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CSIP Planning Committee: 

The Principal attests that at least one committee meeting was held with a variety of stakeholders 
to work collaboratively throughout the plan’s development. The following stakeholders 
collaborated on this CSIP. Agendas and sign-in sheets for all planning meetings must be 
submitted with the Comprehensive School Improvement Plan. 
 

NAME POSITION/ROLE 

Caryn Turner Principal 

Stacy Black Assistant Principal 

Shannon Walker Assistant Principal 

Gary Lomba Assistant Principal 

Erica Banks Instructional Coach–Math 

Michelle Harden-Brown Instructional Coach–ELA 

Rhonda Jackson Title I Parent Liaison 

LaKevia Fobb Math Department Chair 

Toya Spraggins ELA Department Chair 

Nikita Steele Science Department Chair 

Morvette Pritchard Social Studies Department Chair 

Matthew Edwards Connections/Magnet Department Chair 

Jacqueline Cook Counselor 

Kimberly Davison Social Worker 

Karen Lee 6th Grade Chair 

Courtney Kemp 7th Grade Chair 

Rodney Screen 8th Grade Chair 

Demetra Williams DES Chair 

Jill Toler Athletic Director 
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Chrystial Hudson Magnet Lead Teacher 

Latrice Davis Parent 

Jennifer Germany Community Member 

 

3 
 



 

Data 
Include student achievement data charts/graphs and a written summary of the data that represent 
the schools’ various subgroups (Academics, Discipline, and Attendance). Samples of student 
achievement data reports (MAP, Access Reports, EOC, Milestones). 

 
Minimally include and summarize the following data if available for the school. 

1)​ Data about the school’s demographics. 
2)​ 3 years of the current GMAS data (2022-2023, 2023-2024, 2024-2025). Provide 

displays of data by subgroups. 
3)​ 2 or 3 years of the current MAP scores, if available. Provide displays of grade level 

data by subgroups. 
4)​ The current and 3 years of prior years’ student attendance data. 
5)​ The current and 3 years of prior years’ student discipline data. 

Demographic Data–Update 
M.D. Roberts has the following student demographics for the 25-26 
school year: 

●​ Students Enrolled: 878 
●​ Male: 367 
●​ Female: 511 
●​ 6th Grade: 275 
●​ 7th Grade: 295 
●​ 8th Grade: 308 

●​ Hispanic: 130 
●​ Black: 657 
●​ White: 25 
●​ Multi: 42 
●​ Asian: 20 
●​ American Indian: 3 
●​ Pacific Islander: 1  

●​ DES: 86 
●​ ELL(served):  28 
●​ Gifted: 106 

Magnet: 481 
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GMAS 3-yr comparison– Update Summaries to match what 
the data charts shown 

The GMAS Language Arts results indicate that the majority of students (59%) in grade 6 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 40% 
of students in grade 6 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 

The GMAS Language Arts results indicate that the majority of students (48%) in grade 7 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 49% 
of students in grade 7 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 

The GMAS Language Arts results indicate that the majority of students (62%) in grade 8 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 38% 
of students in grade 8 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 

The students in our DES & ELL subgroups are performing in the beginning and/or developing 
level (100%) and possess inadequate proficiency skills and will need substantial academic 
support in order to be successful with grade level standards. 
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The GMAS Mathematics results indicate that the majority of students (76%) in grade 6 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 24% 
of students in grade 6 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 

The GMAS Mathematics results indicate that the majority of students (69%) in grade 7 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 32% 
of students in grade 7 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 

The GMAS Mathematics results indicate that the majority of students (83%) in grade 8 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 17% 
of students in grade 8 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. 
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The students in our DES & ELL subgroups are performing in the beginning and/or developing 
level (100%) and possess inadequate proficiency skills and will need substantial academic 
support in order to be successful with grade level standards. 
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The GMAS/EOC Algebra I results indicate that the majority of students (67%) in grade 8 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 34% 
of students in grade 8 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. There are no ELL or DES students who take this 
exam. 

11 
 



 

 

 

 

 

 

 

 

 

 

 

 

 

12 
 



 

 

The GMAS HS Physical Science results indicate that the majority of students (77%) in grade 8 
are beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 23% 
of students in grade 8 are proficient and distinguished learners and are prepared or well-prepared 
for the grade level standards and expectations. There are no ELL or DES students who take this 
exam. 

 

 

 

 

 

 

 

 

13 
 



 

The GMAS Georgia Studies results indicate that the majority of students (72%) in grade 8 are 
beginning and/or developing learners who possess inadequate proficiency skills and will need 
substantial academic support in order to be successful with grade level standards. Whereas, 
(27%) of students in grade 8 are proficient and distinguished learners and are prepared or 
well-prepared for the grade level standards and expectations.  

The students in our DES & ELL subgroups are performing in the beginning and/or developing 
level (100%) and possess inadequate proficiency skills and will need substantial academic 
support in order to be successful with grade level standards. 
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MAP Data– Update Summaries to match what the data 
charts show 

24-25 
Reading 

 

The 24-25 Reading MAP data shows that 35% of students are performing in the proficient & 
distinguished levels. In addition, there shows a 4% decrease in growth from the Fall 
administration to the Spring Administration. 

Math 

 

The 24-25 Math MAP data shows that 34% of students are performing in the proficient & 
distinguished levels. In addition, there is no growth from the Fall administration to the Spring 
Administration. 
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23-24 
Reading 

 
The 23-24 Reading MAP data shows that 39% of students are performing in the proficient & 
distinguished levels. In addition, there shows a 1% decrease in growth from the Fall 
administration to the Spring Administration. 

