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CSIP Planning Committee: 

The Principal attests that at least one committee meeting was held with a variety of stakeholders 
to work collaboratively throughout the plan’s development. The following stakeholders 
collaborated on this CSIP. Agendas and sign-in sheets for all planning meetings must be 
submitted with the Comprehensive School Improvement Plan. 
 

NAME POSITION/ROLE 
Dr. Cynthia Freeman-Smalls Principal 

Ms. KaSondra Todd Assistant Principal 

Mr. Sean Berry Social Studies Dept. Chair 

Mrs. Kelly Sally Science Dept. Chair/Lead Mentor 

Ms. Shalaia Parrish ELA Dept. Chair 

Mr. Byron Brown Math Dept. Chair 

Mrs. Joi Bynum CTAE Dept. Chair 

                        Loretta Jamison Lead Counselor 

Ms. Montgomery DES Dept. Chair 

Ms. Marquita Torres World Language Dept. Chair 

Ms. Gwendolyn Williams Parent Liaison 

Ms. Victoria Cooley ELA Teacher 

Dr. William Thomas  Social Studies Teacher 
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Data:  
 
Include student achievement data charts/graphs and a written summary of the data that represent 
the schools’ various subgroups (Academics, Discipline, and Attendance). Samples of student 
achievement data reports (MAP, Access Reports, EOC, Milestones). 

 
Minimally include and summarize the following data if available for the school. 

1)​ 2 years of the current GMAS data (2023-2024 and 2024-2025). Provide displays of 
data by subgroups. 

2)​ 2 or 3 years of the current MAP scores, if available. Provide displays of grade level 
data by subgroups. 

3)​ The current and 3 years of prior years’ student attendance data. 
4)​ The current and 3 years of prior years’ student discipline data. 

At our school, many students have struggled to find success in a traditional high school setting. 
Regardless of their demographic background, whether it is race, ethnicity, ability, disability, 
spoken language, socio-economic status, home transition status, or gender, we maintain 
consistent enrollment procedures. These identifiers help us implement targeted supports for each 
student. For instance, when a student is identified as homeless, we document this in our student 
information system, Infinite Campus, and initiate a referral process. This activates support from 
our school social worker in partnership with the district’s Homeless Education liaison, ensuring 
appropriate resources such as school supplies, clothing, and transportation are provided. 
Additionally, we host collaborative meetings with families and support staff through our Circle 
of Support framework to ensure ongoing intervention. 

Academic outcomes continue to reflect the challenges faced by our population. Data from the 
State Longitudinal Data System (SLDS) show that our students consistently underperform on the 
Georgia Milestones Assessment System (GMAS) End-of-Course (EOC) assessments. Most 
notably, in American Literature, our students’ scores have remained well below district and state 
averages. The performance trends from 2022 to 2025, illustrated in Figure 1, highlight persistent 
academic gaps. In 2022–2023, 76 percent of our students scored at the Beginning Learner level. 
While this percentage decreased to 66 percent in 2023–2024, it slightly increased again to 69 
percent in 2024–2025. Across the three years, only 6 percent of students reached the Proficient 
level, and no students scored in the Distinguished category. 

This performance starkly contrasts with district and state averages from Spring 2023, where only 
40 percent and 25 percent of students, respectively, were classified as Beginning Learners. In 
those same systems, over 20 percent of students achieved Proficient status, compared to only 6 
percent in our setting. These results underscore the deep academic needs of our students, many 
of whom arrive with significant literacy gaps and inconsistent educational histories. The data 
reinforce the necessity for a responsive instructional model, one that prioritizes literacy 
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interventions and consistent academic support to help our students meet grade-level expectations 
and improve EOC outcomes (see Figure 1). 

Figure 1 
Performance Levels for American Literature, 2022-2025 

 

Similarly, our Algebra I EOC performance data from the past two years highlights continued 
academic challenges for our students. The Algebra: Concepts and Connections course was not 
tested in 2022–2023; however, beginning with Spring 2024, results have remained significantly 
below district and state benchmarks. 

As illustrated in Figure 2, the 2023–2024 results showed that 85.0 percent of students scored at 
the Beginning Learner level, 12.0 percent at the Developing Learner level, 3.0 percent at the 
Proficient level, and 0 percent at the Distinguished level. In 2024–2025, there was only a minor 
shift in achievement: 82.6 percent remained in the Beginning category, 15.0 percent reached 
Developing, 2.7 percent were Proficient, and again, 0 percent achieved Distinguished status. 

This trend reveals that despite modest gains in the percentage of students moving from 
Beginning to Developing and Proficient levels, the vast majority continue to perform below 
grade level. Compared to district and state averages, which typically see a significantly lower 
percentage of Beginning Learners and higher numbers in the Proficient and Distinguished bands, 
our students are not meeting the standard required for postsecondary readiness. 

The consistently high Beginning Learner percentages suggest deep foundational gaps in math 
skills and conceptual understanding. These outcomes emphasize the urgent need for intentional 
math remediation strategies, expanded access to formative assessment tools, and enhanced 
professional learning for teachers focused on math intervention, data-based decision-making, and 
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differentiation. Additionally, leveraging co-teaching, peer tutoring, and math lab structures may 
support more effective scaffolding of algebraic concepts for struggling learners (see Figure 2). 

Figure 2 
Performance Levels for Algebra: Concepts & Connections, 2023-2025 

 

While performance in Algebra and American Literature continues to reflect persistent academic 
gaps, particularly with the majority of students scoring at the Beginning Learner level, these 
challenges are not limited to math and language arts alone. Similar patterns of underperformance 
are evident across other content areas, most notably in Biology and U.S. History. 

In Biology, student outcomes over the past three years have shown a steady concentration in the 
Beginning Learner category, with minimal representation in the Proficient and Distinguished 
ranges. As shown in Figure 3, over 80 percent of students scored at the Beginning level from 
2023 to 2025, and Proficient performance dropped from 5.0 percent in 2022–2023 to just 2.4 
percent by 2024–2025. These results suggest a need for stronger science literacy, vocabulary 
development, and instructional strategies that make abstract biological concepts more accessible. 

