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School District of La Crosse Mission Statement:

In La Crosse, students will discover their talents and abilities and will be prepared
to pursue their dreams and aspirations while contributing effectively to their local,
national, and global communities.

Early Literacy Vision and Mission:

Vision Statement:

Our vision is for every student to become a confident and capable reader by the
end of third grade. Through a literacy foundation grounded in the Science of
Reading, we aim to foster a love of learning, empower students to reach their full
potential, and ensure equitable access to high-quality, evidence-based instruction
for all learners, regardless of background or ability.

Mission Statement:

Our mission is to provide systematic, explicit, and research-based literacy
instruction aligned with the Science of Reading. We are committed to using
data-driven practices, culturally responsive teaching, and differentiated support to
meet the diverse needs of our students. By equipping our educators with the
knowledge and tools they need to deliver effective literacy instruction, we will
ensure that every child develops the critical reading skills necessary for lifelong
success.

Coming Soon: Links to Early Literacy Plan in additional languages
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Universal Approach to High Quality Instruction

Wisconsin Standards for English Language Arts

Wisconsin Standards for English Language Arts provide clear expectations
around student learning at each grade level. As an integrated discipline, English
Language Arts provides opportunities to use specifics skills throughout all
aspects of student learning.

Wisconsin Essential Elements for English Lanquage Arts

Wisconsin has alternate academic achievement standards called the Wisconsin
Essential Elements in English language arts, mathematics, science, and social
studies. The alternate standards are K-12 academic standards, are aligned with
college and career expectations, include rigorous content, and application.

Wisconsin Model Early Learning Standards

The Wisconsin Model Early Learning Standards (WMELS) are a set of guidelines
for the education and care of children from birth to the start of first grade. The
WMELS are based on research and reflect the values of Wisconsin citizens.

WIDA Standards

The WIDA English Language Development (ELD) Standards Framework is a set
of tools and guidelines that support multilingual learners from kindergarten
through grade 12. The framework focuses on equity and the potential of
multilingual learners, and provides a foundation for curriculum, instruction, and
assessment.
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https://drive.google.com/file/d/1fJa-U35-NL8hXP4G75CLBY2iAIqkYD7z/view?usp=drive_link
https://drive.google.com/file/d/19IChvewSA2iiB1ObnJnct_y9dIZLOSgv/view?usp=drive_link
#
https://drive.google.com/file/d/1K-YWKgwvmGzcyQCT2D81-dDHXMEbumPD/view?usp=drive_link
https://drive.google.com/file/d/1fpG-b1Bpzti4Ggj-wj-S2sJGjith8pDV/view?usp=drive_link
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Universal Approach to Literacy Learning

Our universal approach to literacy learning is rooted in systematic and explicit
science-based early reading instruction, designed to ensure that every student,
regardless of background or ability, has the opportunity to develop strong literacy
skills. This approach is informed by research in the Science of Reading and
emphasizes the critical components of reading: phonemic awareness, phonics,
fluency, vocabulary, and comprehension.

Culturally and Linguistically Relevant Instructional Framework

We recognize the importance of creating an inclusive literacy environment where all
students see themselves reflected in the curriculum. Our instructional framework is
designed to be culturally and linguistically responsive, drawing on students' diverse
experiences, languages, and backgrounds to enrich their learning. This approach
affirms students’ identities and promotes equity by ensuring that every student has
access to high-quality instruction tailored to their needs. By using texts and
materials that reflect a variety of cultures, we help students connect with content in
meaningful ways and promote engagement and relevance in literacy learning.

Curriculum

Our curriculum is built around evidence-based practices that align with the Science
of Reading. It integrates systematic phonics instruction, vocabulary development,
and reading comprehension strategies, ensuring that each student builds a solid
foundation in decoding, word recognition, and comprehension skills. The curriculum
includes opportunities for guided practice, independent reading, and literacy-rich
activities that foster a love of reading while building proficiency. It also includes
materials that are accessible to students of all abilities, with supports that enable
differentiation to meet diverse learning needs.

Evidence-Based Instructional Practices

In our classrooms, teachers employ explicit, systematic instruction that is grounded
in best practices for early reading development. This includes direct instruction in
phonemic awareness and phonics, frequent opportunities for practice, and ongoing
formative assessment to monitor progress. Instruction is scaffolded so that students
move from guided practice to independent mastery of skills. Teachers utilize data
from assessments to inform their instruction, providing targeted interventions where
necessary to ensure that all students are progressing toward mastery.
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Universal Approach to Literacy Learning cont.

