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Mission Statement
As a community, we will instill in every child a vision to graduate, providing a comprehensive, safe, challenging, and effective learning environment that prepares students to be

career and college ready.

Vision
Every child will graduate: beginning with Kindergarten, each will be prepared and confident to succeed.
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Comprehensive Needs Assessment
Revised/Approved: November 13, 2023

Student Success

Student Success Areas of Strength

Math:
Number of non-proficient students decreased on SBAC
Number of proficient students increased on SBAC
Largest increase occurred from Level 2 to Level 3 on SBAC
6.81% increase in proficiency over 2 year trend on SBAC
.69% increase in proficiency over 21-22 on SBAC
Trend for proficiency is increasing over time

ELA:
AGP growth increased by 4.53% from 2021-22 to 2022-23
Increased proficiency within the cohort by 2.21% on SBAC

Student Success Areas of Growth

Math:
Overall math proficiency is low. 

                            5th-6th SBAC
20-21: 23.39% proficient
21-22: 29.51% proficient
22-23: 30.20% proficient 

 ELA:
Number of students in Level 4 decreased on SBAC
Overall ELA proficiency is low and decreased from 2022-23 by 5.43%

5-6th SBAC
                           20-21: 38.99% proficient
                                     21-22: 39.49% proficient
                                     22-23: 33.56% Proficient 

Problem Statements Identifying Student Success Needs

Problem Statement 1 (Prioritized): Math: Overall math proficiency is low and is necessary for student achievement, success, and SEL as math knowledge builds upon previous
understanding. The following SBAC data claims support the problem identification with 23.39% of 5th and 6th grade students proficient in math in 20-21, 29.51% of 5th and 6th
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grade students proficient in 21-22, and 30.20% of 5th and 6th grade in 2022-23.   Critical Root Cause: Math: Time and process with the new curriculum being refined and
implemented are needed to determine the impact/effectiveness of the new curriculum through data analysis. Lack of experienced teachers (2 Long-term substitutes in math - one 5th
and one 6th grade teachers) Lack of remediation opportunities for students with significant learning gaps.  

Problem Statement 2: Math: In 21-22 there were 42.25% of students at a level 1, 28.24% of students at a level 2, 19.11% of students at a level 3, and 10.40% of students at a level 4.
In 22-23 there were 40.14% of students at a level 1, 29.00% of students at a level 2, 17.63% of students at a level 3, and 13.23% of students at a level 4.   Critical Root Cause: Lack
of enrichment for students in need of progressive pacing of curriculum. Loss of instruction due to student and staff absences.  

Problem Statement 3 (Prioritized): Overall ELA proficiency is low. Student proficiency influences academic achievement, success, and SEL as ELA knowledge builds upon
previous understanding. The following SBAC data claims support the problem identification with 38.99% of 5th and 6th grade students proficient in ELA in 20-21, 39.49% of 5th and
6th grade students proficient in 21-22 and 33.56% of 5th and 6th grade students 2022-23.   Critical Root Cause: ELA: The curriculum is lacking in areas of time for reading at
student independent levels and scaffolds for teachers to implement the curriculum effectively for student success . Lack of experienced teachers (1 Long-term substitute in ELA 6th
grade and one paraprofessional on other assignment in 5th grade) Lack of remediation opportunities for students with significant learning gaps.  

Problem Statement 4: ELA:In 21-22 there were 35.88% of students at a level 1, 24.63% of students at a level 2, 27.60% of students at a level 3, and 11.89% of students at a level 4
and in 22-23 there were 41.26% of students at a level 1, 25.11% of students at a level 2, 17.04% of students at a level 3, and 8.74% of students at a level 4.   Critical Root Cause:
ELA: Lack of volume of writing implemented daily. Lack of daily grammar and word study program for Tier 1 instruction. Lack of enrichment for students in need of progressive
pacing of curriculum. Loss of instruction due to student and staff absences.  

Problem Statement 5 (Prioritized): All students identified as English Learners (utilizing the Nevada Department of Education's assessment measure, WIDA ACCESS) will receive
specific, targeted language acquisition support through academic content instruction using four evidence-based recommendations (Institute of Education Sciences, 2014) and as a
result, demonstrate increased English language proficiency (as measured by the WIDA   Critical Root Cause: Lack of consistent implementation of strategies across classrooms.
Lack of knowledge of recommended ESSA based strategies by staff.  
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Adult Learning Culture

Adult Learning Culture Areas of Strength

Partnership NNRPDP for professional development for administration, ML staff and whole school staff as a CAP school and resources for
interpreting ACCESS 2.0 data to better support teachers' certainty in the use of language acquisition instructional strategies for ML students to
access content in tier I instruction.
21-22 ML exits = 13.72%

Adult Learning Culture Areas of Growth

This is an area of focus for FFMS due to being on a Corrective Action plan for ML students.
This is an area of focus for HCSD Board Goals.
2021-22 ML exits were 13.72% and for the 2022-23 ML exits were 10.52% = 3.20% decrease of ML exits

Problem Statements Identifying Adult Learning Culture Needs

Problem Statement 1 (Prioritized): All staff, including administrators, educators, coaches, and paraprofessionals do not yet consistently implement the HCSD English Learner
Program, including providing content-area instruction that integrates language acquisition development using evidence-based practices and related interventions for English learners.   
Critical Root Cause: Educators, coaches, and paraprofessionals have varying levels of knowledge and expertise in providing targeted, language acquisition instruction through
academic content instruction and related support and interventions Site administrators have varying levels of knowledge and understanding in scheduling and utilizing school staff to
support language acquisition through academic content instruction  
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Connectedness

Connectedness Areas of Strength

Decrease in chronic absenteeism for FFMS from 51.80% in 2021-22 to 32% in 2022-23 (19.80% decrease)
FFMS is 2.7 % lower than the overall HCSD chronic absenteeism rate for the 2022-23 school year

Connectedness Areas of Growth

FFMS students were 32% chronically absent in 2023
FFMS students are currently at a chronic absenteeism rate of  12.83% as of 11/7/23.

