
Identifying Dyslexia & Effective Reading 
Interventions

2025



Dyslexia in CA

●AB 1369 added “phonological processing to the list of basic 
psychological processes” under Specific Learning Disability 
category

● CFR 300.116 (e) Children may not be placed into special education 
if they can be served in general education with modifications 

● CCR 56303 A pupil shall be referred for special educational 
instruction and services only after the resources of the regular 
education program have been considered and, where appropriate, 
utilized.”

● CCR 56337.5 Students who “exhibit the characteristics of dyslexia 
or another related reading dysfunction is not found to be eligible 
for special education and related services the pupil’s instructional 
program shall be provided in the regular education program 

https://www.cde.ca.gov/sp/se/ac/documents/cadyslexiaguidelines.PDF


5 Basic Components of Language





Why is this all critical to know?

●42% of all students found eligible for special 

education fall under the category of SLD, with 

70-80% of those students have a reading 

disability or dyslexia

●However- dyslexia is estimated to impact up 

to 20% of the population





Phonological Processing
● Phonological processing is the ability to recognize and manipulate the 

sound structures of language, including the ability to identify and 
differentiate phonemes, syllables, and onsets and rimes. This skill is 
essential for tasks like reading, spelling, and verbal communication, 
linking closely to how language is understood and produced in the brain.



Definition of Dyslexia- New Updated Oct 2025
“Dyslexia is a specific learning disability characterized by difficulties in word

reading and/or spelling that involve accuracy, speed, or both and vary depending
on the orthography.

These difficulties occur along a continuum of severity and persist even with

instruction that is effective for the individual’s peers.

The causes of dyslexia are complex and involve combinations of genetic,
neurobiological, and environmental influences that interact throughout

development.

Underlying difficulties with phonological and morphological processing are common
but not universal, and early oral language weaknesses often foreshadow literacy

challenges.

Secondary consequences include reading comprehension problems and reduced
reading and writing experience that can impede growth in language, knowledge,

written expression, and overall academic achievement.

Psychological well-being and employment opportunities also may be affected.

Although identification and targeted instruction are important at any age, language

and literacy support before and during the early years of education is particularly
effective.”



Key Indications of Phonological Processing 
deficits

Challenges with:

● Learning to Speak

● Appearing to not understand spoken language

● Learning pre-literacy skills

● Sound/symbol match up

● Letter naming speed

● Sounding out words as they read

● Substituting words with the same initial letter when reading

● Using inventive spelling beyond the early primary grades

● Omitting vowels when spelling words 

● Accuracy and fluency in word recognition

● Persistency of reading longer passages

● Learning a second language

● Performing practical math problems due to language issues



Key Milestones  2024 - 25
Implementation and Training

Implementation of mCLASS for enhanced literacy assessment and instruction.

❖ Comprehensive Teacher Training in mCLASS 

❖ Comprehensive Teacher Training “Unlocking Language and Literacy: Science of Reading 

and Wonders” (K-5)

K-2 Teachers

School Psychologists

Elementary Site Admin

MLL Support Teachers

Intervention Teachers

Reading Specialists

SDC Teachers

K-5 Teachers

School 

Psychologists

MLL Support 

Teachers

Intervention 

Teachers

Reading 

Specialists

SDC Teachers



Key Features of mCLASS/DIBELS

❖ Benchmark
➢ Screeners that are used in windows of assessments administered three times 

a year (Beginning of Year, Middle of Year, End of Year) to monitor student 
progress and identify areas needing support.

❖ Progress
➢ Progress Monitoring tracks student progress between benchmarks, helping 

teachers monitor support needs and adjust interventions as needed.

❖ Instruction
➢ Provides instructional recommendations for small groups and individual 

students based on assessment data analysis, highlighting key needs and next 
steps to support targeted instruction.

❖ Home Connect
➢ Creates parent letters that share benchmark  assessment results, explain 

each measure, and offer at-home activities to support learning and family 
engagement.



Keep Parents 

Informed

Home Connect tab pulls 
up parent letters to help 
get parents involved in 
their children's education. 
These letters contain 
results from the 
Benchmark assessments 
students completed 
during the current time of 
year, along with 
information about the 
measures and 
recommended activities 
parents can do with their 
children at home to 
reinforce skills.



Instructional Next 

Steps

Show homepage for all 
small group and 
individual student 
instructional 
recommendations based 
on analysis of student 
assessment data. See 
diagnostic information 
that can be used to 
create small groups, 
which address areas of 
highest need as well as 
next steps for individual 
students, helping you get 
right to instruction.



English Language Learners

Pupils who do not speak sufficient English to be 
screened with an English-language instrument shall be 
screened pursuant to this section in their primary 
language if a screening instrument in their primary 
language approved pursuant to subdivision (c) is 
available. 

