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Developing Logic Models Through a Program Theory of Change

Introduction

Many in the social service sector are familiar with the use of logic models for identifying outcomes.
Incorporation of an intentional identification of a program theory of change demonstrates why those
activities will positively affect the individuals served. The program theory of change may be implied in a
logic model, but making a conscious effort to explicitly examine assumptions of program planners about
why an intervention might (or might not) work will ensure program activities logically support the
achievement of targeted outcomes.

lllustration 1: Logic Models aren’t necessarily miracles, but they can certainly be useful.

"I think you should be more
explicit here in step two."

In 2012, the Center for Urban Initiatives and Research at the University of Wisconsin-Milwaukee
developed a guidebook for MPS on creating logic models with a program theory of change. Building upon
this foundation, the MPS Department of Research and Development reworked and revised this resource
into a short guidebook and supplemental workbook for use by MPS staff.

This guide provides instructions for engaging in a program theory of change-driven logic modeling process.
It begins by describing program theory of change and discusses its role as the foundation of the logic
model. Using this theory to create outcomes (including long-term, intermediate and short-term), outputs,
activities, and inputs follows. A separate step-by-step workbook is available to engage in theory of change
logic modeling, from identifying important stakeholders through evaluating a program’s process and
impact. A recommended template can be found in the Appendix.

If you have questions or comments about this guide, please contact Scott Davis, Research Specialist, at
davisgs@milwaukee.k12.wi.us.
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What is a Logic Model?

A logic model is a visual representation of a plausible and sensible method of how a program will work
under certain conditions to solve an identified problem. It is a visualization of what a program will do and
what it hopes to accomplish. The purpose of a logic model is to show stakeholders such as administrators,
line staff, funders, and others the underlying rationale for a particular program. In addition, it identifies
the necessary resources for implementation, and the intended effects of implementation. A well-crafted
logic model shows, in a simple, common sense manner, the relationship between the underlying rationale
and the elements of evaluation. Logic models provide a “snap-shot” of the program that is easily
understood. These are dynamic documents that change over time based on emerging program needs,
resources, and contextual factors.

Logic models can be thought of as a series of “if-then” statements from assumptions about the underlying
problem, to actions taken, to results from those actions. See Figure 1.

Figure 1: Logic Model Sample: GEAR UP Grant

( PROBLEM: \ ( ) ( )
IF many MPS students and '
families do not understand INPUTS:
academic, social, and IF we align resources to OUTPUTS:
financial requirements for provide opportunities for IF students learn use the
a successful postsecondary youth to learn about .
. resources made available,
career, postsecondary options,
SOLUTION: . ACTIVITIES: . OUTCOMES:
THEN providing THEN we can provide more THEN more MPS students
. . o will successfully complete
information on opportunities for students S
. . . - the college application
postsecondary options will and their families to learn rocess
increase students and their about the college P ’
families' understanding of application process.
the college application
process.
g J g y, g y,
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Core Components of a Logic Model

There are many different examples and types of logic models. However, there is a central core that is
common to all logic models. The three core components of a logic model are the assumptions, the
actions, and the intended results. In addition, each core component is comprised of distinct elements
which taken in whole provide a high degree of clarity for the program or project.

Assumptions. The assumptions component of a logic model has two inter-connected components:
identification of problem, target population, and solutions; and the program theory of change.

Actions. There are three inter-connected elements that make up the actions component: inputs,
activities, and outputs. They are connected like the mathematical formula: Inputs + Activities =
Outputs. These should be clearly connected to the assumptions, and logically support the
achievement of intended results.

Results. Results are the desired or intended outcomes of program implementation. These are the
changes that one hope will occur in the intended recipients due to the actions. Results should be
concrete, measureable, and realistic outcomes in the short-term, intermediate-term, and long-
term.