Similarly, U.S. History results demonstrate stagnant growth, with 78 to 79 percent of students 
consistently performing at the Beginning level from 2022 to 2025 (see Figure 4). Despite a slight 
uptick in Developing Learners in 2024–2025, there remains a critical lack of students reaching 
proficiency. These outcomes highlight challenges with content retention, historical thinking 
skills, and evidence-based writing skills essential for success in both social studies and college 
readiness. 
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Figure 3 
Performance Levels for Biology, 2022-2025 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 4 
Performance Levels for U.S. History, 2022-2025 
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Additionally, our students' Lexile scores indicate significant reading challenges across grade 
levels. As shown in Figure 5, in 10th grade, approximately 75 percent of students are reading 
below grade level, with only 20 percent reading on grade level and a minimal 5 percent reading 
above grade level. By 11th grade, there is a slight improvement; 65 percent of students remain 
below grade level, while 25 percent reach grade-level expectations and 10 percent surpass them. 
In 12th grade, we see further progress; however, 55 percent of students still read below grade 
level. Only 30 percent are reading on grade level, and 15 percent have reached above-grade-level 
Lexile ranges. 

Figure 5 
Lexile Scores for Reading, Spring 2025 

 

 

 

 

 

 

 

 

 

 

These findings highlight a consistent and urgent need for schoolwide literacy support. 
Interventions must include high-interest reading materials, individualized reading plans, and 
embedded literacy instruction across all content areas to ensure students have the foundational 
reading skills necessary for academic success, including mastery of EOC content and 
college/career readiness. 
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In addition to these challenges, we also serve a growing population of English Language 
Learners (ELLs) who face language acquisition barriers that directly impact their academic 
success. The results from the 2023–2024 ACCESS 2.0 assessment, shown in Figure 6, indicate 
that the majority of our ELL students are still in the early stages of English language 
development. 

In 10th grade, 57.1 percent of ELLs scored at the Developing level, 28.6 percent at Emerging, 
and 14.3 percent at Expanding, with no students reaching Bridging or Reaching levels. Among 
11th graders, 80.0 percent were at the Developing level, with a small percentage at Emerging 
(13.3 percent) and Expanding (6.7 percent). In 12th grade, there is slightly more distribution, but 
44.0 percent remain at the Emerging level, 40.0 percent at Developing, 8.0 percent at Expanding, 
and 8.0 percent still classified as Entering. 

These scores underscore the linguistic challenges our multilingual learners face in mastering both 
academic content and English proficiency. This adds a significant layer of complexity to our 
instructional efforts, requiring intentional language scaffolding, differentiated instruction, and 
culturally responsive teaching strategies across all content areas. 

Figure 6 
ACCESS 2.0 Test Results for English Language Learners, 2023-2024 
 

 

In summary, our comprehensive academic data paints a consistent picture of the challenges our 
students face across content areas. Persistent underperformance in Algebra, American Literature, 
Biology, and U.S. History, coupled with low Lexile levels and limited English proficiency 
among our English Language Learners, underscores the need for sustained, targeted intervention 
and instructional redesign. Despite modest gains in some areas, the majority of our students 
remain in the Beginning or Developing performance bands, struggling to meet grade-level 
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expectations. These trends highlight not only academic gaps but also the broader need for 
schoolwide strategies that integrate literacy, language support, and trauma-informed practices. 

In addition to academic performance, it is essential to understand the diverse backgrounds and 
circumstances that shape our student body. Over the past three school years, our student 
population has shown steady growth and increasing diversity. Total enrollment rose from 1,278 
students in 2022–2023 to 1,355 in 2024–2025, reflecting a consistent upward trend. The majority 
of our students continue to identify as Black/African American, comprising approximately 63 to 
68 percent of the student body each year. Meanwhile, the Hispanic student population has 
steadily increased, from 331 students in 2022–2023 to 405 in 2024–2025, highlighting a growing 
multilingual community. Other racial and ethnic groups, including Asian, White, and Multiracial 
students, have remained small but stable in representation. 

Subgroup populations requiring specialized support have also grown. The number of Students 
with Disabilities (SWD) increased from 106 to 132, and English Language Learners (ELLs) rose 
sharply from 60 to 93, reflecting the need for more inclusive and linguistically responsive 
instruction. Notably, 100 percent of our students are classified as Economically Disadvantaged, 
further emphasizing the importance of providing wraparound services, equitable access to 
resources, and trauma-informed practices that address the socio-economic challenges our 
families face. 

During the 2024–2025 school year, attendance remained a critical area of concern across all 
grade levels at Perry Career Academy. As shown in Figure 7, overall attendance percentages 
revealed significant disparities that likely impact academic performance and engagement. 

●​ 9th Grade students had the lowest attendance rate at 67.57%, coupled with the highest 
daily average absences—an early indicator of disengagement that warrants immediate 
intervention.​
 

●​ 10th and 11th Grades showed slightly stronger attendance patterns, with 83.10% and 
82.26% respectively. While improved from 9th grade, these figures still fall below district 
and state expectations.​
 

●​ 12th Grade students had the highest attendance rate at 85.12%, though this still signals 
chronic absenteeism within the graduating class. 

These patterns reinforce the importance of implementing schoolwide attendance interventions, 
especially those targeting the critical transition year into high school. Strategies such as family 
outreach, mentorship programs, and consistent tracking systems must be prioritized to curb 
chronic absenteeism. Improving attendance will be essential in supporting academic 
achievement, graduation rates, and student well-being. 

The ongoing challenges with student attendance further reinforce the broader patterns of 
disengagement impacting academic performance across grade levels. High rates of chronic 
absenteeism not only limit students' access to instruction but also serve as an early warning sign 
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for deeper issues related to motivation, socio-emotional needs, and school connectedness. As we 
work to address these concerns, it is equally important to examine the effectiveness of our 
support systems and interventions in place to re-engage students, reduce barriers to learning, and 
foster a more inclusive, supportive school climate. 

Over the past three school years, attendance data at Perry Career Academy has revealed a 
troubling rise in chronic absenteeism across all student groups. The percentage of students with 
zero absences declined significantly from 7.5% in 2021–2022 to just 1.1% in 2023–2024, while 
the proportion with more than 10 absences surged from 80.5% to 93.7% over the same period. 

