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1 General Improvement Plan Information

General Improvement Plan Information

District Treutlen County
Team Lead Dr. Susan Stone
Federal Funding Options to Be 
Employed (SWP Schools) in 
this Plan (Select all that apply)

Traditional funding (Federal funds budgeted separately)

Transferability of Funds (ESSA Sec. 5103).  If applicable, check the box and list the program(s) where funds are 
being transferred.  Refer to the Federal Programs Handbook for additional information and requirements.
Transfer Title II, Part A to: Title V, Part B
Cumulative Percentage of 
Allocation to be Transferred to 
the Selected Grant(s)

100%

Transfer Title IV, Part A to: Title V, Part B
Cumulative Percentage of 
Allocation to be Transferred to 
the Selected Grant(s)

100%

Factors(s) Used by District to Identify Students in Poverty (Select all that apply)
Free/Reduced meal application

✔ Community Eligibility Program (CEP) - Direct Certification ONLY
Other (if selected, please describe below)
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DISTRICT IMPROVEMENT PLAN

2 ED - Flex Waiver

Do you need a waiver? No
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DISTRICT IMPROVEMENT GOALS

3. DISTRICT IMPROVEMENT GOALS

3.1 Overarching Need # 1

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Overarching Need 1: Improve Reading/Literacy outcomes for all students across 
the district.

Is Need # 1 also an Equity 
Gap?
Root Cause # 1
Goal ELA By the end of the 2025-26 school year, student achievement in ELA will 

increase by 3% in students scoring at or above the 50th percentile on the NWEA 
MAP and by 3% in students scoring 3 and 4 on the GMAS.

3.1 Overarching Need # 1 44

Equity Gap

Equity Gap TAPS Distribution

Content Area(s)
Grade Level Span(s)
Subgroup(s)
Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student 

supports and interventions 

3.1 Overarching Need # 1 44

Action Step # 1

Action Step Provide teachers with high quality professional development in research-based
Provide teachers with Professional Development in the area Literacy through 
coaching and training.
for instruction.

Funding Sources Title I, Part A
Title V, Part B

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
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Action Step # 1

Subgroups Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Collect sign-in sheets and agendas from professional learning sessions; maintain 
coaching schedules and logs; conduct classroom observations and monitor 
lesson plans for evidence of implementation.

Method for Monitoring 
Effectiveness

Analyze student achievement data from GMAS and NWEA MAP;
Analyze coaching walkthrough data, monitor student growth trends in literacy over 
time.

Position/Role Responsible District staff, principals, assistant principals, teacher leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

Yes

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

Heart of Georgia RESA, GADOE, MGRESA
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Action Step # 2

Action Step Provide resources to facilitate small group instruction for students to include 
supplemental personnel, supplemental programs, and supplemental supplies.

Funding Sources Title I, Part A
Title V, Part B

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Review purchase orders, staff time logs, and program usage reports to ensure 
resources are utilized as intended.

Method for Monitoring 
Effectiveness

Analyze student performance data from NWEA MAP and GMAS; review progress 
monitoring reports and Amira reports

Position/Role Responsible District staff, principals, assistant principals, teacher leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Quarterly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA
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3. DISTRICT IMPROVEMENT GOALS

3.2 Overarching Need # 2

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Overarching Need 2: Improve Math outcomes for all students across the district.

Is Need # 1 also an Equity 
Gap?
Root Cause # 1
Goal By the end of the 2025-26 school year, student achievement in Math will increase 

by 3% in students scoring at or above the 50th percentile on the NWEA MAP and 
by 3% in students scoring 3 and 4 on the GMAS.

3.2 Overarching Need # 2 47

Equity Gap

Equity Gap TAPS Distribution

Content Area(s)
Grade Level Span(s)
Subgroup(s)
Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student 

supports and interventions 

3.2 Overarching Need # 2 47

Action Step # 1

Action Step Provide teachers with Professional Development in the area of Math.
Funding Sources Title I, Part A

Title V, Part B
Subgroups N/A

Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities

3.2 Overarching Need # 2 47
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Action Step # 1

Subgroups Immigrant
Systems Coherent Instruction

Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Collect and review sign-in sheets and agendas from professional learning; 
conduct classroom observations; monitor lesson plans for evidence of 
implementation.

Method for Monitoring 
Effectiveness

Analyze GMAS ,NWEA MAP  and Progress Learning (where applicable) math 
performance data to assess growth; monitor diagnostic and year-over-year trends.

Position/Role Responsible Principal, assistant principals, district leadership, teacher leaders, and 
instructional coaches.

Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA
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Action Step # 2

Action Step Provide resources to facilitate small group instruction for students to include 
supplemental personnel, supplemental programs, and supplemental supplies.

Funding Sources Title I, Part A
Title V, Part B

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Review purchase orders, time logs, and usage reports of supplemental programs.

Method for Monitoring 
Effectiveness

Analyze GMAS ,NWEA MAP  and Progress Learning (where applicable) math 
performance data to assess growth; monitor diagnostic and year-over-year trends.

Position/Role Responsible District personnel, Administration, Teacher Leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Quarterly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA
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3. DISTRICT IMPROVEMENT GOALS

3.3 Overarching Need # 3

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Overarching Need 3:Improve Science and Social Studies outcomes for all 
students across the district.

Is Need # 1 also an Equity 
Gap?
Root Cause # 1
Goal Goal #3 Science/Social Studies By the end of the 2025-26 school year, student 

achievement in Science and Social Studies will increase by 3% in students 
scoring 3 and 4 on the GMAS.

3.3 Overarching Need # 3 50

Equity Gap

Equity Gap TAPS Distribution

Content Area(s)
Grade Level Span(s)
Subgroup(s)
Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student 

supports and interventions 

3.3 Overarching Need # 3 50

Action Step # 1

Action Step Provide teachers with Professional Development in the area of Science and 
Social Studies.

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
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Action Step # 1

Subgroups Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Collect sign-in sheets and agendas from PD sessions. Monitor lesson plan and 
use classroom observations.

Method for Monitoring 
Effectiveness

Analyze GMAS scores and Progress Learning data for Science and Social 
Studies.

Position/Role Responsible District staff, principals, assistant principals, teacher leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

MGRESA, HGRESA, GADOE
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Action Step # 2

Action Step Provide resources to facilitate small group instruction for students to include 
supplemental personnel, supplemental programs, and supplemental supplies.

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Review purchase orders, time logs, and usage reports.

Method for Monitoring 
Effectiveness

Monitor GMAS scores, Progress Learning data, and relevant program reports.

Position/Role Responsible District staff, principals, assistant principals, teacher leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Quarterly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, MGRESA, HGRESA
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Action Step # 2

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, MGRESA, HGRESA

3.3 Overarching Need # 3 53

Action Step # 3

Action Step Provide a STEM lab and computer science courses with interactive learning 
opportunities.

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Review purchase orders for STEM resources and materials; monitor lesson plans 
for integration of STEM and computer science content; conduct observations 
focused on instructional practices within STEM and computer science courses.

Method for Monitoring 
Effectiveness

Analyze student achievement data from GMAS and Progress Learning 
assessments; review reports specific to STEM program outcomes as applicable.

Position/Role Responsible District staff, principals, assistant principals, teacher leaders, interventionist.
Evidence Based Indicator

Timeline for Implementation Monthly

3.3 Overarching Need # 3 53
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Action Step # 3

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, MGRESA, HGRESA

3.3 Overarching Need # 3 54
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3. DISTRICT IMPROVEMENT GOALS

3.4 Overarching Need # 4

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Overarching Need 4: Improve student attendance and behavioral outcomes for all 
students across the district.

Is Need # 1 also an Equity 
Gap?
Root Cause # 1
Goal Culture and Climate By the end of the 2025-2026 school year, the culture and 

climate of TES will improve as evidenced by increased student and teacher 
attendance, and decreased office referrals measured by:
a.   A 10% decrease in students missing 10% of the school year or more.
b.   A decrease of 3% in office discipline referrals from the previous year.
c.   A decrease of 10% in the number of staff missing 10+ days in a school year.

