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LCFF Budget Overview for Parents 
 

Local Educational Agency (LEA) Name: Alameda Community Learning Center 

CDS Code: 01-61119-0130609 

School Year: 2025-26 

LEA contact information: 

Annalisa Moore 

Executive Director 

annalisa.moore@clcschools.org 

510-995-4300 

School districts receive funding from different sources: state funds under the Local Control Funding Formula (LCFF), 
other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs and extra 
funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of high needs students 
(foster youth, English learners, and low-income students). 

Budget Overview for the 2025-26 School Year 

 

This chart shows the total general purpose revenue Alameda Community Learning Center expects to receive in the 
coming year from all sources. 

 

The text description for the above chart is as follows: The total revenue projected for Alameda Community Learning 
Center is $5,300,638, of which $4,163,436.00 is Local Control Funding Formula (LCFF), $733,414.00 is other state 
funds, $280,602.00 is local funds, and $123,186.00 is federal funds.  Of the $4,163,436.00 in LCFF Funds, 
$342,649.00 is generated based on the enrollment of high needs students (foster youth, English learner, and low-
income students).   
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LCFF Budget Overview for Parents 
 
 
 

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts must 
work with parents, educators, students, and the community to develop a Local Control and Accountability Plan (LCAP) 
that shows how they will use these funds to serve students. 
 

 

This chart provides a quick summary of how much Alameda Community Learning Center plans to spend for 2025-26. 
It shows how much of the total is tied to planned actions and services in the LCAP. 

 

The text description of the above chart is as follows: Alameda Community Learning Center plans to spend 
$5,467,029.00 for the 2025-26 school year. Of that amount, $5,300,638.00 is tied to actions/services in the LCAP and 
$166,391 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will be used for 
the following: 
 
 
Essential operational costs that support school wide functions but are not directly tied to student achievement goals.  
These include legal fees, district oversight fees, insurance and accounting fees.        
 

Increased or Improved Services for High Needs Students in the LCAP for the 2025-26 
School Year 

 

In 2025-26, Alameda Community Learning Center is projecting it will receive $342,649.00 based on the enrollment of 
foster youth, English learner, and low-income students. Alameda Community Learning Center must describe how it 
intends to increase or improve services for high needs students in the LCAP.  Alameda Community Learning Center 
plans to spend $342,649.00 towards meeting this requirement, as described in the LCAP. 
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LCFF Budget Overview for Parents 
 

Update on Increased or Improved Services for High Needs Students in 2024-25 

 

This chart compares what Alameda Community Learning Center budgeted last year in the LCAP for actions and 
services that contribute to increasing or improving services for high needs students with what  Alameda Community 

Learning Center estimates it has spent on actions and services that contribute to increasing or improving services for 
high needs students in the current year. 

 

The text description of the above chart is as follows: In 2024-25, Alameda Community Learning Center's LCAP 
budgeted $359,488.00 for planned actions to increase or improve services for high needs students. Alameda 
Community Learning Center actually spent $378,173.00 for actions to increase or improve services for high needs 
students in 2024-25. 
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Local Control and Accountability Plan 
 
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template. 
 
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Alameda Community Learning Center            Annalisa Moore           

Executive Director 
annalisa.moore@clcschools.org           
510-995-4300 

 

Plan Summary [2025-26] 
 
General Information 
A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. LEAs may also provide 
information about their strategic plan, vision, etc. 
 

The Alameda Community Learning Center (ACLC) is a 6th through 12th grade public charter school in Alameda, California, that facilitates a 
democratic and leadership-focused college-prep program. Our program empowers learners through leadership opportunities, engages them 
through experiential, Project-Based Learning, creates self-direction through flexible options and scheduling, increases self-esteem through 
community, provides individualized support, and sets the highest academic, social and ethical expectations. 
 
The program places emphasis on developing reading, writing, and speaking skills to enhance understanding and effective communication; 
using the tools of art, math, and science to become aware of how the universe works and to create novel tools; and developing an 
understanding of how government, economics, and the social sciences impact individual and global interactions. Based on their knowledge 
and developmental level, learners design their own goals and life plans, including responsibility to others and active citizenship. We embrace 
the idea that this is an ongoing process of continual change and improvement, and we seek to provide each learner with the supports needed 
to succeed. 
 
We believe that an approach that empowers learners, provides them individualized support (from adults, older learners, and peers), and sets 
the highest academic, social, and ethical expectations, is by far more likely to achieve these goals. We provide all learners with a rigorous, 
Common Core-based curriculum, that promotes the practice and mastery of California’s Common Core State Standards (“CCSS”) by offering 
self-directed, project-based learning opportunities that address multiple interdisciplinary standards. 
 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#PlanSummary
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#generalinformation
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The ACLC educational model has consistently increased learning opportunities and results for all learners. ACLC’s State and local school 
comparison has trended high in the past few years, earning one of the best dashboard rankings in the Alameda area. We were recently 
ranked the #3 charter middle school (#2 for high school) in Alameda County by Niche.com and #12 charter middle school in all of California 
our of 635 schools (#27 for high school, out of 495 schools), received an "A" overall Niche grade, and were named one of the top schools in 
that nation by US News & World Report. In May of 2023 we were awarded a 6 year accreditation by WASC, showing their belief in our 
processes and structures for self examination and growth. 
 
The student body reflects the demographics of the ethnically and socioeconomically diverse East Bay Area. ACLC embraces its diversity and 
seeks to foster ways of further diversifying the student body. It is an open and accepting learning community where all students, regardless of 
background or gender identity, feel safe, cared for, and supported, and receive an outstanding education that prepares them for college 
and/or a career. 
 
ACLC has a total enrollment of 344 students as of 04/15/2025. The ethnic/racial makeup of our student population is self-reported as 15.1%  
Caucasian (52 of 344), 22.7% Asian (78 of 344), 13.4% African-American (46 of 344), 18% Hispanic (62 of 344), 0.11% Filipino or Pacific 
Islander (4 of 344), and .02% American Indian or Alaskan Native (1 of 344). 10% of our student identify as Two or More Races (33 of 344) 
14.6% of our students are classified as English Learners (47 of 344), and 20.6% of our students are not classified or declined to state their 
ethnicity (68 out of 344). 31.3% are eligible for Free and/or Reduced (FRL) price lunch (108 of 344). 
 
         

 
 
Reflections: Annual Performance 
 

A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data. 
 

Despite current dashboard indicators showing mixed performance, there are promising signs of growth and opportunity. While both English 
Language Arts (ELA) and Math CAASPP results have seen declines, landing in the yellow and orange performance bands respectively, this 
data helps sharpen our focus on areas that need targeted support and intervention.  Overall performance in English is still 4.4 points above 
standard, with 52.48% of students meeting or exceeding the state standard.  There is disproportionality with Asian and White students in the 
green zone while English Learners and Socioeconomically Disadvantaged students showing the largest decreases and performance in the 
orange band.  In Math, performance remains in the orange zone, with 51.8 points below standard and 37.63% of students meeting or 
exceeding the state standard.  Similar to ELA, performance is disproportionate with 42.86% White Students (orange zone) and 43.9% Asian 
Students (yellow zone) met or exceeding standards compared to 4.55% African American Students (N/A zone).  English Learners showed 
the largest decrease and performance in the red band.  We continue to focus on the need for academic growth of our learners, and a 
continued commitment to data-informed strategies to support academic recovery.  We're using the MAP (Measures of Academic Progress) 
test as our main external data source for learning and growth at ACLC. 
 
Our efforts to prepare students for life beyond high school are yielding strong results—College and Career Readiness is in the blue 
performance level, with 71.8% prepared (an increase of 7.1%).  Our graduation rate was 89.7%, landing in the orange band.  This reflects the 
positive impact of our programs aimed at postsecondary success and career exploration.  Our chronic absenteeism is 10%, a slight increase 
of 0.6%.  The biggest increase was with our White Students which dropped them from the green band to orange.  Our overall suspension 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#Reflections
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#Reflections
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rate is in the orange zone, at 3.7%,  Our Asian, White, and English Learners had a decrease in suspensions, and are in the green and blue 
range.  Our other subgroups are in the orange range while our African American students are rated red,  This demonstrates our need to 
continue to focus on connectedness, sense of belonging, well-being, engagement and be reflective of equitable discipline outcomes. 
 
As we continue our efforts to provide an equitable and supportive learning environment for all students, we recognize the persistent and 
disproportionate outcomes affecting our subgroups, especially our African American students. This reality underscores the urgent need for 
more targeted and culturally responsive strategies.  Further, we recognize the impact of chronic absenteeism at ACLC; learners are missing 
school at higher rates which is having a negative impact on their academic growth. 
 
         

 

Reflections: Technical Assistance 
 

As applicable, a summary of the work underway as part of technical assistance. 
 

n/a         
 
Comprehensive Support and Improvement 
 

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts. 
 

Schools Identified 
 

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 
 

n/a         
 

Support for Identified Schools 
 

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 
 

n/a         
 

Monitoring and Evaluating Effectiveness 
 

A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 
 

n/a         
 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#Reflections
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#CSI
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#SchoolsIdentified
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#SupportforIdentifiedSchools
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#MonitoringandEvaluatingEffectiveness
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Engaging Educational Partners 
 

A summary of the process used to engage educational partners in the development of the LCAP. 
 
School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel, 
local bargaining units, parents, and students in the development of the LCAP. 
 
Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the 
development of the LCAP. 
 
An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the 
development of the LCAP, specifically, in the development of the required focus goal for each applicable school. 
 

Educational Partner(s) Process for Engagement 
          

 
A description of how the adopted LCAP was influenced by the feedback provided by educational partners. 
 

ACLC Learners, families, staff, and community members have had input in this process, in examining data, and in the creation and validation 
of the goals of this LCAP. Through a combination of formal and informal surveys to parents, learners, and staff which were discussed in 
committee meetings; open invite family meetings; parent, learner, staff, and community members sitting on our board, as well as public links 
and invitations to all board meetings, we have attempted to make our school's past, present, and future plans transparent and public. Last 
year we introduced affinity groups for Latinx families, African American/black families, Middle Eastern and Arabic speaking families, and 
AAPI families. We hope to increase the frequency of meeting for these groups, moving into future years. 
 
The ACLC Board, comprised of elected learners, staff, parents, and community members, has examined data, reviewed reports, received 
updates on LPAC goals, and discussed and given feedback on goals. We have shared our goals and actions with staff in Professional 
Development and got feedback on action steps and shared future plans with staff. 
 
From all of these various stakeholder groups, the feedback was fairly consistent: we have identified the right goals, these goals are hard to 
reach, and that we need to keep our focus on better aligning financial, programatic, and human resources to meet these goals. Specifically, 
we need to continue to disaggregate data with an eye for disproportionality and quickly move to address those inequities that we find. 
 
Through our WASC self-study process, and the feedback from surveys with learner, staff, and family this year, we also identified the following 
areas for growth: 
A. Classroom Routines: Need for consistent routines and structures within and across classroom spaces. 
B.Project-Based Learning: Develop more consistent and expert implementation of project-based learning across grade levels and subject 
areas; continue to train both new and returning facilitators on the components of gold-standard PBL implementation. 
C. Achievement Gap: Academic performance for learning who are ELs or who IEPs and learners who identify as African American or Latinx 
is lower than the school-wide average (CAASPP and GPA). 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#EEP
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D. MTSS: Continue analysis of tiered supports for academics, behavior, and social emotional, adding new tier 2 and 3 interventions as 
needed 
E. Project Period: Continue to improve the structure, effectiveness, and supervision of project period 
F. Advisory: Continue to flush out the Advisory program and curriculum as a time for Tier 1 SEL instruction and programming. 
G. College & Career Readiness: Continue to build a college-going culture through Junior & Senior seminar, grade-level college trips, 
community college classes, and career fairs. 
H. Student Governance: continue to improve and refine Student Leadership and Judicial Committee to be more equitable and to better serve 
the goal of building learner participation and connectedness. 
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Goals and Actions 
 
Goal 

Goal # Description Type of Goal 
1 With an equity lens, collect, analyze, and act on data to drive instruction and curricular achievement 

for all learners         
Maintenance of Progress 
Goal 

 

State Priorities addressed by this goal. 
 

  X Priority 2: State Standards (Conditions of Learning)        
X Priority 4: Pupil Achievement (Pupil Outcomes)        

 
An explanation of why the LEA has developed this goal. 
 

ACLC values our democratic model and participation by all stakeholders in our community as well as data-based decision-making. As such, 
we will regularly collect, analyze, and respond to data from multiple stakeholder sources, as well as academic data, in order to increase 
program effectiveness and to respond to community needs. 
 
This will happen in the instructional program via curriculum-embedded assessments, as well as through external, standards-aligned 
assessments like MAP and CAASPP. We will use staff professional development time to make meaning of, plan around, and respond to this 
data. We will continue to work with our staff in using formative assessments, summative assessments, and qualitative data in determining 
instructional moves. 
 
We will continue to use school-wide structures, like our Leadership class, as well as surveys of our learners, families, and staff to gather 
information about other aspects of ACLCs programming. We will also use the ACLC Board as a vehicle for making meaning of and 
responding to this data. 
         

 

Measuring and Reporting Results 
 

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               1.1 Learner surveys        In 2023-2024, 90% of 
all learners completed 
the learner survey. 

94% of all learners 
completed the mid-
year survey in 
December, and 
66% completed in 
Spring. 

 95% of all learners 
complete the 
learner survey 

 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#MeasuringandReportingResults
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               1.2 Family surveys        In 2023-2024, 14% of 
families completed the 
family survey 

12% of families 
completed the 
family survey in 
December 

 60% of families 
complete the 
family survey 

 

1.3 Learner, Family, and 
Staff surveys        

In 2023-2024, 1 survey 
was sent per year to 
each stakeholder group 

1 survey was sent 
to each 
stakeholder group. 

 2 surveys sent per 
year to each 
stakeholder group 

 

1.4 NWEA MAP Completion        tbd. 91% of learners 
completed MAP 
during BOTH Fall 
and Winter 
Assessment 
Window 

 95% of learners 
complete MAP 
during each 
assessment 
window 

 

1.5 MAP Data Analysis 
Proficiency        

In 2023-2024, 85% of 
facilitators can 
proficiently analyze 
MAP data to make 
instructional decisions 
without direct support 

Following the 
completion of Fall 
& Winter MAP 
testing, we lead a 
data 
disaggregation PD.  
90% of facilitators 
can proficiently 
analyze MAP data 
without direct 
support. 

 95% of facilitators 
can proficiently 
analyze MAP data 
to make 
instructional 
decisions without 
direct support 

 

1.6 PBL Benchmarks        Not tracked Not tracked  Facilitators will 
instruct learners in 
completing at least 
two benchmark 
PBL projects each 
semester. 

 

1.7 Using Benchmark Data        Not tracked Not tracked  Facilitators will 
engage in a data 
deep dive on at 
least one PBL 
benchmark each 
semester. 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               1.8 IXL Implmentation        66% of math facilitators 
used IXL to monitor 
learner mastery of 
standards 

Met  100% of math 
facilitators will use 
IXL to monitor 
learner mastery of 
standards 

 

1.9 Equity lens        66% of facilitators can 
disaggregate data and 
assess for 
disproportionality 
independently 

80% of facilitators 
can disaggregate 
data and assess 
for 
disproportionality 
independently.  
PD's have been 
held and 1:1 with 
admin 

 90% of facilitators 
can disaggregate 
data and assess 
for 
disproportionality 
independently 

 

 

Goal Analysis [2024-25] 
An analysis of how this goal was carried out in the previous year. 
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 
 

We conducted MAP Growth assessments two times in the year (Fall and Winter), with intentional Professional Development data dives 
following each window. The staff looked at ways they could serve and grow learners over the course of the year.  Disaggregated student data 
informed targeted instructional strategies and decisions. We asked facilitators to engage in backward mapping during PD time, a strategic 
planning approach that starts with clearly defined standards or learning targets of their next unit, and maps out assessments or projects in 
reverse.  We also introduced academies, which are smaller study hall periods for learners to keep up with work and have a facilitator to guide 
them as needed. In Semester 2 we reassigned learners to academies to be part of targeted instruction. 
 
