LINDY ROSS ELEMENTARY SCHOOL (0478)

Please contact your LEA Administrator when your SWIP is complete and ready for review. The SWIP can only be submitted by an LEA Administrator.

Note: All tabs must be activated before they will print

SWIP Purpose

This Schoolwide Improvement Plan (SWIP) is being submitted for the following purpose(s): check all that apply
(J CSI UP plan — for state approval

(J CSI Grad plan — for state approval

(J TSI/ATSI plan — approved by the LEA

(J Moving from Targeted Title I-A to Schoolwide Title I-A — for state acknowledgement

Annual school level Title I-A plan

District level use
Stake Holders

The Schoolwide/Improvement Plan requires the involvement of a group of people to
create a plan to improve the academic achievement of the school. They are part of
the Needs Assessment and provide feedback on the Goals & Strategies. Be sure to
include:

¢ Admin/School leaders (at least one required)

Teachers/Paraprofessionals (at least one required)

Parents / PTO Representative(at least one required, not an employee of the school)
Other School / District staff(ex: Instructional Coach, Federal Programs, Title I staff, etc.)
Students(if appropriate)

Tribal Representatives(if applicable)

Community members

Stakeholder Name Position Email Address Remove

Sara Westfall Principal winterss@ccsd161.org O
Jolene Johnson teacher johnsonj@ccsd161.org d
Ginger Ward teacher wardg@ccsd161.org d
Tyson Schwartz teacher schwartzt@ccsd161.org d
Karlyn Heeder teacher heederk@ccsd161.org d
J'Mae Orton teacher ortonj@ccsd161.org d
Rusty Stewart teacher stewartr@ccsd161.org O
Lana Schwartz parent lanaschwartz15@gmail.com dJ
Needs Assessment

A well-done Comprehensive Needs Assessment will last
3-4 years, providing much guidance in work to be done
to improve your school and raise achievement. Be sure
to include parents, students (if appropriate), tribal
members, and other stakeholders in the process &
discussions.

Needs Assessment Guidance

Summarize your current reality in this area.
Topic What are some barriers/challenges you have in this area?
What are the opportunities for growth in this area?

School Leadership ’cAt Lindy Ross Elementary School, the school Leadership Team is

Team omprised of 9 members representing the ELA, math, science, social


https://apps2.sde.idaho.gov/SWIP/Content/files/NeedsAssessmentGuidance25-26.docx

Academic Achievement

studies, and school administrations, a parent, and a community member.
The Lindy Ross team meets once a month to focus on school improvement
efforts. The school administrator chairs the team and sets the agenda for
each meeting at the end of the previous meeting. Any additional agenda
items that arise in between meetings and come from team members are
added to the agenda by the administrator.

The Leadership Team drives the data analysis used to make school
improvement decisions. This data includes, but is not limited to, formative
and summative student data, enrollment, attendance, safety logs, and
parent, student, and staft surveys. Teachers use this data to make
intervention, enrichment, and instructional decisions to address student
learning needs. Decisions are made collectively using a consensus model.

The principal serves as the principal and the District Title 1 Coordinator.
The principal is responsible for communicating the plans and goals of the
team with all staff, family, stakeholders, the District superintendents, and
the Board. Everyone in the school is responsible for communicating with
additional staff, families, and other stakeholders within their role. This is
often done through faculty meetings for staff, at parent meetings, and
through regular email communication to families and stakeholders.

ELA Goals:

By spring 2026, we will increase our ELA proficiency on the 2025 ISAT
by 10 percentage points (from 22% to 33% proficiency).

During the 2025-2026 school year, 85% of students will increase their
overall growth scale score compared to their Spring 2025 Summative ELA
ISAT score.

During the 2025-2026 school year, 85% of students will show growth on
the Amira IRI compared to their Fall 2025 Amira IRI score.

Math Goals:

By spring 2026, we will increase our Math proficiency on the 2025 ISAT
by 10 percentage points (from 29% to 39% proficiency).

During the 2025-2026 school year, 85% of students will increase their
overall growth scale score compared to their Spring 2025 Summative
Math ISAT score.

Performance Overview:

In the 2024-2025 school year, our ISAT proficiency scores remained
below the state average; however, we successfully met our Schoolwide
Improvement Plan (SWIP) goals in both ELA and Math.

