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Summit Public Schools
Summit, New Jersey

Summit High School
Grade 9 / English
Length of Course: Full Year

English |

Course Description:

English | provides students with skills and experiences to communicate effectively through written
and oral language and to develop a personal voice as a writer and participant in the classroom.
Students will read a variety of texts pertaining to the idea that life is a metaphorical journey
fraught with obstacles to be transcended and epiphanies to be revealed. Students will discover
that language is a dynamic instrument for learning and reflection. They will analyze how word
choice and structure shape meaning and tone in narrative texts. Students will also produce
narrative and expository writing pieces that are developed by organized writing techniques.
Furthermore, students will have opportunities to prepare and participate in more formal
presentations, such as speeches, panel discussions, and debates, while adapting speech to a
variety of contexts and communicative tasks. Development of vocabulary, research, and study
skills will empower students to become more articulate consumers and producers of language.
Students will acquire and apply 21 century skills in technology and media as well as global
literacy as part of the curriculum.

Language Domain Anchor Statements:
System and structure, effective use, and vocabulary

The Language anchor statements include the system and structure of English, but they also approach
language as a matter of craft and informed choice among alternatives. The vocabulary standards focus
on understanding words and phrases, their relationships, and their nuances and on acquiring new
vocabulary, particularly general academic and domain-specific words and phrases.
¢ (RF) Foundational Skills: Reading Language: By the end of grade 5, develop understanding and
conceptual knowledge of, phonics, syllabication patterns, letter-sound correspondences, word
analysis, morphology, and other basic conventions of written English.
¢ (WF) Foundational Skills: Writing Language: By the end of grade 5, develop understanding and
conceptual knowledge of print, phonological processing, letter formation and handwriting, and
other basic conventions of the English writing system.
e (SS) System and Structure of Language: By the end of grade 12, demonstrate command
of grammar and usage, capitalization, punctuation, and spelling.
¢ (KL) Knowledge of Language: By the end of grade 12, apply knowledge of language and command
of vocabulary to understand how language functions in different contexts, to make effective choices
for meaning or style, and to comprehend more fully when reading or listening.
e (VL) Vocabulary Acquisition, Use and Literal Meaning: By the end of grade 12, determine the
meaning of unknown and multiple-meaning words using analysis of word parts (morphemes), word
solving strategies, and consulting general and specialized reference materials, as appropriate.
e (VI) Vocabulary Acquisition, Use and Interpretative Meaning: By the end of grade 12, interpret
figurative and connotative word meanings, including shades of meaning based on word
relationships and context.

Big Ideas: Course Objectives / Content Statement(s)
e Choosing the right words for a given purpose

e Acquiring new vocabulary

e The relevance of being grammatically correct




Essential Questions

What provocative questions will foster
inquiry, understanding, and transfer of
learning?

Enduring Understandings
What will students understand about the big ideas?
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e What are the building blocks of

Standard English grammar?

e What is the purpose of using Standard
English mechanics?

e Besides literal language, how can
authors use figurative language to
convey meaning?

e In what contexts should formal English be
used? Informal English?

e How is new vocabulary acquired and
retained? What strategies can readers use
to decipher the meaning of unfamiliar
terms?

Students will understand that...
e Command of Standard English grammar
requires an understanding of the structure of
complete sentences, phrases, and clauses. o
Standard English mechanics convey meaning
and tone, show the relationship between ideas,
and organize ideas.
o Punctuation marks and grammar rules are
like highway signs and traffic signals.
They guide readers through the text to
help avoid confusion.

e Writers do not always say what they
mean. Indirect forms of expression
require
readers to read between the lines to find the
intended meaning. Readers can look at the
connotation of the author’s words, the author’s
use of oxymoron, simile, assonance, hyperbole,
and other devices.
e Formal English should be used when writing
essays; informal English can be used in
creative pieces to create an authentic, genuine
voice; students should strive to use formal
English during class discussions
e New vocabulary is acquired and attained
through extensive reading and the application
of that vocabulary in writing. When coming
across unfamiliar terms, readers can use
context clues and word parts to infer the
meaning before
referring to a dictionary.

Areas of Focus: Proficiencies
(Cumulative Progress Indicators)

Examples, Outcomes, Assessments

Students will:

Instructional Focus: Grammar acquisition
and application

Grammar Activity and Assessment: The teacher
will give a lesson on the components of a complete
sentence, clauses and phrases, and the various
sentence types. Students will practice their
understanding in groups by reconstructing
sentences using clauses and punctuation marks
printed and cut up by the teacher. Students will
then practice independently by taking quizzes on
NIU’s online tutorials
http://www.niu.edu/writingtutorial/quizzes/quizzes.ht




L.SS.9-10.1. Demonstrate command of the
system and structure of the English language
when writing or speaking.

A. Use parallel structure.

B. Use various types of phrases (noun,
verb, adjectival, adverbial, participial,
prepositional, absolute) and clauses
(independent, dependent; noun, relative,
adverbial) to convey specific meanings
and add variety and interest to writing or
presentations.

C. Use a semicolon (and perhaps a
conjunctive adverb) to link two or more
closely related independent clauses.

D. Use a colon to introduce a list or

quotation. E. Recognize spelling

conventions.

L.KL.9-10.2. Apply knowledge of language to
make effective choices for meaning, or style, and
to comprehend more fully when reading, writing,
speaking or listening.

A. Acquire and use accurately general
academic and domain-specific words
and phrases, sufficient for reading,
writing,

ml. Finally, students will be assessed on their
grammar by writing several sentences using various
sentence types.

Mechanics Activity and Assessment: Students
will create rules on style and mechanics using
various models. They will be asked to develop rules
on comma usage, colons and semicolons, etc.,
based on their observations of the punctuations’ use
in the models. The teacher will then review those
rules. Students will then practice their understanding
by taking quizzes on NIU’s online tutorials. Finally,
students will be
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speaking, and listening at the college
and career readiness level.
B. Vary word choice and sentence structure
to demonstrate an understanding of the
influence of language.
C. Demonstrate independence in gathering
vocabulary knowledge when considering
a word or phrase important to
comprehension or expression.

L.VL.9-10.3. Determine or clarify the meaning of
unknown and multiple-meaning words and
phrases based on grades 9-10 reading and
content, including technical meanings, choosing
flexibly from a range of strategies.
A. Use context (e.g., the overall meaning of
a sentence, paragraph, or text; a word’s
position or function in a sentence) as a
clue to the meaning of a word or phrase.
B. Identify and correctly use patterns of word
changes that indicate different meanings or
parts of speech (e.g., analyze, analysis,
analytical; advocate, advocacy).
C. Analyze the cumulative impact of
specific word choices on meaning and
tone (e.g.,
how the language of a court opinion
differs from that of a newspaper).
D. Consult general and specialized
reference materials (e.g., dictionaries,
glossaries,
thesauruses), both print and digital, to
find the pronunciation of a word or
determine or clarify its precise meaning,
its part of
speech, or its etymology.
E. Verify the preliminary determination of
the meaning of a word or phrase (e.g., by
checking the inferred meaning in context
or in a dictionary).

L.VI.9-10.4. Demonstrate understanding of
figurative language, word relationships, and
nuances in word meanings, including
connotative meanings.
A. Interpret figures of speech (e.g.,
euphemism, oxymoron) in context and
analyze their role in the text.
B. Analyze nuances in the meaning of
words with similar denotations.
C. Analyze the cumulative impact of
specific word choices on meaning and
tone (e.g.,
how the language evokes a sense of
time and place; how it sets a formal or
informal tone; how the language of a

assessed on a quiz that asks them to correct
ten sentences and explain the rule they've
applied.

Instructional Focus: Domain specific
vocabulary acquisition and application for
literature.

Character table for Speak: Students will work in
groups to develop a character table for the social
groups and teacher types that Melinda encounters
in her school. In the first column, students will list
the different groups and types. In the second
column, students should list 1-3 examples of
figurative language used to describe the group. In
the third column, students will draw a picture of a
member of the group based on the description. In
the last column, students will explain what the
figurative language says about the group. After
students have completed the chart, the class can
discuss what these descriptions say about Melinda
and her worldview.

Instructional Focus: Language usage

Formal and Informal Language in Ender’s Game:
Students will learn about the different contexts in
which to use formal and informal English to
understand code switching. Using Ender’s Game,
students will list examples of dialogue used by the
children in the novel when they speak to one another
and examples of dialogue used by the children when
speaking to adults. In pairs, students will study and
describe the difference between the language used
in the two scenarios, and finally, explain why the
children changed their language when speaking to
adults. Finally, students will write an informal review
of Ender’s Game, as they would describe it to their
friends. Then, they will look through the review and
highlight words they’d change if the review were
being submitted to a newspaper for publication, and
find more specific and formal words to replace the
highlighted words.

Instructional Focus: Vocabulary acquisition
and application.

