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Westminster Public Schools

Preschool — 12" Grade

Westminster
Public Schools

Where Education is Personal

Mission | Westminster Public Schools will create opportunities to develop competent, agile learners

who will contribute to their community and achieve personal success.

l Vision | Preparing future leaders, learners and thinkers for a global community.



Session Objectives

* Become acquainted with the Westminster
Instructional Model

% Understand the key differences between a
traditional instructional model and one that is
supportive of competency-based education

* Learn about the processes that we use to
operationalize the model in our system
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What is an instructional model?

An instructional framework is a
research-based model designed to enhance
teaching effectiveness and improve student
learning. It provides a structured approach
to emphasize using effective instructional
and classroom management strategies,
along with curriculum design, to create a
positive learning environment.



Think + Write

Grab a sticky note
and writing utensil.

What are the core tenets of
the instructional model or
framework within your
school or district?

What are the limitations and
strengths of the model with
Implementation in a

competency based system?

=~
WPS SUMMIT


http://www.youtube.com/watch?v=7rkjSPVBuZA

Westminster Learning Model

Personalized, Competency Based System

" {3"’5 Shared Vision Leadership
< Prepare students for the day Students
after graduation. Parents
Honor diversity Teachers

Nurture the love of learning

Administrators
Serve as a leader in the field

Board and Community
Relationships

[«@ Competency Based I& Continuous

lul% Design > Improvement

\)j Well-defined Standards 8@ Strategic Planning
Aligned Assessments Alignment of Policies
Instructional Model Unified Improvement Plans
Reporting and Recording Progress Monitoring Cycles
Scheduling

Professional Development
Personal and Collective
73N\ Learner-Centered Classroom

NS / Student Agency and Engagement

Personalized Instruction

Classroom Shared Vision & Code of Conduct

Students set their own goals and monitor their learning
Students are partners in the teaching-learning cycle

Learning Model



Feedback

I. Proficiency Scales
Communicating Scales

la. Providing Proficiency Scales
Tracking Progress

Ib. Tracking Student Progress
Celebrating Success

Ic. Celebrating Success ~

Il. Assessment & Feedback

Obtrusive

lla. Using Obtrusive Assessments

Student-Centered

Iib. Using Student-Centered Assess.

Unobtrusive

lic. Using Unobtrusive Assessments

Summative Scores

Ild. Generating Current Summative
Scores

WIM Structure
5 Domains

12 Design Areas

31 Observational Categories

7 Non-observational Categories
60 Elements

lll. Proficiency Scale Instruction
Direct Instruction

I1a. Chunking Content [

lllb. Processing Content ~

llic. Recording & Representing [
Structured Practice and Knowledge
Deepening

llid. Using Structured Practice

llle. Similarities & Differences ~
Complex Tasks

lIf. Cognitively Complex Tasks ~
Supporting Claims

lllg. Generating & Defending Claims

IV. General Instruction
Reviewing and Revising

IVa. Reviewing Content

IVb. Revising Knowledge ~

IVc. Examining & Correcting Errors
Highlighting and Elaborating

IVd. Highlighting Critical Info ~

IVe. Previewing Content |~

IVf. Elaborative Inferences
Extending

IVg. Extending through Homework =

Westminster Instructional Model

Context

V. Grouping & Regrouping
Group Interaction

Va. Supporting Group Interaction
Group Transitions

Vb. Supporting Group Transitions
Group Support

Vc. Providing Group Support

VI. Engagement

Attention

Vla. Noticing & Reacting ~

Vib. Increasing Response Rates
Energy

Vic. Using Physical Movement =
Vid. Maintaining Lively Pace ~
Vle. Intensity & Enthusiasm
Interest and Intrigue

VIf. Present Unusual Information ~
Vig. Using Friendly Controversy ~
Vih. Using Academic Games

VIl. Comfort, Safety, & Order
Comfort

Vlla. Organizing Physical Layout ~
Safety

Vlilb. Demonstrating Withitness
Viic. Adherence to Rules/Proced
Viid. Lack of Adherence R & P
Order

Vlle. Establish Rules & Proced
VIIf. Display Objectivity & Con

Professionalism

VIIl. Belon
Showing Aff§
Vllla. Using
Vlilb. De
Understa
Vllic. Sty,
Viiid. Ta

Xl. Planning & Preparing
Progressions
a. Instructional Progression &

go & Esteem

IX. E
Inspir;
IXa. |
Stug
IXb

Th
IX
|




“{R}esearch and theory
never validate the notion
that teaching is simply a set
of preprogrammed moves
manifested In strategies.
Rather, instructional
strategies are best linked to
techniques an artist might
develop and refine over
years of practice.”




