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Each of the five sections of the plan is composed of three parts.

e The first part outlines the relevant passages in the Every Student Succeeds Act (ESSA) and contains
a check box where the school principal will certify that the legal requirements have been met.

e The second part can be read as a rubric. The descriptions in each section of the plan should align
with the elements listed under “Meets Expectations.” Corresponding points under the headings
“Developing” and “Does Not Meet Expectations” are provided for the sake of clarity.

e The third part is a scrolling text box where the narrative answers are to be entered. There is no
word or character limit.
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1. Parent and Community Stakeholder Involvement

Iil By checking this box, the school principal certifies that:

e the planis developed with the involvement of parents and other members of the community
to be served and individuals who will carry out such plan, including teachers, principals, other
school
leaders, paraprofessional present in the school, administrators (including administrators of
programs described in other parts of this title), the local educational agency, to the extent
feasible, tribes and tribal organizations present in the community, and, if appropriate, specialized
instructional support personnel, technical assistance providers, school staff, if the plan relates to a
secondary school, students, and other individuals determined by the school. [ESSA, Section
1114(b)(2)]

e the plan is available to the local educational agency, parents, and the public, and the information
contained in such plan shall be in an understandable and uniform format and, to the extent
practicable, provided in a language that the parents can understand. [ESSA, Section1114(b)(4)]

e the school meets the requirements of Section 1116 of ESSA, including the development and
implementation of a parent and family engagement policy that includes a school-parent
compact outlining shared responsibility for high student academicachievement. [ESSA,Section
1116(b-g)]

Meets Expectations

1. Specific strategies to increase family and community stakeholder involvement, particularly among
those who represent the most at-risk students, based upon results of the Needs Assessment have
been identified and implemented.

2. Parents and community stakeholders who reflect the demographic composition of the school,
including those who represent the most at-risk students, are included as decision makers in a broad
spectrum of school decisions, including the development and monitoring of the Title | Schoolwide
Plan.

3. The school vision and mission for student success are collaboratively developed based on the
beliefs and values of the school community, including families and community stakeholders who
represent the most at-risk students.

4. The Title | Schoolwide Plan, as well as all communication regarding its development, evaluation,
and revision processes, are available in languages and formats accessible for every family and
community stakeholder of the school.

Developing

1. Specific strategies to increase parental involvement have been identified and implemented and
may be loosely aligned with the Needs Assessment.

2. Parents and community stakeholders who may or may not reflect the demographic composition of
the school are included as decision makers in the development of the Title | Schoolwide Plan.

3. The school vision and mission for student success are communicated to families and are based on the
beliefs and values of the school community.

4. The Title | Schoolwide Plan is available in multiple languages and formats.
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Does Not Meet Expectations

1. Specific strategies to increase parental involvement have not been identified and implemented or
they may not be aligned with the Needs Assessment.

2. Parents and community stakeholders are advised of school decisions, including the creation of the
Title | Schoolwide Plan.

3. The school vision and mission for student success may not reflect the beliefs and values of the
school community or may not be embraced by families or community members.

4. The Title | Schoolwide Plan is posted in English on the school’s website.

Addressing the above expectations, describe the strategies your school is using to
increase family and community stakeholder involvement.

At McKinley Elementary in Billings, Montana, we recognize that student success is strengthened when families, educators, and the community work in
partnership. Based on some identified needs, we selected the following priorities:

A need for more support in helping their children with reading and math at home.

Attendance and tardiness are significant concerns, especially among at-risk student groups.

More consistent, two-way communication and preferred digital updates through ParentSquare, as well as in-person opportunities.

Greater cultural representation and inclusivity in school events and decision-making.

In response, McKinley has designed strategies to address these needs, particularly for families of our most at-risk students.

Meeting Expectations

Specific strategies based on Needs Assessment results

Hosting family literacy and/or math nights with take-home resources to help parents support learning at home.

Offering attendance interventions and individualized supports, such as connecting families with transportation or community mentors.

Creating or sharing informational sessions or information on social-emotional well-being and mental health.

Expanding cultural and community events to celebrate the diversity of McKinley families, strengthening school identity and belonging.

Inclusive parent and community representation in decision-making

Parents who reflect the demographic and cultural diversity of McKinley's student body—including families of at-risk students—be asked to serve on the PTA, and

in other advisory groups.

Parent leaders participate in the development, monitoring, and revision of the Title | Schoolwide Plan, ensuring it reflects the lived experiences of McKinley
families.

Collaboratively developed vision and mission

The school’s vision and mission are reviewed annually with families and community partners, aligning with survey findings and community values.