Math 

 

The 23-24 Math MAP data shows that 34% of students are performing in the proficient & 
distinguished levels. In addition, there shows a 1% increase in growth from the Fall 
administration to the Spring Administration. 

 

 

16 
 



 

 

 

22-23 
Reading 

 

The 22-23 Reading MAP data showed that 34% of students in grade 6 are performing in the 
proficient & distinguished levels. In addition, there showed a 3% decrease in growth from the 
Fall administration to the Spring Administration. 

The 22-23 Reading MAP data showed that 42% of students in grade 7 are performing in the 
proficient & distinguished levels. In addition, there showed a 2% increase in growth from the 
Fall administration to the Spring Administration. 

The 22-23 Reading MAP data showed that 50% of students in grade 8 are performing in the 
proficient & distinguished levels. In addition, there showed a 10% increase in growth from the 
Fall administration to the Spring Administration. 
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Math 

 
The 22-23 Math MAP data showed that 34% of students in grade 6 are performing in the 
proficient & distinguished levels. In addition, there showed a 4% increase in growth from the 
Fall administration to the Spring Administration. 

The 22-23 Math MAP data showed that 43% of students in grade 7 are performing in the 
proficient & distinguished levels. In addition, there showed a 4% increase in growth from the 
Fall administration to the Spring Administration. 

The 22-23 Math MAP data showed that 53% of students in grade 8 are performing in the 
proficient & distinguished levels. In addition, there showed a 5% increase in growth from the 
Fall administration to the Spring Administration. 
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Attendance Data– Add new chart from SLDS & Update 
summary 

 

 

                  The attendance data shows a declining 3-year trend in the >10 absences category. 
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Discipline Data– Add an updated chart and Update 
summary 

 

 The discipline data shows a decline in students with ISS and OSS from prior school years. 
However, there has been a slight increase in the number of ISS days assigned to students in order 
to keep students in the school/classroom setting and provide direct support as needed from ISS  
and BIS support staff. ​  

 

Comprehensive Needs Assessment:  
 

1.   Comprehensive Needs Assessment: Sec. 1114(b)(1)(A)-- Update summaries 

Is based on a comprehensive needs assessment of the entire school that considers information 
of the academic achievement of children in relation to the challenging State academic 
standards, particularly the needs of those children who are failing, or are at-risk of failing, 
to meet the challenging State academic standards and any other factors as determined by the 
local educational agency; Sec. 1114(b)(1)(A) 
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Describe the Comprehensive Needs Assessment Process used to develop your needs and goals 
for your school for this year’s Comprehensive Schoolwide Improvement Plan. (This is an 
interpretation of the data and an analysis of the school’s needs.) 

Each member of the leadership team was given a copy of the comprehensive needs assessment 
form to complete on their own. They were to go through the entire packet and evaluate the 
effectiveness of instruction, the impact of climate/culture on instruction and identify any overall 
areas of improvement. 
 
 At the summer leadership retreat, we met and compared our responses. Each standard was read 
aloud and each person shared their responses. We came to a consensus on the scoring of each 
standard and discussed what we would need to implement to either improve on the standard or 
sustain our status. Once completed, we identified the most impactful areas to focus on for the 25-26 
school year. 
 

Review your data by subgroup and note areas of deficit, specifically the needs of those 
children who are failing or are at-risk of failing. (ED, EL, Race, Migrant, Foster Care, 
SWD, Gifted) 

The specific subgroups of focus are SWD, ELL, and Gifted in terms of moving students from 
one achievement level to the next. SWD and ELL students are currently showing deficits in 
disciplinary literacy (reading & vocabulary), mathematical practices and scientific content 
mastery. These areas of deficit were identified by looking at student performance on the 24-25 
GMAS and the 24-25 EOY MAP assessment. The SWD and ELL students need to move from 
the beginning level to the developing level to move at least one achievement level.  
Gifted learners are performing consistently in the proficient level and we are revising our focus 
in collaborative planning for these scholars to ensure level of rigor in their instruction and 
learning tasks is minimally at a level 3 consistently. 
 
In addition to SWD, ELL, and Gifted students, our economically disadvantaged subgroup also 
shows a consistent achievement gap across all tested subjects. Based on GMAS and MAP data, 
ED students perform 10–20 percentage points lower than their non-ED peers, particularly in 
math and reading. While our current data shows minimal or no enrollment of identified Migrant 
or Foster Care students, our team monitors enrollment closely and has plans in place to support 
these populations as needed. Furthermore, our African American and Hispanic students show 
notable proficiency gaps compared to schoolwide averages, indicating a need for culturally 
responsive instruction and additional intervention support 

Based on the CSIP team data analysis, prioritization of needs, and agreed upon root 
causes list the prioritized foci and root causes. 

Our 3-year trend data show a significant number of our students score as beginning and 
developing learners on the Georgia Milestones (GMAS) in all content areas – English Language 
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Arts, Math, Science, and Social Studies. Our SWD and ELL subgroups have the lowest 
proficiency rates on the GMAS. In an effort to identify the main reasons for these outcomes, we 
conducted a root cause analysis. This analysis concluded that there was insufficient 
differentiation to meet the diverse academic needs.  With consistent implementation & 
monitoring of the high impact instructional practices for each content area, actioning the timely 
feedback provided to students and teachers, and improving collaborative planning would close 
achievement gaps for SWD and ELL Students.  
 