Focus on Student OQutcomes

Teacher Actions Student Actions Student Outcomes

Effective Specific Student Enhanced
Application of Mental States and Student Learning
Instructional Processes

Strategies



WESTMINSTER INSTRUCTIONAL MODEL

Domains

Feedback

Content

Context

Professionalism

S

Feedback: The information loop
between teacher and students
Content: Lesson progression

Context: Student psychological needs
Agency: Student ownership of
learning

Professionalism: Teacher growth and
collaboration
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12

Designh Areas

Domains
Feedback

I. Proficiency Scales
Il. Assessment & Feedback
Content lll. Proficiency Scale Instruction

IV. General Instruction

V. Grouping & Regrouping
VI. Engagement
VIl. Comfort, Safety, & Order

Professionalism*

Xl. Planning & Preparing*
XIl. Professionalism/Collegiality* N7
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Design Areas Teacher Design Questions

The teacher designs and communicates proficiency scales that help students understand the progression of knowledge
they are expected to master for specific domains.

The teacher designs and administers assessments that accurately measure students’ status on proficiency scales and
helps students understand the relationship between scores on assessments and overall status on a proficiency scale.

Il. Assessment &
Feedback

lll. Proficiency Scale The teacher designs and executes instructional activities in real time and virtually that help students progress through
Instruction the levels of specific proficiency scales.

Content
The teacher designs and executes instructional activities in real time and virtually that help students refresh, revise, and
IV. General Instruction § : e
integrate their knowledge of specific content.

V. Grouping & . . . - -
Regrouping The teacher systematically groups and regroups students to optimize their progress on specific proficiency scales.

Context VI. Engagement The teacher engages students in activities designed to help them pay attention and feel energized and intrigued.

The teacher creates an environment and engages students in activities that provide a sense of belonging and esteem.
The teacher engages students in activities that help develop a sense of agency and efficacy.

The teacher engages students in activities designed to enhance their metacognitive skills and life skills.

XI. Planning &
Preparing & The teacher engages in effective planning and preparing for instruction for all students.

VIl. Comfort, Safety, & ) . L .
The teacher creates an environment and engages students in activities that provide a sense of comfort, safety, and order.
Professional ) )
XIl. Professionalism & . .
o The teacher creates a positive environment and promotes development for all.
Collegiality




Structure of the Westminster Instructional Model

12

I. Proficiency Scales

Il. Assessment & Feedback

60

That include
over 300

iInstructional l

Domains

. Proficiency Scale Instruction

V. General Instruction

V. Grouping & Regrouping strategies based

on student
mental states
and processes
that best
facilitate

i Planning & Preparing‘ ‘ Non-Observational le arn | n g
Xll. Professionalism/Collegiality* [ Categories

Context

VIi. Engagement

Vil. Comfort, Safety, & Order

Observational
Categones

Professionalism*




Pair + Share

Review the ideas
you wrote on your
sticky note at the

start of the session.

What are key similarities and
differences between the
Westminster Instructional
Model [WIM] and the one
employed by your
school/district?

Can you see areas where the
WIM addresses limitations
and potentially bolsters
current strengths?
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http://www.youtube.com/watch?v=_W0bSen8Qjg

Feedback

I. Proficiency Scales
Communicating Scales | Y1

la. Providing Proficiency Scales [
Tracking Progress | Y1

Ib. Tracking Student Progress [
Celebrating Success | Y2

Ic. Celebrating Success

Il. Assessment & Feedback

Obtrusive | Y2

lla. Using Obtrusive Assessments ~

Student-Centered | Y3

lIb. Using Student-Centered Assess. ~

Unobtrusive | Y2

lic. Using Unobtrusive Assessments [

Summative Scores | Y1

Ild. Generating Current Summative
Scores

WIM Structure
5 Domains
12 Design Areas
31 Observational Categories

7 Non-observational Categories
60 Elements

FER Elements: Year 1 | Year 2 | Year 3

lll. Proficiency Scale Instruction
Direct Instruction | Y1

llla. Chunking Content [

lllb. Processing Content ™

llic. Recording & Representing |
Structured Practice and Knowledge
Deepening | Y1

llld. Using Structured Practice

llle. Similarities & Differences
Complex Tasks | Y3

1IIf. Cognitively Complex Tasks ~
Supporting Claims | Y3

llig. Generating & Defending Claims |

IV. General Instruction
Reviewing and Revising | Y1

IVa. Reviewing Content

IVb. Revising Knowledge

IVc. Examining & Correcting Errors ~
Highlighting and Elaborating | Y1
IVd. Highlighting Critical Info =