Figure 2: Core Components and Elements of a Logic Model

(" . ) '
Assumptions Actions Results
Problems, Target Inputs Long-term
Population, Solutions
Activities Intermediate
Theory of Change ) Outputs Short-term
\_
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Developing a Logic Model with a Theory of Change

There are many types and examples of logic models that one may choose. However, the logic model
framework displayed below is an excellent example because it requires the program theory of change to
be explicitly defined, along with the interconnecting process and impact theories. The theory of change
provides the foundation for all of the interconnecting components of the logic model.

Figure 3: Theory of Change as Foundation of the Logic Model

Program Theory of Change

Process Theory Impact Theory

Short-term Intermediate Long-term

S Outcomes Outcomes Outcomes

The preferred process for developing a logic model is based on the creation of the theory of change as the
foundation of all activities and outcomes. The process involves nine inter-connected steps as shown in
Figure 4. First, the program theory of change has been identified and articulated, and then outcomes’
are specified. These are followed by identification of the activities and resources needed to promote
achievement of those outcomes. The first step, Involve Key Stakeholders, and the last step, Obstacles and
Challenges, are contextual issues related to the logic model and theory of change. Although not formally
identified as a component, it is essential that these are considered, discussed and addressed.

! In this process, long-term outcomes are developed first, followed by intermediate and then short-term outcomes.
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Figure 4: Outcomes to Activities—The Preferred Process of Developing a Logic Model

Identify the . Specify Outcomes
Articulate the
Involve Key Problem(s), Target (Long-term
. Theory of ’
Stakeholders Population(s), and Intermediate, Short-
. Change 4
Solution(s) Term)

Determine
Obstacles and
Challenges

Formulate
Indicators

Identify Clarify

Outputs

Activities

The Importance of Research

Basing program development on sound, relevant research is recommended. Research can provide a
sturdy foundation for program development, providing scientific and rigorous support for decisions
throughout the process. It also provides insight and information that clarify the assumptions, actions, and
results. In addition, research can help to identify components and elements of the theory of change, logic
model, and ultimately the implemented program. This strengthens the model, and increases the chances
for successful outcomes.

Where research will help:

Assumptions. Knowing the theory and science behind an issue and successful solutions will start the
creation of a logic model off from a position of strength. This begins with the root-cause analysis
(identification of problems and solutions). Carefully and mindfully coalescing this information will prepare
for a cohesive theory of change upon which the logic model is founded. Familiarizing yourself with the
literature also provides you with an opportunity to test your own assumptions about the issue for which
you are creating the logic model.

Actions. Research identifies evidence-based models of action and best practices. Through use of
scientifically-proven activities, two gains are possible: First, this knowledge allows for innovation in
program development and implementation as you identify where there are gaps in the literature.
Second, it provides a competitive edge in comparison to other efforts (commonly, grant proposals).

Results. Research furnishes insight and information related to the impact of interventions on intended
recipients. These are often concrete, measureable, and realistic outcomes in the short-term,
intermediate-term, and long-term. In addition, it is common for research to provide field-tested
measures and benchmarks that are easily adapted and adopted.
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Key Stakeholders

Before starting any logic modeling process, key stakeholders should be identified and recruited to be
involved from the beginning of the process. Stakeholders may have differing levels of involvement or
input in the various aspects of program planning and implementation, but it is essential to connect them
to process from the onset. Bottom line: Know who knows and involve them.

Stakeholders should be any and all individuals (or organizations) who will have a part in:

Planning,

Implementing,

Acting as a partner (for instance, those that will contribute resources),
Receiving services, or

Evaluating the efforts.

Throughout the process one should visit and re-visit the subject of stakeholders. Different persons may
be involved at different times or for different components. Stakeholders may have differing levels of
involvement or input in the various aspects of program planning and implementation, but it is essential to
connect them to the process from the onset. If a stakeholder is not identified early on, and their
questions are not clarified from the onset, then it is likely that the program plan will be deficient in some
areas, and support may be lost from someone who is essential to successful implementation of the
program.

It may prove helpful to have individuals from the following areas in program planning and the logic model.