Outreach is targeted to ensure the participation of families who are traditionally underrepresented, including Native American and Spanish-speaking households.
Accessible communication of the Title | Plan

The Schoolwide Plan and related updates are shared through ParentSquare, newsletters, text alerts, school events, and paper copies in the main office.
Materials are provided in Spanish or other languages if applicable, and staff offer individual meetings to review the plan with families as needed.

Family-friendly formats, visuals, and simplified explanations are used to ensure all families can engage fully as partners.

Commitment

Through these strategies, McKinley Elementary builds a culture of shared responsibility, meaningful family engagement, and strong community partnerships.

Guided by the Needs Assessment, our plan directly responds to family input and ensures that all students—especially those most at risk—are supported to
achieve academic and personal success.
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2. Comprehensive Needs Assessment

|i| By checking this box, the school principal certifies that:

e the Title | Schoolwide Plan was developed based on a Comprehensive Needs Assessment of the entire
school that took into account information on the academic achievement of children in relation to the
challenging State academic standards, particularly the needs of those children who were failing, or
were at risk of failing, to meet the challenging State academic standards and any other factors as
determined by the local education agency. [ESSA, Section 1114(b)(6)]

Meets Expectations

1. Includes a variety of data, including performance (e.g., local and state student assessment data)
and non-performance student data (e.g., student attendance), and process data about the
schools system (e.g., diagnostic review) and perception data, gathered from several sources.

2. Includes detailed analysis of performance and non-performance data for each student subgroup
identified in Section 1111(c)(2) of ESSA (economically disadvantaged students, students from
major racial and ethnic groups, children with disabilities, and English learners).

3. Examines student, teacher, school and community strengths and needs.

4. School leadership, in collaboration with families and community stakeholders, identifies a
manageable number of priorities, at the right level of magnitude and aligned with the Needs
Assessment, for school improvement.

5. Evidence shows that the school’s Title | Schoolwide Plan and cycle of continuous improvement
have improved outcomes for all students, particularly those most at-risk.

Developing
1. Includes performance and/or non-performance data gathered from a limited number of resources.

2. Includes detailed analysis of performance or non-performance data for one or more student
subgroups identified in Section 1111(c)(2) of ESSA.

3. Examines student strengths and needs.

4. School leadership may be taking on too many or too few priorities, or priorities may not be at the
right level of magnitude, to produce positive, measurable results.

5. Evidence shows that the schools Title | Schoolwide Plan and cycle of continuous improvement
have improved outcomes for students in general.

Does Not Meet Expectations
1. Data gathered is limited so that it is difficult to gain an accurate picture of the school’s needs.

2. Includes analysis of the student body as a whole or broken up by grade spans and content areas,
but not in-depth analysis of data for each student subgroup identified in Section 1111(c)(2) of
ESSA.

3. Examines student deficits.

4. School administrators have not clearly and transparently identified and communicated the
school’s priorities.

5. Evidence does not show that the school’s Title | Schoolwide Plan and cycle of continuous
improvement have improved outcomes for students.
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Addressingtheabove expectations, describethe outcomesoftheschool’s
Comprehensive NeedsAssessment,aswellasadescriptionofthedatasourcesusedin
theprocess.Theresults shouldincludedetailedanalysisofallstudentsubgroups;an
examinationofstudent,teacher, schoolandcommunitystrengthsandneeds;anda
summaryofprioritiesthatwillbeaddressed in the Title | Schoolwide Plan.

McKinley Elementary in Billings, Montana, we conduct a comprehensive Needs Assessment each year to identify priorities for improving student
achievement and family engagement. The process incorporates performance, non-performance, process, and perception data from multiple
sources to ensure that decisions reflect the realities of our students, families, and community.

Meeting Expectations

Use of a variety of data sources

McKinley examines:

Performance data such as state and district assessment scores in reading and math.

Non-performance data such as attendance, tardiness, behavior referrals, and mobility rates.

Process data such as curriculum implementation reviews, intervention effectiveness, and instructional practices.

Perception data collected through parent surveys, student voice surveys, and staff focus groups.
Analysis of student subgroups

The Needs Assessment includes a detailed analysis of performance and non-performance data for each subgroup identified in ESSA Section
1111(c)(2):

Economically disadvantaged students

Racial and ethnic groups represented at McKinley, including Native American, Hispanic, and White students

Children with disabilities

English learners
This disaggregated data allows us to identify opportunity gaps and provide targeted support.

Examination of strengths and needs
The assessment process highlights both areas of growth and strengths, such as:

Strengths: Strong community partnerships with the Boys & Girls Club, and tribal liaisons; dedicated staff; and consistent student participation in
after-school supports.

Needs: Increased reading proficiency, reduced chronic absenteeism, stronger family-school communication, and expanded supports for English
learners.

