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Section A: Five Pillars of Reading Instruction



Describe how reading assessment At Ebinport, reading instruction and assessment are designed to

and instruction for all students in
the school includes oral
language, phonological
awareness, phonics, fluency,
vocabulary, and comprehension
to aid in the comprehension of
texts to meet grade-level
English/Language Arts standards.

ensure that every student builds the strong literacy foundation
needed to read and understand grade-level texts. Our approach is
comprehensive and cyclical, to include all essential components
of reading development-oral language, phonological awareness,
phonics, fluency, vocabulary, and comprehension- and utilizing
the powerful relationship between assessment and instruction as
we use one to inform the other.

Oral language and phonological awareness is systematically
developed in grades K-2. Heggerty has and continues to provide
our teachers with increasingly complex lessons. These skills lay
the groundwork for phonics instruction. Using HMH and UFLI for
phonics instruction directly links the phonological awareness skills
that students have developed with the letters, words, and texts
in reading. For our ML students and those with speech/language
disabilities, trained teachers provide supplemental, targeted
instruction.

As students gain accuracy, we emphasize fluency. Oral reading
fluency is monitored using CBM beginning at the end of grade
one, and continues through the end of second grade. Recognizing
this important transition and supporting it has become a focus for
our teachers.

Vocabulary instruction taught directly during reading and is also
integrated across content areas, exposing students to rich and
varied language.

Finally, our instruction centers on comprehension, the ultimate
goal of reading. Tier 1 comprehension is taught through HMH Into
Reading and is supplemented with evidence-based strategies as
needed. Teachers use a balance of read-alouds, shared reading,
small-group instruction, and independent practice to cultivate
deep understanding.

Ongoing assessment informs every step of this process. We utilize
MAP (K-5) and FastBridge (K-1 and as needed in grades 2-5) as
universal screeners to track growth and identify needs. Diagnostic
assessments, including Heggerty, FastBridge, and PAST, provide
deeper insight into specific skill areas, allowing teachers to design
targeted instruction and interventions. These tools ensure that
instruction is responsive and personalized for every student.
Through this comprehensive approach that stems from the SC
College and Career Ready ELA standards, we ensure that every
child is equipped with the skills and confidence to successfully
engage with grade-level texts, preparing them for success in
school and beyond.



Section B: Foundational Literacy Skills, Continued

Document how Word Recognition
assessment and instruction for
PreK-5th grade students are
further aligned to the science of
reading, structured literacy and
foundational literacy skills.

Section C: Intervention

Document how the school uses
universal screener data and
diagnostic assessment data to
determine targeted pathways of
intervention (word recognition or
language comprehension) for
students in PreK-5th grade who
have failed to demonstrate
grade-level reading proficiency.

At Ebinport, PreK-5th Grade word recognition instruction and
assessment are developmentally matched through a
comprehensive scope and sequence to ensure that all students
have the foundational skills needed to access comprehension. As
mentioned in Part A, lessons include phonological awareness,
phonics, sight word recognition, and most importantly, application
in both reading and writing. Regular screenings and progress
monitoring ensure that students are not overlooked and provided
appropriate and timely support.

Ebinport utilizes the "decision tree" to guide decisions about
intervention. Once a student is identified on a universal screener
as "at risk" or below the 40th percentile, teachers and/or
interventionists use the decision tree to plan/administer a
diagnostic(s) to pinpoint strengths and gaps in knowledge. This
data helps us close gaps quickly. Screening and progress
monitoring data is maintained electronically and updated
regularly. Targeted literacy interventions from SPIRE, UFLI,
Scholastic RISE, and Fastbridge are matched to students' needs.
We are fortunate to have two full-time interventionists serving
students in Tiers 2 & 3 across 6-8 week cycles. Parents are seen
as partners in education and receive notice immediately if a child
is entering intervention. They are also notified of progress and
ideas for home support.