Problem Statements Identifying Connectedness Needs

Problem Statement 1 (Prioritized): Overall School chronic absenteeism is high at 32% for the 2022-23 school year. Students who have issues with attendance have a negative effect
on academics and testing.   Critical Root Cause: Lack of communication of Nevada Attendance laws for K-6 students between the school, students, and families Lack of
communication of the definition of chronically absent and how it is calculated (excused absences and unexcused absences both count) Lack of regular weekly communication through
phone calls, letters, and in person meetings to support students who are chronically absent  
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Priority Problem Statements
Problem Statement 1: Math: Overall math proficiency is low and is necessary for student achievement, success, and SEL as math knowledge builds upon previous understanding.
The following SBAC data claims support the problem identification with 23.39% of 5th and 6th grade students proficient in math in 20-21, 29.51% of 5th and 6th grade students
proficient in 21-22, and 30.20% of 5th and 6th grade in 2022-23.
Critical Root Cause 1: Math: Time and process with the new curriculum being refined and implemented are needed to determine the impact/effectiveness of the new curriculum
through data analysis. Lack of experienced teachers (2 Long-term substitutes in math - one 5th and one 6th grade teachers) Lack of remediation opportunities for students with
significant learning gaps.
Problem Statement 1 Areas: Student Success

Problem Statement 2: Overall ELA proficiency is low. Student proficiency influences academic achievement, success, and SEL as ELA knowledge builds upon previous
understanding. The following SBAC data claims support the problem identification with 38.99% of 5th and 6th grade students proficient in ELA in 20-21, 39.49% of 5th and 6th
grade students proficient in 21-22 and 33.56% of 5th and 6th grade students 2022-23.
Critical Root Cause 2: ELA: The curriculum is lacking in areas of time for reading at student independent levels and scaffolds for teachers to implement the curriculum effectively
for student success . Lack of experienced teachers (1 Long-term substitute in ELA 6th grade and one paraprofessional on other assignment in 5th grade) Lack of remediation
opportunities for students with significant learning gaps.
Problem Statement 2 Areas: Student Success

Problem Statement 3: All students identified as English Learners (utilizing the Nevada Department of Education's assessment measure, WIDA ACCESS) will receive specific,
targeted language acquisition support through academic content instruction using four evidence-based recommendations (Institute of Education Sciences, 2014) and as a result,
demonstrate increased English language proficiency (as measured by the WIDA
Critical Root Cause 3: Lack of consistent implementation of strategies across classrooms. Lack of knowledge of recommended ESSA based strategies by staff.
Problem Statement 3 Areas: Student Success

Problem Statement 4: All staff, including administrators, educators, coaches, and paraprofessionals do not yet consistently implement the HCSD English Learner Program, including
providing content-area instruction that integrates language acquisition development using evidence-based practices and related interventions for English learners.
Critical Root Cause 4: Educators, coaches, and paraprofessionals have varying levels of knowledge and expertise in providing targeted, language acquisition instruction through
academic content instruction and related support and interventions Site administrators have varying levels of knowledge and understanding in scheduling and utilizing school staff to
support language acquisition through academic content instruction
Problem Statement 4 Areas: Adult Learning Culture

Problem Statement 5: Overall School chronic absenteeism is high at 32% for the 2022-23 school year. Students who have issues with attendance have a negative effect on academics
and testing.
Critical Root Cause 5: Lack of communication of Nevada Attendance laws for K-6 students between the school, students, and families Lack of communication of the definition of
chronically absent and how it is calculated (excused absences and unexcused absences both count) Lack of regular weekly communication through phone calls, letters, and in person
meetings to support students who are chronically absent
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Problem Statement 5 Areas: Connectedness
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Comprehensive Needs Assessment Data Documentation
The following data were used to verify the comprehensive needs assessment analysis:

Improvement Planning Data

District goals
School goals
Prior year improvement plans - Needs Assessment
Prior year improvement plans - Performance objectives (SMART goals)
Prior year improvement plans - Actions and strategies
Prior year improvement plans - Expenditures
Prior year improvement plans - Formative and summative reviews

Accountability Data

State assessment performance report
Comprehensive, Targeted, and/or Additional Targeted Support data
Federal Report Card Data

Student Data: Assessments

State and federally required assessment information
English Language Proficiency Assessment System results
Local diagnostic reading assessment data
Local diagnostic math assessment data
Local benchmark or common assessments data

Student Data: Student Groups

Race and ethnicity
Special programs
Economically disadvantaged
Male/Female
Special education
Migrant
EL
Section 504 data
Homeless data
Foster

Student Data: Behavior and Other Indicators

Attendance data

Employee Data

Staff surveys and/or other feedback
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Professional learning communities (PLC) data

Parent/Family/Community Data

Parent/family engagement, opportunities, attendance, and participation

Support Systems and Other Data

Organizational structure data
Communications data
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Inquiry Areas
Inquiry Area 1: Student Success

School Goal 1: Math: FFMS 5th/6th grade students will demonstrate 3% growth from 30.20% (22-23 Math proficiency)  to 33.20% (23-24 Math proficiency)
on the Math 2023-2024 SBAC assessment.