ISAT ELA Proficiency (Spring 2025): 32%

ISAT Math Proficiency (Spring 2025): 29.8%

[station Reading Proficiency (Fall 2024): 44.25%

[station Math Proficiency (Fall 2024): 32.75%

Strengths:

The school's academic achievement data reveals several key strengths that
contribute to positive student outcomes. Notably, there is commendable
fall-to-spring growth for most years, indicating that the instructional
approaches employed during the academic year foster student progress
over time. During the academic year 2020-2021, the presence of dedicated
intervention staff underscores a proactive commitment to student success.
[t is particularly noteworthy that Hispanic students consistently perform as




Tier 1 Instruction
(Core)

well as, or even better than, their peers across all demographic groups,
suggesting inclusive teaching practices. The use of Interim Assessment
Blocks (IABs) reflects a data-driven approach for grades 3-5, allowing
educators to gauge student progress and adjust instructional strategies
accordingly. Additionally, the advantage of small class sizes is evident,
providing a personalized and engaging learning environment for students.

Weaknesses:

Despite the school's strengths, there are discernible weaknesses that
impact overall academic performance. Post-2020-2021, the absence of
dedicated intervention staff raises concerns about the sustained
effectiveness of support strategies. Furthermore, interventions restricted to
classrooms with limited collaboration of student needs may have
limitations, necessitating a reevaluation of the approach to enhance their
overall impact. While small class sizes offer benefits, careful consideration
is required to understand their impact on data, ensuring a nuanced
interpretation of the relationship between class size and student outcomes.
The presence of singleton grade levels continues to present challenges for
collaboration and data comparison across classrooms. The introduction of
a new math curriculum has required significant teacher and student
adjustment, and performance data suggests a need for continued support
and monitoring. Additionally, the adoption of a new ELA curriculum
presents ongoing instructional challenges, which we are addressing with
the support of an Idaho Capacity Builder.

Teachers demonstrate a proactive approach in adjusting their instruction to
cater to the diverse needs of all learners, leveraging assessment data as a
cornerstone for informed decision-making. They utilize assessment data to
dynamically adapt instruction, tailoring activities and groupings to address
specific student performance levels and learning styles. Moreover, student
feedback plays a pivotal role in setting personalized learning goals,
ensuring that instructional objectives resonate with individual student
needs and aspirations. This commitment to responsiveness is reflected in
ongoing adjustments made to support student progress, informed by both
formal testing outcomes and real-time observations within the classroom
environment, thereby fostering a culture of continuous improvement and
student-centered instruction. Teachers employ a variety of formative
assessments to gauge students' needs comprehensively. These assessments
encompass diverse methods, including analyzing student performance on
practice activities to discern individual learning gaps and strengths. Verbal
interactions play a crucial role in assessing understanding, with strategies
such as thumbs up/thumbs down, discussions, and question-and-answer
sessions facilitating insight into student comprehension levels.
Additionally, exit tickets provide valuable feedback on students' grasp of
concepts covered during the lesson. By integrating these formative
assessment techniques into instructional practices, teachers gain insights
into students' ongoing progress and adapt their teaching approaches.
Students are grouped for instruction based on various factors to optimize
learning outcomes. Typically, instructional activities involving diverse
information types tend to employ heterogeneous grouping, fostering
collaboration and varied perspectives. However, for practice and
assessment activities, students are often grouped homogeneously, allowing
teachers to tailor instruction to specific performance levels and abilities
effectively. While mixed grouping is prevalent, certain activities may

necessitate leveled groups based on factors such as grade level, age, or




Tier 2/3 Instruction
(Interventions)

Professional
Development

ability. By considering a range of criteria including academic performance
and developmental stage, educators ensure that groupings are purposeful
and conducive to meeting the diverse needs of all learners. Regardless of
their current performance level, all students are exposed to grade-level
curriculum, ensuring access to challenging content. Programs like Amira
(ISIP) and I-Ready play a role in this endeavor, as they cater to individual
lknowledge and skill levels based on performance data, facilitating targeted
instruction. By supporting students at their individual learning levels,
educators aim to foster growth and progress towards their academic goals.
Additionally, all students receive equal exposure to the curriculum,
supplemented by extra assistance as needed.