For goals 1.5, 1.6 and 1.9, instructional cycles provided valuable qualitative data that informed instructional decision-making and supported a 
shift towards changes in classroom practice, engagement, and alignment with standards. Data from these cycles was used to identify staff 
members who would benefit from additional coaching.  This led to differentiated professional development strands: 
 
1) AIM (ACLC Instructional Model) Deeper: This focused on strengthening our curriculum and instruction, with facilitators observing and 
giving feedback to each other. 
2) Cracking The Code: Facilitators worked on a few research-based best differentiation practices to incorporate into lessons/units and 
focused on specific learners (focal learners). 
3) Refining Presence & Practice: Experienced facilitators focused on improving specific aspects of their instructional practice by refining 
lesson plans and engaging in resilience and tuning protocols to support facilitators with targeted feedback and support. 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalAnalysis
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We also implemented PBIS (Positive Behavioral Interventions and Supports), with an emphasis on creating safe, predictable, and equitable 
learning environments. At the beginning of the year there were a series of PDs around creating a multi-tiered system that rewards learners 
for positive behaviors and introduced two new platforms.  Kick-board is a behavior management and data tracking platform. Give Thx is a 
platform that promotes peer-to peer gratitude reinforcing positive behaviors and gives real-time data on student interactions and recognition 
trends. 
 
         

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There were no material difference between budgeted and estimated actual expenditures.         
 
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
 

We have moved forward with goals 1.4 and 1.5 (MAP assessments/disaggregation).  Maintaining consistency with the scheduled MAP 
Growth assessment windows (fall and winter) has helped establish a more structured and intentional testing environment for students. This 
routine has better prepared students for the CAASPP testing expectations in the spring.  However, participation rates still need to increase, 
particularly for both MAP and CAASPP assessments. Absenteeism and make-up test completion remain areas for growth.  As such, there 
needs to be further strengthening of ACLC’s testing environment, including: 
 
1) A more intentional and scheduled testing culture & disaggregation of data 
2) Staff communication and training around assessment purpose and strategies 
3) Student-facing messaging and lessons in advisory that explain the “why” of testing, build test-taking confidence, and reduce anxiety 
 
Staff participated in professional development and coaching around PBIS but Kick-board and GiveThx were inconsistently used.  PBIS and 
engagement were more effective at the Middle School level than High School.  Key challenges include a lack of meaningful incentives for 
older students, and limited clarity around Tier 1 supports that are developmentally appropriate for high school learners. 
 
Reintroduction of targeted Tier 1 supports, such as Learning Lab classes, subject-focused Academies, and better scheduled project periods 
would provide greater academic intervention and executive functioning support. 
 
A change in administration mid-year led to delays in the rollout of planned professional development strands and lack of continuity in 
instructional coaching.  As a result, department leads received less support than intended, which impacted the consistency of instructional 
leadership across content areas. 
 
         

 



2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 13 of 83 

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 
 

Next year, we will have MAP Growth assessments three times a year (Fall, Winter and Spring).  Adding a spring assessment provides a 
more complete picture of student progress over the full academic year, identifies students needing additional support before summer, and 
tracks growth more accurately, particularly for historically underserved student groups.  Expanding targeted Tier 1 supports—through the 
reintroduction of Learning Lab classes, developing subject-specific Academies, and improved scheduling of project periods—would 
strengthen academic intervention and executive functioning support. 
 
There will be a renewed focus on providing structured, ongoing coaching for department leads and reestablishing clear PD strands aligned to 
instructional priorities. In response to shifting student demographics, changes in leadership, and reflection on current implementation, ACLC 
will reexamine PBIS and expand social-emotional learning (SEL) supports, particularly at the high school level, where Tier 1 systems have 
been less effective. Kick-board will be discontinued due to budgetary constraints and limited usage, but an alternative, internal system for 
tracking discipline referrals and behavior data needs to be implemented, to better identify student needs and inform interventions. 
 
         

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 

Actions 
Action # Title Description Total Funds Contributing 
             1.1 Professional 

Development Time 
for Data Analysis and 
Instruction        

We will allot time in professional development to instructing facilitators in 
how to access and understand various data points 
 
Moving forward, we will require that all facilitators implement at least two 
high quality PBL benchmarks each semester (approximately one per 
quarter) and will have them bring granular data from one of those to PD for 
analysis. 
 
 
 

$186,538.00 No      
XELs, African American, 
Students w/ Disabilities 

 

1.2 Equity focused PD        We will continue to offer equity focused professional development so that 
facilitators have strategies with which to respond when they determine that 
there is an inequitable outcome happening in their classroom. Facilitators 
will be guided in doing personal, introspective equity work, as well as 
develop more tools for their toolboxes for responding to equity concerns 
 

$186,538.00 No      
XEnglish Learners, African 

American, Students w/ 
Disabilities 

 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
              

1. Continue to voice in writing, public documents, and with learners, 
families, and staff that equity and anti-racism is key to our mission 
statement 
2. Reflect by analyzing past recommendations from administration around 
PD, Accountability, and Curriculum and identify components already 
implemented, make plans to monitor and evaluate their outcomes. 
3. Identify new components of improving equity and anti-racism for the 
2024-25 school year including building relationships and 
interconnectedness across intersectionality. 
3. Create regular opportunities for the ACLC Team to gather feedback and 
input regarding the 
process and goals, and make further recommendations 
4. Continue to hire and work with outside professionals in order to 
move this work forward when our staff internally cannot or should not 
be leading the work due to race, ethnicity, and power dynamics within 
the workplace 
 
 
 

1.3 Services for Students 
with Disabilities        

The Special Education Department will continue its emphasis on 
providing quality professional development (PD) opportunities for both 
certificated and classified staff to build capacity for providing high quality 
instructional opportunities for students with disabilities. 
ACLC will continue to review the most appropriate course options, 
particularly for secondary students with disabilities, to improve 
graduation rates and ensure access to all courses necessary for UC ag 
graduation. Students that are on a certificate of completion track, 
needing modified curriculum, will have full access to all UC a-g 
courses. 
ACLC will increase training and support for Individual Education Plan 
(IEP) required Transition Plans, including the linkage of those plans to 
student educational programming as well as expand the training for EL 
learners. 
 
 
 

$1,171,077.00 No      
X 
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Action # Title Description Total Funds Contributing 
             1.4 Instructional Focus 

on Tier 1 
instruction/interventio
n        

1. ACLC will continue ongoing and continuous professional learning 
focused on strengthening Tier 1 instruction (equity levers/priority standards 
and proficiency scales) and MultiTiered Systems of Support (MTSS). 
2. ACLC will continue to provide differentiated supports to staff to improve 
student/staff relationships, school climate, and academic success. 
3. Professional development offered through the Special Education 
Department will continue to focus on best practices for English Learners 
(EL) with disabilities, and will include ongoing data review and monitoring 
4. ACLC will ensure that staff receives intensive support in Equity and 
Inclusion, Project Based Learning training, Trauma-Informed Practices, 
meeting Common Core Standards, PBIS, and MTSS. 
5. Professional development to build site capacity in mathematics and 
literacy will continue. The English Language Arts (ELA) and Mathematics 
Departments will recieve coaching from administration as well as from their 
department leads. 
 
 
 

$729,525.00 No      
XXEnglish Language 
Learners and  African 

American Students 
 

1.5 Instructional 
Resources and 
Materials 
        

ACLC will continue to identify and provide standards-aligned culturally 
relevant instructional materials and resources. The Technology 
Department will continue to work with schools on digital device needs and 
ensure access for all learners for learning purposes. New devices or parts 
will be purchased to replace broken or lost devices. This includes 
Chromebook parts, warranties, and whiteboards ACLC will continue to 
provide access to MAP and IXL as means for gathering data around 
academic progress. PD will continue to be provided around usage and best 
practice related to MAPS and IXL 
 
 

$88,663.00 No      
X 
 

1.6 Hire and Retain 
Diverse Classroom 
Teachers, 
Certificated Support 
Personnel, and Site 
Administrators - All 
Students, Students w 
Disabilities, African 
American, Latino, 

ACLC will increase quality of the teacher applicant pool through targeted 
outreach and support: 
1. Recruitment events hosted by colleges and universities with large 
percentages of minority students. 
2. Offering early employment contracts to high-quality, diverse candidates 
in hard-to-staff areas (Math, Science, and Special Education). 
3. Regularly monitoring potential barriers to the initial and continued 
employment of diverse candidates. 

$1,183,353.00 No      
X 
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Action # Title Description Total Funds Contributing 
             English Learners, 

Foster, Homeless, 
Low Income Students        

4. ACLC will recruit, hire, and train effective clerical and support staff who 
promote a welcoming school climate, student attendance, and provide 
effective operations and support for students, parents and staff. 
5. ACLC will continue to provide all departments with general supplies and 
operating expenses. 
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Goals and Actions 
 
Goal 

Goal # Description Type of Goal 
2 Support learners in becoming college and career ready         Maintenance of Progress 

Goal 
 

State Priorities addressed by this goal. 
 

  X Priority 2: State Standards (Conditions of Learning)        
X Priority 4: Pupil Achievement (Pupil Outcomes)        
X Priority 5: Pupil Engagement (Engagement)        
X Priority 6: School Climate (Engagement)        
X Priority 7: Course Access (Conditions of Learning)        

 
An explanation of why the LEA has developed this goal. 
 

ACLC continues to align resources --human, financial, and programmatic--to ensure that all learners are given access to standards-aligned 
instruction that will prepare learners for the diverse rigors of college, as well as to information and personalized support in learning about 
college and career success. 
 
Through a relentless focus on Common Core Standards, and a continual push to combine appropriate rigor and scaffolding supports, we will 
work to ensure our staff deeply understand and are actively teaching relevant standards. Given our project-based learning approach, this 
means focusing on standards-aligned projects that engage learners in authentic demonstrations of learning. 
 
Through a combination of staffing, curriculum choices, scheduling, and school-wide events, we will ensure that learners graduate eligible and 
prepared for four year college and for meaningful career options. We will also expose learners to a variety of career choices and their 
associated pathways by the time they graduate from ACLC via curriculum, field trips, special education, and counseling staff activities. 
         

 

Measuring and Reporting Results 
 

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               2.1 University of California 
eligibility upon 
graduation. (Exception 
for learners with IEPs on 

In 2023-2024, 97.3% of 
learners are UC eligible 
(excluding learners with 

98% of learners 
are UC eligible 
(excluding learners 
with IEPs) as 

 Maintain a 
minimum of 95% 
of learners being 
UC eligible 

 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#MeasuringandReportingResults
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               alternate graduation 
pathways)        

IEPs on alternate 
graduation paths) 

tracked by those 
on ACLC 
Graduation 
Requirements 
versus State 
Standards. 

(excluding learners 
with IEPs on 
alternate 
graduation paths) 

2.2 ACLC Graduation 
Requirements        

In 2023-2024 97.5% of 
graduating learners 
have completed ACLC's 
additional graduation 
requirements (college 
class, senior project & 
presentation, internship, 
senior website portfolio) 

85% of graduating 
learners have 
completed ACLC's 
additional 
graduation 
requirements 

 98% of graduating 
learners will have 
completed ACLC's 
additional 
graduation 
requirements 
(college class, 
senior project & 
presentation, 
senior website 
portfolio) 

 

2.3 College/Career 
Preparedness        

For the 2022-2023 
school year, 64.7% of 
learners are reported as 
being prepared for 
College/Career 
according to the CA 
Schools Dashboard 

For the 2023-24 
school year, 71.8% 
of learners are 
reported as being 
prepared for 
College/Career 
according to the 
CA Schools 
Dashboard 

 80% of learners 
will be reported as 
being prepared for 
College/Career 
according to the 
CA Schools 
Dashboard 

 

2.4 Career Preparation        During the 2023-2024 
school year, 11th/12th 
graders has two 
exposures to career 
preparation and 6th-9th 
graders had one 
exposure to career 
preparation 

Met  All learners will 
have at least two 
exposures to 
career preparation 
annually 

 

2.5 College Going Culture        During the 2023-2024 
school year, 7th, 9th, 

All grades apart 
from 6th and 7th 

 Learners at all 
grade levels will 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               11th, and 12th graders 
participated in college 
visits. 

graders have 
participated in 
college visits 

participate in a 
college trip or 
activity annually. 

2.6 College Courses        In 2023-2024, 
graduating learners 
have passed an 
average of 7.5 college 
classes while a student 
at ACLC 

11% of graduating 
learners have 
passed two or 
more college 
classes while a 
student at ACLC. 

 Graduating 
learners will 
maintain an 
average of at least 
4 college classes 
while a student at 
ACLC 

 

2.7 Project Based Learning 
Proficiency        

In the 2023-2024 school 
year, 75% of facilitators 
are proficient in 
designing and 
implementing 
standards-aligned 
project-based learning 

85% of our 
facilitators are 
proficient in 
designing and 
implementing 
standards-aligned 
project based 
learning. 

 90% of facilitators 
are proficient in 
designing and 
implementing 
standards-aligned 
project-based 
learning 

 

2.8 Access to College 
Counseling        

In the 2023-2024 school 
year, whole class 
college counseling 
began in the second 
semester of 8th grade 
and individual 
counseling began 
second semester of 
10th grade 

Met  Learners will begin 
receiving whole 
class college 
counseling during 
the first semester 
of 8th grade and 
will begin receiving 
individual college 
counseling during 
the first semester 
of 10th grade 

 

2.9 College/Career 
Preparedness Equity        

In 2022-2023 there was 
a 16 percentage point 
difference between the 
college/career 
preparedness scores of 
socioeconomically 

In 2023-24 there 
was a 17.3 
percentage point 
difference between 
the two groups of 
learners 

 There will be a 
difference of 8 
percentage points 
or less between 
the college/career 
preparedness 
scores of 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               disadvantaged and non-
disadvantaged learners 

socioeconomically 
disadvantaged and 
non-disadvantaged 
learners 

 

Goal Analysis [2024-25] 
An analysis of how this goal was carried out in the previous year. 
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 
 

As part of our progress with goals 2.3 through 2.6, we revamped the Junior Seminar Class during the 2024-25 school year to include 
dedicated units on college and career preparation. This revision included activities such as Career Research assignments, participation in 
Career Day during Gain Some Knowledge Day, and guest speakers from various career fields visiting multiple courses. Additionally, we 
introduced a sheltered college course for 9th-grade students (Coun 57: College and Career Planning), allowing early exposure to college-
level content and academic expectations. This was scheduled for every 9th grader.  We planned college field trips across grade levels to 
increase early exposure and awareness.  Our college counselor organized on-site visits from Peralta community college, specifically 
targeting seniors to support them in completing applications, financial aid, and enrollment steps for life after graduation.  Students explored 
higher education options at the Black College Expo, gaining exposure to HBCUs and learning about admissions and financial aid. In 
partnership with Stanford alumni, members of the Black Student Union participated in a day that combined campus beautification with 
mentorship and networking. Both opportunities were designed to specifically engage and empower our Black students by creating spaces for 
cultural connection, and direct access to higher education pathways. 
 