Subgroup trends further highlight the depth of the issue: 

●​ Students with Disabilities (SWD) and English Language Learners (ELLs) consistently 
had among the highest rates of excessive absences, often facing additional barriers such 
as medical needs, transportation challenges, or language access gaps.​
 

●​ Economically Disadvantaged (ED) students, who comprise 100% of our enrollment, 
continue to face external stressors, such as housing instability and family obligations, that 
contribute to inconsistent school attendance.​
 

●​ Among racial and ethnic groups, Black/African American and Hispanic students make up 
the vast majority of the population and also reflect the highest percentages of students 
with more than 10 absences, underscoring the need for culturally responsive outreach and 
intervention strategies. 

These patterns reflect not only disengagement but also systemic barriers that require coordinated, 
equity-focused responses. Targeted attendance mentoring, community partnerships, and early 
warning systems that disaggregate data by subgroup will be essential to addressing chronic 
absenteeism and improving student outcomes across the board. 

In conclusion, the comprehensive data and observations presented throughout this report 
underscore the urgent need for sustained support, intentional interventions, and holistic services 
to address the complex challenges faced by our students. With a high percentage of students 
performing at the Beginning Learner level in core subjects such as American Literature and 
Algebra I, and persistent performance gaps across subgroups, including Students with 
Disabilities (SWD), English Language Learners (ELLs), and Economically Disadvantaged (ED) 
students, it is evident that individualized, data-driven academic supports are critical to student 
success. 

Behavioral challenges, coupled with chronic absenteeism—especially among 9th graders and 
vulnerable populations—further reveal the need for trauma-informed practices, engagement 
strategies, and strong family-school partnerships. Despite these challenges, Perry Career 
Academy remains firmly committed to creating a learning environment where all students are 
supported in overcoming barriers and achieving both academic and personal milestones. Our 
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continued growth in graduation rates reflects the progress made through strategic planning and 
collective dedication. 

To build on this momentum and deepen our understanding of student needs, we now transition 
into a Comprehensive Needs Assessment (CNA). This assessment will allow us to pinpoint 
specific areas requiring focused improvement and allocate resources in a way that is both 
equitable and impactful. The CNA will encompass key domains including academic 
achievement, school climate, stakeholder engagement, professional capacity, and student 
wellness. Through this process, we aim to align our priorities, strengthen intervention 
frameworks, and ensure that every student receives the support necessary to thrive. 
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Comprehensive Needs Assessment:  
 
1.   Comprehensive Needs Assessment: Sec. 1114(b)(1)(A) 

Is based on a comprehensive needs assessment of the entire school that considers information 
of the academic achievement of children in relation to the challenging State academic 
standards, particularly the needs of those children who are failing, or are at-risk of failing, 
to meet the challenging State academic standards and any other factors as determined by the 
local educational agency; Sec. 1114(b)(1)(A) 

Describe the Comprehensive Needs Assessment Process used to develop your needs and goals 
for your school for this year’s Comprehensive Schoolwide Improvement Plan. 

In the most recent school year, PCA conducted a Comprehensive Needs Assessment (CNA) to 
evaluate its strengths and identify improvement areas. A CNA team of administrators and teachers 
established measurable goals based on prior performance and set new priorities, including 
increasing graduation rates, improving attendance at End-of-Course (EOC) live lessons and boot 
camps, and boosting proficiency in American Literature, Biology, Algebra I, and U.S. History. 

Since PCA’s designation as Clayton County Public Schools' 11th high school in 2017, its 
development has been a collaborative effort involving school leaders, teachers, counselors, support 
staff, and community stakeholders. Together, they have identified student needs, designed support 
systems for at-risk learners, and developed an instructional model tailored to the school's unique 
population. Community partnerships have extended this support beyond academics, reinforcing 
PCA’s commitment to holistic student success. 

With goals established, PCA undertook a comprehensive data collection process encompassing 
academic performance, attendance, and EOC live lesson participation. A thorough analysis 
followed to identify trends, performance gaps, and priority needs. Based on these findings, the team 
determined focus areas for targeted support and resource allocation. 

An action plan was then developed, outlining specific strategies, required resources, timelines, and 
responsible personnel. Each component of the plan was aligned with the school’s priorities to 
ensure effective implementation and measurable progress. 

Review your data by subgroup and note areas of deficit, specifically the needs of those 
children who are failing or are at-risk of failing. (ED, EL, Race, Migrant, Foster Care, 
SWD, Gifted) 

The school serves a diverse population, including Emotionally Disturbed (ED) students, English 
Learners (EL), various racial and ethnic groups, and Students With Disabilities (SWD). 
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Emotionally Disturbed (ED) students struggle significantly in academics, particularly U.S. 
History, where most are classified as Beginning Learners. These challenges likely stem from 
underlying emotional issues. To support academic improvement, the school must expand mental 
health services and integrate classroom accommodations tailored to their needs. 

English Learners (EL) also face widespread academic difficulties, with most performing at the 
Beginning Learner level across all subjects. This highlights the need to strengthen English language 
support, including enhanced ESL programs and additional language acquisition resources, to 
improve both academic outcomes and school engagement. 

Racial and ethnic disparities are evident, with Black, non-Hispanic, and Hispanic students 
disproportionately identified as Beginning Learners. Addressing this achievement gap requires 
culturally responsive teaching, increased family engagement, and peer mentorship initiatives 
tailored to their experiences. 

Students With Disabilities (SWD)—especially those with specific learning 
disabilities—consistently underperform across subjects. Improving outcomes for this subgroup will 
require more inclusive instructional practices, specialized support, and adaptive learning resources 
that address their individual learning needs. 

Based on the CSIP team data analysis, prioritization of needs, and agreed upon root 
causes list the prioritized foci and root causes. 

Following a thorough review of student performance data at Perry Career Academy, the Continuous 
School Improvement Plan (CSIP) team identified four critical areas requiring focused attention: 
English Language Learners (ELL), Black, Non-Hispanic and Hispanic students, Students With 
Disabilities (SWD), and students with Emotional Disturbances (ED). 

Our analysis showed that ELL students consistently struggle to access and comprehend curriculum 
content across all subjects. These difficulties are primarily due to limited language support and a 
lack of differentiated strategies designed to meet their language development needs. 

The data also revealed a significant achievement gap affecting Black, Non-Hispanic, and Hispanic 
students. The CSIP team determined that this disparity may be linked to a lack of culturally 
responsive teaching practices and materials. Integrating students’ cultural backgrounds and lived 
experiences into instruction could help foster greater engagement and improve academic outcomes. 

