this applies to a movement seeking sovereignty.

Students participate in a Socratic Seminar that
integrates the texts, social movements, and First
Amendment protections that they have been
exploring throughout Modules 1 and 2. They dig back
into the sources from throughout the unit to prepare
for the seminar. Then they participate in the student-
led seminar. Finally, students debrief their class
Socratic Seminar and complete their Unit 1 individual
writing assessment.

Module Assessments

Lesson 2.3: Collective Action Reflection
Lesson 2.4: Individual Writing Assessment

e & o =@

Lesson 2.1: LGBTQIA+ Collective Action Analysis
Lesson 2.2: Environmental Justice Collective Action Analysis

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Module Overview

Module 3: Taking Collective Action
Civil Liberties

Unit Compelling Question
To what extent can collective action protect and expand the rights of all individuals within the United States?

Module Supporting Question
How can taking civic action to address wealth inequality positively impact my community?

Collective Action Civic Action Project

Case Studies

The First

Amendment How can we

mobilize our
community for civic

How have different
groups of people

How can we, the
people, check the

Module 1
Module 2
Module 3

power of the used their First action?

government? Amendment rights
to influence
government action?

Module Overview

Throughout this unit, students have been examining the First Amendment protections that make up their right to
protest. They have considered the extent to which these protections can be used to influence government action
and social change. They have explored a number of case studies highlighting collective action movements. They've
considered the actions taken by these movements to expand or protect the rights of people in their communities.
Now, students will apply this learning by selecting an issue they care about and making a plan for civic action
rooted in their First Amendment protections.

In Lesson 3.1, students select an issue that they care about. They are free to select an issue based on the case
studies they explored or to select another issue altogether. They conduct research to understand the issue better
and then participate in a root cause analysis. In Lesson 3.2, students use a First Amendment choice board to decide
on an avenue for civic action that helps address the root cause of the issue they selected. They explore examples
of how activists have used different avenues, rooted in First Amendment protections, to create change. They
finalize an outline for the Civic Action Plan. In Lesson 3.3, students workshop their Civic Action Plan and finalize
their final presentations. Lastly, in Lesson 3.4, students pitch their Civic Action Plans and participate in a reflection
about what they have learned about protest, collective action, and First Amendment protections throughout the
unit.
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Module Overview

Module 3: Taking Collective Action
Civil Liberties

tandard for Succes Criteria
D4.6.9-12

D4.8.9-12

Success Criteria

By the end of the lesson, students will be able to:
Research a social issue in order to participate
in civil discourse by creating a Civic Action
Plan.

Key Standard for Success Criteria
D4.6.9-12
D4.8.9-12

Success Criteria

By the end of the lesson, students will be able to:
Describe how members of a civil society can
impact social policy issues by exercising their
First Amendment rights and responsibilities.

Key Standard for Success Criteria
D4.6.9-12
D4.8.9-12

Success Criteria

By the end of the lesson, students will be able to:
Revise a Civic Action Plan in order to describe
how members of a civil society can impact
social policy issues by exercising their First
Amendment rights and responsibilities.

In this lesson, students are introduced to the Civic

Lesson 3.2: Plan for Civi

| Lesson 3.3: Peer Review & Revision (90 minutes)

e PR

Actlon Plan they will design as a final product for this
unit. Drawing on their knowledge of social issues from
previous lessons, students select a social issue that
would benefit from civic action. Next, they research
their social issue to understand it well enough to
conduct a Root Cause Analysis. This will prepare
students to develop an effective plan to pitch to their
peers.

In this lesson, students revisit the types of civic action
that are protected by the First Amendment: speech,
press, assembly, and petition. After exploring each
action in more depth and seeing how it has been used
by activists for civic engagement and to effect change,
students determine which type of action would best
address a root cause in the social issue they have
selected. Finally, students draw on their research of
the issue and specific type of action to develop the
steps of an effective civic action plan.

In this lesson, students work with a peer to give and
receive feedback on their draft Civic Action Plan. They
use the Ladder of Feedback protocol to give specific,
kind, and actionable feedback to help their fellow
activists strengthen their positive impact. Finally,
students use the feedback from their peer(s) to revise
their Civic Action Plan before pitching it in the next
lesson.

Key Standard for Success Criteria
D4.6.9-12
D4.8.9-12

Success Criteria

By the end of the lesson, students will be able to:
Present a Civic Action Plan in order to
describe how members of a civil society can
impact social policy issues by exercising their
First Amendment rights and responsibilities.

Lesson 3.4: Present Civic Action Plan (60 minutes)

In this final lesson of the unit, students will pitch their
Civic Action Plans, then vote on which three plans are
the most compelling, actionable, and likely to lead to
positive change. Next, students will conclude the unit
by revisiting the Know & Need to Know chart and
completing a personal reflection.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Lesson 1.1: Freedom of Speech
Civil Liberties

| In this lesson, you will review the structure of the U.S. government,

| people who live in the United States. Next, you will participate in a
| You Be the Judge activity, in which you will use the Constitution to

' decisions the Supreme Court made in real life. Finally, you will preview

Lesson 1.1: Freedom of Speech

Unit Compelling Question:
To what extent can collective action protect and expand the rights of individuals within the

Module Supporting Question:
How can we, the people, check the power of the government?

:_i:::ing Targets u“"l_

e Describe internal and external checks on government power.

e List my First Amendment rights.

« Apply my knowledge of the Constitution to predict the rulings
of the Supreme Court on free-speech cases.

Purpose

including the three branches, and how they check each other’s power.
Then, you will closely read the First Amendment to the U.S. .
Constitution and create a list of the rights that the amendment grants Create @ civic action plan add
make decisions on real free-speech cases before discussing the

the learning that you will do throughout this unit.

Lesson Steps
1. Review checks and balances on government power: Participate in a game of “Fact or

United States?

Ta wial extent cam cafiselive

atilon proteci 3l ovgaed 13

THEALS af all fadivigeals within
12 Buited States?

A
{ Y S a
ressing a root cause of
asacial issue facing your cammunity,

Fib,” writing

down two facts and one fib about the three branches of government and checks and balances and
competing with another peer group to see who knows the most about the structure of government.

Participate in a discussion about the most important information we need to rememb

these concepts.
2. Participate in a close-reading of the First Amendment: First, read the First Amendme

er about each of

nt and identify

vocabulary that you want to define further. Participate in a discussion defining key vocabulary. Then,

read the amendment again and work with a partner to create a list of the protections

from the

government included in the amendment. Finally, use your text to discuss the freedom of speech.
3. Participate in a You Be the Judge activity: Drawing from the Constitution, decide what the outcomes

should be in a pair of real Supreme Court cases that have shaped our freedom of speech using your You

Be the Judge, Freedom of Speech handout.