Prioritized Foci (Based on 3-Year Data Trends): 

1.​ Increase student proficiency in ELA, Math, Science, and Social Studies (GMAS)​
 

2.​ Close achievement gaps for SWD and ELL subgroups​
 

3.​ Strengthen implementation of small group, differentiated instruction​
 

4.​ Improve teacher collaboration and planning to increase instructional rigor​
 

5.​ Address student behavior and attendance patterns impacting academic performance 

Root Causes (Identified through Needs Assessment & Leadership Consensus): 

●​ Inconsistent implementation and monitoring of high-impact instructional practices​
 

●​ Limited use of student feedback to guide instruction and reteaching​
 

●​ Insufficient differentiation to meet diverse academic needs, especially for SWD and ELL 
students​
 

●​ Inadequate collaborative planning structure to evaluate instructional rigor and share 
effective practices​
 

●​ Gaps in behavior intervention systems and proactive supports to reduce instructional time 
lost due to ISS/OSS​
 

●​ Limited use of data protocols to monitor subgroup progress consistently 
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Goals and Strategies: (Identify 3 to 4 SMART or SMARTIE goals based on school needs.) 
 

2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b)  use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 

Goal 1: By the end of the 2025-2026 school year, M. D. Roberts SOTA will increase 
proficiency in all core content areas by at least 8 percentage points (ELA from 41% to 49%, 
Math from 27% to 35%, Science from 22% to 30% & Social Studies from 27% to 35%) (the 
percent of students scoring proficient and distinguished) as measured on the Georgia 
Milestones Assessment by implementing evidence-based instructional practices that meet the 
needs of all students. 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

Implement high-impact practices throughout 
all content areas 

August 2025 - 
May 2026 

 All core content 
teachers 

Provide model lessons, side by side 
coaching and informal observations for 

induction level teachers. 
 

August 2025 - 
May 2026 

Title I Instructional 
Coaches and 

Teacher Mentors 

Implement at least 1 project-based Arts 
Integrated or STEAM lesson per unit of 

study in all core content areas. 
 

August 2025 - 
May 2026 

 All core content 
& connections 

teachers 
 

Implement evidenced-based writing 
strategies in core and connections classes. 

 

August 2025 - 
April 2026 

 All core content 
& connections 

teachers 
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Incorporate into collaborative planning the 
reviewing subgroup data to identify barriers 
to student achievement. 
 

August 2025 - 
April 2026 

 All core content 
& connections 

teachers 

Through targeted professional learning, train 
teachers to address student deficit areas 
during small group instruction 
 

August 2025 - 
April 2026 

Title One All core content 
& connections 

teachers 

Implement data tracking of CFA/unit 
assessments utilizing the charting my 
journey and data charts 
 

August 2025 - 
April 2026 

 All core content 
& connections 

teachers 

 Supplemental Supports: What supplemental action steps will be implemented for these 
subgroups? 

Economically Disadvantaged Foster and Homeless 

Incorporate resources for students to use at 
home such as supplemental consumable texts or 
guides 
Review student schedules and place them in 
support classes to address student deficit areas 
Create planned time to do data talks with 
students so each student knows his or her glows 
and grows using CFA/unit assessments/ MAP. 
From the data talks students  utilize the charting 
my journey and data charts so goals and 
expectations are established 

Incorporate resources for students to use at 
home such as supplemental consumable texts or 
guides 
Support with at home tutoring service or 
attending tutoring 
Review student schedules and place them in 
support classes to address student deficit areas 
Create planned time to do data talks with 
students so each student knows his or her glows 
and grows using CFA/unit assessments/ MAP. 
From the data talks students  utilize the charting 
my journey and data charts so goals and 
expectations are established 

English Learners Students with Disability 

Use sentence starters and graphic organizers in 
all learning environments; Label everyday tasks 
and items in both languages to increase 
vocabulary.  
Incorporate resources for students to use at 
home such as supplemental consumable texts or 
guides 

Use thinking maps and graphic organizers in all 
learning environments. 
Incorporate resources for students to use at 
home such as supplemental consumable texts or 
guides 
Support with at home tutoring service or 
attending tutoring 
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Support with at home tutoring service or 
attending tutoring 
Review student schedules and place them in 
support classes to address student deficit areas 
Create planned time to do data talks with 
students so each student knows his or her glows 
and grows using CFA/unit assessments/ MAP. 
From the data talks students  utilize the charting 
my journey and data charts so goals and 
expectations are established 
 
 
 

Create planned time to do data talks with 
students so each student knows his or her glows 
and grows using CFA/unit assessments/ MAP. 
From the data talks students  utilize the charting 
my journey and data charts so goals and 
expectations are established 
 
 
 

Gifted Learners 

Use PBL to engage and accelerate the gifted student in all learning environments. 
Create planned time to do data talks with students so each student knows his or her glows and 
grows using CFA/unit assessments/ MAP. From the data talks students  utilize the charting my 
journey and data charts so goals and expectations are established 
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2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b)  use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 

Goal 2: By the end of the 2025-2026 school year, M.D. Roberts SOTA will achieve a 5% 
reduction in the total number of office discipline referrals (from 246 to 233)  with a focus on 
the school's top three infractions (1-Physical Offense Fighting w/ Mutual Participants, 2- 
Physical Offense Horseplaying/ Wrestling/ Scuffling, and 3- Vaping/Juuling Use or 
Knowledge/ Possession of Electronic Smoking Devices). 

 Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

Hold Grade Level Town Hall Meetings to 
address behavior expectations 

August & 
October 2025, 

January & 
March 2026   

 Grade Level 
Administrators 

& Teachers 

Implement PBIS and School wide Behavior 
Matrix for awareness and practice 

August 2025 - 
May 2026 

(Daily) 

 PBIS Team, 
Administrators, 

Teachers 

Continue with SEL Lessons and Use CAB August 2025- 
May 2026 
(Weekly) 

 Administrators, 
Teachers, 

Support Staff 

Utilize PATS for improving student behavior 
and decreasing ODRs 

August 2025- 
May 2026 

 Administrators 
& BIS 

Supplemental Supports: What supplemental action steps will be implemented for these 
subgroups? 

Economically Disadvantaged Foster and Homeless 
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Students will receive incentives for meeting 
expectations with behavior, attendance, and 
grades 
Students will be trained to go to CAB, teacher 
or administrator for assistance with conflicts. 
 

Students will receive incentives for meeting 
expectations with behavior, attendance, and 
grades 
Students will be trained to go to CAB, teacher 
or administrator for assistance with conflicts. 
 
  

English Learners Students with Disability 

Students will receive incentives for meeting 
expectations with behavior, attendance, and 
grades 
Students will be trained to go to CAB, teacher 
or administrator for assistance with conflicts. 
When needing to communicate to family or 
student utilize the International Center 
services 
 

Students will receive incentives for meeting 
expectations with behavior, attendance, and 
grades 
Students will be trained to go to CAB, teacher 
or administrator for assistance with conflicts. 

Gifted Learners 

mStudents will receive incentives for meeting expectations with behavior, attendance, and grades. 
The incentives will connect to experiences that gifted learners have been studying with PBL. 
Students will be trained to go to CAB, teacher or administrator for assistance with conflicts. 

 

27 
 



 

 

2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b) use methods and instructional strategies an academic program in the school, will 
increase the amount and quality of learning time, and help provide an enriched and 
accelerated curriculum, which may include programs, activities, and courses necessary to 
provide a well-rounded education; 
 

Goal 3: By the end of the 2025-2026 school year, M. D. Roberts SOTA will show a 3- 
percentage point improvement in the percent of students absent less than 10 percent of 
enrolled days (from 89.4 % to 92.4 %). 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Funding 
Source 

Person/Position 
Responsible  

Utilize the attendance team to include the 
social worker and registrar to track daily 

attendance 

August 2025-May 
2026 

 

n/a Attendance team 
Social Worker 

Counselors 
Administration 

Create a spreadsheet to track those 
students absent 5 days or more and 

communicate with parents at each 5-day 
interval 

August 2025-May 
2026 

 

n/a Attendance team 
Social Worker 

Counselors 
Administration 

Monitor and un-enroll students (as 
necessary) who are absent 10 or more 

days consecutively  

August 2025-May 
2026 

 

n/a Attendance team 
Social Worker 

Counselors 
Administration 

Provide attendance incentives each 9wks August 2025-May 
2026 

 

Student 
Recognition 

Attendance team 
Social Worker 

Counselors 
Administration 

Supplemental Supports: What supplemental action steps will be implemented for these 
subgroups? 
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Economically Disadvantaged Foster and Homeless 

Incentivize students with good attendance and 
punctuality through grade level celebration and 
experiences. Targeting these students to be 
involved in extra curricular events, clubs, and or 
experiences.  
 
 

Incentivize students with good attendance and 
punctuality through grade level celebrations and 
experiences. Meet with students using the  circle 
of support or CAB to see what are the 
attendance issue barriers and address the needs 
with items like transportation, clothing, and 
supplies. Targeting these students to be involved 
in extra curricular events, clubs, and or 
experiences.  

English Learners Students with Disability 

Incentivize students with good attendance and 
punctuality through grade level celebrations and 
experiences. Making sure ELL feel welcomed 
and provide experiences celebrating and 
acknowledging their culture.  Meet with 
students using the  circle of support or CAB to 
see what are the attendance issue barriers and 
address the needs with making sure they feel 
confident and comfortable in all learning 
environments. Targeting these students to be 
involved in extra curricular events, clubs, and or 
experiences.  

Incentivize students with good attendance and 
punctuality through grade level celebrations and 
experiences. Meet with students using the  circle 
of support or CAB to see what are the 
attendance issue barriers and address the needs 
with support for example not feeling confident 
in classes. Making sure students are getting 
appropriate accommodations in a timely 
manner. Targeting these students to be involved 
in extra curricular events, clubs, and or 
experiences. 
 

Gifted Learners 

Incentivize students with good attendance and punctuality through grade level celebrations and 
experiences. Meet with students using the  circle of support or CAB to see what are the attendance 
issue barriers and address the needs with support for example not feeling confident in classes. 
Making sure students are getting appropriate gifted instruction on a daily basis. Target these 
students to develop their PBLs in extra curricula events like Science Olympiad, Science Fair, Math 
competitions, etc.  
 

 

2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will: Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
a) provide opportunities for all children, including each of the subgroups of students 
(economically disadvantaged students, students with disabilities, English learners, gifted, 
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and foster/homeless students) to meet the State’s challenging academic standards; 
1111(c)(2) 
 
b) use methods and instructional strategies an academic program in the school, will increase 
the amount and quality of learning time, and help provide an enriched and accelerated 
curriculum, which may include programs, activities, and courses necessary to provide a 
well-rounded education; 
 

Goal 4:  By the end of the 2025-2026 school year, M.D. Roberts SOTA will have Small Group 
Instruction as consistent practice throughout the school to reach the needs of individual students 
and to improve student performance in all areas.  