Section D: Supporting Literacy at Home



Describe the system in place to
help parents in your school
understand how they can support
the student as a reader and
writer at home.

Parents and caregivers are valued at Ebinport. Information about
literacy is shared at many different levels. As a school, weekly
parent newsletters inform parents of exciting literacy events, such
as Literacy Night (in conjunction with our Title 1 Coordinator and
Parent Specialist.) We also host grade-level specific meetings,
where parents learn about developmental milestones in reading
and writing, as well as activities/take-home materials to use with
their child. Individual parent conferences (including our R2S
conferences) allow our teachers to highlight student strengths
and growth-focus areas. Maintaining open lines of communication
builds the partnership needed for the best student outcomes. We
are fortunate to have community volunteers, too, that support our
students as "reading buddies" who reinforce early skills and listen
to, read with, and talk about literature.

Section E: Progress Monitoring

Document how the school
provides for progress monitoring
of reading achievement and
growth at the school level with
decisions about intervention
based on all available data to
ensure grade-level proficiency in
reading.

Section F: Teacher Training

Data is regularly monitored by administration, the reading coach,
and teachers. By utilizing an electronic spreadsheet that
everyone can access, data remains current, accessible and
transparent. The data collected is specific to each grade level's
needed skills and knowledge. For example, in kindergarten, letter
names and sounds are monitored for the first semester. Then, in
second semester, it changes to decodable words. This
"at-a-glance" view allows us to quickly identify areas of need.
This data is also reviewed by our MTSS team during bi-quarterly
meetings so that appropriate support can be provided to
teachers, students, and parents.



Explain how the school will
provide teacher training based in
the science of reading, structured
literacy, and foundational literacy
skills to support reading
achievement for all students.

At Ebinport, teacher training in the science of reading began
many years ago. We realize that our knowledge and ongoing
implementation of evidence-based practices have positively
shifted outcomes for our students. We continue to offer LETRS
training (Volume 1 and 2) this year with weekly collaboration that
clarifies learning and makes connections back to the classroom.
During coaching cycles and grade level planning sessions, the
literacy coach intentionally builds bridges from theory to practice
as we build teacher capacity. The SC ELA standards and support
documents, such as the Assessment Specifications document, are
used in conversations and planning during PLC times as well. As
we grow our school's MTSS system this year, we are also
providing teachers with the support they need to understand their
role, move from assessment to instruction, and data
management. This multi-level, mutli-faceted approach ensures
that our teachers receive ongoing, job-embedded professional
development throughout the year with the end goal of increased
teacher knowledge and agency and higher student achievement.

Section G: District Analysis of Data



Strengths

Possibilities for Growth

Description Area

Reading instruction is grounded in the Science of Reading.

Teachers apply LETRS training effectively to deliver systematic
and explicit literacy instruction.

Foundational reading skills (phonological awareness, phonics,
fluency, vocabulary, and comprehension) are explicitly taught and
reinforced through decodable texts and small-group instruction.

A Multi-Tiered System of Supports (MTSS) framework ensures
early identification and targeted intervention for students needing
additional support.

Data-driven decision-making guides instruction through regular
use of assessments such as FastBridge and MAP Growth.

Progress monitoring is consistent and used to adjust 6 week
intervention cycles.

Grade-level collaboration occurs regularly during PLCs to review
data, plan instruction, and align strategies.

Literacy coach provides ongoing professional learning, modeling,
and coaching to strengthen instructional practices.

Highly qualified reading interventionists deliver evidence-based
interventions aligned with classroom instruction.

A culture of shared responsibility and collaboration among
teachers, interventionists, and administrators supports a cohesive
and effective literacy program.

Provide additional training and support for classroom teachers on
delivering effective Tier 2 interventions within the classroom
setting to strengthen differentiation and targeted support.

Continue to build on the existing strength of data analysis by
helping teachers use data to inform instructional actions for
individual and small-group needs.

