
 

   

Alderwood Integrated Student Supports Template  
School Level 

 

Audience & Purpose  
This template is intended to be an optional working document to support implementation of school-level activities in each step of 
the ISS Protocol. The information gathered on this template can be used to coordinate annual state and federal requirements (see 
Appendix B in the ISS Implementation Guide) and implement the ISS Protocol with fidelity and intentionality. All schools, including 
schools identified for improvement supports (Tier 3 Plus, Tier 3, Tier 2, Tier 1), may use this template to support annual School 
Improvement Plan (SIP) requirements. 

Getting Started 
Implementation Teams  
Resources: Implementation Teams Overview, School Team Membership, Creating an Implementation Team, Teaming Inventory  

Who are our school implementation team members? List Name and Title/Role. 

Katie Essex, Literacy Specialist 

Sally Unger, Multilingual Specialist 

Isabel Machuca-Kelley, Dean of Students 

Amy Berreth, Principal 

Kirsten Jensen, Instructional Coach/IB Coordinator 

Click or tap here to enter text. 

Click or tap here to enter text. 
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Team Procedures 
Resources: Team Working Agreements, Communication Protocols Worksheet, Example Communication Protocol, Selecting Useable 
Innovations, Evidence-Based Interventions, Data-Based Decision Making, Data Teaming Tools 

What are our team procedures? 

Working agreements 
Click or tap here to enter text. 

Communication protocols 
Click or tap here to enter text. 

Selection process for evidence-based practices and programs 
Click or tap here to enter text. 

Data-based decision-making 
Click or tap here to enter text. 

OSSI Identified Schools: Evidence-based practices, or interventions, are defined in OSSI’s guidance and aligned with the definition used 
for LAP supports and services.  
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Step 1: Assess Strengths and Needs  
Resources: Comprehensive Needs Assessment Toolkit, Washington State Report Card, PBIS Tiered Fidelity Inventory, Reading Tiered 
Fidelity Inventory, Washington 211 Resource Inventory, Finding the Root Cause, NIRN Root Cause Analysis 

School-Level Data  
Which assessment did we engage in this year?  

 Intensive review of our strengths and needs (every 3-5 years)  
 Focused review of our strengths and needs (yearly) 

What are the demographics in our school?  

Total enrollment: 322 

Gender: Male: 183 – 54.30% Female: 153 – 45.40% Non-Binary: 1 - .3% 

Race/Ethnicity:  

White: 47.77% (161) 

Hispanic Latino: 38.28% (129) 

Two or More Races: 8.90% (30) 

Asian: 2.08% (7) 

Black/African American: 1.19% (4) 

American Indian/Alaska native: 1.49% (5) 

Native Hawaiian/Other Pacific Islander: .30% (1) 
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Program and characteristic:  

504: 3.56% (12) 

MLL: 20.17% (68) 

F/R: 59.34% (200) 

HCL: 2.07% (7) 

Special Education: 30.56% (103) 

McKinney Vento: 11.86% (40) 

 
Which data, disaggregated by student group and program, did we use to identify student strengths and needs in our school?  

 X Attendance  X WaKIDS assessment  

 X Behavior (discipline referrals, etc.)  X Academic screening  

 X Student, family, and staff perception data (surveys, 
etc.) 

 X State summative assessment 

 Community data (i.e., poverty rates, insured rates, 
chronic health conditions, etc.) 

 On track for graduation (if applicable) 

 Social, emotional, behavioral, and mental health 
(SEBMH) screening 

 Support data across tiers (participation, pre/post 
data, impact data):  Click or tap here to enter text. 

 X WIDA assessment    Other:  Click or tap here to enter text. 

What are the main trends in student data, disaggregated by student group and program, in our school? 
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OSSI Identified Schools: All schools identified for improvement must review family engagement data and WSIF data accessed through 
the Washington State Report Card in their comprehensive needs assessment process.   

Strengths 
Consistency in academic data – not going down 

Students of color are not disproportionately referred for behavior 

Student perception of safety improved significantly from 23-24 to 
24-25 according to district climate survey 
Student perception of teacher-student relationships improved 
from 23-24  

Needs 
Tardies have increased; overall attendance has improved but still 
need more progress; currently average 17 days absence per 
student 

Reading and math - we are not seeing growth year to year (we see 
growth within a year) 

Male students are disproportionately referred for behavior 

Not exiting students in ML on time according to WIDA data 

Primary problem behavior is elopement  

Students of color are not achieving at the same rate as white 
students on standardized reading and math tests 

What are the root causes for the trends in student data, disaggregated by student group and program, in our school?  