'Within our academic intervention framework, targeted support is extended
to students in English Language Arts (ELA) and mathematics.
Collaborating closely with the Idaho Digital Learning Academy (IDLA),
we integrate their teachers and lessons into our daily ELA intervention
sessions. The delivery of interventions is tailored to individual student
needs, employing both pull-out and push-in models, guided by teacher
judgment. These interventions are facilitated by teachers and
paraprofessionals.

Regular progress monitoring of our intervention strategies, conducted on a
monthly basis for all students in both Math and ELA. Utilizing
standardized tools, we track student growth. Decision-making regarding
instructional adjustments or referrals to more intensive supports is a
collaborative effort involving classroom teachers and SPED/Title I support
personnel and using comprehensive data analysis.

Intervention groups are small, typically comprising no more than five
students per group. This approach fosters a conducive learning
environment where each student's needs can be addressed in small groups
or one-on-one.

At Lindy Ross Elementary, there are opportunities available for teachers to
build their capacity in teaching and learning. Teachers are encouraged to
reflect on their teaching to improve instruction. The district offers three
professional development days each year. Professional development
opportunities focus on instruction, technology, mental health, safety, and
other areas as identified in the SWIP or as they come up throughout the
year. In addition, because we have a four-day school schedule, teachers
engage in a combination of collaboration, school visits and peer
observations, PLCs and professional development on various Fridays
throughout the school year.

At the school level, a professional development plan will be created by the
leadership team. This will be done by conducting a staff survey in order to
address the most pressing needs of the current staff.

For the 2025-2026 school year, priority professional development areas
include Multi-Tiered System of Supports (MTSS), data-driven instruction,
assessment literacy (including grading), use of ISAT interim assessments,
student engagement, and classroom management. We are also working
toward the continued development and implementation of a guaranteed
and viable curriculum. Instructional coaching support from the Idaho
Mastery Education Consortium (IMC) may benefit some teachers. Staff




Recruitment/Retention
of Effective Teachers

Climate / Culture

have completed dyslexia and mental health/suicide prevention training.
Additionally, we are receiving monthly coaching from an ELA
instructional coach through the Idaho Building Capacity (IBC) project.

As a small school, the monitoring of attendance at PD is a non-issue.
Agendas and sign-in sheets are often available for PD experiences, but
generally, as a small school staff, the principal is aware and communicates
with anyone not in attendance.

At Lindy Ross, 100% of our teachers meet state certification requirements
in their teaching area. To recruit and retain effective teachers, the district
offers a competitive salary schedule funded by the state. A supplemental
levy provides funds for additional staff, and the district also provides a
retention bonus based on the number of years in the district. Furthermore,
the district provides professional development funding for teachers to
improve their skills in the classroom and also provides $400 for classroom
materials and supplies, contingent on state funding allocation.

As a school, we work hard to create a culture of support and collaboration
to retain teachers through our four-day school week opportunity. Lindy
Ross is also an active participant in the District's “Hiring Process and
Criteria Policy #5100.” Target audiences include teachers/administrators
from comparable districts in similar communities, former students, and
patrons from the Clark County School District who have aspired to a
career in education/teaching. Qualifications include experience in
education and/or teaching, and it is preferred that teachers have a valid
Idaho teaching certificate.

Lindy Ross is a small, remote, rural public school located in Dubois, Idaho
in southeast Idaho near the Caribou-Targhee National Forest. It is part of
the Clark County School District and has an enrollment of approximately
60 students in grades Pre-5. The student body is made up of approximately
53.2% White, 44.7% Hispanic, and 2.1% African American/Asian
students. Additionally, the school has enrolled 9 SPED students and 17 EL
students, and 100% of the student population receives free lunch. Lindy
Ross currently is a School Wide Title 1 School.

According to the 2020 US Census, Dubois had a population of 790, down
from the 2010 US Census. The economy of the town is primarily driven by
agriculture, mining, and the school district. Services in Dubois include
Dubois Travel Stop gas station and deli, Goat Locker, Sweet Tooth Sip and
Scoop, High Plains Propane, US Sheep Station, Larson Farms, Egan Land
and Cattle Company, Blue Springs Water, Spencer Grill, Spencer Opal
Mine, Thermacal Minerals of Idaho, Excellsior Gold Mine, Bureau of
[Land Management, US Forest Service, Clark County Public Library,
University of Idaho Extension Office, US Post Office, and two churches.
The Eastern Idaho Public Health Department visits Dubois twice a month.
Dubois serves as the county seat of Clark County.

