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An Introduction to Fontana Unified School District’s Pathways to Biliteracy Master Plan

The world for which we are preparing our students is quite different from the world in which
many of us have grown-up in. The demands of 215 century careers require students to perform
job responsibilities and duties that transcend across disciplines, languages, and cultures. The
education of our students is of critical importance in preparing them to be career and college
ready and be able to compete in a global society and economy.

Bilingual/biliterate people demonstrate:

* unique linguistic and cultural appreciation, understanding and competencies,

» familiarity with one or more cultures giving an advantage in understanding the
viewpoint of others,

» increased flexibility and creativity in thinking, conceptualization, critical thinking, and
problem solving,

» development of skills in collaboration and cooperation,

* more economic opportunities and benefits,

+ enhanced working memories, mental or cognitive flexibility and even protection from
brain aging symptoms,

+ effective formation of relationships and communication with people from a wide
variety of cultures and backgrounds,

* enhanced academic and linguistic competences in two languages,

* lower high school dropout rates and increased performance relative to peers taught
in an English only setting, and

* high interest in attending colleges and universities.

Students in the United States will compete with students around the world, many of whom are
receiving formal instruction in languages from a young age. To be a leader in the globalized
world, the United States needs people in all walks of life who can connect and communicate
with other individuals across the globe. For our future professionals, artists, economists,
entrepreneurs, scientists, writers, to name but a few careers, knowing multiple languages opens
career paths to employment and social opportunities. Along with the economic and social
advantages, being bilingual/biliterate leads to the ability to make greater contributions to a
stronger, more dynamic community, nation, and world. Investing in the study of languages will
ensure that the students at Fontana Unified School District are well prepared to thrive and
succeed in the 215t century.

Who are our Multilingual Learners?

Multilingual Learners are our students who are learning English and a partner language. They
are developing proficiency and are bilingual/biliterate in both languages. They are learning both
languages while they are also learning and achieving grade level academic standards.
“Multilingual Learners” is a broad term to include groups of students who are learning and
studying in multiple languages. The groups are, but are not limited to: English Learners, Dual
Language Learners, Newcomer English Learners, Long-Term English Learners, Reclassified
English Learners, Initial Fluent English Learners, Heritage Speakers, and Native English
Speakers. Throughout the Pathways to Biliteracy Master Plan the term Multilingual Learners will
be used to address all students learning multiple languages. The group titles will be used when
addressing specific programs and services and/or considerations for the target group of
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Multilingual Learners, such as English Learners and Reclassified English Learners addressed in
the English Learner Program. Although the Pathways to Biliteracy Master Plan will emphasize
the use of Multilingual Learners to support an asset-based model to multilingualism and
multiculturalism, necessary targeted and specialized support to provide English Learners with
English language development and access to the core curriculum will also be continuously
addressed and legal obligations will be prioritized and attained.

FONTANA UNIFIED SCHOOL DISTRICT’S SHARED VISION
Fontana Unified School District (FUSD) stands as a dedicated community committed to
ensuring that each scholar is equipped for success in college, career, and life.

AREAS OF FOCUS
FUSD has a laser-like focus on powerful academic outcomes for all students.
2. Without fail, FUSD will implement a persistent focus on safety and well-being for students
and staff.
3. FUSD will build relationships with proactive communication and community engagement.
4. FUSD will be good stewards of public tax dollars through the purposeful use of public
resources.

—_—

THE PURPOSE OF OUR PATHWAYS TO BILITERACY MASTER PLAN

The mission of Global California 2030 is to equip students with world language skills to better
appreciate and more fully engage with the rich and diverse mixture of cultures, heritages, and
languages found in California and the world, while also preparing them to succeed in the global
economy (CA CDE, 2018). Fontana Unified School District is committed to working in concert with
administrators, teachers, support staff, district staff, community partners, students, and parents
to provide the most effective instructional programs for our Multilingual Learners. It is our intent
to prepare our students academically and linguistically to meet the changes and needs of our
multilingual and multicultural community.

The Pathways to Biliteracy Master Plan is a guide to the “what” and the “how” that will ensure
that our Multilingual Learners, particularly English Learners, reach the highest levels of
bilingualism/biliteracy, academic achievement, and sociocultural competency.

Fontana Unified School District has aligned its Pathways to Biliteracy Master Plan to the
following state, federal, and district guidance documents and initiatives to achieve excellent
program design, implementation, monitoring, and evaluation procedures:

¢ Global California 2030
California English Learner Roadmap (CA EL Roadmap)
Improving Education for Multilingual and English Learner Students: Research to Practice
Federal Program Monitoring (FPM) for English Learner Programs
Fontana USD’s Pathways to Biliteracy Program Goals
Fontana USD’s Board Policies
Fontana USD’s Areas of Focus

This alignment is intended to guide all levels of the school district towards a systemic and
coherent approach to the teaching and learning of our Multilingual Learners.