Content Experts: These individuals can provide relevant and current input regarding the root
causes of the issue, successful solutions and evidence-based practices, and expectations of
impact. Content experts may be found in the MPS Central Office, faculty from universities, or
renowned practitioners in the field.

Program Administrators: These individuals understand the big picture of successfully
implementing a program as well as the day-to-day operations. They often serve as a bridge from
content experts to program staff.

Program Staff: As the individuals most closely associated with implementation, their feedback can
help to tailor the program plan and logic model to the intended setting. Program staff may be the
individuals implementing the program activities on a day-to-day basis. Their involvement early in
the process can also help with buy-in later.

Community Partners: Including the community-based partners will allow for a better end
product, and for increased buy-in. In some cases, it may be the community partners who are
doing some or all of the implementation later. As such, their feedback is invaluable in terms of
what is realistic and what is not.

Intended Recipients: Although not always feasible, input from the intended recipients or
beneficiaries can help improve the program plan. This is especially true with identification of
problems, solutions, and activities for implementation.

Evaluator: Having the evaluator involved with the process helps to clarify outputs and outcomes,
especially when identifying specific measures and targets.
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The Problem, Target Population, and Solutions

A logic model should start with the key assumptions one has about the problem(s), the target
population(s) to be served, and the solution(s).

Figure 5: Relating Problem to Solution to Change

Problem Identification: One must clearly define and describe the problem to be solved. This usually means
conducting a root cause analysis, which identifies not only the root cause or causes but also the costs of
the problem. From a pragmatic perspective, one must be sure that that this view of the problem is rooted

in_the right cause.

Target Population: One must clearly define who is affected by the problems to better identify who is to be
served by programs and services necessary to bring positive changes. By clarifying the population(s) to be
served, one can bridge the gap between the problem and the solution.

Solution Identification: One must clearly operationalize exactly what it is one’s program will do to solve or
reduce the problem. This involves clearly tying program components and practices to not just the
problem, but specifically to the positive change that can be expected. This is where the best practices and
models are identified.

At this early stage, a comprehensive review of the relevant research?® related to the root causes of the
issue, how these issues are manifested (which helps show need for intervention), and possible solutions
will be incredibly useful. It provides the stakeholders involved with the process to start from the same
page, so to speak. This may be easiest for the content expert to prepare and share.

% Sources may include peer-reviewed journal articles, applied journals, relevant districts, and knowledge and
opinions of content experts. The key is to review the current information on the issue to better inform decision
making.

10
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Theory of Change

It cannot be stressed enough that, after identifying a problem to address and target population, the logic
modeling process should always begin with development of the program’s theory of change. Dr. Huey-
tsyh Chen (2005), a prominent evaluation theorist, described program theory as,

“...a set of implicit and explicit assumptions by stakeholders about what action is required
to solve a social problem and why the problem will respond to the action” (p. 16).

Taking the time to carefully and mindfully develop a good program theory of change helps stakeholders to
(1) examine assumptions each person has about the problem to be addressed; (2) identify alternate ways
to impact that problem; and (3) agree upon the eventual program intervention, creating essential “buy-
in” for successful implementation. A program theory of change is the foundation of a program’s design,
and is the basis upon which the logic model is constructed and is vital to designing subsequent program
evaluation. Moreover, the program theory of change acts as the foundation for all interconnecting
components of the logic model.

A good logic model is simply a summary of a program’s theory of change along with a description of the
outcomes, resources and activities that are needed to support that theory. Ideally, a program’s theory of
change is rooted in formal social or behavioral science theory or previous research. However, a program
theory of change often comes out of the experiences and observations of staff or “best practices” of
specialists in the field. In either case, developing a solid theory of change is essential to program
development, as well as logic modeling and consequential outcome development.

The program theory of change is a combination of two related theories: process and impact. (Donaldson,
2007) Ideally, process theory and impact theory should be considered and developed together.