Vocabulary activity: In pairs, students will research
the etymology of a vocabulary word; each pair will
be assigned a different word from the vocabulary
list. The students will use their Chromebooks to
research the origin of the word, when/where it was
first used, how it has changed in usage over time,
and any other relevant historical information.
Students will also break down the word and define




court opinion differs from that of a
newspaper).

its parts, if relevant. Finally, students will create a
sentence using the word, to show its usage. Each
pair will then create a short (<5 slides) Google
Slides presentation with their findings. Students will
then present in a gallery walk. In the first
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part of the walk, half of the class will present to the
audience, who will travel from group to group. At the
end of each presentation, audience members will
write their own sentence using the vocabulary word.
After all groups have presented to all audience
members, students will switch roles. As an
assessment, students will take a vocabulary quiz.
The first half of the quiz will contain sentence
completion questions, and the second half will
instruct students to write a story using terms from a
word bank.

Technology Integration: Students make regular
use of online tools/websites for learning, practicing,
and assessing vocabulary and language skills,
including Sadlier’s vocabulary workshop, Purdue’s
Online Writing Lab, and NIU online tutorials for
grammar.

Interdisciplinary Connections: Students are
regularly introduced to domain specific
vocabulary, particularly related to humanities,
social studies and science, through the reading of
literature and informational texts.

Media Literacy Integration: Students explore and
critique the use of standard and nonstandard
English, as well as formal and informal language
used through different media they encounter
regularly.

Culturally Responsive Teaching: Through a
consideration of the words that writers use, based
on the time period the story takes place, or the
social/cultural context of the story, students
examine the power of words and how different
words have particular cultural significance and
meaning.




The following skills and themes listed to the 21%Century Skills:

right should be reflected in the design of units e Creativity and Innovation

and lessons for this course or content area. e Critical Thinking and Problem Solving
e Communication and Collaboration

e Information Literacy

e Life and Career Skills

21t Century Themes (as applies to content

area): e Financial, Economic, Business, and
Entrepreneurial Literacy

e Civic Literacy

e Health Literacy

Reading Domain Anchor Statements:
Text complexity and growth of comprehension

The Reading anchor statements place equal emphasis on the sophistication of what students read and the
skill with which they read. They define a grade-by-grade “staircase” of increasing text complexity that rises
from beginning reading to the college and career readiness level. Whatever they are reading, students must
also show a steadily growing ability to discern more from and make fuller use of text, including making an
increasing
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number of connections among ideas and between texts, considering a wider range of textual evidence,
and becoming more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

e (CR) Close Reading of Text: By the end of grade 12, read closely to determine what the text says
explicitly and to make logical inferences and relevant connections from it; cite specific textual
evidence when writing or speaking to support conclusions drawn from the text.

e (CI) Central Ideas and Themes of Texts: By the end of grade 12, determine central ideas or

themes of a text and analyze their development; summarize the key supporting details and ideas. e

(IT) Interactions Among Text Elements: By the end of grade 12, analyze how and why individuals,

events, and ideas develop and interact over the course of a text.

o (TS) Text Structure: By the end of grade 12, analyze the structure of texts, including how specific
sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza)
relate to each other and the whole.

o (PP) Perspective and Purpose in Texts: By the end of grade 12, assess how perspective or
purpose shapes the content and style of a text.

o (MF) Diverse Media and Formats: By the end of grade 12, synthesize content presented in
diverse media and formats, including visually and quantitatively, as well as in words.

e (AA) Analysis of an Argument: By the end of grade 12, evaluate the argument and specific claims
in a text, including the validity of the reasoning, the credibility and accuracy of each source as well
as the relevance and sufficiency of the evidence.

e (CT) Comparison of Texts: By the end of grade 12, analyze and reflect on how two or more texts
address similar themes or topics in order to build knowledge or to compare the approaches the
authors take.

Big Ideas: Course Objectives / Content Statement(s)

e |dentifying themes: coming of age, loss of innocence, personal identity, place in society, life as
a metaphorical journey

e Comprehension and critical analysis

e Examining the writer’s shaping of text

e |dentifying the cultural, historical, and psychological contexts of a passage




Essential Questions

What provocative questions will foster
inquiry, understanding, and transfer of
learning?

Enduring Understandings
What will students understand about the big ideas?

e What is a literary work’s theme and how
can a student identify it?

e What can authors do in their writing to
get their point across?

e Why and how should a reader make
inferences?

e Why and how do authors move the plot of
a story?

e In what ways does an author’s choice of
literary form reinforce the author’s message?
e In what way can an author’s purpose be
conveyed through the characters in the text? e
In whose perspective is the work written and

how do those perspectives reinforce the
author’s message?
e How do film directors translate traditional
literary techniques into visual techniques?
e What trends can be seen in relevant
quantitative data, such as charts and
graphs, and how do those trends add to
the study of a literary work?
e What should readers look for when
examining two or more texts that explore
similar subjects?

Students will understand that...
e Careful readers can trace patterns and
reoccurring ideas to identify central themes
during and at the end of a text
e Good readers analyze figurative
language, DIDLS (diction, imagery,
details, language,
syntax), and narrative structure in order to
identify the author’s purpose
e Inferences should be made since
authors rarely state their messages
explicitly.
Inferences can be made by synthesizing
relevant details and making a reasonable
conjecture.
e Authors move the plot in order to show how
a character has developed in response to a
conflict. Conflicts are also useful in retaining
a reader’s attention. Movement in a literary
work is created when an author builds up to
a future conflict that is then directly
addressed by a
protagonist and finally resolved.
e Authors choose a literary form to suit
the purpose of their writing
e Authors can choose to depict characters in
a negative or positive light to influence the
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e What do readers do when they don’t
understand?
e How does a work of literature still speak to
the reader years, decades, or centuries later
and illuminate the human condition?

reader’s understanding and evaluation of
the author’s message
e A literary work is rarely objective; the
perspective in which the story is told might
result in biased storytelling; multiple
perspectives can be presented to stimulate
conflict

e Film directors use specific techniques,

much like authors, to communicate a
message.

These techniques might include motifs,
lighting, setting, costumes, selection of
actors, and props

e Quantitative data can tell a story about the

time period in which an author is writing that
influenced the author’s perspective. Data
can also help readers understand and
visualize the setting and the work’s
characters and their
motives

e Good readers look for nuances within texts

that elaborate on similar topics; readers can

focus on differences in time periods and how
those periods might have affected the author,
differences in cultural perspectives, etc.

e Readers can follow several strategies when
they don’t understand the text or when they’re
losing focus: visualize, ask questions, make
connections, summarize, and look for patterns.
Be an active reader via annotating a text.

Areas of Focus: Proficiencies
(Cumulative Progress Indicators)

Examples, Outcomes, Assessments

Students will:

Instructional Focus: Analyzing how
complex characters develop over the
course of a text.

Sample activities and assessments for Speak

Activity #1: Students will practice interpreting charts
and graphs that relate to themes seen in Speak.
After completing the novel, students will look at two
diagrams: the five stages of grief and the cycle of
depression. They will work in groups to chart
Melinda’s struggle with depression and her grief
using the two diagrams. Students will then engage in
a deeper study of depression by looking at charts
showing the change in depression rates over the last
few decades; charts showing depression rates
among different sexes; maps showing depression
rates across the country; tables showing treatment
options; surveys that reveal rates of undiagnosed
depression. After studying the data, students will
work in groups to compose a paragraph that
connects the graphs to Melinda.




RL.CR.9-10.1. Cite a range of thorough textual
evidence and make relevant connections to
strongly support analysis of multiple aspects of
what a literary text says explicitly and inferentially,
as well as including determining where the text
leaves matters uncertain.

RI.CR.9-10.1. cite a range and thorough textual
evidence and make clear and relevant
connections, to strongly support an analysis of
multiple aspects of what an informational text
says explicitly and inferentially, as well as
interpretations of the text.

RL.CI.9-10.2. Determine one or more themes
of a literary text and analyze how it is developed
and refined over the course of the text, including
how it emerges and is shaped by specific
details; provide an objective summary of the
text.

RI.CI.9-10.2. Determine one or more central
ideas of an informational text and analyze how it
is developed and refined over the course of a
text, including how it emerges and is shaped by
specific details; provide an objective summary of
the text.

Rationale: Students will practice interpreting data
and integrating it with their understanding of the
main character; students’ understanding of
character development will be enhanced with the
two diagrams;
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RL.IT.9-10.3. Analyze how an author unfolds
and develops ideas throughout a text, including
how complex characters (e.g., those with
multiple or conflicting motivations) develop,
interact with other characters, and advance the
plot or develop the theme.

RI.IT.9-10.3. Analyze how an author unfolds
ideas throughout the text, including the order in
which the points are made, how they are
introduced and developed, and the connections
that are drawn between them.

RL.TS.9-10.4. Analyze how an author’s choices
concerning the structure of a text, order of the
events within it (e.g., parallel plots), and
manipulation of time (e.g., pacing, flashbacks)
create specific effects (e.g., mystery, tension, or
surprise).