SWD students—particularly those with specific learning disabilities—demonstrated persistent 
academic challenges in all core subjects. The team concluded that these outcomes likely result from 
insufficient specialized instruction and a lack of tailored academic support aligned with their unique 
learning needs. 

Students with Emotional Disturbances (ED) also showed ongoing academic struggles. The root of 
this issue appears to be a fragmented approach, where emotional support is not adequately 
integrated with academic instruction. A more cohesive strategy that blends social-emotional and 
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academic supports is needed to better serve these students. 

In summary, the CSIP team has prioritized improving ELL proficiency, closing achievement gaps 
for Black and Hispanic students, enhancing instructional support for SWD, and developing 
integrated supports for students with ED. These insights will guide the implementation of targeted 
interventions and strategies aimed at addressing root causes and improving student achievement 
across all subgroups. 
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Goals and Strategies: (Identify 3 to 4 SMART goals based on school needs.) 
 
2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b)  use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 
Goal 1:  By the end of the 2025-2026 school year, Perry Career Academy will implement multiple 
opportunities such as Live Lessons and Recorded Videos for students to engage in standards-based 
instruction through the use of Edgenuity and Progress Learning to increase the number of proficient 
learners on the Georgia Milestones Assessment by 8 percentage points, paying particular attention 
to special education students and English Learners. 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

Partner with CCPS content coordinators to 
effectively customize Edgenuity courses to 
ensure alignment with CCPS Curriculum 
and EOC Exam Blueprints 

August 5-  
August 16 

 EOC Teachers  
 
CCPS Content 
Leads  
 
PCA Virtual 
Team  

 
Provide monthly training for teachers 
(including SWD and EL) on using Progress 
Learning as an instructional resource and 
assessment tool to increase the achievement 
of all students. 

August 1- 
October 1 

 Core Content 
Teachers   
 
Instructional 
Coaches  
 
Administrative 
Team 

 
Develop and implement engagement 
strategies to make online learning and live 
content sessions more interactive and 
appealing. This could include gamification, 

August 1-  
September 1 

 

Grant 
 
 

Principal 
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incorporating student interests into lessons, 
and leveraging different forms of multimedia 
in instruction. 

 

Administer Mock EOC Assessments  October 14- 
October 18  

 EOC Teachers 

Conduct Data Dive and Root Cause Analysis  January 6- 
January 17 

 Instructional 
Coaches  
 
EOC Teachers  

Conduct content-rich Bootcamp for EOC 
courses for the main administration in April 

April 14- 
April 15 

 EOC Teachers 
 
Instructional 
Coaches 

  

English Learners Students with Disability 

Implement resource accessibility, meal 
assistance, and support services to ensure 
equitable learning opportunities for 
economically disadvantaged students. 

Offer additional support such as transportation 
assistance, mentoring programs, and social services 
to cater to the unique needs of foster and homeless 
students. 

Gifted Learners 

Implement advanced curriculum, mentorship opportunities, and enrichment activities to cater to the 
intellectual. Implement advanced curriculum, mentorship opportunities, and enrichment activities 
to cater to the intellectual abilities and interests of gifted learners. abilities and interests of gifted 
learners. 
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2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b)  use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 
Goal 2: By the end of the 2025-2026 school year, 70% of the 2026 cohort students (including SWD 
and EL) enrolled at Perry Career Academy will graduate by August 2026 through the 
implementation of an effective, research-based mentor program and providing each student with a 
graduation plan. 
 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

100% of actively enrolled students in Perry 
Career Academy for the 2024-2025 school 
year will have an updated graduation plan. 

August 1-  
August 30  
 
 

 Satellite 
Teachers 
 
Counseling 
 
Mentor Teachers 

100% of mentors (teachers and staff) will 
monitor the course progress of 100% of their 
assigned mentees updating the cohort 
monitoring tool weekly.  

September 3- 
September 13 

 Assistant 
Principal  
 
Lead Counselor  
 

Implement continued use of Cohort 
Monitoring Tool to frequently monitor 
students' academic progress, attendance, and 
completion of graduation plan milestones. 

August 23-  
May 23 

 

 Assistant 
Principal 
 
Mentor Teachers 
 
Counselors 

Conduct review of graduation progress  
 
 

October 14- 
October 18 

 Assistant 
Principal  
 
Lead Counselor  
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Supplemental Supports: What supplemental action steps will be implemented for these 
subgroups? 
Economically Disadvantaged Foster and Homeless 

Bridge resource gaps by providing essential school 
supplies, nutrition solutions, and transportation, 
augmented with tutoring support and mentoring to 
foster academic progression. 

Partner with social workers and counselors, creating 
a nurturing environment through trauma-informed 
practices, facilitating community resources access, 
and providing the extra academic and emotional 
support these students may need. 

English Learners Students with Disability 

Amplify our English Language Learner (ELL) 
programs at Perry Career Academy, ensuring more 
intensive, small-group instruction, language 
immersion initiatives, and dedicated resources to 
foster language acquisition and academic success. 

Intensify our focus on individualized education 
programs (IEPs), bringing specialized teaching 
support, modifying learning materials, and utilizing 
supportive technologies to facilitate their learning 
journey. 

Gifted Learners 

Elevate learning opportunities with advanced courses, diverse extracurricular activities, and individualized 
projects to keep these learners challenged, fully engaged, and constantly advancing academically. 
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2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b) use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 
Goal 3: By May 2026, we aim to increase the overall student attendance rate in Edgenuity from 
88% to at least 95% to ensure that all students are making adequate progress towards course 
completion. 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

100% of mentors (teachers and staff) will 
monitor the course progress of 100% of 
their assigned mentees by updating the 
cohort monitoring tool weekly. 

August 19- 
August 30 

 Virtual Team 
 
Mentor Teachers 

Create and post posters for content 
courses (dates, times, QR codes). Set up 
a wall in each classroom with the 
curriculum flyers that students may 
quickly access while at the PCA. 