ORGANIZATION OF THE PATHWAYS TO BILITERACY MASTER PLAN
The Pathways to Biliteracy Master Plan has been developed to align to the guiding principles of
the CA EL Roadmap. At the beginning of each section of the master plan, one of the four
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guiding principles is described. Commitment to specific practices for achieving excellent
implementation of the roadmap are identified. Strategic strategies defining “what” needs to
happen to move the in-depth implementation are listed. And actions guiding and supporting
“how” each CA EL Roadmap principle will be implemented districtwide are described in detail.
For each action, additional links to supporting forms and documents explaining protocols and
procedures that specify steps and/or tasks that need to be completed to achieve a systemic
and excellent implementation are provided. This approach ensures that our district’s policies
and practices are coherent, articulated, and have the primary objective of meeting the needs
and supporting the success of our Multilingual Learners and their families.

CALIFORNIA ENGLISH LEARNER ROADMAP PRINCIPLES
The California English Learner Roadmap is intended to provide guidance to districts on
welcoming, understanding, educating the diverse population of English Learners attending
California public schools. The California English Learner Roadmap builds on the EL Roadmap
Policy and provides further guidance on educating English Learners by supporting district’s
strengthen comprehensive educational policies, programs, and practices for English Learners.
The following is an overview of the California English Learner Roadmap principles. More
information on the English Learner Roadmap is located at: English Learner Roadmap - English
Learners (CA Dept of Education).

Principle #1 Assets-oriented and needs-responsive schools: Pre-schools and schools are
responsive to different EL strengths, needs, and identities and support the socio-emotional
health and development of English Learners. Programs value and build upon the cultural and
linguistic assets students bring to their education in safe and affirming school climates.
Educators value and build strong family, community, and school partnerships.

Principle #2 Intellectual quality of instruction and meaningful access: English Learners
engage in intellectually rich, developmentally appropriate learning experiences that foster high
levels of English proficiency. These experiences integrate language development, literacy, and
content learning as well as provide access for comprehension and participation through native
language instruction and scaffolding. English Learners have meaningful access to a full
standards-based and relevant curriculum and the opportunity to develop proficiency in English
and other languages.

Principle #3 Systems conditions that support effectiveness: Each level of the school
system (state, county, district, school, pre-school) has leaders and educators who are
knowledgeable of and responsive to the strengths and needs of English Learners and their
communities and who utilize valid assessment and other data systems that inform instruction
and continuous improvement. Each level of the school system provides resources and tiered
support to ensure strong programs and build the capacity of teachers and staff to leverage the
strengths and meet the needs of English Learners.

Principal #4 Alignment and articulation within and across systems: English Learners
experience a coherent, articulated, and aligned set of practices and pathways across grade
levels and educational segments, beginning with a strong foundation in early childhood and
appropriate identification of strengths and needs, continuing through to reclassification,
graduation, higher education, and career opportunities. These pathways foster the skills,
language(s), literacy, and knowledge students need for college- and career-readiness and
participation in a global, diverse, multilingual, twenty-first century world. (cA cpE, 2018)
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PATHWAYS TO BILITERACY PROGRAMS
Fontana USD has adapted and expanded on the CA EL Roadmap to create multiple
opportunities for all students to gain proficiency in more than one language. Students and
parents are encouraged to begin the learning of a second language as early as the elementary
years since acquiring full proficiency in a language takes an average of five to seven years.

The goals of FUSD’s Pathways to Biliteracy programs are to:

1. Develop and implement effective multilingual programs (English Learner Program, Dual
Language Immersion, and World Languages) and services for all students.

2. Develop high levels of language proficiency and bilingualism/biliteracy in English and a
partner language (i.e., Spanish) without compromising the student’s first language.

3. Develop high levels of academic achievement and mastery of state standards in both
languages, English and a partner language (i.e., Spanish) in all students.

4. Develop the student’s sociocultural competency through the appreciation, understanding,
and participation in meaningful cultural, social, and academic activities across multiple
sociocultural groups.

5. Strengthen parent/guardian involvement and engagement in their student’s academic
plan.

The Pathways to Biliteracy Master Plan will include the following language acquisition programs
and language programs:

English Learner Program

The goal of the program is to develop an English Learner’s English language acquisition by
initially supporting them using their primary language, when appropriate and possible. In
addition to receiving primary language instructional support in core subjects, students receive
daily Comprehensive English Language Development instruction. Due to the nature of the
program design, these programs are considered transitional programs where biliteracy may or
may not be fully attained.

Dual Language Education Programs (Bilingual Alternative Program)

The goal of the program is to develop bilingualism and biliteracy in English and a partner
language by integrating English Learners with English speakers. It is an additive program for all
students; both languages are developed to a high capacity. Core content instruction in a Dual
Language Immersion program is in, and through, both languages. When starting the program in
kindergarten, the partner language (ex: Spanish) in a Dual Language Immersion program is
used for a minimum of 90% of the instructional day. English is used for a minimum of 10% of the
time. Teachers focus on the use of one language during the instructional timeframes determined
by the instructional program model (i.e., 90/10 or 50/50 model). The program combines the
foreign language immersion model with the maintenance bilingual education model. Fontana
Unified School District follows a similar structure to programs across the nation that have been
researched-based as highly effective Dual language Immersion Models. The core curriculum
adheres to district, state, and federal guidelines and mandates. Curricular materials are
provided in both English and the partner language to facilitate and enhance learning.

World Language Program

The goal of the program is for students to acquire a functional proficiency in listening, speaking,
reading, and writing in a second language. The program also develops the student’s
appreciation and understanding of other cultures.
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*  World Language Courses: traditional world language courses provide a basic working
knowledge of a language. Their focus may be on basic communication skills, grammar
and translation, and vocabulary development. Sociocultural competency is also a focus
of the course content.

