INn this session, participants will explore how assessment and scoring look different in a
Competency-Based System (CBS). CBS emphasizes multiple, flexible opportunities for
students to demonstrate learning through projects, performance tasks, and
demonstrations. Participants will discover how ongoing assessments and mastery-based
scoring create a clear picture of student learning and leave with strategies they can
apply in their own classrooms.
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e Compare traditional and
competency-based assessment
practices.

e Use proficiency scales to design
assessments.

e Analyze evidence of learning to

LEARNING

determine student progress.
OBJ ECTIVES e Apply varied assessment
strategies (formative,
performance, student-led).
e Understand how to provide
feedback that advances

student ownership and
mastery.




Overview of

WPS/CBS
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WESTMINSTER LEARNING MODEL

Learning Model

ﬁ.(:"ﬁ" Shared Vision Leadership
o Prepare students for the day Students
after eraduation. Parents
Honor diversity Teachers
Murture the love of learning Administrators
Serve as a leader in the field Board and Community

Relationships

||(E Competency Based Design ﬁa Continuous Improvement

o W-E||-I:|Eﬁ ned Standards E\|“[|[| Strategic Planning
Aligned Assessments : =
Aliznment of Policies

Instructional Model .
Unified Improvement Plans

Reporting and Recording Progress Monitoring Cycles

Scheduling “rofessional Development
Personal and Collective
-, Learner-Centered Classroom
=2 Student Agency and Engagement

Personalized Instruction

Classroom Shared Vision & Code of Conduct

Students set their own goals and monitor their learning

Students are partners in the teaching-learning cycle



& IN CBS

ASSESSMENT |

OVERVIEW

Traditional systems -» points & averages

CBS - evidence of learning over time,
mastery-based scoring

Traditional System

Focus on points, percentages, and one-
time tests

Final grade often averages performance
(masking growth)

Grades mainly summarize results

Students judged on limited, one-shot
opportunities

Progress = fixed snapshot

Feedback is limited or focused on scores

Competency-Based System

Focus on evidence of mastery over time

Proficiency scales provide clear learning
expectations

Assessment informs instruction, not just
reporting

Students have multiple, flexible pathways
to show learning

Progress = a continuum of growth

Feedback is descriptive and actionable,
guiding students toward mastery



Students are held to different

RELIABILITY BEENGEIGER s courses, schools

and districts.

Scores mix together behavior,
SCORING assignment completion, student

performance and other factors.

Focus on summative assessments

ASSESSMENT ELS e Rt I (RS [ IR

same time in the same format.

RECOGNITION Focus on achievement measures that

are calculated.

Adapted from: Designing for Equity, Aurora Institute

KEY DIFFERENCES IN SCORING IN CBE

Students and teachers have clear
expectations about mastery, as
described on proficiency scales.

Scores reflect progress towards
proficiency in separate areas such
as math, literacy and SEL.

Multiple assessments over time,
embedded into the learning cycle
and personalized to the learner.

Focus on both status and growth on
specific standards, which provides
more opportunities for recognition.



KEY FEATURES OF CBS
ASSESSMENT

e Multiple, flexible opportunities to show
mastery

e Compliation of multiple assessments are
used as well as multiple test scores In

CBS)

e Patterns over time reveal true learning

e Collect evidence over time, not
snapshots

e Blend formative and summative data

e Use scales to guide instruction and
feedback

e Make learning transparent for students
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PROFICIENCY SCALE OVERVIEW

WPS Proficiency Scale

CDE Strand: Reading for All Purposss CC55 Strand: Reading: Literature

Recorded Learning Target: LI.OE.R1.03.05 e ICZ{;.-TS Domigin: R1.Key ldeas & Details A p rOf I C I e n Cy Sca | e d efl n eS |eve | S Of m a Ste ry fo r a

empoer |
L comingleeekdown skill or concept.