IVe. Previewing Content

IVf. Elaborative Inferences
Extending | Y3

IVg. Extending through Homework ~

Westminster Instructional Model

context

V. Grouping & Regrouping
Group Interaction | Y1

Va. Supporting Group Interaction |
Group Transitions | Y2

Vb. Supporting Group Transitions [

VI. Engagement

Attention | Y1

Via. Noticing & Reacting ||

Vib. Increasing Response Rates [~
Energy | Y1

Vic. Using Physical Movement ~
Vid. Maintaining Lively Pace ~
Vle. Intensity & Enthusiasm
Interest and Intrigue | Y3

VIf. Present Unusual Information
Vig. Using Friendly Controversy ~
Vih. Using Academic Games |

VIl. Comfort, Safety, & Order
Comfort | Y2

Vlla. Organizing Physical Layout [
Safety | Y1

Vilb. Demonstrating Withitness [
Vllc. Adherence to Rules/Proced. [
Viid. Lack of Adherence R &P [
Order | Y1

Vlle. Establish Rules & Procedures
VIIf. Display Objectivity & Control [

VIil. Belonging & Esteem
Showing Affection | Y2

Vllla. Using Verbal & Nonverbals [
VIlib. Demonstrate Value & Respect[”
Understanding Students | Y1

Vllic. Student Backgrounds [

Viild. Talking About Self

IX. Efficacy & Agency
Inspiration | Y1

IXa. Inspiring Students
Student Agency | Y1

IXb. Enhancing Student Agency
The Reluctant Learner | Y3

IXc. Asking In-Depth Questions

IXd. Probing Incorrect Answers [

X. Metacognitive & Life Skills
Self-Reflection | Y2

Xa. Reflecting on Learning [

Long Term Projects | Y3

Xb. Using Long Term Projects ||
Metacognitive Skills | Y3

Xc. Metacognitive & Life Skills [

Professionalism

XI. Planning & Preparing
Progressions | Y1

Xla. Instructional Progression &
Pacing

Lessons and Units | Y1

Xlb. Organizing Lessons for Deeper
Learning

Xlc. Multidisciplinary Planning
Materials and Resources | Y1

XId. Enhancing w/Traditional & Digital
Materials

Special Populations | Y1

Xle. Adapting for Special Populations

XIl. Professionalism &
Collegiality

Parent & Community Involvement| Y1
Xlla. Interacting w/Students, Parents
& Community

Professional Practice | Y1

Xllb. Setting & Implementing
Professional Goals

Xlic. Reflecting on Teaching

Xlld. Seeking or Providing Mentoring
District and School Development | Y1
Xlle. Adherence to Rules, Procedures,
& Policies

XIif. Participation in District & School
Initiatives

(based on Marzano Academy Instructional Model)




Design Area V: The teacher systematically groups and regroups students to optimize their progress on specific

proficiency scales.

Element Vb Planning Question: How will | move students in an out of groups in a manner that supports their
individual needs?

Teacher Evidence for Level 2 (Developing) Student Evidence for Level 3 (Applying) or 4

NHOVAL

The teacher is:

e Monitoring specific groups to determine if they Students are:

should continue or be changed e Making transitions to new groups or levels and
e Monitoring specific students to determine if they understanding what is expected of them

should stay in a group or move on to another e Aware of why they are moving to a new group or
e |dentifying what specific students need to level

smoothly transition to a new group or level

When asked students:
When asked, the teacher can: e (Can explain what will be expected of them in

e Describe the most common strategies used to their new group or level

support group transitions e (Can explain why they are moving to a new group

or level

. N%
Teacher Scales Observable Evidence &




4

3

2

1

0

Group
transitions

Innovating
The teacher engages
in all behaviors at the
Applying level. In
addition, the teacher
identifies those
students for whom
transitions are not
smooth and designs
protocols that meet
their specific needs.

