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The SHIFTS in Education and Tier 1 Core Curriculum

What is MTSS?

MTSS is a framework that many schools use to provide targeted support to struggling students. It focuses on the “whole
child”. MTSS supports academic growth and achievement, but it also supports many other areas. This includes behavior,
social and emotional needs, and absenteeism.

The multi-tiered supports are a huge part of MTSS. These tiers of support increase in intensity from one level to the next.
For example, some kids receiving small-group interventions may need to “move up” to one-on-one help.

The MTSS model can help general education students receive interventions sooner. It can also help identify sooner which
students need special education.

The Every Student Succeeds Act (ESSA) mentions MTSS by name. It’s cited as a way to increase student achievement
and teacher effectiveness. ESSA provides states with funding that can be used for professional development to help
teachers use MTSS.

Every Student Succeeds Act (ESSA):

The Every Student Succeeds Act (ESSA) is the main law for K-12 public education in the United States. It replaced No
Child Left Behind. ESSA is a complex law. It affects all students in public schools. That includes the 1 in 5 kids with
learning and thinking differences.

Under ESSA, each state gets to set its own general education standards and coursework for schools. This is the material
students are expected to learn in each grade.

With this law, states must have “challenging” academic standards in reading, math, and science. This means a state’s
curriculum must prepare students to succeed in college and a career. Also, states must apply these standards to all
students, including those with learning and thinking differences.

Also, states must provide accommodations on these tests and list them in students’ IEPs or 504 plans. Only 1 percent of
students can be given “alternate tests.” These tests are different from the state’s general education tests. Just a small
number of kids with cognitive disabilities take these kinds of assessments. These tests aren’t usually for students with
learning and thinking differences.

ESSA supports Universal Design for Learning (UDL). This approach offers students many ways to learn the same
material. UDL isn’t just helpful for students in special education. It allows a/l students to use different methods to show
what they know. And that gives them an equal chance to succeed in school.

ESSA also encourages states to expand personalized learning. This approach aims to meet students where they are. It
allows kids to learn at their own pace and to have a say in how they want to learn.



Multi-Tiered Systems of Support Notice of Interventions

MTSS integrates assessment and intervention within a school-wide, multi-level prevention system to maximize student
achievement and reduce behavioral problems. To ensure that underachievement in a child suspected of having a disability
is not due to a lack of appropriate instruction in reading or math, the group must consider, as part of the evaluation
described in 34 CFR 300.304 through 300.306:
e Data that demonstrate that prior to, or as a part of, the referral process, the child was provided appropriate
instruction in regular education settings, delivered by qualified personnel and
e Data-based documentation of repeated assessments of achievement at reasonable intervals, reflecting formal
assessment of student progress during instruction, which was provided to the child’s parents.

This approach is designed to reach and teach children before they fail by supporting struggling learners. The required
elements include:
e Identifying students at risk of poor learning outcomes through universal screening of all students
e Progress monitoring student progress
e Providing evidence-based interventions
e Adjust the intensity and nature of those interventions based on student responsiveness (such as class placement,
tiered placement, curriculum, instructional goals, and methodologies)

MTSS Team:

The MTSS team members are responsible for identifying students who need support. The team will analyze and review
any past data, such as cumulative records, district benchmarks, formative assessments, current diagnostics, etc. Once the
students are identified and all data has been analyzed, the team will develop an Individual Learning Plan for each student,
which addresses the student’s deficits. Progress monitoring should occur with regular data meetings to address the
student's progress. At the end of the nine-week grading period, a Quarterly MTSS Meeting will be conducted to review
and analyze student progress and to determine tier placement. Especially critical to problem-solving are the forms used to
guide and document the fidelity of the MTSS process.

Referral Team:
The referral team will conduct meeting(s) when a student receives Tier 3 instruction. The parent of the student will be
notified to attend the meeting. The meeting is designed to provide information about the student’s areas of deficit and the
instructional strategies implemented by teachers and interventionists that address the areas of concern. Appropriate
screeners will be analyzed to determine if the student needs additional services based on the documented outcomes of the
screeners. Additionally, at the end of each team meeting, the following decisions may be made following the MTSS
guidelines:

% Conduct no further action at this time
Continue the current tier of intervention and progress monitor through the MTSS/PBIS process
Move students to the next tier of intervention and progress monitor through the MTSS process
Refer the student to the appropriate committee to conduct a Section 504 Evaluation
Refer to Evaluation member for support services (must be present)
Refer to Evaluation member for an individual evaluation (must be present)
Consideration of grade retention/Promotion with retention
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Exceptions for Moving Through Tier or Referrals:
Schools should identify and discuss the following students at MTSS meetings when needs are not being met in the general
education program including:
e Students who excel in academics and the arts
e Students with severe social, emotional, and behavioral difficulties whose needs cannot be met by the PBIS
Committee or services provided by the School Counselor
e Students who have communication difficulties
e Students with severe gross or fine motor difficulties
e Students with medical conditions documented by a current written medical diagnosis (within the last 12 months).
The condition must significantly impact educational performance.
e Students with severe or low incidence impairments (consult with evaluation staff for possible immediate referral).
Low-incidence impairments are defined as:

Intellectual Disability (Moderate or Severe) Visual Impairment Traumatic Brain Injury
Severe Orthopedic Impairments Multiple Disabilities Autism Spectrum Disorder (Severe)
Hearing Impairment Deaf-Blindness Other serious medical condition(s)

Parental Notification and Participation

Participation by parents is crucial in all referral team meetings in which decisions are made regarding their child. The
procedural safeguards (meeting notification) invite parents to participate in the MTSS Referral Team meeting and should
be sent before each meeting after that.