1. Attendance in the school – Root Cause: Need stronger systems; we wonder about families not knowing the impact, not having a clear 
picture of what is missed when students are absent. We wonder about schools not knowing what families are experiencing outside of 
school and why their children are missing school. We wonder about school refusal/anxiety from students. 

2. Attendance within the classroom, attending to learning – Root Cause: systemic structures for safety and belonging, regulation, safe 
place; how are we supporting repairs during unstructured spaces – recess, lunch, etc 

3. Stagnant reading achievement – Root cause: attendance in building and in classrooms; Wondering about a different approach to 
intervention, targeting comprehension, for example, at tier 1 in all grade levels. May need to do tier 1 intervention strategies for the 
whole class. Root cause – systemic language development  
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Priorities Aligned with Data Trends 
Based on our careful review of school-level data, what are our top priorities?  
1. Attendance 
2. Literacy and language development 
3. Safety and Belonging – relationships, regulation and repair  

 
Mapping Resources to Address Priorities 
Literacy and Language Development 
What resources are available in the school, community and region to address our top priorities?  

Tier 1 (Universal) 
Staff Instruction/Services Tools/Materials Professional Learning Funding 

Sally Unger 
WIDA standards 
framework 2020: 

Collaborative approach 

Click or tap here to enter 
text. 

WIDA standards 
framework 2020: 

Collaborative approach 
Outcome: Better 

language goals for units 
of inquiry, thinking 

intentionally around 
language objectives 

within a unit. Want to be 
intentional about English 
language development 

within units.  

ISD 6 hrs? 
Building PD 
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Mapping Resources to Address Priorities 

Evidence: 2-3 sentence 
frames within a unit, 

embedded in shareouts. 
Or, every unit has (pick 
from GLAD strategies). 

Use of chants/poems can 
be beefed up. Also 
collaborative strip 

paragraph is currently 
minimal implementation 
but can be strengthened. 

Evidence: Use of AI to 
make decodable text 

Kirsten 

Linguistic Identities & 
Translanguaging 

(connecting CRT, UDL, 
IB) 

Bilingual Texts and 
Resources,translanguaging 

pedagogy, cognates in 
GLAD CCD, Class Review 

 
Increasing 

Translanguaging 
Translanguaging and 

Bilingual texts in IB units, 
identity and language, 

Class review 

IB collaboration time 
Building PD 

All classroom teachers 

Foundational skill 
implementation – Really 

Great Reading, 
Morpheme for Littles 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Katie Literacy strategies Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 
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Mapping Resources to Address Priorities 

Click or tap here to enter 
text. 

Sally ML support and services    

 

Tier 2 (Targeted) 
Staff Supports/Services Tools/Materials Professional Learning Funding 

Intervention team and 
classroom teachers Plan for intervention Click or tap here to 

enter text. Collaborative time Click or tap here to enter 
text. 

Special ed team  SDI Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to enter text. 

Tier 3 (Intensive) 
Staff Supports/Services Tools/Materials Professional Learning Funding 

Title teams and 
classroom teachers Tutoring Click or tap here to 

enter text. 
Click or tap here to enter 

text. 
Click or tap here to enter 

text. 

Special ed team 
SDI 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 



 
 

 
Page | 10  

 

Mapping Resources to Address Priorities 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Attendance 

What resources still need to be identified and secured to address our top priorities?  

Tier 1 (Universal) 
Staff Instruction/Services Tools/Materials Professional Learning Funding 

Admin Messaging to families Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Kinder and Pro K 
teachers Entry conferences Click or tap here to 

enter text. 
Click or tap here to enter 

text. 
Click or tap here to enter 

text. 

All classroom teachers 

Family conference in the 
fall– should be an 

element describing the 
day and understanding 

impact of 
attendance/tardies, 

stressing the importance 
of the soft start, 

including a visual of the 
schedule; initial 

conversation about 
communication via 

Parent Square 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

All classroom teachers Morning Meeting – 
critical elements     
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Mapping Resources to Address Priorities 

Safety and Belonging See AW framework    

 

Tier 2 (Targeted) 
Staff Supports/Services Tools/Materials Professional Learning Funding 

Isabel School Avoidance Course Click or tap here to 
enter text. Share learning with staff Click or tap here to enter 

text. 