Inclusive Practices and Differentiation

Our universal literacy approach is designed to be inclusive, ensuring that students
of all abilities, including English Language Learners (ELLs) and students with
special needs, receive the supports they need to succeed. Instruction is
differentiated to provide scaffolding and challenges that are appropriate for each
learner’s developmental stage. This may include the use of visual aids, hands-on
activities, peer collaboration, and the integration of technology to enhance learning.
Teachers ensure that all students can access and engage with the material in ways
that suit their individual strengths.

Engagement Strategies

Student engagement is a critical component of our literacy instruction. Teachers
create a positive, supportive learning environment that encourages curiosity and a
love of reading. Engagement strategies include interactive read-alouds, small-group
instruction, discussions, and collaborative learning opportunities that make reading
an active and social process.

Positive Behavior Expectations

We recognize that creating a conducive learning environment requires more than
just academic instruction. Positive behavior expectations are embedded into our
universal literacy framework, with an emphasis on building a classroom culture that
promotes respect, responsibility, and perseverance. Teachers model and reinforce
positive behaviors that contribute to a supportive learning community, where
students feel safe to take risks and express their thoughts.

Differentiated Scaffolds and Supports

Within our universal instruction framework, students have access to a range of
scaffolds and supports to ensure they can meet literacy goals. This includes tiered
interventions for students who need additional help, small-group instruction for
targeted skill development, and access to tools such as graphic organizers,
manipulatives, and digital resources. Our goal is to provide every student with the
right level of support to move forward in their literacy journey, ensuring they reach
grade-level expectations while fostering a love for reading and learning.Our
approach to literacy learning is comprehensive and inclusive, grounded in the latest
scientific research, and responsive to the cultural and linguistic diversity of our
students. By creating a structured, supportive, and engaging environment, we aim
to equip every student with the skills and confidence they need to become proficient
readers and lifelong learners.
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Core Academic Planning

K-2 Instruction

Core foundational skills are provided through curriculum from the Institute of
Multisensory Education (IMSE), and Heggerty Phonemic Awareness. In addition to
foundational skills a district-created curriculum is designed to promote high-quality
instruction by systematically enhancing students' comprehension skills across
various subjects. By emphasizing critical thinking, analysis, and synthesis, the
curriculum encourages students to engage deeply with texts, fostering a love for
reading and lifelong learning. Opportunities for learning are provided through a
combination of whole group and small group instruction.

Foundational Skills K-2 (IMSE & Heggerty)

The foundational skills block provides intentional and systematic support in building
decoding skills. The lessons support learning related to phonemic awareness,
sound-letter patterns (or spelling patterns), and decoding. IMSE takes a
comprehensive approach to teaching the code of the English language in the
foundational strand. The English language has 26 letters, which are combined to
create multiple spelling patterns that represent 44 sounds of language. IMSE
explicitly focuses on teaching each of the 44 sounds and the multiple ways these
sounds are represented in a logical sequence that builds independence. This
approach assures that students have the knowledge they need to address any text
and any word.

K-2 Comprehension

The comprehension block develops young children’s language and background
knowledge. This block exposes students to rich, complex texts through daily
read-alouds, engages students in text-based and analytic discussions of the
content, and builds connections from the text to the work of the classroom through
extension activities. The comprehension block reflects the fact that knowledge,
comprehension, and vocabulary are intimately related. Students spend sustained
time in a variety of domains.
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Core Academic Planning

The teaching of both blocks in parallel helps students avoid cognitive overload and
acquire advanced, complex vocabulary in the knowledge strand. Students both read to /= o

—

learn in the comprehension strand and become expert decoders in the foundational
strand.

Third Grade Instruction

JUSWISSasSY

The third grade instructional program consists of higher level concepts in the IMSE
curriculum and word study through morphology in the foundational block. District
created comprehension units have been thoughtfully integrated with social studies and
science units to create a rich, interdisciplinary learning experience. Students explore
nonfiction texts that align with their science topics, such as geography and structures
of life, building both literacy and content knowledge simultaneously. In social studies,
students read about first peoples and first nations, colonization, and Wisconsin history,
using informational texts, biographies, and historical fiction to deepen their
understanding of the world. Additionally, author studies are a key component, where
students dive into the works of celebrated authors, analyzing their writing styles,
themes, and contributions to literature. These integrated approaches foster critical
thinking, enhance comprehension skills, and allow students to make meaningful
connections across subjects, creating a cohesive and engaging literacy experience.
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Assessment-Universal Screening

Students in the School District of La Crosse are assessed three times per year
using AIMSwebPlus Assessment Suite. This assessment system helps to identify
students who may be at risk of reading difficulties and struggle to meet grade

level standards. Three benchmark assessment windows take place during the
school year:

e Beginning of the Year (BOY)-September-October
e Middle of the Year (MOY)-December-January
e End of the Year (EQY)-March-April

The chart below identifies the specific assessments that are administered to
students in each grade level during each assessment window.