We continued to provide training, support, and time for our teaching team to learn about Project-Based Learning, create meaningful, 
standards-aligned projects, and implement them with our students.  PBL units emphasized real-world applications, collaboration, problem-
solving, and communication—skills essential for both college and the workforce.  For example, in Economics for 12th graders, the teacher 
led the learners through units on career exploration, stocks and life budgeting.  This year, staff engaged in approximately 10 structured PBL 
cycles of inquiry, meeting in grade-level teams to reflect on PBL design and implementation, using colleague feedback to strengthen project 
design, increase rigor, and ensure equitable access to authentic learning experiences. 
 
ACLC prioritized school safety and security this year by installing six security cameras across campus and adding a front door buzzer system 
to monitor entry. Additionally, a full-time Center Supervisor was hired to provide consistent supervision and structure in shared student 
spaces, ensuring a safe and supportive environment throughout the school day. 
         

 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalAnalysis
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

Material differences between Budgeted and Estimated Actual Expenditures were primarily due to an increased emphasis on campus 
security, including the installation of security cameras, and unexpected teacher turnover, which led to a rise in substitute teaching costs.         

 
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
 

We are making steady, measurable progress towards goal 2.  There was an increase in student work permits following the implementation of 
interview skills workshops in Junior Seminar, demonstrating improved job readiness and confidence among students. For goals 2.1 and 2.2, 
we saw an increase in participation during office hours, allowing students to receive individualized support to keep them on track to graduate 
on time. Early college awareness was also strengthened through the successful launch of college field trips for 8th graders. 
 
Challenges to achieving this goal included persistent credit deficiencies among upper-grade students, which impacted their ability to stay on 
track for graduation and, in turn, affected their college aspirations. Additionally, the transition of the college counselor to a remote role limited 
in-person availability, making it more difficult for students to build strong, consistent relationships and access timely support during critical 
planning periods.  For goal 2.7, while a professional development cycle of inquiry was in place to support PBL, the change in leadership 
made it difficult for teams to fully engage in the design and reflection process.  Moreover, staff turnover was another challenge this school 
year. There were multiple staffing (teacher) transitions in the middle of the school year. This was for various reasons which had a negative 
impact on learner academic continuity. 
         

 
A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 
 

Moving forward, PBL planning will begin earlier and be aligned with the year-long instructional calendar to allow for deeper implementation 
and greater student engagement. Additionally, due to challenges with remote support, the college counselor position will not be rehired in its 
current form. This change may impact access to individualized college planning support and will require alternative strategies to maintain 
post-secondary guidance for students.         

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 

Actions 
Action # Title Description Total Funds Contributing 
             2.1 College Counseling        Continue with our College Counselor at 32 hours a week in order to 

support college and career preparation via whole group and small group 
presentations and 1:1s with learners and families. 
 

$45,796.00 No      
XAfrican American Students, 

ELLs, Low Income 
Yes     

X 
 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
             Moving forward, we will... 

1. Continue college counseling hours at approximately 30 hours/week. 
2. Revise and update the College & Career Scope & Sequence document 
that 
plainly outlines the various opportunities to increase college & career 
knowledge and skills at each grade level of our school 
3. Increase the career offerings and opportunities for our learners so that 3 
options are available. 
4. Continue to provide group sessions on college and career topics for our 
middle and high school learners and families 
5. Increased support to learners and families with enrollment in the Peralta 
community college system. 
 
 
 

2.2 Emphasis on 
standards-aligned 
Project-Based 
Learning (PBL)        

Provide PBL trainings and leveled professional development to all 
facilitators. Monitor classroom instruction for standards-aligned PBL 
instruction and provide coaching to move practice. 
 
STANDARDS-ALIGNED PROJECT BASED LEARNING (PBL): 
Moving forward, we will... 
1. Ensure that new-to-ACLC facilitators get trained in the 3 learning 
goals and 7 components of Gold Standard PBL 
2. All core classes are based in a research-backed, standards-aligned 
curriculum. We will use Illustrative Mathematics for math instruction, 
Lab Aids for science, Teachers' Curriculum Institute for history, and 
Common Literature for English Language Arts 
3. Provide quarterly opportunities for facilitators to learn about and 
collaborate around PBL, including data analysis of benchmarks, and how 
the ACLC PBL focus can best fit with 
standards-aligned instruction 
4. Update the project calendar for internal use so that we can 
identify gaps in projects for our learners and ensure they have a high 
quality experience in each grade level 
5. Offer to pay for the June 2025 PBL Works conference for all 
interested facilitators 
 
 

$263,671.00 No      
X 
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Action # Title Description Total Funds Contributing 
              

2.3 College & Career 
Scope & Sequence        

Our college counselor and admin team will continue to work with our 
school counselor to review and revise the college and career scope and 
sequence that outlines key events, information sessions, or support at 
each grade level that helps expose our students to college and career 
information. Examples of these types of events include: Financial 
Aid/FAFSA Night, UC vs. CSU Info. Session, grade level appropriate 
exposure to colleges, trade schools and other post high school 
opportunities.This document will be shared with all parents and learners so 
they know which supports they will receive each year. This is a continued 
goal to steadily increase the number of college and career offerings each 
year over time. These events will be in addition to the small group 
meetings and the 1:1s that they already have with our learners and their 
families, but will ultimately hold us accountable for this important "college 
and career preparation" focus of our school and our LCAP goals 
ACLC will continue to support learners enrolling in dual-enrollment 
courses. 
 
 
 

$63,246.00 No      
X 
 

2.4 School Safety        1. ACLC will ensure that school safety and security continue to be a priority 
that is monitored by school staff including the annual update of School 
Safety Plans. Support will include training opportunities for all staff on the 
plan and emergency response procedures. 2. Emergency communications 
upgrades through "Share911" will continue as planned.  Facilities will be 
safe and well maintained. 
 
 

$162,841.00 No      
X 
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Goals and Actions 
 
Goal 

Goal # Description Type of Goal 
3 Ensure that learners have access to effective services, supports, and interventions         Broad Goal 

 

State Priorities addressed by this goal. 
 

  X Priority 1: Basic (Conditions of Learning)        
X Priority 2: State Standards (Conditions of Learning)        
X Priority 4: Pupil Achievement (Pupil Outcomes)        
X Priority 7: Course Access (Conditions of Learning)        

 
An explanation of why the LEA has developed this goal. 
 

ACLC values our diverse community. As our demographics change and we increasingly accept learners who are behind in literacy and 
numeracy skills, it is crucial that we have plans in place to meet their needs. As such, we will continue to align resources to better support all 
learners in becoming college and career ready. Furthermore, our learners come to us with a varying levels of need and skills in regards to 
social-emotional and behavioral support.         

 

Measuring and Reporting Results 
 

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               3.1 Failing grades        In 2023-2024, 10.4% of 
learners finished S1 
with a GPA below a 2.0 

In 2024-25, 7.4% 
of learners finished 
S1 with a GPA 
below a 2.0 

 5% of less of 
learners will finish 
a semester of the 
year with a GPA 
below a 2.0 

 

3.2 MTSS Tracking        In 2023-2024, our 
current MTSS tracking 
tool has not been 
updated consistently, 
making it difficult to 
quickly access 
information about a 
learner's current need 
for support (tier 1/2/3) 

Met  Our MTSS process 
will be refined and 
any tracking 
document will be 
kept regularly 
updated, making it 
easy to quickly 
access information 
about learners' 

 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#goalDescription
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               and/or quickly identify 
what supports are in 
place for that learner 

needs and what 
supports are in 
place for that 
learner. 

3.3 Suspension rate        In 2023-2024, the 
suspension rate for all 
students was 2.4% 

In S1, 2024-25, the 
suspension rate for 
all students was 
4.4% 

 Maintain a 
suspension rate at 
or below 2.5% 

 

3.4 Academic Intervention        In 2023-2024, ACLC 
implemented one 
school-wide academic 
intervention (MAS). 

ACLC are holding 
weekly office 
hours/MAS, and 
have academy's in 
the Master 
Schedule designed 
for academic 
intervention and 
credit recovery. 

 ACLC will 
implement 2-3 
school-wide or 
department-wide 
academic 
interventions. 

 

3.5 Reclassification Rate        In 2022-2023, ACLC 
reclassified 38.5% of 
English Learners. 

In 2023-24, 50.2% 
of English 
Learners were 
reclassified. 11 
ACLC learners 
were reclassified 
(6%) during the 
2023-24 school 
year. 

 ACLC will maintain 
an annual EL 
reclassification 
rate of at least 
20% 

 

3.6 SBAC English Score        In the 2022-2023 school 
year, socioeconomically 
disadvantaged leaners 
performed 30.7 points 
below the average. 

In 2023-24, 
socioeconomically 
disadvantaged 
learners performed 
24.6 below 
standard. 

 Socioeconomically 
disadvantaged 
learners will 
perform within 15 
points of the 
average. 

 

3.7 MAP Score 
Improvement (Fall to 
Winter)        

In the 2022-2023 school 
year, the percentage of 
learners in the bottom 
two quintiles on the 

Winter 2023-24 to 
Winter 2024-25, 
the percentage of 
learners in the 

 The percentage of 
learners in the 
bottom two 
quintiles on the 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               NWEA MAP 
assessment decreased 
by 8.8% in math and 
21% in reading from the 
fall to winter 

bottom two 
quintiles on the 
NWEA MAP 
assessment has 
decreased by 6% 
in math and 7% in 
reading.  From Fall 
2024 to Winter 
2024-25, there has 
been a 2% 
decrease for both 
math and in 
reading, 

NWEA MAP 
assessment will 
decrease by 15% 
in math and 25% 
in reading from the 
fall to winter 

 

Goal Analysis [2024-25] 
An analysis of how this goal was carried out in the previous year. 
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 
 

100% of learners at our school continue to have access to a broad course of study - we ensure this through our ACLC Diploma / graduation 
requirements and counselor graduation progress checks, our dual enrollment program and partnership with the Peralta Colleges, use of 
common core curriculum aligned to CA Education Code, use of external assessments, and services for learners with 504s and special 
education needs. Our facilitators deliver math content through Illustrative Math and CommonLit English Curriculum.  We continue to offer 
appropriate services and the right to FAPE for all of our learners, including those experiencing homelessness, emergent English speakers, 
those who qualify for free/reduced lunch, and those with 504 plans and IEPs. Our special education director, case managers, 
paraprofessionals, counselors, office and administrative teams, work to support our push-in model that ensures all learners having access to 
our curriculum and graduating above the threshold required for admission to the UC and CSU systems. 
 
Facilitators have 3-5 Universal Design for Learning (UDL) Strategies for our instructional "toolkit" that all facilitators adopt in their classrooms 
and their teaching practice to further support Tier 1 interventions at ACLC. UDL supports effective, inclusive instruction and ensures all 
learners can access appropriate interventions and services based on their individual needs. We dedicated professional development time for 
departments to collaboratively develop lessons aligned with our AIM (ACLC Instructional Model), to support all learners.  We continue to use 
Mastery Based Grading to ensure that all students have equitable access to the supports necessary to meet learning goals.  Facilitators are 
also required to host two support sessions after school each week that we call MAS (More Academic Support). ACLC assigns learners to 
these office hours based on the grades and skills in their courses with a data pull from Jupiter and MAP data.  Additionally, a weekly D/F list 
(NSE/1.5) is pulled from Jupiter, shared with families, and posted for faculty to help coordinate targeted interventions. 
 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#GoalAnalysis
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Learners who require additional support are triaged through our Multi Tiered System of Support.  As part of Goal 3, a key objective is to 
improve how we identify and support these learners through a more effective COST process.Through our COST ( Coordination of Services 
Team - SpEd and GenEd collective) team this year, ACLC refined the MTSS process to better serve our students. We revamped our MTSS 
handbook with an external consultant which helped streamline our processes, clarify roles, and have student-centered interventions become 
more consistent. We wanted to shift from a reactive model—where teachers often turned to the Learning Support Team (LST) as a last 
resort—to a proactive, collaborative framework.  One of the ways we did this was create and implement a data tracking system, while also 
refining our referral process.  Our Mental Health Services Manager held 3-4 PD’s over the year to go through COST. 
 
For goal 3.3, we have focused on restorative justice practices to foster a more inclusive and supportive learning environment. With the 
guidance of an outside consultant, we provided targeted professional development and increased the use of community circles and practices. 
Our COST team was intentional in redirecting facilitators to address root causes of behavior, not just outcomes. 
 
         

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

Actual expenditures were lower than anticipated due to the loss of a counselor in September, which impacted the counseling program. The 
position was temporarily filled by an intern, resulting in reduced staffing costs for that role.         

 
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
 

Progress toward ensuring access to effective services, supports, and interventions has been mixed, with strong foundations laid but 
continued work needed to improve consistency and equity.  A revised MTSS handbook provided a more predictable system intended to 
balance individual learner needs with school-wide priorities.  While the new COST data tracking system aimed to reduce over reliance on the 
Learning Support Team (LST) and be more objective for assessing referrals, implementation was inconsistent. Staff and leadership capacity 
limited full adoption. To improve effectiveness, we need to build time into the PD scope and sequence for referral training, outreach 
strategies, and holding space for grade-level collaboration to discuss learner needs and concerns. 
 
In terms of equity, disproportionate patterns persist—white learners were more likely referred for academic issues, while students of color 
were more often referred for behavioral concerns. There was also a high volume of self-referrals—learners independently seeking support 
outside the classroom with a trusted adult on campus—and parent-initiated requests, totaling approximately 40–60 cases. While self-referrals 
show student agency and trust in staff, a high volume suggests that many learners bypassed classroom-based Tier 1 support. This reflects a 
more reactive approach to intervention. 
 
End of year survey data reflected that only 79.2% of learners believed discipline was handled fairly, while suspension rates increased by 2%.  
This signals a need to further embed RJ practices into a system-wide framework. Creating a shared calendar for community circles and 
regular RJ practices is a next step toward consistency and visibility. Learners largely relied on conversations and relationships with individual 
staff members outside the classroom when challenges or disputes arose, which disrupted instruction. Next year, the addition of three 
counseling interns, available three days a week, will expand our capacity for small-group work and individual counseling. This added support 
will strengthen Tier 2 interventions within the COST and RJ systems, allowing for more timely and sustained response to learner needs. 
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MAP growth data points to the need for more coherent instruction and stronger learner-teacher relationships. IXL, implemented across all 
grade levels, provides skill-based practice aligned to MAP, but its impact relies on intentional use and integration into instructional planning. 
Now in our second year of Mastery-Based Grading (MBG), we’ve seen its potential to drive skill-focused learning and targeted support. 
However, inconsistent implementation—partly due to teacher turnover—underscores the need for ongoing professional development and 
department-level coaching.  There is also a clear need for an adopted, site-aligned ELD curriculum. Next year, we need to better support 
English Learners' academic language growth and ensure equitable access to standards-based instruction across grade levels. 
         

 
A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 
 

To strengthen progress toward Goal 3, we will implement several key changes next year. Grade-level teams will have structured time to 
review COST referrals and plan interventions, supported by targeted PD to improve Tier 1 and Tier 2 consistency.  Restorative justice 
practices will be systematized through a shared calendar, and three counseling interns will expand capacity for small-group and individual 
support. 
 
To improve instructional alignment, department leads will receive coaching on consistent implementation of Mastery-Based Grading (MBG), 
and IXL use will be more closely tied to MAP data. Finally, we will provide targeted, standards-aligned language support for English Learners 
embedded within general education, rather than as a separate service. 
         