*  World Language Courses for Native (Heritage) Spanish Speakers: the courses are
designed specifically for Spanish-speaking students who already possess basic
communication skills in their native language and are now studying Spanish formally in
an academic setting in the same way that native-English-speaking students study
English Language Arts. The courses focus on the formal development and teaching of
academic literacy skills in Spanish and a deeper understanding and appreciation of the

students’ cultural heritage.

Extended Opportunity Language Programs
The goal of these programs is to develop an interest in the different languages and to inspire

future language study in students. Students develop a linguistic awareness by learning basic
words and phrases in one or more languages and gain awareness and appreciation of multiple
cultures. A limited proficiency in the new language(s) is developed. Parent groups, community
groups, outside organizations, and staff, provide the programs.
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EL Roadmap Principle #1
Assets-Oriented and Needs Responsive Schools

Pre-schools and schools are responsive to different English Learner (EL) strengths,
needs, and identities and support the socio-emotional health and development of
English Learners. Programs value and build upon the cultural and linguistic assets
students bring to their education in safe and affirming school climates. Educators
value and build strong family, community, and school partnerships.

Fontana Unified School District commits to achieving excellent implementation
of the EL Roadmap Principal #1 by:

Providing schools that are multilingual focused and dedicated to a culturally
responsive pedagogy and climate for all students. Schools have multilingual
programs, materials, and celebrations. Schools engage students in many
opportunities to build proficiency in multiple languages.

Designing school programs, curriculum, and instruction that are tailored toward each
individual student to promote the greatest amount of learning for each individual.
Programs, curriculum, and instruction provide options for students that embrace their
strengths and are responsive to their individual needs. These options respond to all
EL profiles represented at the school.

Ensuring school climate is safe and affirming towards all students and their families.
Programs and practices celebrate diversity. Programs and practices affirm, value, and
uplift all groups represented at the school and treat all students and families in a
responsive, fair way.

Supporting schools in engaging families with opportunities to be meaningfully involved
in their children’s learning experience. School has proactive supports for two-way
engagement with families. Participation reflects the demographics of the school.

Ensuring schools accurately identify English Learners with disabilities and have
systems in place to support them and to identify and distinguish language needs from
special education needs. School has IEP practices and teacher training support
systems specific to addressing the needs of English Learners with disabilities.

Strategies for implementing Principle #1:

A. Language and Culture as Assets: The languages and cultures English Learners
bring to their education are assets for their own learning and are important
contributions to learning communities. These assets are valued and built upon in
culturally responsive curriculum and instruction and in programs that support,
wherever possible, the development of proficiency in multiple languages.
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B. English Learner Profiles: Recognizing that there is no single EL profile and no
one-size-fits-all approach that works for all English Learners, programs,
curriculum, and instruction must be responsive to different EL student
characteristics and experiences. EL students entering school at the beginning
levels of English proficiency have different needs and capacities than do students
entering at intermediate or advanced levels. Similarly, students entering in
kindergarten have different needs than students entering in later grades. The
needs of long-term English Learners are vastly different from recently arrived
students (who in turn vary in their prior formal education). Districts vary
considerably in the distribution of these EL profiles, so no single program or
instructional approach works for all EL students.

C. School Climate: School climates and campuses are affirming, inclusive, and safe.

D. Family and School Partnerships: Schools value and build strong family and
school partnerships.

E. English Learners with Disabilities: Schools and districts develop a collaborative
framework for identifying English Learners with disabilities and use valid
assessment practices. Schools and districts develop appropriate individualized
education programs (IEPs) that support culturally and linguistically inclusive
practices and provide appropriate training to teachers, thus leveraging expertise
specific to English Learners. The IEP addresses academic goals that take into
account student language development, as called for in state and national policy
recommendations.

Actions to guide and support the implementation of Principle #1:

1. English Learner Typologies - Being a Multilingual Learner is an asset that needs to
be recognized and promoted. Our English Learners bring the gift of bilingualism
and biculturalism to FUSD. English Learners do not all look the same. They come
with unique cultural backgrounds and language experiences that contribute to the
rich tapestry of the FUSD community. FUSD will continue to develop a culture that
practices asset-based thinking, value learning and teaching in a diverse
community, and recognize and honor multilingualism and multiculturalism.

2. EL Identification, Assessment and Program Placement: Upon entering U.S.
schools, families will complete a Home Language Survey (HLS). The information
provided on the HLS will determine if the student will be assessed for English
language proficiency within the first 30 calendar days of enrollment. If the student
is identified as an English Learner based on the assessment results, they will
receive English Learner services. Annually, English Learners will be assessed to
measure and monitor their English language proficiency. Parents/guardians will be
notified of placement and assessment results annually.

3. CA Ed.G.E. Initiative Parental Notice: All parent/guardians have the right to
choose the instructional program they would like their student to be placed in.
Annually, FUSD provides families with information on the types of language
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acquisition programs and language programs. They are also provided with
information on how to request for new programs.