Attendance Team 

Connecting with families 
systematically after set 

number of absences and 
tardies 

 
Nudge letters – add a 

short handwritten note 
from classroom teacher  

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

 

Tier 3 (Intensive) 
Staff Supports/Services Tools/Materials Professional Learning Funding 

Attendance Team 

Connecting with families 
systematically after set 

number of absences and 
tardies 

 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 
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Mapping Resources to Address Priorities 

Family meetings – use 
FAST problem-solving 

worksheets in 
partnership with families 

 
School refusal scales 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

 

OSSI Identified Schools: Schools identified for improvement must identify, examine, and address resource inequities.   

  

Step 2: Build Community Partnerships  
Resources: Creating Clear Agreements  

Who is our point of contact for partnerships at the school level? List Name and Title/Role. 
Amy Berreth, principal 

 

Who is our point of contact for partnerships at the district level? List Name and Title/Role. 
Dana Smith, communications or Jessica Sankey, operations 

 

What district policies and procedures do we need to follow for community partnerships? 
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Click or tap here to enter text. 

Click or tap here to enter text. 

Click or tap here to enter text. 
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What partnerships have been built in our school, in collaboration with our district point of contact, to address our top 
priorities?  

What is the 
name of the 

partner?  

What services do 
they provide?* 

How do these services 
align with the results 
of our strengths and 

needs assessment 
process? 

What data 
sharing 

agreement is in 
place?  

When did the 
school board 
approve the 
agreement? 

Who (school staff, 
community partners, 

families, students) needs 
to be informed of this 
approved partnership? 

Click or tap here 
to enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here 
to enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here 
to enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here 
to enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Click or tap here 
to enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to 
enter text. 

Click or tap here to enter 
text. 

Step 3: Plan Integrated Student Supports 
Resources: Developing SMARTIE Goals, Identifying Evidence-Based Practices and Programs, Evidence-Based Interventions, Planning 
Training and Coaching, Coordinating State and Federal Funding Sources 

What is our vision and mission statement? 
Everyone can learn in collaborative, inclusive and safe environment 



 
 

 
Page | 15  

 

OSSI Identified Schools: Evidence-based practices, or interventions, are defined in OSSI’s guidance and aligned with the definition used 
for LAP supports and services.  

Use the questions below to outline the evidence-based practices/interventions, data measures, timeframe, lead, and 
resources to achieve each SMARTIE Goal aligned to your data-informed priorities, vision, and mission. SMARTIE Goals are 
specific, measurable, attainable, realistic, time-bound, inclusive, and equitable. 

Evidence-based 
practice (intervention, 
activity, or strategy) to 
support SMARTIE Goal  

Implementation and 
Impact Data 

Timeframe Lead Resources 

What evidence-based 
practice 

(intervention, activity, 
or strategy) will you 
implement to support 
achieving this 
overarching 
improvement goal? 

What student groups will 
benefit and why? 

What short-and long-
term data will be 
collected to measure the 
extent to which this 
evidence-based 
practice (intervention, 
activity, or strategy) 
was implemented as 
intended? 

What short-and long-
term data will be 
collected to measure the 
impact of this evidence-
based practice 
(intervention, activity, or 
strategy)?  

When will this 
evidence-based 
practice (intervention, 
activity, or strategy) 
occur?  

What was/is the 
projected length of 
time? 

When or how often 
(please be as specific as 
possible) will progress 
be monitored or data 
reviewed? 

Who (what team or 
individual) will be 
responsible for 
implementing, 
measuring, and 
adjusting the evidence-
based practice 
(intervention, activity, 
or strategy)? 

Who else will be 
involved? 

What resources will 
be used to 
implement this 
evidence-based 
practice 
(intervention, 
activity, or 
strategy) (for 
example, 
professional 
development, 
extended time, 
curriculum, 
materials, etc.)? 