3.4 Overarching Need # 4 55

Equity Gap

Equity Gap TAPS Distribution

Content Area(s)
Grade Level Span(s)
Subgroup(s)
Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student 

supports and interventions 

3.4 Overarching Need # 4 55

Action Step # 1

Action Step Establish and implement a structured "Opportunity Room" (In-School 
Suspension/Reflection Room) that provides students with a space to de-escalate, 
reflect on their behavior, and engage in restorative practices, with the goal of 
reducing out-of-school suspensions and maximizing instructional time. 
Professional development for teachers and administrators will include training on 
trauma-informed practices, de-escalation strategies, and restorative discipline 
models to ensure effective implementation of the Opportunity Room.

3.4 Overarching Need # 4 55
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Action Step # 1

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Review Opportunity Room sign-in sheets, staff supervision schedules, and usage 
logs monthly

Method for Monitoring 
Effectiveness

Analyze discipline referrals, ISS/OSS data trends, and student attendance 
reports; collect optional student and staff feedback.

Position/Role Responsible Building administrators, District personnel.
Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

3.4 Overarching Need # 4 56



DISTRICT IMPROVEMENT GOALS

Action Step # 1

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA, Tri-County Family Connections, Community 
Mental Health.

3.4 Overarching Need # 4 57

Action Step # 2

Action Step Provide mentor educators and targeted professional development for beginning 
educators (0-3 years experience) and educators who are new to Treutlen County 
Schools.

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Collect and review professional learning sign-in sheets, mentor meeting logs, 
agendas, and mentor-mentee checklists. Obtain periodic feedback from new 
teachers on mentor support and PD relevance.

Method for Monitoring 
Effectiveness

Analyze new teacher performance on TKES observations, student growth 
measures (NWEA MAP and GMAS), and teacher retention rates. Use surveys or 
exit interviews to identify trends in new teacher satisfaction and support.

Position/Role Responsible District instructional leaders, building principals, teacher leaders/mentors, and the 
Director of Teaching and Learning.

Evidence Based Indicator

3.4 Overarching Need # 4 57



DISTRICT IMPROVEMENT GOALS

Action Step # 2

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

HG RESA, GADOE, MGRESA

3.4 Overarching Need # 4 58

Action Step # 3

Action Step Provide Social Emotional Learning programs as both tier I and intervention 
programs. Title II-A funds may be used to provide professional development for 
staff in evidence-based social-emotional learning strategies, classroom 
management, and integration of SEL into academic instruction.

Funding Sources Title I, Part A
Title V, Part B
IDEA

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Supportive Learning Environment

Method for Monitoring 
Implementation

Review SEL lesson plans and usage reports; collect sign-in sheets for small group 
sessions where applicable.

3.4 Overarching Need # 4 58
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Action Step # 3

Method for Monitoring 
Effectiveness

Monitor discipline referral data, chronic absenteeism rates, climate survey results, 
and progress monitoring of targeted students.

Position/Role Responsible District instructional leaders, school principals, teacher leaders, school 
counselors, and the district social worker.

Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA, Tri-County Family Connections, Community 
Mental Health.

3.4 Overarching Need # 4 59

Action Step # 4

Action Step Teachers, instructional coaches, administrators, and student support staff will 
regularly review student attendance and behavior data to identify trends, 
implement supports, and monitor progress as part of a tiered intervention system. 
Staff participating in data team meetings will receive professional development on 
data-driven decision-making, effective tiered interventions, and progress 
monitoring strategies, supported in part by Title II-A funds.

Funding Sources Title I, Part A
Title V, Part B
IDEA

3.4 Overarching Need # 4 59
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Action Step # 4

Subgroups N/A
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Coherent Instruction
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Sign-in sheets, agendas, and meeting notes from data team meetings

Method for Monitoring 
Effectiveness

Monthly attendance and behavior reports; comparison of year-over-year chronic 
absenteeism and discipline referral rates.

Position/Role Responsible School principals, assistant principals, instructional coaches, teacher leaders, 
school counselors, social worker, and district leadership.

Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

GADOE, HGRESA, MGRESA, Tri-County Family Connections, Community 
Mental Health.

3.4 Overarching Need # 4 60



REQUIRED QUESTIONS

4. REQUIRED QUESTIONS

4.1 Coordination of Activities, Serving Children, and PQ

Required Questions

Coordination of Activities

Describe how the LEA ensures ongoing 
and continuous coordination of services, 
supports, agency/community 
partnerships, and transition services for 
children served across its federal 
programs (Title I, Part A; Title I, Part A 
Children in Foster Care; Title I, Part A 
Family School Partnerships; Title I, Part 
C; Title II, Part A; Title III, Part A; Title IV, 
Part A; Title IV, Part B).

The district ensures ongoing coordination of services and supports 
across federal programs by engaging stakeholders in multiple forums, 
including surveys, parent nights, RESA meetings, higher education 
partnerships (SECCA and Brewton-Parker College), and district 
strategic planning sessions. Input is gathered from administrators, 
teachers, paraprofessionals, parents, students, community members, 
the school social worker, and school counselors to guide program 
decisions.
Title I, Part A and Title V-B (inclusive of transferred Title II-A and Title 
IV-A funds) are aligned to support identified needs from the 
comprehensive needs assessment and student achievement data. 
Resources are coordinated to provide professional learning, leadership 
development, and instructional support. Annual review and planning 
sessions with school and district leadership teams ensure priorities are 
aligned, funding sources are coordinated, and services are 
continuously monitored.
The district maintains active partnerships with community agencies and 
RESA to enhance supports and ensure smooth transitions for students 
across grade levels and programs. Federal program coordination is 
overseen by the Federal Programs Director and Superintendent to 
ensure compliance, alignment of resources, and equitable services.

4.1 Coordination of Activities, Serving Children, and PQ 61

Serving Low Income and Minority Children

Describe how the district will ensure that 
low-income and minority children enrolled 
in Title I schools and/or programs are not 
served at disproportionate rates by:1.  
ineffective teachers
2.  out-of-field teachers
3.  inexperienced teachers

(Please specifically address all three 
variables)

The Treutlen County School District and school staff work diligently to 
maintain a faculty that is effective and meets professional qualifications. 
Teachers occasionally assist with scheduling (the method may vary by 
school) by noting student academic achievement, special programs, 
sex, race, socioeconomic status (SES), and other factors that might 
impact overall student performance.

First, special populations are placed according to their needs 
(recommendations may sometimes be made by the Special Education 
Director). Next, EIP and REP students are scheduled. At the middle 
school level, the placement of SST students is monitored with the 
assistance of the academic coach and building administrators. Finally, 
all remaining students are placed with teachers based on their 
academic, social, emotional, and behavioral needs.

4.1 Coordination of Activities, Serving Children, and PQ 61
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Serving Low Income and Minority Children

School administration reviews and updates each roster to monitor 
placements, taking into account past retentions, teacher performance 
and experience, student SES, race, sex, and other relevant factors. 
Administrators consider the placement of each student to help ensure 
both individual and classroom success.

Currently, our high school does not have any out-of-field teachers in 
academic subject areas. Teachers typically teach the same courses 
each year, ensuring students do not have the same teacher two years 
in a row. When a student is unsuccessful in a teacher's class and must 
retake the course, the schools are implementing a plan to ensure the 
student has a different teacher the following year.

Data is utilized in the development of the master schedule to ensure 
our most effective teachers are assigned to our SPED and RTI 
populations, which include low-income and minority students. During 
the school year, our Family Engagement Coordinator informs 
administration of any struggling students, and schedule adjustments 
are made as needed.

School leaders review all student schedules before the start of each 
school year to ensure that low-income and minority students are not 
assigned to ineffective, inexperienced, or out-of-field teachers two 
years in a row.

Furthermore, the district's administrative teams review teacher SGP 
data annually to re-roster students and reassign teachers, ensuring that 
no student is taught by a low-SGP teacher two consecutive years. A 
low-SGP teacher is defined as one with an SGP score less than or 
equal to 40%. If funding is available, teachers with the highest SGP 
scores in their content area may be awarded a financial supplement.

