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Section A: Five Pillars of Reading Instruction
Describe how reading assessment
and instruction for all students in
the school includes oral
language, phonological
awareness, phonics, fluency,
vocabulary, and comprehension
to aid in the comprehension of
texts to meet grade‑level
English/Language Arts standards.

York Road Elementary School supports early literacy development
beginning with the Kindergarten Readiness Assessment (KRA) in
kindergarten and the Fast universal screener in grades 1 and 2 to
identify and monitor foundational reading skills. Throughout
grades K-5, students also participate in quarterly common
assessments that measure both foundational skills and
higher-level reading comprehension aligned to state ELA
standards. For grade-level ELA instruction, all classrooms utilize
HMH Into Reading, a research-driven program that emphasizes
key areas of literacy development, including oral language,
phonological awareness, phonics, fluency, vocabulary, and
comprehension.

Section B: Foundational Literacy Skills, Continued



Document how Word Recognition
assessment and instruction for
PreK-5th grade students are
further aligned to the science of
reading, structured literacy and
foundational literacy skills.

 At York Road Elementary School (K-5), building strong
foundational literacy skills is a central focus. Students engage
daily in grade-level instruction as well as small-group lessons
tailored to meet individual learning needs. In grades K-2,
quarterly common foundational assessments are administered to
guide both whole-group and small-group instruction. In grades
3-5, quarterly common assessments emphasize advanced reading
comprehension, reinforcing the foundational literacy skills
developed in the primary grades and aligning with the science of
reading. As noted in Section A, all schools implement HMH Into
Reading for whole-group, grade-level ELA instruction. This
research-based program provides explicit teaching in the
essential components of literacy: oral language, phonological
awareness, phonics, fluency, vocabulary, and comprehension.

Section C: Intervention
Document how the school uses
universal screener data and
diagnostic assessment data to
determine targeted pathways of
intervention (word recognition or
language comprehension) for
students in PreK-5th grade who
have failed to demonstrate
grade‑level reading proficiency.

 York Road Elementary School employs multiple assessment tools
to monitor student progress and guide instruction for both groups
and individual students. In Pre-K, myIGDIs is used, while
FastBridge functions as the universal screener in kindergarten
and fifth grade. Second-grade students flagged at the end of first
grade also continue with FastBridge. Kindergarteners additionally
take the Kindergarten Readiness Assessment, and all students in
grades K-5 participate in NWEA MAP assessments to track
achievement and growth.

When screening data suggests a student may need additional
support, diagnostic assessments are given to identify specific skill
gaps. One commonly used diagnostic is the LETRS assessment,
which pinpoints strengths and areas for improvement in
foundational literacy skills.

Quarterly grade-level benchmark assessments are also
administered and analyzed to inform instructional planning and to
highlight potential curriculum gaps. To ensure time for targeted
support, we also incorporate a daily intervention block that
provides students with both interventions and enrichment
opportunities.

Section D: Supporting Literacy at Home



Describe the system in place to
help parents in your school
understand how they can support
the student as a reader and
writer at home.

 York Road Elementary School provides parenting workshops
focused on different aspects of literacy. These sessions cover
topics such as building strong reading habits at home, supporting
children with both decodable and irregular words, and applying
practical strategies to strengthen early literacy skills like phonics,
sight words, and comprehension with both literary and nonfiction
text. Families are often given handouts and books to expand their
home libraries. In addition, our school celebrates Read Across
America by inviting community members to participate,
highlighting diverse book titles, and engaging families in activities
that honor the joy of reading both at home and at school. 
Required parent/teacher conferences each year also allow for
parents to learn more ways to support their child at home with
reading. Teachers use this time to inform parents about their
child's specific reading progress, strengths, and areas for
improvement. They are able to offer individualized strategies that
parents can use at home to support reading growth. Additionally,
teacher weekly newsletters include a portion highlighting ELA
support at home.

Section E: Progress Monitoring
Document how the school
provides for progress monitoring
of reading achievement and
growth at the school level with
decisions about intervention
based on all available data to
ensure grade-level proficiency in
reading. 

 Student reading growth is tracked using benchmark
assessments-such as MAP Growth and district-developed common
summative assessments-administered at multiple points
throughout the year. These tools are aligned with state standards
and the SC READY blueprint to ensure accuracy and consistency
across schools. To create a comprehensive view of progress, data
from classroom formative assessments, MAP percentiles, reading
diagnostics (phonemic awareness, phonics, vocabulary, and
comprehension), and summative results are carefully
triangulated. Based on this information, students are placed into
tiered interventions tailored to their needs, utilizing resources like
UFLI, HMH Into Reading/Word Study Studio, and LETRS-aligned
practices to target areas such as foundational skills, vocabulary,
fluency, or comprehension. Progress monitoring is built into these
interventions, allowing educators to regularly measure
effectiveness and adjust instruction as needed.

Section F: Teacher Training



Explain how the school will
provide teacher training based in
the science of reading, structured
literacy, and foundational literacy
skills to support reading
achievement for all students. 

In our district, all required teachers are engaged in Year 1 or Year
2 of LETRS training, with some having already completed both
years. Teachers also continue to receive ongoing professional
development and support throughout the year to strengthen their
use of HMH resources. Interventionists provide small-group
instruction using research-based programs such as UFLI, RISE,
and SPIRE. Pre-K teachers support the district's youngest learners
through effective practices grounded in the science of reading,
structured literacy, and foundational literacy skills, all designed to
build a strong foundation for reading success. In some cases,
teachers' Student Learning Objectives (SLOs) are directly
connected to their structured literacy work, with achievement
goals developed from baseline student data.