If a parent requests a 504 or evaluation referral, the team should convene and discuss the concerns promptly; within five
business days is best practice (see flowchart in Appendix). If a referral is made by school personnel, efforts should be
made to give the parent “reasonable” notice. Every effort should be made to accommodate parental participation in the
MTSS referral team meetings. A meeting may be conducted without a parent present if all reasonable efforts have been
made to notify the parent that they should attend. The MTSS referral team should record all attempts to arrange a mutually
convenient time. If a meeting is conducted without a parent, the MTSS referral team chair should send home a copy of the
district's policies and procedures.

Parents may invite other participants or advocates to attend an MTSS referral team meeting with them. If this occurs,
complete a consent form to allow the individual to participate in the meeting. This consent follows the Family Educational
Rights and Privacy Act (FERPA).



Roles and Responsibilities

Teams may be the same people

MTSS Team Members & Responsibilities

TEAM LEADER: To analyze the universal screening data to interpret trends and identify struggling
Principal, MTSS Coordinator learners who fall below the predetermined cut score.
*Determine if deficits exist in Tier 1 curriculum or delivery of instruction that may
* May delegate responsibilities as be contributing to student's inability to meet standards

needed to other MTSS Team members *Develop a routine system of accountability for ALL data meetings: 4 progress
monitoring reviews and Quarterly MTSS Meetings (9 weeks) for tier
determination

*Conduct frequent observations and/or walkthroughs with immediate feedback

* Assist with developing student goals and intervention strategies

*Conduct professional development in the use of ALL programs

*Develop teacher leaders

MTSS Coordinator *Timekeeper (i.e., 10 min per student)
*Document team decisions
*Monitor/Collect/Store documentation gathered
*Disseminate information to all (observations, screeners, parent letters, mandated
communication forms,
etc.)

Classroom Teachers *Bring appropriate data to discuss during data meetings and Quarterly MTSS
meetings.

*Regularly progress monitor students identified in the target group.

*Discuss and review instructional intervention strategies that address
students’ individual needs.

*Completion of all parent contacts, screeners, and other pertinent documents.

Evaluation-504 Team Member/ * Attend/Support data meetings as needed
Behavior Interventionist * Attend/Support team meetings as needed
* Available to consult with school-based personnel and MTSS coaches




MTSS: Meeting Times and Purposes

Multi-Tiered Systems of Support Notice of Interventions

(MTSS) & PBIS Other
Tier I/Teacher PLC TIER II & I1I Meetings When Needed
Monthly (3-4 wks.) End of Grading Periods Anytime
Bi-Monthly (seventh or tenth week)
Weekly
Attendees: Attendees: Attendees:
e MTSS Coordinator e MTSS Coordinator e Counselors
. .. .. e Parents
e Instructional Specialist e Campus Administrator e MTSS Coordinator
e Teacher(s) (general and e Teacher(s) e Administrator (Designee)
special) e Interventionist e ANYONE involved with
e Interventionist e Counselor(s) (as needed) student
e Others directly involved with e PBIS/Behavior Specialist (as
instruction needed)
e PBIS representative (as
needed.)
PURPOSE/REASONS PURPOSE/REASONS PURPOSE/REASONS

Create Individual Learning Plans

Determine student’s response to
interventions/supports

Concerned parents wanting help for
student

Discuss student progress after provided
interventions

Determine if grade-level skill gaps
have decreased.

A referral for Dyslexia, 504, Special
Education

Discuss IF grade-level skill gaps have
decreased

Determine TIER placement: Does
intensity increase or decrease?
TIER 1 — supports provided within the
CORE grade-level instructional time
TIERS 2 & 3 — supports above the
core instructional time and with
increasing intensity

Excessive unexcused absences

Identify beneficial intervention
strategies

Make any adjustments to
intervention/instruction:
What / When / Who / How

Emergencies

THERE MUST ALWAYS BE FOLLOW-UP — THE RESPONSIBILITIES IN MTSS IS SHARED

*ALL students with current IEPs must follow guidelines for students with disabilities. The MTSS team will not make
final decisions. Students with disabilitiecs HAVE ACCESS to the general education curriculum and programs when

determined by the IEP Teacher.




What’s the Difference?
Accommodations vs. Modifications vs. Interventions

Accommodations

Level the “playing field” without changing the curriculum content and without reducing learning/assessment expectations.
Accommodations are changes made to the student’s learning environment so that he/she can access the curriculum based
on his/her individual needs. Accommodations make it possible for students to be successful AT BENCHMARK. Some
examples include:

e Providing extra time for a student to complete the same test/assignments as his/her peers

e Reading a test to a student (oral responses)

e Providing preferential seating

Modifications (SpEd serviced students only)
Create the “playing field”

Modifications involve changing instruction and/or assessment, which alters, lowers or reduces learning/assessment
expectations (accommodations could and usually are included here as well).

Modifications designate a DIFFERENTIATED BENCHMARK. Some examples include:
e Reducing the number of problems/assignments (rigor) that a student must complete
e Using a different grading scale for a student
e Providing the student with film or video supplements in place of reading text

Interventions
Ensure the “playing field.”

Interventions are specific skill-building strategies implemented and monitored for students to increase fluency in a skill,
generalize an existing skill, or fill in skill gaps. They include assessment, small group and individualized planning, and
monitoring progress. A good Tier 1 level curriculum accompanied by good instruction should always include this.