Collaboration and prioritization

School leadership works closely with staff, families, and community stakeholders to review the data and identify a manageable number of
priorities. For the 2024-2025 school year, McKinley prioritized:

Improving reading outcomes in grades K-5

Increasing daily attendance and reducing chronic absenteeism

Expanding culturally responsive family engagement opportunities
These priorities align directly with the Needs Assessment findings and guide the Title | Schoolwide Plan.

Evidence of continuous improvement
McKinley has a cycle of review, implementation, and adjustment that ensures the Schoolwide Plan improves outcomes for students, particularly
those most at risk. For example:

After implementing targeted small-group interventions in reading, mid-year data showed improvement for students in the lowest quartile.

More consistent MTSS implementation across grade levels
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3. Schoolwide Plan Strategies

L]

By checking this box, the school principal certifies that the Title | Schoolwide Plan includes a

description of the strategies that the school will be implementing to address school needs, including a
description of how such strategies will:

e provide opportunities for all children, including each of the subgroups of students (as
defined in Section 1111(c)(2)) to meet the challenging State academic standards;

¢ use methods and instructional strategies that strengthen the academic program in the school,
increase the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a well-
rounded education; and

e address the needs of all children in the school, but particularly the needs of those at risk of
not meeting the challenging State academic standards. [ESSA, Section1114(b)(7)(A)(iii)]

e provide professional development and other activities for teachers, paraprofessionals, and
other school personnel to improve instruction and use of data from academic assessments, and
to recruit and retain effective teachers, particularly in high-need subjects;

e be evidence-based as defined in ESSA, Section 8101(21)(A).

Meets Expectations

1.

Strategies provide a detailed, enriched, and accelerated curriculum for all students, including
each of the subgroups, according to their needs.

. The school provides multiple opportunities and evidence-based interventions for students in need,

and activities that address the outcomes of the Comprehensive Needs Assessment in a way that will
result in significant improvements in student learning.

. Timely, effective and additional assistance is provided for students experiencing difficulty mastering

the State’s standards through activities which may include: counseling, school-based mental health
programs, specialized instructional support services, mentoring services, postsecondary education
preparation, preschool children transition to local elementary school programs.

. The school uses clear criteria and processes for student participation in tiered model to prevent

and address behavior problems and early intervention services.

. The school uses clear criteria and processes for making decisions regarding level and length of

student participation in tiered supports.

. The school offers a range of extended learning opportunities within and beyond the school day and

the school year.

. Professional development and other activities are offered for teachers, paraprofessionals, and

other school personnel to improve instruction and use of data from academic assessments.

. The school uses clear, diverse strategies to recruit and retain effective teachers, particularly in

high need subjects.
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Developing

1.

Strategies provide an enriched and accelerated curriculum for most students with plans in
place to differentiate for struggling students.

. The school provides general interventions for students in need, and activities address some

outcomes of the Comprehensive Needs Assessment and may result in limited improvements in
student learning.

. Additional ongoing assistance is provided for students experiencing difficulty meeting State

standards.

. The school uses clear criteria and processes for making decisions regarding student

participation in tiered supports.

. The school uses clear criteria and processes for making decisions regarding student

participation in tiered supports.

. The school strives to provide extended learning opportunities within the school day but has

limited opportunities beyond the school day and school year.

. Professional development and other activities for teachers, paraprofessionals, and other

school personnel are offered to improve instruction.

. The school uses some strategies to recruit and retain effective teachers, particularly in high

need subjects.

Does Not Meet Expectations

1.
2.

Strategies provide a basic curriculum intended for all students.

The school has notdeveloped and implemented opportunities and evidence-based interventions,
and activities may be purposefully designed, but are not alighed to the Comprehensive Needs
Assessment.

. Additional assistance is provided to some students who are experiencing difficulty, but the

intervention is not regular and ongoing.

. Processes vary by grade level, teacher, or academic program regarding decisions about

student participation in tiered supports.

. Processes vary by grade level, teacher, or academic program regarding decisions about

student participation in tiered supports.

. The school offers limited extended learning opportunities.

. Limited or no professional development and other activities are offered for teachers,

paraprofessionals, and other school personnel.

. The school has no strategies in place to recruit and retain effective teachers.
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Addressingtheaboveexpectations,describethestrategiestheschoolwilluseto
upgradethe entire educational programinordertoimprove theachievementofthe
lowest performing students, includinghowandwhenthesestrategieswillbe
implemented.Thesestrategies should belinkedto areasidentifiedinthe
Comprehensive Needs Assessmentandthesite budget.

At McKinley Elementary, our instructional practices, interventions, and supports are designed to meet the needs of all learners, particularly those identified in our
Comprehensive Needs Assessment as at risk of not meeting grade-level expectations. The following strategies demonstrate our commitment to improving academic
outcomes and addressing barriers to learning.