4.1 Coordination of Activities, Serving Children, and PQ 62

Professional Growth Systems

Describe the district's systems of 
professional growth and improvement for 
teachers and school leaders (serving 
both the district and individual schools). 
The description might include:

The district is utilizing progress monitoring resources (i.e., iXL, 
READ180, NWEA MAP) to identify student needs. District walkthroughs 
are conducted periodically to gather teacher and student data. The 
district has hired instructional coaches who provide ongoing, 
job-embedded professional learning through the implementation of 
PLCs. During PLCs, teachers analyze student data to determine 
instructional needs.
The instructional coaches attend rigorous professional learning 
activities outside of the district as needed and then redeliver the 
strategies to teachers in an effort to minimize teacher absences. After 
the redelivery of professional learning activities, the specialists and 
curriculum director follow up with classroom visits to ensure that the 

4.1 Coordination of Activities, Serving Children, and PQ 62
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Professional Growth Systems

strategies are implemented effectively.
The district utilizes the Evidence for ESSA website, the What Works 
Clearinghouse website, and other research tools to ensure that 
strategies are evidence-based. Benchmark assessment data and 
summative assessment data are used to determine the effectiveness of 
the professional learning and instructional resources.
The district supports professional growth and improvement across 
stages of career development and performance for teachers, principals, 
and other school leaders by providing professional learning 
opportunities, which include: mentoring; leadership training at both 
school and district levels; degree enhancement; collaboration with 
institutions of higher learning; leadership conferences and workshops; 
instructional strategies workshops and webinars; content-specific 
training; and other professional learning opportunities.

4.1 Coordination of Activities, Serving Children, and PQ 63

PQ – Intent to Waive Certification

For the current fiscal year, using the 
flexibility granted under Georgia charter 
law (OCGA 20-2-2065) or State Board 
Rule - Strategic Waivers (160-5-1-.33), 
does the district intend to waive teacher 
certification? [ESSA Sec. 
1112(e)(1)(B)(ii)]

Yes

4.1 Coordination of Activities, Serving Children, and PQ 63
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4. REQUIRED QUESTIONS

4.2 PQ, Federally Identified Schools, CTAE, Discipline

Required Questions

PQ – Waiver Recipients

If the LEA waives certification, specify 
whether or not, in the current fiscal year, 
certification is waived:
1.  for all teachers (except Special 
Education and Gifted service areas in 
alignment with the student’s IEP), or
2.  for a select group of teachers. If 
waived for a select group of teachers, the 
response must address content fields and 
grade level bands (P-5, 4-8, 6-12, P-12).

[All educators must hold a GaPSC issued 
Clearance Certificate.] [O.C.G.A. 
20-2-211.1, SBOE 160-4-9-.05, ESSA 
Sec. 1112(e)(1)(B)(ii)]

Treutlen County prefers that all teachers are certified in the specific 
content area/grade level in which they are assigned to teach; However,
during the 2025-2026 school year, certification is waived for all 
teachers (except Special Education and Gifted service areas which 
cannot be waived per state law).

4.2 PQ, Federally Identified Schools, CTAE, Discipline 64

PQ – Minimum Qualification

If the district waives certification, state the 
minimum professional qualifications 
required for employment of teachers for 
whom certification is waived (example: 
Bachelor's Degree, Content Assessment, 
Coursework, Field Experience etc.). If no 
requirements exist beyond a Clearance 
Certificate, please explicitly state so. 
[Sec. 1112(e)(1)(B)(ii)]

Treutlen County has established the following criteria as minimum 
professional qualifications required for employment of teachers: All 
teachers are required to have a clearance certificate and the minimum 
of a bachelor's degree.

4.2 PQ, Federally Identified Schools, CTAE, Discipline 64

State and Federally Identified Schools

4.2 PQ, Federally Identified Schools, CTAE, Discipline 64
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State and Federally Identified Schools

Describe the actions the district will 
implement for its state and/or federally 
identified schools (CSI/TSI) needing 
support. Include a statement of (1) 
whether or not the LEA currently has 
identified schools needing support and 
(2) how the district will support current or 
future identified schools through 
prioritization of funds.

Treutlen County currently has no state- or federally-identified schools 
(CSI/TSI) needing support. In the event that a school is identified as a 
CSI or TSI school, the district will work with the state District 
Effectiveness Specialist to develop an improvement plan for the 
school(s). The district will utilize effective, research-based strategies 
and programs for school improvement implementation.
Furthermore, the district will establish a Continuous Improvement Team 
that will participate in monthly progress check meetings. Student data 
checks will be incorporated into the school improvement plan(s) to 
ensure that the strategies are working effectively. Additional 
professional learning opportunities will be provided to ensure that 
programs and processes are implemented with fidelity.
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CTAE Coordination

Describe how the district will support 
programs that coordinate and integrate 
academic and career and technical 
education content through:
coordinated instructional strategies, that 
may incorporate experiential learning 
opportunities and promote skills 
attainment important to in-demand 
occupations or industries; andwork-based 
learning opportunities that provide 
students in-depth interaction with industry 
professionals and, if appropriate, 
academic credit.

Our district mission is to equip, engage, and inspire all for success in 
life. To fulfill our mission, we strive to provide various pathway 
opportunities for our high school students by utilizing CTAE programs 
on-site and at Southeastern Early College and Career Academy 
(SECCA). By pooling our resources with three other school districts, we 
have been able to offer dual enrollment and CTAE courses that could 
not be provided at our local school due to our size and location.
Additionally, we have collaborated with the school to offer welding and 
nursing programs onsite, minimizing travel time while maximizing 
instructional time and expanding learning opportunities for students.
One pathway offered through SECCA is the JROTC program. As a 
result of this program, Treutlen graduates have pursued careers in 
various branches of the military. We have added a work-based learning 
program for our high school students and Career Technical Instruction 
(CTI) support services for our high school students with disabilities. We 
also are starting the Transition Alliance for Treutlen County to help our 
students with disabilities find employment through community 
partnerships.

With the statewide teacher shortage, we have an active "grow your 
own" teacher program through the implementation of the Education as 
a Profession pathway. We have very active FFA, FCCLA, CTI, and 
SkillsUSA CTSOs (Career Technical Student Organizations). We host 
FFA region events but do not currently host events for any other 
CTSOs.
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Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Classroom

Describe how the district will support 
efforts to reduce the overuse of discipline 
practices that remove students from the 
classroom, which may include identifying 
and supporting schools with high rates of 
discipline, disaggregated by each of the 
subgroups of students.

The district has developed in-house programs tailored to meet our 
students' needs. The elementary school continues to use a 
check-in/check-out procedure for targeted students, providing daily 
mentoring to support their success in the school environment.
Students who demonstrate positive behavior are recognized and 
rewarded through various incentive activities. Additionally, an 
Opportunity Room has been implemented at the elementary level to 
provide students a space to self-reflect and cool down, reducing time 
spent out of the classroom. For students requiring disciplinary 
interventions, the district has established an In-School Suspension 
(ISS) room designed to minimize instructional loss typically associated 
with Out-of-School Suspension (OSS).
School staff regularly review behavior data and meet collaboratively to 
monitor the effectiveness of these strategies and make adjustments as 
needed. Professional development is provided to ensure staff members 
are equipped with best practices for supporting positive student 
behavior and reducing disciplinary removals.
These efforts support our goal of maintaining student engagement with 
instruction while addressing behavioral needs in a positive and 
constructive manner.
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4. REQUIRED QUESTIONS

4.3 Title I A: Transitions, TA Schools, Educational Program

Required Questions

Middle and High School Transition Plans

Describe how the district will implement 
strategies to facilitate effective transitions 
for students from middle grades to high 
school and from high school to 
postsecondary education including:
coordination with institutions of higher 
education, employers and local partners; 
andincreased student access to early 
college high school or dual or concurrent 
enrollment opportunities or career 
counseling to identify student interests 
and skills.