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 

Actions 
Action # Title Description Total Funds Contributing 
             3.1 Instructional Model        We will work to identify, learn, and practice our "AIM" - an acronym for 

"ACLC Instructional Model." The goal is to establish and agree upon a 
core set of pedagogical components that make up good teaching 
practice at ACLC while acknowledging that standards-aligned and 
Project Based Learning require different approaches. 
Moving forward, we will... 
1. Name and identify a need for common approaches to instruction at 
our school, rooting this need in the developmental needs of learners 
for consistency and predictability. 
2. Develop a shared list of the components of our instructional model 
(example: Hook/Launch, Content Delivery, Practice & Processing in 

$250,409.00 No      
X 

Yes     

X 
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Action # Title Description Total Funds Contributing 
             whole class, as a small group, and individually, Closure/Exit Ticket). 

3. Conduct lesson plan audits and classroom visits to ensure that 
these instructional delivery model components are finding their way 
from professional development (PD) into the lesson plans and 
classrooms. 
4. Provide a menu of PD options for facilitators who require support in 
ensuring these practices are implemented in their classes. 
 
 
 

3.2 Revise MTSS 
Processes and 
Documentation        

1. We will work to streamline our MTSS processes such that the 
documentation and process itself are refined and captured in a centralized 
place and updated at least monthly 
2. Developing a system to use data analysis and capture a comprehensive 
snapshot of a learner over time will allow for the team to easily determine 
learners in need of additional intervention and know what interventions a 
learner is receiving or has received in the past. 
3. We will work toward data collection that will enable us to be able to 
assess the efficacy and impact of interventions. 
 
 
 

$74,597.00 No      
X 

Yes     

X 
 

3.3 Restorative Practices 
Implementation        

1. Dedicate professional development time to refine and increase 
restorative practices implementation via facilitator use in classrooms 
2. Provide training to facilitators and learner representative to integrate 
restorative practices into our Judicial Committee system. 
 
 
 
 

$124,046.00 No      
X 

Yes     

X 
 

3.4 Counseling Groups        ACLC will build out their Tier 2 counseling supports through the 
development of counseling groups based around a common need, 
increasing counseling access for learners in need 
 
 

$41,315.00 No      
X 
 

3.5 Comprehensive 
Counseling Program        

ACLC will continue to support site capacity with the implementation of 
comprehensive 6-12 counseling services that increase academic, social-

$254,623.00 No      
X 
 



2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 30 of 83 

Action # Title Description Total Funds Contributing 
             emotional, and college/career/community readiness, inclusive of research-

based, social emotional approaches, and a multi-tiered system of support 
(MTSS). 
1.Comprehensive school counseling plans will be monitored in order to 
create action plans that are responsive to student needs and promote 
students' academic, social-emoitional, and college readiness. 
2. Administration will provide time to revise school discipline protocols in 
collaboration with integrated site support teams where relevant. 
4. ACLC will continue to work on developing focused actions to reduce 
the disproportionality of disciplinary actions experienced by all 
students, with a specific focus on students with disabilities and 
learners of color. 
5. ACLC will continue to build capacity for the implementation of 
Positive Behavioral Intervention & Supports (PBIS) and restorative 
justice strategies in order to teach students social-emotional 
competencies and behavioral expectations with increased clarity. 
ACLC will establish procedures to require the review of behavior 
supports/behavior plans at the first suspension and on an ongoing 
basis, based on data collected from staff. 
4. ACLC will continue to monitor suspension and expulsion data, 
attendance, and chronic absenteeism. The Family & Learner Liaison 
will make data available to appropriate classroom facilitators in order 
to continue to support the improvement cycle and provide preventative 
services and responsive resources as appropriate for all students 
under an MTSS framework. 
5. ACLC will continue to support site capacity with the implementation 
of comprehensive 6-12 counseling services that increase academic, 
social-emotional, and college, career, and community readiness 
inclusive of research-based social-emotional approaches, a MultiTiered 
System of Support (MTSS). Comprehensive school counseling 
plans will be monitored in order to create action plans that are 
responsive to student's needs and promote students’ academic, 
social-emotional, and college readiness. 
 
 
 

3.6 English Language 
Learner Monitoring        

ACLC will stipend a position to provide ELD Coordination throughout the 
year, including but not limited to monitoring learner progress toward 

$13,500.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
             reclassification. communicating with learners about their progress toward 

reclassification, and liaising with families about the reclassification process 
and their learners' progress. 
 
 

 



2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 32 of 83 

Goals and Actions 
 
Goal 

Goal # Description Type of Goal 
4 Promote engagement through connection and belonging for our diverse learners and families.         Focus Goal 

 

State Priorities addressed by this goal. 
 

  X Priority 1: Basic (Conditions of Learning)        
X Priority 3: Parental Involvement (Engagement)        
X Priority 4: Pupil Achievement (Pupil Outcomes)        
X Priority 5: Pupil Engagement (Engagement)        
X Priority 6: School Climate (Engagement)        

 
An explanation of why the LEA has developed this goal. 
 

         
 

Measuring and Reporting Results 
 

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               4.1 Student Belonging        In 2023-2024, 88.5% of 
learners reported that 
they feel like they 
belong at ACLC on the 
mid year learner survey. 
Results 
disproportionately low 
for Latinx & 
Arabic/Middle Eastern 
learners 

At least 91.5% of 
learners reported 
in two surveys that 
they feel like they 
belong at ACLC.  l 
like they belong at 
ACLC.  32% of 
Latinx & 24% of 
African American 
learners 
disagreed, 
compared to 12% 
of White learners. 

 At least 92% of 
learners will report 
that they feel like 
they belong at 
ACLC. No racial 
disproportionalities 
will be present 

 

4.2 Connection to staff        In 2023-2024, 81.5% of 
learners reported that 
they have at least two 

87.7% (Mid Year 
Learner Survey) 
and 94.9% (EOY 

 At least 90% of 
learners will report 
that they have at 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               adults on campus that 
they trust, as reported 
in the midyear learner 
survey. 

Survey) of learners 
reported that they 
have at least two 
adults on campus 
that they trust. 

least two adults on 
campus that they 
trust. 

4.3 Peer Acceptance        In 2023-2024, 8.3% of 
learners reported that 
their culture, race, 
gender identity, and/or 
religion were not 
accepted by other 
learners. These 
learners were 
disproportionately 
African America, Latinx, 
Indigenous/First Nation. 
or Arabic/Middle 
Eastern 

9.7% (Mid Year 
Learner Survey) 
and 0% (EOY 
Survey) of learners 
reported that 
culture, race, 
gender identity, 
and religion are 
not accepted by 
other learners. 

 5% of fewer of 
learners will report 
that they are not 
accepted by other 
learners with no 
racial/cultural 
disproportionality 

 

4.4 Affinity/Cultural Events        In 2023-2024, ACLC 
held 4 school day 
affinity/cultural 
celebrations and 4 
family affinity/cultural 
events 

ACLC held 6 
school day 
affinity/cultural 
events, and 3 
family 
affinity/cultural 
events 

 ACLC will hold at 
least 6 school day 
affinity/cultural 
events and at least 
5 family 
affinity/cultural 
events 

 

4.5 Chronic Absenteeism        In 2022-2023, 9.4% of 
learners were 
chronically absent 

In 2023-24, 10% of 
learners were 
chronically absent.  
Truancy letters 
and SARTS are 
being held to 
improve 
absenteeism and 
truancy for 2024-
25. 

 Less than 7% of 
learners are 
chronically absent. 
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Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

               4.6 Family survey 
participation        

In 2023-2024, only 
6.9% of families 
responded to the 
annual family survey 

In 2024-25, the 
response rate was 
12.46% of the 
annual family 
survey 

 At least 40% of 
families respond to 
the annual family 
survey 

 

 

Goal Analysis [2024-25] 
An analysis of how this goal was carried out in the previous year. 
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 
 

To advance equity and belonging at ACLC, we continued to strengthen our High School leadership program and began the year with our 
JEDI (Justice, Equity, Diversity, and Inclusion) professional development.  “Disrupting Inequities and Discrimination at ACLC,” focused on 
building stronger connections among facilitators, examining bias, and fostering more inclusive relationships with learners. This work supports 
our AIM instructional model by creating the trust and connection learners need to fully access and engage with the curriculum. 
 
High school leadership organized campus-wide heritage month celebrations. Black Excellence, Arab American, Women’s History, APIDA, 
Pride, and Latinx were all honored through both advisory lessons and school-wide activities. School events were open to all families, which 
brought our community closer together.  We continue to expand opportunities that build joy, connection, and school spirit. This includes clubs 
(bevies), team-building activities, learner vs. staff spirit games, attendance BBQs, and evening events such as movie nights and dances. 
Grade-level field trips and retreats—such as the 6th/9th grade Hannah Camp and a HS leadership retreat—provided additional opportunities 
for bonding and belonging. Contemporary Community Citizenship (CCC), our advisory program, was restructured this year to include mixed-
grade groups with the goal of fostering peer collaboration and stronger cross-grade relationships. This change supports Goal 4 by creating 
more inclusive spaces for connection, dialogue, and shared community-building among learners of different ages. Ongoing recognitions like 
“Hawk of the Week” helped celebrate individual learners and reinforce a positive school culture. 
 
In addition to building connections, we implemented systems to support shared accountability and community responsibility. We introduced 
tardy sweeps and were more consistent with implementing “give back” time to reinforce expectations around attendance and behavior. We 
continued with Judicial Committee (JC), a long-standing elective at ACLC, that allows any learner to “write up” peers or facilitators for 
violating community rules. While this process is rooted in learner voice and restorative practices, it requires clear guardrails and consistent 
facilitation to function equitably. Advisory was also used intentionally to address issues such as vaping and bullying, creating space for 
proactive conversations about respect and safety within the community. 
 
Finally, we introduced ParentSquare, a communication platform with built-in translation features to better support our multilingual community. 
This year, it was soft-launched by our administrative team, with full schoolwide implementation planned for all stakeholders next year. 
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

The change in budgeted versus actual expenditures was influenced by an administrative reconfiguration that adjusted staffing allocations. 
Additionally, the successful adoption of ParentSquare significantly reduced the need for contracted translation services, resulting in lower 
actual costs.         

 
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
 

The elected high school leadership class was restructured with greater facilitator support, resulting in a more diverse and representative 
group. Their overnight retreat to plan and improve school-wide events to support enrollment and retention proved successful; next year, it will 
be held earlier in the school year to maximize impact. While heritage events and learner-led initiatives grew this year, there is a clear need to 
expand club offerings to better reflect the diverse interests and identities of our student body and increase opportunities for connection. 
 
Several mid-year actions showed promise in improving engagement and accountability. Tardy sweeps, introduced in the second semester, 
were well received by facilitators and helped reset expectations around attendance and tardiness. Chronic absenteeism remains a significant 
challenge. The attendance BBQ, which recognized learners who reached a 95% attendance rate (aligned with ADA goals), was well 
received. This success highlights the impact of positive recognition and the need for more consistent, engaging attendance-focused 
incentives. “Give back” time was more consistently implemented this year, though staff turnover and the need for administrators to support 
classrooms limited full follow-through. Additionally, while initial JEDI professional development helped foster awareness and connection, 
there is a clear need for a more robust and sustained PD plan next year to deepen equity work and build consistency across the school. 
         

 
A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 
 

While our goals remain the same, we will not have a Dean of Students next year due to a decrease in enrollment. As a result, we will need to 
adjust how we implement certain actions—particularly around behavior support, attendance follow-up, and restorative practices—by 
distributing responsibilities across the leadership team and strengthening site-wide systems.         

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 

Actions 
Action # Title Description Total Funds Contributing 
             4.1 Professional 

Development        
Staff will continue to receive regular professional development around 
topics of diversity, equity, anti-racism and inclusion and be provided 
resources to deepen their understanding of the work. Examples include but 
are not limited to: 1. Thinking through how to include diversity of voice in 

$156,666.00 No      
X 
 

http://www.doc-tracking.com/screenshots/24LCAP/Instructions/24LCAPInstructions.htm#actions


2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 36 of 83 

Action # Title Description Total Funds Contributing 
             the instructional materials 2.  Group learning the history of Indigenous 

people, people of color, and the LGBTQ community through a multitude of 
opportunities 3. ensuring equity of voice in all spaces in ACLC, 4. identify 
and remove barriers to inclusive engagement, 5. cultivate an inclusive 
community 
 
 

4.2 Orientation 
programing - All        

ACLC administration will develop and lead more structured and purposeful 
orientation programming for the 6th and 9th grade that utilizes older peers 
as mentors. The Assistant Lead and Dean will collaborate and coordinate 
these experiences with intentionality around learners feeling connected to 
school and their peers. Ongoing throughout the year, the peer/mentor 
relationships will have opportunities to reconnect and strengthen building 
cross-age alliess and supports within the school. 
 
 

$85,415.00 No      
X 
 

4.3 Administrative 
Support        

ACLC's Dean of Students will support a positive school culture, including 
helping learners to plan cultural based clubs, events, and celebrations. 
In conjunction with the Lead Facilitator and Assistant Lead Facilitator, the 
HS Leadership will liaise with the cultural based clubs to offer support for 
events and create connections across student groups. 
 
 
 
 

$157,095.00 No      
XAfrican American, Latine, 

Arabic speakers, AAPI 
Yes     

X 
 

4.4 Advisory Program        ACLC will continue the development and roll-out of a formal advisory 
program to support learner development of skills such as empathy, 
respect, conflict resolution, self-awareness, relationship skills, responsible 
decision making, etc. 
 
 

$27,030.00 No      
X 

Yes     

X 
 

4.5 Interpretation/Transla
tion ELL        

Key documents for families/students will be translated and available in 
Spanish, Mandarin, and Arabic. 
Interpretation will be provided for school wide events as needed. 
 
 
 

$34,694.00 No      
X 
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Action # Title Description Total Funds Contributing 
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Goals and Actions 
 
Goal 

Goal # Description Type of Goal 
5           

 

State Priorities addressed by this goal. 
 

  
 
An explanation of why the LEA has developed this goal. 
 

         
 

Measuring and Reporting Results 
 

Metric # Metric Baseline Year 1 Outcome Year 2 Outcome Target for Year 3 
Outcome 

Current Difference 
from Baseline 

                

Goal Analysis [2024-25] 
An analysis of how this goal was carried out in the previous year. 
A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 
 

         
 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

         
 
A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
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A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 
 

         
 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
 

Actions 
Action # Title Description Total Funds Contributing 
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2025-26] 
 
Total Projected LCFF Supplemental and/or Concentration Grants Projected Additional 15 percent LCFF Concentration Grant 
$342,649.00 $ 
 
Required Percentage to Increase or Improve Services for the LCAP Year 
Projected Percentage to Increase 
or Improve Services for the 
Coming School Year 

LCFF Carryover — Percentage LCFF Carryover — Dollar 
Total Percentage to Increase or 
Improve Services for the Coming 
School Year 

8.968% 0.000% $0.00 8.968% 
 
The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table. 
 
Required Descriptions 
 

LEA-wide and Schoolwide Actions 
For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated 
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being 
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the 
unduplicated student group(s). 
 
Goal and 
Action # Identified Need(s) How the Action(s) Address Need(s) and Why it is 

Provided on an LEA-wide or Schoolwide Basis 
Metric(s) to Monitor 
Effectiveness 

    

2.1 Action: 
College Counseling 
 
Need: 
Additional and earlier access to information 
about college and career options 
 
Scope: 
XSchoolwide        
 

The 1:1 meetings will allow for the individual needs 
of unduplicated pupils to be met and provide 
sufficient time for families to have their questions 
about college. All learners benefit from the 
information provided by the presentations and 
benefit from the individualized attention that the 
1:1s provide. 