4. Preview your learning: Preview the unit independent writing task and the final product. Discuss what

you need to know to be successful at these tasks using your Unit 2 Evidence Tracker.

Explore More
e Lumen article: "Titles, Skimming, & Scanning”
e  United States Courts web page: "What Does Free Speech Mean?"
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Lesson 1.1: Freedom of Speech '”Es
Civil Liberties

Teacher Preparation Notes

Lesson Timing: 60 minutes

Standards

D2.Civ.10.9-12: Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles, constitutional rights,
v C3 and human rights.

D2.Civ.12.9-12: Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

Lesson Resources

For Students For Teachers Materials

First Amendment Close Lesson 1.1 Slide Deck
Reading e  Fact or Fib Flashcards

e YouBethe Judge, Freedom of |e  Fact or Fib Flashcards Teacher Key
Speech e  First Amendment Close-Reading

e  Unit 2 Evidence Tracker Teacher Key

Lesson Overview
In this lesson, students review the structure of the U.S. government, including the three branches, and how they

check each other’s power. Then, students closely read the First Amendment to the U.S. Constitution and create
a list of the rights that the amendment grants people who live in the United States. Next, students participate in
a You Be the Judge activity, in which they use the Constitution to make decisions on real Supreme Court cases
before discussing the decisions the Court made in real life. Finally, students preview the learning that they will
do throughout this unit.

®  Step 2: Using the First Amendment Close Reading handout, students analyze a primary source in order to
describe the role and development of the First Amendment of the Bill of Rights.

e Standard: D2.Civ.10.9-12, D2.Civ.9-12

®  Success Criteria: Describe the role and development of the First Amendment of the Bill of Rights.

Civil Liberties © 2025 The National Center on Education and the Economy 1 licensed under CC BY-NC 4.0.
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Lesson 1.1: Freedom of Speech " Es
Civil Liberties

Teacher Preparation

* Decide on “Fact or Fib” expectations: Prepare student groups. You should have the Checks & Balances
poster from the Foundations unit displayed somewhere in your classroom. You can have students reference
this as they work together. You have been provided with a pre-populated set of six flashcards. Print and cut
a set for each group. You can use the same sets with multiple class periods. Please note that there are two
versions of these flashcards, one being a teacher key.

o Preview all materials: Review the materials associated with the lesson and make any necessary
adaptations. Familiarize yourself with the court cases and articles in Step 3 so that you are prepared to
guide students’ understanding. See the slide deck and the teacher tip titled “You Be the Judge” in Step 3 for
more details.

e Prepare the You Be the Judge activity: Choose student groups for the You Be the Judge activity.

e Make decisions based on your class length: See the teacher tip at the end of this lesson for suggestions
about how you might split this lesson up if you have shorter class periods. This tip will be inciuded in all
lessons in this unit. Utilize this guidance to make decisions about lesson timing.
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Lesson 1.1: Freedom of Speech
Civil Liberties

Lesson Steps in Detail

(15 min)
Purpose: In this step, students review the traditional checks and balances on government power within the
structure of the three branches by playing a game of “Fact or Fib.” The purpose of this game is for students to

reference their learning from the Foundations unit around the structure of checks and balances in an engaging
way.

Step 1: Review checks and balances on goverﬁment power

You might say: Welcome to the first day of our new unit: Civil Liberties. In our Foundations unit, we spent
some time thinking about the ways in which the U.S. government came to exist, along with the structures
and functions of different parts of government. One of the main topics we discussed was the idea of checks
and balances, of the importance of having structures to check the power of the government and make sure
that they are acting according to the will of the people.

But what happens when they are not? What happens when different groups of people feel like the
government could be doing more to protect or advance their interests? Well, that’s when protest becomes
an option. We might have a lot of different images that come to mind when we hear the word protest, but
protest is much more than just marches. Protest is a verb under which many different actions live. It is a
word for the many different types of ways that we can demand more from our government. We’ll learn
more about this as we go. For now, let’s jump into a game to review our knowledge of checks and
balances.

[Slide 2] Facilitate a quick whole-class discussion.
e Direct students to the Checks & Balances poster from the Foundations unit.
e Ask: Why was the structure of checks and balances included in the U.S. Constitution?
o  Possible response: to stop any particular branch or person from gaining too much power and
acting like a tyrant

[Slide 3] Distribute Fact or Fib materials.
e  Distribute the Fact or Fib Flashcards to each student group.
e Inform students that there are two fibs and four truths in the pack and they have to identify the two fibs.
Invite students to discuss the reasons they have for each of the fibs they identified.
® Invite students to reference the Checks & Balances poster displayed in your classroom.

[Slide 4] Lead a whole-class share-out.
®  When student groups are done with their small-group discussions, invite them to participate in a share-
out.
e Invite students to identify the fibs and explain why they are fibs.
Then, invite students to take turns reading the “facts” as an extra layer of review.
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Lesson 1.1: Freedom of Speech
Civil Liberties

Step 2: Participate in a close-reading of the First Amendment

Purpose: In this step, students read and annotate the First Amendment to the Constitution in a close-reading
activity, listing the rights it grants to people living in the United States and considering the ways this amendment
has shown up in different parts of society around them.

You might say: As we know, the Bill of Rights is the first ten amendments to the Constitution. These were
rights the states said had to be added before they would be willing to sign the Constitution—they thought
they were a critical protection for the people and state governments against the power of the national
government. We are going to look at the First Amendment in detail during this module, as it contains the
variety of rights that together make up our right to protest.

[Slide 5] Facilitate a pre-reading discussion.
e  Ask: What rights do you think are in the First Amendment?
o Possible responses: Students may offer responses that are incorrect—either not present in the

Constitution at all or present in a different amendment. This is part of the pre-reading process;
when they do read the amendment, priming their prior understanding should help them correct
it more effectively. Students might offer the rights in the amendment (speech, press, petition,
assembly, religion), or things like privacy, the right to bear arms, or even the module focus—the
right to protest.

e Create a list of student ideas on the board.

[Slide 6] Facilitate first reading of the First Amendment.
e Objective: Understand the literal meaning of the text.
o Distribute First Amendment Close-Reading handout and read the directions aloud.
e Let students know that you will be leading the first reading of the text.
e Invite students to underline key words or phrases that they do not understand as you read the text aloud.
e Then, help students define key words or phrases using your First Amendment Close-Reading Teacher Key
before moving on to the second reading of the text.