Commented [EZ1]: Do you want to change this to 
evidence-based Intervention throughout the table?  
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SMARTIE Goal #1 

In 2025-26 school year, Alderwood will decrease the average number of absences from 17 days to 10 days 
Evidence-based 
practice (intervention, 
activity, or strategy) to 
support SMARTIE Goal 

Implementation and 
Impact Data 

Timeframe Lead Resources 

Family conference in the 
fall– consistent element in 
all conferences describing 
the day and 
communicating the impact 
of attendance/tardies, 
stressing the importance 
of the soft start, including 
a visual of the schedule 
 
Connecting with families 
systematically after set 
number of absences and 
tardies via nudge letters, 
phone calls, and family 
meetings 
 
Family meetings – use 
FAST problem-solving 
worksheets in partnership 
with families 

Skyward attendance data 
will be reviewed during 
attendance team meetings 

2025-26 school year Attendance team – Isabel, 
Melissa, Amy 

BPS Attendance 
Toolkit, School 
Avoidance materials 
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School refusal scales 
 
 
 
 

 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to enter 
text. 

Click or tap here to 
enter text. 

Funding: List and describe funding source(s) associated with the activities described above.  

Reminder: All Title I, Part A Schoolwide programs must include a chart of the federal, state, and local funds consolidated for 
their schoolwide model. Programs available to consolidate: Basic Education; Title I, Part A; School Improvement; Title II, Part A; 
Title III; Title IV, Part A; LAP; Local Funds; Other funding sources. 

1. Click or tap here to enter text. 
2. Click or tap here to enter text. 
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SMARTIE Goal #2: 
The percentage of students who make typical and stretch growth as measured by iReady will increase and Hispanic/Latino students will 
grow at the same rate as all students in reading as measured by iReady progress towards typical and stretch growth. 

Evidence-based 
practice (intervention, 
activity, or strategy) to 
support SMARTIE Goal 

Implementation and 
Impact Data 

Timeframe Lead Resources 

Professional development 
on language objectives 

Every level will have 
language goals in their IB 
units 

Self-reflection for each 
grade level during next IB 
collab – how did 
implementation of 
language goals impact 
student learning? 

 

IReady growth, OSPI 
growth data 

2025-26 Sally ML Co-planning 
funds 

Professional development 
on translanguaging 

Every grade level will 
incorporate 
translanguaging into IB 
units (translanguaging 
texts, translanguaging 

2025-26 Kirsten Alderwood donation 
for IB release time 

Building PD, UDL IB 
CRT 
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strategies), revise/update 
IB Language policy 

Self-reflection for each 
grade level during next IB 
collab – how did 
implementation of 
language goals impact 
student learning? 

IReady growth data, OSPI 
growth data, classroom 
based assessments 

Funding: List and describe funding source(s) associated with the activities described above.  

Reminder: All Title I, Part A Schoolwide programs must include a chart of the federal, state, and local funds consolidated for 
their schoolwide model. Programs available to consolidate: Basic Education; Title I, Part A; School Improvement; Title II, Part A; 
Title III; Title IV, Part A; LAP; Local Funds; Other funding sources. 

1. Title III funding for co-planning 
2. Click or tap here to enter text. 
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SMARTIE Goal #3: 
Student perception of safety at school will increase from 73% favorable to 80% or higher, and students naming an unsafe place from 37% 
to 20% (decreasing in recess specifically) on the climate survey. 

Evidence-based 
practice (intervention, 
activity, or strategy) to 
support SMARTIE Goal 

Implementation and 
Impact Data 

Timeframe Lead Resources 

Recess strategies and 
training around conflict 
resolution – Kelso's 
Choices, small 
problem/big problem 

Recess vests for all adults 
going outside; making 
sure each zone is covered 

 

Office referrals – SWIS 

Climate survey 

 

Implementation –– para 
surveys, student survey? 

2025-26 Isabel Kelso's Choices 

Establish a student 
building-wide IB 
leadership team with focus 
on increasing 
multilingualism 

Team can help with school 
family meetings, recess 
and lunch coaches, 
announcement leaders 

 2025-26 Isabel, Kirsten and Mikah Translanguaging 
with Spanish 
materials building 
wide 
(announcements, 
assemblies, visual 
supports) 
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and implementing 
Building Wide Spanish 
supports 

 

Funding: List and describe funding source(s) associated with the activities described above.  

Reminder: All Title I, Part A Schoolwide programs must include a chart of the federal, state, and local funds consolidated for 
their schoolwide model. Programs available to consolidate: Basic Education; Title I, Part A; School Improvement; Title II, Part A; 
Title III; Title IV, Part A; LAP; Local Funds; Other funding sources. 