Evaluation Data Sources: SBAC State Assessment
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Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Teaching and Learning Cycle (ANET data driven process)

Action Step's Expected Result/Impact: Expected Results/Impact: Student Achievement in math will increase based
on tier I focused instruction and additional supplemental supports 

1. Teaching and Learning Cycle Steps: 
All 5th and 6th grade math teachers will be data driven through the HCSD Math Project and the Teaching and
Learning Cycle within the unit during quarterly data cycles at the end of the unit and common formative assessments.
a. Intentional Planning by Unit with input from HCSD Math Project 
b. Data Analysis- At the end of each unit with support of the Unit Common Formative or District Interim.  Teams will
determine what standards are critical for reteach and isolate student misconceptions and plan for intervention reteach. 
All 5th and 6th grade math teachers will have accountability of implementation through data analysis at the end of
every unit.
c. Reteach and Reassess: Each grade level math team will develop a reteach plan that incluse a reassessment. 
d. Teams will reflect on the process and determine next steps for intervention based on students that did not master. 
They will also reflect on practices or standards that need continual coverage in next math units.

2. Math Facts Focus
a. All 5th and 6th grade math teachers will use Rocket math or a math facts implementation for math fact fluency with
extrinsic prizes daily within math classrooms. 

3. Math Intervention
a. All 5th and 6th grade math teachers will create a weekly intervention and enrichment plan quarterly for students to
fill learning gaps and progress students.
b. Targeted remediation in math  for identified students in after school tutoring

ESSA Evidence: Achievement Network/ Strong Level 1 (NDE Evidence Provider List)
Position Responsible: Principal, Vice Principal, Dean of Students, PLC Leads

Identify All That Apply:
FRL, EL, IEP, Migrant, Foster/Homeless, Racial/Ethnic Groups
 - Evidence Level:
Strong
Problem Statements/Critical Root Causes: Student Success 1
Resources and Funding Needed: Rocket Math - District Funds - $5,000, HCSD Math Lead 6th - ESSER III - $500

Formative Summative
Nov Jan Mar June
N/A    

No Progress Accomplished Continue/Modify Discontinue

School Goal 1 Problem Statements:
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Student Success
Problem Statement 1: Math: Overall math proficiency is low and is necessary for student achievement, success, and SEL as math knowledge builds upon previous understanding.
The following SBAC data claims support the problem identification with 23.39% of 5th and 6th grade students proficient in math in 20-21, 29.51% of 5th and 6th grade students
proficient in 21-22, and 30.20% of 5th and 6th grade in 2022-23.   Critical Root Cause: Math: Time and process with the new curriculum being refined and implemented are
needed to determine the impact/effectiveness of the new curriculum through data analysis. Lack of experienced teachers (2 Long-term substitutes in math - one 5th and one 6th
grade teachers) Lack of remediation opportunities for students with significant learning gaps.  
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Inquiry Area 1: Student Success

School Goal 2: ELA: FFMS 5th/6th grade students will demonstrate 3%  growth from 33.56% (22-23 ELA proficiency) to 36.56% (23-24 ELA proficient) on
the ELA 2023-2024 SBAC assessment.

Evaluation Data Sources: SBAC State Assessment
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Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Teaching and Learning Cycle

Action Step's Expected Result/Impact: Expected Results/Impact: Student Achievement in ELA will increase based
on tier I focused instruction and additional supplemental supports 

Action Steps:
1. All ELA teams 5th and 6th grade will implement the Teaching and Learning Cycle to be data driven and students
will be able to cite textual evidence from texts, the SLG focus, and reteaching focus once a quarter minimum.

2. Increase the Volume of Reading
a. All teachers, the IST Team and FFMS Librarian (library) will increase the volume of reading by determining
independent reading level time, create expectations, extrinsic rewards, AR reading program, 3 times a week. 

3. Increase the Volume of Writing
a. All ELA teachers will increase the volume of writing daily around text, using scaffolded supports such as  graphic
organizers, paragraphs citing textual evidence to support claims, etc. 

4. Intervention and Support Strategies
a. All ELA teachers will use appropriate scaffolds beyond Wit, for example a menu of read to self, read to partner,
audio read, small group choral read, vocabulary scaffolds, picture supports, context clues within the text, definitions or
dictionary, graphic organizers, etc. daily to increase volume of reading.
b. All ELA student MAPs data and WIDA will be reviewed for placement in Just Words phonics instruction with a
focus on subpopulations  including ML and IEP students with a focus on those students in the 30 percentile or lower.
 c. Targeted remediation in ELA  for identified students in after school tutoring

ESSA Evidence: Achievement Network/ Strong Level 1 (NDE Evidence Provider List)
Position Responsible: All 5th and 6th grade teachers, Administration, CIS, Counselor, Social Worker &
Paraprofessionals