College and Career 
preparedness indicator, A-
G completion, number of 
college classes taken 
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Goal and 
Action # Identified Need(s) How the Action(s) Address Need(s) and Why it is 

Provided on an LEA-wide or Schoolwide Basis 
Metric(s) to Monitor 
Effectiveness 

    

3.1 Action: 
Instructional Model 
 
Need: 
A stronger tier 1 academic program that has 
embedded entry points and scaffolds will result 
in fewer learners needing Tier 2/3 academic 
interventions. 
 
Scope: 
XSchoolwide        
 

Unduplicated pupils will have greater access to the 
general curriculum. These strategies benefit all 
learners and especially those who need additional 
academic support. They are to be provided class-
wide. 

Admin will conduct lesson 
plan audits and classroom 
visits to ensure that these 
practices are finding their 
way from Professional 
Development and into 
lesson plans and 
classrooms. 

3.2 Action: 
Revise MTSS Processes and Documentation 
 
Need: 
Access to appropriate and effective Tier 2 and 
3 interventions when needed. 
 
Scope: 
XSchoolwide        
 

These learners will be included in the regularly 
scheduled progress monitoring. Any learner may 
need Tier 2 and 3 supports at various times. 

COST team meeting 
notes; analysis of learners 
receiving interventions, 
duration and dosage, and 
impact of the assigned 
interventions. 

3.3 Action: 
Restorative Practices Implementation 
 
Need: 
Tier 1 and 2 behavior support and skill 
development 
 
Scope: 
XSchoolwide        
 

Restorative practices help to set a strong 
underpinning for tier 1 behavior support and 
provide some specific tier 2 responses  for when 
learners need additional support with their 
behavior. All learners benefit from this orientation 
towards behavior and behavioral skill building. 

Suspension rate 

4.3 Action: 
Administrative Support 

The Dean of Students will help learners to develop 
these participation opportunities and learners of all 

sense of belonging, 
connection to adults, 
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Goal and 
Action # Identified Need(s) How the Action(s) Address Need(s) and Why it is 

Provided on an LEA-wide or Schoolwide Basis 
Metric(s) to Monitor 
Effectiveness 

    

 
Need: 
Opportunities to connect with others sharing 
their affinities and to learn from and celebrate 
the affinities of others 
 
Scope: 
XSchoolwide        
 

affinities will benefit from the events and 
celebrations 

acceptance from peers, 
chronic absenteeism 

4.4 Action: 
Advisory Program 
 
Need: 
Skill building in social-emotional topics and 
increased social-emotional skill building in 
peers 
 
Scope: 
XSchoolwide        
 

An advisory program explicitly teaches social-
emotional skills so that learners grow themselves, 
and also benefit from the social-emotional growth 
of others 

sense of belonging, 
acceptance by others, 
chronic absenteeism 

 
Limited Actions 
For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) 
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the 
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured. 
 

Goal and 
Action # Identified Need(s) How the Action(s) are Designed to Address 

Need(s) 
Metric(s) to Monitor 
Effectiveness 

    

3.6 Action: 
English Language Learner Monitoring 
 
Need: 

By providing information to learners and families 
about the reclassification process and their 
progress, they develop agency around achieving 
reclassification. 

Reclassification rate; 
ELPAC scores 
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Goal and 
Action # Identified Need(s) How the Action(s) are Designed to Address 

Need(s) 
Metric(s) to Monitor 
Effectiveness 

    

English Language Learners success to college 
and career options is increased with their 
ability to access English while in school. 
 
Scope: 
XLimited to Unduplicated Student Group(s)        
 

 
For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage, as applicable. 
 

         
 
Additional Concentration Grant Funding 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
 

         
 
Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to students 

                  

Staff-to-student ratio of 
certificated staff providing 
direct services to students 
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2025-26 Total Planned Expenditures Table 
 

LCAP Year 
1. Projected LCFF Base 

Grant 
(Input Dollar Amount) 

2. Projected LCFF 
Supplemental and/or 
Concentration Grants 
(Input  Dollar Amount) 

3. Projected Percentage 
to Increase or Improve 

Services for the Coming 
School Year 

(2 divided by 1) 

LCFF Carryover —  
Percentage 

(Input Percentage from 
Prior Year) 

Total Percentage to 
Increase or Improve 

Services for the Coming 
School Year 

(3 + Carryover %) 
Totals          3,820,787.00 342,649.00 8.968% 0.000% 8.968% 

 

Totals LCFF Funds Other State Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-personnel 

Totals          $4,163,436.00         $733,414.00 $280,602.00 $123,186.00 $5,300,638.00 $4,351,879.00 $948,759.00 

 
                 

Goal # Action # Action Title Student Group(s) Contributing 
to Increased 
or Improved 
Services? 

Scope Unduplicated 
Student 
Group(s) 

Location Time Span Total 
Personnel 

Total Non-
personnel 

LCFF Funds Other State Funds Local Funds Federal 
Funds 

Total 
Funds 

Planned 
Percentage 
of Improved 

Services 
1 1.1 Professional 

Development Time for 
Data Analysis and 
Instruction        

All    X 
ELs, African 
American, Students 
w/ Disabilities        
 

No      
XELs, African 

American, 
Students w/ 
Disabilities 

 

    $186,538.0
0 

$0.00 $186,538.00 
   

$186,538
.00 

 

1 1.2 Equity focused PD        All    X 
English Learners, 
African American, 
Students w/ 
Disabilities        
 

No      
XEnglish 
Learners, 

African 
American, 

Students w/ 
Disabilities 

 

    $186,538.0
0 

$0.00 $186,538.00 
   

$186,538
.00 

 

1 1.3 Services for Students 
with Disabilities        

Students with 
DisabilitiesX 
 

No      
X 
 

    $1,050,041
.00 

$121,036.00 $886,318.00 $259,869.00 
 

$24,890.00 $1,171,0
77.00 

 

1 1.4 Instructional Focus on 
Tier 1 
instruction/intervention        

All    X 
Students with 
DisabilitiesX 
English Language 
Learners and  African 
American Students        
 

No      
XXEnglish 
Language 

Learners and  
African 

American 
Students 

 

    $618,246.0
0 

$111,279.00 $702,426.00 $27,099.00 
  

$729,525
.00 

 

1 1.5 Instructional 
Resources and 
Materials 
        

All    X 
 

No      
X 
 

    $0.00 $88,663.00 $88,663.00 
   

$88,663.
00 

 

1 1.6 Hire and Retain Diverse 
Classroom Teachers, 
Certificated Support 
Personnel, and Site 
Administrators - All 
Students, Students w 
Disabilities, African 
American, Latino, 
English Learners, 
Foster, Homeless, Low 
Income Students        

All    X 
 

No      
X 
 

    $882,672.0
0 

$300,681.00 $1,050,705.00 $129,648.00 $3,000.00 
 

$1,183,3
53.00 
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Goal # Action # Action Title Student Group(s) Contributing 

to Increased 
or Improved 
Services? 

Scope Unduplicated 
Student 
Group(s) 

Location Time Span Total 
Personnel 

Total Non-
personnel 

LCFF Funds Other State Funds Local Funds Federal 
Funds 

Total 
Funds 

Planned 
Percentage 
of Improved 

Services 
2 2.1 College Counseling        All    X 

African American 
Students, ELLs, Low 
Income        
 

No      
XAfrican 
American 
Students, 
ELLs, Low 

Income 
Yes     
X 
 

School
wideX 
 

   $45,796.00 $0.00 $45,796.00 
   

$45,796.
00 

 

2 2.2 Emphasis on standards-
aligned Project-Based 
Learning (PBL)        

All    X 
 

No      
X 
 

    $242,671.0
0 

$21,000.00 $128,051.00 $27,099.00 $108,521.00 
 

$263,671
.00 

 

2 2.3 College & Career Scope 
& Sequence        

All    X 
 

No      
X 
 

    $59,500.00 $3,746.00 $63,246.00 
   

$63,246.
00 

 

2 2.4 School Safety        All    X 
 

No      
X 
 

    $39,647.00 $123,194.00 $62,841.00 
 

$100,000.00 
 

$162,841
.00 

 

3 3.1 Instructional Model        All    X 
 

No      
X 

Yes     
X 
 

School
wideX 
 

   $237,935.0
0 

$12,474.00 $118,854.00 $62,474.00 $69,081.00 
 

$250,409
.00 

 

3 3.2 Revise MTSS Processes 
and Documentation        

All    X 
 

No      
X 

Yes     
X 
 

School
wideX 
 

   $74,597.00 $0.00 $18,397.00 $31,200.00 
 

$25,000.00 $74,597.
00 

 

3 3.3 Restorative Practices 
Implementation        

All    X 
 

No      
X 

Yes     
X 
 

School
wideX 
 

   $124,046.0
0 

$0.00 $33,196.00 $80,280.00 
 

$10,570.00 $124,046
.00 

 

3 3.4 Counseling Groups        All    X 
 

No      
X 
 

    $41,315.00 $0.00 $41,315.00 
   

$41,315.
00 

 

3 3.5 Comprehensive 
Counseling Program        

All    X 
 

No      
X 
 

    $172,623.0
0 

$82,000.00 $185,097.00 $69,526.00 
  

$254,623
.00 

 

3 3.6 English Language 
Learner Monitoring        

English LearnersX 
 

Yes     
X 
 

Limited 
to 
Undupli
cated 
Student 
Group(
s)X 
 

English 
LearnersX 
 

  $13,500.00 $0.00 $13,500.00 
   

$13,500.
00 

 

4 4.1 Professional 
Development        

All    X 
 

No      
X 
 

    $155,366.0
0 

$1,300.00 $156,666.00 
   

$156,666
.00 

 

4 4.2 Orientation programing - 
All        

All    X 
 

No      
X 
 

    $72,223.00 $13,192.00 $47,689.00 
  

$37,726.00 $85,415.
00 
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Goal # Action # Action Title Student Group(s) Contributing 

to Increased 
or Improved 
Services? 

Scope Unduplicated 
Student 
Group(s) 

Location Time Span Total 
Personnel 

Total Non-
personnel 

LCFF Funds Other State Funds Local Funds Federal 
Funds 

Total 
Funds 

Planned 
Percentage 
of Improved 

Services 
4 4.3 Administrative Support        All    X 

African American, 
Latine, Arabic 
speakers, AAPI        
 

No      
XAfrican 

American, 
Latine, Arabic 

speakers, 
AAPI 
Yes     
X 
 

School
wideX 
 

   $121,595.0
0 

$35,500.00 $85,876.00 $46,219.00 
 

$25,000.00 $157,095
.00 

 

4 4.4 Advisory Program        All    X 
 

No      
X 

Yes     
X 
 

School
wideX 
 

   $27,030.00 $0.00 $27,030.00 
   

$27,030.
00 

 

4 4.5 Interpretation/Translation 
ELL        

All    X 
English LearnersX 
 

No      
X 
 

 English 
LearnersX 
 

  $0.00 $34,694.00 $34,694.00 
   

$34,694.
00 
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2025-26 Contributing Actions Table 
 

1. Projected 
LCFF Base 

Grant 

2. Projected 
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

3. Projected 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(2 divided by 

1) 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

Total 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 

(3 + Carryover 
%) 

4. Total 
Planned 

Contributing 
Expenditures  
(LCFF Funds) 

5. Total 
Planned 

Percentage of 
Improved 
Services  

(%) 

Planned 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(4 divided by 

1, plus 5) 

Totals by 
Type 

Total LCFF 
Funds 

                  
3,820,787.00 342,649.00 8.968% 0.000% 8.968% $342,649.00 0.000% 8.968 % Total:         $342,649.00 

        LEA-wide 
Total:         $0.00 

        Limited Total:         $13,500.00 
        Schoolwide 

Total:         $329,149.00 
 

         

Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

2 2.1 College Counseling XYes     
 

XSchoolwide         
  

$45,796.00 
 

3 3.1 Instructional Model XYes     
 

XSchoolwide         
  

$118,854.00 
 

3 3.2 Revise MTSS Processes 
and Documentation 

XYes     
 

XSchoolwide         
  

$18,397.00 
 

3 3.3 Restorative Practices 
Implementation 

XYes     
 

XSchoolwide         
  

$33,196.00 
 

3 3.6 English Language Learner 
Monitoring 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         
 

$13,500.00 
 

4 4.3 Administrative Support XYes     
 

XSchoolwide         
  

$85,876.00 
 

4 4.4 Advisory Program XYes     
 

XSchoolwide         
  

$27,030.00 
 

4 4.5 Interpretation/Translation 
ELL 

 
 

XEnglish Learners         
 

$34,694.00 
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2024-25 Annual Update Table 
 

Totals 
Last Year's 

Total Planned 
Expenditures 
(Total Funds) 

Total Estimated  
Expenditures 
(Total Funds) 

Totals          $5,804,413.00 $5,887,033.00 

 
      Last Year's 

Goal # 
Last Year's Action 

# 
Prior Action/Service Title Contributed to Increased 

or Improved Services? 
Last Year's Planned 

Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
1 1.1 Professional Development Time for 

Data Analysis and Instruction        
No      

XELs, African American, 
Students w/ Disabilities 

 

$220,561.00 186,538.00 

1 1.2 Equity focused PD        No      
XEnglish Learners, African 

American, Students w/ 
Disabilities 

 

$220,558.00 186,538.00 

1 1.3 Services for Students with 
Disabilities        

No      
X 
 

$1,181,077.00 1,191,839.00 

1 1.4 Instructional Foci        No      
XXEnglish Language 
Learners and  African 

American Students 
 

$729,525.00 734,996.00 

1 1.5 Instructional 
Resources and 
Materials 
        

No      
X 
 

$104,984.00 126,305.00 

1 1.6 Hire and Retain Diverse Classroom 
Teachers, Certificated Support 
Personnel, and Site Administrators - 
All Students, Students w 
Disabilities, African American, 
Latino, English Learners, Foster, 
Homeless, Low Income Students        

No      
X 
 

$1,248,810.00 1,344,761.00 

2 2.1 College Counseling        No      
XAfrican American Students, 

ELLs, Low Income 
Yes     

$44,982.00 50,969.00 
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      Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
X 
 

2 2.2 Emphasis on standards-aligned 
Project-Based Learning (PBL)        

No      
X 
 

$344,179.00 320,444.00 

2 2.3 College & Career Scope & 
Sequence        

No      
X 
 

$63,246.00 98,593.00 

2 2.4 School Safety        No      
X 
 

$180,436.00 246,225.00 

3 3.1 Instructional Model        No      
X 

Yes     
X 
 

$329,301.00 402,689.00 

3 3.2 Revise MTSS Processes and 
Documentation        

No      
X 

Yes     
X 
 

$148,750.00 74,587.00 

3 3.3 Restorative Practices 
Implementation        

No      
X 

Yes     
X 
 

$148,750.00 116,326.00 

3 3.4 Counseling Groups        No      
X 
 

$57,544.00 41,655.00 

3 3.5 Comprehensive Counseling 
Program        

No      
X 
 

$292,339.00 254,603.00 

3 3.6 English Language Learner 
Monitoring        

Yes     
X 
 

$13,500.00 28,140.00 

4 4.1 Professional Development        No      
X 
 

$173,558.00 190,450.00 

4 4.2 Orientation programing - All        No      
X 
 

$72,689.00 100,462.00 
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      Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
4 4.3 Administrative Support        No      