IN ADDITION TO Tier 1, interventions at different multi-tiered levels are research-based and designed to help students
MAKE PROGRESS TOWARD BENCHMARKS. Some examples include:
e Small group of students three times per week for 30 minutes to increase their fluency/accuracy in completing
math and reading skills.
e Implementing study skills intervention with a small group of students that is needed for them to succeed
academically.
e Increased intensity of intervention with a 1 to 3 or 1 to 1 ratio four to five times weekly. This could be in addition
to the small group three times weekly or replace the three times weekly focusing on the best practice of 120
minutes weekly of intervention time above the grade-level instruction.




Reading/Writing

Assessment OQverview

Behavior

Circle (Eng/Span)
Pre-K

MCLASS
K-1 (3 times/year)
2nd Grade (BOY/EQY)

NWEA Map
2nd-12th

Online Resources
2nd - 12

STAAR/STAAR EOC
3rd -12

District Assessments
K-12

Quarter/Semester Grades
K-12

Circle (Eng/Span)
Pre-K

NWEA MAP
K-12

Online Resources
2nd - 12

STAAR/STAAR EOC
3rd -12

District Assessments
K-12

Quarter/Semester Grades
K-12

Strengths & Difficulties
Questionnaire
K - 5th
(2 times/year)

Office Referrals
K-12

Teacher MTSS Behavior
Notes/Interventions Tried
K-5

Parent Information about Student
(Possible Dr. Diagnosis)
K-5

It is the responsibility of the classroom teacher to administer, score, and analyze the data for the classes they teach.
Teachers must have sufficient information to determine how best to utilize their instructional time or identify which
students require targeted instructional interventions.




Assessments and Their Purpose

Teachers will differentiate instruction in grade-level classes and will monitor the progress of all students via
documentation of universal screening and individual student results on state assessments, curriculum-based assessments,
district benchmark assessments, daily assignments, and teacher-made assessments. All students should be monitored
through formative and summative assessments.

Formative Assessments provide ongoing feedback to improve learning and occur during the learning process. Examples
of formative assessments include:

Informal teacher questions/observations

Conversations with students

Working portfolio

Journal writing

Anecdotal records

Exit tickets

Unit assessment questions used during the unit to guide instruction

Mastery instruments: data indicating progress towards mastery of specific subskills (e.g., decoding short vowel
sounds, calculating none math facts)

e Curriculum-Based Measurements (CDMs): data indicating progress toward a broader outcome. This involves
applying all the sub-skills learned over time.

Summative Assessments occur when teachers evaluate a final product.
Examples of summative assessments:

State assessments

Midterms and finals

District benchmarks (Interims)

Unit assessments or quizzes, when used at the end of a unit

Universal Screening

The universal screening assessments are the first indicator of identifying students who may be at risk for poor learning
outcomes. Trends in universal screening data are analyzed to determine if the core curriculum and instruction practices are
meeting the needs of the majority of the students (at least 80%). Students whose scores fall below a predetermined level
(referred to as a cut score) and/or who have been identified as being historically unsuccessful on state assessments are
provided additional support as needed and monitored carefully by the MTSS team.

e Screening is brief, valid, reliable, and demonstrates diagnostic accuracy for predicting learning or behavioral

problems.

They are administered more than once per year (Fall, Winter, Spring)

The cut score for Reading/Math is at or below the 25" percentile

These students will be continuously monitored through progress monitoring

District-approved interventions aim to fill foundational skill gaps, helping to prevent students from failing to meet

grade-level standards.

e Students will progress through the Tiers (a three-tiered model is used) as determined by the MTSS team at the end
of the nine weeks.

Beginning of the Year Reading Screeners

e Students in grades PK-2 are screened three times a year (beginning, middle, and end)
e A committee of knowledgeable persons reviews screening data.
e If patterns of weaknesses are evident, then
o student is placed on a watch list and provided reading intervention with close monitoring for progress



o student will continue receiving reading intervention services and be monitored for progress
o student will receive possible testing.

Progress Monitoring (PM)

The purpose of progress monitoring determines whether academic or behavioral interventions are producing the desired
effects. Progress monitoring data can be used to:

1. Estimate the rates of improvement, which allows for comparison to peers;

2. Identify students who are not demonstrating or making adequate progress so that instructional changes can be
made;

3. Compare the efficiency of different forms of instruction - in other words, which instructional approach or
intervention led to the greatest growth among students.

It is not just for those students identified for supplemental instruction. The focus is on students who have been identified

through screening as at-risk for poor learning outcomes. This could include students just above the cut score and those
scoring below the cut score.

Progress monitoring tools, just like screening tools, should be brief, valid, reliable, and evidence-based and use repeated
measures that capture student ability. They should be measures of age-appropriate outcomes. Not one progress monitoring
tool can monitor all outcome areas. Common progress monitoring tools include general outcome measurements, including
curriculum-based measures (CBMs) as well as mastery measurements.

e PM assessments are administered at evenly spaced intervals (at least once every three weeks) for a reasonable
amount of time. Tier 3 progress monitoring should be conducted at least once weekly.

e PM data should be collected, analyzed, and used continuously; data must be charted. This would be completed
following the progress monitoring data. Students need time to practice and store skills in long-term memory.

e Progress monitoring begins at the student’s grade level. If students move into Tier 2 or 3, progress monitoring
should be conducted at the student's appropriate level.

Fidelity of Implementation in Progress Monitoring

e Progress monitoring must be conducted according to the directions outlined in the guide.
e Do not alter the test in any way. (Example: extended time)
e Follow the prescribed IEP or IAP, including all accommodations and modifications.