Figure 6: Theory of Change is a Combination of Process Theory and Impact Theory

Process Impact
Theory Theory

Theory of

Change

Process theory relates to the program itself, describing the inner workings of a program and includes the
assumptions that are made about an appropriate target population, the services they need and how those
services will be provided. It incorporates a description of the target population, type of intervention used
by the program and length of time needed to impact the target population (also known as the “intensity
of the intervention”). Assumptions of all stakeholders about the appropriate program and components
should be considered when forming a process theory, especially assumptions of those who have expertise
on the issue. Current, relevant research on best practices (what type of program has proven to be
effective in addressing the problem) is essential.

11
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Impact theory addresses specifically the benefits to the target population itself; it expresses a causal
relationship between the target population and program intervention. Impact theory is focused
exclusively on the change in the lives of the target population.

An example of a Theory of Change with both the process theory and impact theory for a tutoring program
is shown in Figure 6a.> Note that this process theory is limited to the program activities only, and does
not address benefits for students involved at this point. In addition, impact is focused exclusively on
improvement in the lives of the students.

Figure 6a: Tutoring Program: Theory of Change Example

Process Theory: Impact Theory:

To be effective, the program
should serve youths in grades
4-6 by providing group
tutoring in reading for one
hour, once per week over an
eight-week period.

Youth struggling in reading
will improve through
tutoring and will be better
prepared to eventually enter
college.

Theory of Change:

Struggling students
who receive group
tutoring once per
week for eight weeks
will improve their
reading in order to be
prepared for entering
college.

* The Tutoring Program example used in this guide is based on the Candidate Outcome Indicators: Youth Tutoring
Program created by the Urban Institute’s Outcomes Indicators Project in Washington, D.C.

12
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Outcomes

In terms of developing the logic model, the next component and elements for identification are related to
impact theory: Outcomes. These are the concrete and measureable result of the activities. These differ
from goals:

“Goals reflect the desire to fulfill unmet needs...”

“Outcomes are the concrete, measurable aspects of these goals.” (Chen, 2004)

There are two kinds of outcomes:

— Process Outcomes describe the results of program activities.
— Impact Outcomes describe the benefits to or changes in the individuals served. These are the
outcomes usually described in logic models, and will be the focus in this guide.

Outcomes should be progressive, logically interconnected, and represent specific types of change
anticipated for the target population. In addition, outcomes should clearly reflect the theory of change
and activities. They should be expressed in terms of a desired change (increase or decrease) one expects
to see in the program participants. Outcomes should be SMART: Specific, measurable, attainable,
realistic, and time-bound; and should be identified from long-term to intermediate to short-term.

e long-term outcomes identify the ultimate desired change in conditions and/or well-being for the
target population, at large — the main purpose of the program. Long-term outcomes are the most
important and most closely associated with the program’s impact theory of change.

e Intermediate outcomes are the behaviors or actions that the target population needs to change in
order to achieve the long-term outcomes. This is also known as second-order change: behavioral
change.

e Short-term outcomes are the skills, learning, knowledge, or change in attitudes the target
population needs to gain in order to bring about change in their behaviors or actions
(intermediate outcomes). These are first-order change. Typically, short-term outcomes are most
directly connected to program activities.

Figure 7: Results: Short-term, Intermediate, and Long-term Outcomes

Intermediate Long-term

o Skills
eLearning
eKnowledge
eAwareness
e Attitudes

eConditions
*Well-being

eBehaviors
eActions

13



Developing Logic Models Through a Program Theory of Change

The arrows move from right to left because the long-term outcome should be developed first, followed by
the intermediate outcome, and then the short-term outcome. It should also be noted that one may have
multiple intermediate and short-term outcomes for a single long-term outcome. However, all should be
logically able to “roll up” into the next level.

Outcomes should be based on substantive evidence, preferably previous research or prior experience of
program implementers or the opinions of other experts in the field. If the program activities are research-
based models, then not only will outcomes be identified, but also realistic indicators of effectiveness.
Often the outcomes are identified in the literature, and can be adopted or adapted for one’s activities or
model.