In addition to exhibiting Score 3.0 performance, in-depth inferences and applications that go BEYOND what was taught in class. (Score 4.0 does not
equate to more work but rather o higher level of performance as articulated in this sample tosk. )
* Explain causal relationships betwesn multiple storylines in 2 complex plot [for example, describe how Huck and Tom’s observations of Injun loe’s
actions lead, ultimately, to the climax and resclution of Mark Twain's The Adventures of Tamt Sowyer). [DOK 4, UN) o _ ¢ .
_ Score 3.5 Im addition to Score 3.0 performance, in-depth inferences and applications with partial success. 4-0: BeyO n d p rOf I C I e ﬂ Cy_Ca n a p p |y kﬂ OWl ed g e I ﬂ
The learmer..
AMN1— Analyze how events and dialogue in a text affect the development of the story in a narrative text (for example, describe how Kino's refusal Nnew Ways
to give up the pearl leads to a series of violent and dangerous incidents in John Steinbeck's The Pear’). [CAS: RW.S.2.1 aii) (CCS5: RL.8.3) (DOK 3,
AN
AMN2— Analyze how events 2nd dizlogue in 2 text reveal the development of characters in a narrative text (for example, describe how Charlie
Gordon's interactions with his cowaorkers, the doctors, and Miss Kinnian in Daniel Keyes' short story “Flowers for Aigernon” reveal how he changes ° .I’.‘ . g
owver the course of the text). (CAS: 8.2.1 aii) (CCS5: RLE3) (DOK 3, AN) 3°O° p roricien t_d emon St ra teS t h e ex peCted S kl | | or
The learmer exhibits nie major errors or omissions regarding any of the information and processes [simple or complex] that were explici = .
Mo major errors or omissions regarding the simpler details and processes (Score 2.0 content) and partial knowledze of the more complex U ﬂ d e rSta ﬂ d | n g .
ideas and processes [Score 3.0 content).
Score L0 | AN1— The learner will recognize ar recall specific vocabulary (for example, climazx, dialogue, event, exposition, falling action, plot, resalution, rising
action, storyline} and perform basic processes such as:

= Describe the elements of a plot (for example, exposition, rising action, climax, falling action, resolution). (DOK 1, UN) 2.0: pa rtl a | u n d e rsta n d I n g_ba SIC kh OWl ed g e O r

Identify which parts of a text correspond to the elements of a plot. (DOK 2, UN)

* Annotate critical events in a text. (DOK 2, UN} VOC3 b U | a ry

Annotate dialogue which refers to an event in a narrative text. (DOK 2, UN)

AN2— The l=arner will recognize or recall specific wocabulary (for example, complex character, development, narrator, simple character) and perform

basic processes such as:

* Annotate dizlogue in a text that refers to a character’s actions or emotions. [DOK 2, UN)

® Summarize what is known about a character after a scene or chapter of a text. [DOK 2, UN) .I.O—0.0: |_| A8 ited to NO SU CceSS’ even W|t h h e I p

# Compare and contrast how a character speaks and acts during warious scenes in a text. [DOK 2, AN)
= Describe how a character changes throughout the course of a text. [DOK 2, UN)
Hiowewver, the learner exhibits major errors or omissions regarding the more complex ideas and processes,
Partial knowledze of the simpler details and proc

ideas and processes (Scors 3.0 contant]. These scales allow consistent scoring, clearer
student expectations, and more precise
INnstructional decisions.

With help, a partial understanding of some of the simpler details and process [Score 2.0 content} but not the more complex ideas and
processes [Score 3.0 content).

. no understanding or skill demonstrated.



Focus: Basic knowledge,
vocabulary, or foundational skills

“Clear criteria and
proficiency scales help
both students and
teachers 1dentily where
learning currently

ASSESSMENT
AT THE 2.0
LEVEL

stands and what
progress looks like.”




2.0 DEEP DIVE

Score L0 | AN1— The lzarner will recognize or recall specific wocabulary [for example, climax, dialogue, event, exposition, falling action, plot, resoclution, rising
action, storyline} and perform basic processes such as:

# Describe the elements of a plot (for example, exposition, rising action, climax, falling action, resolution). (DOK 1, UN)
|dentify which parts of a text correspond to the elements of a plot. (DOK 2, UN)

i
= Annotate critical events in a text. (DOK 2, UN)
# Annotate dialogue which refers to an event in a narrative text. (DOK 2, UN)

AM2— The learner will recognize or recall specific vocabulary [for example, complex character, development, narrator, simple character) and perform
basic processes such as:

# Annotate dialogue in a text that refers to a character’s actions or emotions. [DOK 2, UN)
* Summarize what is known about a character after 2 scene or chapter of a text. [DOK 2, UN)

# Compare and contrast how a character speaks and acts during various scemes in a text. (DOK 2, AN)
# Describe how a character changes throughout the course of a text. (DOK 2, UN)
Howewer, the learner exhibits major errors or omissions regarding the more complex ideas and processes.,

2.0 LEVEL ASSESSMENTS OFTEN INCLUDE:
e Recall tasks (definitions, facts, simple procedures)
e Guided practice problems
e Matching, labeling, or identifying
e Teacher Observation & Checklists: Informal, real-time scoring
e Students show partial understanding with teacher support




Focus: Targeted skill or standard — mastery
level

“In a standards-based or
competency-based
system, assessment

becomes a continuous
feedback loop designed

to promote growth
rather than simply
record achievement.”