 MDRSOTA will continue to improve implementation of  differentiated small group 
instruction that meets the needs of all students. 
 

Evidenced Based Strategies and 
Interventions  

Timeline for 
Implementation 

Estimated 
Budget 

Person/Position 
Responsible  

Allocate small group instruction daily 
evidenced in weekly lesson plans. 

 

September 2025 - 
April 2026 

 All core content 
teachers 

 

Monitor the implementation of the small 
group instruction by conducting 2 

observations per week utilizing the MD 
Roberts Small Group observational tool. 

 

September 2025 - 
April 2026 

 Administrators 
Instructional 

Coaches 
 

Use data to guide the implementation of 
and formation of small groups 

September 
2025-2026 

 Administrators 
Instructional 

Coaches 

Supplemental Supports: What supplemental action steps will be implemented for these 
subgroups? 

Economically Disadvantaged Foster and Homeless 

Course resources, remediation, and 
tutoring. 
Small group instruction/rotations. 
 

Course resources, remediation, and tutoring. 
Small group instruction/rotations. 
 

English Learners Students with Disability 
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Course resources, remediation, and 
tutoring; 
ELL support, differentiation and 
accommodations. Small group 
instruction/rotations  
 
 

Course resources, remediation, tutoring, and 
differentiation and accommodations. Small 
group instruction/rotations. 
 

Gifted Learners 

Supplemental and enrichment activities that extend beyond the classroom to real-world 
connections. Small group instruction/rotations. 
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2. Address the School-wide reform strategies that the school will implement to meet the 
school needs, including a description of how such strategies will:  Section 1114 
(b)(7)(A)(i-iii)(I-V) 
 
c)  address the needs of all children in the school, but particularly the needs of those at risk of 
not meeting the challenging State academic standards through activities which may include: 
 

i)  counseling, school-based mental health programs specialized instructional support 
services, mentoring services (Through clubs and organizations–Ambassadors, Ladies and 
Gentlemen of Purpose), and other strategies to improve students’ skills outside the academic 
subject areas 
 

M.D. Roberts School of the Arts will continue to implement the following to address the needs of our at-risk 
students:  

 
●​ Circle of Support-- administrators and counselors monitor student academic performance and 

behavior on a monthly basis through our Circle of Support. Students who are at-risk are identified 
and supports are put into place for these students. Data talks are held with teachers on a monthly 
basis. Based on the data obtained, teachers provide intentional small group instruction to close 
gaps and to accelerate those students in need of higher-level instruction. 
 

●​ PBIS—Positive behaviors are reinforced with students through our use of RAM Bucks and the 
RAMS Store. Students earn bucks for following the schoolwide behavior matrix and can spend 
those bucks in the store. Students are also incentivized each semester with a reward for having “0” 
behavioral referrals  

●​ Mentoring programs–targeting  students to participate in clubs and organizations that have the 
purpose of building confidence, respect, and soft skills. Ladies & Gentlemen of Purpose & 
Ambassadors 

●​ Mental Health—providing student support through SPARK referrals and programs.  

ii) preparation for and awareness of opportunities for postsecondary education and the 
workforce, which may include career and technical education programs and broadening 
secondary school students’ access to coursework to earn postsecondary credit while still in 
high school (such as Advanced Placement, International Baccalaureate, dual or concurrent 
enrollment, or early college high schools 

M.D. Roberts School of the Arts will continue to implement the following to address the postsecondary 
preparation and awareness opportunities for our students: 

 
●​ Career Day—held each year in the spring, led by the counseling team, to allow students to interact 

with various industry professionals to gain some insight into what they would like to do once they 
graduate and the skills/education needed for certain careers 
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●​ Master Classes with Fine Arts—students attend workshops with industry professionals to gain some 
insight into skills/education needed for careers in Fine Arts. They are able to learn more skills 
during these sessions as well. 

 

iii) implementation of a schoolwide tiered model to prevent and address problem behavior, 
and early intervening services, coordinated with similar activities and services carried out 
under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); 

M.D. Roberts School of the Arts has created a team, led by an administrator, in the area of Positive 
Behavioral Interventions and Supports (PBIS). This team includes teachers (general education, special 
education, special areas), support staff, and other pertinent personnel. Staff and students have been 
provided with an overview presentation of PBIS, to include school data and other related 
information. We have identified positive school climate and discipline practices that are a priority. 
School-wide and classroom essential agreements have been created and agreed upon by all 
stakeholders. ClassDojo has been identified as the school-wide system that is used to track and 
communicate behavior to staff, students, and parents. Visuals are located throughout the school to 
remind students of the expected behaviors. The PBIS team reviews the Big 7 report on a monthly basis to 
identify problem behaviors, as well as the areas of the building, day of the week, and daily times these 
behaviors are occurring most often. 

iv) professional development and other activities for teachers, paraprofessionals, and other 
school personnel to improve instruction and use of data from academic assessments, and to 
recruit and retain effective teachers, particularly in high need subjects; (A list of proposed 
professional development offerings must be included in the Professional Development (question 
2 iv) section.) 