Outcomes should not be based merely on stakeholders’ presumptions.

Using the example of the tutoring program, possible long-term, intermediate and short-term outcomes
are displayed below. Note that each is logically interconnected and reflect the theory of change.

Figure 8: Tutoring Program: Short-term, Intermediate, and Long-term Outcomes

Short-term I e Long-term

Students achieve
higher reading
proficiency

Students improve
reading skills

Students engage in
higher education

14
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Indicators

Outcomes must be made concrete and measureable, with realistic targets or benchmarks to achieve for
success. Indicators are the measures through which the effects of the program will be measured.
Indicators are concrete operations that reflect the outcomes, and are also commonly referred to as
measures or objectives. In short, they are:

“...an observable and measurable marker that a certain condition or circumstance exists, and
that certain outcomes have been achieved. Indicators tell how much progress or change has
been made toward a particular goal, outcome, or output (Silverman et al, 2009, p. 18).”

To identify outcome indicators, one needs to move from the idea to the process to the measure. The
concepts are identified in the outcome statement as the aspect of knowledge, behavior or condition that
is targeted for change. These general concepts are often vague or difficult to measure concretely. As
such, one must develop an operational definition, which moves from the abstract to the concrete.
Operational definitions are one or more specific, observable events or conditions that can be
independently assessed, measured, or tested within the context of the program. From here one is able to
identify the variables and targets for success in the indicators.

Consider the tutoring program example moving from concept to operation to indicator. The outcome
statement is the intermediate outcome from the tutoring program: Students achieve higher reading
proficiency.

The first step is the identification of concepts, and what is meant by those concepts. Questions to
consider:

e What does "reading proficiency” mean in the context of the program?

e How does this connect with short-term and long-term outcomes?

In this outcome statement, “reading proficiency” could simply be the ability to achieve “proficiency” on
the MAP or the state standardized test. Or, it may mean increased comprehension, fluency, vocabulary, or
other skill areas. For this example, reading proficiency is defined as the level of competency and skill that
youth demonstrate in reading skill areas as defined by research and best practices.

The next step is to operationalize the concept — move from the abstract to the concrete. Questions to
consider:

e How would the concept of "reading proficiency” be measured?

e How does this connect with short-term and long-term outcomes?

e How does this connect with program activities?
Being mindful of the short-term outcome: Students improve reading skills a number of things could be
used to concretely define “reading proficiency”: fluency in reading text or ability to read aloud, for
example. For this example, reading proficiency is operationally defined as a youth’s level of fluency and
comprehension in reading text.

Lastly, one needs to determine the exact indicators for the outcome. Questions to consider:
e How does one measure “reading proficiency”?
e Whatis the level needed to reach “higher reading proficiency”?
e How does this connect with short-term and long-term outcomes?

15
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Considering the indicator, one needs to define the measure as well as the standard for success. Possible
measurements may be standardized test scores, report cards, or program-specific assessments. The level
or standard for success can be based on national standards, comparison with peers, or relative to each
participant. For this example, the indicator for this outcome could be: 50% of program participants will
score at or above the level of “proficient” on MAP reading assessment from Fall to Spring. See Figure 9.

Figure 9: Concept to Operation to Indicator Example

Operation

eStudents engage in eStudents *50% of program
higher education. demonstrate participants will

eStudents achieve improvement in score at or above
higher reading reading skills, such the level of
proficiency. as fluency, “proficient” on MAP

eStudents improve comprehension, reading assessment
reading skills. vocabulary, and so from Fall to Spring

on.
\_ J \_ J \_ J

Like the outcomes they describe, indicators should be progressive, logically interconnected, and represent
specific types of change anticipated for the target population. In addition, it is possible to have multiple
indicators per outcome, particularly if there are multiple targeted populations.

Indicators should be SMART: Specific
Measureable
Attainable
Realistic
Time-Bound

An indicator is the combination of what will be measured and how success will be judged. It is a
statement that combines two key pieces of information - the Criterion and the Standard. In short,
Indicator = Criteria + Standard.