Lindy Ross and its community have low socio-economic demographics
that may be due to the fact that many families work in lower-paying jobs,
and the average family income is $37,000. The school has a 4-day
schedule with team meetings, professional development, and collaboration
taking place on Fridays. The staff-to-student ratio is 1:7, and Lindy Ross




has 6 certified teachers, 0.5 special education, counselors are as needed, 2
paraprofessionals, 1 secretary, and 1 custodian. Speech services are
contracted out. 77% of teachers maintain highly qualified status, 100% are
endorsed in their assignment, and 50% of paraprofessionals have passed
the paraprofessional Praxis and the others are in the process.

The principal has served at Lindy Ross for 3 years, while 70% of the staff
have worked at the school for 5 or more years. 30% of the staff is of an
aging population. Most of the staff live in Clark County, but one drives
from Newdale, Monteview, Hamer, and Rexburg.

The Hispanic population has increased over the years due to the types of
jobs available in the community. The overall population of Clark County is
down, as is its economy. Because of these declines, staff members carry
multiple roles in the school and within the community. In addition,
consistent attendance for some students is challenging; many Hispanic
families travel to Mexico in December and January, and some parents keep
students home from school to help babysit younger children or to help
support the family income. The school has not been able to tackle these
two attendance challenges. Finally, there is a high level of poverty in the
community.

Graduation Rate INA |

At Lindy Ross Elementary, we believe that consistent attendance is
essential to student success and is a top priority. We work to build a
positive attendance culture through respectful, personalized
communication with families and provide support tailored to individual
student needs.

However, we face unique challenges: many families travel to Mexico for
extended periods during December and January, and some students stay
home to help care for younger siblings or support family needs. These
patterns impact student learning, and we continue to explore strategies to
improve attendance.

District policies 3020, 3020P, and 3050 guide attendance expectations and
procedures.

Absenteeism

Our school is currently engaged in two key initiatives:

Idaho Capacity Builder Project — partnering with a coach to strengthen
Other leadership, instructional practices, and data systems.

HMH ELA Curriculum Pilot — implementing the Houghton Mifflin
Harcourt ELA curriculum to support instructional alignment and improved
student outcomes.

Plan Components

1. Based on your Needs Assessment, identify a few focused needs. Write a SMART goal for each focused need.
Goals should accelerate student outcomes toward state proficiency levels and include Strong Evidence Based
Interventions.

e Example SMART Goal Template: By (month/yvear), (who/what) will increase/decrease (amount) (%/points
to (desired level) as measured by (tool/assessment/data set).

e Example SMART Goal: By May 2025, our math proficiency rate will increase 8 percentage points to 33%
of our students reaching proficient as measured by the Spring Math ISAT.

Prioritized Needs



Need

SMART
Goal: 250

characters max
By spring
2026, we
will
increase
ELA
proficiency
on 2025
[SAT by
10%
(moving
from 22% to
33%
proficiency.)
By spring
85% of
students
will
increase
growth
compared to
Spring 2025
ELA ISAT
and
increase
growth
scale score
on the
\Amira IRI
score.

Area of Improvement:
ELA Achievement / Growth

O

Remove

Evidence-Based Interventions: Definition of Evidence-based Levels

Strategy

# Describe the activity/program that will be implemented to meet the stated

Evidence-Based

1-desi:
We g

d and J]-1, /, ted

goal. How will it be implemented? By whom? How often?

List each strategy in a separate row studies to support the strategy listed

Evidence Level:

Strong Evidence

Cite/Link research to support the
Evidence level chosen:

v

Measured for
Effectiveness

Who will monitor this strategy? How often?
Using what tool/assessment/data set?

Monitoring/Evaluation:

According to
researcher John

Strategy Category: Hattie, effect size 1s
Interventions / Credit Recovery v [as f0110WSZ Phonics
" Strategy: Instruction .70;

1

Vocabulary .62;
Comprehension
Programs .47;
Direction Instruction
.60; Small Group
Instruction .47; and
Early Years'
Intervention .44.

Partner with IDLA to strengthen our
interventions in a small group setting.

Principal and teachers
will monitor
improvements in
instruction and student
learning through self-
evaluation and self-
reflection, observations
and by analyzing and
monitoring formative
student data through
formative assessments
and interim assessments
to measure student
mastery of state content

standards.