August 26- 
August 30 

 Virtual Team  
 

Provide professional development to 
teachers to send Infinite Campus emails 
as reminders of Live Lessons  
 

September 3- 
September 13 
 

 

 Virtual Team  
 
Instructional 
Coaches 
 

Conduct peer observations in Live 
Lessons to support increased 
effectiveness of instruction 

October 14- 
October 18 

 EOC Teachers 

Collect feedback from students on the 
quality and relevance of Live Lessons 
and make adjustments based on their 
input 

November 18th- 
November 22nd 

 EOC Teachers  

Review Live Lesson attendance and 
engagement data from fall semester and  

January 6-17  EOC Teachers 
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develop strategies for increasing student 
engagement in spring Live Lessons  
Conduct peer observations in Live 
Lessons to support increased 
effectiveness of instruction 

February 17- 
February 21 

 EOC Teachers 

  

English Learners Students with Disability 

Supplemental English language instruction will be 
provided, with a focus on both academic language 
proficiency and conversational skills. Additionally, 
teachers will receive training on strategies to support 
English Learners in the classroom 

Individualized Education Programs (IEPs) will 
be strengthened to ensure students are receiving 
appropriate accommodations. Additional 
support staff and resources will be allocated to 
these students, and professional development for 
teachers in inclusive practices will be provided. 

Gifted Learners 

Advanced and enrichment programs will be introduced to challenge these students and further their 
learning. The school will also provide opportunities for project-based learning, academic 
competitions, and leadership development. 
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2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will:  Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
c)  address the needs of all children in the school, but particularly the needs of those at risk of 
not meeting the challenging State academic standards through activities which may include: 
 
i)  counseling, school-based mental health programs, specialized instructional support 
services, mentoring services, and other strategies to improve students’ skills outside the 
academic subject areas 
 

In response to the diverse challenges our students face, Perry Career Academy is adopting a holistic 
approach to education grounded in the belief that success requires meeting each student’s unique academic, 
emotional, and social needs. 
 
Central to this strategy is an enhanced mental health initiative. We are expanding counseling services to 
include individual and group sessions that address academic stress, personal issues, and socio-emotional 
needs. Partnerships with local mental health agencies will provide additional support when needed. 
 
Instruction will be tailored through differentiated strategies and ongoing formative assessments, ensuring 
instruction is responsive to students’ varied learning styles. Students with disabilities will receive 
appropriate accommodations to access the curriculum fully. 
 
To further support student growth, we are launching staff-led mentoring programs for at-risk students 
(EBAN Project, Girls of Excellence, and Man 2 Man Knowledge Exchange), providing consistent guidance, 
encouragement, and role modeling to foster academic and personal development. 
 
Beyond academics, we are prioritizing essential life skills through social-emotional learning and career and 
technical education programs that promote communication, problem-solving, and workplace readiness. 
 
Finally, we recognize the importance of family and community engagement. We will maintain strong 
communication with parents and build partnerships with local organizations to enrich learning with 
real-world experiences and resources. 
 
ii) preparation for and awareness of opportunities for postsecondary education and the 
workforce, which may include career and technical education programs and broadening 
secondary school students’ access to coursework to earn postsecondary credit while still in 
high school (such as Advanced Placement, International Baccalaureate, dual or concurrent 
enrollment, or early college high schools 
At Perry Career Academy, we are committed to providing students with real-world, hands-on learning 
experiences that prepare them for life beyond the classroom. To achieve this, we actively partner with local 
businesses, trade associations, community colleges, and professional organizations. 
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Through these partnerships, students participate in work-based learning opportunities such as internships, 
job shadowing, and apprenticeships—gaining firsthand experience and insight into various industries. Trade 
associations and professional organizations also connect students with workshops, seminars, and networking 
events that expose them to industry trends and career pathways. 
 
Collaborations with community colleges and technical institutes offer access to vocational training and 
industry-recognized certifications, increasing students’ skills and employability. Apprenticeship programs 
provide immersive learning that blends classroom instruction with on-the-job training in skilled trades. 
 
Additionally, our students attend career fairs and expos to explore career options, interact with industry 
professionals, and plan for their futures. 
 
These efforts reflect our commitment to equipping students with the knowledge, experience, and credentials 
needed to succeed in a dynamic workforce and make meaningful contributions to their communities. 
 
iii) implementation of a schoolwide tiered model to prevent and address problem behavior, 
and early intervening services, coordinated with similar activities and services carried out 
under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); 
This model will be designed to prevent and address problem behavior proactively, providing targeted 
interventions to support students' social-emotional well-being and academic success. 
The tiered model will be aligned with the principles of Positive Behavioral Interventions and Supports 
(PBIS), emphasizing a proactive and positive approach to behavior management. At the primary level (Tier 
1), we will focus on creating a positive and inclusive school climate where behavioral expectations are 
clearly defined and consistently reinforced. This will include the development of school wide behavior 
expectations, reward systems for positive behavior, and acknowledgment programs to celebrate students' 
adherence to these expectations. 
 
To further support students who may require additional assistance, the secondary level (Tier 2) will involve 
targeted interventions for at-risk students. These interventions will be provided in small groups or 
individually, based on data-driven decision-making. Support services may include counseling, 
social-emotional learning programs, and mentoring services to help students develop coping strategies and 
build resilience. 
 
At the tertiary level (Tier 3), a more intensive and individualized approach will be implemented for students 
with significant behavioral challenges. These students will receive personalized support through 
individualized behavior plans based on functional behavior assessments (FBA) and evidence-based 
practices. The team will coordinate with special education services under the Individuals with Disabilities 
Education Act (IDEA) to ensure that students'ewq needs are met comprehensively and in a coordinated 
manner. 
 
To ensure the success of this tiered model, ongoing professional development will be provided to all staff 
members. This will include training on the implementation of PBIS principles, understanding the FBA 
process, and effective strategies for behavior management and intervention. 
 
Collaboration and coordination with other school support services and agencies will be a priority. By 
working together with similar activities and services under IDEA, we can ensure a seamless and 
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comprehensive approach to meeting the needs of our students, particularly those who require early 
intervention services. 
 
Through implementing this schoolwide tiered model, Perry Career Academy aims to create a positive and 
supportive learning environment where students' social-emotional well-being is prioritized and problem 
behavior is effectively addressed. This holistic approach will promote a positive school climate, enhance 
students' overall academic performance, and contribute to their long-term success in and beyond the 
classroom. 
 
 
iv) professional development and other activities for teachers, paraprofessionals, and other 
school personnel to improve instruction and use of data from academic assessments, and to 
recruit and retain effective teachers, particularly in high need subjects; (A list of proposed 
professional development offerings must be included in the Professional Development (question 
2 iv) section.) 