RI.TS.9-10.4. Analyze in detail the author’s
choices concerning the structure of ideas or
claims of a text, and how they are developed and
refined by particular sentences, paragraphs, or
larger portions of a text (e.g., a section or
chapter).

RL.PP. 9—10.5. Determine an author’s lens in a
text (including cultural experience reflected in a
work of literature from outside the United States,
drawing on a wide reading of world literature) and
analyze how an author uses rhetorical devices to
advance a point of view.

RI.PP.9-10.5. Determine an author’s purpose in a
text (including cultural experience and knowledge
reflected in text originating outside the United
States) and analyze how an author uses rhetorical
devices to advance that purpose.

RL.MF.9-10.6. Analyze integrate, and evaluate
multiple interpretations (e.g., recorded or live
production of a play or recorded novel or poetry)
of a single text or text/s presented in different
formats (visually, quantitatively).

RI.MF.9-10.6. Analyze, integrate, and evaluate
multiple interpretations (e.g., charts, graphs,
diagrams, videos) of a single text or text/s
presented in different formats (visually,
quantitatively) as well as in words in order to
address a question or solve a problem.

RI.AA.9-10.7. Describe and evaluate the
argument and specific claims in an informational
text, assessing whether the reasoning is valid

students will get a real-world understanding of
the theme of depression and the internal
conflict that Melinda struggles with throughout
the text.

Activity #2: Tracing motifs in Laurie Halse
Anderson’s Speak: Students will create a motif chart
tracing the development of motifs throughout the
book, while analyzing what the motifs reveal about
Melinda’s state of mind throughout the story.
Students will create one chart for each of the four
quarters, and each chart will include one example of
each of the four motifs (lips/mouth, mirrors/glass,
predator vs. prey, trees). Students must find one
quote that mentions each motif, draw the motif as it
is described in the quote, and analyze the quote.

By the end of the book, students will look at the four
charts (one per marking period) and craft a thesis
statement explaining how one or more motifs
develop a particular aspect of Melinda’s
development.

Rationale: Students will be working in groups to
identify figurative language and character
development. Students will practice citing and
analyzing textual evidence to support their points.
Students will also practice identifying patterns.
Students will also practice identifying imagery and
demonstrate their

understanding of imagery through their

drawings. Students will synthesize textual
evidence into a debatable and tenable thesis
statement.

Summative assessment option #1: Students can
use motif charts to write an essay explaining how the
author uses literary devices, including motifs, to
unfold Melinda’s resolution of internal and/or external
conflicts throughout the text.

Summative assessment option #2: Students will
watch the film adaptation of Speak and choose three
visual elements (e.g. lighting, costumes, facial
expressions, setting) to trace throughout the film.
Using their observations, students will write an essay
analyzing and evaluating one of the three visual
elements and how it traces Melinda’s resolution of
conflicts.

Rationale: Students will study a visual adaptation of
a novel to compare literary and visual devices.
Students will also evaluate the director’s decisions in
her representation of Melinda’s journey to regain her
voice.




and the evidence is relevant and sufficient;
identify false statements and reasoning.

Interdisciplinary Connections:
e Psychology: Stages of grief and cycle
of depression
e Health: Mental health (depression)
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RL.CT.9-10.8. Analyze and reflect on (e.g.,
practical knowledge, historical/cultural context,
and background knowledge) how an author draws
on, develops, or transforms source material
historical and literary significance (e.g., how a
modern author treats a theme or topic from
mythology or a religious text) and how they relate
in terms of themes and significant concepts.

RI.CT.9-10.8. Analyze and reflect on (e.g.,
practical knowledge, historical/cultural context,
and background knowledge) seminal and
informational text of historical and scientific
significance, including how they relate in terms of

themes and significant concepts. &

e Mathematics: Interpreting quantitative data
on depression

e Arts: Translating text into image in the
motif chart

Media Literacy Integration: Students view and
compare the characterization as it is presented
through language in the novel to the film adaptation
of the text, focusing on visual imagery, dialogue and
character action.

Instructional Focus: Understanding classical forms
of literature (epic poem)

Activities and Assessments for The Odyssey

Project: Writing epic poems in the style of The
Odyssey. After completing The Odyssey, students
will create their own epic poem. Students will show
their understanding and application of the elements
of an epic poem, including the evocation of a muse,
the presence of a hero, gods and goddesses, and
other supernatural figures, and national values
embodied in the hero to create a journey with four
stops that each reveal a national value and a final
outcome that affects the hero’s community. Students
will have the option to recite their poem to the class.

Rationale: Students will be practicing the highest
form of Bloom’s Taxonomy by recreating the epic
poem form. Students will also be demonstrating their
understanding of the theme of values by applying
their personal understandings of the theme to their
works. By doing this project, students will also
understand how the epic poem form is conducive to
communicating a culture’s values. The students’
recitation of the poem reflects the practice of oral
storytelling by bards in ancient Greece.

Technology Integration: Students will develop
Google Slides presentations that will provide visual
representations of each of the four stops in their
poems. This presentation would be the backdrop
to their recitation of the poem.

Interdisciplinary Connections:
e World History: Learning about ancient
Greek values and storytelling
e Sociology: Examining the values of a
community
e Anthropology: Examining the values of
ancient culture

Culturally Responsive Teaching: Students are
encouraged to research and incorporate elements
of




Revised: August 2021

hero tales from different cultures, including their
own into the poems they create.

Global perspectives: To prepare for the epic
poem assignment, students will learn about ancient
Greek values and consider how they compare to
their personal values. Students will also consider
how their community’s values reflect their personal
values, and how these values connect to or reflect
larger national values.

Instructional Focus: |dentifying and analyzing
theme in a text

Project for Julius Caesar and Animal Farm

Project: After completing Julius Caesar and Animal
Farm, students will work in groups to compare
lessons learned about leadership from the
characters in each work. They will create a Google
slideshow on leadership tips. Each tip will be based
on an example from one of the two texts. Students
should include at least three tips from each text.
Groups will present their slideshow to the class, and
audience members will complete an exit slip in which
they apply one tip from each presentation to their
lives. They will need to explain how that tip would
help them be more effective leaders on their sports
team, in their club, at home, among their peers, etc.

Rationale: Students will be analyzing themes,
comparing two authors’ treatment of a similar theme,
utilizing technology, make text to self connections,
practicing public speaking, selecting and analyzing
evidence from a text, synthesizing information from
two texts

Technology Integration: Students will use
Google slides to create and present a slideshow.

Interdisciplinary Connections:

e World History: Learning about ancient Roman

rulers and other Romans in positions of power

e Sociology: Examining the characteristics of a
leader, why people follow leaders, etc.

e Anthropology: Examining the values of
ancient rulers

e Civics: Qualities to look for in a leader; ways
to be a leader in one’s community




The following skills and themes listed to the 21% Century Skills:

right should be reflected in the design of units e Creativity and Innovation

and lessons for this course or content area. e Critical Thinking and Problem Solving
e Communication and Collaboration
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e Information Literacy
e Life and Career Skills

21t Century Themes (as applies to content

area): e Financial, Economic, Business, and
Entrepreneurial Literacy

e Civic Literacy

e Health Literacy

Writing Domain Anchor Statements:
Text types, responding to reading, and research

The Writing anchor statements acknowledge the fact that whereas some writing skills, such as the ability to
plan, revise, edit, and publish, are applicable to many types of writing, other skills are more properly defined
in terms of specific writing types: arguments, informative/explanatory texts, and narratives. They stress the
importance of the writing-reading connection by requiring students to draw upon and write about evidence
from literary and informational texts. Because of the centrality of writing to most forms of inquiry, research
standards are prominently included in this strand, though skills important to research are infused throughout
the document.

e (AW) Argumentative Writing: By the end of grade 12, write arguments to support claims in an

analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. e

(IW) Informative and Explanatory Writing: By the end of grade 12, write informative/explanatory

texts to examine and convey complex ideas and information clearly and accurately through the

effective selection, organization, and analysis of content.

e (NW) Narrative Writing: By the end of grade 12, write narratives to develop real or imagined
experiences or events using effective technique, well-chosen details, and well-structured
event sequences.

e (WP) Writing Process: By the end of grade 12, develop and strengthen writing as needed
by planning, revising, editing, rewriting, and publishing.

¢ (WR) Writing Research: By the end of grade 12, conduct short as well as more sustained research
projects, utilizing an inquiry-based research process, based on focused questions, demonstrating
understanding of the subject under investigation.

e (SE) Sources of Evidence: By the end of grade 12, gather relevant information and evidence from
multiple sources to support analysis, reflection, and research, while assessing the credibility and
accuracy of each source, and integrating the information while avoiding plagiarism.

e (RW) Range of Writing: By the end of grade 12, write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes, and audiences.

Big Ideas: Course Objectives / Content Statement(s)
e The Writing Process
e The Research Process
e Avoiding Plagiarism




Essential Questions

What provocative questions will foster
inquiry, understanding, and transfer of
learning?