M.D. Roberts School of the Arts will continue to implement the following to improve instruction and 
consistency in use of data to drive instruction: 

●​ Data Digs  
●​ Weekly Collaborative Planning 
●​ Monthly Department Meetings 
●​ Monthly Leadership Team Meetings 
●​ Data Driven Professional Development 

 
Ensuring that these activities are implemented and monitored will allow us to keep a pulse on the level of 
instruction occurring in the classrooms and track how our students are performing so that we can provide 
real-time support and interventions. 

v)  strategies for assisting preschool children in the transition from early childhood education 
programs to local elementary school programs. Middle and high schools, describe how the 
school will implement strategies to facilitate effective transitions for students from middle to 
high school and from high school to post-secondary education including, if applicable. 

M.D. Roberts School of the Arts will continue to implement the following to address the transitional needs 
of our students: 
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●​ Summer Bridge-- July 
●​ Magnet Program/School Tours—October & February 
●​ Universal Day-- March 
●​ New Student Orientation--May 

vi) describe how the school will use and implement effective parent and family engagement 
strategies for parents of English Learners and Students with Disabilities. 

M.D. Roberts School of the Arts will implement effective parent and family engagement strategies to 
support families of English Learners and Students with Disabilities through ongoing collaboration with the 
ESOL and Exceptional Student Services departments. Communication will be provided in the preferred 
language of the family using district translation services, and interpreters will be made available during 
meetings and schoolwide events as needed. 
 
The school will offer parent workshops designed to support understanding of academic expectations, 
language development, instructional accommodations, and available resources. ESOL-specific sessions will 
be provided to assist families in navigating academic supports, while ESS will lead sessions focused on 
special education services, IEP development, and transition planning. 
 
Parent engagement events such as Curriculum Night, Academic Parent Nights, and the Annual Title I 
Meeting will be inclusive of all families. Materials will be translated, and additional supports will be 
provided to ensure that EL and SWD parents are informed and actively engaged in their child’s education. 
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Plan Development and Evaluation:- 
3.  Evaluation of School-wide Plan  ~ 34 CFR 200.26 
 
a) Address the regular monitoring and the implementation of, and results achieved by, the 
schoolwide program, using data from the State’s annual assessments and other indicators of 
academic achievement. 
 
b) Determining whether the schoolwide program has been effective in increasing the 
achievement of students in meeting the challenging State academic standards, particularly for 
those students who had been farther from achieving the standards. 
 
c) Describe how the Schoolwide plan will be revised, as necessary, based on the regularly 
monitoring to ensure continuous improvement of students in the schoolwide program 

The leadership team at M.D. Roberts School of the Arts will meet regularly to monitor the implementation 
and effectiveness of the schoolwide program. Data sources include GMAS, Reading Inventory, CFAs, 
Benchmark Assessments, and evidence gathered during PLCs. Lesson plans and classroom instruction will 
also be reviewed to ensure alignment with schoolwide goals 

The leadership team will use this data to determine whether the schoolwide program is effective in 
increasing student achievement, with particular attention to students who are performing below grade level 
or are part of identified subgroups, including English Learners, Students with Disabilities, and Economically 
Disadvantaged students. 

Based on the ongoing analysis, the plan will be revised as needed. Adjustments will be documented and 
discussed during leadership and instructional team meetings, and changes will be communicated to staff. 
District support staff will collaborate with school leaders on a quarterly basis to review progress and provide 
feedback to support continuous improvement. 

 
 

4.  ESSA Requirements to Include in the Schoolwide Plan Section 1116 (b)(1) 

Jointly develop with, and distribute to, parents and family members of participating children 
a written parental and family engagement involvement plan, agreed on by such parents, that 
shall describe the means for carrying out the requirements of Subsections (c) through (f). 
Parents shall be notified of the plan in an understandable and uniform format and, to the 
extent practicable, provided in a language the parents can understand. Such plan shall be 
made available to the local community and updated periodically to meet the changing needs 
of parents and the school. 

We will involve parents in an organized, ongoing, and timely way in the planning, review, and 
improvement of school wide programs and Parent and Family Engagement Plan. M. D. Roberts 
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School of the Arts parent liaison will schedule Title I Planning Meetings and invite parents of all 
students, school staff, students, and community members to attend. M. D. Roberts School of the 
Arts will continuously solicit the input of parents and make efforts to engage migrant and homeless 
parents, as well as those with disabilities. This will be accomplished through surveys, 
informational meetings, individual meetings in the Parent Resource Center, and from parent or 
counselor contacts. In addition, at the end of each workshop or meeting, we will ask parents to 
complete evaluation forms. The school administrators will review evaluation forms and then reach 
out to families to address concerns. 

We will update the school Parent and Family Engagement Plan periodically to meet the changing 
needs of parents and the school and distribute it to the parents of participating children and make 
the Parent and Family Engagement Plan available to the local community. During the Title I 
Annual Planning Meeting, parents will assist in planning, developing, and approving the school’s 
Title I School-wide Program Plan and Budget, as well as parent involvement documents - 
School-Parent Compact, and Title I Parent and Family Engagement Plan. Parents will continually 
be invited to participate in the Title I and PTA meetings and other planning processes of the school. 
We will conduct annual Title I meetings during the 2025-2026 school year to inform parents about 
the school’s Title I Program, parents’ requirements for Title I, and the school Parent and Family 
Engagement Plan. The School-Wide Plan, and the School-Parent Compact will also be discussed 
in detail. We encourage and invite all parents of participating children to attend. Parents will be 
invited to the Title I Annual Parent Meeting through solicitations at Curriculum Night, Title I 
Parent Meetings, flyers, formal invitations, telephone dial out system, the school’s marquee and 
website.  
We will offer a flexible number of meetings, such as meetings in the morning or evening, 
and will hold two Title I Annual Meetings on different days and at different times and have several 
workshops for parents which will be outlined in the school’s 2024-2025 Parent Engagement 
Calendar of Events. Parents who cannot attend the meetings may schedule an appointment with the 
Title I Parent Liaison to receive additional information in the Parent Resource Center. 
 