Meeting Expectations

Detailed, enriched, and accelerated curriculum

McKinley provides all students access to a rigorous curriculum aligned with Montana State Standards. Instruction is differentiated and enriched to meet the needs of
subgroups, including students with disabilities, English learners, and economically disadvantaged students. Teachers implement evidence-based strategies,
small-group instruction, and accelerated supports to ensure students meet and exceed grade-level benchmarks.

Opportunities and evidence-based interventions
In response to Needs Assessment findings, McKinley implements targeted interventions, such as:

Daily small-group reading and math interventions using research-based programs.

After-school tutoring and enrichment programs to close gaps and extend learning.

Social-emotional supports embedded in instruction to promote resilience and readiness to learn.

Timely, effective, and additional assistance

Students experiencing difficulty receive layered supports, which may include:

Access to school-based mental health counseling and behavior intervention plans.

Support from instructional coaches and paraprofessionals.

Mentoring services provided through partnerships with community organizations.

Transition activities to support preschoolers entering kindergarten and 5th graders moving to middle school.

Clear criteria for tiered supports and early intervention

McKinley follows a Multi-Tiered System of Supports (MTSS) framework to guide academic and behavioral interventions. Data from assessments, teacher
observations, and behavior logs are used to determine tier placement, and supports are adjusted regularly to meet student needs.

Decision-making criteria for tiered supports

Student progress is monitored through universal screeners, benchmark assessments, and teacher input. Decisions about the level and length of intervention are made

collaboratively in Student Support Team (SST) meetings with staff, families, and specialists, ensuring supports are tailored to individual student needs.

Extended learning opportunities
McKinley offers learning beyond the regular school day and year, including:

After-school enrichment and academic support programs.
Summer learning opportunities focused on reading, math, and enrichment.
Partnerships with the YMCA and Boys & Girls Club to extend learning through structured programming.

Professional development
Teachers, paraprofessionals, and staff receive ongoing professional development aligned with student needs and assessment data. Recent focus areas include:

Explicit literacy instruction and structured phonics.

Using assessment data to drive instructional planning.
Social-emotional learning strategies and trauma-informed practices.
Collaboration with instructional coaches for classroom implementation.

Recruitment and retention of effective teachers
McKinley employs clear strategies to recruit and retain high-quality educators, especially in high-need areas such as reading and special education. Strategies include:

Mentoring and coaching for new teachers.
Collaboration with local universities to attract teacher candidates.

Providing leadership opportunities, professional growth pathways, and a supportive school culture that values staff contributions.
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4. Coordination and Integration

|:| By checking this box, the school principal certifies that:

e if appropriate and applicable, the Title | Schoolwide Plan was developed in coordination and
integration with other Federal, State, and local services, resources, and programs, and the
Title | Schoolwide Plan outlines the ways in which funds are to be braided. [ESSA, Section
1114(b)(5)]

OR

Iil By checking this box, the school principal certifies that:

e if State, local and other Federal programs are to be consolidated in project 785, then the Title |
Schoolwide Plan outlines the ways in which funds will be used to meet the intent and purpose of
each program that was consolidated. [ESSA, Section 1114(b)(7)(B)]

Meets Expectations
1. Leverages sufficient resources (e.g., fiscal, human, time) to improve student outcomes.
2. Leverages funding streams to connect the reform strategies developed.
3. Outlines how the school will meet the intents and purposes of each funding source.

4. Outlines how funds from Title | and other State and Federal education programs will be used to
meet the intent and purpose of the programs.

Developing
1. Identifies limited resources to improve student outcomes.
2. Funding streams support some, but not all reform strategies.
3. Outlines how the school will meet the intent and purpose of some funding sources.

4. Limited description of how funds will be used to meet the intent and purpose of the programs.

Does Not Meet Expectations
1. The identified resources are insufficient to impact student outcomes.
2. Funding streams do not support any of the reform strategies.
3. Unclear description of the intent and purpose of the funding sources.

4. Unclear description of how funds will be used to meet intent and purpose of the programs.
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Addressing the above expectations, list the funding sources used (e.g., Title lll, Part A,

donations, competitive grants, etc.), thendescribe the waysin whichthefundsaretobe
braidedin the Title | Schoolwide program.

McKinley Elementary consolidates State, local, and federal resources, including Title I, Part A funds, to maximize impact and support the
strategies outlined in the Schoolwide Plan. Project 785 ensures that all funds are leveraged efficiently and purposefully to improve student
outcomes, address the needs identified in the Comprehensive Needs Assessment, and support equitable access to high-quality instruction
for all students, particularly those most at risk.