Identify All That Apply:
FRL, EL, IEP, Migrant, Foster/Homeless, Racial/Ethnic Groups
 - Evidence Level:
Strong
Problem Statements/Critical Root Causes: Student Success 3
Resources and Funding Needed: Paraprofessional for Just Words Instruction - ESSER III - $45,000, Just Words
Student Materials - ESSER III - $10,000, LETRs PD - ESSER III - $25,000

Formative Summative
Nov Jan Mar June
N/A    

No Progress Accomplished Continue/Modify Discontinue

School Goal 2 Problem Statements:
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Student Success
Problem Statement 3: Overall ELA proficiency is low. Student proficiency influences academic achievement, success, and SEL as ELA knowledge builds upon previous
understanding. The following SBAC data claims support the problem identification with 38.99% of 5th and 6th grade students proficient in ELA in 20-21, 39.49% of 5th and 6th
grade students proficient in 21-22 and 33.56% of 5th and 6th grade students 2022-23.   Critical Root Cause: ELA: The curriculum is lacking in areas of time for reading at student
independent levels and scaffolds for teachers to implement the curriculum effectively for student success . Lack of experienced teachers (1 Long-term substitute in ELA 6th grade
and one paraprofessional on other assignment in 5th grade) Lack of remediation opportunities for students with significant learning gaps.  
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Inquiry Area 1: Student Success

School Goal 3: FFMS will increase ML student proficiency on the Math and ELA SBAC by 10% as measured by the Spring 2024 SBAC assessment. (CAP
Requirement)

Evaluation Data Sources: SBAC State Assessment, WIDA Assessment, NNRPDP survey data
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Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Recommendation #1: Teach a set of academic vocabulary words intensively across several days
using a variety of instructional activities. 
Recommendation #4 : Provide small-group instructional intervention to students struggling in areas of literacy and English
language development.

Action Step's Expected Result/Impact: Action Steps:
1. Implement in all core subjects recommendation #1: Teach a set of academic vocabulary words intensively across
several days using a variety of instructional activities. 
a. Choose a brief, engaging piece of informational text that includes academic vocabulary as a plat-form for intensive
academic vocabulary instruction.
b. Choose a small set of academic vocabulary for in-depth instruction.
c. Teach academic vocabulary in depth using multiple modalities (writing, speaking, listening).
d. Teach word-learning strategies to help students independently figure out the meaning of words.

2. Implement in all core subjects recommendation #4 : Provide small-group instructional intervention to students
struggling in areas of literacy and English language development.
a. Use  available assessment information to identify students who demonstrate persistent struggles with aspects of
language and literacy development.
b. Design the content of small-group instruction to target students' identified needs.
c. Provide additional instruction in small groups consisting of three to five students to
students struggling with language and literacy.
d. For students who struggle with basic foundational reading skills, spend time not only on these skills but also on
vocabulary development and listening and reading com- prehension strategies.
e. Provide scaffolded instruction that includes frequent opportunities for students to practice and review newly learned
skills and concepts in various contexts over several lessons to ensure retention.

ESSA Evidence:
Recommendation #1: [ESSA Level 1] 
Recommendation #4:   [ESSA Level 2] 
What Works Clearinghouse: https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/english_learners_pg_040114.pdf
Position Responsible: FFMS Staff, FFMS Administrator

Identify All That Apply:
EL
 - Evidence Level:
Strong, Moderate
Problem Statements/Critical Root Causes: Student Success 5
Resources and Funding Needed: NNRPDP Partnership - District Funds - $2,700, ML Instructional Supplies - 
ESSER III - $1,000

Formative Summative
Nov Jan Mar June
N/A    

No Progress Accomplished Continue/Modify Discontinue

School Goal 3 Problem Statements:
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Student Success
Problem Statement 5: All students identified as English Learners (utilizing the Nevada Department of Education's assessment measure, WIDA ACCESS) will receive specific,
targeted language acquisition support through academic content instruction using four evidence-based recommendations (Institute of Education Sciences, 2014) and as a result,
demonstrate increased English language proficiency (as measured by the WIDA   Critical Root Cause: Lack of consistent implementation of strategies across classrooms. Lack of
knowledge of recommended ESSA based strategies by staff.  
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Inquiry Area 2: Adult Learning Culture

School Goal 1: All FFMS  educational staff (educators, administrators, mentors, and paraprofessionals) will demonstrate increased proficiency implementing
two, evidence based recommendations for integrating language acquisition development in content area instruction and intervention (Institute of Education
Sciences, 2014) through pre/post reflection surveys designed by the Institute of Education Sciences (2022) as a result of professional learning provided
throughout the 2023-24 school year by Northeastern Nevada Regional Professional Development Program (NNRPDP).

Evaluation Data Sources: Survey Data: Pre/Post

Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Improve educators', coaches', and paraprofessionals' knowledge and skills forincreasing
language acquisition through content-area instruction and intervention, and improve leaders' knowledge and skills for
effective and consistent implementation of the HCSD English Learner Program as a result of professional learning provided
by Northeastern Nevada Regional Professional Development Program.

Action Step's Expected Result/Impact: Expected Results/Impact: FFMS staff has the tools to support ML students in
the classroom using best practice language acquisition strategies.