We will provide parents of participating children with timely information about the Title I 
Program, a description and explanation of the curriculum in use at the school, the forms of 
academic assessments used to measure student progress, and the proficiency levels students are 
expected to meet. Opportunities will be provided for regular meetings, if requested by parents, to 
formulate suggestions and to participate, as appropriate, in decisions relating to the education of 
their child, and respond to any such suggestions as soon as practicably possible, by having a Title I 
Planning Meeting and an annual parent meeting to receive important information regarding the 
Title I Program.  
 
Conferences are also held twice a year by parent/teacher request. In order to help 
parents better understand the promotion requirements and curriculum, various parent workshops 
will be provided. Explanations will also be communicated to parents with test scores at parent 
teacher conferences. The workshops will focus on the core content areas. It is our intention to build 
positive relationships, assist with developing instructional strategies, and to provide resources 
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through the Parent Resource Center. There are many opportunities throughout the school year for 
our families and community members to become partners in the education of all students.  
 
All parents and students are invited each year by the school principal to attend the Title I Planning 
Meeting to provide input in revising the Compact. This School-Parent Compact sets the 
expectations of each of the parties regarding the responsibilities for the education of students. The 
compact will be sent home to all 
families with the students and will be posted on the school’s website and in the Parent Center. The 
Compact will be signed and dated by the teacher, student, and parent(s). The School-Parent 
Compact will be revisited with parents during conferences and other Title I meetings. 
 
We will aid parents of participating children, as appropriate, in understanding the state’s academic 
content standards, the state’s student academic achievement standards, the state and local academic 
assessments, including alternate assessments, the requirements of Title I, Part A, how to monitor 
their child’s progress, and how to work with educators.  
 
The key method M. D. Roberts School of the Arts will use to aid parents in understanding the 
State’s academic content standards and assessments through informational meetings and 
workshops throughout the school year. Parents also have access to Infinite Campus, which can be 
found on the district’s website, 
www.clayton.k12.ga.us. Infinite Campus is a way parents can view their child’s grades 
immediately after his/her teacher enters them in the grade book. By viewing their children’s grades, 
parents will be able to easily monitor their child’s progress in each class. 
We will provide materials and training to help parents to work with their child to improve 
their child’s achievement, such as literacy training and using technology, as appropriate, to foster 
parental engagement.  
 
The Parent Resource Center will provide materials and training to help parents work with their 
children to improve their child’s success. These trainings will be provided by the Title I Parent 
Liaison, school counselors, school administrators or teachers, external presenters, district 
personnel, or others. The Title I Parent Liaison will assist parents and serve as liaison between 
home and school. Parents who are unable to attend training or workshops and will be able to 
request materials to be sent home. 
 
We will provide training to educate the teachers, pupil services personnel, principal, and other staff 
in how to reach out to, communicate with, and work with parents as equal partners, in the value 
and utility of contributions of parents, and in how to implement and coordinate parent programs, 
and build ties between parents and the school, by working with parents as equal partners in the 
educational process to positively impact the academic achievement of the students.  
 
We will take the following actions to ensure that information related to the school and parent 
programs, meetings, and other activities, is sent to the parents of participating children in an 
understandable and uniform format, including alternative formats upon request, and, to the extent 
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practicable, in a language the parents can understand. The Parent Liaison will use clear, simple, 
and parent-friendly language to communicate information related to school and parent programs. 
When appropriate, information will be translated into Spanish and other languages when 
appropriate. In order to maintain contact with the parents, the school will use automated calling 
systems, school marquee, school website, e-mails, newsletters, flyers, and other means of 
communication. 
 
We will provide full opportunities, to the extent practicable, for the participation of parents with 
limited English proficiency, parents with disabilities, and parents of migratory children, including 
providing information and school reports in an understandable and uniform format and including 
alternative formats upon request, and to the extent practicable, in a language parents understand.  
 
The Parent Resource Center at M. D. Roberts School of the Arts will offer a variety of learning 
resources for parents to check out and utilize for extended home learning. The Parent Resource 
Center will be facilitated by parent volunteers and the Title I Parent Liaison, who is a certified 
teacher that can aid parents to gain a better understanding of the educational process, as well as 
training to help them learn skills to better assist their children academically. To assist our families 
of children with special needs, we have access to two parent mentors at the district level that are 
available as a resource. Our families classified as homeless have access to a social worker, school 
counselors, and the district’s Homeless Liaison. We encourage parents/guardians to become active 
in the decision-making roles of our school. Our Title I Parent and Family Engagement Plan openly 
states our expectations for parent engagement. Our Calendar of Events outlines the events that will 
be employed to aid student achievement. Because of our strong beliefs in excellence, we 
acknowledge the immediate and consistent need for parental involvement. 
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5.  Schoolwide Plan Development  ~ Section 1114 (2)(B)(i-iv) 

a) is developed during a 1-year period 
b)  is developed with the involvement of parents and other members of the community 
including teachers, principals, school leaders, paraprofessionals, instructional support staff, 
and student (high school) 
c) remains in effect for the duration of the school’s participation in a Title I School-Wide 
Program 
d) is available to the school district, parents, and the public, in a language that parents can 
understand 
e) is developed in coordination and integration with other Federal, State, and local services, 
resources, and programs, such as programs supported under this Act, violence prevention 
programs, nutrition programs, housing programs, Head Start programs, adult education 
programs, career and technical education programs, and schools implementing 
comprehensive support and improvement activities or targeted support and improvement 
activities under section 1111 (d), if appropriate and applicable. 
 