[Slide 7] Facilitate second reading of the First Amendment.
e Objective: Analyze the text for deeper meaning and implications.
e Place students into partner groups.
e Read the directions for the second task of the first amendment text.
e Invite students to share the list of rights that they summarized in their own words.
e Create a class list on the board.

[Slide 8] Facilitate third reading of the First Amendment and discussion.
e Obijective: Apply understanding and evaluate the significance of the rights in contemporary contexts.
e Read the directions for the third task aloud.
e Invite 2-3 students to share their answers to the discussion questions on the handout.
o Whom does the First Amendment protect?
o What or who does it protect from?
o Think about the world around you. How have you seen any of these rights in action in today’s
world?
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Teacher Guide
Lesson 1.1: Freedom of Speech
Civil Liberties

You might say: We will focus on freedom of speech, freedom of the press, the right to assemble, and the
right to petition during this module, because those are the rights that make up our right to protest. We will
have the chance to study each of these four rights across the four lessons of Module 1, so don’t worry if
you still aren’t sure about the meaning of all of them. Today, the focus is on freedom of speech.

Step 3: Participate in a You Be the Judge activity (20 min)

Purpose: In this step, students use the First Amendment to the Constitution to decide what the outcome should be
in a pair of real Supreme Court cases that have shaped our freedom of speech. They compile a list of free speech
expansions and limitations.

You might say: Now that you have an understanding of the First Amendment, we are going to look at two
Supreme Court cases based on the right to free speech. You will act as Supreme Court justices, looking at
the facts of the case and interpreting the Constitution to make a decision about whether the law being
challenged is constitutional or not. Through this activity, we will build our understanding of what
specifically counts as free speech and what does not.

[Slide 9] Review the role of the judicial branch.
¢ Direct students to look at the Three Branches of Government poster from the Foundations unit.
e Invite them to participate in a quick discussion about the power of the judicial branch and its role in
government.
e Iftime allows, connect to Step 1 in this lesson by asking students to explain how the judicial branch checks
the power of the legislative branch.

[Slides 10-12] Facilitate the You Be the Judge activity, Case #1.
e [Slide 10] Facilitate group work.
o Place students in small groups.
o Distribute the You Be the Judge, Freedom of Speech handout. Direct students to Case 1 on their
handout and read the directions aloud.
o Read the first court case as a class, then invite students to make a decision as a team.
o Invite all student groups to share their decision and reasoning.
o Askstudents if anyone in each group disagrees with the group decision (dissents) and why.
e [Slide 11] Display the real-life decision.
o Display and read the real decision made by the Supreme Court.
o Invite students to add their notes to the real-life decision section of their handout.
o  Ask students to share how this compares to the decision their team made.
o [Slide 12] Facilitate discussion of expansion and limits on freedom of speech.
o Invite students to discuss if they believe this case expanded or limited people’s right to freedom
of speech.
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Lesson 1.1: Freedom of Speech
Civil Liberties

[Slides 13—15] Facilitate the You Be the Judge activity, Case #2.
s [Slide 13] Facilitate group work.
o Direct students to Case 2 on their handout.
o Read the second court case as a class, then invite students to make a decision as a team.
o Invite all student groups to share their decision and reasoning.
o Ask students in each group if anyone disagrees with the group decision (dissents) and why.
e [Slide 14] Display the real-life decision.
o Display and read the real decision made by the Supreme Court.
o Invite students to add their notes to the real-life decision section of their handout.
o Ask students to share how this compares to the decision their team made.
e [Slide 15] Facilitate discussion of expansion and limits on freedom of speech.
o Ask: Do you believe that this decision expanded people’s right to freedom of speech or limited this
right?
o Invite students to discuss their responses as a small group.
o Then, invite student groups to share their responses as a class.
o Asawhole group, determine if the decision of this case expanded or limited the right to freedom
of speech.

Teacher Tip: You Be the Judge

Based on how long students take to read and discuss each case in the You Be the Judge activity, you may
complete fewer cases than are provided in the slides. Based on your knowledge of your students and how the
first case goes, make adjustments as needed to which cases you focus on. If you wish to include additional cases
or to replace any of the included cases, consider the following options:

Gitlow v. New York

Terminiello v. Chicago

United States v. O’Brien

United States v. Alvarez

Cohen v. California (contains profanity)
Texas v. Johnson

Mahanoy Area School District v. B.L.
Citizens United v. FEC

Civil Liberties © 2025 The National Center on Education and the Economy | licensed under CC BY-NC 4.0.
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Civil Liberties

Purpose: In this step, students preview the unit poster and their individual writing task and consider what they will
learn throughout the unit.

You might say: Today we have started our work with understanding our right to protest, or the pathways
that we have to hold government accountable. We are building our understanding of the First Amendment
to better understand what protections we have when we are trying to demand change from our
government. We are going to be learning a lot more about the First Amendment, protest, and many
different groups of people who used their rights to create change for their community.

Let’s preview the learning that we will do together in this unit.

[Slide 16] Preview the unit.
e Display the poster on the slide.

[Slide 17] Preview the individual assessment task.
e Distribute Unit 2 Evidence Tracker.
e Read the directions aloud.
Invite students to list what they need to know to be able to respond to the prompt.
Inform students that they can use this tracker throughout the unit to capture evidence in preparation for
their individual writing assessment.

Teacher Tip: Lesson Timing

After reading the lesson, consider how much time you will need on each step based on your classroom systems
and routines. If you have shorter class periods, consider the following guidance for splitting this lesson up into
two parts.

e PART1:
o Step1l
o Step 2: close-reading tasks 1 and 2

e PART2:
o Begin lesson with task 3 of close-reading as a form of review for Part 1.
o Complete Steps 3 and 4, consider cutting one of the court cases in Step 3.

Civil Liberties © 2025 The National Center on Education and the Economy | licensed under CC BY-NC 4.0.
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Lesson 1.1: Freedom of Speech

educurius
by @ narc

The purpose of checks and balances

Why was the structure of checks and balances included in the U.S.
Constitution?

n Fact or Fib

* You will receive six flashcards.

+ There are two fibs (lies) and four truths in these flashcards.
« Identify the two fibs.

= Write an explanation for why you believe these are the two
fibs.

Share out group responses

What are the two fibs you identified and what was your group’s
reasoning?

What you know about the First Amendment

What rights do you think are in the First Amendment?

Identify unknown vocabulary. As yaur
teacher reads the text, underline or circle
vocabulary that you are unfamiliar with.
Then, as your teacher defines these

k words or phrases, write their
definitions in the margins of the text
above.