Action Steps:
1. Collaborate with Northeastern Nevada Regional Professional Development Program (NNRPDP) to develop and
implement professional learning for all staff during the 2023-2024 academic year, based on a professional learning
model designed to support the teaching of academic content and literacy to English Learners from the Institute of
Education Sciences.
2. FFMS administrator will attend district level professional development to build a look for tool to use district wide
and on the FFMS campus focused on recommendations #1 and #4.
3. FFMS staff will engage in monthly PD focused on the  Practice Guide: Teaching Academic Content and Literacy to
English Learners in Elementary and Middle School focused on all four recommendations.
Position Responsible: FFMS Staff and Administrators

Identify All That Apply:
EL
 - Evidence Level:
Strong, Moderate
Problem Statements/Critical Root Causes: Adult Learning Culture 1

Formative Summative
Nov Jan Mar June
N/A    

No Progress Accomplished Continue/Modify Discontinue

School Goal 1 Problem Statements:
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Adult Learning Culture
Problem Statement 1: All staff, including administrators, educators, coaches, and paraprofessionals do not yet consistently implement the HCSD English Learner Program,
including providing content-area instruction that integrates language acquisition development using evidence-based practices and related interventions for English learners.   
Critical Root Cause: Educators, coaches, and paraprofessionals have varying levels of knowledge and expertise in providing targeted, language acquisition instruction through
academic content instruction and related support and interventions Site administrators have varying levels of knowledge and understanding in scheduling and utilizing school staff to
support language acquisition through academic content instruction  
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Inquiry Area 3: Connectedness

School Goal 1: Decrease the percentage of 5th and 6th grade students by 5% who are chronically absent as measured by FFMS NV State Report Card 2023
(32%) to 2024 (27%).

Evaluation Data Sources: Chronic Absenteeism Reports

Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Partner with Community in Schools to educate students and families on what chronic
absenteeism is, how it is calculated, and provide weekly tiered notification and supports to students and families who are
deemed chronically absent which will support a 5% decrease in chronic absenteeism on the NV State Report Card for
FFMS.

Action Step's Expected Result/Impact: Expected Result/Impact: Promote a learning environment where students
want to attend.

Action Steps:
1. Message out Tier 1 what chronic absenteeism is and how it is calculated through our website and social media. 
2. Create an attendance committee at the school site that meets weekly to review attendance reports and makes phone
calls, sends tieried letters, and sets up parent meetings to support attendance.
3. Create Tiered letters for absenteeism. 
4. Celebrate students who come to school by recognizing whole classes who are in attendance daily over
announcements and by displaying class Emblems outside doors when all students are present.
5. Celebrate students who attend school by impromptu attendance celebrations such as sit where you want to at lunch
parties.
6. Provide family and student supports such as counseling, social worker, SRO, Communities in Schools, etc for those
struggling with chronic absenteeism.

ESSA Evidence:  Communities in School Strong Tier I (NDE Evidence Provider List)
Position Responsible: FFMS Staff, Social Worker, CIS Coordinator, FFMS Administration

Identify All That Apply:
FRL, EL, IEP, Migrant, Foster/Homeless, Racial/Ethnic Groups
 - Evidence Level:
Strong
Problem Statements/Critical Root Causes: Connectedness 1
Resources and Funding Needed: CIS Partnership Cost Shared - ESSER III - $32,500, Wayfinder - ESSER III - 
$25,000, PBIS Rewards - District Funds - $5,000, FFMS Social Worker - District Funds - $50,000

Formative Summative
Nov Jan Mar June
N/A    

No Progress Accomplished Continue/Modify Discontinue
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School Goal 1 Problem Statements:

Connectedness
Problem Statement 1: Overall School chronic absenteeism is high at 32% for the 2022-23 school year. Students who have issues with attendance have a negative effect on
academics and testing.   Critical Root Cause: Lack of communication of Nevada Attendance laws for K-6 students between the school, students, and families Lack of
communication of the definition of chronically absent and how it is calculated (excused absences and unexcused absences both count) Lack of regular weekly communication
through phone calls, letters, and in person meetings to support students who are chronically absent  
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Campus Instructional Leadership Team
Committee Role Name Position
Classroom Teacher Brenna Dockter

Paraprofessional Elizabeth Petersen

Classroom Teacher Jamie Peterson

School Counselor Jenica Hawley

Classroom Teacher Joleen Nielson

Classroom Teacher Lelsie Enochson

Administrator Leslie Molina

Community in Schools Todd Hagness

Parent Melissa Betes

Student Taua Cabatbat

Dean of Students Chelsea Cabatbat

Administrator Colby Corbitt
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School Funding Summary
ESSER III

Inquiry Area School Goal Improvement Strategy Resources Needed Account Code Amount
1 1 1 HCSD Math Lead 6th $500.00

1 2 1 Paraprofessional for Just Words Instruction $45,000.00

1 2 1 Just Words Student Materials $10,000.00

1 2 1 LETRs PD $25,000.00

1 3 1 ML Instructional Supplies $1,000.00

3 1 1 CIS Partnership Cost Shared $32,500.00

3 1 1 Wayfinder $25,000.00

Sub-Total $139,000.00

Budgeted Fund Source Amount $139,000.00

+/- Difference $0.00

District Funds
Inquiry Area School Goal Improvement Strategy Resources Needed Account Code Amount

1 1 1 Rocket Math $5,000.00

1 3 1 NNRPDP Partnership $2,700.00

3 1 1 PBIS Rewards $5,000.00

3 1 1 FFMS Social Worker $50,000.00

Sub-Total $62,700.00

Budgeted Fund Source Amount $62,700.00

+/- Difference $0.00

Grand Total Budgeted $201,700.00

Grand Total Spent $201,700.00

+/- Difference $0.00
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Addendums
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English Learners:  
AB 219 Corrective Action Plan 

Rev. 12/16/2022 
English Learners: AB219 Corrective Action Plan 
Page 1 of 7 

Please complete your schools AB219 Corrective Action Plan (CAP) by completing all sections of this document and referring to 

the specified guidance.  The spaces in this document will automatically expand to accommodate your answer, and you may add 

additional rows to the tables in each section as needed. 