During the 2024–2025 school year, M. D. Roberts School of the Arts jointly developed its Title I 
Schoolwide Plan (SWP) in collaboration with stakeholders, including parents, teachers, counselors, and 
administrators. The school ensures that parents and family members are actively engaged in the creation, 
review, and approval of the SWP. Parent input is gathered through Title I Planning Meetings, surveys, and 
parent workshops. The final plan is reviewed and agreed upon by parent representatives before 
implementation. 
 
To ensure accessibility, the Schoolwide Plan is distributed to the families of all participating children via 
multiple methods, including printed copies sent home, digital access through the school’s website, and hard 
copies available in the school’s main office and Parent Resource Center. The plan is written in an 
understandable and uniform format and, to the extent practicable, provided in a language parents can 
understand. Translation services are available upon request. 
 
The plan is made available to the local community through the school’s website, in-person at the school 
building, and is referenced during community outreach events and parent meetings. 
 
As a living document, the SWP is reviewed and updated at least twice annually to reflect the changing needs 
of students, families, and the school. Revisions are based on academic data, parent feedback, and stakeholder 
input. The school’s leadership team, in collaboration with the Title I Parent Liaison, facilitates the revision 
process and communicates updates to all stakeholders in a timely and accessible manner. 
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Professional Development (question 2-iv) 
 

Professional Learning Topic Professional 
Learning 
Timeline  

 

Audience 
(grade/subject) 
 

Position 
Responsible 

    

Arts Integration Refresher  October 2025 6-8 ELA, Math, 
Science, SS 

Instructional Coach, 
Fine Arts Lead Ms. 
Hudson 
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Parent and Family Engagement 
 

Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Sent Home and Posted on 
School Website: 
School-Family Compact 
School PFEP 
District PFEP 

 8/15/2025 Parent Liaison  Rhonda Jackson

School-Family Compact 
Discussion: 
Parent-Teacher Conference  
(elementary) 
Ongoing discussion 
(middle/high school) 

8/19/2025 Parent Liaison Rhonda Jackson 

Annual Title I Parent 
Meeting: 
Meeting held 
Documents posted on school 
website  

9/4/2025 & 9/18/2025 Parent Liaison Rhonda Jackson 
Dr. Caryn Turner Principal 

Building Parent Capacity 
Fall: (F2F or Zoom) 
Required Parent Capacity 
Events 
(An event can be a workshop, 
night event, or a Zoom 
workshop. Checklists are 
required with every event, and 
the event must be aligned with 
the school goals. 
 
Curriculum Workshop 1 

9/9/2025 - Understanding 
MAP Growth Testing 

Parent Liaison Rhonda Jackson 

Building Parent Capacity 
Fall:  
Curriculum Workshop 2 

10/7/2025 - The Art of 
Success in Math 

Parent Liaison Rhonda Jackson 
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Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Building Parent Capacity 
Fall: 
Technology/Copyright Piracy 
Workshop 

10/21/2025 - Infinite 
Campus for Parents 

Parent Liaison Rhonda Jackson 

Building Parent Capacity 
Fall:  
EL Parent Workshop (if 
applicable) 

11/4/2025 - ESOL 
Resources 

 

Building Parent Capacity 
Continuous Communications 
(Fall) 
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

8/12/2025  

Building Staff Capacity 
(Fall): 

9/23/2025 - Let’s Talk 
Parent Communication 

 

Building Staff Capacity 
Continuous Communications 
(Fall):  
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

8/8/2025  

Fall October Data Dig: 
PLC to review Dashboard 
Data 

  

Fall December Data Dig: 
PLC to review Dashboard 
Data 

  

Building Staff Capacity 
(Spring): 

1/13/2026 - Removing 
Technical Jargon 
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Parent Engagement 
Activities (include 

title/subject of curriculum 
workshops) 

Scheduled Date(s) of 
Required Activity/Event  

 

Person / Position Responsible 
 

Building Parent Capacity 
Spring:  
Curriculum Workshop 3 

2/10/2026 - Understanding 
Standards 

 

Building Parent Capacity 
Spring: 
Assessment Workshop 

3/3/2026 - GMAS Prep 
Workshop 
 

 

Building Parent Capacity 
Spring: 
Transition Meeting 

4/21/2026 - Looking Ahead  

Building Staff Capacity 
Continuous Communications 
(Spring):  
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

  

Building Parent Capacity 
Continuous Communications 
(Spring) 
Continuous Communication 1 
Continuous Communication 2 
Continuous Communication 3 

  

Spring March Data Dig 
PLC to review Dashboard data 
 

  

Spring May Data Dig 
PLC to review Dashboard data 
 

  

Input Meeting(s) FY25: 
Staff 
Parents/Families 
Students 
 

8/19/2025 - Fall Input with 
Parents & Families 
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Tentative Budget 
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