1. Leveraging Resources to Improve Student Outcomes

Fiscal Resources: Title | funds are allocated to support evidence-based interventions in literacy and math, purchase supplemental
instructional materials, and fund extended learning opportunities such as after-school tutoring and summer programming.

Human Resources: Funds support additional instructional staff, including paraprofessionals, intervention specialists, and tutors, ensuring
small-group and individualized instruction for students requiring additional support.

Time Resources: Funds provide extended learning time, including before- and after-school programming, as well as professional
development days for teacher collaboration, data analysis, and planning.

2. Connecting Reform Strategies Across Funding Streams

Consolidation allows Title |, State, and local funds to support the same schoolwide priorities, including improving student achievement in
literacy and math, addressing attendance and behavior needs, and strengthening family engagement.

Resources are coordinated to align professional development, extended learning opportunities, and intervention programs across funding
streams, ensuring that all students benefit from a coherent and comprehensive schoolwide improvement strategy.

3. Meeting the Intents and Purposes of Each Funding Source

Title I, Part A: Focused on supporting students most at risk of not meeting challenging state standards through supplemental instruction,
targeted interventions, and family engagement programs.

State and Local Funds: Provide for the core instructional program, staff salaries, and school operations to maintain a safe, supportive, and
effective learning environment.

Other Federal Programs: Where applicable (e.g., Title Il, IDEA, ESSER), funds are directed toward professional development, instructional
support, and resources that improve teaching effectiveness and student achievement.

4. Coordinated Use of Funds

All funds under Project 785 are consolidated into a single, strategic budget that directly aligns with the goals of the Title | Schoolwide Plan.
Title | funds supplement—not supplant—State and local resources, ensuring targeted support for at-risk and high-need students.

The consolidated funds support:

Evidence-based instructional interventions in literacy and math

Extended learning opportunities, including after-school and summer programs

Professional development for teachers, paraprofessionals, and staff

Family engagement initiatives, such as workshops and cultural events

Technology and instructional resources that enhance teaching and data monitoring

By consolidating funds under Project 785, McKinley Elementary ensures that fiscal, human, and time resources are strategically
coordinated to maximize student achievement, provide equitable opportunities, and meet the intent and purpose of each funding source.
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5. Evaluation and Plan Revision

|i| By checking this box, the school principal certifies that:

e the Title | Schoolwide Plan will be regularly monitored and revised as necessary based on
student needs to ensure that all students are provided opportunities to meet the challenging
State academic standards. [ESSA, Section 1114(b)(3)]

Meets Expectations

1. School leadership, including families and community stakeholders, regularly monitors and
adjusts implementation of the Title | Schoolwide Plan based on short and long-term goals for
student outcomes, as well as measures to evaluate high-quality implementation.

2. The monitoring and revision of the Title | Schoolwide Plan includes regular analysis of multiple
types of data (e.g., student learning, demographic, process, perception) and necessary adjustments
are made to increase student learning.

3. School leadership, including families and community stakeholders, and instructional staff regularly
analyze interim and summative assessment data to evaluate instructional practices, determine
patterns of student achievement, growth, and changes in growth gaps across classrooms, grade
levels, and content areas.

Developing
1. School leadership uses state assessment results to annually evaluate the Title | Schoolwide Plan.

2. The monitoring and revision of the Title | Schoolwide Plan is based upon limited types of data,
and adjustments are not aligned to outcomes.

3. School leadership and instructional staff use summative and sporadic formative assessments to
provide information about student achievement and growth, and growth gaps for individual grade
levels and content areas.

Does Not Meet Expectations

1. School leadership does not have a regular process to monitor and adjust the Title | Schoolwide Plan.

2. Some monitoring of the Title | Schoolwide Plan takes place, but there is not a process to
regularly adjust the Title | Schoolwide Plan to increase student learning.

3. School leadership reviews student achievement and growth data.
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Addressingtheaboveexpectations,describehowtheschool,withassistancefrom
theLEA, willannuallyevaluatetheimplementationof,andresultsachieved by, the
TitlelSchoolwide program using datafromthe State’sannual assessmentsand
otherindicators of academic achievementto determine whethertheTitlel
Schoolwide program has been effective inincreasing theachievement of students
inmeetingthe State’sacademicstandards, particularly forthose students who had
beenfurthestfromachievingthe standards; and howthe school will revise theTitle
ISchoolwidePlan,asnecessary,basedontheresultsoftheevaluation,toensure
continuous improvement of students in the Title | Schoolwide program.

At McKinley Elementary, continuous monitoring and evaluation ensure that the Title | Schoolwide Plan
is effectively implemented and responsive to student needs.