4. Reclassification of English Learners: A reclassification process has been
established to exit English Learners from the specialized EL program services and
participate without further language assistance as reclassified Fluent English
Proficient (R-FEP) students. ELs shall be reclassified as Fluent English Proficient
when they have acquired the English skills necessary to receive instruction and
achieve academic progress in English only, at a level equivalent to students of the
same age or grade whose primary language is English. The reclassification criteria
include multiple measures to ensure both proficiency in the English language and
participation equal to that of average native speakers in the school’s standard
instructional program.

5. Alternate Reclassification of English Learners: English Learners participating in
Special Education services, including students with severe cognitive disabilities,
should be provided the same opportunities to be reclassified as students without
disabilities. For students with severe disabilities, an alternate reclassification
process may be appropriate when the IEP team determines that an English
Learner with an IEP would benefit from reclassification, but the student’s disability
prevents them from meeting the standard reclassification criteria.

6. Parent and Community Involvement and Engagement: Parents are an integral part
of their child’s education. FUSD will make use of the parent and community
engagement process to inform and receive input from educational partners
regarding the district's Pathways to Biliteracy programs. This process allows
educational partners to share their interests with the district about the types of
multilingual programs they want for their children. Including educational partners in
the LCAP process solidifies the role that parents and community members play as
partners in the education of their children.

7. District English Learner Advisory Committee (DELAC): FUSD recognizes that
parents are a critical component of the successful education of children. As part
of the district’s effort to involve parents more systematically in their children’s
education, the district establishes policies and procedures to maximize their
involvement. Each California public school district with 51 or more English
Learners in this district, must have a functioning District English Learner Advisory
Committee. The District English Learner Advisory Committee and the sites’
English Learner Advisory Committee will be a source of information to the parents
of English Learners, as required by law.

8. English Learner Advisory Committee (ELAC): Each California public school district
with 21 or more English Learners in the school, must have a functioning English
Learner Advisory Committee. The sites’ English Learner Advisory Committee will
be a valuable source of information to the parents of English Learners.

9. Translation Services: Ed Code section 48985 defines the requirement for districts
and/or school sites to provide translation and interpretation services when 15% or
more of the student population speaks a language other than English. Although
not required, FUSD may facilitate communication for other languages that do not
meet the population threshold based on necessity as well as availability of an
interpreter/translator.
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10. Services for Multilingual Learners with Disabilities: Like all students, Multilingual
Learners may need additional supports and/or accommodations during their
educational career. School site teams will work collaboratively with the Special
Education team to determine if more specialized individualized supports and/or
accommodations are needed to better serve the student. A Multilingual Learner
who is not making adequate progress even with the support of interventions may
be recommended to the Student Study Team (SST). The SST will further analyze
individual student data and will recommend additional steps which could include
increased interventions or other assessments. Students who are referred for
further assessments, if qualified, could be placed onto an Individualized Education
Plan (IEP). Qualifying a Multilingual Learner for an |IEP includes special
considerations. IEPs for English Learners will include considerations for their
English language development. English Learners with Disabilities will receive ELD
instruction in conjunction with their core curriculum as appropriate to their
individual needs.
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EL Roadmap Principle #2
Intellectual Quality of Instruction and Meaningful Access

English Learners engage in intellectually rich, developmentally appropriate learning
experiences that foster high levels of English proficiency. These experiences integrate
language development, literacy, and content learning as well as provide access for
comprehension and participation through native language instruction and scaffolding.
English Learners have meaningful access to a full standards-based and relevant
curriculum and the opportunity to develop proficiency in English and other languages.

Fontana Unified School District commits to achieving excellent implementation
of the EL Roadmap Principal by:

Monitoring that language development occurs consistently in and through the full
content and is integrated across the full curriculum—in addition to strong content-
based designated ELD.

Ensuring schools provide standards-based, rigorous, and intellectually rich curriculum
with strategic instructional scaffolding for comprehension, participation, and mastery.

Monitoring teaching and learning frequently and effectively emphasize engagement,
interaction, discourse, inquiry, and critical thinking with the same high expectations for
English Learners as for all students.

Verifying English Learners are provided meaningful access to the full curriculum
across content areas along with provision of EL supports and services. English
Learners have access to all A—G requirements and the full college and career
preparatory curriculum. English Learners have equal access to gifted and talented
programs and courses and are proportionately identified as gifted and talented as
compared with English only students.

Assuring students’ home language is valued and embraced as a means to access
curriculum content, as a foundation for developing English, and is developed to high
levels of literacy and proficiency along with English and other languages.

Using instructional materials that support high levels of intellectual engagement,
integrated language development, and content learning. Instructional materials
provide many opportunities for bilingual/biliterate engagement appropriate to the
program model.

Ensuring all families of English Learners are provided choices of research-based
language support/ development programs that successfully support language learning
and provide access to the full curriculum. Options are available in multiple languages.
Families have a voice in program development.
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Strategies for implementing Principle #2:

A. Integrated and Designated English Language Development (ELD): Language
development occurs in and through subject matter learning and is integrated
across the curriculum, including integrated English language development (I-ELD)

and designated English language development (D-ELD) (per the English Language Arts
(ELA)/ELD Framework pages 891-892).

B. Intellectually Rich, Standards-based Curriculum: Students are provided a
rigorous, intellectually rich, standards-based curriculum with instructional
scaffolding that increases comprehension and participation and develops student
autonomy and mastery.