12




First Amendment, Read #2

Reread the text with your new vocabulary context. Then, list ali of
the rights outlined in the First Amendment.

Finally, define aor describe the meaning of each of these rights in
your owh words.

LESER
1l

First Amendment, Read #3 & discuss

Whom does the First
Amendment protect?

What or who does it protect
from?

Think about the world around

you. How have you seen any
of these rights in action in

| today's world?

Review the judicial branch

What is the purpose of the judicial branch?

What are the powers of the judicial branch?

You Be the Judge, Case #1

10

Hazelwood School District v. Kuhimeier (1988), DECISION

No, the principal’s deletion of the articles did not violate the students’ rights
under the First Amendment.

In a 5-3 decision, the Supreme Court ruled that the First Amendment did not
require schools to affirmatively promote particular types of student speech, The
Court held that school administrators could exercise editorial control over the
content of student speech in school-sponsored activities, such as newspapers and
plays, as long as their actions were reasonably related to legitimate pedagogical
concerns, This decision established that schools have the authority to set high
standards for student speech and ta refuse to sponsor speech that is inconsistent
with the educational mission of the institution.

Discuss Hazelwood School District v. Kuhimeier {1988)

Do you believe that this decision expanded people’s right to freedom of speech or
limited this right?

11

12

13




H,}'I You Be the Judge, Case #2

o e e Mt i

Tinker v. Des Moines Independent Community School District {1969), DECISION

Yes, a prohibition against the wearing of armbands in public school, as a form of
symbolic protest, violates students’ freedom of speech pr d
by the First Amendment.

In a 7-2 decision, the Supreme Court held that the armbands represented pure
speech that is entirely separate from the actions or conduct of those participating
in it. The Court also held that the students did not lose their First Amendment
rights to freedom of speech when they stepped onto school property. In order to
justify the suppression of speech, the school officials must be able to prove that
the conduct in question would “materially and substantially interfere” with the
operation of the schaol. In this case, the school district's actions evidently
stemmed from a fear of possible disruption rather than any actual interference.

i v e e

13 14
Discuss Tinker v. Des Moines Independent Community School District {1969) Unit preview
BIlL
Do you believe that this decision expanded people’s right to freedom of speech or “H EH“ES
limited this right? ’,é
i
L i 3
I £ 2 T EETR TR B A
IS i 1N N =
15 16

Preview individual writing assessment task
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bR s i b e b e
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Lesson 1.1: Fact or Fib Flashcards "Es
Civil Liberties

The system of checks and balances
is designed to ensure that no single
branch of government becomes too

powerful.

The executive branch can dissolve
the legislative branch if it disagrees
with a law passed by Congress.

The legislative branch (Congress)
can check the executive branch by
overriding a presidential veto with a
two-thirds majority vote.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Lesson 1.1: Fact or Fib Flashcards '” Es
Civil Liberties

The judicial branch can check the
legislative branch by declaring laws
unconstitutional through judicial
review.

The judicial branch can create new
laws if it believes the current laws
are insufficient.

The executive branch can check the
judicial branch by appointing federal
judges, including Supreme Court
justices, with the advice and
consent of the Senate.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0. 16






Lesson 1.1: First Amendment Close-Reading
Name:

Directions: You will read the following text several times to construct meaning from the
different rights and protections found in the First Amendment of the U.S. Constitution. Follow

teacher guidance to complete each of the reading tasks.

The First Amendment of the U.S. Constitution

Congress shall make no law respecting an
establishment of religion, or prohibiting the free
exercise thereof; or abridging the freedom of speech,
or of the press; or the right of the people peaceably to
assemble, and to petition the Government for a
redress of grievances.

Task #1: Identify unknown vocabulary. As your teacher reads the text, underline or circle
vocabulary that you are unfamiliar with. Then, as your teacher defines these unknown words or

phrases, write their definitions in the margins of the text above.

Task #2: Reread the text with your new vocabulary context. Then, use the space below to list all
of the rights outlined in the First Amendment. Finally, define or describe the meaning of each of

these rights in your own words.
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Lesson 1.1: First Amendment Close-Reading 'I' I E s
Name:

Task #3: Prepare for a whole-group discussion. Read the text again, along with your notes
about the rights listed in the amendment. Then, prepare notes for your whole-group discussion
using the guiding questions below.

Whom does the First Amendment protect?

What or who does it protect from?

Think about the world around you. How have you seen any of these rights in action in today’s
world?
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Lesson 1.1: You Be the Judge, Freedom of Speech
Name:

Directions: Use your First Amendment annotations and notes to make a decision about each of

the court cases below. Then, take notes about the actual Supreme Court decision in each case.

Case 1: Hazelwood School District v. Kuhimeier (1988)

Facts of the case:

The Spectrum, a student newspaper at Hazelwood East High School in Missouri, was written
and edited by the journalism class. In May 1983, the school principal, Robert E. Reynolds,
reviewed the page proofs of an upcoming issue and found two articles concerning sensitive
topics—teen pregnancy and the impact of divorce on students. Believing these articles to be
inappropriate and potentially disruptive, he ordered them to be removed from the
publication. Cathy Kuhlmeier and two other student journalists sued the school district,
arguing that their First Amendment rights were violated.

Constitutional question:

Does the decision by a public school principal to delete certain articles from the school
newspaper, which is produced as part of the school's journalism curriculum, violate the
students' First Amendment rights to freedom of speech and press?

My team’s response to the question, along with our reasoning:

Notes about the real-life Supreme Court decision:

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Lesson 1.1: You Be the Judge, Freedom of Speech
Name:

Case 2: Tinker v. Des Moines Independent Community School District (1969)

Facts of the case:

In December 1965, a group of high school students in Des Moines held a meeting to plan a
public showing of their support for a truce in the Vietnam war. They decided to wear black
armbands throughout the holiday season and to fast on December 16 and New Year’s Eve.
The principals of their school learned of the plan and met on December 14 to create a policy
stating that any student wearing an armband would be asked to remove it, with refusal to do
so resulting in suspension. On December 16, Mary Beth Tinker and Christopher Eckhardt wore
their armbands to school and were sent home. The following day, John Tinker did the same
with the same result. The students did not return to school until after New Year’s Day, the
planned end of the protest. Through their parents, the students sued the school district for
violating the students’ right of expression.

Constitutional question:

Does a prohibition against the wearing of armbands in public school, as a form of symbolic
protest, violate the students’ freedom of speech protections guaranteed by the First
Amendment?