Treutlen County students are located in the same building, allowing for 
a combined middle and high school environment. This setup minimizes 
the transition challenges often experienced when students move 
between separate facilities. Transition meetings are provided for 
students entering middle school to support a smooth adjustment.
To facilitate effective transitions from middle to high school and beyond, 
the district coordinates closely with local institutions of higher 
education, including nearby colleges offering dual enrollment 
opportunities, as well as with employers and community partners such 
as the Southeastern Early College and Career Academy (SECCA), a 
charter school serving four districts. This collaboration expands access 
to Career, Technical, and Agricultural Education (CTAE) courses and 
early college options that might otherwise be unavailable due to our 
district's size and location.
High school students have access to dual and concurrent enrollment 
classes both on our campus and at several nearby colleges. To 
accommodate transportation challenges, the district prioritizes offering 
dual enrollment courses on-site whenever possible.
Each high school student develops an individualized transition plan that 
outlines their pathway after graduation—whether to career, college, or 
military service. Seniors meet individually with the superintendent to 
review and refine these plans. The TMHS counselor coordinates 
college visits and provides ongoing career counseling to help students 
identify their interests and skills. Georgia Futures is integrated into our 
college and career readiness efforts to further support students' 
postsecondary transitions.
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Preschool Transition Plans

Describe how the district will support, 
coordinate, and integrate services with 
early childhood programs at the district or 
school level, including plans for transition 
of participants in such programs to local 
elementary school programs.

Students who attend the local Head Start program may receive speech 
or other related services for identified disabilities, as outlined in a 
Memorandum of Understanding (MOU). Treutlen County Pre-K 
classrooms are located on the elementary school campus, which allows 
for a seamless transition of students from Pre-K into kindergarten.
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Title I, Part A - Targeted Assisted Schools Description

If applicable, provide a description of how 
teachers, in consultation with parents, 
administrators, and pupil services 
personnel, will identify the eligible 
children most in need of services in Title I 
targeted assistance schools.  The 
description must include the multi-criteria 
selection to be used to identify the 
students to be served.

Not applicable to Treutlen County Schools.
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Title I, Part A – Educational Programs

Provide a general description of the 
instructional program in the following:
Title I schoolwide schools;Targeted 
Assistance Schools; andschools for 
children living in local institutions for 
neglected or delinquent children.

Treutlen County School District has one elementary school and one 
middle/high school. Both the elementary school (K–5) and the 
middle/high school (6–12) are Title I schoolwide programs. Various 
instructional programs are implemented throughout the schools, with 
specific strategies varying by school level.
The elementary school schedule includes extended time for Math and 
ELA. The middle school operates on a five-period day. Class size 
reduction teachers and/or paraprofessionals are provided at both 
schools in core academic content areas to ensure that at-risk students 
receive more individualized instructional support, which increases the 
probability of students graduating from high school.
Instruction in all core academic content areas is based on the Georgia 
Standards of Excellence (GSE). Curriculum maps and pacing guides 
are utilized to ensure all students have equal access to the curriculum.
TES:The elementary school implements a balanced blend of programs 
aligned to the science of reading. These include Heggerty Phonemic 
Awareness, UFLI for interventions, Fundations systematic phonics, and 
standards-based lessons. Additional resources include Step Up to 
Writing. The Eureka Squared series is used to teach K–5 students the 
underlying structure of mathematics. Eureka Squared instruction is 
accessible to students in the regular classroom via Chromebooks and 
computers. Additional web-based programs supplement instruction. 
Teachers and students have access to interactive boards, projectors, 
scanners, document cameras, Chromebooks, and laptops.
TMS:Middle school ELA teachers use Step Up to Writing. Other 
resources supporting curriculum, instruction, and assessment include 
Eureka Squared, Progress Learning, and NWEA MAP. Connections 
classes assist students in broadening skills and beginning to develop 
career goals. Agriculture, Computer Science, Spanish, PE, and band 
are offered to all middle school students.
THS:The high school operates on a block schedule. Teachers utilize a 
variety of instructional resources and strategies to ensure all students 
have access to the GSE. Supplemental instructional resources include 
Progress Learning, READ 180, iXL, and Edgenuity. A wide array of 
career readiness programs is available, including business, agriculture, 
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Title I, Part A – Educational Programs

graphic design, child development, teaching as a profession, and 
music. Treutlen County Board of Education is one of four collaborative 
members of the Southeastern Early College and Career Academy 
(SECCA). Students attending SECCA have opportunities to participate 
in Army JROTC, auto mechanics, drone technology, cosmetology, 
healthcare, and teaching as a profession. Students in grades 9–12 can 
also participate in web-based courses via Edgenuity. The district's goal 
is to expand dual enrollment and CTAE courses offered onsite.
Institutions for Neglected and Delinquent Children:There are no 
neglected or delinquent institutions located in the district.
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4. REQUIRED QUESTIONS

4.4 Title I Part C

Required Questions

Title I, Part C – Migrant Intrastate and Interstate Coordination

Consortium LEAs describe how they 
collaborate with the MEP Consortium 
staff at Abraham Baldwin Agricultural 
College (ABAC) to support the records 
transfer process for students moving in 
and out of the school (including academic 
and health records), and how the use of 
the occupational survey during new 
student registration and back-to-school 
registration for all returning students is 
coordinated and reviewed.Consortium 
LEAs and Direct-funded LEAs describe 
how the Migrant Student Information 
Exchange (MSIX) is used in the records 
transfer process (both interstate and 
intrastate):description includes who in the 
LEA accesses MSIX when migratory 
children and youth enroll and 
depart;description includes how the 
information in MSIX, when available, is 
used for enrollment and course 
placement decisions for migratory 
children and youth.

Identification of migrant students is part of the regular registration 
process. The Title I, Part C Occupational Survey, provided by the 
migrant education agency, is included in the registration packet for all 
registering students and is administered annually to all students. Staff 
members responsible for identifying and recruiting migrant families are 
trained using the most current available resources. A copy of the 
occupational survey is faxed to the GaDOE MEP Regional Office for 
further determination for students who indicate possible migrant 
eligibility on the survey.
The migrant contact person historically has collaborated with the MEP 
Consortium staff at Abraham Baldwin Agricultural College (ABAC) to 
provide services to eligible migrant participants. This year will mark a 
the start of a new partnership with another consortium. Treutlen County 
School System has procedures in place to ensure timely transfer of 
school records for all students. This process begins as soon as the 
parent or guardian provides the school with a formal signed release or 
upon request from the receiving school. Records are faxed to the 
receiving school, and a hard copy is then sent through U.S. mail in a 
timely manner, not to exceed ten calendar days.
The school district consults the Title I, Part C website and acquires 
support from the MEP Consortium to ensure that the SIS coordinator 
becomes familiar with MSIX. MSIX will be accessed promptly upon the 
enrollment of migrant students transferring from outside the state to 
assist in determining appropriate placement and other critical 
information.
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Title I, Part C – Migrant Supplemental Support Services

1.  Consortium LEAs describe how 
academic and non-academic services are 
coordinated with Abraham Baldwin 
Agricultural College (ABAC).
2.  Direct-funded LEAs describe:ul
3.  how the needs of preschool children 
and families are identified and how 
services are implemented and evaluated 
during the regular school year and 
summer.
4.  how the needs academic and 
non-academic needs of out-of-school 

The district will include all migrant students in the supplemental support 
services available to all other students to help them become 
academically successful. Furthermore, the district, in collaboration with 
the MEP Consortium, will provide additional instructional support to 
migrant students, connect migrant families with local community 
outreach programs, and provide other assistance as needed.
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Title I, Part C – Migrant Supplemental Support Services

youth and drop-outs are identified, how 
the OSY profile is used to support the 
identification of needs and the delivery of 
appropriate services, and how services 
are implemented and evaluated during 
the regular school year and summer.
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4. REQUIRED QUESTIONS

4.5 IDEA

Required Questions

IDEA Performance Goals:

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 1: Improve 
graduation rate outcomes for students 
with disabilities.
What specific post-secondary outcome 
activities (school completion, school age 
transition, and post-secondary transition) 
are you implementing in your LEA to 
improve graduation rates?
Include:Description of your district’s 
proceduresSpecific professional learning 
activitiesPlan to monitor implementation 
with fidelity