—
1

—
1

Strategy Category:
Developing Effective Teaching v
Strategy:

ELA Teachers will engage in coaching
with IBC coach and capacity builder to

2 |build capacity focused on instructional

practices, use of student data, classroom
management, engagement, and assessment
practices to better support the needs of all
learners.

Strategy Category:
Data-Driven Decision Making v
Strategy:

Teachers in grades 3-5 will set ELA

3 lachievement goals with students using

summative and formative data to
encourage student ownership of their
learning.

Evidence Level:

Strong Evidence v

Cite/Link research to support the
Evidence level chosen:

Also, according to
researcher John
Hattie Coaching has
an effect size of .26.
However, as part of
the coaching process
teacher will engage
in Micro-teaching
1.01, Teacher clarity
.80, Teacher
expectations .50,
Teacher PD .44, and
teacher estimates of
learning 1.28.

Monitoring/Evaluation:

IBC Coach and ELA
teachers will monitor
improvements in
instruction and student
learning through self-
evaluation and self-
reflection, video,
observations and by
analyzing and
monitoring formative

student data.

Evidence Level:

Strong Evidence v

Cite/Link research to support the
Evidence level chosen:

Monitoring/Evaluation:

According to
researcher John
Hattie, effect size is
as follows: Self
reported grades .96,
Feedback 1.01, and
Self reflection .50.

Teachers in grades 3-5
and the leadership team
will analyze and monitor
monthly various forms
of student data and
formative assessments.
Teachers will adjust
instruction and/or
interventions to support
student goal attainment

as needed.

Need

Area of Improvement:

Math Achievement / Growth v

SMART
Goal: 250

O

Remove

characters max

will

10%

39%

will

By spring
2026, we

increase
Math
proficiency
percentage
on 2025
ISAT by

(moving
from 29% to

proficiency.)
During the
2025-
school year,
85% of
students

increase

2026




overall
growth
score
compared to
Spring 2025
Math ISAT
score.

Evidence-Based Interventions: Definition of Evidence-based Levels

Strategy
# Describe the activity/program that will be implemented to meet the stated
goal. How will it be implemented? By whom? How often?

List each strategy in a separate row

Strategy Category:
Developing Effective Teaching
Strategy:

\S]
1

Teachers will continue to build capacity
1 [focused on instructional practices,
engagement, use of student data, and
assessment practices to better support the
needs of all learners.

Strategy Category:
Building Cohesive Curriculum & Instruction v
Strategy:

Teachers will continue to refine the
implementation of the i-Ready curriculum
and online intervention components .
Teachers will continue to receive
professional development on this
curriculum as needed.

Evidence-Based
W I]-de 'G Jand J]-7; 1 1. A
studies to support the strategy listed

Evidence Level:

Strong Evidence

Cite/Link research to support the
Evidence level chosen:

v

Jim Knight;

Also, according to
researcher John
Hattie Coaching has
an effect size of .26.
However, as part of
the coaching process
teacher will engage
in Micro-teaching
1.01, Teacher clarity
.80, Teacher
expectations .50,
Teacher PD .44, and
teacher estimates of
learning 1.28.

Measured for
Effectiveness

Who will monitor this strategy? How often?
Using what tool/assessment/data set?

Monitoring/Evaluation:

Math teachers will
monitor improvements
in instruction and
student learning through
self-evaluation and self-
reflection, video,
observations and by
analyzing and
monitoring formative
student data.

Evidence Level:

Strong Evidence

Cite/Link research to support the
Evidence level chosen:

v

Monitoring/Evaluation:

Marzano

Marzano 2018; John
Hattie effect size is
as follows: PD .44,
explicit teaching
strategies .74,
Alternate
Assessment
strategies .67,
transfer strategies
.75, and T Alternate
assessment methods
.67, Cooperative
learning .62,
scaffolding and
situated learning. 52,
Classroom
discussion .81, jig
saw 1.20, and

Math teachers will self-
reflect on their
implementation success
of the new i-Ready
curriculum and
interventions. Math
Teachers and the
principal will analyze
and monitor various
forms of student data
and formative
assessments to monitor
student learning.

The principal will
conduct classroom walk-
throughs and collect
implementation logs to
monitor implementation
of the i-Ready
curriculum and

feedback 1.01

interventions.