My team’s response to the question, along with our reasoning:

Notes about the real-life Supreme Court decision:
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Lesson 2.3: LandBack Movement "Es
Civil Liberties

| Lesson 2.3: LandBack Movement ‘

| Unit Compelling Question: |
| To what extent can collective action protect and progress the rights of all individuals within the United States? |
I

. Module Supporting Question: ‘
. How have different groups of people used their First Amendment rights to influence government action? ‘

Learning Targets
| can: [:W".

' e  Explore movements for Indigenous sovereignty. L sl

‘ e Use evidence to explain the importance of collective action i 3l s wikin ‘
|

, and protest. 2 Ry :

| L §

|

Purpose
In this lesson, you will learn about Indigenous LandBack movements.
You will watch the video “The Invasion of America” and consider what
you already know about the colonization of the territory we now call
the United States. You will participate in a jigsaw activity exploring \ 1 N A
actions Indlg'enous pec.>ple are taking to reclalr.n their native land. ' Creale e olan addressing a oot caﬁ§e of

. Then, you will engage in a small-group discussion about the collective a sqcial {SSU F2EINg yaur Commanity.
actions taken by the groups you learned about. Finally, you will
connect to the First Amendment and consider how this applies to a
movement seeking sovereignty.

Lesson Steps

1. Learn about the Indigenous LandBack movement: Watch the
video "The Invasion of America." Then, participate in a jigsaw activity examining Indigenous
reoccupation of land using the LandBack Movement Jigsaw handout.

2. Discuss Indigenous collective action: Complete an independent reflection on the Indigenous Collective
Action Reflection handout and then participate in a small-group discussion about the examples of
Indigenous protest you learned about in this lesson.

3. Connect to the First Amendment: Consider whether or not Indigenous movements need to be rooted in
First Amendment protections if they seek sovereignty from the United States.

| Explore More |
s CBC Manitoba video: "Fox Lake Cree Nation Waiting 75 Years for Canada to Hand Over Land It Owes the

Community"
| e  CBC News article: "Fox Lake's Promised Land"

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Lesson 2.3: LandBack Movement "Es
Civil Liberties

Teacher Preparation Notes

Lesson Timing: 60 minutes

Standards

D2.His.16.9-12: Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

D2.Civ.6.9-12: Critique relationships among governments, civil societies, and economic
markets.

Lesson Resources

For Students For Teachers Materials

e Video: "The Invasion of e Lesson 2.3 Slide Deck e  Student devices
America" e LandBack Movement Jigsaw e Student headphones
e LandBack Movement Jigsaw Teacher Key
e Indigenous Collective Action
Reflection

¢ Video: "Indigenous
Sovereignty: One Land Plot at

aTime"

Lesson Overview

In this lesson, students learn about Indigenous LandBack movements. They watch the video “The Invasion of
America” and consider what they already know about the colonization of the territory we now call the United
States. They participate in a jigsaw activity exploring actions Indigenous people are taking to reclaim their native
land. Then, they engage in a small-group discussion about the collective actions taken by the groups they
learned about. Finally, students connect to the First Amendment and consider how this applies to a movement
seeking sovereignty.

® Step 1: In the LandBack Movement Jigsaw handout, students investigate and evaluate the impact of
collective actions taken by the LandBack movement.

e Standard: D2.His.16.9-12, D2.Civ.6.9-12

®  Success Criteria: Evaluate opportunities for people in the Indigenous land rights movement to participate in
and influence government.

e  Step 3: After watching the “Indigenous Sovereignty: One Land Plot at a Time” video, students identify
areas in which Indigenous communities have First Amendment protection and sovereignty.

e Standard: D2.His.16.9-12, D2.Civ.6.9-12

®  Success Criteria: Describe the relationship of tribal governments with state and federal governments in
regard to First Amendment protections.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Teacher Preparation
e Preview all materials and sources: Review all the materials and sources associated with this lesson. Make
any adaptations or replacements you deem necessary for your students and be prepared to guide
students as they explore the source materials.
e Select student groups: Students will be working in small groups throughout the entire lesson; decide how
you want to group students ahead of time.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Civil Liberties

Lesson Steps in Detail

Step 1: Learn about the Indigenous LandBack movement

(30 min)
Purpose: In this step, students watch the video “The Invasion of America.” They discuss what they already know

about the treatment of indigenous people in the territory we now call the United States. They define tribal
sovereignty. Then, they participate in a jigsaw activity examining Indigenous reoccupation of land.

You might say: Today we are exploring our third case study to learn about collective action and protest.
We are going to be exploring the LandBack movement, and more largely, the movement for Indigenous
sovereignty. This movement is dedicated to regaining land stolen from Indigenous people, and will be our
third case study of a grassroots movement taking collective action toward a common goal. As we work
today, you will need to bear in mind not only our study of First Amendment rights, but also the concept of
tribal sovereignty.

[Slide 2] Play eHistory.org video "The Invasion of America" [1:27].
e Ask: What are some key takeaways from this video?
o Possible responses: The United States took land from Indigenous people as it expanded toward
the West Coast; the United States established reservations and Indigenous people were forced to
move.

[Slide 3] Discuss your background knowledge.
e Invite students to work in small groups to discuss any of the following questions:
o  What do you know about the treatment of Indigenous people in the territory that we now call the
United States?
o  What do you know about indigenous history in the territory we now call Colorado?
o Based on what you know about Indigenous history, what are some issues that Indigenous people
might be trying to address today?
e Provide guidance on how much time students have to discuss.
e Then invite 2-3 students to share what they discussed in their groups.

[Slides 4-5] Define tribal sovereignty.
e [Slide 4] tribal sovereignty: the ability to govern and to protect and enhance the health, safety, and
welfare of tribal citizens within tribal territory
o Indigenous people on tribal land have the same Constitutional rights that everyone who lives in
the United States has, but Indigenous nations also have sovereignty, and therefore operate
outside of many federal systems and regulations.
e [Slide 5] Tribal governments:
o determine their own governance structures
establish civil and criminal laws for their nations
enforce laws through police departments and tribal courts
determine citizenship of Indigenous nations
tax residents
have the power to exclude wrongdoers from tribal lands
run public schools
establish health care systems
create environmental protections ad regulate use of natural resources
develop and maintain infrastructure (housing, roads, bridges, utilities like water and electricity,
etc.)

O 00 OO0 000 o0

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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[Slide 6] Facilitate Part 1 of the jigsaw activity.
e Distribute the LandBack Movement ligsaw handout.
e Place students in small groups and assign each group a focus area.
e Read the instructions on the slide.
o  With your group:
= examine sources for your assigned focus area.
= discuss the jigsaw questions on your handout.
= record your group’s responses.
= prepare to share your findings with members of other groups.
e Setatimer and release students into their groups.