Diagnostic Assessments:

Diagnostic assessments are designed to provide the teacher with an understanding of the prior knowledge and skills, as

well as their students' strengths and specific learning needs. Diagnostic assessments are generally conducted before
instruction begins or changes.
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MTSS Framework

~5% of students

l_l_\

UNIVERSAL TARGETED INTENSIVE

~20% of students

Almost 100% of students

UNIVERSAL
e Universal TARGETED

evidence-based » Targeted INTENSIVE

practices evidence-based
Screening of all practices

students Progress

Progress monitoring
monitoring of at- Data-based

Diagnostics

Intensive evidence-based practices
Progress monitoring

Data-based decision making

risk students decision making
Data-based
decision making

TIER
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Kilgore ISD

TIER 1/UNIVERSAL
QUICK GLANCE

-Almost 100% of students receive Tier 1/Universal core instruction
-‘Approximately 80% of students need only tier 1 instruction and intervention

. o : . UNIVERSAL
-All students will access and receive instruction on essential grade-level Y
standards evidence-based
. . . practices
‘High-quality research-based strategies are provided through whole group Screening of all
d 1 students
and small group roGass
-All students will participate in campus wide and classroom based PBIS monitoring of at-

risk students

strategies Data-based
decision making

All students will engage in purposeful assessment and screening tools
-At-risk students are identified through screening & assessment tools

‘Teachers will differentiate core instruction and offer universal intervention
for students who are at-risk and need monitoring

If a student is making an inadequate Example data to utilize to support
response to Tier 1 instruction and Tier 1/Universal decisions:
intervention: -Lesson Plans
1.Review a variety of data sources -Screener Data
and progress monitoring outcomes, ‘Parent Contact Log
make any adjustments that are Vision/Hearing forms from nurse
needed. -Anecdotal notes
2. Follow campus procedures on how -Grades
to submit student name to KMTSS -Reading Level Data
problem-solving team. -Discipline Data
3. -‘Attendance
4,KMTSS Problem Solving Team will -Common Assessments/Unit
determine appropriate next steps Assessments
for intervention need. ‘Work Samples

-STAAR Performance Report

Image is reprinted with permission from The Meadows Center for Preventing Educational Risk. (2020). Overview of MTSS: Introduction.
https:/ [tier.tea.texas.gov



Kilgore ISD

TIER 2/UNIVERSAL
QUICK GLANCE

-Designed for students experiencing difficulty in academics or hehavior.

-Approximately 20% of students may require targeted intervention

-Provided in conjunction and does not replace universal instruction and UNIVERSAL
. . Universal
Intervention evidence-based
-High-quality research-based strategies are provided through small grou piactices

] s ] q y _S ) gtes P g s P Screening of all
with increased intensity students

. . pe . . Progress
--Parents/guardians are notified of documented concerns and intervention mogitoring e
plan risk students
) . . . . ] Data-based

‘Students will engage in evidence-based intervention(s) by an appropriately decision making

trained staff member

*Regular progress monitoring occurs to ensure growth in the area of concern
-Tier 2/targeted is designed to support learning and behavioral deficits and
is not designed to provide only classroom and state accommodations

-Tier 2/targeted plans are documented in DMAC.

If a student is making an inadequate

response to Tier 1instruction and Example data to utilize to support
intervention: Tier 1/Universal decisions:

1.Review a variety of data sources ‘Screener Data
and progress monitoring outcomes, -Parent Contact Log

make any adjustments that are Vision/Hearing forms from nurse
needed. -Anecdotal notes

2. Follow campus procedures on how -Grades
to submit student name to KMTSS ‘Reading Level Data
problem-solving team. -Discipline Data
3.KMTSS Problem Solving Team will -Attendance
determine appropriate next steps -Common Assessments/Unit

for intervention need. Assessments
‘Work Samples

‘STAAR Performance Report

Image is reprinted with permission from The Meadows Center for Preventing Educational Risk. (2020). Overview of MTSS: Introduction.
https:/ [tier.tea.texas.gov



Kilgore ISD

TIER 3/UNIVERS
QUICK GLANCE

-Designed for students inadequate response to universal and targeted

intervention i

. lv 5% of stud o o . UNIVERSAL
-Approximately 5% of students may require intensive intervention oy
-Provided in conjunction and does not replace universal instruction and evidence-based
. . practices
Intervention Screening of all
-High-quality research-based strategies are provided through small or L S

Progress
individual groups monitoring of at-
. . X X risk students
~Parents/guardians are notified of documented concerns and intervention DR

plan decision making

‘Students will engage in evidence-based intervention(s) by an appropriately

trained staff member
*Frequent progress monitoring occurs to ensure growth in the area of
concern

-Intervention is provided with increased intensity and frequency
-Tier 3/intensive plans are documented in DMAC.

Example data to utilize to support
Tier 1/Universal decisions:
If a student is making an inadequate -Screener Data
response to Tier 3 intervention: -Parent Contact Log
1.Review a variety of data sources Vision/Hearing forms from nurse
and progress monitoring outcomes -‘Anecdotal notes
and fidelity measures. -Grades
2. Make any adjustments to the ‘Reading Level Data
current plan, as needed. -Discipline Data
3.Refer to KMTSS problem-solving -Attendance
team for further support. -Common Assessments/Unit
Assessments
‘Work Samples
‘STAAR Performance Report

Image is reprinted with permission from The Meadows Center for Preventing Educational Risk. (2020). Overview of MTSS: Introduction.
https:/ [tier.tea.texas.gov



Tier 1 (Core):

Tier 1 (CORE Curriculum) is the foundation of the MTSS instructional model. In this tier, all students receive
high-quality, research-based instruction in the general education setting. Teachers deliver high-quality, differentiated, core
instruction aligned with state standards.