ASSESSMENT
AT THE 3.0
LEVEL

MARZANO




3.0 DEEP DIVE

score 3.5 Im addition to Score 3.0 performance, in-depth inferences and applications with partial success.

Score 3.0

The learner...
AN1— Analyze how events and dizlogue in a text affect the development of the story in 2 narrative text (for example, describe how Kino’s refusal

to give up the pearl leads to a series of violent and dangerous incidents in John Steinbeck's The Pegri). [CAS: RW.8.2.1.a.iii) [CC55: RL.8.3) (DOK 3,
AN

AMN2— Analyze how events and dialogue in 2 text reveal the development of characters in a narrative text (for example, describe how Charlie
Gordon's interactions with his coworkers, the doctors, and Miss Kinnian in Daniel KEeyes' short story “Flowers for Algernmon” reveal how he changes
over the course of the text). (CAS: 8.2.1.a.iii) (CCSS: RL.E.3) (DOK 3, AN

The learner exhibits no major errors or emissions regarding any of the information and processes (simple or complex) that were explicitly taught.

3.0 LEVEL ASSESSMENTS OFTEN INCLUDE:

e Independent problem solving

e Writing with evidence to support reasoning

e Demonstrating skill in context (lab experiment, essay, presentation)

e Traditional Test (Multiple choice, T/F, Part A and Part B)

e Student-Led Assessments: Self-reporting, goal setting, personal tracking

e Students show they can perform the skill/understanding as expected without
support




Focus: Application beyond the standard —
extending learning

ASSESSMENT
AT THE 4.0
LEVEL




4.0 DEEP DIVE

WPS Proficiency Scale

CDE Strand: Reading for All Purposas CCS5 Strand: Reading: Literature

Proficency Scale Theme: Analyzing Narratives StoryEremerts
Empower |Recorded Learning Target: LI.OE.R1.03.05 CCS5 Domain: R1.Key ldeas & Details

Learning Target Breakdown

Score 4.0 | In addition to exhibiting Score 3.0 performance, in-depth inferences and applications that go BEYOMD what was taught in class. (S5core 4.0 does not
equate to more work but rather a higher level of performance as articuloted in this sample task. )

= Explain causal relationships between multiple storylines in a complex plot [for example, describe how Huck and Tom’s observations of Injun Joe's
actions lead, ultimately, to the climax and resclution of Mark Twain's The Adventures of Tom Sowyer). (DOK 4, UN)

4.0 LEVEL ASSESSMENTS OFTEN INCLUDE:

e Applying knowledge in new or unfamiliar situations

e Creating original solutions or products

e Making cross-disciplinary connections

e An extension on a 3.0 level assignment

e Students demonstrate deep understanding and transfer of learning
e Project learning/ independent projects



KEY

TAKEAWAYS

SCORING IN A COMPETENCY -
BASED SYSTEM REQUIRES A
SHIFT IN THINKING.

e Scores represent where a student is
on the scale, not percentage correct

e Trends over time matter more than
one-time performance

e Shifts the teacher's language from
“points earned” to “skills
demonstrated”



EMPOWER

off v | e | e | oo frmee o |

In an Empower playlist, teachers can have evidence/scores with 2.0,
3.0, and 4.0 assessments.



FORMATIVE &
SUMMATIVE
SCORES

Mounting Evidence:
“Glven this pattern of
scores, what the most
reasonable estimate of
the student's current
summative score?”




e Absolute
summative
assessment makes
little sense when
analyzing
students’ learning

over time

e Use data-informed
judgment for
estimating
summative scores
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EVIDENCE FOR
OVERALL PROFICIENCY
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STRATEGIES FOR CLASSROOM
TEACHERS

e Use rubrics aligned to proficiency scales

e Build multiple pathways for evidence: oral, written,
project-based

e Track progress visually (personal tracking matrices)

e Provide freqguent feedback tied to scale language
(“You are at 2.0, here’'s how to move to 3.0")



How did we do?

Please scan the QR code or go to bit.ly/2025WPSsummit
to share your feedback on today's session.