[Slide 7] Facilitate Part 2 of the jigsaw activity.
e  Place students in new groups with one representative from each focus area.
e Read the instructions on the slide.
o Present your group’s responses to the questions on your handout.
o Listen to and record notes on your classmates’ presentations on the other focus areas.
o Once everyone has presented, discuss the post-jigsaw questions at the bottom of your handout
and record your ideas.

Teacher Tip: Do No Harm

This lesson focuses on the Indigenous LandBack movement, which may be a sensitive topic for some students.
Try to cue into and follow up with students’ emotional responses to sources and listen well to the meaning-
making of your students to address potentially harmful or triggering ideas.

As you probe with questions (e.g. “What feelings does this bring up for you?”), it is important to cue into the
emotional reactions of your students. Pay attention to the impact of this work on all students, particularly those
most marginalized in your class and society. You may wish to have a plan in place for students who may need to
take a break during class.

This lesson may potentially challenge students who hold strong beliefs or come from households with strong
beliefs. Consider having the class establish guidelines for safe and civil (but not necessarily comfortable)
conversations before doing this activity, e.g., no attacking individuals for their identities or beliefs.

Step 2: Discuss Indigenous collective action (15 min)

Purpose: Students complete an independent reflection and then participate in a small-group discussion about the
examples of Indigenous protest they learned about in this lesson.

You might say: Now that we have explored examples of collective action in Indigenous LandBack
movements, let’s participate in a reflection to list out all of the collective action examples and also
consider the idea of tribal sovereignty.

[Slide 8] Provide instructions for independent reflection.
e Distribute Indigenous Collective Action Reflection handout.
e Provide guidance on how long students have for their reflection.
e Then provide time for students to discuss their responses with their teams.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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[Slide 9] Lead whole-class discussion.
e Invite students to share their collective action lists.
e Create a class list of collective action examples that students explored in this lesson.
® Then, invite students to share their responses to the tribal sovereignty question.
e Talking points:
o We are thinking about this case study a little bit differently.
o  While we have a lot of examples of collective actions taken by Indigenous activists, it’s more
complicated to think about whether or not those are rooted in the First Amendment.
o  This is because many of these movements are working to have sovereignty or separation from
the U.S government.
o  So, instead of what we have done for the other case studies, we’ll dig more into the nuances of
the relationship between Indigenous movements and the federal government.

Step 3: Connect to the First Amendment

Purpose: Consider whether or not Indigenous movements need to be rooted in First Amendment protections if
they seek sovereignty from the United States.

You might say: Finally, we are going to consider the First Amendment, as we have at the end of each case
study. Given the idea of tribal sovereignty, we are going to be looking at this from a bit of a different
angle. First, let’s watch a video to jumpstart our discussion.

[Slide 10] Play KQED video "Indigenous Sovereignty: One Land Plot at a Time" [4:23].
* Invite students to discuss the following questions in small groups. then invite 2-3 groups to share what
they discussed.
e Ask: What is one example of actions Indigenous groups took in the video we watched that do fall under
First Amendment protections?
o Possible response: going to city council (petition)
o Ask: What is one example of Indigenous tribes working to operate outside of the U.S. Constitution?

o Possible response: The speaker in the video mentions tribal agreements, which mean that her
community does not need to be recognized by the federal government; they are legally
sovereign.

*  Ask: Why is it important to consider tribal sovereignty when talking about Indigenous protest?

o Possible responses: Responses will vary, but students might say that while indigenous
communities that have sovereignty have the same protections as other citizens and can utilize
First Amendment protections, it is important to recognize that many of these movements are
working to separate themselves from the U.S government and thus their actions sometimes live
outside of constitutional protections and federal government limits on these protections.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Teacher Tip: Lesson Timing

After reading the lesson, consider how much time you will need on each step based on your classroom systems
and routines. If you have shorter class periods, consider the following guidance for splitting this lesson up into
two parts.

e PART1:
o Stepl
e PART2:

o Steps 2 and 3. Begin Day 2 with a quick review about the different sources students explored
in their Step 1 jigsaw. Then, jump into the collective action analysis.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0.
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Video: “The Invasion of America”

What are some key
takeaways from this video?

Discuss your background knowledge

= What do you know about the treatment of Indigenous peaple
in the territory that we now call the United States?

* What do you know about Indigenous history in the territory we
now call Colorado?

* Based on what you know about Indigenous history, what are
some issues that Indigenous people might be trying to address
today?

Define tribal sovereignty

o tribal sovereignty: the ability to govern and to protect and
enhance the health, safety, and welfare of tribal citizens within
tribal territory

Indigenous people on tribal land have the same Constitutional
rights that everyone who lives in the United States has, but
Indigenous nations also have sovereignty, and therefore
operate outside of many federal systems and regulations.

|  Tribal sovereignty

# Tribal governments:

°

determine their own governance structures

establish civil and criminal laws for their nations

enforce laws through police departments and tribal courts

determine citizenship of indigenous nations

tax residents

have the pawer to exclude wrongdoers from tribal lands

run public schools

establish health care systems

create environmental protections ad regulate use of natural resources
develop and malntain infrastructure {housing, roads, bridges, utilitles like water
and electricity, etc.)

©0 000 0000

e et e e s by e

Jigsaw activity, Part 1

1. With your group:

a. examine sources for your assigned
focus area.

b. discuss the jigsaw questions on
your handout.

2, Record your group’s responses,

3. Prepare to share your findings with
members of other groups.
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ligsaw activity, Part 2

1. Present your group's responses to
@ the questions on your handout.

|
~

. Listen to and record notes on your
classmates’ presentations on the
other focus areas.

&

Once everyone has presented,
discuss the post-jigsaw guestions
at the bottom of your handout
and record your ideas.

Independent reflection

Examples of collective action

What examples of collective action did you explore today?

Video: “Indigenous Sovereignty, One Land Plot at a Time”

What is one example of actions
Indigenous groups taok in the video we
watched that do fall under First
Amendment protections?

What is one example of Indigenous
tribes working to operate outside of the
U.S. Constitution?

Why is it important to consider tribal
sovereignty when talking about
Indigenous protest?

10
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Lesson 2.3: Indigenous Collective Action Reflection "Es
Name:

Part 1: Collective action in Indigenous LandBack movements

Directions: Use the following space to capture notes from your class discussion about the
different examples of collective action that you learned about while exploring Indigenous
LandBack movements. Then, complete the tribal sovereignty reflection that follows.