At Perry Career Academy, we prioritize the professional growth of our educators as a critical factor in 
delivering high-quality instruction. Our comprehensive professional development program equips teachers, 
paraprofessionals, and staff with the tools needed to support student success. 

Key areas of focus include data-driven instruction, where educators learn to analyze assessment data, 
identify learning gaps, and design targeted interventions. We also offer training on integrating technology to 
create engaging, interactive lessons that boost student achievement. 

Differentiated instruction is another cornerstone of our approach, with PD sessions helping teachers adapt 
lessons to diverse learning styles and needs. Cultural responsiveness is embedded throughout, ensuring that 
classrooms are inclusive and affirming of all students’ identities and experiences. 

Specialized training supports paraprofessionals and staff working with students with disabilities, 
emphasizing effective accommodations and interventions. To strengthen recruitment and retention, we offer 
workshops on mentorship, school culture, and professional growth. 

Professional Learning Communities (PLCs) promote collaboration and shared problem-solving among 
educators. We also provide training on effective family engagement strategies and trauma-informed practices 
to foster a safe, supportive environment for all students. 

Through these efforts, Perry Career Academy remains committed to empowering educators and building a 
thriving, inclusive learning community where all students can succeed. 

v)  strategies for assisting preschool children in the transition from early childhood education 
programs to local elementary school programs. Middle and high schools, describe how the 
school will implement strategies to facilitate effective transitions for students from middle to 
high school and from high school to post-secondary education including, if applicable. 

24 
 



 

At Perry Career Academy, we are committed to ensuring smooth, successful transitions from high school to 
post-secondary education. We implement a range of strategies to support students as they navigate academic, 
social, and career pathways. 

High School Transition Programs​
 To ease the shift into our virtual, accelerated environment, we offer orientation sessions, school tours, and 
meet-and-greet events that help students build familiarity and community. 

Individualized Academic Planning​
 Students receive personalized guidance from counselors to align course selections with their interests and 
post-secondary goals, encouraging purposeful engagement throughout high school. 

Mentorship Programs​
 Incoming students are paired with experienced mentors who provide support, encouragement, and advice to 
help them adjust and succeed. 

Dual Enrollment & AP Courses​
 We offer opportunities for students to earn college credit while in high school, preparing them for the rigor 
and expectations of post-secondary education. 

College & Career Counseling​
 Our counselors guide students through the college application process, financial aid, and scholarships, while 
also helping them explore a variety of career paths. 

Work-Based Learning & Internships​
 Students gain real-world experience through partnerships that connect them to internships and career 
exploration aligned with their interests. 

College Visits & Fairs​
 We expose students to a wide range of post-secondary options through organized visits and events with 
college representatives. 

Alumni Networking​
 Current students connect with alumni who share their post-secondary experiences and inspire students to set 
and achieve ambitious goals. 

Transition Support for Students with Special Needs​
 Individualized transition plans ensure students with disabilities receive the support and services needed for 
post-secondary success. 

Parent & Family Engagement​
 We actively involve families through regular communication, workshops, and events to build strong 
school-home partnerships. 

At Perry Career Academy, we believe that with the right tools and support, every student can transition 
confidently into their future—whether that path leads to college, career, or both. 
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vi) describe how the school will use and implement effective parent and family engagement 
strategies for parents of English Learners and Students with Disabilities. 
At Perry Career Academy, we are committed to building strong partnerships with the families of English 
Learners and Students with Disabilities. Recognizing the vital role parents play in student success, we 
implement inclusive, culturally responsive strategies to engage and support families. 
 
Culturally Responsive Communication 
We provide translated materials, multilingual newsletters, and access to bilingual staff to ensure families 
receive information in their preferred language and feel included in the school community. 
 
Parent Workshops & Training 
We offer targeted workshops on topics like language development, IEPs, support services, and advocacy to 
help parents better support their child's learning and growth. 
 
IEP Collaboration 
Parents of students with disabilities are actively involved in the IEP process through regular meetings that 
ensure their input helps shape personalized education plans. 
 
Consistent Home-School Communication 
Teachers and staff maintain regular contact with families to share progress updates, address concerns, and 
invite parent involvement. 
 
Family Liaisons & Support Services 
Dedicated liaisons connect families to school resources and help them navigate the education system with 
confidence and clarity. 
 
Parent-Teacher Conferences 
Scheduled throughout the year, these meetings give families opportunities to collaborate with educators on 
academic and social development. 
 
Family Engagement Events 
We host events such as cultural celebrations, literacy nights, and parent activities that encourage 
participation and foster community. 
 
Community Partnerships 
We connect families with external organizations that offer resources and support services tailored to English 
Learners and students with disabilities. 
 
By engaging parents as valued partners, Perry Career Academy strengthens the support network around each 
student, helping to promote academic achievement, equity, and overall school success. 
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Plan Development and Evaluation: 
3.  Evaluation of School-wide Plan  ~ 34 CFR 200.26 
 
a) Address the regularly monitoring and the implementation of, and results achieved by, the 
schoolwide program, using data from the State’s annual assessments and other indicators of 
academic achievement. 
 
b) Determining whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the challenging State academic standards, particularly for 
those students who had been farther from achieving the standards. 
 
c) Describe how the Schoolwide plan will be revised, as necessary, based on the regularly 
monitoring to ensure continuous improvement of students in the schoolwide program 

At Perry Career Academy, the evaluation of our School-Wide Plan is an ongoing, data-driven process 
focused on improving student achievement and meeting state academic standards. 

a) Monitoring & Implementation​
 We regularly analyze data from Georgia Milestones, attendance, graduation rates, and student engagement 
to track progress. Our leadership team and staff review this data throughout the year to assess the 
effectiveness of strategies, adjust instructional practices, and improve school climate. 

b) Measuring Effectiveness​
 To close achievement gaps, we disaggregate data by subgroups—including English Learners, Students with 
Disabilities, and Economically Disadvantaged students—and implement targeted interventions. We track 
subgroup progress and evaluate the impact of our strategies to ensure all students are advancing toward state 
standards. 

c) Ongoing Plan Revisions​
 Our School-Wide Plan is continuously revised based on monitoring results. Using staff meetings, PLCs, and 
data review sessions, we adjust strategies, allocate resources, and introduce new supports as needed. We also 
gather input from parents, students, and community members to ensure the plan remains responsive to 
evolving needs. 