Meets Expectations

Regular monitoring and adjustment of the plan

School leadership, together with families and community stakeholders, meets regularly to review
progress toward both short-term and long-term goals. Adjustments are made based on student
achievement data, staff feedback, and parent input to ensure that implementation remains high-quality
and aligned with the needs of McKinley students.

Use of multiple data sources
The plan is reviewed and revised using multiple types of data, including:

Student learning data (universal screeners, benchmark and state assessments)
Demographic data (attendance, enrollment, subgroup performance)
Process data (program evaluations, intervention effectiveness)

Perception data (student, family, and staff surveys)

These data points guide decision-making, ensuring that necessary adjustments are made to maximize
student growth.

Collaborative data analysis

Leadership, families, community stakeholders, and instructional staff analyze interim and summative
data at least three times per year. This process helps evaluate instructional practices, monitor patterns
of student achievement and growth, and identify changes in achievement gaps across classrooms,
grade levels, and content areas. Findings are shared transparently with stakeholders and inform next
steps for instruction, intervention, and professional learning.
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	District Name County/District Number
	Meets Expectations
	Developing
	Does Not Meet Expectations
	Addressing the above expectations, describe the strategies your school is using to increase family and community stakeholder involvement.

	Meets Expectations
	Developing
	Does Not Meet Expectations
	Addressing the above expectations, describe the outcomes of the school’s Comprehensive Needs Assessment, as well as a description of the data sources used in the process. The results should include detailed analysis of all student subgroups; an examin...

	Meets Expectations
	Developing
	Does Not Meet Expectations
	Addressing the above expectations, describe the strategies the school will use to upgrade the entire educational program in order to improve the achievement of the lowest performing students, including how and when these strategies will be implemented...
	OR

	Meets Expectations
	Developing
	Does Not Meet Expectations
	Addressing the above expectations, list the funding sources used (e.g., Title III, Part A,

	5. Evaluation and Plan Revision
	By checking this box, the school principal certifies that:
	Developing
	Does Not Meet Expectations
	Addressing the above expectations, describe how the school, with assistance from the LEA, will annually evaluate the implementation of, and results achieved by, the Title I Schoolwide program using data from the State’s annual assessments and other in...



	School Year: 2025-2026
	Initial Plan: On
	Date: September 2, 2025
	Revised Plan: Off
	Date_2: 
	District Name: Billings Public Schools
	CountyDistrict Number: 
	Superintendent Name: Dr. Erwin Garcia
	Phone: 406-281-2500
	Email: garciavelasqueze@billingsschools.org
	School Name: McKinley Elementary
	School Poverty Rate: 100%
	Principal Name: Melissa Soucy
	Phone_2: 1-406-281-6481
	Email_2: soucym@billingsschools.org
	the plan is developed with the involvement of parents and other members of the community: On
	increase family and community stakeholder involvement: At McKinley Elementary in Billings, Montana, we recognize that student success is strengthened when families, educators, and the community work in partnership. Based on some identified needs, we selected the following priorities:
A need for more support in helping their children with reading and math at home.

Attendance and tardiness are significant concerns, especially among at-risk student groups.

More consistent, two-way communication and preferred digital updates through ParentSquare, as well as in-person opportunities.

Greater cultural representation and inclusivity in school events and decision-making.

In response, McKinley has designed strategies to address these needs, particularly for families of our most at-risk students.
Meeting Expectations
Specific strategies based on Needs Assessment results

Hosting family literacy and/or math nights with take-home resources to help parents support learning at home.

Offering attendance interventions and individualized supports, such as connecting families with transportation or community mentors.

Creating or sharing informational sessions or information on social-emotional well-being and mental health.

Expanding cultural and community events to celebrate the diversity of McKinley families, strengthening school identity and belonging.

Inclusive parent and community representation in decision-making


Parents who reflect the demographic and cultural diversity of McKinley’s student body—including families of at-risk students—be asked to serve on the PTA, and in other advisory groups.

Parent leaders participate in the development, monitoring, and revision of the Title I Schoolwide Plan, ensuring it reflects the lived experiences of McKinley families.

Collaboratively developed vision and mission

The school’s vision and mission are reviewed annually with families and community partners, aligning with survey findings and community values.

Outreach is targeted to ensure the participation of families who are traditionally underrepresented, including Native American and Spanish-speaking households.

Accessible communication of the Title I Plan

The Schoolwide Plan and related updates are shared through ParentSquare, newsletters, text alerts, school events, and paper copies in the main office.

Materials are provided in Spanish or other languages if applicable, and staff offer individual meetings to review the plan with families as needed.

Family-friendly formats, visuals, and simplified explanations are used to ensure all families can engage fully as partners.