Administration | Kindergarten 1st Grade 2nd Grade 3rd Grade
AimswebPlus: AimswebPlus: AimswebPlus: AimswebPlus:
-Initial Sounds -Phoneme -Vocabulary -Vocabulary
-Auditory Segmentation -Oral Reading -Oral Reading
Vocabulary -Letter Word Fluency Fluency
Beginning of -Letter Naming Sounds -iReady -iReady
Year (BOY) Fluency Fluer_mcy
-Letter Words -Auditory
Sounds Vocabulary
Fluency -Oral Reading
Fluency
-iReady
AimswebPlus: AimswebPlus: AimswebPlus: AimswebPlus:
-Initial Sounds -Auditory -Vocabulary -Vocabulary
-Auditory Vocabulary -Oral Reading -Oral Reading
. Vocabulary -Oral Reading Fluency Fluency
M|dc(jll\7 g:(;(ear -Letter Naming Fluency -iReady -iReady
Fluency -iReady
-Letter Words
Sounds
Fluency
AimswebPlus: AimswebPlus: AimswebPlus: AimswebPlus:
-Initial Sounds -Auditory -Vocabulary -Vocabulary
-Auditory Vocabulary -Oral Reading -Oral Reading
Vocabulary -Oral Reading Fluency Fluency
En?EoC;\((;e ar -Letter Naming Fluency -iReady -iReady
Fluency -iReady
-Letter Word
Sounds
Fluency
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Assessment-Universal Screening

Students in 4 Year Old Kindergarten are given a fundamental skills screening
assessment including phonemic awareness & letter-sound knowledge from the
AIMSwebPlus Assessment Suite.

SIIWapedy
3109

Students in Kindergarten through first grade are given a nationally normed
composite based on the scores on each of the sub-assessments that are given.

All students in first through third grade also participate in iReady assessments
through the year to better identify specific learning needs and progress.

JUSWISSOSSY

Students who demonstrate a level of risk on the assessments as defined by
scoring below the 25th percentile will participate in further diagnostic testing to
identify specific areas of need for support. These diagnostic assessments may
include:

e Additional AIMSweb Plus Assessment Suite

e iReady Reading Assessment
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Measures a student’s
phonemic awareness.
Your child will be
provided a page with
four pictures.
Children will be asked
Initial Sounds to either pointto a
picture of aword that
matches the initial
sound the teacher says
or make the initial
sound of a word
spoken by the teacher.
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Phonemic

Awareness 11

Letter, word, Measures a student’s Letter Sound 1:1
letter sound Knowledge

sounds fluency knowledge. Children 9
will have one minute
to say the sounds of
visually presented
letters, syllables, and
words that they know.
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Additional Support

Students who score lower than the 25th percentile (Nationally) and are given diagnostic
assessments will-also be discussed by the building's Student Management Team (SMT).
The SMT is composed of building administration, interventionists, classroom teachers,
special education teachers, speech and language pathologists (as needed), and school
psychologists. The team reviews all of the data, aligns intervention supports to the
student's needs and creates a Personal Reading Plan for each student. All elementary
schools in the School District of La Crosse offer a minimum of a 30-minute intervention
and enrichment time built into each grade level schedule to offer targeted intervention or
enrichment support. All students continue to receive high-quality classroom instruction
and support.

Personal Reading Plan
The Personal Reading Plan will include the following:

e  Specific early literacy skill deficiencies identified by the applicable
assessment

e Goals and benchmarks that the team sets so the student progresses
toward grade-level literacy skills
Description of how the student’s progress will be monitored
A description of the interventions to be used in addition to core
programming
A description of the classroom reading instruction programming
Caregiver strategies for at-home practice

Interventions
The SMT will meet to review screening, diagnostic, and classroom data to select
an intervention aligned to the area of skill gap and complete the Personal
Reading Plan. Specific literacy interventions are divided into the following areas
of literacy skill development:
e Phonemic Awareness
Rapid Letter Naming
Word Recognition
Decoding
Encoding
Vocabulary
Oral Reading Fluency
Listening Comprehension
Reading Comprehension
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Additional Support Cont.

Progress Monitorin

As part of each student’s Personal Reading Plan, the SMT will determine an
appropriate progress monitoring tool from the AIMSweb Plus Assessment Suite
to track the impact of the selected intervention. The student will be progress
monitored weekly with regular progress reports made to the SMT and child’s
caregiver. The progress monitoring assessments for selection include:
e Early Literacy Measures (for grades K-1)
o  Letter Naming Fluency (LNF)
o  Letter Sound Fluency (LSF)
o Phoneme Segmentation Fluency (PSF)
o  Nonsense Word Fluency (NWF)
o Word Reading Fluency (WRF)
e Reading Comprehension and Fluency (for grades 1-12)
o  Oral Reading Fluency (ORF)
o Reading Maze (MAZE)

Commitment to Continuous Improvement
The School District of La Crosse values continuous improvement in literacy

practice through a dedicated focus on Professional Learning Communities
(PLCs) and coaching. Annually, the district and each elementary school building
analyze benchmark assessment data, district common assessments and
Wisconsin Forward data. These analyses inform the creation of targeted literacy
improvements plans for the upcoming school year. Furthermore, using
grade-level and classroom-specific data, each building identifies areas where
targeted coaching and professional development can enhance instructional
practices, ensuring ongoing growth and development.