If a screening instrument is not available in at least one 
language in which a pupil is proficient, before the pupil 
can be screened, the pupil’s risk for reading difficulties 
shall be evaluated through an analysis of the pupil’s 
developmental history, educational history, and literacy 
progress, taking into account the pupil’s home 
background and evolving English language abilities, 
including speaking, listening, reading, spelling, and 
writing, consistent with the California Dyslexia 
Guidelines. Components of screening instruments that 
do not require English language proficiency may be used 
in this evaluation. 

When a pupil acquires sufficient English language 
knowledge and fluency to be able to be assessed using a 
screening instrument pursuant to this section, or if a 
screening instrument in their primary language becomes 
available, the local educational agency shall assess that 
pupil using the appropriate screening instrument.

mClass also is available in Spanish

Guidance will be provided to staff regarding a 

comprehensive view of the student’s proficiency 

which will include other measures. 

Parents will be informed that language

acquisition may impact the scores of student 

who are not yet fully English proficient.



Students with Disabilities

A pupil may be exempted from the requirements of this 
section with the prior written consent of the parent or 
guardian if any of the following criteria are satisfied:

(1) The pupil has a current identification or diagnosis of 
a reading difficulty, reading disorder, or other disability.

(2) The pupil is eligible for special education and related 
services pursuant to the federal Individuals with 
Disabilities Education Act or a plan pursuant to Section 
504 of the federal Rehabilitation Act of 1973.

(3) The pupil is in the process of being assessed for 
eligibility for special education and related services 
pursuant to the federal Individuals with Disabilities 
Education Act or a plan pursuant to Section 504 of the 
federal Rehabilitation Act of 1973, and the pupil is being 
evaluated with diagnostic assessments that make 
screening pursuant to this section redundant.

Students with IEPs are exempt from state 

screening requirements; however, 

● 6 subtests are used as a district 

benchmark assessment

● 4 additional tests complete are identified 

for reading difficulty screener

mClass is also used to monitor student growth 

and students with disabilities will be given the 

opportunity to participate to ensure they too are 

meeting growth targets for reading proficiency.



Parent Opt Out and Notification of Dates

A local educational agency shall provide 

parents or guardians of pupils eligible for 

screening pursuant to this section with 

information about the screening, including 

the date or dates of the screening and 

instructions for how parents or guardians 

can opt out of the screening on behalf of 

their child, no later than 15 calendar days 

before the administration of the screening 

instrument or instruments. A local 

educational agency is encouraged to 

provide information about screening 

pursuant to this section with other back-to-

school materials at the beginning of the 

school year.

Parents will be provided with the screening 

windows when completing back to school

paperwork.  

Opt out process will be available electronically 

or in paper format subsequent to that.  

*As this will also be used as the District’s 

reading benchmark monitoring tool, we will 

encourage all parents to participate. 



Parent Reporting and Next Steps

Pupil results from assessments 

administered pursuant to this section 

shall be made available to the pupil’s 

parent or guardian in a timely manner, 

but no more than 45 calendar days 

from the date the assessment was 

administered. These results shall 

include information about how to 

interpret the results, as well as the 

next steps pursuant to subdivision (l), 

if applicable.

Parents will receive results through Parent 

Square upon completion of each window, in 

compliance with mandated timelines.  

Information will also provided about factors that 

can influence scores which include: 

● Attendance

● Time of instruction in English only classes

● Medical issues including glasses

● Established reading disability

Information will also provided on ways parents 

can support reading proficiency at home 



Using Data for Instructional Purposes

Screening results shall be used as a flag for potential risk 
of reading difficulties, not as a diagnosis of a disability. 
Results from a screening instrument shall be used as part 
of a broader process that further evaluates pupil needs 
and progress, identifies supports for classroom 
instruction, enables targeted individual intervention as 
needed, and allows for further diagnosis if concerns do 
not resolve. Accordingly, if a pupil is identified as being at 
risk of having reading difficulties after being screened 
pursuant to this section, the local educational agency 
shall provide the pupil with supports and services, 
appropriate to the specific challenges identified by the 
screening instrument and other pertinent information 
about the pupil, which may include, among other supports 
and services, any of the following:

(1) Evidence-based literacy instruction focused on the 
pupil’s specific needs.
(2) Progress monitoring.
(3) Early intervention in the regular general education 
program.
(4) One-on-one or small group tutoring.
(5) Further evaluation or diagnostic assessment.

● Literacy Instruction districtwide for all 

teachers and staff

● Progress Monitoring- MTSS Team to 

monitor and review site and grade level 

information each testing period

● Use of district adopted supplemental 

reading curriculum

○ Wonders Intervention Materials

○ mClass Intervention Materials

● Small Group Intervention

○ Spire

○ Sonday

● Robust CARE and SST Team Processes



Reminders: 

Results of an assessment administered pursuant 

to this section shall not be used for any high-

stakes purpose, including, but not limited to, 

teacher or other school staff evaluation, 

accountability, pupil grade promotion or retention, 

identification for gifted or talented education, 

reclassification of English learners, or 

identification as an individual with exceptional 

needs.
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