Criterion: Provides the delineation of characteristics of successful program or implementation (how to
judge the program or element — the measure)

Standard: Provides the level of performance on the criterion needed for success, typically expressed as a
number (how to judge the results)

It is important to consider that achievement of outcomes becomes increasingly difficult for participants,
and takes longer to happen, as outcomes progress from short-term to long-term. Acquiring knowledge is
much easier than changing a behavior. Moreover, the acquisition of knowledge does not necessarily
equate to a behavior change, and a change in behavior does not necessarily mean improvement in
everyone’s overall condition or well-being.

16



Developing Logic Models Through a Program Theory of Change

For example, a student can be taught all of the letters of the alphabet, along with related phonetics and
rules of usage (knowledge). However, the student will not become adept at spelling and reading
(behavior) without practice, which takes much more time. Furthermore, if the student becomes skilled at
spelling and reading, this does not inevitably lead to success as a writer (overall condition) without even
more practice (and time).

Given these factors, projected achievement standards would logically be higher for short-term outcomes
than intermediate outcomes, which in turn will be higher than long-term outcomes. Standards should be

targets that are challenging, but attainable. Figure 10 below is merely an example, but demonstrates how
the standards change across the targeted outcomes when projecting achievement.

Figure 10: Example of Progressive Achievement Standards across Outcomes

Short-term

50% achieve 30% achieve

A caution to consider is the avoidance of standards that are 100% or 0%. These equate to “all” or “none”
standards, and are generally considered to be poor standards. These are rarely achieved, and if they are it
is probably not a good indicator of success. If the standard is 100% and achieved, then the measure is
likely too easy.® Conversely, if it is not met, then it is likely too difficult and not realistic. In addition,
simple “made it/missed it” measures do not allow for any evidence related to how close (or far) actual
achievement was from targeted achievement.

If the program activities are research-based models, then not only will outcomes be identified, but also
realistic indicators. These are easily adoptable or adaptable.

% In this scenario, it may not be a truly an outcome, but a “soft” measure which over-estimates impact and is
essentially “filler.” For example: 100% of participants who requested information about the program received a
program brochure.

17
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Activities

Program activities are all of the actions that must take place in order to implement the program
successfully toward the intended outcomes. These should include all components of the program, from
intake to discharge (and beyond). These should be operationally defined, specific and concrete, with a
sound rationale for each activity.

Ideally, activities should be selected based on formal social or behavioral science theory or research. This
allows for the activities to be considered “evidence-based” or best-practices.” This strengthens the
model, and increases the chances for successful outcomes.

For the tutoring program example, activities might descriptions of -

e Referral process from teachers and school staff;
e Intake assessment of potential participants and parents;
e Volunteer recruitment, induction, and training process;
e Student / Tutor matching procedures;
e Tutoring sessions, including:
0 Length of each session
0 Number of sessions offered and minimum number of sessions needed for success
0 Content of tutoring sessions
0 Maximum size of the tutoring groups
e Student Tutoring Planning

Inputs

Inputs are any resources needed by the program to carry out the program activities. Input is simply
everything that goes into the implementation of your program. It is important to include everything
needed to make the program happen.

“Resources include the human, financial, organizational, and community resources a program has
available to direct toward doing the work. Sometimes this component is referred to as Inputs.”
(W. K. Kellogg Foundation, 2004, p. 2)

Funding, of course, is a primary resource needed by any program and would be included as an “input.”
Other resources include staff, staff training, partners, transportation for the target population, facilities,
equipment or supplies, and anyone’s time that would be required to implement the program. Consider
other partners who could be resources or resource providers.

18
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Outputs

Outputs are...