Commitment
Through these strategies, McKinley Elementary builds a culture of shared responsibility, meaningful family engagement, and strong community partnerships. Guided by the Needs Assessment, our plan directly responds to family input and ensures that all students—especially those most at risk—are supported to achieve academic and personal success.


	the Title I Schoolwide Plan was developed based on a Comprehensive Needs Assessment of the entire: On
	summaryofprioritiesthatwillbeaddressed in the Title I Schoolwide Plan: McKinley Elementary in Billings, Montana, we conduct a comprehensive Needs Assessment each year to identify priorities for improving student achievement and family engagement. The process incorporates performance, non-performance, process, and perception data from multiple sources to ensure that decisions reflect the realities of our students, families, and community.
Meeting Expectations
Use of a variety of data sources
 McKinley examines:
Performance data such as state and district assessment scores in reading and math.

Non-performance data such as attendance, tardiness, behavior referrals, and mobility rates.

Process data such as curriculum implementation reviews, intervention effectiveness, and instructional practices.

Perception data collected through parent surveys, student voice surveys, and staff focus groups.

Analysis of student subgroups
 The Needs Assessment includes a detailed analysis of performance and non-performance data for each subgroup identified in ESSA Section 1111(c)(2):

Economically disadvantaged students

Racial and ethnic groups represented at McKinley, including Native American, Hispanic, and White students

Children with disabilities

English learners
 This disaggregated data allows us to identify opportunity gaps and provide targeted support.

Examination of strengths and needs
 The assessment process highlights both areas of growth and strengths, such as:

Strengths: Strong community partnerships with the Boys & Girls Club, and tribal liaisons; dedicated staff; and consistent student participation in after-school supports.

Needs: Increased reading proficiency, reduced chronic absenteeism, stronger family-school communication, and expanded supports for English learners.

Collaboration and prioritization
 School leadership works closely with staff, families, and community stakeholders to review the data and identify a manageable number of priorities. For the 2024–2025 school year, McKinley prioritized:

Improving reading outcomes in grades K–5

Increasing daily attendance and reducing chronic absenteeism

Expanding culturally responsive family engagement opportunities
 These priorities align directly with the Needs Assessment findings and guide the Title I Schoolwide Plan.

Evidence of continuous improvement
 McKinley has a cycle of review, implementation, and adjustment that ensures the Schoolwide Plan improves outcomes for students, particularly those most at risk. For example:

After implementing targeted small-group interventions in reading, mid-year data showed improvement for students in the lowest quartile.

More consistent MTSS implementation across grade levels




	By checking this box the school principal certifies that the Title I Schoolwide Plan includes a: On
	ComprehensiveNeedsAssessmentand the site budget: At McKinley Elementary, our instructional practices, interventions, and supports are designed to meet the needs of all learners, particularly those identified in our Comprehensive Needs Assessment as at risk of not meeting grade-level expectations. The following strategies demonstrate our commitment to improving academic outcomes and addressing barriers to learning.
Meeting Expectations
Detailed, enriched, and accelerated curriculum
 McKinley provides all students access to a rigorous curriculum aligned with Montana State Standards. Instruction is differentiated and enriched to meet the needs of subgroups, including students with disabilities, English learners, and economically disadvantaged students. Teachers implement evidence-based strategies, small-group instruction, and accelerated supports to ensure students meet and exceed grade-level benchmarks.

Opportunities and evidence-based interventions
 In response to Needs Assessment findings, McKinley implements targeted interventions, such as:

Daily small-group reading and math interventions using research-based programs.

After-school tutoring and enrichment programs to close gaps and extend learning.

Social-emotional supports embedded in instruction to promote resilience and readiness to learn.

Timely, effective, and additional assistance
 Students experiencing difficulty receive layered supports, which may include:
Access to school-based mental health counseling and behavior intervention plans.

Support from instructional coaches and paraprofessionals.

Mentoring services provided through partnerships with community organizations.

Transition activities to support preschoolers entering kindergarten and 5th graders moving to middle school.

Clear criteria for tiered supports and early intervention
 McKinley follows a Multi-Tiered System of Supports (MTSS) framework to guide academic and behavioral interventions. Data from assessments, teacher observations, and behavior logs are used to determine tier placement, and supports are adjusted regularly to meet student needs.

Decision-making criteria for tiered supports
 Student progress is monitored through universal screeners, benchmark assessments, and teacher input. Decisions about the level and length of intervention are made collaboratively in Student Support Team (SST) meetings with staff, families, and specialists, ensuring supports are tailored to individual student needs.

Extended learning opportunities
 McKinley offers learning beyond the regular school day and year, including:

After-school enrichment and academic support programs.

Summer learning opportunities focused on reading, math, and enrichment.

Partnerships with the YMCA and Boys & Girls Club to extend learning through structured programming.