1. Click or tap here to enter text. 
2. Click or tap here to enter text. 
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What supports are available to meet the identified needs of students? Outline the following for optimal coordination of 
academic and nonacademic supports.  

• Area of focus: identified need (academic skills, nonacademic barriers, etc.) 
• Decision rules: data-based criteria for entrance and exit to supplemental supports 
• Supports to be provided: specific supports, academic or nonacademic, to be provided if student meets criteria 
• Duration and frequency: how long and often supports should be provided 
• Time of day: when supports occur (before school, during intervention block, after school, weekend, etc.) 
• Location: where supports occur 
• Staff: support lead and contact 
• Progress monitoring: tool used to assess student progress and implementation of supports 
• Communication: plan to communicate with staff, partners, and families  

 
Tier 1 (Universal) - What do all students have access to in Tier 1?  

Academic  

Click or tap here to enter text. 

Nonacademic  

Click or tap here to enter text. 

Tier 2 (Targeted) - What do some students, based on data-informed needs, have access to in Tier 2?  

Area of 
focus 

Decision 
Rules (Entry 
& Exit 
Criteria) 

Support to 
be provided 

Duration & 
Frequency 

Time of 
Day 

Location Staff Progress 
Monitoring 

Communication 

Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 
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Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 

 

Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 

 

Tier 3 (Intensive) - What do a few students, based on data-informed needs, have access to in Tier 3? 

Area of 
focus 

Decision 
Rules (Entry 
& Exit 
Criteria) 

Support to 
be provided 

Duration & 
Frequency 

Time of 
Day 

Location Staff Progress 
Monitoring 

Communication 

Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 

 

Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 
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Click or 
tap here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap 
here to enter 
text. 

 

Click or 
tap here 
to enter 
text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to 
enter text. 

 

Click or tap 
here to enter 
text. 

 

Click or tap here 
to enter text. 

 

 

Communication Method(s) Date Received and/or 
Approved 

School board Click or tap here to enter text. Click or tap here to enter 
text. 

School staff Click or tap here to enter text. Click or tap here to enter 
text. 

Community partners Click or tap here to enter text. Click or tap here to enter 
text. 

Families  Click or tap here to enter text. Click or tap here to enter 
text. 
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Step 4: Deliver Integrated Student Supports 
Resources: Understanding Implementation Fidelity, Monitoring Implementation of Planned Supports, Implementing Evidence-Based 
Practices with Fidelity  

How are we tracking implementation within the school?  

Documentation of communication (to share implementation progress, barriers, etc.):  
Click or tap here to enter text. 

Documentation of data-based decision-making process (to ensure timely access to supports): 
Click or tap here to enter text. 

Documentation of planned and implemented supports (tracker, portal, etc.) aligned with evidence-based practices in 
SMARTIE/strategic goals:  

Planned: Click or tap here to enter text. 

Provided: Click or tap here to enter text. 

Documentation of materials, training, and coaching to ensure fidelity of implementation:  
Click or tap here to enter text. 
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Step 5: Use Data to Drive Continuous Improvement 
Resources: Using Improvement Cycles, Data-Based Individualization (DBI) Steps and Resources, SIP EOY Rubric and Feedback 
Template 

Based on the data outlined in Step 3 and gathered in Step 4, what is our data-based action plan? 

Date of 
Review:  

When did the 
data review take 
place?  

Data Review & Evaluation:  

What is the impact, or 
student response, to 
provided supports?  

Which factors might have 
contributed to the student 
response?  

Was the plan for 
implementation followed? If 
not, why?  

Action Items: 

What adjustments need to 
be made to improve our 
impact on student 
learning? (e.g., changes for 
students - initiate, 
continue, intensify, fade, or 
discontinue supports – 
and/or changes for adults 
– training and coaching, 
scheduling, etc.) 

Lead:  

Who is 
responsible for 
each action 
item? 

Timeframe:  

When do 
these action 
items need to 
be 
completed?  

Communication: 
What 
communications 
need to occur 
related to these 
action items? 
Who, what, how? 

Click or tap here 
to enter text. 

Click or tap here to enter text. Click or tap here to enter 
text. 

Click or tap here 
to enter text. 

Click or tap 
here to enter 
text. 

Click or tap here to 
enter text. 

Click or tap here 
to enter text. 

Click or tap here to enter text. Click or tap here to enter 
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to enter text. 

Click or tap 
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Click or tap here to 
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