Section G: District Analysis of Data
Strengths

When comparing data over two consecutive years, we have
shown a decrease in the number of third graders scoring Does Not
Meet in the Spring of 2025 from 47.8% to 20.3% 

In fifth grade in the Spring of 2025, In the Reading subscore,
59.9% of students met or exceeded expectations.
This shows that the majority of students are performing at or
above grade-level expectations in literacy, reflecting strong
instructional practices and alignment to standards.

In fifth grade the Reading subscore, 63.2% of White students met
or exceeded expectations.This subgroup is outperforming the
district average, showing that instructional strategies are helping
these students successfully apply comprehension and
foundational literacy skills.  It also signals that the interventions
and resources being used are effectively supporting grade-level
reading growth for this group.

In fourth grade, just 22.4% of students scored DNM.  Nearly 4 out
of 5 students are at least approaching grade-level literacy, a
strength compared to peers.



Possibilities for Growth In third grade, 22.9% of students are in "Approaches
Expectations."  This is a large group close to proficiency that
could make notable gains with targeted small-group instruction,
scaffolded comprehension practice, and ongoing progress
monitoring.

In fourth grade we need to Target Approaches students (~18%)
for movement into proficiency and strengthen comprehension
strategies.

In fifth grade, 61.8% of students met or exceeded expectations in
overall ELA, but only 56.9% did so in the Reading subscore.  This
gap suggests comprehension, inference, and analysis of complex
texts remain areas where students need growth.

Description Area *Note: The three questions below are included this year to gauge
school-level LETRS implementation."Eligible" teachers for
state-funded LETRS training:K-3 Classroom TeachersReading
CoachesReading interventionistsK-3 Special Education
TeachersSchool Administrators

How many eligible teachers in
your school have completed
Volume 1 ONLY of LETRS?

12

How many eligible teachers in
your school have completed
Volumes 1 and 2 of LETRS?

11

How many eligible teachers in
your school are beginning
Volume 1 of LETRS this year?

3

How many eligible teachers in
your school are beginning
Volume 2 of LETRS this year?

12

How many CERDEP PreK teachers
in your school have completed EC
LETRS?

1

How many CERDEP PreK teachers
in your school are beginning EC
LETRS this year?

0

Section H: Previous School Year SMART Goals and Progress Toward those
Goals



Previous Goal #1 Previous Goal #1 (Third Grade Goal): Reduce the percentage of
third graders scoring Does Not Meet in the spring of two school
years prior as determined by SC READY from 47.8 % to 37.8% in
the spring of 2025

Goal #1 Progress We met and exceeded this goal with the percentage of third
graders scoring Does Not Meet in the Spring of 2025 being 20.3%.

Previous Goal #2 Previous Goal #2:  Decrease the percentage of students scoring
in the LOW range of the vocabulary strand  from 34.3% to 24.3%
as evidenced by NWEA MAP from Fall to Spring in grades 1-5
during the 24-25 school year.

Goal #2 Progress We did not meet this goal despite our progress toward doing so. 
The percentage of students scoring in the LOW range of the
vocabulary  strand as evidenced by NWEA MAP went from 34.3%
to 28.8% during the 2024-25 school year.

Section I: Current Year SMART Goals and Action Steps Based on Analysis of
Data
Description Area For all schools serving third grade students, goal #1 MUST

read:Third Grade Goal: Increase the percentage of third graders
scoring Meets and Exceeds in the spring of [previous school year]
as determined by SC READY from __% to __% in the spring of
[current school year].

Current Goal #1 Current Goal #1 (Third Grade Goal): Increase the percentage of
third graders scoring Meets and Exceeds in the spring of 2025 as
determined by SC READY from 45.9 % to 55.9 % in the spring of
2026.



Goal #1 Action Steps Teachers will consistently teach grade-level standards in whole
group instruction using HMH resources with fidelity as the primary
tool for instruction.

Teachers will use formative assessments and evidence of student
learning to regularly monitor student progress and guide small
group or individualized instruction.

Teachers will provide consistent, targeted, and differentiated
              instruction to meet the diverse needs of all students.

Teachers will utilize common summative assessments and
              benchmarks to track student growth and plan
instructional
              moves for both whole group and small group settings.

Current Goal #2 Current Goal #2:  Increase the percentage of SECOND GRADE
students who are ON TRACK for grade level success  as evidenced
on Spring 2025 NWEA MAP from  26.23%  to  31%  in the Spring of
2026.  

Goal #2 Action Steps Teachers will consistently teach grade-level standards in whole
group instruction using HMH resources with fidelity as the primary
tool for instruction.  

Teachers will provide consistent, targeted, and differentiated
instruction to meet the diverse needs of all students. 

Teachers will meet routinely with literacy interventionists and
literacy coach to receive support in literacy interventions and
remain current in universal screener data for students that will be
used to guide Tiered instruction.  

Current Goal #3 Current Goal #3:  Increase the percentage of FIRST GRADE 
students who are ON TRACK for grade level success  as evidenced
on Spring 2025 NWEA MAP from 34.67%   to  44%  in the Spring of
2026.



Goal #3 Action Steps Teachers will consistently teach grade-level standards in whole
group instruction using HMH resources with fidelity as the primary
tool for instruction.  

Teachers will provide consistent, targeted, and differentiated
instruction to meet the diverse needs of all students. 

Teachers will meet routinely with literacy interventionists and
literacy coach to receive support in literacy interventions and
remain current in universal screener data for students that will be
used to guide Tiered instruction.  