*Note: The three questions below are included this year to gauge
school-level LETRS implementation."Eligible" teachers for
state-funded LETRS training:K-3 Classroom TeachersReading
CoachesReading interventionistsK-3 Special Education
TeachersSchool Administrators



How many eligible teachers in
your school have completed
Volume 1 ONLY of LETRS?

How many eligible teachers in
your school have completed
Volumes 1 and 2 of LETRS?

How many eligible teachers in
your school are beginning
Volume 1 of LETRS this year?

How many eligible teachers in
your school are beginning
Volume 2 of LETRS this year?

How many CERDEP PreK teachers
in your school have completed EC
LETRS?

How many CERDEP PreK teachers
in your school are beginning EC
LETRS this year?

11

21

11

0

0

Section H: Previous School Year SMART Goals and Progress Toward those

Goals

Previous Goal #1

Goal #1 Progress

Previous Goal #2

Goal #2 Progress

Reduce the percentage of 3rd graders scoring DNM in the spring
of 2024

as determined by SC Ready from 23.3% to 20% in the spring of
2025.

On the Spring 2025 administration of SC Ready we reduced the
percentage of 3rd graders scoring DMN to 17.3%, exceeding our
goal of 20%.

Decrease the percentage of students scoring in the LOW range of
the

vocabulary strand from 23.4% to 20% as evidenced on NWEA MAP
from

Fall to Spring during the 24-25 school year.

We met our goal of 20% in the LOW range of the vocabulary
strand on Spring 2025 MAP. Grades 1-5 had 20.2% in the LOW
range, with first grade showing the greatest decrease in this
range.

Section I: Current Year SMART Goals and Action Steps Based on Analysis of



Data

Description Area

Current Goal #1

Goal #1 Action Steps

Current Goal #2

Goal #2 Action Steps

Current Goal #3

For all schools serving third grade students, goal #1 MUST
read:Third Grade Goal: Increase the percentage of third graders
scoring Meets and Exceeds in the spring of [previous school year]
as determined by SC READY from _ % to _ % in the spring of
[current school year].

Increase the percentage of third graders scoring Meets and
Exceeds in the spring of 2024-2025 as determined by SC Ready
from 65.4% to 70.4% in the spring of the 2025-2026 school year.

1. ELA PLCs held 1x per week

2. Grade level planning day 1x per quarter

3. Regular progress monitoring/ MTSS meetings

4. Teachers attend bimonthly critical thinking PD - AOR standards.
5. Reading intervention for students scoring below 189 on fall
MAP.

6. 6 week Tier 2/3 intervention cycles - provided by district and
title I interventionist.

7. Teachers provide tier 2 intervention during SOAR time
(intervention block).

Increase the percentage of fourth and fifth graders scoring Meets
and Exceeds in the spring of 2024-2025 as determined by SC
Ready from 65.2 to 70.4% in fourth grade, and from 60.8% to
70.2% in fifth grade, in the spring of the 2025-2026 school year.

1. ELA PLCs held 1x per week

2. Grade level planning day 1x per quarter

3. Regular progress monitoring/ MTSS meetings

4. Teachers attend bimonthly critical thinking PD - AOR standards.

5. 6 week Tier 2/3 intervention cycles - provided by district and
title | interventionist.

6. Teachers provide tier 2 intervention during SOAR time
(intervention block).

Increase the percentage of 2nd grade students scoring Meets or
Exceed on MAP by 10% from 31.0% in fall 2025 to 41.0% in spring
of 2026.



Goal #3 Action Steps

1. ELA PLCs held 1x per week

2. Grade level planning day 1x per quarter

3. Regular progress monitoring/ MTSS meetings

4. 2nd grade teachers attend bimonthly critical thinking PD - AOR
standards.

5. 6 week Tier 2/3 intervention cycles - provided by district and
title I interventionist.

6. Teachers provide tier 2 intervention during SOAR time
(intervention block).