C. High Expectations: Teaching and learning emphasize engagement, interaction,
discourse, inquiry, and critical thinking with the same high expectations for English
Learners as for all students in each of the content areas.

D. Access to the Full Curriculum: English Learners are provided access to the full
curriculum along with the provision of appropriate EL supports and services.

E. Use of Students’ Home Languages: Students’ home language is understood as
a means to access subject matter content, as a foundation for developing English,
and, where possible, is developed to high levels of literacy and proficiency along
with English.

F. Rigorous Instructional Materials: Rigorous instructional materials support high
levels of intellectual engagement. Explicit scaffolding enables meaningful
participation by English Learners at different levels of English language
proficiency. Integrated language development, content learning, and opportunities
for bilingual/biliterate development are appropriate according to the program
model.

G. Programmatic Choice: English Learners are provided choices of research-based
language support/development programs (including options for developing skills in
multiple languages) and are enrolled in programs designed to overcome language
barriers and provide access to the curriculum.

Actions to guide and support the implementation of Principle #2:

1. Standard Instructional Program: The Standard Instructional Program is
designed for all students. As a result, all Multilingual Learners have access to
the Standard Instructional Program. When at least one English Learner is
enrolled in classes, teachers will be responsible for providing comprehensive
ELD instruction to continue the student’s academic English language
development and to prepare English Learners for college and career. All
students will be provided with academic instruction using differentiated (also
referred to as “sheltered” and/or “scaffolding”) instructional routines and
strategies. These routines and strategies are a component of an instructional
methodology designed to make lessons comprehensible and develop
academic language so that students will be able to progress in their studies of
language arts, math, science, and social science and meet grade level
standards.

12
FUSD Pathways to Biliteracy Master Plan Board Approved
03/13/2024


https://testfusd-my.sharepoint.com/:b:/g/personal/gomeep_fusd_net/EXMMy6bHQipPqNtrMTitb4EBTJNqXVk9FC76UnI-q0xgSg?e=5kfsz6

2. Language Acquisition Programs and Language Programs: The California
Education for a Global Economy (CA Ed.G.E.) Initiative (proposition 58) ensures
that all children in California public schools receive the highest quality
education, master the English language, and access high-quality, innovative,
and evidence-based language programs that prepare them to participate in a
global economy. The CA Ed.G.E Initiative describes two types of evidence-
based language programs: (1) language acquisition programs and (2)
language programs. Language acquisition programs are designed specifically
for English Learners and include English language development. Language
programs are designed for students who are not English Learners but are also
learning a partner language along with English.

3. Structured English Immersion (SEI) Program Setting: For an English Learner,
the Standard Instructional Program will include the Structured English
Immersion program setting. The SEI program setting aims to develop full
proficiency in English, and eventual mastery of all grade-level common core
curriculum standards. The SEI program setting includes classroom instruction
that is delivered mainly in English, but the curriculum and presentation are
specifically designed for English Learners who are learning the English
language. English Learners will be taught subjects using sheltered instructional
routines and strategies and include English language development. When
appropriate and possible, teachers will use the student’s primary language to
motivate, clarify, direct, support, and explain. The SEI program setting focuses
on English Learners acquiring English as rapidly as possible to meet grade
level standards in the content areas while they are learning English. Students
are provided instruction that both includes comprehensive ELD and access to
grade level academic subject matter content. At minimum, English Learners
will be provided the SEI program setting as part of their Standard Instructional
Program.

4. Dual Language Immersion (DLI) Program: FUSD’s Dual Language Immersion
program provides English Learners and monolingual English students the
opportunity to develop the bilingual and bicultural competencies with the intent
that they become highly engaged and prosperous citizens of a dynamic global
community, nation, and world. The DLI program provides grade-level content
and literacy instruction to all students through two languages, a partner
language (i.e. Spanish) and English. FUSD offers a two-way DLI program in
which approximately half of students are native speakers of the partner
language, and the other half are native speakers of English. For English
Learners, dual language immersion programs offer a positive alternative to
monolingual English instruction. EL participation in dual language immersion
programs support improved academic achievement, linguistic development,
and positive socioemotional outcomes. To provide our English Learners with
programs that will continue to develop their emerging bilingual linguistic and
academic achievement, we strive to design our DLI classes with an equal ratio
of English speakers and English Learners. FUSD offers a 90:10 dual language
immersion program model in which the partner language is used in
kindergarten for 90% of the instructional time and English is used for 10% of
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the remaining instructional time. At each grade level, the amount of instruction
in English will increase by 10%. The program is considered a "sequential
literacy" model. This means that literacy in the partner language is developed
before moving on to formally developing literacy in English. Beginning in the
fifth grade, students spend equal instructional time learning in both the partner
language and English. The DLI program is designed to develop the student’s
full proficiency in listening, speaking, reading, and writing in both the partner
language and English.

5. World Language (WL) Program: FUSD’s World Language Program provides all
students the opportunity to learn a second language. Students can begin their
learning of a second language or more through traditional world language
courses as early as middle school. World language courses include options for
native (heritage) Spanish speakers, who have functioning skills in their heritage
language but require explicit instruction in academic reading and writing to
attain full bilingualism/biliteracy. FUSD is committed to further developing the
World Language Program into a high-quality program that offers opportunities
for our Multilingual Learners to develop global competence, multiculturalism
and multiliteracy.