Enduring Understandings
What will students understand about the big ideas?

e How and why does one write an
informative/explanatory text?

e Why and how do we write narratives? e

What does the writing process look like?

e How can we research effectively?

e What constitutes plagiarism?

Students will understand that...
e Effective informative texts convey complex
ideas through organized, thoughtful content. e
We write narratives to develop real or imagined
experiences or events using effective
technique, well-chosen details, and
well-structured event sequences, with the
purpose of exploring various perspectives,
recognizing personal biases, and
becoming more informed and
open-minded citizens.
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e The writing process begins with a planning
stage that involves a careful investigation of
the text to uncover evidence connected to the
topic. From there, the evidence should be
examined for patterns that can be used to

craft an argument about the topic.

e Before engaging in the drafting process,
students should be taught, modeled, and
have practiced the components of an
expository
essay. Students should then use the
patterns they have observed to begin
writing the essay using the models as a
reference.

e The following characteristics of the
intended audience can be considered during
the
brainstorming stage when selecting a topic
and during the writing stage when selecting
appropriate diction, syntax, details, and
language: age, life experience, sex, political
affiliations, level of education, prior
knowledge of subject
e The research process begins with
background research to get an overview of the
topic,
followed by more sustained research using
credible, relevant, and diverse sources to
support analysis and reflection.

e Writing can be disseminated using
collaborative platforms (i.e. Google
Classroom, web-based discussion platform,
Google
Documents, etc.)

e Plagiarism means taking someone's words
or ideas as if they were your own.




Areas of Focus: Proficiencies
(Cumulative Progress Indicators)

Examples, Outcomes, Assessments

Students will:

W.AW.9-10.1. Write arguments to support claims
in an analysis of substantive topics or texts, using
valid reasoning and relevant and sufficient textual
and non-textual evidence.

A. Introduce precise claim(s), distinguish the
claim(s) from alternate or opposing claims,
and create an organization that establishes

clear relationships among claim(s),
counterclaims, reasons, and evidence.
B. Develop claim(s) and counterclaims
using sound reasoning, supplying data and
evidence for each while pointing out the
strengths and limitations of both claim(s)
and counterclaims in a
discipline-appropriate manner that
anticipates the audience’s
knowledge level and concerns.
C. Use transitions (e.g., words, phrases,

clauses) to link the major sections of the

text, create cohesion, and clarify the
relationships between claim(s) and
reasons, between reasons and evidence,
and

between claim(s) and counterclaims.

Instructional Focus: Writing a personal narrative

Activity: Examining personal beliefs through
“This | Believe” essays: After reading a selection
of personal narratives from This | Believe, students
will write a personal narrative based on one of their
personal beliefs. Students will write a short narrative
in which they examine one of their personal beliefs
through the use of an anecdote that reflects a
moment when this belief was tested or challenged.
The essay will also examine how the student
practices this belief. After the students’ peers and
teacher have edited the essay, students will be
invited to submit their stories to Quintessence.

Rationale: Before writing, students will study models
to understand the structure of a personal narrative
(hook, anecdote, reflection on anecdote’s lesson,
clincher) and use these models to guide their writing.
Students will practice writing engaging opening
sentences to pull the audience into their writing.
Students will also practice writing anecdotes and
using figurative language to enhance anecdotes.
Students will use
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D. Establish and maintain a style and tone
appropriate to the audience and
purpose

(e.g., formal and objective for academic
writing) while attending to the norms and
conventions of the discipline in which

they are writing.
E. Provide a concluding paragraph or
section that supports the argument
presented.

W.IW.9-10.2. Write informative/explanatory texts
(including the narration of historical events,
scientific procedures/ experiments, or technical
processes) to examine and convey complex
ideas, concepts, and information clearly and
accurately through the effective selection,
organization, and analysis of content.

A. Introduce a topic; organize complex ideas,

concepts, and information to make important
connections and distinctions; include
formatting (e.g., headings), graphics
(e.g., figures, tables), and multimedia
when useful to aid in comprehension.

B. Develop the topic with well-chosen,
relevant, and sufficient facts, extended
definitions,

concrete details, quotations, or other
information and examples appropriate to
the audience’s knowledge of the topic.
C. Use appropriate and varied transitions to
link the major sections of the text, create
cohesion, and clarify the relationships
among complex ideas and concepts.

D. Use precise language and
domain-specific vocabulary to manage
the complexity of the topic.

E. Establish and maintain a style and tone
appropriate to the audience and
purpose

(e.g., formal and objective for academic
writing) while attending to the norms and
conventions of the discipline in which

they are writing.

F. Provide a concluding paragraph or section
that supports the information or
explanation presented (e.g., articulating
implications or the significance of the
topic).

W.NW.9-10.3. Write narratives to develop real
or imagined experiences or events using
effective technique, well-chosen details, and
well-structured event sequences.
A. Engage and orient the reader by setting
out a problem, situation, or observation,

literary devices to create their own unique voice.
Students will also write with their intended audience
in mind: teacher and potentially peers. Students will
also have the option to distribute their work through
the school’s literary magazine.

Media Literacy Integration: As part of their
introduction to the “This | Believe” form, students
will listen to examples of spoken personal
narratives from NPR’s This | Believe Series and
discuss the effectiveness of the spoken form when
compared to the written essays. Upon completion
of their own personal narratives, students can
publish them on a website, to share with the class
and family/friends.

Culturally Responsive Teaching: Students are
encouraged to compose personal narratives that
reflect their own experiences, culture, family,
heritage, etc. and share them with their peers.

Instructional Focus: Writing a
compare/contrast essay including analysis and
research.

Research assignment: Research paper on
leadership styles connected to Julius Caesar or
Animal Farm: While reading the text, students will
study and evaluate various characters and their
different leadership styles. As a culminating
assessment, students will select one leader from the
text to compare and/or contrast to a historical leader
in a comparative essay.

Rationale: Students will use textual evidence to
draw conclusions about a character’s leadership
style. Students will then go through the research
process to learn about a historical figure. Students
will then go through the writing process to compare
and contrast the figure to the character in the text.
Students will submit an outline during the planning
process, a preliminary bibliography during the first
half of the research process, an annotated
bibliography during the second half of the research
process to show their evaluation of their sources,
and a completed rubric of their peer’s essay during
the peer editing process.

Technology integration: Students will share their
research papers during the writing stage with their
teacher. During the peer editing stage, students will
share their papers with a peer for online
collaboration. Students will also use Noodletools to
complete an annotated bibliography.




establishing one or multiple point(s) of
VieW, and introducing a narrator and/or |nterdiscip|inary connections:

characters; create a smooth progression e History: Researching a historical leader
of experiences or events.
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B. Use narrative techniques, such as
dialogue, pacing, description, reflection,
and multiple plot lines, to develop
experiences, events, and/or characters.

C. Use a variety of techniques to sequence
events so that they build on one another
to create a coherent whole.

D. Use precise words and phrases, telling

details, and sensory language to convey a
vivid picture of the experiences, events,
setting, and/or characters.

E. Provide a conclusion that follows from and
reflects on what is experienced,
observed, or resolved over the course of
the narrative.

W.WP.9-10.4. Develop and strengthen writing as
needed by planning, revising, editing, rewriting,
trying a new approach; sustaining effort to
complete complex writing tasks; seeking out
feedback and reflecting on personal writing
progress; consulting a style manual (such as
MLA or APA Style), focusing on addressing what
is most significant for a specific purpose and
audience.

W.WR.9-10.5. Conduct short as well as more
sustained research projects to answer a question
(including a self-generated question) or solve a
problem; narrow or broaden the inquiry when
appropriate; synthesize multiple sources on the
subject, demonstrating understanding of the

subject under investigation. &

W.SE.9-10.6. Gather relevant information from
multiple authoritative print and digital sources,
using advanced searches effectively; assess the
usefulness of each source in answering the
research question; integrate information into the
text selectively to maintain the flow of ideas,
avoiding plagiarism and following a standard
format for citation (MLA or APA Style Manuals).

W.RW.9-10.7. Write routinely over extended
time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting
or a day or two) for a range of tasks, purposes,
and audiences.

e Sociology: Examining personal
beliefs/how beliefs are shaped; group
dynamics/how
leaders are created
e Public speaking: Reciting personal
narratives to an audience

Activity: Writing “turned around” fairy tales:
Given a study of the characteristics of fairy tales (e.g.
presence of a villain, supernatural elements, fairy
godparent, orphaned protagonists), students will
work in groups to choose a well-known fairy tale to
“turn around,” i.e. change the characters, plot,
setting, without losing the original essence of the
story. Students will use a graphic organizer to chart
the different characteristics of their original fairy tale
and brainstorm ideas for changing the story.
Students will then draft their fairy tales. After drafting,
each group will be given another group’s story to
edit. Each group will then use the feedback to revise
their stories accordingly. At the end, students can
bring their stories to a local elementary school to
have them illustrated. The completed stories can
then be brought to a local publisher to be produced
into a book.