What critical areas need to be addressed in Tier 1?
Short Answer: Classroom Instruction
Long Answer:

Essential components for reading are phonemic awareness, phonics instruction, fluency, vocabulary development, and
reading comprehension, and those for mathematics are mathematics calculation and problem-solving.

Characteristics of powerful Tier 1 instruction include

e Highly engaged, well-designed lessons using research-based models of lesson design comprising fluency, working
with words, guided reading, objective lesson and performance tasks, writing, and self-selected reading,
inquiry-based models, gradual release model, compass learning, Kagan, benchmark testing, as well as a project or
problem-based learning.

e Lesson delivery in a variety of instructional formats. There should be a balance of effective direct instruction in

whole groups and small groups featuring station teaching, learning stations, and independent practice.

Use of a variety of perceptual modes and learning styles to reach all students

Connecting learning to real life.

Technology is used in ways that engage students and lead them to research to produce their own products

Opportunities to show mastery and engagement in instruction through small group purposeful talk

Data is used to drive instruction through multiple forms of assessments

Tier 1 Lesson Plan Must include components outlined within the core curriculum.

Increasing tier support should include increasing time, intensity, frequency, and/or expertise.

Tier 2: (60-90 minutes weekly above the CORE for a minimum of 9 weeks)

The MTSS campus team may increase support to Tier 2 for students who are not progressing in Tier 1. Students are
identified for individualized small-group instruction delivered by teachers and/or interventionists, in addition to Tier 1
instruction. This intensified level of intervention includes research-based programs, strategies, and procedures designed to
supplement and enhance Tier 1 activities. Tier 2 interventions are typically provided by the classroom teacher or
interventionist and are data-driven.

Tier 3: (90-120 minutes weekly above the CORE instruction)

Students who have not responded adequately to interventions in Tiers 1 and 2 will move to Tier 3. Intensive,
comprehensive intervention in addition to their grade-level instruction will be provided.

15



According to Kilgore ISD’s practices, if a student’s communication skills are “at-risk,” evidence-based interventions shall
be implemented if he or she is enrolled in grades K or above and for those ages three to five when appropriate. Areas of
concern related to communication are articulation, fluency, voice quality, and language (receptive and/or expressive).

Tier 1: Teacher Consultation/Education

The SLP can consult and/or collaborate with school-based staff regarding students who are not demonstrating adequate
progress with Tier 1 instruction due to possible communication difficulties. SLPs may also provide teachers with
recommendations regarding classroom-based communication strategies.

Tier 2: Communication Skills Teacher Checklist (Speech Pre-Screener)

When a concern about communication skills arises, the teacher should contact the MTSS Chairperson.

The MTSS Chairperson will provide the teacher with the Communication Skills Checklist.

The teacher completes CSC. The teacher must indicate the date the communication concern was discussed with
the parent(s). The SLP should be provided with the CSC for reference.

SLP may participate and/or collaborate with the MTSS team - Tier 2 academic interventions.

The general education teacher will provide support to students who demonstrate weaknesses in communication
skills, in conjunction with Tier 2 academic interventions. The SLP may provide ideas for instruction, materials,
and advice on creating activities to provide the appropriate Tier 2 interventions to these students.

The teacher will provide documentation of interventions along with progress monitoring.

Tier 3: Screening & Possible Direct Intervention Support

L.

98]

Following Tier 2 intervention, the teacher will provide MTSS documentation. If the student continues to show
deficits after implementing communication interventions (with documentation), the student may be considered for
the Articulation Lab or speech referral. The MTSS team will notify parents with a letter informing them their
student will receive the Articulation Lab Interventions.

The SLP initiates interventions for small groups of students with communication concerns.

Progress monitoring will be completed once every three weeks.

At the end of the 9 weeks, a recommendation will be made to the MTSS team regarding the student’s progress.

16



*This process iz not intended for stodeats who have a current IEP*

A dminister nniverzal scresners’assessments at the begmning, middle, and snd of the year. Befer to Dristrict
Aszezzment Calendar for specific dates. Thiz mcludes all stodents unless otherwize specified m their IEPs. Mo
accommodations or modifications are sllowed for universal screening except for those students with sensory
impairments (i.e. enlarged print for visual onpainments}.

NOTE: Atf no time should the MTSS (MTS55FEBIS) process hinder a stndent from receiving an evaluation.

Campus MTES team will mest regularhy (st least OMCE a2 month) with teachers regarding curriculum and
instructional practice for students who fall below the 25% on universal screeners and have a history of unsuccessful
performance in leaming. 4 DEEF DIVE analyzis of stodent data should be condocted bafore students are placed
into intervention groups, progress monitored, or moved to Tiers 2 or 3.

Eeview any smdent in Tier 2 and Tier 3 from previons year

Complste the WITEE Initial Request Form (any new siudent - data muast exist)

Create Individuzl Leaming Plans {ILPs) for students Intensive (2) and MOET Intensive (3)
Prescresning may be distributed for any concerns (e haating, vision, health, etc}

Universal Screening Decision Point

- =

6,/9 Week TIER Decision Point Meeting:
Review all student data

=T




Aﬂmum of 60 minutes supplemental instruction weekly above the CORE instruction \

N

Student’s instruction must be scaffelded to fill in gaps
Progress monitoring must be conducted at least once every 3 wesks

Bt Instructional Team Leaders Responsibilitiss:
+  Monthly mesting ocowrs with teachers to document and review intervention

effectiveness and problem sclve a5 nesded. [Review instructionzl plan and groups)

*  Continue with the current plan or make changss to the intzrvention plan and determing
who provides support.

+  Review NEW INITIAL REFERFAL FOFRM: (umed in PRICE to mecting) (Teacher
must have pre-work complated.)