Civil Liberties © 2025 The National Center on Education and the Economy is licensed under CC BY-NC 4.0. 157



Lesson 2.3: Indigenous Collective Action Reflection
Name:

Part 2: Reflection on tribal sovereignty

tribal sovereignty: the ability to govern and to protect and enhance the health, safety, and
welfare of tribal citizens within tribal territory. Indigenous people on tribal land have the same
Constitutional rights that everyone who lives in the United States has, but Indigenous nations

also have sovereignty, and therefore operate outside of many federal systems and regulations.

Think back to your learning about the limits and expansion of First Amendment protections

government places limits on the ability to take collective action or to protest?

and the case studies we have explored so far. What are some of the ways in which the federal

they have to abide by the limits to collective action set by the federal government?

Given the desire of many Indigenous communities to have sovereignty, to what extent should

Civil Liberties © 2025 The National Center on Education and the Economy s licensed under CC BY-NC 4.0.
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Module 1: Fondations of U.S. Capitalism ﬂkﬂ“v
The Price of Democracy

Unit Compelling Question
Does the U.S. government have a responsibility to address wealth inequality?

Module Supporting Question
What are the historical and constitutional foundations of the economic system in the United States?

Local Movements,
Local Action

How can taking civic
action to address

Understanding U.S.
Wealth

What factors
contribute to wealth

Foundations of U.S.
Capitalism

What are the
historical and

Module 1
Module 2
Module 3

constitutional inequality in the wealth inequality

foundations of the United States today? positively impact my
economic system in community?
the United States?

Module Overview

In this module, students are introduced to the concept of wealth inequality and to the foundations of the U.S.
government. Wealth inequality is introduced as the social issue through which they explore civic skills and
knowledge. This module provides students with the knowledge and vocabulary they will need for the case studies
they will explore in Module 2. They walk away from this module understanding not only the different philosophical
ideals that have shaped the U.S. government as it exists today, but also whom the government was designed for
historically. They also have an initial understanding of their own philosophies about wealth, the government’s
roles and responsibilities, and society around them.

In Lesson 1.1, students learn about wealth inequality and are introduced to the idea of philosophy. In Lesson 1.2,
students explore their own political philosophy and the political philosophical ideals that shaped the U.S.
government. in Lesson 1.3, students learn the history of the creation of the United States and consider the groups
of people for whom the U.S. government was created. In Lesson 1.4, students tie together all of this thinking
through an exploration of capitalism, constitutional economic powers, and government economic action
throughout time.

Lesson 1.1: Introduction to Wealth Inequality (60 minutes)
Key Standard for Success Criteria In this lesson, students define wealth inequality. They
§S.HS.4.1.C consider their views about wealth inequality as it
exists in the United States, and they reflect on their
own personal philosophy when it comes to wealth and
government policy. Finally, they consider the
relationship between personal philosophy and how
they view the role and responsibility of our
government.

Success Criteria
By the end of the lesson, students will be able to:
e Explain how wealth inequality impacts the
influence of individuals on government
policies and practices.

Unless otherwise noted, The Price of Democracy © 2024 by Denver Public Schools and Educurious is licensed under CC BY-NC 4.0. 1



Module 1: Foundations of U.S. Capitalism
The Price of Demacracy

3 e t,_ﬂ-—“"“n-——-'-

Key Standard for Success Criteria
65.HS.4.2.A

Success Criteria
By the end of the lesson, students will be able to:
e Describe the origins and purposes of feudal
and American government.

Key Standard for Success Criteria
SS.HS.4.2.E

Success Criteria
By the end of the lesson, students will be able to:
e Describe the development of the Declaration

Key Standard for Success Criteria
SS.HS.4.2.B

Success Criteria
By the end of the lesson, students will be able to;
e |dentify the structure, function, and role of
federal fiscal policies.

In thls lesson, students review the|r knowledge of the

Lesson 1.3: Founding Philosophies (60 minutes)

of Independence.

Lesson 1.4: Federal Government and the Economy (90 minutes)

e R R R ———————..

original 13 colonies. Then, they learn aboul feudalism,
the social structure in England prior to the
establishment of the colonies. They consider how this
social structure affected England’s governance of the
colonies. Finally, they reflect on the social structure
established in the United States after the War of
Independence and explain how it connects to
feudalism and our society today.

In this lesson, students review the reasons for the U.S.
War of Independence. Then, they discuss how
personal philosophy informs political philosophy.
Finally, they review the Declaration of Independence
and consider how the personal characteristics of the
Founders influenced the government they created.

In this lesson, students review their learning from the
unit so far and connect it to their understanding of
U.S. democracy based on their learning throughout
the year. Then, they define capitalism and understand
its role in U.S. society. Students participate in an
activity to identify powers to regulate the economy as
defined by the U.S. Constitution. Finally, they read
about a milestone in U.S. history where the federal
government intervened in the U.S. economy and
create an informational poster to share their learning
with their peers.

Module Assessments

e Lesson 1.1: Wealth Inequality Defined
e lesson 1.2: Social Structure

Lesson 1.3: Founding Philosophies
e Lesson 1.4: U.S. Economy
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Module 2: Understanding U.S. Wealth ﬂmnv
The Price of Democracy

Unit Compelling Question
Does the U.S. government have a responsibility to address wealth inequality?

Module Supporting Question
What factors contribute to wealth inequality in the United States today?

Foundations of U.S. | ¢ Understanding U.S. Local Movements,
Capitalism ' Wealth Local Actions

What are the * What factors How can taking civic
historical and < contribute to wealth < action to address
constitutional ~ inequality in the wealth inequality

foundations of the United States today? positively impact my
economic system in community?
the United States?

Module Overview

In this module, students build on their understanding of wealth inequality and government responsibility through
an exploration of three issues and one structured discussion. In each of the first three lessons, students evaluate
the many different policies that have created and perpetuated wealth inequality in the United States, along with
the many effects of these policies on our society. Students loak closely at how money influences government
policy and action and begin to consider their political philosophy on what we should demand from our government
moving forward.

In Lesson 2.1, students learn about redlining and race-based wealth inequality. They consider who has benefited
from government housing policies and how the government might act to close the race-based wealth gap that
exists in the United States. In Lesson 2.2, students learn about our health care system and consider whom the
government serves as it continues to block legislation to create a universal health care system. They discuss how
health care can serve as a jumping-off point in their determination of whether the government truly represents
the people of the United States. In Lesson 2.3, students learn about corporate power through a discussion on
government spending and lobbying. They learn about recent Supreme Court cases that have contributed to
corporate power, and discuss the impact of those decisions on wealth inequality. Finally, in Lesson 2.4, students
consider the unit question on the government’s responsibility to address wealth inequality, arguing both sides of
the issue before coming to a consensus with their classmates.