Rationale: Students will practice developing
characters, structuring a plot, using descriptive
language, writing for a young audience, replicating
existing fairy tale structures, collaborating with
younger students. Students can also be exposed to
the publication process.

Culturally Responsive Teaching: Students should
be encouraged to research and share examples of

tales that come from their own cultural experiences
and background.

Instructional Focus: Writing an informative
“‘news” article including research.

Activity: Writing news stories for Of Mice and
Men Students will write news articles based on
significant events in Of Mice and Men. Before
writing, students will read 1930s news articles about
the Great Depression to get information about the
time period and use them as models for their own
articles. Students will then choose from a list of
events from the book and describe it in an objective,
journalistic manner. Their articles should reference
historical facts learned from pre-reading activities in
order to adopt the perspective of someone in the
1930s.

Rationale: Students will practice writing




informative texts while integrating historical
knowledge; students will practice writing in an
objective, journalistic tone; students will practice
concise writing
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Media Literacy Integration: In their study of the
form and structure of news stories, students will
explore print media in contemporary periodicals as
well as through research of historical newspapers
using the Media Center databases.

The following skills and themes listed to the
right should be reflected in the design of units
and lessons for this course or content area.

215 Century Skills:
e Creativity and Innovation
e Critical Thinking and Problem Solving e
Communication and Collaboration
e Information Literacy
e Life and Career Skills

21t Century Themes (as applies to content
area): e Financial, Economic, Business, and
Entrepreneurial Literacy
e Civic Literacy
e Health Literacy

Speaking and Listening Anchor Statements:
Flexible communication and collaboration

Including but not limited to skills necessary for formal presentations, the Speaking and Listening anchor
statements require students to develop a range of broadly useful oral communication and interpersonal
skills. Students must learn to work together, express and listen carefully to ideas, integrate information
from oral, visual, quantitative, and media sources, evaluate what they hear, use media and visual displays
strategically to help achieve communicative purposes, and adapt speech to context and task.
o (PE) Participate Effectively: By the end of grade 12, prepare for and participate effectively in a
range of conversations and collaborations with diverse partners, building on others’ ideas and

expressing their own clearly and persuasively.

o (Il) Integrate Information: By the end of grade 12, integrate and evaluate information presented
in diverse media and formats, including visually, quantitatively, and orally.
e (ES) Evaluate Speakers: By the end of grade 12, evaluate a speaker’s point of view, reasoning,

and use of evidence and rhetoric.

o (PI) Present Information: By the end of grade 12, present information, findings, and supporting
evidence such that listeners can follow the line of reasoning and the organization, development,
and style are appropriate to task, purpose, and audience.

e (UM) Use Media: By the end of grade 12, make strategic use of digital media and visual displays
of data to express information and enhance understanding of presentations.

e (AS) Adapt Speech: By the end of grade 12, adapt speech to a variety of contexts and
communicative tasks, demonstrating command of formal English when indicated or

appropriate.




Big Ideas: Course Objectives / Content Statement(s)

e Speaking for a variety of real purposes and audiences.

e Develop listening strategies (asking relevant questions, taking notes, and making predictions)
to understand what is heard.

Essential Questions Enduring Understandings
What provocative questions will foster What will students understand about the big ideas?
inquiry, understanding, and transfer of
learning?
e In what contexts can students speak? e e Students can speak when participating in
How do good speakers ensure that they a discussion, delivering a speech or
speak effectively? presentation, or participating in a debate.
e What supplemental material can a e Good speakers can ensure they speak
speaker use to communicate effectively? effectively through...
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e What makes a good listener? o Preparation: Good speakers
participate in conversation by being
prepared—having notes completed
prior to the discussion, organizing
thoughts before expressing them, and
listening to others to prepare your own

response
o Content: Building on the ideas of
others before expressing new points,
using evidence to support points,
practicing proper social etiquette and
remaining open minded; students
should also be well-versed in the
speaking triangle and rhetorical
appeals
= Students should adjust their
language and the presentation
of their ideas to their audience
= Students should employ a
combination of rhetorical
appeals to best address their
audience by establishing their
own credibility as a speaker
(ethos), and using logic
(logos) and emotion (pathos)
o Delivery: Students should stand
straight, project their voice, speak at a
pace that is easy to follow, enunciate,
inflect, show enthusiasm, use
appropriate hand gestures and facial
expressions, and employ cadence
e Visual media can reinforce a message
and engage an audience through the use of
PowerPoint slides and posters
e Good listeners summarize topics being
discussed, determine how the ideas being
expressed relate to their own existing




ideas, and respond accordingly with new
insights

Areas of Focus: Proficiencies
(Cumulative Progress Indicators)

Examples, Outcomes, Assessments

Students will:

SL.PE.9-10.1. Initiate and participate effectively
in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with
peers on grades 9-10 topics, texts, and issues,
building on others’ ideas and expressing their own
clearly and persuasively.
A. Come to discussions prepared, having
read and researched material under study;
explicitly draw on that preparation by
referring to evidence from texts and other
research on the topic or issue to
stimulate a thoughtful, well-reasoned
exchange of
ideas.
B. Collaborate with peers to set rules
for discussions (e.g., informal
consensus,
taking votes on key issues, presentation of

Instructional Focus: Participating in
student-led Socratic seminar discussions of
literature.

Socratic Seminar for Animal Farm: After
completing Animal Farm, students will participate in
an end-of-book Socratic Seminar in which they will
discuss themes, links to history, and Orwell’s use of
literary devices. To prepare, students will answer
eight questions for homework the night before the
seminar. Each answer will need to include at least
one piece of textual evidence. On the day of the
Socratic Seminar, students will be broken into two
groups. The students will form two circles. The inner
circle will discuss the first half of the questions. Each
person in the outer circle will follow one person in
the inner circle and take notes on their speaking and
listening skills. Each
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alternate views); develop clear goals and
assessment criteria (e.g., student

developed rubric) and assign individual
roles as needed.

C. Propel conversations by posing and
responding to questions that relate the
current discussion to broader themes or

larger ideas; actively incorporate others
into the discussion; and clarify, verify, or
challenge ideas and conclusions.

D. Respond thoughtfully to various

perspectives, summarize points of

agreement and disagreement, and justify
own views. Make new connections in
light of the evidence and reasoning
presented.

SL.11.9-10.2. Integrate multiple sources of
information presented in diverse media or
formats (e.g., visually, quantitatively,
qualitatively, orally) evaluating the credibility
and accuracy of each source.

SL.ES.9-10.3. Evaluate a speaker’s point of
view, reasoning, and use of evidence and
rhetoric, identifying any false reasoning or
distorted evidence.

SL.P1.9-10.4. Present information, findings, and
supporting evidence clearly, concisely, and
logically. The content, organization, development,
and style are appropriate to task, purpose, and
audience.

SL.UM.9-10.5. Make strategic use of digital
media (e.g., textual, graphical, audio, visual, and
interactive elements) in presentations to
enhance findings, reasoning, and evidence and

to add interest. &

SL.AS.9-10.6. Adapt speech to a variety of
contexts and tasks, demonstrating command of
formal English.

student in the inner circle will need to speak at least
once and will need to either provide new insight,
new evidence, or build on existing ideas. Students
may not simply repeat old ideas. The two circles
will switch for the second half of questions.
Students will be graded on the originality of their
comments, the links between their comments and
previous comments, and their social etiquette.

Rationale: Students will respond to a variety of
opinions; students will justify their arguments with
evidence; students will build on existing ideas;
students will present information clearly, concisely
and logically; students will collaborate to reach a
higher

understanding of the text

Instructional Focus: Debating a topic related
to a work of literature

Debate for Of Mice and Men: Students will be
debating the ethos of individual characters from Of
Mice and Men. In groups, students will either argue
that a character is “good” or “not good” according to
a definition of goodness that is created by the group.
In addition to defining goodness, students will need
to make two to three arguments with at least two
pieces of textual evidence per argument. Students
will prepare an opening statement prior to the debate
with their main arguments. Students will also prepare
blocks by writing out responses to their opponent’s
anticipated attacks to use during crossfire and
rebuttal. During the debate, each group will start by
delivering their opening statement while the other
group outlines the opponent’s arguments and
evidence. To craft an effective rebuttal, students
must listen closely to every argument presented in
their opponent’s opening statement in order to
respond effectively. Students will then deliver their
rebuttal to their opponent’s opening statement and a
final focus at the end of the debate summarizing their
strongest arguments. Students will also participate in
two crossfires where they will pose questions to their
opponents that undermine their opponent’s
arguments. The first crossfire will occur after both
teams have delivered their opening statements and
the second crossfire will occur after both teams have
delivered their rebuttals.