Teacher Responsibilities:
Progress monitor once every 3 weaks

L]
+  Dooument stodent progress an ILPs
+  Discuss any new CORCerss /

6,/9 Week TIER Decision Point Meeting:
Review all student data

N

o/

Growth rate is flat, OR growth rate has Growth rate is ave DR above
been well below average:
Make decision to continue or discontinue Tier
Adjust interventions and consider moving to 2.
Tier 3. Enter decisions into DMAC. Enter decisions into DRAC.

s

-

After EVERY progress maonitoring \
paint, the monthly BATSS Team
meeting will review student progress
based on the data collected. All
documentation, including progress
manitoring datz, will be presentad at
the End of the Grading Pericd
MT35/Rtl mesting fior consideration
of changes to the tier placement. _/)




TIER 3

e

.

MT55/Rtl/PEIS Team Responsibilities

Teacher Responsibilities

Minimum 90 minutes intensive, individualized, small group instruction
complete all applicoble screeners needed prior to ony evolugtion.

rMaonthly meeting coours with teachers to document and review intervention
effectiveness and prablem solve as nesded.

&zzign intervention and assessment support.

szsign who will provide this level of intensive intervention.

Progress monitoring will be conducted more often (every wesk or two weeks).

Document ILPs
Complete all necessary documentation according to the referral checklist

S

6,/9 Week TIER Decision Point Meeting:
Review all student data

19



FEMTSS

PBIS/MTSS Behavioral Intervention Flowchart

Administrators/PBIS Specialist - Monitor office discipline referrals over a 9-week grading period.
Did a student receive 3 or more office referrals during one grading period?

YES
Research to determine if the PR
student is SpEd. or has a BIP. R e e

YES Refer vo and follow
current plan.

MT55 Committee will meet to
determine if student is a
candidate for MT55-B services.

1 1

D mot proceed.

20



Speech and Language MTSS FlowChart

}t-é

Concerns are
developmentally appropriate
Cornplete Student
Langusge Infarmation Sheet and MTSS Coordinator cansubts
articulation screener, Retum with SLF*
1o MTSE Coardinatos Adequate prograss - :;illll
mberventions &
Imglernent interventions and TS
Cantarns ane not collect documerntation af qlm:::"m n;:;mw
developmental. SLP academic impact. MTS5 will
recammends interventions. review progress B data
callected.
BiniFmal to no progress,
initiates refarral,

I Bl
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Response to Intervention (RtI)

Fact Sheet for Parents

What is RtI?

Response to Intervention (Rtl) is a multi-tiered approach that many schools use to help
students who are having difficulty with academics or behavior. The goal of Rtl is to screen
early and deliver supports to students quickly.

How does RtlI help students?

The supports are used to help all students, including struggling learners. It relies on
interventions proven through research to meet a student’s needs. Itincludes progress
monitoring and uses data to make decisions about movement between the tiers.

=

What type of support is available? Schools may NOT ...
There are typically three tiers of support in an Rtl model. * Use Rtl to delay or deny access to special education or
e Tier 1 includes classroom-wide support for all students. other systems of support for students
e Tier 2 provides targeted support to address a student’s * Require a student to go through all Rtl tiers or spend a
gaps in skills. certain amount of time in Rtl before they are referred
e Tier 3 involves intensive support usually provided in for a special education evaluation

smaller groups and more often.

' Texas public schools must . ..
@ B Notify a parent of each child who receives assistance from the school district for learning
gg == difficulties every year. This includes supports through an Rtl program that are above the

level of intervention used with all children. This notice does not apply to parents of children
enrolled in the district’s special education program.

Parents may make a request for their child to be referred for a special
education evaluation at any time.

@ More information on RTl can be found at: BuildingRTl.utexas.org/resources/parents ' EA‘
Taosa Education Agevey

23






FEMTSS

Required Deliberation Components

When all campuses in Kilgore ISD input the same required information into their meeting deliberations we are
able to serve the student across all campuses, minimizing confusion. When meetings are held deliberations
must be professional in nature and may not contain judgment or opinions.

Kilgore ISD Required Deliberation Components

Initial Meeting:

Tier 1 academic or SEL interventions strategies used and results
Environmental factors

Disciplinary records

Attendance records

Grades/Assessment data

Medical records

Other pertinent data

Follow-up Meeting:

,QUAYIHZ 1Q) \WH FXUWHQNQMYHQIRQ SOQ DQVZ HAWH IRTRZ IQ) TXHWIRQY
" DV\KH IQMYHQIRQ P SBP HQMG Z W 1LGHDV!
' IG \WH VAXGHQWP DNH SURT UHW 1Q \WWH B HWMG VN@

" IGWH IQMYHQIRQ VXSSRWKH VRADO HP RIRGDO DQG EHKDYIRIDOQHHGY R \WH VAXGHQAR DFTXIUH DQG
DSS® \WH \BL HMG VN

" RHV \WH IQMYHQIRQ QHHG \R EH VXVSHQEHG FRQIXHG RUIQFUDVHG!