Wisconsin’s Informational Guidebook on Dyslexia and Related Conditions
(linked)

Promotion Policy
Pending

Summer Reading Support
Pending

Exit Criteria

Pending
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https://drive.google.com/file/d/121bgzgU12M9lml-j3kj-QhzpuYG0Ewbk/view?usp=sharing
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Family Engagement

Family Notification

Assessment
Assessment results will be shared with each child’s family with a personalized
email no more than 15 days following the close of each assessment window (fall,
winter, spring). The caregiver report will include:
e The student’s overall score on the assessment
e The student’s score in each early literacy skill category assessed by the
assessment
The student’s percentile rank score on the assessment
The definition of “at risk” and the score on the reading readiness
assessment that would indicate the student is “at risk.”
e Afamily-friendly description of the literacy skills the reading readiness
assessment is designated to measure
e Information on Dyslexia

Personal Reading Plan
The teachers will complete a Personal Reading Plan for all K-3 students who are

determined to be “at risk” by the reading readiness assessment (AIMSweb Plus)
and subsequent diagnostic assessments. Families should expect the following
communication from the school for those students identified as “at risk:”

e An electronic notification or in-person conference will be used to explain
the components of the Personal Reading Plan which includes strategies
for continued reading support and development at home.

o  Families will sign the plan to acknowledge that they understand the
plan.

e Areport of progress will be sent home or shared at least one time per
quarter to show progress toward the reading goals as outlined in the
Personal Reading Plan.

o  Families will be asked to sign a copy of the progress report to
acknowledge they have received and reviewed the report.

e An end-of-year report to show completion of the Personal Reading Plan
and any future steps which may include summer programming and
continued support in the next school year.
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Family Engagement

What if | have concerns about my child’s reading?

If your child scores above the 25th percentile and you have concerns about their
performance, you or your child’s teacher may request additional diagnostic
literacy assessments and complete a family history survey. Please note that this
request is not a referral for special education, nor does it require a special
education evaluation. If you believe your child may have a disability that affects
their ability to access, engage, and make progress in the general education
curriculum, you can request a comprehensive evaluation. This referral must be in
writing and should include the reason(s) why you suspect your child has a
disability. The school will then conduct an evaluation to determine eligibility for
special education services. Evaluations related to suspected learning disabilities
require multiple interventions.

We are committed to fostering a strong family and district partnership to
collectively work toward each child’s academic success and personal growth.
We are excited about the opportunities ahead and remain dedicated to providing
the best educational experience for every student in the School District of La
Crosse. Should you have any questions, please contact your building principal
or the Instructional Services Department.

SCHOOL DISTRICT OF

LA CROSSE
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The District will use assessment data to guide and improve early literacy instruction. The
plan involves regular data collection, analysis, and collaboration with teachers to ensure
that instruction is responsive to student needs.

1. Assessment and Data Collection

Key assessments, including universal screening, progress monitoring, and summative
evaluations, will be conducted throughout the year to measure literacy skills such as
phonics, fluency, and vocabulary. The data will guide instruction and identify students in
need of additional support or enrichment.

2. Data-Driven Instruction

Following each assessment window, the District will analyze results with teachers and
academic coaches to identify trends, strengths, and areas for improvement. This data
will inform targeted instruction and ensure differentiated support for all students.

3. Professional Learning

Based on assessment outcomes, the District will provide professional development to
address identified instructional gaps. Teachers will receive ongoing support from
academic coaches to apply data-driven strategies in the classroom.

4. Annual Curriculum Evaluation

The District will complete an annual review of the comprehensive literacy curriculum,
analyzing assessment data to evaluate its effectiveness. They will gather feedback from
teachers to ensure alignment and implementation integrity. Recommendations for
curriculum adjustments will be shared with district leadership.

5. Continuous Improvement

This plan ensures a continuous improvement cycle where assessment results drive
instructional practices, professional development, and curriculum updates, helping all
students reach literacy proficiency.

Conclusion

By using assessment data strategically and reviewing curriculum effectiveness annually,
the District will ensure that early literacy instruction remains data-driven, inclusive, and
responsive to the needs of all students.