Goal 1
TCS employs a multi-faceted approach to support students with 
disabilities toward successful high school completion and 
post-secondary readiness.
Individualized Academic Achievement Plans (AAPs):
Identification of Need: Student progress is rigorously monitored using a 
variety of measures including attendance records, teacher data 
dashboards, Measures of Academic Progress (MAP) results, 
Read180/System 44 data, ClassWorks for Progress Monitoring, 
Acadience assessments, Georgia Alternative Assessment (GAA) 
results, Georgia Kindergarten Inventory of Developing Skills (GKIDS) 
scores, and Georgia Milestones results. This comprehensive data 
review ensures the effectiveness of student accommodations and 
supports.
Targeted Support: For students identified as not making adequate 
progress, increased communication is initiated with parents and 
teachers. Together with the case manager, an individualized Academic 
Achievement Plan (AAP) is developed to address the student's specific 
academic needs, providing targeted interventions to keep them on track 
for graduation.
Individual Graduation Plans (IGPs) and Course Alignment:
Case managers and the Career Technical Instruction (CTI) Coordinator 
at Treutlen High School (THS) collaborate closely with school 
counselors and the ESS Director. This collaboration ensures that 
students are on pace with their Individual Graduation Plans (IGPs), a 
critical component for high school completion.  Each spring, the ESS 
Director meets individually with case managers and counselors to 
discuss course enrollment for the upcoming school year. This process 
directly reviews and aligns proposed schedules with each student's 
short-term and long-term goals, as well as their transition plan. This 
information is maintained in a centralized spreadsheet for easy 
reference, facilitating schedule adjustments prior to the start of the new 
school year in August.
School-Age Transition and Dropout Prevention (Check In and Check 
Out):
To bolster dropout prevention efforts, the "Check In and Check Out" 
program is utilized by PK-12.  The district's Social Worker, Mrs. Coney, 
plays a key role by contacting case managers and sharing "at-risk" 
student lists with the ESS Director, allowing for targeted intervention 
and support to prevent disengagement and dropout.
Post-Secondary Transition Planning and Implementation:
Early and Ongoing Planning: The Treutlen County Transitional Alliance 
has experienced significant growth and plans for expanded activities to 
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IDEA Performance Goals:

prepare ESS students for life after high school. The Alliance actively 
monitors and adjusts established long-term and short-term goals.
Work and Community Placements: Monthly meetings of the 
Transitional Alliance review student performance in work and 
community placements and assess whether additional support is 
needed. This team also evaluates faculty recommendations for 
securing new work placements based on student needs.
Dedicated Transition Roles: The ESS Director ensures alignment with 
individual transition plans, while the CTI Coordinator facilitates 
successful transitions to postsecondary placements. Prior to finalizing 
an IEP, the CTI Coordinator reviews the transition goals for 
appropriateness and measurability.
Transition Assessment Tools: Transition planning is developed using a 
variety of tools and data sources, including YouScience, one-on-one 
student interviews, O-Net, and Pathful. Paper/pencil versions of 
assessments are available if necessary, ensuring accessibility for all 
students. This data helps IEP teams create informed plans to support 
post-secondary transitions.
Pre-Employment Services: For high school transitions, Treutlen County 
Schools partners with external agencies such as the Georgia 
Vocational Rehabilitation Agency (GVRA), High School High Tech, and 
former educators (through CTI) to provide pre-employment services 
directly on campus during the school day, making these crucial 
services readily available to students.
Post-Graduation Follow-Up: In the spring of their senior year, students 
complete an updated contact information form. Following graduation, 
the ESS Director and the School Social Worker collaborate to conduct 
follow-up with former ESS students. Information is primarily gathered 
via phone calls from the student (preferred) or their parents through a 
series of questions to determine the graduate's current status 
(employment, school attendance, licenses/certificates, future plans).
Addressing Key Needs: One significant need identified by the 
Transitional Alliance team is assisting students with obtaining a driver's 
license and/or photo identification, which are critical for independence 
and employment. When feasible, these items are incorporated into the 
student's transition plan.

TCS provides targeted professional learning to equip staff with the skills 
needed to improve graduation outcomes.
IEP/Eligibility Procedures Training: New teachers receive foundational 
training during New Teacher Orientation, covering essential special 
education processes. Returning teachers participate in refresher 
training during the Pre-Planning ESS meeting, which includes updates 
on ESS Practices, Policies, and Procedures.
Transition Planning Training: Middle and high school case 
managers/ESS teachers have received specialized training on 
developing individualized transition plans.
Comprehensive Professional Development: Professional learning 
opportunities for teachers and case managers are differentiated based 
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IDEA Performance Goals:

on individual needs. For new programs, policies, and procedures, 
professional development is provided by the ESS Director, ESS Leads, 
experienced teachers, GLRS, and external consultants.
GLRS Consortia: Stakeholders participate in various consortia hosted 
by GLRS, including those designed for Directors, School Psychologists, 
Speech-Language Pathologists, Self-Contained Teachers, and 
Transition Support Teachers. This ensures staff are current on best 
practices and regulations relevant to supporting student progress and 
transitions.

TCS employs robust monitoring procedures to ensure consistent and 
effective implementation of strategies aimed at improving graduation 
rates.
IEP Timeline and Data Monitoring: GO-IEP is utilized to ensure all IEP 
timelines and due dates are met. The ESS Director and/or ESS 
Coordinator actively monitor these timelines. All IEPs are rigorously 
reviewed and finalized by either the ESS Director or ESS Coordinator, 
serving as a critical quality control step for compliance and accuracy.
Progress Monitoring of Student Data: Case Managers, ESS 
Administrators, ESS Leads, and the ESS Director collaboratively 
monitor student progress using a variety of academic and functional 
measures. This includes analyzing results from attendance records, 
teacher data dashboards, MAP, Read180/System 44, ClassWorks, 
Acadience, GAA, GKIDS, and Georgia Milestones. This data-driven 
approach allows for timely identification of students not making 
progress.
Academic Achievement Plan Oversight: For students not making 
adequate progress, the development of individualized Academic 
Achievement Plans (AAPs) involves increased communication with 
parents and teachers, ensuring collaborative problem-solving.
Graduation Plan and Schedule Reviews: Scheduled reviews of student 
schedules, IEPs, and transcripts occur semi-annually in October, 
December, and March. These reviews, led by case managers, CTI 
Coordinator, counselors, and the ESS Director, ensure students remain 
on track for graduation. The spring meetings with case managers and 
counselors to discuss course enrollment and transition plans contribute 
significantly to the master scheduling process, ensuring alignment with 
student goals.
Post-Secondary Goal Monitoring: Case managers are responsible for 
continually monitoring progress toward post-secondary goals and 
providing regular updates to the IEP team. The CTI Coordinator's 
review of transition goals before IEP finalization ensures 
appropriateness and measurability.
Dropout Prevention Program Monitoring: The implementation of the 
"Check In and Check Out" program in grades K-5 and its first year in 
TMHS is supported by the Social Worker, Mrs. Coney, who identifies 
and shares lists of "at-risk" students with the ESS Director for targeted 
intervention.
Post-Graduation Follow-Up Analysis: The systematic post-graduation 
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follow-up with former ESS students, including gathering data on their 
status (employment, school, licenses, future plans), provides valuable 
feedback on the long-term effectiveness of the district's transition 
services and informs future planning.

Through these integrated and continuously monitored efforts, Treutlen 
County Schools strives to provide a supportive and effective 
educational pathway that significantly improves graduation rate 
outcomes for its students with disabilities.