Monitoring/Evaluation:
Evidence Level: Teachers in grades 3-5
Strategy Category: Strong Evidence ¥ land the leadership team
Data-Driven Decision Making v | CiteLink vesearch to support the \\y;i]] analyze and monitor
Strategy: According to monthly various forms
2- [Teachers in grades 3-5 will set Math researcher John of student data and 0
3 lachievement goals with students using Hattie, effect size is |[formative assessments.
summative and formative data to as follows: Self Teachers will adjust
encourage student ownership of their reported grades .96, |[instruction and/or
learning. Feedback 1.01, and |[interventions to support
Self reflection .50. ||student goal attainment
as needed.

2. Describe any inequities in the distribution of resources (funding, staff, materials, and/or other
educational resources) within or across schools that have impacted the ability to improve student
outcomes in your school.

In regards to resource inequities, Lindy Ross Elementary School students are provided with the
funding and per-pupil funding they are entitled to from the state. The district ensures that they will
allocate resources, including staff positions and non-personnel resources, directly to its schools. In
order to improve student achievement, staff engagement in professional development (PD)
opportunities is essential; this is described in the plan and needs assessment, and is necessary for
building capacity in teaching and learning. Additionally, additional intervention staff is needed to
support Tier 2 students. Students need continued access to evidence-based curriculum for core
instruction and remediation, in accordance with the needs assessment. Lastly, students should be
encouraged to perform their best on the ISAT, IRI (Amira) and i-Ready benchmark assessments.

3. Where will this improvement plan be publicly available?
https://www.clarkcountyschools161.org

4. Describe how the Schoolwide/Improvement Plan (SWIP) will be monitored and evaluated for
effectiveness.Discussion Topics

During Leadership Team meetings, we will address and evaluate the following questions.

We will use guiding questions to evaluate the effectiveness and make adjustments. The questions
may include: Is there a higher percentage of students testing proficient on benchmark and state
tests? Are students showing growth? Are staff members having time to collaborate, to discuss data,
instruction, curriculum and intervention groups? Should more time be focused toward professional
development?

Upload Files
Files

Assurance

ASSURANCE

EVERY STUDENT SUCCEEDS ACT (ESSA)

Each school the Local Educational Agency proposes to serve will receive all of the State and local funds it would
have received in the absence of funds received under this section. Sec. 1003 (e ) (2).



GENERAL ASSURANCES ESSA, Sec. 8306 (a)

The LEA, pursuant to section 8306 (a) of every Student Succeeds Act, hereby agrees to the following
assurances-

1.

2.

Each such program will be administered in accordance with all applicable statutes, regulations, program
plans, and applications;

The control of funds provided under each such program and title to property acquired with program funds
will be in a public agency or in a eligible private agency, institution, organization, or Indian tribe, if the
law authorizing the program provides for assistance to those entities; and (B) the public agency, eligible
private agency, institution, or organization, or Indian tribe will administer the funds and property to the
extent required by the authorizing statutes;

. Each applicant will adopt and use proper methods of administering each such program, including (A) the

enforcement of any obligations imposed by law on agencies, institutions, organizations, and other
recipients responsible for carrying out each program; and (B) the correction of deficiencies in program
operations that are identified through audits, monitoring, or evaluation;

. The applicant will cooperate in carrying out any evaluation of each such program conducted by or for the

State educational agency, the Secretary, or other Federal officials;

. The applicant will use such fiscal control and fund accounting procedures as will ensure proper

disbursement of, and accounting for, Federal funds paid to the applicant under each such program;

. The applicant will—

A. submit such reports to the State Educational Agency (which shall make the reports available to the
Governor) and the Secretary as the State educational agency and Secretary may require to enable the
State educational agency and the Secretary to perform their duties under each such program; and

B. maintain such records, provide such information, and afford such access to the records as the State
educational agency (after consultation with the Governor) or the Secretary may reasonably require
to carry out the State educational agency’s or the Secretary’s duties; and

. Before the application was submitted, the applicant afforded a reasonable opportunity for public comment

on the application and considered such comment.

CIVIL RIGHTS
SCHOOL PRAYER. ESSA. Sec. 8524 (b)

The LEA certifies that the LEA has no policy that would prevent, or otherwise denies participation in,
constitutionally protected prayer in public elementary schools and secondary schools, as detailed in the guidance
required under subsection (a) of Section 8524 of ESSA.