Rationale: Students will practice speaking in a
different setting with a different goal. Rather than
building on each other’s ideas to come to a higher
understanding, as they would in a discussion,
students will focus on logic and evidence to support
their arguments and undermine their opponents’.
Students will collaborate with their group members




before the debate to craft their main arguments and
evidence and
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during the debate to help their team members write
a rebuttal and crossfire. Students will also practice
respectfully disagreeing with their opponents.
Students will practice assessing information
presented orally. Audience members will also
practice evaluating the debaters’ rhetoric,
arguments, claims, evidence, and point of view by
filling out ballots, selecting a winner, and explaining
their rationale.

Instructional Focus: Composing and
delivering a formal speech.

Speech for Julius Caesar: After completing Julius
Caesar, students will prepare and deliver a speech
on a topic of their choice. To prepare, students will
need to conduct research, organize their findings,
and prepare an outline. When conducting research,
students should find facts as well as emotional
arguments they can make. When writing their
speech, students need to employ rhetorical devices
such as rule of three, antithesis, rhetorical questions,
anecdotes, and parallelism, among others. To
prepare for delivery, students will rehearse their
speech in class while the teacher circulates and
coaches. When delivering their speech, students will
also use digital media and visual displays of
information, such as posters, charts, and slides, as a
supplement.

Rationale: Students will select a topic that will
appeal to their audience of peers; students will
conduct research, look for patterns in their findings,
and organize the information in a logical manner;
students will prepare a concise and clear speech,;
students will use rhetorical devices as seen in
Julius Caesar; students will incorporate digital
media and visual displays

Interdisciplinary Connections

e History: The Socratic seminar questions
about Animal Farm will involve the history of
Stalin and the Soviet Union

e Philosophy: Students will need to study

and develop a definition of what it means to be
“good” for their debates

e Students will write a speech on a topic of their
choice, ranging from the math and sciences
to the humanities

Technology Integration: Students will
incorporate digital media and visual displays
during their speech

Global Perspectives: Students will learn about life
under Stalin’s rule and use that knowledge during




the Socratic Seminar. Students will learn about life
in 1930s America and use that knowledge when
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defending or attacking their assigned character in
the debate.

Media Literacy Integration: Students view
examples of debates and speeches available
online or through the Media Center to critique the
habits and strategies of effective speakers.

Culturally Responsive Teaching: During
Socratic Seminar discussions, students are
reminded to be sensitive to the views,
experiences, feelings, and cultural perspectives
of their classmates in order to foster honest and
respectful discourse.

The following skills and themes listed to the 21% Century Skills:
right should be reflected in the design of units e Creativity and Innovation
and lessons for this course or content area. e Critical Thinking and Problem Solving

e Communication and Collaboration
e Information Literacy
e Life and Career Skills

21t Century Themes (as applies to content

area): e Financial, Economic, Business, and
Entrepreneurial Literacy

e Civic Literacy

e Health Literacy

Unit Title: Animal Farm
[3 weeks]

Unit Summary:

The unit is designed to demonstrate to students how a novel rooted in history and politics can creatively and
compellingly be told in an allegorical context, with relevant messages and lessons about power’s ability to
corrupt, thereby undermining equality and individualism. While closely examining language, students will
learn how rhetorical devices can be used to persuade, and how more manipulative propaganda techniques
can sway an audience or population.

Primary interdisciplinary connections: History (Russian Revolution and political

ideologies/systems); Psychology (“Cult of Personality”; illusion versus reality; public manipulation);
Art (propaganda posters).

Unit Rationale: (Why is this an appropriate unit for this grade, level and subject? How does it seek to
address key standards? How does it help students connect to other units, other subjects, the world around
them, etc.? In what ways should it be engaging and meaningful to them personally and/or academically?)




In a world where media and leaders’ use of the media increasingly shape how people think and consume
information, this unit allows students to understand how crucial it is to develop independent and critical
thinking. By examining the initial admirable goals of Animal Farm and its subsequent descent to
totalitarianism, students will recognize the tenuous nature of democracy and attempts toward equality (and
whether equality is ever truly achievable). High school students can certainly relate to the social hierarchies
that immediately emerge in the novel. The fast seizure of power by the dominant pig class in the novel will
tie effectively to the abuse of power in other English 1 texts such as Speak, Julius Caesar, and All Quiet on
the Western Front. Students will also study and identify the various rhetorical techniques that leaders use
to persuade and how the pigs’ propaganda machine uses language to distort and deceive, thereby
controlling public thought. By tying pre-reading political and historical contextual activities to their parallels
in the novel, students will see how history still resonates and connects to current events today. Throughout
their reading,
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students will understand the purpose of telling a story through allegory and recognize that virtually
every character and event symbolically ties to historical figures and events yet can still apply
universally to contemporary situations like the power dynamics and social stratifications of
adolescence.

Standards: (Note: Although the unit may address many standards, include here those which you will
focus instruction for assessment)

Language e |.SS.9-10.1. Demonstrate command of the system and structure of the
English language when writing or speaking.
o L.KL.9-10.2. Apply knowledge of language to make effective choices for meaning,
or style, and to comprehend more fully when reading, writing, speaking or listening.
o L.VL.9-10.3. Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grades 9-10 reading and content, including technical
meanings, choosing flexibly from a range of strategies.
e |.VI1.9-10.4. Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings, including connotative meanings.

Reading e RL.CR.9-10.1. Cite a range of thorough textual evidence and make relevant
connections to strongly support analysis of multiple aspects of what a literary
text says explicitly and inferentially, as well as including determining where the
text leaves matters uncertain.

e RL.CI.9-10.2. Determine one or more themes of a literary text and analyze how it
is developed and refined over the course of the text, including how it emerges
and is shaped by specific details; provide an objective summary of the text.

e RL.IT.9-10.3. Analyze how an author unfolds and develops ideas throughout a
text, including how complex characters (e.g., those with multiple or conflicting
motivations) develop, interact with other characters, and advance the plot or
develop the theme.

e RL.TS.9-10.4. Analyze how an author’s choices concerning the structure of a

text, order of the events within it (e.g., parallel plots), and manipulation of time (e.g.,

pacing, flashbacks) create specific effects (e.g., mystery, tension, or surprise).

e RL.PP. 9-10.5. Determine an author’s lens in a text (including cultural
experience reflected in a work of literature from outside the United States,
drawing on a wide reading of world literature) and analyze how an author uses
rhetorical devices to advance a point of view.

e RL.CT.9-10.8. Analyze and reflect on (e.g., practical knowledge,
historical/cultural context, and background knowledge) how an author draws
on, develops, or transforms source material historical and literary significance
(e.g., how a modern author treats a theme or topic from mythology or a




religious text) and how they relate in terms of themes and significant concepts.

Writing

content.

what

o W.IW.9-10.2. Write informative/explanatory texts (including the narration of
historical events, scientific procedures/ experiments, or technical processes)
to examine and convey complex ideas, concepts, and information clearly and
accurately through the effective selection, organization, and analysis of

o WWP.9-10.4. Develop and strengthen writing as needed by planning, revising,
editing, rewriting, trying a new approach; sustaining effort to complete complex
writing tasks; seeking out feedback and reflecting on personal writing progress;
consulting a style manual (such as MLA or APA Style), focusing on addressing

is most significant for a specific purpose and audience.

¢ W.WR.9-10.5. Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple sources on

the subject, demonstrating understanding of the subject under investigation. &

o W.RW.9-10.7. Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two)
for a range of tasks, purposes, and audiences.
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Speaking &
Listening

clearly and persuasively.

e SL.PE.9-10.1. Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with peers on grades 9-10
topics, texts, and issues, building on others’ ideas and expressing their own

e SL.11.9-10.2. Integrate multiple sources of information presented in diverse media
or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.

e SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical,
audio, visual, and interactive elements) in presentations to enhance findings,

reasoning, and evidence and to add interest. <

Essential Questions:

Understandings:
Students will understand that...

e What is the purpose of allegory? How do we
read allegories for both literal and
symbolic
meaning?

e What are the responsibilities of those in power?
What happens when power is taken
advantage of?

e How is language (and propaganda) used to

influence or manipulate people?

e What are the dangers of being a
“follower?” What happens when people
blindly follow

others?

o What does it mean to be free? Are true freedom
and equality attainable?

e How do authors use literature to critique
historical people and events and

e Animal Farm is an allegory, serving directly as a
critique of Communism and Stalin’s
leadership and more generally as a critique of
totalitarianism.

e Authors can use literature as a form of political
commentary. Orwell wrote Animal Farm as
an allegory largely so that its complex ideas
and criticisms would be accessible (and
interesting) to a wider audience.

e People use rhetoric and propaganda to gain
and maintain power. For this reason, we must
be careful and thoughtful consumers of

information.

e With freedom and power comes great
responsibility, and it is dangerous when
people with malicious or corrupt intentions
get into positions of absolute power.




human
nature?

