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Section A: Five Pillars of Reading Instruction

Describe how reading assessment At Old Pointe Elementary School, early literacy development

and instruction for all students in
the school includes oral
language, phonological
awareness, phonics, fluency,
vocabulary, and comprehension
to aid in the comprehension of
texts to meet grade-level
English/Language Arts standards.

begins with the Kindergarten Readiness Assessment (KRA) in
kindergarten and the Fast universal screener in grades K- 2
identifies and monitors foundational reading skills. Throughout
grades K-5,

students also participate in quarterly common assessments that
measure both foundational skills and higher-level reading
comprehension

aligned to state ELA standards. For grade-level ELA instruction, all
classrooms utilize HMH Into Reading, a research-driven program
that

emphasizes key areas of literacy development, including oral
language, phonological awareness, phonics, fluency, vocabulary,
and

Comprehension. Our self-contained special education students
utilize iReady for their primary reading instruction. Students in
MTSS intervention for tier 2 use Spire for comprehension or UFLI
for foundational skill reinforcement, while students in tier 3 use
Sound Sensible or Spire depending on needs.

Section B: Foundational Literacy Skills, Continued



Document how Word Recognition
assessment and instruction for
PreK-5th grade students are
further aligned to the science of
reading, structured literacy and
foundational literacy skills.

Section C: Intervention

Document how the school uses
universal screener data and
diagnostic assessment data to
determine targeted pathways of
intervention (word recognition or
language comprehension) for
students in PreK-5th grade who
have failed to demonstrate
grade-level reading proficiency.

Old Pointe Elementary School students engage daily in
grade-level instruction as well as small-group lessons tailored to
meet individual learning needs. Common foundational
assessments are administered to guide both whole-group and
small-group instruction for grades K-2. In grades 3-5, quarterly
common assessments emphasize advanced reading
comprehension, reinforcing the foundational literacy skills
developed in the primary grades and aligning with the science of
reading. As noted in Section A, all schools implement HMH Into
Reading for tier 1 whole-group, grade-level ELA instruction. This
research-based program provides explicit teaching in the
essential components of literacy: oral language, phonological
awareness, phonics, fluency, vocabulary, and comprehension.
Teachers utilize many of the Science of Reading practices they
are learning in LETRS to support literacy learning in the
classroom.

Multiple assessment tools are used to monitor student progress
and guide instruction for both groups and individual students.
FastBridge functions as the universal screener in kindergarten,
first, and second grades. Third through fifth grade students in
MTSS continue with FastBridge for CBM and Decoding.
Additionally, kindergarteners take the Kindergarten Readiness
Assessment, and all students in grades K-5 participate in NWEA
MAP assessments to track achievement and growth.

When screening data suggests a student may need additional
support, diagnostic assessments are given to identify specific skill
gaps. One commonly used diagnostic is the LETRS assessment,
which pinpoints strengths and areas for improvement in
foundational literacy skills.

Formative and summative assessments are given for each HMH
module in grades K-5. Quarterly grade-level benchmark
assessments are also administered and analyzed for grades 3-5 to
inform instructional planning and to highlight potential curriculum
gaps. To ensure time for targeted support, we also incorporate a
daily intervention block that provides students with both
interventions and enrichment opportunities.

Section D: Supporting Literacy at Home



Describe the system in place to
help parents in your school
understand how they can support
the student as a reader and
writer at home.

Teachers provide regular communication with parents and
provide resources to facilitate reading work with students at
home. Our weekly Panther Pointes include parent tips for building
strong reading habits at home, supporting children with both
decodable and irregular words, and applying practical strategies
to strengthen early literacy skills like phonics, sight words, and
comprehension with both literary and nonfiction text. Our MTSS
director has created a resource hub for families, and our literacy
coach provides books and study packets for our third grade
students on our Read to Succeed list during quarters 2-4 of the
school year. Additionally, our school celebrates Read Across
America by inviting community members to participate,
highlighting diverse book titles, and engaging families in activities
that honor the joy of reading both at home and at school.Required
parent/teacher conferences each year also allow for parents to
learn more ways to support their child at home with reading.
Teachers use this time to inform parents about their child's
specific reading progress, strengths, and areas for improvement.
They are able to offer individualized strategies that parents can
use at home to support reading growth.

Section E: Progress Monitoring

Document how the school
provides for progress monitoring
of reading achievement and
growth at the school level with
decisions about intervention
based on all available data to
ensure grade-level proficiency in
reading.

Student reading growth is tracked using benchmark
assessments-such as MAP Growth and district-developed common
summative

assessments-administered at multiple points throughout the year.
These tools are aligned with state standards and the SC READY
blueprint

to ensure accuracy and consistency across schools. To create a
comprehensive view of progress, data from classroom formative
assessments, MAP percentiles, reading diagnostics (phonemic
awareness, phonics, vocabulary, and comprehension), and
summative

results are carefully triangulated. Based on this information,
students are placed into tiered interventions tailored to their
needs, utilizing

resources like HMH Into Reading/Word Study Studio, UFLI, Spire,
Sound Sensible, (iReady for special needs students), and
LETRS-aligned practices to target areas such as foundational
skills, vocabulary, fluency, or comprehension. Progress monitoring
is built into these interventions, allowing educators to regularly
measure effectiveness and adjust instruction as needed.



Section F: Teacher Training

Explain how the school will
provide teacher training based in
the science of reading, structured
literacy, and foundational literacy
skills to support reading
achievement for all students.