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 2: Improve 
services for young children (3-5) with 
disabilities.
What specific young children activities 
(environment, outcomes, and transition) 
are you implementing in your LEA to 
improve services for young children (ages 
3-5)?
Include:LEA proceduresServices that are 
offered and provided within your district 
as well as where the service options are 
located.  (e.g. local daycares, Head Start, 
homes, community-based classrooms, 
PreK classrooms)Staff that will be 
designated to support the 3-5 
populationCollaboration with outside 
agencies, including any trainings 
conducted by the LEAParent trainings

Goal 2
Treutlen County Schools (TCS) is committed to continuously improving 
services for young children (ages 3-5) with disabilities. Our 
comprehensive approach focuses on early identification, tailored 
educational environments, smooth transitions, dedicated staffing, and 
robust interagency and parent collaboration.
Ongoing Outreach: Annually in August and May, TCS places articles in 
the local newspaper and on the school website, and distributes 
brochures throughout the community to provide information about Child 
Find. At the beginning of each school year, Child Find information is 
also sent home with every student, and parents are encouraged to sign 
and return the acknowledgement form.
Targeted Engagement: In the fall, parents of homeschool students and 
representatives from private schools in neighboring districts are invited 
to meet with district personnel to identify any potentially eligible young 
children and determine how best to serve them.
Referral and Evaluation: When a referral for special education services 
is made for a young child, the Exceptional Student Services (ESS) 
Director works closely with the ESS Coordinator/School Psychologist 
and Preschool Support Staff. This collaboration ensures that all federal 
and state procedures for evaluation are followed efficiently.  Parents 
are actively involved and contacted by the ESS Director or designee at 
the beginning of the referral process to facilitate their participation and 
understanding.  The primary goal is to accurately identify the student's 
specific needs, determine eligibility, and develop an appropriate 
Individualized Education Program (IEP).
Transition from Part C (Babies Can't Wait):  For children receiving early 
intervention services through an Individualized Family Service Plan 
(IFSP) under IDEA Part C, an Initial IEP must be developed and in 
effect by their third birthday, provided they continue to be eligible for 
services under Part B. The Initial IEP team thoroughly considers the 
student's IFSP to ensure continuity and appropriate planning.

TCS offers a comprehensive continuum of educational service options 
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tailored to meet the individualized needs of young children (ages 3-5) 
with disabilities, consistent with Least Restrictive Environment (LRE) 
principles. These services are delivered across various settings to 
ensure access and developmental appropriateness.
Integrated or Specialized Center-Based Programs: Provided at a 
central location within a regular or special school, where a group of 
children receives specialized services.
Home-Based Programs: Instruction delivered directly in the child's 
home, recognizing it as a natural environment.
Itinerant Consultant Services: Special education or related services 
personnel work with children in community-based facilities (e.g., local 
daycares, Head Start programs, private preschools) where the child is 
already attending.
Public Pre-Kindergarten (Pre-K) Classrooms: Special education 
services are integrated into Georgia Pre-K classes (Bright from the 
Start Pre-Kindergarten) through consultative, collaborative, or 
co-teaching models with special education personnel.
Hospital or Institutional Settings: Instruction is provided in these 
settings if necessitated by a child's medical condition.
Transportation: Provided as a related service as needed to ensure 
access to all determined placements and services.

TCS designates specific staff to support the unique needs of young 
children with disabilities.
ESS Director & School Psychologist & ESS Lead Teachers: Oversee 
the entire evaluation and service delivery process for preschool-aged 
children.
Preschool Support Staff: Dedicated personnel specifically trained to 
address the developmental and educational needs of this age group.
Speech-Language Pathologist (SLP): Plays a crucial role in 
communication evaluations and intervention. The district is building 
capacity by training its SLP to coach teachers and support parents, 
further enhancing services for this age group, particularly for children 
with autism.
TES Literacy Coach: Collaborates with Head Start, modeling 
read-alouds and sharing literacy and math strategies to support early 
childhood development.
Pre-K Director and Teachers: Actively participate in preschool training 
sessions and meetings, fostering collaboration between general 
education Pre-K and ESS.
Case Managers: Assigned to individual students to coordinate IEP 
development, implementation, and communication.

TCS maintains vital partnerships with external agencies to enhance 
services and ensure seamless transitions for young children.
Head Start Collaboration: The ESS leadership team collaborates 
closely with Head Start to ensure smooth transitions for students 
entering the school system. This collaboration includes sharing literacy 
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and math strategies, with the TES literacy coach modeling effective 
instructional practices during visits to Head Start classrooms.
Georgia Vocational Rehabilitation Agency: Partnership ensures smooth 
transitions for students of all ages, including early planning where 
appropriate.
Georgia Learning Resources System (GLRS): TCS partners with GLRS 
to provide ongoing professional learning opportunities for teachers and 
parents of students diagnosed with autism. This directly benefits the 
3-5 population by equipping staff and families with specialized 
knowledge and strategies.
Community Health: TCS invites guest speakers from Community 
Health to parent-specific ESS meetings, providing valuable resources 
and information directly to families.

TCS places a high priority on parental participation and support for 
young children with disabilities. Initial Contact: Parents are contacted 
by the ESS Director or designee at the very beginning of the special 
education process to ensure they are informed and involved. Ongoing 
Communication: For students in self-contained environments, daily or 
weekly communication sheets are utilized to share strategies and 
progress with parents, fostering consistent home-school collaboration.
Parent-Specific ESS Meetings: For Fiscal Year 2026, the ESS 
leadership team will continue to host parent-specific ESS meetings 
prior to broader school-wide parent engagement events. These 
meetings will feature guest speakers from organizations like GLRS and 
Community Health, offering practical strategies parents can use to 
support their students at home, including literacy and math activities.
ESS Parent Advisory Committee: This stakeholder group provides 
invaluable advice and support to the Treutlen County Schools ESS 
administrative team, ensuring parent perspectives are integrated into 
program development and improvement for all age groups, including 
the critical 3-5 population.
Through these comprehensive procedures, collaborative efforts, and 
dedicated support, Treutlen County Schools is committed to ensuring 
that young children (ages 3-5) with disabilities receive a Free 
Appropriate Public Education designed to meet their unique needs and 
promote positive developmental and educational outcomes.

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 3: Improve the 
provision of a free and appropriate public 
education to students with disabilities.
What specific activities align with how you 
are providing FAPE to children with 
disabilities?

Goal 3
Treutlen County Schools (TCS) is dedicated to fulfilling the provision of 
a Free Appropriate Public Education (FAPE) to all students with 
disabilities. Our approach integrates comprehensive training, a robust 
continuum of services, strategic progress monitoring, and collaborative 
practices to ensure individualized and effective educational 
experiences.
TCS prioritizes ongoing professional development to ensure staff are 
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Include:How teachers are trained on 
IEP/eligibility procedures and instructional 
practicesHow LRE is ensuredThe 
continuum of service options for all 
SWDsHow IEP 
accommodations/modifications are 
shared with teachers who are working 
with SWDsSupervision and monitoring 
procedures that are being implemented to 
ensure that FAPE is being provided

proficient in IEP procedures and effective instructional strategies.
GO-IEP Implementation: As TCS enters Year Three of GO-IEP 
implementation, comprehensive training is provided. New teachers 
receive instruction during their New Teacher Orientation, while 
returning teachers participate in refresher training during the annual 
Pre-Planning Exceptional Student Services (ESS) meeting. Guides and 
resources to support teachers with the GO-IEP system are readily 
accessible through the ESS shared drive.
Specialized Consortia: New ESS teachers (with 0-3 years of 
experience) participate in the Georgia Learning Resources System 
(GLRS) consortium, providing foundational support. Teachers in 
self-contained classrooms attend monthly GLRS consortium meetings, 
with observations throughout the year aligning with the focus of these 
consortia.
Differentiated Professional Learning: Professional learning 
opportunities are differentiated based on the individual needs of 
teachers and case managers. For new programs, policies, and 
procedures, training is delivered by the ESS Director, ESS Coordinator, 
experienced teachers, GLRS, and external consultants.
Transition Training Expertise: During pre-planning, secondary ESS 
case managers receive specialized transition training from Mrs. 
Florence Bry, a Program Specialist for the Division of Special 
Education Services and Supports. Additionally, Dr. Alecia 
Heath-Braddy, the TCS Speech-Language Pathologist, serves as the 
district's "local expert" for training, support, and problem-solving, 
particularly for students with Autism Spectrum Disorder. Middle and 
high school case managers/ESS teachers have also been specifically 
trained on developing individualized transition plans.