Dismissal Meeting:

: KDWHBP HQW R P RQWRUIQ) Z LQEH 1Q SOFH R HQVXUH WH VWXGHQNHP DIQV VXFFHWIXCEH RQG
QAW MDAWRP 7IHU 7IHU  IQMYHQIRY

25



FEMTSS

Meeting Agenda
Meeting Agenda:

 QWURGXFWLRQV
$ 08D UW L PLISER WWD @ W H QI GRRIVPF H

6WDW HPRRWLGHQWEGROBEWWKHHHWLQJ
3XUSHRWHKB7660HHWLQJ

SHYLHYWD '"HHSHRUPVFUHHQUWLGBVVHYVYVPSQRINARAY/L W RHWWLK) J
Develop & Implement Intervention (Initial) Meeting

$.0766&RPPLWWRHHEUBOQVXWKD®W& LEHLRXRI G D WWEFHHWERQ W L QKKHH V

FODYVV WRHDARKKRI)IEWUE QH O HYQIRW P DDWIVRHY VB B @R UMD P S CHHWIW W K H
PHHWLQJ

'"HWHURVYHQSWIDBBQYWHUYHQWLRQ

t :KDWWKFHLHUH@HM/ ZKR&AVKWHN X AMNIBHFWRBU | DURSR Z
W KHNV X QANDFW XPHOWIRUPLQJ ™

'KDWVVHQWLBmEHP HDVXDBEKD Q MIGURMXKRIKDWHUYHQWLR
SUREHVV"

t

t "RHWKHKRROYLURYREBEBWMWAR FIHORRWLRQBBKD Y IQORHHID/

R W KWHN X QHBQU/GI IR W KVHNV X GAHBORT XD QIBS SW KN V H Q WN.LD3DO V "

'"HW H U PALIQBIF KW 8 HO VKBS O H PLHOMMIUOX FWLRQ LQWHUYHQWLRQ
300.@VWUX¥IWMLRDH D U F KP B BWHHIEQIGHW R X UF H V

t  ([SO L FELMV D KN MWARGW D X J K W
t *DWKWHHUV HDUFKLEN WHXFEBW R Q DO V
6FKHGEDWRUQWHU YSQRIWRRQYLWRHYQDXDWLRQ

Evaluation of Intervention (Follow-up) Meeting

$.0766&RPPLWWREHUBQV XVKDWSE LEHLRS G D WWEHHWERQWLQXHV
: DMLQWH U YLPG\W HR ZQ WIKG&EH O L W\ "
'L GV KVHA X GPHDQWSIU R J ULHV MWD U J M WIHGEO "

'L GV KLHQ W H U WHXE\S RRI®R F LHDRAR W L R Q BB K D Y IQRHUHIEOW KVHA X GMHR) W
DFTXDQBS SWKMHD U JM WIHGEO "

'"RHW KLHQ W H U YHHORMERRX V S H QFSRHEW LR MBGUHDVHG "
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JEMTSS

MTSS - Multi-Tiered Systems of Support Notice of Interventions

Date:

Student Name:

Dear Parent/Guardian,

Data indicates your child would benefit from participating in the District’s Multi-Tiered Systems of Support
Notice of Interventions (MTSS) program, which provides additional instruction in reading and/or math. In
determining the need for the MTSS program, the District considers (1) Teacher observation of student
performance, (2) Student achievement in the classroom, and (3) Various other academic and behavioral student
data.

Multi-Tiered Systems of Support Notice of Interventions, or Multi-Tiered System of Support, is the practice of
meeting the academic and behavioral needs of all students through a problem-solving process with three key
elements: (1) High-quality instruction and researched-based tiered interventions aligned with individual student
needs; (2) Frequent monitoring of student progress to enable results-based academic and/or behavioral decisions
and (3) Use of student response data in making important educational decisions (such as those regarding
placement, intervention, curriculum, and instructional goals and methodologies.)

Based on your child’s needs, they will be receiving additional support in the Content Area(s) chosen below
through the Multi-Tiered Systems of Support (MTSS) process, which provides targeted interventions in your
child’s area(s) of need.

The attached specific interventions listed on the MTSS Plan are anticipated to benefit your child.

The duration of the interventions is listed in the attached MTSS Plan.

If you need more specific information, please contact your student’s teacher. If you have questions regarding
the MTSS program, please contact the MTSS Coordinator at your child’s campus.

Sincerely,

KISD MTSS Team

Content Area(s)

[d Reading
(1 Math
(d Behavior
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FEMTSS

Carta Para Los Padres - Estado de la intervencion

Fecha / Hora:

Nombre del estudiante:

Asunto
4 Lectura
(4 Matematicas
[ Comportamiento

Los datos indican que su hijo se beneficiaria de participar en el programa Sistema de Apoyo de Niveles Multiples (MTSS
por sus siglos en inglés) del Distrito, que proporciona instruccion adicional en lectura y/o matematicas. Al determinar la
necesidad del programa MTSS, el distrito considera: (1) la observacion del maestro del desempefio del estudiante, (2) el
rendimiento del estudiante en el salon de clases y varios otros datos académicos y de comportamiento del estudiante.

La Sistema de Apoyo de Niveles Multiples es la practica de satisfacer las necesidades académicas y de comportamiento de
todos los estudiantes a través de un proceso de resolucion de problemas con tres elementos claves: (1) instruccion de alta
calidad e intervenciones en niveles basadas en la investigacion alineadas con las necesidades individuales de los
estudiantes; (2) monitoreo frecuente del progreso del estudiante para permitir decisiones académicas y/o de
comportamiento basadas en resultados y (3) uso de datos de respuesta de los estudiantes para tomar decisiones educativas
importantes (como aquellas relacionadas con la colocacion, intervencion, plan de estudios y metas y metodologias de
instruccion).

Apoyo adicional por el sistema a través del Sistema de Apoyo de Niveles Multiples (MTSS) para lo académico y/o
Apoyos de Intervencion de Conducta Positiva (PBIS) fueron considerados y discutidos con respecto a su hijo. Como
resultado de esta reunion, se determino que debemos:

Continuar la intervencién

Continuar con areas de enfoque adicionales

Modificar la intervencion

Suspender la intervencion

Solicitar pruebas adicionales si es necesario (SpEd, 504, etc.)
Salir de MTSS

OO0 dood

Si su hijo es colocado en nuestro programa MTSS, las intervenciones especificas y la duracion de las intervenciones se
enumeran en un plan MTSS adjunto.