In summary, our evaluation process supports continuous improvement and equitable student outcomes 
through regular review, targeted action, and community collaboration.  

 
 
4.  ESSA Requirements to Include in the Schoolwide Plan Section 1116 (b)(1) 

Jointly develop with, and distribute to, parents and family members of participating children 
a written parental and family engagement involvement plan, agreed on by such parents, that 
shall describe the means for carrying out the requirements of Subsections (c) through (f). 
Parents shall be notified of the plan in an understandable and uniform format and, to the 
extent practicable, provided in a language the parents can understand. Such plan shall be 
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made available to the local community and updated periodically to meet the changing needs 
of parents and the school. 

At Perry Career Academy, we recognize that parents and families play a vital role in student success. To 
strengthen this partnership, we collaboratively developed a Parental and Family Engagement Plan with 
input from parents, community members, and school staff. 

The plan reflects insights gathered through surveys, focus groups, and meetings to align with families’ needs 
and fulfill the requirements of ESSA Section 1116 (b)(1), Subsections (c)–(f). It focuses on clear 
communication, meaningful engagement, and ongoing collaboration between home and school. 

To ensure accessibility, the plan is available in a clear, uniform format and translated into commonly spoken 
languages. It is distributed through the school website, conferences, open houses, newsletters, and 
community partners. 

As a living document, the plan is reviewed and updated regularly based on parent feedback to reflect 
evolving needs. It includes strategies such as parent workshops, volunteer opportunities, and channels for 
family input on school policies and programs. 

Through this ongoing collaboration, Perry Career Academy fosters an inclusive environment where parents 
are empowered partners in their children’s education and well-being. 
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5.  Schoolwide Plan Development  ~ Section 1114 (2)(B)(i-iv) 

a) is developed during a 1-year period 
b)  is developed with the involvement of parents and other members of the community 
including teachers, principals, school leaders, paraprofessionals, instructional support staff, 
and student (high school) 
c) remains in effect for the duration of the school’s participation in a Title I School-Wide 
Program 
d) is available to the school district, parents, and the public, in a language that parents can 
understand 
e) is developed in coordination and integration with other Federal, State, and local services, 
resources, and programs, such as programs supported under this Act, violence prevention 
programs, nutrition programs, housing programs, Head Start programs, adult education 
programs, career and technical education programs, and schools implementing 
comprehensive support and improvement activities or targeted support and improvement 
activities under section 1111 (d), if appropriate and applicable. 
 

At Perry Career Academy, our Schoolwide Strategy is developed through a year-long, collaborative process 
grounded in the principles of the Every Student Succeeds Act (ESSA). 

a) Over the course of a year, we conduct in-depth data analysis, needs assessments, and goal-setting to 
design evidence-based strategies that address the specific needs of our diverse student population. 

b) The strategy is shaped through meaningful collaboration with parents, students, teachers, school leaders, 
paraprofessionals, and community stakeholders, ensuring shared ownership and a unified vision for school 
improvement. 

c) The plan remains in effect for the duration of our participation in the Title I Schoolwide Program, 
reflecting our long-term commitment to continuous improvement and academic success. 

d) To ensure accessibility, the strategy is shared with the district, families, and the public in clear, 
easy-to-understand language, with translations provided for our multilingual community. 

e) Our strategy is aligned with federal, state, and local programs and supported through partnerships with 
community organizations and external resources, expanding our capacity to meet student and community 
needs. 
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Professional Development (question 2-iv) 
 

Professional Learning Topic Professional 
Learning 
Timeline  

 

Audience 
(grade/subject) 
 

Position 
Responsible 

New Teacher: Vision, Mission, & Roles at 
PCA 

 Jul 29, 2025 New Teacher  

Foundations of Instructional Planning  Jul 29, 2025 All Teachers  
New Teacher: Edgenuity Training  Jul 30, 2025 New Teacher Byron Brown, 

Chayka Bettis 
John Johnson 
Keianna Spearman 

Understanding Our Learners - ELL, DES, 
ED, Gifted 

 Jul 30, 2025 All Teachers  

New Teacher: Understanding Your Learner  Jul 31, 2025 New Teacher  
Trauma Informed Instruction, Mentorship, 
and Motivation 

 Jul 31, 2025 All Staff  

New Teacher: Mentoring with Purpose  Aug 1, 2025 New Teacher  
Edgenuity Mastery & Pacing in Practice  Aug 1, 2025 All Staff  
New Teacher: Curriculum 
Alignment/Mapping 

 Aug 4, 2025 New Teacher  

New Teacher: Instructional Planning- Live 
Lessons 

 Aug 5, 2025 New Teacher  

New Teacher: Instructional Planning- TRA  Aug 6, 2025 New Teacher  
New Teacher: Instructional Planning- 
Lesson Planning 

 Aug 7, 2025 New Teacher  

Live Lessons that Connect  Aug 8, 2025 All Teachers  
Attendance Intervention & Re Engagement 
Strategies 

 Aug 22, 2025 All Staff  

New Teacher Support - Student Monitoring 
& Using Time Wisley 

 Aug 29, 2025 New Teachers  

Teaching at Grade Level: What Does 
Mastery Look Like? 