TCS is committed to ensuring that students with disabilities are 
educated in the Least Restrictive Environment (LRE) to the maximum 
extent appropriate.
Continuum of Support: Special education staff provide a full continuum 
of support at each school, enabling students with disabilities to access 
general education classrooms whenever possible.
Master Scheduling Integration: In the spring, the ESS Director meets 
individually with each case manager. These critical meetings ensure 
student schedules are meticulously aligned with the LRE as defined in 
each student's most recent Individualized Education Program (IEP), 
playing a key role in the overall master scheduling process.
Inclusive Practices: Students requiring access to an adaptive 
curriculum are served in adaptive classrooms at Treutlen Elementary 
School (TES) and Treutlen Middle High School (TMHS). These 
students are actively integrated with their general education peers 
during breaks, recess, connections classes, and meals whenever 
feasible.
Gradual Placement Changes: To promote increased inclusion, student 
performance is reviewed every nine weeks. This regular review helps 
determine if a gradual placement change, such as a student attending 
calendar time in an inclusion class, might be appropriate. If a student 
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cannot be successful in these less restrictive environments, placement 
at Heartland Academy (a separate day school) is then considered.

TCS offers a comprehensive array of service options to meet diverse 
student needs along the continuum of educational environments.
Community-Based Services: Available for young children ages 3 
through Pre-Kindergarten enrollment, fostering learning in natural 
environments.
General Education Support: Services are delivered by teachers and/or 
paraprofessionals within general education classrooms, including core 
and elective courses.
Small Group Instruction: Provided by ESS teachers outside the general 
education setting for students requiring more specialized support in 
core content areas.
Specialized Placements: This includes placement at Heartland 
Academy (a separate day school) and residential services at the 
Georgia School for the Blind in Macon for students whose needs 
necessitate these more restrictive environments.
Home-Based and Hospital/Homebound Instruction: Provided as 
needed for students unable to attend school due to health conditions.
Individualized Service Delivery: Each student's services are based 
purely on their individual needs. For example, a student might receive 
supportive instruction for one subject, co-teaching for another, and 
consultative support for a different academic or functional area, 
ensuring tailored support.
Contracted Services: TCS contracts with outside providers as needed 
to ensure students receive all required services, with contracts 
reviewed annually in conjunction with a district needs assessment. 
Current contracts include a Vision Teacher, School Psychologist, 
Speech and Language Pathologist, and an Applied Behavior Analysis 
(ABA) specialist to support individual student needs.
Mental and Behavioral Health: Treutlen County Schools partners with 
the Community Health Board of Middle Georgia to provide on-campus 
mental and behavioral health services, ensuring comprehensive 
support.

While the provided information does not explicitly detail a specific 
platform for sharing accommodations, the following practices ensure 
teachers are informed and prepared.
IEP Accessibility: Since IEPs are developed and maintained within 
GO-IEP, and guides to support teachers with the GO-IEP transition are 
housed in the ESS shared drive, it is implied that IEPs (and thus the 
prescribed accommodations and modifications) are accessible to all 
relevant staff.
Scheduling Alignment: The ESS Director's spring meetings with case 
managers to align student schedules with their IEPs' LRE inherently 
requires the review and consideration of accommodations and 
modifications, which are integral to LRE determination and service 
delivery.
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Direct Service Delivery: Services delivered by ESS teachers and 
paraprofessionals in general education classrooms for core and 
elective courses necessitate that these educators are aware of and 
implement the accommodations and modifications outlined in the IEP.
Project ASPIRE: Through Project ASPIRE, TCS actively engages 
students with disabilities in their IEP process, promoting meaningful, 
student-focused conversations about their support needs and services. 
This emphasis on student understanding also contributes to better 
self-advocacy regarding their accommodations.
Transition Plan Review: The CTI Coordinator reviews transition goals 
prior to finalizing IEPs, ensuring that the accommodations supporting 
these post-secondary goals are appropriate and clearly articulated.

TCS implements robust supervision and monitoring procedures to 
ensure FAPE is consistently provided.
Fidelity Monitoring: Evidence-based instructional interventions, such as 
System 44/Read 180, Classworks, Robokind, are actively monitored for 
fidelity of implementation.
Instructional Oversight: Best practices are routinely followed and 
observed in inclusion classes. Observations conducted throughout the 
year are specifically aligned with the focus areas of the GLRS 
consortia, providing targeted feedback and support to teachers.
Curriculum and Progress Monitoring Reviews: Adaptive teachers use 
the i-Ready curriculum and related programs for differentiated 
instruction and progress monitoring. Reports from these programs are 
reviewed biweekly in August and September, then monthly from 
October through May, by the ESS Director, ESS Coordinator, and/or 
ESS Lead Teachers.
Parent Communication: Goal attainment is formally communicated with 
parents each grading period, ensuring transparency regarding student 
progress.
Case Manager Oversight: Communication logs for all case managers 
are submitted monthly to the ESS Director or uploaded into GO-IEP or 
Infinite Campus. These communication records are then discussed 
during individual monthly meetings between ESS leadership and case 
managers, allowing for ongoing oversight and problem-solving.
Graduation Plan Monitoring: Case managers and the CTI Coordinator 
at THS work closely with school counselors and the ESS Director to 
ensure students remain on pace with their individual graduation plans. 
Semi-annual reviews of student schedules, IEPs, and transcripts are 
conducted.
Post-Secondary Transition Monitoring: The CTI Coordinator reviews 
transition goals for appropriateness and measurability prior to IEP 
finalization. Case managers are responsible for monitoring progress 
toward post-secondary goals and sharing updates with the IEP team. 
The ESS Director collaborates with the School Social Worker to follow 
up with ESS students after graduation, gathering information via phone 
calls to determine their post-secondary status (working, attending 
school, earning licenses/certificates, future plans).
Master Scheduling and IEP Alignment: The ESS Director's spring 
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meetings with case managers to discuss course enrollment for the next 
school year and transition plans, coupled with maintaining this 
information in a spreadsheet, ensures student schedules are aligned 
with both short-term and long-term goals and transition plans prior to 
the start of the school year.

Through these integrated systems of training, service delivery, and 
rigorous monitoring, Treutlen County Schools strives to provide a 
high-quality, individualized FAPE that supports all students with 
disabilities in achieving their full potential.

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 4: Improve 
compliance with state and federal laws 
and regulations.
How procedures and practices are 
implemented in your district to ensure 
overall compliance?
Include:LEA procedures to address timely 
and accurate data submissionLEA 
procedures to address correction of 
noncompliance (IEPs, Transition 
Plans)Specific PL offered for overall 
compliance, timely & accurate data 
submission, and correction of 
noncomplianceSupervision and 
monitoring procedures that are being 
implemented to ensure compliance

Goal 4

Treutlen County Schools (TCS) is committed to implementing robust 
procedures and practices that ensure overall compliance with state and 
federal special education laws and regulations. Our approach 
integrates comprehensive training, proactive data management, and 
systematic monitoring to maintain high standards of service delivery.

TCS leverages its technological infrastructure and supervisory 
oversight to ensure the timely and accurate submission of data.
GO-IEP Utilization: The district uses GO-IEP, a system specifically 
designed by the state to manage and track all Individualized Education 
Program (IEP) timelines and due dates. This centralized platform 
ensures a consistent and automated approach to managing critical 
deadlines.
Centralized Monitoring: The Exceptional Student Services (ESS) 
Director and/or ESS Coordinator actively monitor these GO-IEP 
timelines to ensure adherence to all procedural requirements and 
deadlines.
Quality Control and Finalization: All IEPs are rigorously reviewed and 
finalized by either the ESS Director or the ESS Coordinator. This 
multi-level review process acts as a critical quality control measure, 
verifying the accuracy and completeness of data before finalization and 
submission.