XAfrican American, Latine, 
Arabic speakers, AAPI 

Yes     
X 
 

$167,900.00 167,226.00 

4 4.4 Advisory Program        No      
X 

Yes     
X 
 

$27,030.00 6,780.00 

4 4.5 Interpretation/Translation ELL        No      
X 
 

$34,694.00 16,907.00 
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2024-25 Contributing Actions Annual Update Table 
 

6. Estimated  
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

(Input Dollar 
Amount) 

4. Total Planned 
Contributing 
Expenditures  
(LCFF Funds) 

7. Total Estimated  
Expenditures for 

Contributing 
Actions  

(LCFF Funds) 

Difference 
Between Planned 

and Estimated  
Expenditures for 

Contributing 
Actions 

(Subtract 7 from 
4) 

5. Total Planned 
Percentage of 

Improved 
Services (%) 

8. Total Estimated  
Percentage of 

Improved 
Services  

(%) 

Difference 
Between Planned 

and Estimated  
Percentage of 

Improved 
Services 

(Subtract 5 from 
8) 

337,863.00         $359,488.00         $378,173.00         ($18,685.00)         0.000%         0.000%         0.000%         
 

        
Last 

Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

2 2.1 College Counseling XYes     
 

$44,982.00 44,982.00  
 

3 3.1 Instructional Model XYes     
 

$62,354.00 112,629.00  
 

3 3.2 Revise MTSS Processes and 
Documentation 

XYes     
 

$92,550.00 66,243.00  
 

3 3.3 Restorative Practices 
Implementation 

XYes     
 

$33,196.00 33,196.00  
 

3 3.6 English Language Learner 
Monitoring 

XYes     
 

$13,500.00 28,140.00  
 

4 4.3 Administrative Support XYes     
 

$85,876.00 86,202.00  
 

4 4.4 Advisory Program XYes     
 

$27,030.00 6,781.00  
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2024-25 LCFF Carryover Table 
 

9. Estimated 
Actual LCFF 
Base Grant 
(Input Dollar 

Amount) 

6. Estimated 
Actual LCFF 

Supplemental 
and/or 

Concentration 
Grants 

LCFF Carryover 
—  Percentage 

(Percentage 
from Prior Year) 

10. Total 
Percentage to 

Increase or 
Improve 

Services for the 
Current School 

Year 
(6 divided by 9 + 

Carryover %) 

7. Total 
Estimated 

Actual 
Expenditures 

for Contributing 
Actions  

(LCFF Funds) 

8. Total 
Estimated 

Actual 
Percentage of 

Improved 
Services  

(%) 

11. Estimated 
Actual 

Percentage of 
Increased or 

Improved 
Services 

(7 divided by 9, 
plus 8) 

12. LCFF 
Carryover — 

Dollar Amount 
(Subtract 11 
from 10 and 

multiply by 9) 

13. LCFF 
Carryover —  
Percentage 

(12 divided by 9) 

3,889,738 337,863.00  8.686% $378,173.00 0.000% 9.722% $0.00 0.000% 
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Local Control and Accountability Plan Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students 

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please 
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office, 
by phone at 916-319-0809 or by email at LCFF@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education. 

The LCAP development process serves three distinct, but related functions: 

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning, 
particularly to address and reduce disparities in opportunities and outcomes between student groups indicated by the California School Dashboard 
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and 
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and 
community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made through 
meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's programs 
and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to be 
included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because the nature of some LCAP template sections 
require LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, including long-term English learners, and 
low-income students in proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]). 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC sections 
52064[b][1] and [2]). 

▪ NOTE: As specified in EC Section 62064(b)(1), the LCAP must provide a description of the annual goals, for all pupils and each 
subgroup of pupils identified pursuant to EC Section 52052, to be achieved for each of the state priorities. Beginning in 2023–24, EC 

mailto:LCFF@cde.ca.gov
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Section 52052 identifies long-term English learners as a separate and distinct pupil subgroup with a numerical significance at 15 
students. 

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

o Ensuring that all increases attributable to supplemental and concentration grant calculations, including concentration grant add-on funding 
and/or LCFF carryover, are reflected in the LCAP (EC sections 52064[b][6], [8], and [11]). 

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which must: (a) reflect comprehensive strategic planning, particularly to address and reduce 
disparities in opportunities and outcomes between student groups indicated by the California School Dashboard (Dashboard), (b) through 
meaningful engagement with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections 
included within the LCAP template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a 
tool for engaging educational partners. 

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the 
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066, 
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted 
and actual expenditures are aligned. 

The revised LCAP template for the 2024–25, 2025–26, and 2026–27 school years reflects statutory changes made through Senate Bill 114 
(Committee on Budget and Fiscal Review), Chapter 48, Statutes of 2023 and Senate Bill 153, Chapter 38, Statues of 2024. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions: 

Given present performance across the state priorities and on indicators in the Dashboard, how is the LEA using its budgetary resources 
to respond to TK–12 student and community needs, and address any performance gaps, including by meeting its obligation to increase 
or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions which, based on research, experience, and input gathered from educational 
partners, the LEA believes will have the biggest impact on behalf of its TK–12 students. 

These instructions address the requirements for each section of the LCAP but may include information about effective practices when 
developing the LCAP and completing the LCAP document. Additionally, the beginning of each template section includes information 
emphasizing the purpose that section serves. 
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Plan Summary 
Purpose 
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to present a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included throughout each subsequent section of the 
LCAP. 

Requirements and Instructions 
General Information  
A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. LEAs may also provide 
information about their strategic plan, vision, etc. 
Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. 

• For example, information about an LEA in terms of geography, enrollment, employment, the number and size of specific schools, recent community 
challenges, and other such information the LEA may wish to include can enable a reader to more fully understand the LEA’s LCAP. 

• LEAs may also provide information about their strategic plan, vision, etc. 

• As part of this response, identify all schools within the LEA receiving Equity Multiplier funding.  

Reflections: Annual Performance  
A reflection on annual performance based on a review of the California School Dashboard (Dashboard) and local data. 
Reflect on the LEA’s annual performance on the Dashboard and local data. This may include both successes and challenges identified by the 
LEA during the development process.  

LEAs are encouraged to highlight how they are addressing the identified needs of student groups, and/or schools within the LCAP as part of 
this response. 

As part of this response, the LEA must identify the following, which will remain unchanged during the three-year LCAP cycle: 

• Any school within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard;  

• Any student group within the LEA that received the lowest performance level on one or more state indicators on the 2023 Dashboard; 
and/or  

• Any student group within a school within the LEA that received the lowest performance level on one or more state indicators on the 2023 
Dashboard. 
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EC Section 52064.4 requires that an LEA that has unexpended Learning Recovery Emergency Block Grant (LREBG) funds must include one or 
more actions funded with LREBG funds within the 2025-26, 2026-27 and 2027-28 LCAPs, as applicable to the LEA. To implement the 
requirements of EC Section 52064.4, all LEAs must do the following: 

• For the 2025–26, 2026–27, and 2027–28 LCAP years, identify whether or not the LEA has unexpended LREBG funds for the applicable 
LCAP year.  

o If the LEA has unexpended LREBG funds the LEA must provide the following: 

▪ The goal and action number for each action that will be funded, either in whole or in part, with LREBG funds; and  

▪ An explanation of the rationale for selecting each action funded with LREBG funds. This explanation must include:  

• An explanation of how the action is aligned with the allowable uses of funds identified in EC Section 32526(c)(2); 
and 

• An explanation of how the action is expected to address the area(s) of need of students and schools identified in the 
needs assessment required by EC Section 32526(d). 

o For information related to the allowable uses of funds and the required needs assessment, please see the 
Program Information tab on the LREBG Program Information web page. 

• Actions may be grouped together for purposes of these explanations.  

• The LEA may provide these explanations as part of the action description rather than as part of the Reflections: 
Annual Performance. 

o If the LEA does not have unexpended LREBG funds, the LEA is not required to conduct the needs assessment required by EC 
Section 32526(d), to provide the information identified above or to include actions funded with LREBG funds within the 2025-26, 
2026-27 and 2027-28 LCAPs. 

Reflections: Technical Assistance  
As applicable, a summary of the work underway as part of technical assistance. 
Annually identify the reason(s) the LEA is eligible for or has requested technical assistance consistent with EC sections 47607.3, 52071, 
52071.5, 52072, or 52072.5, and provide a summary of the work underway as part of receiving technical assistance. The most common form of 
this technical assistance is frequently referred to as Differentiated Assistance, however this also includes LEAs that have requested technical 
assistance from their COE. 

• If the LEA is not eligible for or receiving technical assistance, the LEA may respond to this prompt as “Not Applicable.” 

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=32526.&lawCode=EDC
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=32526.&lawCode=EDC
https://www.cde.ca.gov/fg/aa/ca/lrebgpgminfo.asp
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Comprehensive Support and Improvement 
An LEA with a school or schools identified for comprehensive support and improvement (CSI) under the Every Student Succeeds Act must 
respond to the following prompts: 

Schools Identified  
A list of the schools in the LEA that are eligible for comprehensive support and improvement. 

• Identify the schools within the LEA that have been identified for CSI.  

Support for Identified Schools  
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 

• Describe how the LEA has or will support the identified schools in developing CSI plans that included a school-level needs assessment, evidence-
based interventions, and the identification of any resource inequities to be addressed through the implementation of the CSI plan. 

Monitoring and Evaluating Effectiveness 
A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 

• Describe how the LEA will monitor and evaluate the implementation and effectiveness of the CSI plan to support student and school improvement. 

Engaging Educational Partners 
Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, particularly to address and reduce disparities in opportunities and outcomes 
between student groups indicated by the Dashboard, accountability, and improvement across the state priorities and locally identified priorities 
(EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process. 

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public to understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this 
section. 

Requirements 
Requirements 
School districts and COEs: EC Section 52060(g) and EC Section 52066(g) specify the educational partners that must be consulted when 
developing the LCAP:  

• Teachers,  

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52060.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52066.


2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 58 of 83 

• Principals,  
• Administrators,  
• Other school personnel,  
• Local bargaining units of the LEA,  
• Parents, and  
• Students 
A school district or COE receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier 
funds in the development of the LCAP, specifically, in the development of the required focus goal for each applicable school.  

Before adopting the LCAP, school districts and COEs must share it with the applicable committees, as identified below under Requirements and 
Instructions. The superintendent is required by statute to respond in writing to the comments received from these committees. School districts 
and COEs must also consult with the special education local plan area administrator(s) when developing the LCAP.  

Charter schools: EC Section 47606.5(d) requires that the following educational partners be consulted with when developing the LCAP:  

• Teachers,  
• Principals,  
• Administrators,  
• Other school personnel,  
• Parents, and  
• Students  
A charter school receiving Equity Multiplier funds must also consult with educational partners at the school generating Equity Multiplier funds 
in the development of the LCAP, specifically, in the development of the required focus goal for the school. 

The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g., schoolsite 
councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-level goals. 
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group 
composition, can be found under Resources on the CDE's LCAP webpage. 

Before the governing board/body of an LEA considers the adoption of the LCAP, the LEA must meet the following legal requirements: 

• For school districts, see Education Code Section 52062; 

o Note: Charter schools using the LCAP as the School Plan for Student Achievement must meet the requirements of EC Section 
52062(a). 

• For COEs, see Education Code Section 52068; and  

• For charter schools, see Education Code Section 47606.5. 

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=47606.5.&lawCode=EDC
https://www.cde.ca.gov/re/lc/
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52062.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=52068.
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=47606.5.&lawCode=EDC
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• NOTE: As a reminder, the superintendent of a school district or COE must respond, in writing, to comments received by the applicable 
committees identified in the Education Code sections listed above. This includes the parent advisory committee and may include the 
English learner parent advisory committee and, as of July 1, 2024, the student advisory committee, as applicable. 

Instructions 
Respond to the prompts as follows: 

A summary of the process used to engage educational partners in the development of the LCAP. 
School districts and county offices of education must, at a minimum, consult with teachers, principals, administrators, other school personnel, 
local bargaining units, parents, and students in the development of the LCAP. 
Charter schools must, at a minimum, consult with teachers, principals, administrators, other school personnel, parents, and students in the 
development of the LCAP. 
An LEA receiving Equity Multiplier funds must also consult with educational partners at schools generating Equity Multiplier funds in the 
development of the LCAP, specifically, in the development of the required focus goal for each applicable school.  
Complete the table as follows: 

Educational Partners 

Identify the applicable educational partner(s) or group(s) that were engaged in the development of the LCAP. 

Process for Engagement 

Describe the engagement process used by the LEA to involve the identified educational partner(s) in the development of the LCAP. At a 
minimum, the LEA must describe how it met its obligation to consult with all statutorily required educational partners, as applicable to the type of 
LEA.  

• A sufficient response to this prompt must include general information about the timeline of the process and meetings or other 
engagement strategies with educational partners. A response may also include information about an LEA’s philosophical approach to 
engaging its educational partners.  

• An LEA receiving Equity Multiplier funds must also include a summary of how it consulted with educational partners at schools 
generating Equity Multiplier funds in the development of the LCAP, specifically, in the development of the required focus goal for each 
applicable school.  

A description of how the adopted LCAP was influenced by the feedback provided by educational partners. 

Describe any goals, metrics, actions, or budgeted expenditures in the LCAP that were influenced by or developed in response to the 
educational partner feedback. 
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• A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the 
engagement process influenced the development of the LCAP. This may include a description of how the LEA prioritized requests of 
educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.  

• An LEA receiving Equity Multiplier funds must include a description of how the consultation with educational partners at schools 
generating Equity Multiplier funds influenced the development of the adopted LCAP.  

• For the purposes of this prompt, this may also include, but is not necessarily limited to: 
• Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
• Inclusion of metrics other than the statutorily required metrics 
• Determination of the target outcome on one or more metrics 
• Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
• Inclusion of action(s) or a group of actions 
• Elimination of action(s) or group of actions  
• Changes to the level of proposed expenditures for one or more actions 
• Inclusion of action(s) as contributing to increased or improved services for unduplicated students 
• Analysis of effectiveness of the specific actions to achieve the goal 
• Analysis of material differences in expenditures 
• Analysis of changes made to a goal for the ensuing LCAP year based on the annual update process 
• Analysis of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal must be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted 
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student 
groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
must consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are 
included in the Dashboard, in determining whether and how to prioritize its goals within the LCAP. As previously stated, strategic planning that 



2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 61 of 83 

is comprehensive connects budgetary decisions to teaching and learning performance data. LEAs should continually evaluate the hard choices 
they make about the use of limited resources to meet student and community needs to ensure opportunities and outcomes are improved for all 
students, and to address and reduce disparities in opportunities and outcomes between student groups indicated by the Dashboard. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

• Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure 
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured. 

o All Equity Multiplier goals must be developed as focus goals. For additional information, see Required Focus Goal(s) for LEAs 
Receiving Equity Multiplier Funding below. 

• Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of 
metrics. 

• Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and 
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

Requirement to Address the LCFF State Priorities 

At a minimum, the LCAP must address all LCFF priorities and associated metrics articulated in EC sections 52060(d) and 52066(d), as 
applicable to the LEA. The LCFF State Priorities Summary provides a summary of EC sections 52060(d) and 52066(d) to aid in the 
development of the LCAP.  

Respond to the following prompts, as applicable: 

Focus Goal(s) 
Description  

The description provided for a Focus Goal must be specific, measurable, and time bound.  

• An LEA develops a Focus Goal to address areas of need that may require or benefit from a more specific and data intensive approach.  

• The Focus Goal can explicitly reference the metric(s) by which achievement of the goal will be measured and the time frame according to 
which the LEA expects to achieve the goal. 

Type of Goal 

Identify the type of goal being implemented as a Focus Goal. 