Applying
The teacher engages
students in activities
that provide smooth
transitions to new
groups or levels
AND most students
make these
transitions smoothly

Developing
The teacher engages
students in activities
that provide smooth
transitions to new
groups or levels
without errors or
omissions.
Evidence for this level
of performance
includes:
1. Establishing
protocols for
transitions to different
groups
2. Establishing
protocols for
transitions to different
levels

Beginning
The teacher
engages students
in activities that
provide smooth
transitions to new
groups or new
levels with errors
or omissions such
as not establishing
clear protocols for
such transitions

Not Using
The teacher
does not
engage in
activities that
provide smooth
transitions to
new groups or
new levels

Teacher Scales Rubric
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ACADEMIES

Competency-Based Education
Folio Series

Element Vb
SUPPPORTING GROUP TRANSITIONS

Element Vb
SUPPORTING GROUP TRANSITIONS
IN A COMPETENCY-BASED CLASSROOM

Transitions are the lifeblood of a competency-based classroom. Students continually move |
groups, new topics, and even new levels. This constant movement requires teachers to cultiv:
use a variety of strategies that they might not use in a traditional classroom.

What Does It Look Like When You Are Supporting Group Transition:
When supporting group transitions, teachers should engage in activities like the following:

e Monitoring groups to determine if they should be changed
e Monitoring specific students to determine if they should stay in a group or move to ar
e Determining which students need to transition to new topics or new levels

Teachers should also be able to describe the primary strategies they use when supporting
transitions.

Inaddition to teachers engaging in specific behaviors, supporting group transitions involves st
engaging in behaviors like the following:

e Understanding what is expected of them when they move to new topics
e Understanding what is expected of them when they move to new levels
e Actively

When asked, students can also explain:

e What will be expected of them in their new topic or level
e  Why they are moving to a new topic or level

What You Should Understand and Be Able to Do

Facilitating group transitions involves the following strategies:

Identify students who have completed a particular topic
Prepare students for new topics

Prepare students for new levels

Identify groups that can or should be disbanded

Teacher Survey for Supporting Group Transitions

Teachers can use this survey to evaluate themselves at different points in time as part of continuous
improvement. Each evaluation is an opportunity to assess progress and then set new personal goals
for improvement. The individual teacher using this survey should select the number on the scale of
1-5 that most accurately reflects his or her use of the particular strategy, where 1 = “no, not at all"
and 5 = “yes, definitely.”

1. [lidentify students who have completed a particular topic or topics.

2. I prepare students for new topics.

3. Iprepare students for new levels.

4. |observe groups and identify those that can or should be disbanded.

What strategies do you typically use to support group transitions?

=z
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Coaching to Beginning (1) - What do you know about the research
and theory for this element? What sort of an effect do you think
adjusting groups would have on your students? Which strategies
would you be interested In trying?

Coaching to Developing (2) - How could you fine-tune your
strategies for creating and adjusting groups to ensure group
transitions are more effective and efficient?

Coaching to Applying (3) - How do you ensure that students can
move in and out of groups in a manner that supports their
iIndividual needs?

Coaching to Innovating (4) - What is another way you might
provide extra support, scaffolding or extension to support students
for whom targeted groups are not working?

. . N%
Coaching Questions -




Feedback

I. Proficiency Scales
Communicating Scales | Y1

la. Providing Proficiency Scales [~
Tracking Progress | Y1

Ib. Tracking Student Progress [
Celebrating Success | Y2

Ic. Celebrating Success

Il. Assessment & Feedback

Obtrusive | Y2

lla. Using Obtrusive Assessments ~

Student-Centered | Y3

IIb. Using Student-Centered Assess. ~

Unobtrusive | Y2

lic. Using Unobtrusive Assessments [

Summative Scores | Y1

Ild. Generating Current Summative
Scores .

WIM Structure
5 Domains
12 Design Areas
31 Observational Categories

7 Non-observational Categories
60 Elements

FER Elements: Year 1 | Year 2 | Year 3

Content

lll. Proficiency Scale Instruction
Direct Instruction | Y1

llla. Chunking Content [

lllb. Processing Content

llic. Recording & Representing |
Structured Practice and Knowledge
Deepening | Y1

llld. Using Structured Practice

llle. Similarities & Differences
Complex Tasks | Y3

1IIf. Cognitively Complex Tasks ~
Supporting Claims | Y3

llig. Generating & Defending Claims |

IV. General Instruction
Reviewing and Revising | Y1

IVa. Reviewing Content

IVb. Revising Knowledge

IVc. Examining & Correcting Errors ~
Highlighting and Elaborating | Y1
IVd. Highlighting Critical Info =