6. Comprehensive English Language Development (C-ELD): All teachers will
attend to the language learning needs of English Learners in systemic, explicit,
and strategic ways that promote the simultaneous development of content
knowledge, advanced levels of English language development, as well as
bilingualism and biliteracy (as appropriate), with the ultimate goal of students
achieving academic success. The CA ELD Standards describe the key
knowledge, skills, and abilities that ELs need to access and engage with
grade-level content for academic achievement. The CA ELD Standards have
been aligned to the CA ELA and Literacy Standards and other CA content
standards. The CA ELD Standards are to be taught in tandem with the content
standards in order that students develop both content literacy and the
academic language of the discipline to ensure mastery and achievement
across the various academic subjects/disciplines. English Learners learn to
use English while they learn content knowledge through English. Further,
English Learners need to learn “how” English works. To support English
Learners, two types of ELD instruction are necessary and required—Integrated
ELD and Designated ELD. Together, they provide English Learners with a
comprehensive instructional program which gives them equitable access to
grade level learning.

7. Integrated English Language Development (I-ELD): I-ELD is the integration, or
combing, of instruction that adheres to the CA Common core standards for all
subjects in connection to the CA ELD Standards. In I-ELD, teachers of English
Learners deliver subject matter content standards in tandem with the language
development standards throughout the school day. The teachers support
language acquisition by ensuring high quality English language arts,
mathematics, social studies, science, and any other content area with the
integration of language across all subjects. Educators address the four
language domains of listening, speaking, reading, and writing while using
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instructional strategies and routines to teach the core curriculum. Instruction is
differentiated/scaffolded according to the English Learners’ language
proficiency levels ensuring access to the content and the development of
academic language. Integrated ELD is part of a comprehensive ELD program.

8. Designated English Language Development (D-ELD): D-ELD is an integral
component of an educational program designed to support English Learners in
acquiring English language proficiency. D-ELD is a protected time, during the
regular school day, in which teachers use the CA ELD Standards as the focal
standards in ways that build info and from content instruction. D-ELD provides
specialized instruction that addresses the unique language needs of English
Learners. This can include the study of language forms and functions,
foundational literacy skills, and grammatical structures. The goal is to foster
academic language development at students’ language proficiency level, to
access and excel in the grade level core curriculum: language arts, math,
science, and social studies. Designated ELD is part of a comprehensive ELD
program.

9. ELD and ALD Course Descriptions: The ELD and ALD course are specifically
designed to meet the language development needs of English Learners to
ensure their continuous English language proficiency. The courses provide the
student with Designated ELD, and the CA ELD Standards are the focus of
instruction. ALD courses are specialized ELD courses for English Learners
who require more targeted instruction to address the acute and distinct
linguistic and literacy needs of English Learners who have been in the English
Learner program for a longer period of time.

10. Staffing: Appropriate Credentials and Authorizations: To provide our students
with teaching personnel who hold appropriate credentials necessary to instruct
Multilingual Learners, FUSD actively recruits and hires teachers who are fully
authorized with a Bilingual Authorization, EL Authorization or equivalent.

11. Staffing Supports: To support student access to core curriculum, FUSD
employs both certificated and classified bilingual instructional support staff. For
instance, Bilingual Aides provide support with intake, assessment, instructional
services, and basic interpretation/translation services at the school sites. FUSD
strongly encourages classified staff members to pursue a teaching credential.

12.Instructional Materials for Pathways to Biliteracy Programs: Core content
district-adopted instructional materials will be provided to all students. Adopted
materials should include components on how to address the English language
development needs of English Learners. FUSD will provide a list of adopted
and supplemental instructional materials for all courses in which Multilingual
Learners are enrolled, particularly English Learners for all grades.

13.Instructional Routines and Strategies: Specific and intentional instructional
routines and strategies are essential in supporting our Multilingual Learners’
language development and access to curricular standards and content. The
routines and strategies will be used by FUSD educators to support the
language and literacy development of our Multilingual Learners participating in
our language acquisition programs and language programs.
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EL Roadmap Principle #3
System Conditions that Support Effectiveness

Each level of the school system (state, county, district, school, pre-school) has
leaders and educators who are knowledgeable of and responsive to the strengths and
needs of English Learners and their communities and who utilize valid assessment
and other data systems that inform instruction and continuous improvement. Each
level of the school system provides resources and tiered support to ensure strong
programs and build the capacity of teachers and staff to leverage the strengths and
meet the needs of English Learners.

Fontana Unified School District commits to achieving excellent implementation
of the EL Roadmap Principal #3 by:

Supporting leaders establish clear goals and commitments to EL access, growth
toward English proficiency, academic achievement, and civic engagement. Leaders
engage in a continuous improvement cycle when setting and monitoring goals. These
goals are integrated and embedded in all aspects of the system and the needs of
English Learners are represented in all actions and discussions.

Ensuring the school system prioritizes resources to support the conditions required to
address EL needs.

Designing a comprehensive system of culturally and linguistically valid and reliable
assessment is representative of culturally relevant instruction and captures what
students can do. The system takes student needs into account and supports biliteracy
and academic achievement.