Unit Learning Activities:
Students will...

e Complete and discuss a multimedia pre-reading “Five Stations” activity through either physical stations in
the room or an online Sutori in which students will learn about the Russian Revolution and various
political systems (by thoroughly annotating a database article; watching a video about the differences
between socialism and communism; answering EdPuzzle questions about the goals and outcomes of
the Russian Revolution; listening to a speech by Lenin and answering questions; reacting to
photographs of Orwell’s experiences in the Spanish Civil War).

e Understand the allegorical nature of the novel by examining how characters and concepts in the
novel correspond to historical/political figures and systems (i.e., animalism/communism).

e Establish “Seven Commandments” for the classroom, and evaluate the ease or difficulty of maintaining

a more “perfect” and inclusive society (modeled on the attempt to reach equality in the novel). o

Understand the purpose of rhetoric to persuade (and propaganda to manipulate) by identifying and

analyzing these devices in both historical speeches and speeches in the novel.

e Through group work, explore the “cult of personality” and how leaders can use propaganda techniques

to build power and sway the masses.

e Review the components of opening, body, and closing paragraphs and the fundamentals of formal writing
to draft, peer edit, revise, and produce a five paragraph expository essay.

Assessments

Summative:

e A test to determine comprehension and close
reading as well as ability to formulate
well-defended short answer/open-ended
responses.

Formative:

e Multiple choice quiz to gauge understanding
of pre-reading historical context.

e Complete an Allegory Chart while reading
which tracks behaviors and traits of
novel

Revised: August 2021

e Design a creative digital propaganda poster that the
reader might expect to see on Animal Farm
including striking visual images, a persuasive
slogan, and three rhetorical/propaganda devices.

e A formal five paragraph expository essay responding
to one of a variety of prompts.

characters to their corresponding
historical figure (Marx, Lenin, Stalin,
Trotsky, etc).

e Group “Hexagonal Thinking” (visual
representation of how the pre-reading
concepts, historical figures, and political
systems connect and relate)

e Peer edit and teacher conference a formal
analytical paragraph as practice for the
final expository assessment.

Unit Title: The Secret Life of Bees
[3 weeks]




Unit Summary: This unit explores the protagonist’s (Lily’s) search for the truth regarding her mother’s
mysterious death, involving both a literal and metaphorical journey; the former, as she seeks to find a
previous network of unexpected contacts her mother knew, and the latter, as she confronts her own
preconceived notions of such individuals and attempts to process and heal when the truth proves elusive.
Set against the backdrop of the turbulence and hope embodied by the Civil Rights Movement, students will
explore how historical, literary, political, and pop cultural allusions can enhance and authenticate a text, and
hone their research skills via a culminating annotated bibliography project.

Primary interdisciplinary connections: History (further exploration of historical allusions in the novel);
Sociology (formation of an extended family; role of maternal figures); Psychology (stages of grief;
identity); Oral tradition/storytelling; Art (depiction of motifs and images to capture time period)

Unit Rationale: (Why is this an appropriate unit for this grade, level and subject? How does it seek to
address key standards? How does it help students connect to other units, other subjects, the world around
them, etc.? In what ways should it be engaging and meaningful to them personally and/or academically?)

Throughout the novel, Lily is riven by conflicts both internal (such as the possibility that she may have
unintentionally killed her mother) and external (a vengeful father who keeps her sheltered). While dramatic,
students will certainly relate to such convergent forces that can challenge the formation of - or ultimately
determine - one’s identity. In order to assert her sense of self and find answers to pressing familial questions,
Lily sets out on a literal and metaphorical journey with her African American caretaker. Along the journey,
she encounters three African American sisters who hold clues to her mother’s past. Through their patient
encouragement, they help Lily navigate the grief process which will allow students to understand characters’
states of mind in their personal grief journeys and understand strategies toward effective healing. The sisters
also welcome Lily into their community rituals and traditions, as she finally breaks free of the prevalent
alienation she experienced, a theme which ties fittingly to units such as Of Mice and Men and Speak. This
long-sought acceptance by the women will give students the opportunity to explore various types of families
and their complex dynamics. With a new sense of belonging, Lily is able to re-evaluate her preconceived
notions of people of color which can facilitate honest explorations of the assumptions that are part of human
nature. With its many allusions to the Civil Rights Era, the novel invites deeper research inquiries into the
time period, allowing students to realize how such authentic references, and their further explication in an
annotated bibliography, can enrich a historical fiction reading experience.

Standards: (Note: Although the unit may address many standards, include here those which you will
focus instruction for assessment)

Language e |.SS.9-10.1. Demonstrate command of the system and structure of the
English language when writing or speaking.

e L.KL.9-10.2. Apply knowledge of language to make effective choices for
meaning, or style, and to comprehend more fully when reading, writing,
speaking or listening.
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e L.VL.9-10.3. Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grades 9—10 reading and content, including
technical meanings, choosing flexibly from a range of strategies.

e L.VI.9-10.4. Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings, including connotative meanings.




Reading

e RL.CR.9-10.1. Cite a range of thorough textual evidence and make relevant
connections to strongly support analysis of multiple aspects of what a literary
text says explicitly and inferentially, as well as including determining where the
text leaves matters uncertain.

e RL.CI.9-10.2. Determine one or more themes of a literary text and analyze how it
is developed and refined over the course of the text, including how it emerges
and is shaped by specific details; provide an objective summary of the text.

e RL.IT.9-10.3. Analyze how an author unfolds and develops ideas throughout a
text, including how complex characters (e.g., those with multiple or conflicting
motivations) develop, interact with other characters, and advance the plot or
develop the theme.

e RL.TS.9-10.4. Analyze how an author’s choices concerning the structure of a
text, order of the events within it (e.g., parallel plots), and manipulation of time (e.g.,
pacing, flashbacks) create specific effects (e.g., mystery, tension, or surprise).

e RL.PP. 9-10.5. Determine an author’s lens in a text (including cultural
experience reflected in a work of literature from outside the United States,
drawing on a wide reading of world literature) and analyze how an author uses
rhetorical devices to advance a point of view.

e RL.MF.9-10.6. Analyze, integrate, and evaluate multiple interpretations (e.g.,
recorded or live production of a play or recorded novel or poetry) of a single text
or text/s presented in different formats (visually, quantitatively).

Writing

o W.WP.9-10.4. Develop and strengthen writing as needed by planning, revising,
editing, rewriting, trying a new approach; sustaining effort to complete complex
writing tasks; seeking out feedback and reflecting on personal writing progress;
consulting a style manual (such as MLA or APA Style), focusing on addressing
what
is most significant for a specific purpose and audience.

¢ W.WR.9-10.5. Conduct short as well as more sustained research projects to
answer a question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple sources on

the subject, demonstrating understanding of the subject under investigation. &

e W.SE.9-10.6. Gather relevant information from multiple authoritative print and
digital sources, using advanced searches effectively; assess the usefulness of
each source in answering the research question; integrate information into the
text selectively to maintain the flow of ideas, avoiding plagiarism and following a
standard format for citation (MLA or APA Style Manuals).

e W.RW.9-10.7. Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or two)
for a range of tasks, purposes, and audiences.

Speaking &
Listening

e SL.PE.9-10.1. Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with peers on grades 9-10
topics, texts, and issues, building on others’ ideas and expressing their own
clearly and persuasively.

e SL.11.9-10.2. Integrate multiple sources of information presented in diverse media
or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the
credibility and accuracy of each source.

e SL.P1.9-10.4. Present information, findings, and supporting evidence clearly,
concisely, and logically. The content, organization, development, and style
are appropriate to task, purpose, and audience.

Essential Questions:

Understandings:
Students will understand that...
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e How does race, culture, and upbringing
affect the way we see others and ourselves?

e How does one work through the grieving
process? What happens when one
cannot
solve the unknown?

e Who is family? How can a non-"nuclear” family
be just as essential in determining our place
in the world?

e How can one person help create
systemic change?

e How can a Socratic Seminar help fuel
student-centered discussion and encourage
the sharing of a variety of viewpoints?

e Why does an author include allusions in
his/her novel?

e How can research further enhance the
reading experience?

e Openness to learning about all cultures
fosters knowledge and empathy.

e Storytelling and rituals honor one’s past and

can provide meaning to the present.

e While loss of innocence and struggling with
external conflicts can be discomforting, they
are key to forming teenage identity.

e Small individual acts of courage or defiance
can contribute to large-scale institutional
and societal change.

e The use of allusions adds authenticity to a

fictional creation and can help readers
understand the time period more effectively. o
The research process, in particular annotated
bibliographies, foster critical reading and
evaluation of sources rather than just
passively processing information.