Lesson 2.1: Housing (70 minutes)
Key Standards for Success Criteria In this lesson, students explore the impact of redlining
55.H5.4.3.D on a city over time through a map-drawing activity.
Then they learn about the history of redlining in the
United States and in Denver by examining sources,
using what they learn to participate in a whole-class
discussion about redlining and wealth inequality.
Finally, students work in groups to discuss the
responsibility of the government to address a local
housing issue.

Success Criteria
By the end of the lesson, students will be able to:
e Analyze how the Wagner-Steagall Housing
Act affected individual rights.
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Key Standards for Success Criteria
§5.HS5.4.3.A

Success Criteria
By the end of the lesson, students will be able to:
e Describe how Denver voters can impact
local health care policy through ballot
initiatives and referenda.

Key Standards for Success Criteria
SS.HS.4.3.F

Success Criteria

By the end of the lesson, students will be able to:
Analyze Supreme Court decisions in Citizens
United v. FEC, Burwell v. Hobby Lobby, and
Snyder v. United States to evaluate the role
of the judicial system in protecting the
liberty of persons in the United States.

Lesson 2.4: Government Responsibility: A Stru

Key Standards for Success Criteria
5S.HS.4.2.A

Success Criteria

By the end of the lesson, students will be able to:
Describe the purposes and limitations of
government in addressing wealth inequality.

In thIS Iesson students explore via a 5|mulatxon act|V|ty
how the U.S. system of privatized health care works.
They brainstorm a list of connections between
privatized health care and wealth inequality as a whole
class. Then they participate in a jigsaw activity to
explore the impact of COVID-19 on different groups of
people. Finally, students learn about socialized health
care and a local health care issue.

Lesson 2.3: Corporate Power (60 minutes)

In this lesson, students create a pie chart based on how
they would allocate federal funding, then compare that
pie chart to real government spending. Next, they
define lobbying and participate in a simulation activity
in which they apply their political philosophies to real-
life cases about corporate power. Finally, students
investigate a local corporate power issue and make
connections between corporate power and wealth
inequality.

ctured Academic Controversy (130-160 minutes)

In this lesson, students participate in a Structured
Academic Controversy exploring the unit question
about government responsibility to address wealth
inequality. They annotate and analyze primary sources

argue both sides of the argument in small groups and
work to come to a consensus. At the end of this lesson,
they revisit the spectrum activity from Lesson 1.1 and
consider what has changed in their views on capitalism,
wealth inequality, and government responsibility.

R e———————— e ]

Module Assessments

Lesson 2.1: Local Housing Issues

Lesson 2.2: Local Health Care Issues
Lesson 2.3: Local Corporate Power Issues
Lesson 2.4: SAC Final Reflection & Position

that support both sides of the argument. Then, students
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Unit Compelling Question
Does the U.S. government have a responsibility to address wealth inequality?

Module Supporting Question
How can taking civic action to address wealth inequality positively impact my community?

Understanding U.S. Local Movements,
Wealth Local Action

What factars T  How can taking civic
contribute to wealth - action to address

Foundations of U.S.
Capitalism

What are the
historical and

Module 1
Module 2

constitutional inequality in the wealth inequality

foundations of the United States today? positively impact my
economic system in community?
the United States?

Module Overview

In this module, students create and present their unit service learning projects. Throughout the unit, students have
explored what wealth inequality means. They have learned about foundational decisions of government at local
and national levels that have led to greater wealth inequality in the United States. They have extensively discussed
the factors that contribute to continued wealth inequality in society. In this module, students put all of this
thinking together and complete a service learning project to address wealth inequality in Denver.

In Lesson 3.1, students collaboratively generate a list of issues related to wealth inequality they have learned about
in this unit. They select an issue to focus on for their project and research local groups and individuals working to
address it. In Lesson 3.2, students craft a plan for their projects, including selecting a service learning action and a
format for their presentation. Then, they contact the groups/individuals they identified in Lesson 3.1. In Lesson 3.3,
students work on their projects and conference with their teacher. They write project statements explaining their
work. Finally, in Lesson 3.4, students present their findings to their classroom community or to an outside
audience. They identify ways they can support the work of their peers, and then reflect on what they learned
during the project, unit, and course as a whole.

Lesson 3.1: Select an Issue (80 minutes)
Key Standard for Success Criteria In this lesson, students learn about the unit project.
§S.HS.4.1.C Then, they work in small groups to brainstorm issues
related to wealth inequality to focus on for their
projects. Finally, they research local organizations and
individuals working to address the issues they
identified, and select final issues for their projectS.

Success Criteria
By the end of the lesson, students will be able to:
e Describe the role and influence of groups as
checks on governmental policies regarding
wealth inequality.
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$S.HS.4.1.E

Success Criteria
By the end of the lesson, students will be able to:
e Engage as active community members to
support wealth equality or with local levels
of government on policies contributing to
wealth inequality.

Key Standards for Success Criteria
SS.HS.4.1.E

Success Criteria
By the end of the lesson, students will be able to:
e Engage as active community members to
support wealth equality or with local levels
of government on policies contributing to

Key Standards for Success Criteria
§S.HS.4.1.E

Success Criteria
By the end of the lesson, students will be able to:
e Engage as active community members to
support wealth equality or with local levels
of government on policies contributing to

In this lesson, students select a service learning action

for their projects. Then, they choose a presentation
format and create a checklist to guide their work on
their projects. Finally, they contact the groups and
individuals they identified to begin their service learning
actions.

B e ___________| 0000000000000 |

Lesson 3.3: Studio Time (60 minutes)

In this lesson, students use their checklists to work on
their projects. They conference with you and apply any
feedback they receive. Finally, they write a project
statement explaining why they chose their issue, action,
and format and what they learned.

wealth inequality.

Lesson 3.4: Present, Advocate, & Reflect (60 minutes)

In this lesson, students present their work to an
audience. Then, they choose one of their classmates’
projects and consider what steps they could take to
support their classmate’s work. Finally, students reflect
on their learning throughout the unit.

Module Assessments

e Lesson 3.1: Project Focus

e Lesson 3.2: Project Plan

e Lesson 3.3: Project Statement
e lesson 3.4: Final presentation

wealth inequality.

Vocabulary

» advocacy: speaking up for or against an issue or solution

= direct service: an action that happens in the presence of the people or in the place we want to impact
e indirect service: an action that happens away from the people or place we want to impact

e research: finding out new information that informs or demands action

* service learning: a combination of education and community service, providing a real-world learning

experience while positively impacting society
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