Providing opportunities for capacity building that represent the standards for
professional learning are provided on an ongoing basis. Professional learning is
supportive, meaningful, and interactive. Individuals at all levels of the system have a
voice in developing professional learning opportunities and there is sufficient
collaboration time to implement strategies learned. Capacity building is targeted to
address the needs of English Learners, including by addressing the teacher shortage
and the need for highly trained bilingual teachers.

Strategies for implementing Principle #3:

A. Leadership: Leaders establish clear goals and commitments to English Learners
by providing access, growth toward English proficiency, and academic
engagement and achievement. Leaders maintain a systemic focus on continuous
improvement and progress toward these goals —over and above compliance via
the EL Master Plan and English Learner Advisory Committee (ELAC) and District
English Learner Advisory Committee (DELAC) regulations.
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B. Adequate Resources: The school system invests adequate resources to support
the conditions required to address EL needs.

C. Assessments: A system of culturally and linguistically valid and reliable
assessment supports instruction, continuous improvement, and accountability for
attainment of English proficiency, biliteracy, and academic achievement.

D. Capacity Building: Capacity building occurs at all levels of the system, including
leadership development to understand and address the needs of English
Learners. Professional learning and collaboration time are afforded to teachers.
The system makes robust efforts to address the teaching shortage and build a
recruitment and development pipeline of educators skilled in addressing the needs
of English Learners, including bilingual teachers.

Actions to guide and support the implementation of Principle #3:

1.

Alignment of ELD Standards, ELPAC, and ELPI: High quality instruction in the
ELD Standards strongly correlates to English Learner performance on the
English Language Proficiency Assessments for California (ELPAC).
Understanding the correlation supports the design and delivery of instruction
that provides English Learner access to curriculum content and develop their
English language proficiency. Instruction needs to be designed with supports
that can be provided to English Learners at different levels of English language
proficiency for them to learn English while they also learn in English.

Expected Benchmarks for English Learners: English Learners are expected to
make annual growth in meeting the ELD and Content Standards as reflected
on their performance on ELPAC and CAASPP. Based on the typology of the
English Learner, their initial English language proficiency level, and their years
in a language acquisition program, English Learners will meet benchmarks.
These benchmarks, or minimum expectations measure annual growth towards
reclassification and exiting English Learner programs and services.
Designated ELD (D-ELD) Program Description-Placement Guides: English
Learners will be provided D-ELD based on their English language proficiency
as indicated by their progress in mastering the ELD Standards and their
performance on, but not limited to the ELPAC. English Learners will be placed
in D-ELD instructional groups or courses that are designed to meet their
English language proficiency development at the Emergent, Expanding, and
Bridging levels of the ELD Standards.

Monitoring Student Progress of Multilingual Learners (ELs and Non-ELs):
Multilingual Learner progress is monitored annually using federal, state, and
district adopted formative and summative assessments. The assessments are
used to determine students’ language proficiency as well as academic
performance. Formative and summative assessments are administered to
monitor and to document a Multilingual Learner’s growth in listening, speaking,
reading, and writing in the English language and partner language, as
appropriate. Student performance data will be reviewed to plan for instruction
and make adjustments and enhancements to program design.
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5. Monitoring Procedures for Reclassified (RFEP) Students: Students who have
been reclassified as R-FEP will receive follow-up monitoring for a minimum of
four years after reclassification. Reclassified students having difficulty in the
core curriculum will have access to the support services and interventions
offered at the site to all students who are not meeting academic standards. The
services will be reviewed with parents at the time of a parent conference or a
scheduled meeting.

6. Professional Development: Approaches and Opportunities: The district’s
Pathways to Biliteracy Professional Development Plan includes training for all
staff members, including teachers, administrators, bilingual aides, instructional
support staff, counselors, district office personnel and site office personnel who
work with Multilingual Learners. The Department of Multilingual Programs and
Services collaborates and plans with the various Teaching and Learning
departments and the Department of Professional Development to develop the
Pathways to Biliteracy Professional Development Plan. The plan will include
timelines for implementation, areas of responsibilities and process for
monitoring site and staff adherence to the Pathways to Biliteracy Master Plan.
The professional development is designed to improve instruction and
assessment for Multilingual Learners. It is designed to enhance the ability of
teachers, principals, and other school leaders to understand and implement
curricula, assessment practices and measures, and instructional routines and
strategies for Multilingual Learners. It should increase the student’s language
proficiency or substantially increase the teacher’s subject matter knowledge,
teaching knowledge, and teaching skills as demonstrated through classroom
observation. In addition, the professional development should be of sufficient
intensity and duration to have a positive and lasting impact on the educator’s
performance in the classroom. Professional development is provided in whole
group, target group, and individual coaching sessions. FUSD will regularly
report on the professional development opportunities offered and review staff
participation to ensure that all persons working with Multilingual Learners are
investing a good-faith effort in receiving ongoing training.
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El Roadmap Principle #4
Alignment and Articulation Within and Across Systems

English Learners experience a coherent, articulated, and aligned set of practices and
pathways across grade levels and educational segments, beginning with a strong
foundation in early childhood and appropriate identification of strengths and needs,
continuing through to reclassification, graduation, higher education, and career
opportunities. These pathways foster the skills, language(s), literacy, and knowledge
students need for college- and career-readiness and participation in a global, diverse,
multilingual, twenty-first century world.