State Priorities addressed by this goal.  

https://www.cde.ca.gov/re/lc/documents/lcffprioritiessummary.docx
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Identify each of the state priorities that this goal is intended to address. 

An explanation of why the LEA has developed this goal.  

Explain why the LEA has chosen to prioritize this goal.  

• An explanation must be based on Dashboard data or other locally collected data.  

• LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.  

• LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal. 

Required Focus Goal(s) for LEAs Receiving Equity Multiplier Funding 
Description 

LEAs receiving Equity Multiplier funding must include one or more focus goals for each school generating Equity Multiplier funding. In addition 
to addressing the focus goal requirements described above, LEAs must adhere to the following requirements. 

Focus goals for Equity Multiplier schoolsites must address the following: 

(A) All student groups that have the lowest performance level on one or more state indicators on the Dashboard, and 

(B) Any underlying issues in the credentialing, subject matter preparation, and retention of the school’s educators, if applicable. 

• Focus Goals for each and every Equity Multiplier schoolsite must identify specific metrics for each identified student group, as applicable. 

• An LEA may create a single goal for multiple Equity Multiplier schoolsites if those schoolsites have the same student group(s) performing 
at the lowest performance level on one or more state indicators on the Dashboard or, experience similar issues in the credentialing, 
subject matter preparation, and retention of the school’s educators.  

o When creating a single goal for multiple Equity Multiplier schoolsites, the goal must identify the student groups and the 
performance levels on the Dashboard that the Focus Goal is addressing; or, 

o The common issues the schoolsites are experiencing in credentialing, subject matter preparation, and retention of the school’s 
educators, if applicable. 

Type of Goal 

Identify the type of goal being implemented as an Equity Multiplier Focus Goal. 

State Priorities addressed by this goal.  
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Identify each of the state priorities that this goal is intended to address. 

An explanation of why the LEA has developed this goal.  

Explain why the LEA has chosen to prioritize this goal.  

• An explanation must be based on Dashboard data or other locally collected data.  

• LEAs must describe how the LEA identified this goal for focused attention, including relevant consultation with educational partners.  

• LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus goal. 

• In addition to this information, the LEA must also identify: 

o The school or schools to which the goal applies 

LEAs are encouraged to approach an Equity Multiplier goal from a wholistic standpoint, considering how the goal might maximize student 
outcomes through the use of LCFF and other funding in addition to Equity Multiplier funds. 

• Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for purposes of the 
LCFF, the Expanded Learning Opportunities Program (ELO-P), the Literacy Coaches and Reading Specialists (LCRS) Grant 
Program, and/or the California Community Schools Partnership Program (CCSPP).  

• This means that Equity Multiplier funds must not be used to replace funding that an Equity Multiplier schoolsite would otherwise 
receive to implement LEA-wide actions identified in the LCAP or that an Equity Multiplier schoolsite would otherwise receive to 
implement provisions of the ELO-P, the LCRS, and/or the CCSPP. 

Note: EC Section 42238.024(b)(1) requires that Equity Multiplier funds be used for the provision of evidence-based services and supports for 
students. Evidence-based services and supports are based on objective evidence that has informed the design of the service or support and/or 
guides the modification of those services and supports. Evidence-based supports and strategies are most commonly based on educational 
research and/or metrics of LEA, school, and/or student performance. 

 

Broad Goal 
Description  

Describe what the LEA plans to achieve through the actions included in the goal.  

• The description of a broad goal will be clearly aligned with the expected measurable outcomes included for the goal.  

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=42238.024.
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• The goal description organizes the actions and expected outcomes in a cohesive and consistent manner.  

• A goal description is specific enough to be measurable in either quantitative or qualitative terms. A broad goal is not as specific as a 
focus goal. While it is specific enough to be measurable, there are many different metrics for measuring progress toward the goal. 

Type of Goal 

Identify the type of goal being implemented as a Broad Goal. 

State Priorities addressed by this goal.  

Identify each of the state priorities that this goal is intended to address. 

An explanation of why the LEA has developed this goal.  

Explain why the LEA developed this goal and how the actions and metrics grouped together will help achieve the goal. 

Maintenance of Progress Goal 
Description  

Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals in the LCAP.  

• Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP.  

• The state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has 
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the 
LCAP. 

Type of Goal 

Identify the type of goal being implemented as a Maintenance of Progress Goal. 

State Priorities addressed by this goal.  

Identify each of the state priorities that this goal is intended to address. 

An explanation of why the LEA has developed this goal.  

Explain how the actions will sustain the progress exemplified by the related metrics. 

Measuring and Reporting Results: 
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For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes.  

• LEAs must identify metrics for specific student groups, as appropriate, including expected outcomes that address and reduce disparities 
in outcomes between student groups.  

• The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the 
applicable metrics for the related state priorities, in each LCAP year, as applicable to the type of LEA.  

• To the extent a state priority does not specify one or more metrics (e.g., implementation of state academic content and performance 
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based 
on or reported through the relevant local indicator self-reflection tools within the Dashboard. 

• Required metrics for LEA-wide actions: For each action identified as 1) contributing towards the requirement to increase or improve 
services for foster youth, English learners, including long-term English learners, and low-income students and 2) being provided on an 
LEA-wide basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures.   

o These required metrics may be identified within the action description or the first prompt in the increased or improved services 
section, however the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the 
action(s) that the metric(s) apply to. 

• Required metrics for Equity Multiplier goals: For each Equity Multiplier goal, the LEA must identify: 

o The specific metrics for each identified student group at each specific schoolsite, as applicable, to measure the progress toward the 
goal, and/or 

o The specific metrics used to measure progress in meeting the goal related to credentialing, subject matter preparation, or educator 
retention at each specific schoolsite.  

• Required metrics for actions supported by LREBG funds: To implement the requirements of EC Section 52064.4, LEAs with 
unexpended LREBG funds must include at least one metric to monitor the impact of each action funded with LREBG funds included in the 
goal.  

o The metrics being used to monitor the impact of each action funded with LREBG funds are not required to be new metrics; they 
may be metrics that are already being used to measure progress towards goals and actions included in the LCAP. 

Complete the table as follows: 

Metric # 

• Enter the metric number.  
Metric  
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• Identify the standard of measure being used to determine progress towards the goal and/or to measure the effectiveness of one or more 
actions associated with the goal.  

Baseline  

• Enter the baseline when completing the LCAP for 2024–25.  

o Use the most recent data associated with the metric available at the time of adoption of the LCAP for the first year of the three-
year plan. LEAs may use data as reported on the 2023 Dashboard for the baseline of a metric only if that data represents the 
most recent available data (e.g., high school graduation rate). 

o Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal 
Pupil Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS.  

o Indicate the school year to which the baseline data applies. 

o The baseline data must remain unchanged throughout the three-year LCAP.  

▪ This requirement is not intended to prevent LEAs from revising the baseline data if it is necessary to do so. For example, if 
an LEA identifies that its data collection practices for a particular metric are leading to inaccurate data and revises its 
practice to obtain accurate data, it would also be appropriate for the LEA to revise the baseline data to align with the more 
accurate data process and report its results using the accurate data.  

▪ If an LEA chooses to revise its baseline data, then, at a minimum, it must clearly identify the change as part of its response 
to the description of changes prompt in the Goal Analysis for the goal. LEAs are also strongly encouraged to involve their 
educational partners in the decision of whether or not to revise a baseline and to communicate the proposed change to 
their educational partners. 

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a new baseline each year, as 
applicable. 

Year 1 Outcome  

• When completing the LCAP for 2025–26, enter the most recent data available. Indicate the school year to which the data applies. 

o Note for Charter Schools: Charter schools developing a one-year LCAP may provide the Year 1 Outcome when completing the 
LCAP for both 2025–26 and 2026–27 or may provide the Year 1 Outcome for 2025–26 and provide the Year 2 Outcome for 2026–
27.  

Year 2 Outcome  

• When completing the LCAP for 2026–27, enter the most recent data available. Indicate the school year to which the data applies. 
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o Note for Charter Schools: Charter schools developing a one-year LCAP may identify the Year 2 Outcome as not applicable when 
completing the LCAP for 2026–27 or may provide the Year 2 Outcome for 2026–27. 

Target for Year 3 Outcome  

• When completing the first year of the LCAP, enter the target outcome for the relevant metric the LEA expects to achieve by the end of 
the three-year LCAP cycle. 

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP may identify a Target for Year 1 or Target for Year 
2, as applicable. 

Current Difference from Baseline 

• When completing the LCAP for 2025–26 and 2026–27, enter the current difference between the baseline and the yearly outcome, as 
applicable. 

o Note for Charter Schools: Charter schools developing a one- or two-year LCAP will identify the current difference between the 
baseline and the yearly outcome for Year 1 and/or the current difference between the baseline and the yearly outcome for Year 2, 
as applicable. 

Timeline for school districts and COEs for completing the “Measuring and Reporting Results” part of the Goal. 

Metric Baseline Year 1 Outcome  Year 2 Outcome  
Target for Year 3 

Outcome 
Current Difference 

from Baseline 

Enter information in 
this box when 
completing the LCAP 
for 2024–25 or when 
adding a new metric. 

Enter information in 
this box when 
completing the LCAP 
for 2024–25 or when 
adding a new metric. 

Enter information in 
this box when 
completing the LCAP 
for 2025–26. Leave 
blank until then. 

Enter information in 
this box when 
completing the LCAP 
for 2026–27. Leave 
blank until then. 

Enter information in 
this box when 
completing the LCAP 
for 2024–25 or when 
adding a new metric. 

Enter information in 
this box when 
completing the LCAP 
for 2025–26 and 
2026–27. Leave blank 
until then. 

Goal Analysis: 

Enter the LCAP Year. 

Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective towards 
achieving the goal. “Effective” means the degree to which the planned actions were successful in producing the target result. Respond to the 
prompts as instructed. 

Note: When completing the 2024–25 LCAP, use the 2023–24 Local Control and Accountability Plan Annual Update template to complete the 
Goal Analysis and identify the Goal Analysis prompts in the 2024–25 LCAP as “Not Applicable.” 
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A description of overall implementation, including any substantive differences in planned actions and actual implementation of these actions, 
and any relevant challenges and successes experienced with implementation. 

● Describe the overall implementation of the actions to achieve the articulated goal, including relevant challenges and successes 
experienced with implementation.  

o Include a discussion of relevant challenges and successes experienced with the implementation process.  

o This discussion must include any instance where the LEA did not implement a planned action or implemented a planned action in 
a manner that differs substantively from how it was described in the adopted LCAP.  

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages 
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or 
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required. 

A description of the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. 
● Describe the effectiveness or ineffectiveness of the specific actions to date in making progress toward the goal. “Effectiveness” means 

the degree to which the actions were successful in producing the target result and “ineffectiveness” means that the actions did not 
produce any significant or targeted result. 

o In some cases, not all actions in a goal will be intended to improve performance on all of the metrics associated with the goal.  

o When responding to this prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the 
context of performance on a single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping 
actions with metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics 
is working and increase transparency for educational partners. LEAs are encouraged to use such an approach when goals include 
multiple actions and metrics that are not closely associated. 

o Beginning with the development of the 2024–25 LCAP, the LEA must change actions that have not proven effective over a three-
year period.  

A description of any changes made to the planned goal, metrics, target outcomes, or actions for the coming year that resulted from reflections 
on prior practice. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

o As noted above, beginning with the development of the 2024–25 LCAP, the LEA must change actions that have not proven 
effective over a three-year period. For actions that have been identified as ineffective, the LEA must identify the ineffective action 
and must include a description of the following: 
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▪ The reasons for the ineffectiveness, and  

▪ How changes to the action will result in a new or strengthened approach. 

Actions:  
Complete the table as follows. Add additional rows as necessary.  

Action # 

• Enter the action number.  
Title 

• Provide a short title for the action. This title will also appear in the action tables.  
Description 

• Provide a brief description of the action.  

o For actions that contribute to meeting the increased or improved services requirement, the LEA may include an explanation of 
how each action is principally directed towards and effective in meeting the LEA's goals for unduplicated students, as described in 
the instructions for the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section. 

o As previously noted, for each action identified as 1) contributing towards the requirement to increase or improve services for foster 
youth, English learners, including long-term English learners, and low-income students and 2) being provided on an LEA-wide 
basis, the LEA must identify one or more metrics to monitor the effectiveness of the action and its budgeted expenditures. 

o These required metrics may be identified within the action description or the first prompt in the increased or improved services 
section; however, the description must clearly identify the metric(s) being used to monitor the effectiveness of the action and the 
action(s) that the metric(s) apply to. 

Total Funds 

• Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in 
the action tables.  

Contributing 

• Indicate whether the action contributes to meeting the increased or improved services requirement as described in the Increased or 
Improved Services section using a “Y” for Yes or an “N” for No.  

o Note: for each such contributing action, the LEA will need to provide additional information in the Increased or Improved Services 
section to address the requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496 in the Increased or Improved 
Services section of the LCAP. 
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Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant foster youth student subgroup are 
encouraged to include specific actions in the LCAP designed to meet needs specific to foster youth students. 

Required Actions 
For English Learners and Long-Term English Learners 

• LEAs with 30 or more English learners and/or 15 or more long-term English learners must include specific actions in the LCAP related to, 
at a minimum:  

o Language acquisition programs, as defined in EC Section 306, provided to students, and  

o Professional development for teachers.  

o If an LEA has both 30 or more English learners and 15 or more long-term English learners, the LEA must include actions for both 
English learners and long-term English learners. 

For Technical Assistance 
• LEAs eligible for technical assistance pursuant to EC sections 47607.3, 52071, 52071.5, 52072, or 52072.5, must include specific 

actions within the LCAP related to its implementation of the work underway as part of technical assistance. The most common form of 
this technical assistance is frequently referred to as Differentiated Assistance. 

For Lowest Performing Dashboard Indicators 
• LEAs that have Red Dashboard indicators for (1) a school within the LEA, (2) a student group within the LEA, and/or (3) a student group 

within any school within the LEA must include one or more specific actions within the LCAP: 

o The specific action(s) must be directed towards the identified student group(s) and/or school(s) and must address the identified 
state indicator(s) for which the student group or school received the lowest performance level on the 2023 Dashboard. Each 
student group and/or school that receives the lowest performance level on the 2023 Dashboard must be addressed by one or 
more actions.  

o These required actions will be effective for the three-year LCAP cycle. 

For LEAs With Unexpended LREBG Funds 
• To implement the requirements of EC Section 52064.4, LEAs with unexpended LREBG funds must include one or more actions 

supported with LREBG funds within the 2025–26, 2026–27, and 2027–28 LCAPs, as applicable to the LEA. Actions funded with LREBG 
funds must remain in the LCAP until the LEA has expended the remainder of its LREBG funds, after which time the actions may be 
removed from the LCAP.  

o Prior to identifying the actions included in the LCAP the LEA is required to conduct a needs assessment pursuant to EC Section 
32526(d). For information related to the required needs assessment please see the Program Information tab on the LREBG 

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=32526.&lawCode=EDC
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=32526.&lawCode=EDC
https://www.cde.ca.gov/fg/aa/ca/lrebgpgminfo.asp
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Program Information web page. Additional information about the needs assessment and evidence-based resources for the 
LREBG may be found on the California Statewide System of Support LREBG Resources web page. The required LREBG needs 
assessment may be part of the LEAs regular needs assessment for the LCAP if it meets the requirements of EC Section 
32526(d). 

o School districts receiving technical assistance and COEs providing technical assistance are encouraged to use the technical 
assistance process to support the school district in conducting the required needs assessment, the selection of actions funded by 
the LREBG and/or the evaluation of implementation of the actions required as part of the LCAP annual update process.  

o As a reminder, LREBG funds must be used to implement one or more of the purposes articulated in EC Section 32526(c)(2). 

o LEAs with unexpended LREBG funds must include one or more actions supported by LREBG funds within the LCAP. For each 
action supported by LREBG funding the action description must: 

▪ Identify the action as an LREBG action; 

▪ Include an explanation of how research supports the selected action; 

▪ Identify the metric(s) being used to monitor the impact of the action; and 

▪ Identify the amount of LREBG funds being used to support the action.  