1 SCHOOL CONTACT INFORMATION 

School Name: French Ford Middle School 

District: Humboldt 

School Website: FFMS Website 

Principal: Colby Corbitt and Dr. Leslie Molina 

Email: ccorbitt@hcsdnv.com and lmolina@hcsdnv.com 

Phone: 775-623-8200 

School Year: 2023-2024 

2 ROOT CAUSES 

Identify and plan to address the root causes of the low levels of achievement among pupils who are English Learners.  For assistance 
with Root Cause Analysis refer to the guidance at https://nde.padlet.org/glamarre2/sn0ymasiqvvdwxp1/wish/2153902037  

● HCSD English Learner Program implementation (under Title III) varies across the district and school sites 

● FFMS administrators have varying levels of knowledge and understanding in scheduling and utilizing school staff to support 

language acquisition through academic content instruction and related support 

● FFMS Educators, coaches, and paraprofessionals have varying levels of knowledge and expertise in providing targeted, language 

acquisition instruction through academic content instruction and related support 

3 GOALS 

Develop attainable quantitative goal(s) for improvement in the achievement of pupils who are English Learners and timelines for 
meeting those goals. For assistance with formatting SMART goals refer to the guidance at 
https://nde.padlet.org/glamarre2/x5ds8wrqki2fjyi9/wish/2327938875  
Student 
Success 
Goal: 

FFMS will increase the number of ML student proficiency on the Math and ELA SBAC by 10% as measured by the Spring 2024 
SBAC assessment. 

Adult 
Learning 
Culture  
Goal: 

All FFMS  educational staff (educators, administrators, mentors, and paraprofessionals) will demonstrate increased proficiency 
implementing two, evidence based recommendations for integrating language acquisition development in content area 
instruction and intervention (Institute of Education Sciences, 2014) through pre/post reflection surveys designed by the 
Institute of Education Sciences (2022) as a result of professional learning provided throughout the 2023-24 school year by 
Northeastern Nevada Regional Professional Development Program (NNRPDP).   

 

https://www.hcsdnv.com/o/fms
mailto:ccorbitt@hcsdnv.com
https://nde.padlet.org/glamarre2/sn0ymasiqvvdwxp1/wish/2153902037
https://nde.padlet.org/glamarre2/x5ds8wrqki2fjyi9/wish/2327938875
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4 STRATEGY SELECTION 

Develop a plan to address root causes. 
Your plans to address root causes should use strategies that are Evidence Based Interventions (EBI).  You must include an 
evidence level (1-4) and a citation.  For assistance with strategy selection and EBI levels please refer to the guidance at 
https://nde.padlet.org/glamarre2/f17z1c9g39x9dqta/wish/2156510063    

Student Success Goal 

Improvement Strategy: Recommendation #1: Teach a set of academic vocabulary words intensively across several days 
using a variety of instructional activities. 

Evidence Level:  [ESSA Level 1] Research demonstrates that providing English learners opportunities to develop 
“sophisticated, abstract, academic vocabulary” (Institute of Education Sciences, 2014, p. 13) helps 
multilingual learners develop skills needed to fully engage in the kinds of reading, writing, and 
discourse tasks utilized in academic content topics included in the school day. 

Improvement Strategy: Recommendation #4: Provide small-group instructional intervention to students struggling in 
areas of literacy and English language development. 

Evidence Level:  [ESSA Level 2] Research provides moderate evidence that providing English learners instructional 
support above and beyond what is provided within a general education context through specific 
interventions based on identified needs of individual students is beneficial to English learners 
(Institute of Education Sciences, 2014). 

Citation: Baker, S., Lesaux, N., Jayanthi, M., Dimino, J., Proctor, C. P., Morris, J., Gersten, R., Haymond, K., 
Kieffer, M. J., Linan-Thompson, S., & Newman-Gonchar, R. (2014). Teaching academic content and 
literacy to English learners in elementary and middle school (NCEE 2014-4012). Washington, DC: 
National Center for Education Evaluation and Regional Assistance (NCEE), Institute of Education 
Sciences, U.S. Department of Education. 
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/english_learners_pg_040114.pdf 

Adult Learning Culture Goal 

Improvement Strategy: Improve educators’, coaches’, and paraprofessionals’ knowledge and skills for increasing language 
acquisition through content-area instruction and intervention, and improve leaders' knowledge 
and skills for effective and consistent implementation of the HCSD English Learner Program as a 
result of professional learning provided by Northeastern Nevada Regional Professional 
Development Program. 

Evidence Level:  [ESSA Level 4] “Based on all available evidence, NNRPDP’s processes match ESSA guidance in every aspect. 