Gracias por su ayuda para asegurar el éxito de su hijo y no dude en comunicarse con el maestro de su hijo con cualquier
pregunta o inquietud que pueda tener.

Atentamente,
Equipo de KISD MTSS
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Parent Letter - Intervention Status

Date/Time:

Student Name:

Subject
[ Reading
1 Math
4 Behavior

Data indicates your child would benefit or has benefitted from participating in the District’s Multi-Tiered Systems of
Support (MTSS) program, which provides additional instruction in reading and/or math. In determining the need for the
MTSS program, the District considers (1) Teacher observation of student performance, (2) Student achievement in the
classroom, and various other academic and behavioral student data.

Multi-Tiered System of Support, is the practice of meeting the academic and behavioral needs of all students through a
problem-solving process with three key elements: (1) High-quality instruction and research-based tiered interventions
aligned with individual student needs; (2) Frequent monitoring of student progress to enable results-based academic
and/or behavioral decisions and (3) Use of student response data in making important educational decisions (such as those
regarding placement, intervention, curriculum, and instructional goals and methodologies).

Additional supports through the tiers of Multi-Tiered Systems of Support (MTSS) for academics and/or Positive Behavior
Intervention Supports (PBIS) were discussed and considered regarding your child. As a result of this meeting, it was
determined that we will:

Continue intervention

Continue with additional areas of focus

Modify intervention

Discontinue intervention

Request additional testing if needed (SpEd, 504, Etc.)
Exit MTSS

oo do0ood

Should your child be placed in our MTSS program, specific interventions and the duration of the interventions will be
listed on an attached MTSS Plan.

Thank you for working with us to ensure success for your child and please feel free to contact your child’s teacher with
any questions or concerns that you may have.

Sincerely,
KMTSS Team
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MTSS - Respuesta a la intervencion - Aviso de intervenciones

Fecha:

Nombre del estudiante:

Estimado padre/tutor:

Los datos indican que su hijo se beneficiaria de participar en el programa Aviso de Intervenciones de Sistemas
de Apoyo de Niveles Multiples (MTSS) del distrito, que proporciona instruccion adicional en lectura y/o
matematicas. Al determinar la necesidad del programa MTSS, el distrito considera: (1) la observacion del
maestro del desempefio de los estudiantes, (2) el rendimiento de los estudiantes en el salon de clases y (3) varios
otros datos académicos y de comportamiento de los estudiantes.

Aviso de Intervenciones de Sistemas de Soporte de Niveles Multiples, o Sistema de Soporte de Niveles
Multiples, es la practica de satisfacer las necesidades académicas y de comportamiento de todos los estudiantes
a través de un proceso de resolucion de problemas con tres elementos claves: (1) instruccion de alta calidad e
intervenciones en niveles basadas en investigaciones alineadas con las necesidades individuales de los
estudiantes; (2) monitoreo frecuente del progreso del estudiante para permitir decisiones académicas y/o de
comportamiento basadas en resultados y (3) Uso de datos de respuesta de los estudiantes para tomar decisiones
educativas importantes (tales como aquellas relacionadas con la colocacion, intervencion, plan de estudios y
metas y metodologias de instruccion. )

Segun las necesidades de su hijo, recibird apoyo adicional en las areas de contenido elegidas a continuacion a

través del proceso Sistemas de Soporte de Niveles Multiples (MTSS), que proporciona intervenciones
especificas en las areas de necesidad de su hijo.

Se anticipa que las intervenciones especificas adjuntas enumeradas en el Plan MTSS beneficiaran a su hijo.

La duracion de las intervenciones se detalla en el plan MTSS adjunto.

Si necesita informacién mas especifica, comuniquese con el maestro de su estudiante. Si tiene preguntas sobre
el programa MTSS, comuniquese con el Coordinador de MTSS en el campus de su hijo.

Atentamente,

Equipo de KISD MTSS

Area (s) de contenido

A lectura
[ matematica
A Comportamiento de
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SHDGLQJ O0DWK
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,QIRUPDWLRQ
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Student

Kilgore ISD
Elementary MTSS
Communication SKkills Teacher Checklist

Teacher

DOB Grade Campus

Date of Parent Contact by Teacher (Regarding Communication Concerns):

Language

Expressive & Receptive
True False

True False

True False

True False
Pragmatic Language
True False

True False

True False

Articulation (Speech Production)

True False

True False
Fluency

True False
Voice

True False

*Please check one*

The student follows oral directions accurately and without need for multiple repetitions.
The student listens to stories presented orally and retells them accurately.

The student answers and asks questions in an age-appropriate manner.
(GGWh”, Y/N)

The student orally formulates sentences correctly.

The student uses language that is relevant and appropriate to the situation.

The student interacts in a socially appropriate manner (initiates interactions, takes turns in
conversations, observes personal space, etc.)

The student maintains topic and conversation in an age-appropriate manner.

The student’s articulation skills appear normal with respect to age and social/cultural factors.

The student uses clear, correct, and understandable speech sounds.

The student speaks fluently without sound or word repetitions, revisions, or fillers
(stuttering).

The student exhibits normal voice quality.

|:| The student’s communication skills appear adequate, and this student does not have a communication problem that adversely
affects educational progress with regard to grades, behavior, class participation or speaking abilities.

D The student has a communication problem that adversely affects educational progress in a significant way.

Teacher Signature

Date
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