Increased or Improved Services for Foster Youth, English Learners, and Low-Income 
Students  
Purpose 
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single 
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students as defined in EC Section 42238.02 in 
grades TK–12 as compared to all students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose 
meet regulatory requirements. Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader 
understanding of educational partners to facilitate their ability to provide input. An LEA’s description in this section must align with the actions 
included in the Goals and Actions section as contributing.  

Please Note: For the purpose of meeting the Increased or Improved Services requirement and consistent with EC Section 42238.02, long-term 
English learners are included in the English learner student group. 

Statutory Requirements 
An LEA is required to demonstrate in its LCAP how it is increasing or improving services for its students who are foster youth, English learners, 
and/or low-income, collectively referred to as unduplicated students, as compared to the services provided to all students in proportion to the 
increase in funding it receives based on the number and concentration of unduplicated students in the LEA (EC Section 42238.07[a][1], EC 

https://www.cde.ca.gov/fg/aa/ca/lrebgpgminfo.asp
https://systemofsupport.org/posts/2024/09/lrebg/
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?sectionNum=32526.&lawCode=EDC
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Section 52064[b][8][B]; 5 CCR Section 15496[a]). This proportionality percentage is also known as the “minimum proportionality percentage” or 
“MPP.” The manner in which an LEA demonstrates it is meeting its MPP is two-fold: (1) through the expenditure of LCFF funds or through the 
identification of a Planned Percentage of Improved Services as documented in the Contributing Actions Table, and (2) through the explanations 
provided in the Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students section. 

To improve services means to grow services in quality and to increase services means to grow services in quantity. Services are increased or 
improved by those actions in the LCAP that are identified in the Goals and Actions section as contributing to the increased or improved services 
requirement, whether they are provided across the entire LEA (LEA-wide action), provided to an entire school (Schoolwide action), or solely 
provided to one or more unduplicated student group(s) (Limited action).  

Therefore, for any action contributing to meet the increased or improved services requirement, the LEA must include an explanation of: 

• How the action is increasing or improving services for the unduplicated student group(s) (Identified Needs and Action Design), and  
• How the action meets the LEA's goals for its unduplicated pupils in the state and any local priority areas (Measurement of Effectiveness). 

LEA-wide and Schoolwide Actions 
In addition to the above required explanations, LEAs must provide a justification for why an LEA-wide or Schoolwide action is being provided to 
all students and how the action is intended to improve outcomes for unduplicated student group(s) as compared to all students.  

• Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further 
explanation as to how, are not sufficient.  

• Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased 
or improved services standard because enrolling students is not the same as serving students. 

For School Districts Only 
Actions provided on an LEA-wide basis at school districts with an unduplicated pupil percentage of less than 55 percent must also 
include a description of how the actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state 
and any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting 
research, experience, or educational theory. 

Actions provided on a Schoolwide basis for schools with less than 40 percent enrollment of unduplicated pupils must also include a 
description of how these actions are the most effective use of the funds to meet the district's goals for its unduplicated pupils in the state and 
any local priority areas. The description must provide the basis for this determination, including any alternatives considered, supporting 
research, experience, or educational theory. 

Requirements and Instructions 
Complete the tables as follows: 

Total Projected LCFF Supplemental and/or Concentration Grants  
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• Specify the amount of LCFF supplemental and concentration grant funds the LEA estimates it will receive in the coming year based on 
the number and concentration of foster youth, English learner, and low-income students. This amount includes the Additional 15 percent 
LCFF Concentration Grant. 

Projected Additional 15 percent LCFF Concentration Grant  

• Specify the amount of additional LCFF concentration grant add-on funding, as described in EC Section 42238.02, that the LEA estimates 
it will receive in the coming year. 

Projected Percentage to Increase or Improve Services for the Coming School Year  

• Specify the estimated percentage by which services for unduplicated pupils must be increased or improved as compared to the services 
provided to all students in the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7). 

LCFF Carryover — Percentage  

• Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage is not identified in the LCFF 
Carryover Table, specify a percentage of zero (0.00%). 

LCFF Carryover — Dollar  

• Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not identified in the LCFF 
Carryover Table, specify an amount of zero ($0). 

Total Percentage to Increase or Improve Services for the Coming School Year  

• Add the Projected Percentage to Increase or Improve Services for the Coming School Year and the Proportional LCFF Required 
Carryover Percentage and specify the percentage. This is the LEA’s percentage by which services for unduplicated pupils must be 
increased or improved as compared to the services provided to all students in the LCAP year, as calculated pursuant to 5 CCR Section 
15496(a)(7). 

Required Descriptions: 

LEA-wide and Schoolwide Actions 
For each action being provided to an entire LEA or school, provide an explanation of (1) the unique identified need(s) of the unduplicated 
student group(s) for whom the action is principally directed, (2) how the action is designed to address the identified need(s) and why it is being 
provided on an LEA or schoolwide basis, and (3) the metric(s) used to measure the effectiveness of the action in improving outcomes for the 
unduplicated student group(s). 
If the LEA has provided this required description in the Action Descriptions, state as such within the table. 

Complete the table as follows: 

Identified Need(s) 

Provide an explanation of the unique identified need(s) of the LEA’s unduplicated student group(s) for whom the action is principally directed.  
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An LEA demonstrates how an action is principally directed towards an unduplicated student group(s) when the LEA explains the need(s), 
condition(s), or circumstance(s) of the unduplicated student group(s) identified through a needs assessment and how the action addresses 
them. A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner 
feedback. 

How the Action(s) are Designed to Address Need(s) and Why it is Provided on an LEA-wide or Schoolwide Basis 

Provide an explanation of how the action as designed will address the unique identified need(s) of the LEA’s unduplicated student group(s) for 
whom the action is principally directed and the rationale for why the action is being provided on an LEA-wide or schoolwide basis. 

• As stated above, conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection 
or further explanation as to how, are not sufficient.  

• Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does not meet the increased 
or improved services standard because enrolling students is not the same as serving students. 

Metric(s) to Monitor Effectiveness 

Identify the metric(s) being used to measure the progress and effectiveness of the action(s). 

Note for COEs and Charter Schools: In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

Limited Actions 

For each action being solely provided to one or more unduplicated student group(s), provide an explanation of (1) the unique identified need(s) 
of the unduplicated student group(s) being served, (2) how the action is designed to address the identified need(s), and (3) how the 
effectiveness of the action in improving outcomes for the unduplicated student group(s) will be measured.  

If the LEA has provided the required descriptions in the Action Descriptions, state as such. 

Complete the table as follows: 

Identified Need(s) 

Provide an explanation of the unique need(s) of the unduplicated student group(s) being served identified through the LEA’s needs assessment. 
A meaningful needs assessment includes, at a minimum, analysis of applicable student achievement data and educational partner feedback. 

How the Action(s) are Designed to Address Need(s) 

Provide an explanation of how the action is designed to address the unique identified need(s) of the unduplicated student group(s) being 
served. 
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Metric(s) to Monitor Effectiveness 

Identify the metric(s) being used to measure the progress and effectiveness of the action(s). 

For any limited action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage, as applicable. 

• For each action with an identified Planned Percentage of Improved Services, identify the goal and action number and describe the 
methodology that was used. 

• When identifying a Planned Percentage of Improved Services, the LEA must describe the methodology that it used to determine the 
contribution of the action towards the proportional percentage. The percentage of improved services for an action corresponds to the 
amount of LCFF funding that the LEA estimates it would expend to implement the action if it were funded. 

• For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning providers 
know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring additional staff 
to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, the LEA estimates 
would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are 
foster youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional 
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of 
$165,000 by the amount of LCFF Funding identified in the Total Planned Expenditures Table and then convert the quotient to a 
percentage. This percentage is the Planned Percentage of Improved Services for the action. 

Additional Concentration Grant Funding 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using 
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that 
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of 
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or 
classified staff employed by the LEA; classified staff includes custodial staff.  

Provide the following descriptions, as applicable to the LEA: 

• An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not 
applicable. 
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• Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the 
number of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 
percent.  

• An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as a 
single-school LEA or an LEA that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must 
describe how it is using the funds to increase the number of credentialed staff, classified staff, or both, including custodial staff, who 
provide direct services to students at selected schools and the criteria used to determine which schools require additional staffing 
support. 

• In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a 
school with an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to 
retain staff providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 

Complete the table as follows:  

• Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that 
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration 
of unduplicated students that is greater than 55 percent, as applicable to the LEA.  

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.  

o The staff-to-student ratio must be based on the number of full-time equivalent (FTE) staff and the number of enrolled students as 
counted on the first Wednesday in October of each year.  

• Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated 
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a 
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA.  

o The LEA may group its schools by grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA.  

o The staff-to-student ratio must be based on the number of FTE staff and the number of enrolled students as counted on the first 
Wednesday in October of each year. 

Action Tables 
Complete the Total Planned Expenditures Table for each action in the LCAP. The information entered into this table will automatically populate 
the other Action Tables. Information is only entered into the Total Planned Expenditures Table, the Annual Update Table, the Contributing 
Actions Annual Update Table, and the LCFF Carryover Table. The word “input” has been added to column headers to aid in identifying the 
column(s) where information will be entered. Information is not entered on the remaining Action tables.  

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body: 
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• Table 1: Total Planned Expenditures Table (for the coming LCAP Year) 

• Table 2: Contributing Actions Table (for the coming LCAP Year) 

• Table 3: Annual Update Table (for the current LCAP Year) 

• Table 4: Contributing Actions Annual Update Table (for the current LCAP Year) 

• Table 5: LCFF Carryover Table (for the current LCAP Year) 

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For 
example, when developing the 2024–25 LCAP, 2024–25 will be the coming LCAP Year and 2023–24 will be the current LCAP Year. 

Total Planned Expenditures Table 
In the Total Planned Expenditures Table, input the following information for each action in the LCAP for that applicable LCAP year: 

• LCAP Year: Identify the applicable LCAP Year. 

• 1. Projected LCFF Base Grant: Provide the total amount estimated LCFF entitlement for the coming school year, excluding the 
supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, the former 
Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 15496(a)(8). 
Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic Recovery Target 
allowances for school districts, and County Operations Grant for COEs. 

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement 
calculations.  

• 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants estimated on the basis of the number and concentration of unduplicated students for the coming school year. 

• 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is 
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared 
to the services provided to all students in the coming LCAP year. 

• LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP 
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

• Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated 
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — 



2025-26 Local Control and Accountability Plan for Alameda Community Learning Center Page 78 of 83 

Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to 
the services provided to all students in the coming LCAP year. 

• Goal #: Enter the LCAP Goal number for the action. 

• Action #: Enter the action’s number as indicated in the LCAP Goal. 

• Action Title: Provide a title of the action.  

• Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering 
a specific student group or groups. 

• Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or 
improved services requirement; OR, type “No” if the action is not included as contributing to meeting the increased or improved services 
requirement. 

• If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the 
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades transitional kindergarten through grade five), as appropriate. 

• Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for 
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.” 

• Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

• Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and 
the Total Funds column. 
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• LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation). 

o Note: For an action to contribute towards meeting the increased or improved services requirement, it must include some measure 
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to 
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action. 

• Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 

o Note: Equity Multiplier funds must be included in the “Other State Funds” category, not in the “LCFF Funds” category. As a 
reminder, Equity Multiplier funds must be used to supplement, not supplant, funding provided to Equity Multiplier schoolsites for 
purposes of the LCFF, the ELO-P, the LCRS, and/or the CCSPP. This means that Equity Multiplier funds must not be used to 
replace funding that an Equity Multiplier schoolsite would otherwise receive to implement LEA-wide actions identified in the LEA’s 
LCAP or that an Equity Multiplier schoolsite would otherwise receive to implement provisions of the ELO-P, the LCRS, and/or the 
CCSPP. 

• Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

• Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

• Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 

• Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated 
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as 
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners, 
and/or low-income students. 

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved 
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional 
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA 
estimates it would expend to implement the action if it were funded. 

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning 
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring 
additional staff to collect and analyze data and to coordinate supports for students, which, based on the LEA’s current pay scale, 
the LEA estimates would cost $165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating 
to students who are foster youth. This analysis will then be shared with site principals who will use the data to coordinate services 
provided by instructional assistants and expanded learning providers to target support to students. In this example, the LEA would 
divide the estimated cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the 
quotient to a percentage. This percentage is the Planned Percentage of Improved Services for the action. 
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Contributing Actions Table 
As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved 
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if 
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.   

Annual Update Table 
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year: 

• Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any. 

Contributing Actions Annual Update Table 
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only 
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use 
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the 
LCAP for the relevant LCAP year: 

• 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and 
concentration grants estimated based on the number and concentration of unduplicated students in the current school year. 

• Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to 
implement this action, if any. 

• Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis 
only to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality 
improvement anticipated for the action as a percentage rounded to the nearest hundredth (0.00%). 

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example 
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and 
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA 
reviews the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data 
and to coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living 
adjustment. The LEA would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data 
Entry Table and then convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved 
Services for the action. 

LCFF Carryover Table 
• 9. Estimated Actual LCFF Base Grant: Provide the total amount of estimated LCFF Target Entitlement for the current school year, 

excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Block Grant program, 
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the former Home-to-School Transportation program, and the Small School District Transportation program, pursuant to 5 CCR Section 
15496(a)(8). Note that the LCFF Base Grant for purposes of the LCAP also includes the Necessary Small Schools and Economic 
Recovery Target allowances for school districts, and County Operations Grant for COEs. See EC sections 2574 (for COEs) and 
42238.02 (for school districts and charter schools), as applicable, for LCFF entitlement calculations. 

• 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The 
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF 
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from the 
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services 
provided to all students in the current LCAP year. 

Calculations in the Action Tables 
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the 
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the 
functionality and calculations used are provided below. 

Contributing Actions Table 
• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column. 

• 5. Total Planned Percentage of Improved Services 

o This percentage is the total of the Planned Percentage of Improved Services column. 

• Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5) 

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), 
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5). 

Contributing Actions Annual Update Table 
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental 
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5) 
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater 
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual 
Percentage of Improved Services will display “Not Required.” 

• 6. Estimated Actual LCFF Supplemental and Concentration Grants 
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o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on the 
number and concentration of unduplicated students in the current school year. 

• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds). 

• 7. Total Estimated Actual Expenditures for Contributing Actions 

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds). 

• Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4) 

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned 
Contributing Expenditures (4). 

• 5. Total Planned Percentage of Improved Services (%) 

o This amount is the total of the Planned Percentage of Improved Services column. 

• 8. Total Estimated Actual Percentage of Improved Services (%) 

o This amount is the total of the Estimated Actual Percentage of Improved Services column. 

• Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8) 

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of 
Improved Services (8). 

LCFF Carryover Table 
• 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 plus Carryover %) 

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual 
LCFF Base Grant (9) plus the LCFF Carryover – Percentage from the prior year.  

• 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8) 

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then 
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8). 

• 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9) 
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o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to 
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.  

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) 
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF 
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year. 

• 13. LCFF Carryover — Percentage (12 divided by 9) 

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the 
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9). 

California Department of Education 
November 2024 
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