 Sep 5, 2025 All Teachers  

Culturally Responsive Teaching & Reducing 
Bias 

 Sep 19, 2025 All Teachers  

New Teacher Support - Engagement & 
Rigor 

 Sep 30, 2025 New Teachers  

MTSS & Full Circle Support: Academic, 
Attendance, & Behavior 

 Oct 3, 2025 All Teachers  

Feedback Loops & Formative Checks  Oct 24, 2025 All Teachers  
New Teacher Support - Contact that Matters  Oct 31, 2025 New Teachers  
Instructional Planning: EOC Bootcamp  Nov 7, 2025 EOC Teachers   
Holistic Support: Connecting Families to 
Services 

November 14, 
2025 

All Teachers  

New Teacher Support - Holistic Support November 21, 
2025 

All Teachers  

Data Informed Instruction: Data Dig December 12, 
2025 

All Teachers  
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New Teacher Support - Reframing 
Graduation for Students 

December 19, 
2025 

New Teachers  

Instructional Planning: Midyear January 5, 2026 All Teacher  
Operation Graduation: Student Attendance 
& Motivation Campaign  

January 6, 2026 All Teachers  

Literacy & Numeracy in NonEOC Courses February 6, 2026 NonEOC Teachers  
Instructional Planning: Curriculum 
Alignment Review/Revision 

February 20, 2026 All Teachers  

ELL/Language- Strategies Across Content March 13, 2026 All Teachers  
Behavior Response System for ED 
Population 

March 27, 2026 All Teachers  

Instructional Planning: Bootcamp Refresh April 3, 2026 EOC Teachers  
Operation Graduation: Partnering with 
Families to Push Graduation 

April 17, 2025 All Staff  

Instructional Planning: What’s Next? May 8, 2026 All Staff  
    
Instructional Planning: Curriculum 
Alignment  

 Jul 28, 2025 All Teachers  

Instructional Planning: DES, ELL, ED  Jul 29, 2025 All Teachers  
Mentorship+Motivation=Academic Success  Jul 30, 2025 All Staff  
Instructional Planning: Lesson Planning  Aug 13, 2025 All Teachers  
Instructional Planning:Attendance & 
Engagement 

 Aug 27, 2025 All Teachers  

Instructional Planning: Grade Level 
Expectations 

September 10, 
2025 

All Teachers  

Instructional Planning: The Impact of 
Culturally Responsive Instruction 

September 24, 
2025 

All Teachers  

Instructional Planning: Teaching the Whole 
Child 

 Oct 8, 2025 All Teachers  

Instructional Planning: Intervention 
Strategies 

 Oct 29, 2025 All Teachers  

Instructional Planning: Bootcamp Planning November 12, 
2025 

EOC Teachers  

Instructional Planning: Bootcamp Planning November 19, 
2025 

EOC Teachers  

Instructional Planning: Data Review & 
Needs Assessment  

December 17, 
2025 

All Teachers  

Instructional Planning: Lesson Plan 
Revisions 

January 7, 2026 All Teachers  

Instructional Planning: Lesson Plan Revision January 14, 2026 All Teachers  
Instructional Planning: Lesson Plan Revision February 11, 2026 All Teachers  
Instructional Planning: Lesson Plan Revision February 25, 2026 All Teachers  
Instructional Planning: Engaging ELL March 18, 2026 All Teachers  
Instructional Planning: Engaging DES April 1, 2026 All Teachers  
Instructional Planning: Bootcamp Refresh  April 3, 2026 All Teachers  
Operation Graduation: Motivation Strategies April 15, 2026 All Staff  
Operation Graduation: Emotional Needs of 
near grads 

April 29, 2026 All Staff  
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Parent and Family Engagement 
 

Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Sent Home and Posted on 
School Website: 
School-Family Compact 
School PFEP 
District PFEP 

January 2026 

February 2026 

March 2026 

 

Parent Liaison 

Media Specialist 

Webmaster 

School-Family Compact 
Discussion: 
Parent-Teacher Conference 
(elementary) 
Ongoing discussion 
(middle/high school) 

September 2025 Administration 

Parent Liaison 

Teachers 

Counselors 

 

Annual Title I Parent 
Meeting: 
Meeting held 
Documents posted on school 
website  

September 2025 Administration 

Media Specialist 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

 

Building Parent Capacity 
Fall: (F2F or Zoom) 
Required Parent Capacity 
Events 
(An event can be a workshop, 
night event, or a Zoom 
workshop.  Checklists are 
required with every event, and 
the event must be aligned with 
the school goals. 
 
Curriculum Workshop 1 

August – December 2025 Administration 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

 

Building Parent Capacity 
Fall:  
Curriculum Workshop 2 

October 2025 Administration 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

Community In Schools 

Community Schools 
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Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Building Parent Capacity 
Fall: 
Technology/Copyright Piracy 
Workshop 

October 2025 

 

 

Media Specialist 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

Building Parent Capacity 
Fall:  
EL Parent Workshop (if 
applicable) 

October 2025 Administration 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

Building Parent Capacity 
Continuous Communications 
(Fall) 
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

Monthly PAFE Calendars - 

August to December 2025 

Administration 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

Building Staff Capacity 
(Fall): 

  

Building Staff Capacity 
Continuous Communications 
(Fall):  
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

  

Fall October Data Dig: 
PLC to review Dashboard 
Data 

  

Fall December Data Dig: 
PLC to review Dashboard 
Data 

  

Building Staff Capacity 
(Spring): 

January 2026 

February 206 

March 2026 

 

Administration  

Media Specialist 

Teachers 

Counselors 

Parent Liaison 

School Engagement Specialists 

Building Parent Capacity 
Spring:  
Curriculum Workshop 3 

April 2026 Instructional Coaches 

Department Chairs 

Teachers 

Administrators 

Parent Liaison 
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Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Building Parent Capacity 
Spring: 
Assessment Workshop 

April 2026 Instructional Coaches 

Teachers 

Administrators 

Parent Liaison 

Building Parent Capacity 
Spring: 
Transition Meeting 

January 2026 

 

Instructional Coaches 

Teachers 

Administrators 

Parent Liaison 

Building Staff Capacity 
Continuous Communications 
(Spring):  
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

  

Building Parent Capacity 
Continuous Communications 
(Spring) 
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

January 2026 

February 2026 

March 2026 

Administration 

Teachers 

Leadership Team 

Parent Liaison 

Parents 

Students 

 

Spring March Data Dig 
PLC to review Dashboard data 
 

January 2026 

February 2026 

March 2026 

Instructional Coaches 

Teachers 

Administrators 

Parent Liaison 

Spring May Data Dig 
PLC to review Dashboard data 
 

 Instructional Coaches 

Teachers 

Administrators 

Parent Liaison 

Input Meeting (s) FY26: 
Staff 
Parents/Families 
Students 
 

 Administration 

Teachers 

Leadership Team 

Parent Liaison 

Parents 

Students 

 

  Instructional Coaches 

Teachers 

Administrators 

Parent Liaison 
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Tentative Budget 
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