Professional development
 Teachers, paraprofessionals, and staff receive ongoing professional development aligned with student needs and assessment data. Recent focus areas include:

Explicit literacy instruction and structured phonics.

Using assessment data to drive instructional planning.

Social-emotional learning strategies and trauma-informed practices.

Collaboration with instructional coaches for classroom implementation.

Recruitment and retention of effective teachers
 McKinley employs clear strategies to recruit and retain high-quality educators, especially in high-need areas such as reading and special education. Strategies include:

Mentoring and coaching for new teachers.

Collaboration with local universities to attract teacher candidates.

Providing leadership opportunities, professional growth pathways, and a supportive school culture that values staff contributions.



	By checking this box the school principal certifies that: Off
	By checking this box the school principal certifies that_2: On
	braided in the Title I Schoolwide program: McKinley Elementary consolidates State, local, and federal resources, including Title I, Part A funds, to maximize impact and support the strategies outlined in the Schoolwide Plan. Project 785 ensures that all funds are leveraged efficiently and purposefully to improve student outcomes, address the needs identified in the Comprehensive Needs Assessment, and support equitable access to high-quality instruction for all students, particularly those most at risk.

1. Leveraging Resources to Improve Student Outcomes

Fiscal Resources: Title I funds are allocated to support evidence-based interventions in literacy and math, purchase supplemental instructional materials, and fund extended learning opportunities such as after-school tutoring and summer programming.





Human Resources: Funds support additional instructional staff, including paraprofessionals, intervention specialists, and tutors, ensuring small-group and individualized instruction for students requiring additional support.





Time Resources: Funds provide extended learning time, including before- and after-school programming, as well as professional development days for teacher collaboration, data analysis, and planning.





2. Connecting Reform Strategies Across Funding Streams

Consolidation allows Title I, State, and local funds to support the same schoolwide priorities, including improving student achievement in literacy and math, addressing attendance and behavior needs, and strengthening family engagement.

Resources are coordinated to align professional development, extended learning opportunities, and intervention programs across funding streams, ensuring that all students benefit from a coherent and comprehensive schoolwide improvement strategy.

3. Meeting the Intents and Purposes of Each Funding Source

Title I, Part A: Focused on supporting students most at risk of not meeting challenging state standards through supplemental instruction, targeted interventions, and family engagement programs.





State and Local Funds: Provide for the core instructional program, staff salaries, and school operations to maintain a safe, supportive, and effective learning environment.





Other Federal Programs: Where applicable (e.g., Title II, IDEA, ESSER), funds are directed toward professional development, instructional support, and resources that improve teaching effectiveness and student achievement.





4. Coordinated Use of Funds

All funds under Project 785 are consolidated into a single, strategic budget that directly aligns with the goals of the Title I Schoolwide Plan. Title I funds supplement—not supplant—State and local resources, ensuring targeted support for at-risk and high-need students.

The consolidated funds support:

Evidence-based instructional interventions in literacy and math





Extended learning opportunities, including after-school and summer programs





Professional development for teachers, paraprofessionals, and staff





Family engagement initiatives, such as workshops and cultural events





Technology and instructional resources that enhance teaching and data monitoring





By consolidating funds under Project 785, McKinley Elementary ensures that fiscal, human, and time resources are strategically coordinated to maximize student achievement, provide equitable opportunities, and meet the intent and purpose of each funding source.






	the Title I Schoolwide Plan will be regularly monitored and revised as necessary based on: On
	continuous improvement of students in the Title I Schoolwide program: At McKinley Elementary, continuous monitoring and evaluation ensure that the Title I Schoolwide Plan is effectively implemented and responsive to student needs.

Meets Expectations

Regular monitoring and adjustment of the plan

 School leadership, together with families and community stakeholders, meets regularly to review progress toward both short-term and long-term goals. Adjustments are made based on student achievement data, staff feedback, and parent input to ensure that implementation remains high-quality and aligned with the needs of McKinley students.





Use of multiple data sources

 The plan is reviewed and revised using multiple types of data, including:





Student learning data (universal screeners, benchmark and state assessments)





Demographic data (attendance, enrollment, subgroup performance)





Process data (program evaluations, intervention effectiveness)





Perception data (student, family, and staff surveys)

 These data points guide decision-making, ensuring that necessary adjustments are made to maximize student growth.





Collaborative data analysis

 Leadership, families, community stakeholders, and instructional staff analyze interim and summative data at least three times per year. This process helps evaluate instructional practices, monitor patterns of student achievement and growth, and identify changes in achievement gaps across classrooms, grade levels, and content areas. Findings are shared transparently with stakeholders and inform next steps for instruction, intervention, and professional learning.