Rock Hill Schools requires teachers not yet certified in LETRS to
be engaged in Year 1 or Year 2 of LETRS training. Teachers also
continue to receive ongoing professional development and
support throughout the year to strengthen their use of HMH
resources, data analysis, and best practice instruction in reading.
Our Intervention team provides small-group instruction using
research-based programs such as UFLI, RISE, SPIRE, and Sound
Sensible. In some cases, teachers' Student Learning Objectives
(SLOs) are directly connected to their literacy work, with
achievement goals developed from baseline student data.

Section G: District Analysis of Data

Strengths

Possibilities for Growth

All grade levels have designated time for intervention built into
their schedules.

Our master schedule specifies time for reading, writing, grammar,
and word study and protects time for mini-lesson delivery for all
students.

Teachers work together as PLCs and with our intervention team to
plan intervention for all students

We have adopted a new curriculum (HMH Into Reading) to
specifically meet the needs of students for tier 1 reading, writing,
grammar, and word study.

All teachers use the newly updated South Carolina College and
Career Ready Standards to guide instruction.

All teachers in grades K-5, not already certified are participating
in LETRS training

Continue professional development and support for HMH Into
Reading curriculum

Continue understanding of the new South Carolina College and
Career Ready Standards

Increase data discussion and analysis of formative and summative
assessments to inform instruction

Increase vocabulary instruction across all grades to support
reading and comprehension

Provide specific support for students in tier 1 small groups
through guided reading, strategy groups, and book clubs
Continue to provide modeling and practice for reading and writing
through modeling, gradual release, and independent workshop
practice



Description Area

How many eligible teachers in
your school have completed
Volume 1 ONLY of LETRS?

How many eligible teachers in
your school have completed
Volumes 1 and 2 of LETRS?

How many eligible teachers in
your school are beginning
Volume 1 of LETRS this year?

How many eligible teachers in
your school are beginning
Volume 2 of LETRS this year?

How many CERDEP PrekK teachers
in your school have completed EC
LETRS?

How many CERDEP PreK teachers
in your school are beginning EC
LETRS this year?

*Note: The three questions below are included this year to gauge
school-level LETRS implementation."Eligible" teachers for
state-funded LETRS training:K-3 Classroom TeachersReading
CoachesReading interventionistsK-3 Special Education
TeachersSchool Administrators

26

10

26

Section H: Previous School Year SMART Goals and Progress Toward those

Goals

Previous Goal #1

Goal #1 Progress

Previous Goal #1 (Third Grade Goal): Reduce the percentage of
third graders scoring Does Not Meet in the spring of 2024 as
determined by SC READY from 33.3 % to 23.3% in the spring of
2025.

We exceeded this goal with 17.9% of our third grade students
scoring in the Does Not Meet category on SC Ready Reading in
the spring of 2025.

For the SC Ready Reading, spring 2025, 57.1% of our third grade
students scored in the Meets or Exceeds category. This was an
increase from the previous year where 45.3% of our third grade
students scored in the Meets or Exceeds category. This was an
increase of 11.8%.



Previous Goal #2 Previous Goal #2: Decrease the percentage of students scoring in
the LOW range of the vocabulary strand from 34% to 25% of as
evidenced on NWEA MAP from Fall to Spring during the 24-25
school year.

Goal #2 Progress We exceeded this goal with only 18.6% of students (grades 1-5)
scoring in the LOW range of the vocabulary strand in Spring of
2025 on NWEA MAP.

Section I: Current Year SMART Goals and Action Steps Based on Analysis of
Data

Description Area For all schools serving third grade students, goal #1 MUST
read:Third Grade Goal: Increase the percentage of third graders
scoring Meets and Exceeds in the spring of [previous school year]
as determined by SC READY from _ % to _ % in the spring of
[current school year].

Current Goal #1 Current Goal #1 (Third Grade Goal): Increase the percentage of
third graders scoring Meets and Exceeds in the spring of [previous
school year] as determined by SC READY from 57.1% to 62.1%%
in the spring of [current school year - increase of 5%].

Goal #1 Action Steps Teachers will teach grade level standards (whole group) using
HMH resources (primary) consistently and with fidelity
Teachers will use formative measures to continuously gage
student progress and to plan small group/individual instruction
Teachers will provide targeted differentiated instruction with
consistency
Teachers will use common summative assessments to monitor
student progress and plan teaching moves (whole and small
group instruction)

Teachers will work as PLCs to plan for remediation, intervention,
and enrichment based on data



Current Goal #2

Goal #2 Action Steps

Current Goal #2: By Spring 2026, teachers at OPES will use data
to make student-driven instructional decisions as evidenced by
targeted growth on summative assessments and students in the
61st percentile and above on NWEA MAP achievement will reflect
a growth of 10 percentile points from Fall 2025 to Spring 2026.
K- from 28% to 38%

1- from 41% to 51%

2- from 19% to 29%

3-from 37% to 47%

4-from 39% to 49%

5-from 29% to 39%

Instructional Leadership Teams will utilize district provided data
protocols and the investigative cycle (PLC+) to respond to
evidence of practice implementation.

Instructional Leadership Teams and teachers will establish a
cadence of feedback that is timely, actionable, and reciprocated
between teacher and students.

Instructional Leadership Teams, teachers, and students will
engage in goal setting and progress monitoring process for both
academic and personal goals.

Instructional Leadership Teams will support teachers in analyzing
data and identifying areas for instructional pivots.