Unit Learning Activities:
Students will...

e Keep an “Investigative Journal” in which students gather clues and speculate/deduce what may

have happened to Lily’s mother.

e Explore the purpose, significance, and meaningfulness of a personal/familial ritual or tradition and draw

connection to one in the novel.

e Capture the setting, time period, symbolic significance of images/motifs, and the voice of a character by
designing and writing a creative postcard from one character to another.

e Thoroughly annotate several common sources that tie to and elaborate on allusions in the novel. e Track

other allusions as students read, to then self-select and research a topic of interest near completion of the

annotated bibliography.

e Understand the objectives and construction of an annotated bibliography, including a concise summary
paragraph with well-integrated quote and a reflection/analysis paragraph of each source. e Accurately

input all sources into Noodle Tools.

e Conduct a Socratic Seminar to encourage direct dialogue between peers and recognize how the free-flow
of student-generated insights, questions, and multiple interpretations can enhance understanding of the
novel and collaborative learning. Particular attention may be placed on the debate regarding the risk of
personal well-being in order to provoke societal/systemic change and the degree to which Lily’s
upbringing has internalized preconceived notions about other races (and how she learns to break free of

such prejudice).

Assessments

Summative:

e End of novel unit test with multiple choice
questions to assess reading comprehension;
open-ended questions to affirm ability to
formulate and defend a well-reasoned response;
creative tasks such as writing a letter as the
protagonist years after novel end.

e Annotated Bibliography

e Accurate MLA works cited entries for the
common/self-selected sources.

Formative:

e Socratic Seminar: preparation (higher level
questions to pose; quotes and passages
to explore) and participation (meaningful
contributions; effective communication
including understanding verbal cues
and balance of listening/speaking)

e Reading checks by explaining how a
chapter’s epigraph ties to events in the chapter.
e Creative postcard
e Progress checks on the Investigative Journal
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Unit Title: Monster
[3 weeks]

Unit Summary:

Steve Harmon, a black teenager living in Harlem, is arrested for felony murder, and while in prison
awaiting trial, the budding film maker documents his experience as a screenplay. Through the course
of the novel, Steve and the reader experience first-hand a prison and trial system designed to break
down the individual. Students, alongside Steve, will grapple with the degree to which they can trust his
version of the truth and the extent to which assumptions of race impact his trial.

Primary interdisciplinary connections: Film Studies; Social Studies (social justice and criminal
justice); Psychology

Unit Rationale: (Why is this an appropriate unit for this grade, level and subject? How does it seek
to address key standards? How does it help students connect to other units, other subjects, the
world around them, etc.? In what ways should it be engaging and meaningful to them personally
and/or academically?)

Throughout his screenplay and journals, Steve struggles with how he became enmeshed in the crime,
and he questions the prosecutor’s blunt portrayal of him as a monster. Students will relate to such
questioning of self and the degree to which outside forces (including malevolent environmental and
peer influences) can potentially lead one to stray from his/her principles and values, providing relevant
ties to, for instance, A Separate Peace. Steve’s harrowing experiences in prison, and stark realization
that he may not receive a fair trial, shed light on the injustices and systemic racism of the court and
prison systems. As a verdict looms, Steve undergoes a moral reckoning through which students will
discern that the outcomes of their own ethical and moral decisions can have significant and long-lasting
consequences. Throughout and at the novel’s end, students will question the degree to which they can
trust Steve’s conception and version of the “truth”; this provides an opportunity to explore the
importance of evaluating narrator reliability and can transition to a summative assessment in which
students creatively script and film the “untold story” that was not revealed by Steve, but instead through
the perspective of other characters.

Standards: (Note: Although the unit may address many standards, include here those which you
will focus instruction for assessment)

Language e |..5S.9-10.1. Demonstrate command of the system and structure of the
English language when writing or speaking.

e | .KL.9-10.2. Apply knowledge of language to make effective choices for
meaning, or style, and to comprehend more fully when reading, writing,
speaking or listening.

e |.VL.9-10.3. Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 9-10 reading and
content, including technical meanings, choosing flexibly from a range of
strategies.

e |.VI.9-10.4. Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings, including connotative
meanings.




Reading

e RL.CR.9-10.1. Cite a range of thorough textual evidence and make relevant
connections to strongly support analysis of multiple aspects of what a literary
text says explicitly and inferentially, as well as including determining where the
text leaves matters uncertain.

e RL.CI.9-10.2. Determine one or more themes of a literary text and analyze how
it is developed and refined over the course of the text, including how it emerges
and is shaped by specific details; provide an objective summary of the text.

e RL.IT.9-10.3. Analyze how an author unfolds and develops ideas throughout
a text, including how complex characters (e.g., those with multiple or conflicting
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motivations) develop, interact with other characters, and advance the plot
or develop the theme.

e RL.TS.9-10.4. Analyze how an author’s choices concerning the structure of a
text, order of the events within it (e.g., parallel plots), and manipulation of
time (e.g., pacing, flashbacks) create specific effects (e.g., mystery,
tension, or surprise).

e RL.PP. 9-10.5. Determine an author’s lens in a text (including cultural
experience reflected in a work of literature from outside the United States,
drawing on a wide reading of world literature) and analyze how an author uses
rhetorical devices to advance a point of view.

e RL.MF.9-10.6. Analyze, integrate, and evaluate multiple interpretations (e.g.,
recorded or live production of a play or recorded novel or poetry) of a single
text or text/s presented in different formats (visually, quantitatively).

e RL.CT.9-10.8. Analyze and reflect on (e.g., practical knowledge,
historical/cultural context, and background knowledge) how an author draws
on, develops, or transforms source material historical and literary significance
(e.g., how a modern author treats a theme or topic from mythology or a
religious text) and how they relate in terms of themes and significant
concepts.

Writing

o W.NW.9-10.3. Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and well-structured
event sequences.

o W.WP.9-10.4. Develop and strengthen writing as needed by planning,
revising, editing, rewriting, trying a new approach; sustaining effort to
complete complex writing tasks; seeking out feedback and reflecting on
personal writing progress; consulting a style manual (such as MLA or APA
Style), focusing on addressing what is most significant for a specific purpose
and audience.

o W.RW.9-10.7. Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a day or
two) for a range of tasks, purposes, and audiences.

Speaking &
Listening

e SL.PE.9-10.1. Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with peers on grades
9-10 topics, texts, and issues, building on others’ ideas and expressing their
own clearly and persuasively.

e SL.11.9-10.2. Integrate multiple sources of information presented in diverse
media or formats (e.g., visually, quantitatively, qualitatively, orally) evaluating
the credibility and accuracy of each source.

e SL.UM.9-10.5. Make strategic use of digital media (e.g., textual, graphical,
audio, visual, and interactive elements) in presentations to enhance

findings, reasoning, and evidence and to add interest. &




Essential Questions:

Understandings:
Students will understand that...

e Does the justice system treat people equally
and fairly?

e What effects do peoples’ assumptions and
judgements have on self-esteem and
sense of self?

e How does a person make a moral or
ethical decision?

e How is a person both a product of their
upbringing/family/values and also their
larger environment?

e How does point of view in a story affect the

e Racial disparities persist at every level of
the criminal justice system. “Tough on
crime” policies and mass incarceration
disproportionately affect people of color. e

People regularly engage in conscious and

unconscious bias and racism. The recipient of

such assumptions and bias will likely question
his/her own identity and self-worth. e Personal
values, familial upbringing, external
environment, and societal mores (or lack of
any of these) can shape moral or ethical

decisions.
e First person perspective can add
authentic voice to a text, but readers must
carefully

readers’ experience?
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evaluate the reliability of a story told
from one point of view.

e An author uses a variety of rhetorical
devices and strategies including logos,
ethos, and pathos to persuade an
audience.

e A dynamic screenplay can add cinematic
flourishes to a text and lends itself to a
visual interpretation of a written work.

e How can the format of a novel, in this case
written as a screenplay, allow for a
deeper
understanding of character and themes?
e How does a speaker use rhetorical devices to
persuade an audience?

Unit Learning Activities:

Students will...

e Watch excerpts of PBS/Ken Burns’ Central Park Five to understand how presumptions of race
resulted in the miscarriage of justice for five black and Latino teenagers.

e Keep an on-going Jury Log evaluating how textual evidence points to the protagonist’s evolving
potential guilt or innocence throughout the novel.

e Conduct a mock trial during key testimonies in the book, paying close attention to the persuasive
techniques and strategies used by the attorneys and witnesses.

e Script and enact a creative “cross examination” (not novel specific; such as student/teacher or
parent/child) in which persuasive techniques and strategies are used to arrive at the truth of
an ambiguous situation.

e Examine hypothetical moral and ethical scenarios to see if student groups can arrive at
consensus regarding the dilemma to be resolved.

e Listen to the protagonist’s pivotal testimony and the trial’s closing arguments in order to explore how
tone, cadence, and diction can influence meaning and attempts to persuade.

e Write and film a creative script and movie which brings together two characters from the novel (other
than the protagonist) and tells the “untold story” that is revealed when these characters’
perspectives are revealed (versus having relied solely on the protagonist’s version of events).

Assessments




Summative:

e Combination objective/open-ended Test. ® Writing
an original script told from two alternate characters’
perspectives and creatively filming this movie.

Formative:

e Progress checks on the Jury Log.
e Free write on the complexities that
informed their moral/ethical

scenario
decisions.

e Creative collage visually
demonstrating various connotations of a
“monster”

e Vocab quiz focusing on words related to
the justice system/court proceedings