“...the direct results of program activities. They are usually described in terms of the size and/or
scope of the services and products delivered or produced by the program. They indicate if a
program is delivered to the intended audiences at the intended “dose.” A program output, for
example, might be the number of classes taught, meetings held, or materials produced and
distributed; program participation rates and demography; or hours of each type of service
provided.” (W. K. Kellogg Foundation, 2004, p.2)

Program outputs are simply the tangibles that happen as a result of the implementation of your program.
These are the deliverables of the activities; often the “beans” being counted. Funders typically require
grantees to report on a standard set of outputs, which can include the number of participants served, the
number of sessions offered, the number of persons trained, and so on.

Outputs are unique in that they are considered a process element, and yet can be also considered results
of implementation. These should be based in the process theory and are often used to evaluate
implementation. Put simply, outputs describe how the program will be implemented and with whom.
Each output is chosen because it supports achievement of the targeted impact outcomes for the target
population. One way to think about outputs is anything that might shed some light on why the target
population may fail to achieve outcomes in the end. In this way, outputs are at the heart of process
evaluation of the program.

Obstacles and Challenges

On any important trip, it is important to know the pot-holes and road blocks before one starts to travel —
it eases planning and makes the traveling easier. These are the obstacles to development,
implementation, or achievement of outcomes which may work against your efforts. The better one is in
recognizing a potential obstacle or barrier, the better one will be in overcoming that obstacle or barrier.
This process is also important in developing a logic model.

These barriers can be internal or external. The blockages may come from a variety of sources: individuals,
groups, systems. These can be barriers to development of the effort, implementation of the program, or
achievement of outcomes. Obstacles or challenges can be passive (e.g., Students do not believe school is
important; Parents are unaware of tutoring resources at the school) or active (e.g., Students refuse to
participate or cooperate with tutoring; Teachers have deflected responsibility for student preparedness;
or Community has devalued education through cuts in funding).
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Example: Tutoring Program: Logic Model and Theory of Change Template

Program Theory of Change: Struggling students who receive group tutoring once per week for eight weeks will improve their reading in order to be prepared

for entering college.

A

A

Process Theory: To be effective, the program should serve youths in
grades 4-6 by providing group tutoring in reading for one hour, once
per week over an eight-week period.

Impact Theory: Youth struggling in reading will improve through tutoring and will
be better prepared to eventually enter college.

v v v v
Inputs Activities Outputs Short-term Outcomes | € Intermediate € Long-term Outcome
Outcomes

e Funding Referral Process Number of Students improve reading Students engage in higher
e Time from Teachers Participants skills Students achieve higher education
o  Staff Intake Number of Tutors reading proficiency
e Equipment Assessment on Number of
e Materials Academic Sessions 70% of program 50% of program 30% of program
e Curriculum Strengths and Number of Hours participants will participants will score at participants will report
e Community Deficits of Tutoring demonstrate or above the level of success in post-secondary

Partners Volunteer Tutor Number of improvement on “proficient” on MAP education.

e Transportation
e  Facilities
e  Supplies

Recruitment and
Induction
Volunteer Tutor
Training

Tutor / Student
Matching
Tutoring
Sessions
Student Tutor
Plan
Development

Persons trained

program-based
assessment of reading
skills from Fall to Spring.

reading assessment from
Fall to Spring.

v

v

()

Obstacles and Challenges:

Students do not believe school is important.
Students refuse to participate or cooperate with tutoring.
Parents are unaware of tutoring resources at the school.

Teachers have deflected responsibility for student preparedness.
Community has devalued education through cuts in funding.
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Appendix: Logic Model Template

Program Theory of Change:

A A
Process Theory: Impact Theory:
\ 7 17 \ 7 v \ 7 v
Inputs Activities Outputs Short-term Outcomes | € Intermediate € Long-term Outcome
Outcomes
v v 0

Obstacles and Challenges:
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About Research &Development

The mission of the department is to support the use of evidence to inform policy and practice. The department is responsible
for facilitating the district’s research agenda, working with the Grants Office to develop grants, approving research applications,
developing administering surveys for the district, and completing reports in collaboration with others in the district.

You can contact us at 414-475-8520 or mpsresearch@milwaukee.k12.wi.us
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