DISCRIMINATION

The applicant assures that it will comply with the nondiscrimination provisions relating to programs and
activities receiving federal financial assistance as contained in Title VI of the Civil Rights Act of 1964, as
amended, 42 USC §2000d et seq., prohibiting discrimination on the basis of race, color, or national origin;

Section 504 of the Rehabilitation Act of 1973, as amended, 29 USC §794, prohibiting discrimination on the basis

of handicap;

Title IX of the Education Amendments of 1972, as amended, 20 USC §1681 et seq., prohibiting discrimination

on the basis of sex; and the Age Discrimination Act of 1975, as amended, 42 USC §6101 et seq., prohibiting
discrimination on the basis of age; and all regulations, guidelines, and standards lawfully adopted under the
above statutes by the U.S. Department of Education.



The applicant assures that it will comply with Title IX of the Education Amendments of 1972 20 U.S.C. §1681.
No person in the United States shall, on the basis of sex, be excluded from participation in, be denied the
benefits of, or be subjected to discrimination under any education program or activity receiving federal financial
assistance.

LOBBYING; DEBARMENT, SUSPENSION AND OTHER RESPONSIBILITY MATTERS; AND DRUG-
FREE WORKPLACE REQUIREMENTS

Applicants should refer to the regulations cited below to determine the certification to which they are required to
attest. Applicants should also review the instructions for certification included in the regulations before
completing this form. Signature of this form provides for compliance with certification requirements under 34
CFR Part 82, "New Restrictions on Lobbying," 2 CFR Part 180 (OMB Guidelines to Agencies on Government
Wide Debarment and Suspension (Non-procurement), as adopted at 2 CFR Part 3485", and C.F.R. 200-212
Subpart C Certification regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion-Lower Tier
Covered Transactions. The certifications shall be treated as a material representation of fact upon which reliance
will be placed when the Department of Education determines to award the covered transaction, grant, or
cooperative agreement.

1. LOBBYING

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for persons
entering into a grant or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections 82.105 and
82.110, the applicant certifies that:

a. No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or attempting to influence an officer or employee of any agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection
with the making of any Federal grant, the entering into of any cooperative agreement, and the extension,
continuation, renewal, amendment, or modification of any Federal grant or cooperative agreement;

b. If any funds other than Federal appropriated funds have been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in connection with this Federal
grant or cooperative agreement, the undersigned shall complete and submit Standard Form - LLL,
"Disclosure Form to Report Lobbying," in accordance with its instructions;

c. The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers (including subgrants, contracts under grants and cooperative agreements, and
subcontracts) and that all subrecipients shall certify and disclose accordingly.

2. DEBARMENT, SUSPENSION, AND OTHER RESPONSIBILITY MATTERS

As required by Executive Order 12549, Debarment and Suspension, and implemented at 2 CFR Part 180, as
adopted at 2 CFR Part 3485, for prospective participants in primary covered transactions.

A. The applicant certifies that it and its principals:



a. Are not presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily

b.

d.

excluded from covered transactions by any Federal department or agency;

Have not within a three-year period preceding this application been convicted of or had a civil
judgment rendered against them for commission of fraud or a criminal offense in connection with
obtaining, attempting to obtain, or performing a public (Federal, State, or local) transaction or
contract under a public transaction; violation of Federal or State antitrust statutes or commission of
embezzlement, theft, forgery, bribery, falsification or destruction of records, making false
statements, or receiving stolen property;

. Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity

(Federal, State, or local) with commission of any of the offenses enumerated in paragraph (2)(b) of
this certification; and

Have not within a three-year period preceding this application had one or more public transaction
(Federal, State, or local) terminated for cause or default; and

B. Where the applicant is unable to certify to any of the statements in this certification, he or she shall attach
an explanation to this application.

3. DRUG-FREE WORKPLACE (GRANTEES OTHER THAN INDIVIDUALS)

As required by the Drug-Free Workplace Act of 1988, and implemented at 34 CFR Part 84, Subpart F, for
grantees, as defined at 34 CFR Part 84, Sections 84.605 and 84.610

A. The applicant certifies that it will or will continue to provide a drug-free workplace by:

a.

f.