While the primary focus is on preventing noncompliance, TCS employs 
several procedures to identify and address issues, ensuring continuous 
improvement.
Special Education Procedures Manual: The district's Special Education 
Procedures Manual, currently being updated for the 2025–2026 school 
year, serves as the authoritative guide for all special education 
processes. It outlines comprehensive procedures designed to maintain 
compliance with all state and federal regulations. All special education 
teachers utilize this guide, promoting consistency across student 
services. Both the current and updated versions are readily accessible 
in the ESS Repository within the shared Google Drive for all 
stakeholders.
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Rigorous Review and Finalization: As noted above, the mandatory 
review and finalization of all IEPs by the ESS Director or ESS Lead 
serves as a proactive measure to prevent noncompliance by catching 
errors or omissions before they become systemic issues.
Professional Learning Communities (PLCs): Special education 
teachers participate in PLC teams at each school. These teams align 
with teachers' Professional Learning Goals, which are, in turn, aligned 
with school and district improvement goals. This collaborative structure 
inherently fosters discussions and solutions for improving practices, 
which would include addressing any identified areas of noncompliance.

TCS provides a diverse range of professional learning opportunities to 
enhance staff knowledge and ensure compliance.
Initial and Refresher Training: New teachers receive foundational 
training during New Teacher Orientation, which includes essential 
information on special education procedures and compliance. 
Returning teachers participate in refresher training sessions during the 
annual Pre-Planning ESS meeting to reinforce best practices and 
update on any new regulations.
GLRS Consortia Participation: Key stakeholders across the district 
actively participate in various consortia hosted by the Georgia Learning 
Resources System (GLRS). These include specialized groups for 
Directors, School Psychologists, Speech-Language Pathologists, 
Self-Contained Teachers, Paraprofessionals, and Transition Support 
Teachers. These consortia provide in-depth training and updates 
directly relevant to compliance within their respective areas.
Internal Knowledge Sharing: Information and relevant training insights 
gained from GLRS consortia and other professional development 
activities are systematically shared with other ESS stakeholders across 
the district, ensuring broad dissemination of current compliance 
standards and best practices.
Targeted Compliance Training: Administrators from both Treutlen 
Elementary School (TES) and Treutlen Middle High School (TMHS), 
along with the ESS Director, have participated in GLRS-hosted 
Mindset: De-escalation and Restraint Train-the-Trainer sessions. This 
specific training addresses a critical area of compliance related to 
student safety and behavior management.

TCS implements a multi-faceted approach to supervision and 
monitoring to ensure consistent compliance.
IEP Timeline Monitoring: The ESS Director and/or ESS Leads directly 
monitor GO-IEP to ensure that all IEP timelines and due dates are met, 
allowing for timely intervention if any deadlines are at risk.
IEP Review and Finalization: The mandated review and finalization of 
all IEPs by ESS leadership (Director or Coordinator) serves as a direct 
supervisory check for the accuracy and completeness of the document, 
ensuring it aligns with compliance standards before implementation.
Procedural Guide Access: The accessibility of the Special Education 
Procedures Manual in the ESS shared drive allows for constant 
reference and reinforces standardized compliance practices among all 
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staff.
Classroom Observations: Observations conducted throughout the year 
are aligned with the focus of the GLRS consortia (e.g., for 
self-contained teachers). This indicates a direct monitoring of 
instructional practices and implementation of strategies relevant to 
compliance within specific classroom settings.
Progress Monitoring of Professional Goals: Progress toward teachers' 
Professional Learning Goals, which are aligned with school and district 
improvement goals, is monitored by each school administrator and the 
ESS Director as needed. This links individual professional development 
directly to district-wide compliance and improvement efforts.

Through these interconnected procedures for training, data 
management, and continuous monitoring, Treutlen County Schools 
strives to maintain and improve its overall compliance with state and 
federal laws and regulations governing special education.
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4.6 Title IV Part A

Required Questions

Title IV, Part A – Activities and ProgrammingLEAs must provide a description of each activity/program to be 
implemented during the fiscal year of allocation and as identified in the District Improvement Plan by focus area and 
include program objectives/goals/outcomes.  (ESSA Sec. 4106)

A. Well-Rounded Activities 
(WR)—InstructionProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of FY25 Title IV, Part A funds

B. Safe and Healthy 
(SH)-Climate/CultureProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of FY25 Title IV, Part A funds

C. Effective Use of Technology 
(ET)-Professional 
LearningProvide:Overarching Need 
number/Action Step number(s)New or 
ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of FY25 Title IV, Part A funds

D. Effective Use of Technology 15% 
(ET15)-InfrastructureProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of FY25 Title IV, Part A funds
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Title IV, Part A – Ongoing Consultation and Progress Monitoring

Describe how and when the LEA will 
consult any 
stakeholders/community-based partners 
in  the systematic progress monitoring of 
Title IV, Part A supported activities for the 
purposes of implementation improvement 
and effectiveness measurements.

100% transfer of FY25 Title IV, Part A funds
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4. REQUIRED QUESTIONS

4.7 Reducing Equity Gaps

Required Questions

Reducing Equity Gaps: Reflect on the previous year’s LEA Equity Action Plan

Equity Gap 1Was the LEA Equity Action 
Plan effective in reducing the equity gap 
selected for the year?Intervention 
Effective – Equity Gap 
EliminatedIntervention Effective – 
Maintain Activities/StrategiesIntervention 
Effective – Adjust 
Activities/StrategiesIntervention Not 
Effective – Adjust 
Activities/StrategiesIntervention Not 
Effective – Abandon Activities/Strategies

The Equity Action Plan created for and by the LEA showed 
consistency(s) in reducing the equity gap in Math. This indicates that 
the strategies and activities implemented during FY25 have been 
effective. The LEA is planning to continue with the current
interventions.

Provide a brief description of LEA’s 
success in implementation of the prior 
year LEA Equity Action Plan and 
effectiveness/ineffectiveness in 
addressing the selected equity gap.

The Equity Action Plan created for and by the LEA showed 
effectiveness in reducing the equity gap in the areas of Reading and
ELA. The LEA has decided to continue the current interventions and 
strategies during the 2025-2026 school year.

Equity Gap 2Was the LEA Equity Action 
Plan effective in reducing the equity gap 
selected for the year?Intervention 
Effective – Equity Gap 
EliminatedIntervention Effective – 
Maintain Activities/StrategiesIntervention 
Effective – Adjust 
Activities/StrategiesIntervention Not 
Effective – Adjust 
Activities/StrategiesIntervention Not 
Effective – Abandon Activities/Strategies

The LEA success noted was in the area of math across most 
subgroups. The district made this determination based on the results of 
the Fall 2024 and Spring 2025 NWEA Math data, the FY25 Georgia 
Milestones results, and classroom walk-through data. The district will 
continue to focus on improving student achievement in math through 
the implementation of effective resources and instructional support.

Provide a brief description of LEA’s 
success in implementation of the prior 
year LEA Equity Action Plan and 
effectiveness/ineffectiveness in 
addressing the selected equity gap.

The LEA was able to determine the effectiveness of the interventions 
for the selected equity gap in student achievement in Reading/ELA. 
The NWEA MAP data showed that the equity gaps in reading were 
slightly narrowed among the subgroups. Furthermore, the LEA 
reviewed the FY25 Georgia Milestones and NWEA MAP data, which 
showed some improvement in the areas of Reading and ELA. The LEA 
has decided to continue the implementation of effective resources and 
instructional support during the 2025-2026 school year. We will 
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Reducing Equity Gaps: Reflect on the previous year’s LEA Equity Action Plan

continue to monitor the effectiveness of our interventions periodically 
throughout the year.
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4. REQUIRED QUESTIONS

4.8 Overarching Needs for Private Schools

In this section, summarize the identified needs that will be addressed with FY22 federal funds for private schools  
Include results from ongoing consultation with private schools receiving services from the LEA's federal grants 
(ESSA Sec. 1117 and 8501; 20 U.S.C. 1412(a)(10)(A)(iii); and 34 C.F.R. §300.134).  Information is available on the 
State Ombudsman website. (Add "No Participating Private Schools" as applicable.)

Title I, Part A No participating private schools

Title II, Part A No participating private schools

Title III, Part A

Title IV, Part A No participating private schools

Title IV, Part B No participating private schools

Title I, Part C No participating private schools

IDEA 611 and 619 No participating private schools
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