All of the necessary components are in place and are working well at NNRPDP. It is this evaluator’s 
conservative opinion that NNRPDP has reached the Promising Evidence level (ESSA Level 4) according to 
study criteria at each ESSA evidence level” (Teague, 2020). Furthermore, the professional learning model 
implemented for leaders, educators, coaches, and paraprofessionals is grounded in the four 
recommendations outlined in the What Works Clearinghouse Practice Guide: Teaching Academic Content 
and Literacy to English Learners in Elementary and Middle School (Institute of Education Sciences, 2014) that 
have been identified as having the following evidence levels: 

● Recommendation 1: [ESSA Level 1] Teaching a set of academic vocabulary words 
intensively across several days using a variety of instructional activities. 

● Recommendation 2: [ESSA Level 1] Integrate oral and written English language instruction 
into content-area teaching. 

● Recommendation 3: [ESSA Level 4] Provide regular, structured opportunities to develop 
written language skills. 

● Recommendation 4: [ESSA Level 2] Provide small-group instructional intervention to 
students struggling in areas of literacy and English language development. 

Citation: Teague, M. (2020). Northeastern Nevada Regional Professional Development Program: External 
review of effectiveness. Evaluation Report. Source. 
 
Van Houten, L., Dunn, L., Faulkner Bond, M., Blitz, J., Makkonen, R. & Austin, K. (2022). Supporting 
integrated English learner student instruction: A guide to assess professional learning needs based 

https://nde.padlet.org/glamarre2/f17z1c9g39x9dqta/wish/2156510063
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/english_learners_pg_040114.pdf
https://drive.google.com/file/d/181a43NUcswpyklc1lEsj1I_Mljkf-HVe/view?usp=sharing
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on the “Teaching Academic Content and Literacy to English Learners in Elementary and Middle 
School Practice Guide” (REL 2022-122). Washington, DC: National Center for Education Evaluation 
and Regional Assistance (NCEE), Institute of Education Sciences, U.S. Department of Education. 
https://ies.ed.gov/ncee/edlabs/regions/west/pdf/REL_2022122.pdf 

5 ACTION STEPS 

Identify specific actions to improve the achievement of pupils who are English learners, plans to monitor those actions and 
identification of persons responsible for taking and monitoring those actions.  

Action 
Step: 

Collaborate with Northeastern 
Nevada Regional Professional 
Development Program 
(NNRPDP) to develop and 
implement professional 
learning for all staff during the 
2023-2024 academic year, 
based on a professional 
learning model designed to 
support the teaching of 
academic content and literacy 
to English Learners from the 
Institute of Education Sciences 
professional learning model 
(2022), which in turn is based 
on the four recommendations 
outlined in the What Works 
Clearinghouse Practice Guide: 
Teaching Academic Content 
and Literacy to English Learners 
in Elementary and Middle 
School (Institute of Education 
Sciences, 2014). 

Monitoring 
Plan: 

Utilize the [pre] self-reflection 
survey responses to tailor 
professional learning session 
design and content in 
alignment with the four, 
evidence-based 
recommendations and to 
provide a baseline for 
evaluating increased 
proficiency in implementing 
the two, evidence-based 
recommendations through 
[post] self-reflection survey 
responses.  
 
Review and analyze 
implementation of the two, 
evidence-based 
recommendations through 
participants’ monthly Action 
Plan documents. 

Person(s) 
Responsible: 

NNRPDP, FFMS 
Administrator, and FFMS 
Staff 

Action 
Step: 

FFMS will Implement two out 
of the four, evidence-based 
recommendations to increase 
language acquisition 
development through 
academic content-area 
instruction and intervention. 
Recommendation #1: Teach a 
set of academic vocabulary 
words intensively across 
several days using a variety of 
instructional activities.  
Recommendation #4 : Provide 
small-group instructional 
intervention to students 
struggling in areas of literacy 
and English language 
development. 

Monitoring 
Plan: 

Utilize the [pre] self-reflection 
survey responses to tailor 
professional learning session 
design and content in 
alignment with the four, 
evidence-based 
recommendations and to 
provide a baseline for 
evaluating increased 
proficiency in implementing 
the two, evidence-based 
recommendations through 
[post] self-reflection survey 
responses.  
 
Review and analyze 
implementation of the two , 
evidence-based 
recommendations through 
participants’ monthly Action 
Plan documents. 
 

Person(s) 
Responsible: 

NNRPDP, FFMS 
Administrator, and FFMS 
Staff 

https://ies.ed.gov/ncee/edlabs/regions/west/pdf/REL_2022122.pdf
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Action 
Step: 

FFMS Administrators, FFMS ML 
Staff, and FFMS Staff will 
participate in specific 
professional learning for 
administrators (both district 
and site-level) to further 
develop the skills and 
knowledge necessary for 
effectively leading and 
implementing the HCSD Title III 
English Learner program. 
Tiered Training: 
1. Administrators Monthly  
2. EL Paraprofessionals and 

FFMS Administrators 
Monthly 

3. FFMS Certified and 
Classified Staff Monthly 

HCSD Admin 
A.M. 8:00-
11:00 

HCSD ML 
Paraprofessi
onal, 
Coaches, 
Admin 
12:00-3:00  

FFMS Site 
(CAP Site) 
1:00-3:00 

9/19/23 9/19/23 9/20/23 

10/17/23 10/17/23 10/18/23 

11/14/23 11/14/23 11/15/23 

12/12/23 12/12/23 12/13/23 

1/16/24 1/16/24 no training 

2/20/24 2/20/24 2/21/24 

3/19/24 3/19/24 3/20/24 

4/16/24 4/16/24 4/17/24 

5/21/24 5/21/24 5/22/24 

 

Monitorin
g Plan: 

Utilize the [pre] survey 
responses based on current 
knowledge and 
implementation of the HCSD 
English Learner Program to 
tailor professional learning 
session design and content in 
alignment with the four, 
evidence-based 
recommendations, and to 
provide a baseline for 
evaluating increased 
proficiency in implementing 
the Program effectively and 
consistently through [post] 
survey responses.  
 