IVe. Previewing Content

IVf. Elaborative Inferences
Extending | Y3

IVg. Extending through Homework ~

Westminster Instructional Model

Context

V. Grouping & Regrouping
Group Interaction | Y1

Va. Supporting Group Interaction |
Group Transitions | Y2

Vb. Supporting Group Transitions [
Group Support | Y2

Vc. Providing Group Support [

VI. Engagement

Attention | Y1

Vla. Noticing & Reacting ||

Vib. Increasing Response Rates
Energy | Y1

Vic. Using Physical Movement ~
VId. Maintaining Lively Pace ~
Vle. Intensity & Enthusiasm
Interest and Intrigue | Y3

VIf. Present Unusual Information
Vig. Using Friendly Controversy ~
Vih. Using Academic Games [

VIl. Comfort, Safety, & Order
Comfort | Y2

Vlla. Organizing Physical Layout [
Safety | Y1

Vilb. Demonstrating Withitness [
Vlic. Adherence to Rules/Proced. [
Viid. Lack of Adherence R & P [
Order | Y1

Vlle. Establish Rules & Procedures
VIIf. Display Objectivity & Control [

VIil. Belonging & Esteem
Showing Affection | Y2

Vllla. Using Verbal & Nonverbals [
VIlib. Demonstrate Value & Respect[”
Understanding Students | Y1

Vllic. Student Backgrounds [

VIlid. Talking About Self

IX. Efficacy & Agency
Inspiration | Y1

IXa. Inspiring Students
Student Agency | Y1

IXb. Enhancing Student Agency
The Reluctant Learner | Y3

IXc. Asking In-Depth Questions
IXd. Probing Incorrect Answers

X. Metacognitive & Life Skills
Self-Reflection | Y2

Xa. Reflecting on Learning [

Long Term Projects | Y3

Xb. Using Long Term Projects ||
Metacognitive Skills | Y3

Xc. Metacognitive & Life Skills [

Professionalism

XI. Planning & Preparing
Progressions | Y1

Xla. Instructional Progression &
Pacing

Lessons and Units | Y1

Xlb. Organizing Lessons for Deeper
Learning

Xlc. Multidisciplinary Planning
Materials and Resources | Y1

XId. Enhancing w/Traditional & Digital
Materials

Special Populations | Y1

Xle. Adapting for Special Populations

XIl. Professionalism &
Collegiality

Parent & Community Involvement| Y1
Xlla. Interacting w/Students, Parents
& Community

Professional Practice | Y1

Xllb. Setting & Implementing
Professional Goals

Xlic. Reflecting on Teaching

Xlld. Seeking or Providing Mentoring
District and School Development | Y1
Xlle. Adherence to Rules, Procedures,
& Policies

XIIf. Participation in District & School
Initiatives

(based on Marzano Academy Instructional Model)




Feedback Content Context Agency Professionalism

I. Proficiency Scales lll. Proficiency Scale Instruction | | V. Grouping & Regrouping VIil. Belonging & Esteem XI. Planning & Preparing
Communicating Scales | Y1 Direct Instruction | Y1 Group Interaction | Y1 Showing Affection | Y2 Progressions | Y1
la. Providing Proficiency Scales llla. Chunking Content [ Va. Supporting Group Interaction | | VIllla. Using Verbal & Nonverbals [~ Xla. Instructional Progression &

Tracking Progres

iwses © Put a star next to the instructional elements that
I \our school or district is currently focusing on. This
g eans you should mark the items that are already a
ok riority for your school/district.
3;_";";75:;;;; e Use a highlighter to identify three instructional
elements that are not currently being focused on but
that you believe should be a focus moving forward.
These should be areas that you think are important to
prioritize next.  Procsguies

d. AC X i oo Prstrict & School
Order | Y1 Initiatives
60 Elements Vlle. Establish Rules & Procedures

FER Elements: Year 1 | Year 2 | Year 3 VIIf. Display Objectivity & Control [

Westminster Instructional Model (based on Marzano Academy Instructional Model)




Impact #1: Common instructional

language

. Professional Learning Communities with
similar goals

- Job-embedded professional development

- District-level instructional coaching
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Impact #2: Observe and discuss effective

teaching

- Learning walks

- Instructional rounds

- Observations of exemplar strategies
- Focus on feedback, not evaluation
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How did we do?

Please scan the QR code or go to bit.ly/2025WPSsummit to
share your feedback on today’s session.




Stay In Touch!

) cbswps.org

&
o facebook.com/WestminsterPublicSchools

O @WPSNewsNow

o @WestminsterPublicSchools

@ @westminsterpublicschools
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