Fontana Unified School District commits to achieving excellent implementation
of the EL Roadmap Principal #4 by:

Using Research-based EL approaches and programs that are designed for continuity,
alignment, and articulation from early childhood through higher education. Each level
of the system engages in two-way articulation and alignment with the system that
precedes and follows it to provide continuity for each student moving between
systems.

Ensuring schools implement schedules and resources to provide extra time in school
and build continuous partnerships with afterschool and other entities to provide
additional targeted support for English Learners.

Ensuring EL approaches and programs are meticulously designed to be coherent
across schools within districts, across initiatives, and across the state. EL approaches
and programs are aligned to State guidance (the EL Roadmap Policy, the ELA/ELD
Framework, and the ELD Standards).

Strategies for implementing Principle #4:

A. Alignment and Articulation: EL educational approaches and programs are
designed for continuity, alignment, and articulation across grade levels and system
segments beginning with a strong foundation in early childhood (preschool), and
continuing through elementary and secondary levels onto graduation,
postsecondary education, and career preparation.

B. Providing Extra Resources: Schools plan schedules and resources to provide
extra time in school (as needed) and build partnerships with after-school and other
entities to provide additional support for English Learners, to accommodate the
extra challenges they face in learning English and accessing/mastering all
academic subject matter.

C. Coherency: EL educational approaches and programs are designed to be
coherent across schools within districts, across initiatives, and across the state.
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Actions to guide and support the implementation of Principle #4:

1. Monitoring, Evaluation, and Accountability- A Collective Agreement:
Accountability work is something we all do. This includes students, parents,
and all personnel at the site and district level: teachers, counselors, support
staff, and administrators. Rather than considering evaluation as a specific
event or an annual report, we consider it to be a part of our daily work. We are
all accountable for ensuring that Pathways to Biliteracy programs are optimally
effective. Our Pathways to Biliteracy programs will be evaluated regularly to
ensure program implementation and effectiveness. Through the evaluation
process, the programs will be modified so that students are making academic
and language acquisition growth and any deficits incurred by students will be
remedied. Our district is committed to closing the achievement gap for all
students. We also want to ensure that we are addressing the social emotional
development of our Multilingual Learners. Our Multilingual Learners receive
ongoing support through the cycle of instruction, assessment, monitoring, and
evaluation. By monitoring student achievement through on-going analysis of
achievement data of our Multilingual Learners’, their academic and language
needs will be addressed, instructional strategies will be identified and
implemented, and program implementation and effectiveness will be
continually evaluated.

2. Annual Program Evaluation: Our evaluation process establishes high
expectations for all students and provides a framework for ensuring that
student and organizational outcomes are achieved. It promotes full
involvement of all educational partners in all phases of planning,
implementation, monitoring, and evaluation activities. The process provides for
high levels of coordination between district-level and site-level improvement
efforts. The process ensures that program evaluation is an integral part of
district and school improvement initiatives and activities. The purpose of the
Annual Pathways to Biliteracy Program Evaluation is to:

e extend and reinforce the district’s plan to promote multilingualism and
multiculturalism to prepare our students to succeed in college and
career in a global society,

e determine to what extent Multilingual Learners are learning English and
the partner language(s) and achieving the state’s language
development standards,

e determine to what extent Multilingual Learners are achieving the state’s
academic standards,

¢ reinforce of the district’s plan to close the achievement gap,

¢ inform and guide classroom instruction,

e determine the extent to which Multilingual Learners have equitable
access to district programs and services, including pathways to higher
education,

o determine the effectiveness of programs and services for Multilingual
Learners, and
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provide the basis for strengthening program implementation, modifying
program practices, and sustaining ongoing school improvements for all
students, including English Learners, Dual Language Immersion
students, and World Language students.

3. Fontana USD’s Commitment to Pathways to Biliteracy: Fontana Unified School

District is committed to providing language learning opportunities as well as
multicultural understanding, and valuing diversity. All of this is done through
rigorous instruction to prepare our students for college and career choices. By
establishing the Pathways to Biliteracy Master Plan, FUSD seeks to encourage
pupils to develop biliteracy skills, provide employers with a method of
identifying people with languages and biliteracy skill, promote world language
instruction in our schools, encourage the development of dual language
immersion programs, foreign, and native (heritage) language programs in
schools, prepare students with 215t century skills, and recognize and honor our
communities’ rich and diverse language and cultural assets.
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Embracing a Multilingual and Multicultural future...

Fontana Unified School District recognizes and celebrates the cultural, linguistic, social, and the
special talents and skills that our Multilingual Learners and their families bring to our district,

city, state, and nation. We embrace the opportunity to grow and lead from these assets to
create and foster a more multilingual and multicultural society for all our students. Our Pathways
to Biliteracy Master Plan is our district’s opportunity and obligation to promote equity and
contribute to the continuous development of a more inclusive and accepting world.

We thank our educational partners for the exchange of ideas, collaboration, leadership, and
partnership in developing and enhancing our pathways to biliteracy programs. We gratefully
acknowledge the models of excellence and materials originally developed by our fellow districts,
state, and federal colleagues as well as the leading experts, researchers and practitioners that
influence and advocate for continual growth of programs and services for our Multilingual
Learners. Together, and with each conversation, we empower our Multilingual Learners to
compete, succeed, and thrive in an ever-evolving global 21st-century.
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