Review and utilize 
participants’ feedback on 
monthly Feedback Forms 
(following the professional 
learning session) to adjust the 
design and content of 
sessions, as well as Program 
implementation successes 
and challenges. 

Person(s) 
Responsible: 

NNRPDP, FFMS 
Administrator, and FFMS 
Staff 

Action 
Step: 

Implement the HCSD English 
Learner Program effectively 
and consistently. 

Monitoring 
Plan: 

Utilize the [pre] survey 
responses based on current 
knowledge and 
implementation of the HCSD 
English Learner Program to 
tailor professional learning 
session design and content in 
alignment with the two 
evidence-based 
recommendations, and to 
provide a baseline for 
evaluating increased 
proficiency in implementing 
the Program effectively and 
consistently through [post] 
survey responses.  

Person(s) 
Responsible: 

NNRPDP, FFMS 
Administrator, and FFMS 
Staff 
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6 PROFESSIONAL DEVELOPMENT 

Describe the professional development that will occur that is designed to address the needs of pupils who are English 
learners.  The audience for your professional development should include administrators, teachers, and other educational 
staff (paraprofessionals, EL coordinators, etc.).  
Professional 
Development: 

Administrators, both district and site-level, will 
participate in monthly professional learning 
sessions facilitated by NNRPDP designed to 
increase participants’ knowledge and skill for 
effectively and consistently implementing the 
HCSD Title III English Learner Program. The 
sessions are intended to help administrators: 

● Understand the WIDA ACCESS annual 

assessment, including how to interpret 

and utilize scores for planning and 

scheduling based on students’ identified 

needs 
● Understand the Corrective Action Plan 

(CAP) designation from the Nevada 

Department of Education 
● Utilize the WIDA Language Acquisition 

and Development Framework (2020), 

including an asset-based philosophy, 

proficiency level descriptors, Can-Do 

descriptors, and available resources 
● Understand what to “look for” during 

classroom observations as well as what 

support/resources to provide in 

conjunction with the four, evidence-

based recommendations for integrating 

language acquisition development 

during content-area instruction and 

intervention (Institute of Education 

Sciences, 2014) in order to improve the 

instruction and intervention provided 

for multilingual students 
● Develop an observation guide, i.e., 

instructional strategies and activities to 

“look for,” to assist administrators in 

providing feedback, support, and 

relevant resources for educators, 

coaches, and paraprofessionals 

Audience: Administrators, HCSD District Cabinet, NNRPDP 

Professional 
Development: 

FFMS Educators, coaches, and paraprofessionals 
will participate in monthly professional learning 
sessions facilitated by NNRPDP designed to 
increase participants’ knowledge and skill for 
strategically designing and providing intervention 
for multilingual students based on their unique, 
identified learning needs. The sessions are 
intended to help participants: 

● Accurately utilize the WIDA ACCESS 

annual assessment, including how to 

interpret and use scores for planning 

Audience: FFMS Educators, Coaches & Paraprofessionals 
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and scheduling based on students’ 

identified needs 
● Understand the Corrective Action Plan 

(CAP) designation from the Nevada 

Department of Education and related 

action steps required specific to their 

professional roles and responsibilities 
● Utilize the WIDA Language Acquisition 

and Development Framework (2020), 

including an asset-based philosophy, 

proficiency level descriptors, Can-Do 

descriptors, and available resources to 

provide student-specific support 
● Implement the four, evidence-based 

recommendations for integrating 

language acquisition development in 

content-area instruction and 

intervention for multilingual learners, 

more specifically focusing on how to 

plan, prepare for, facilitate, and evaluate 

small-group or individual intervention 

Professional 
Development: 

FFMS Educators and paraprofessionals will 
participate in monthly professional learning 
sessions facilitated by NNRPDP designed to 
increase participants’ knowledge and skill for 
strategically designing and providing intervention 
for multilingual students based on their unique, 
identified learning needs. The sessions are 
intended to help participants: 

● Accurately utilize the WIDA ACCESS 

annual assessment, including how to 

interpret and use scores for planning 

and scheduling based on students’ 

identified needs 
● Understand the Corrective Action Plan 

(CAP) designation from the Nevada 

Department of Education and related 

action steps required specific to their 

professional roles and responsibilities 
● Utilize the WIDA Language Acquisition 

and Development Framework (2020), 

including an asset-based philosophy, 

proficiency level descriptors, Can-Do 

descriptors, and available resources to 

provide student-specific support 
● Implement the four, evidence-based 

recommendations for integrating 

language acquisition development in 

content-area instruction and 

intervention through strategic planning, 

collaboration, and monitoring of 

multilingual learners’ progress including 

Audience: All Staff (Administrators, Educators, Coaches & 
Paraprofessionals) 
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both increased language and academic 

proficiency 
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