Publishing a statement notifying employees that the unlawful manufacture, distribution, dispensing,
possession, or use of a controlled substance is prohibited in the grantee's workplace and specifying
the actions that will be taken against employees for violation of such prohibition;

. Establishing an on-going drug-free awareness program to inform employees about:

1. The dangers of drug abuse in the workplace;

2. The grantee's policy of maintaining a drug-free workplace;

3. Any available drug counseling, rehabilitation, and employee assistance programs; and

4. The penalties that may be imposed upon employees for drug abuse violations occurring in the
workplace;

. Making it a requirement that each employee to be engaged in the performance of the grant be given

a copy of the statement required by paragraph (a);

. Notifying the employee in the statement required by paragraph (a) that, as a condition of

employment under the grant, the employee will:
1. Abide by the terms of the statement; and
2. Notify the employer in writing of his or her conviction for a violation of a criminal drug
statute occurring in the workplace no later than five calendar days after such conviction;

. Notifying the agency, in writing, within 10 calendar days after receiving notice under subparagraph

(d)(2) from an employee or otherwise receiving actual notice of such conviction. Employers of
convicted employees must provide notice, including position title, to: Director, Grants Policy and
Oversight Staff, U.S. Department of Education, 400 Maryland Avenue, S.W. (Room 3652, GSA
Regional Office Building No. 3), Washington, DC 20202-4248. Notice shall include the
identification number(s) of each affected grant;

Taking one of the following actions, within 30 calendar days of receiving notice under subparagraph
(d)(2), with respect to any employee who is so convicted:

1. Taking appropriate personnel action against such an employee, up to and including
termination, consistent with the requirements of the Rehabilitation Act of 1973, as amended;
or

2. Requiring such employee to participate satisfactorily in a drug abuse assistance or
rehabilitation program approved for such purposes by a Federal, State, or local health, law



enforcement, or other appropriate agency;
g. Making a good faith effort to continue to maintain a drug-free workplace through implementation of

paragraphs (a), (b), (c), (d), (e), and (f).

DRUG-FREE WORKPLACE (GRANTEES WHO ARE INDIVIDUALS)

As required by the Drug-Free Workplace Act of 1988, and implemented at 34 CFR Part 84, Subpart F, for
grantees, as defined at 34 CFR Part 84, Sections 85.605 and 85.610-

A. As a condition of the grant, I certify that I will not engage in the unlawful manufacture, distribution,
dispensing, possession, or use of a controlled substance in conducting any activity with the grant; and

B. If convicted of a criminal drug offense resulting from a violation occurring during the conduct of any grant
activity, I will report the conviction, in writing, within 10 calendar days of the conviction, to: Director,
Grants Policy and Oversight Staff, Department of Education, 400 Maryland Avenue, S.W. (Room 3652,
GSA Regional Office Building No. 3), Washington, DC 20202-4248. Notice shall include the
identification number(s) of each affected grant.

UNIFORM GRANT GUIDANCE

1. The LEA assures that Federal funds will be used in accordance with the Code of Federal Regulations 2
(C.F.R.) Part 200, Subpart D-Post Federal Award Requirements, and Subpart E-Cost Principles and
Education Department General Administrative Regulations (EDGAR) as applicable

2. The LEA agrees and assures to be registered in the SAM.GOV and annually maintain an active SAM
registration with current information per 2 CFR § 25.200(b).

3. Pursuant to EDGAR, some of the policies and procedures MUST be in writing: Procurement (2 C.F.R. §
200.318), Cash Management (2 C.F.R. § 200.302 (6) and Allowable Costs (2 C.F.R. § 200.302 (7)). The
LEA will adopt policies and procedures that comply with the new EDGAR

4. The applicant will adopt and use proper methods of administering each program, including:

a. Keeping such records and provide such information to the Idaho State Department of Education and
U.S. Department of Education as may reasonably be required for program monitoring and
evaluation, program data under 2 C.F.R. Part 200 Subpart E Cost Principles, and fiscal audit Subpart
F Audits.

b. The correction of deficiencies in program operations that are identified through audits, monitoring,
or evaluation.

CERTIFICATION

As superintendent or other legally authorized school district official, I hereby certify that, to the best of my
knowledge, the information contained in this application is true and correct. I further certify that the district will
comply with the requirements of the program covered in the application, the governing body of the school
district has duly authorized this document, and I am legally authorized by the school district to sign and file this
document.



