
Curricular Frameworks English Language Arts for Essex Fells School Grade 4 (updated September 2025) 

 
Pacing 

Guide 

Reading Domain 

 

Writing Domain Speaking and Listening 

Domain 

Language Domain 

   DISTRICT AND STATE MANDATED PRETEST & BASELINE ASSESSMENTS   

● SEPT/OCT - BASELINE ASSESSMENTS 

● JAN/FEB - MIDYEAR ASSESSMENTS 

● MAY/JUNE - POST ASSESSMENTS  

First 

Trimester 

Primary Focus Standards:  

RL.CR.4.1. 

RI.CR.4.1. 

RL.CI.4.2. 

RI.CI.4.2. 

RL.IT.4.3. 

RI.IT.4.3. 

RL.PP.4.5 

RI.PP.4.5. 

RL.MF.4.6. 

RI.MF.4.6. 

RI.AA.4.7. 

RL.CT.4.8. 

RI.CT.4.8. 

 

Primary Focus Standards: 

 W.IW.4.2. A. B. C. D. E. 

W.NW.4.3. A. B. C. D. E. 

W.WP.4.4. A. B. C. D. E.  

W.WR.4.5. 

W.SE.4.6. 

W.RW.4.7. 

 

Primary Focus Standards: 

SL.PE.4.1. A. B. C. D. 

SL.II.4.2. 

SL.ES.4.3. 

SL.PI.4.4. 

SL.UM.4.5. 

SL.AS.4.6. 

 

Primary Focus Standards: 

L.RF.4.3. 

L.RF.4.4. 

L.WF.4.2 

L.WF.4.3. 

L.KL.4.1. 

L.VL.4.2. 

L.VI.4.3. 

 

 

 Text Type: (fiction and nonfiction) 

 

● 2-3 Extended Texts                      

                -Tales of a Fourth Grade               

                 Nothing 

                -Save Me a Seat 

● 3-6 shorter and supplemental texts 

depending upon length and complexity: 

Anthology, Readworks, Achieve 3000, Newsela, 

Greatbooks 

● Literature Circle Model 

Writing Genre:   

 

● Narrative Writing 

● Journaling 

● Write routinely over 

extended time frames (time 

for research, reflection, and 

revision)  

● Write for  shorter time 

frames (a single sitting or a 

day or two)  

Task Types: 

 

● Project-based learning 

● Engage effectively in a 

range of collaborative 

discussions (one-on-one, in 

groups, and teacher-led) 

● Presentations 

These standards are embedded 

within the writing process. 

Grammar skills taught based on 

student need and/or writing genre 

concepts  

 

● IXL & StudyIsland 

● Grammar lessons based 

on student needs 

-Greek roots, Latin roots, 

prefixes, and suffixes 

http://rl.cr/
http://ri.cr/
http://rl.ci/
http://ri.ci/
http://rl.it/
http://ri.it/
http://rl.pp/
http://ri.pp/
http://rl.mf/
http://ri.mf/
http://ri.aa/
http://rl.ct/
http://ri.ct/
http://w.iw/
http://w.nw/
http://w.wp/
http://w.wr/
http://w.se/
http://w.rw/
http://sl.pe/
http://sl.ii/
http://sl.es/
http://sl.pi/
http://sl.um/
http://sl.as/
http://l.rf/
http://l.rf/
http://l.wf/
http://l.wf/
http://l.kl/
http://l.vl/
http://l.vi/


● Interdisciplinary connections 

    -Energy 

    -Electricity 

 

Supplemental Resources/Technology: 

● Blooket 

● Quizlet 

● CommonLit 

● Quizziz 

● StoryLine Online 

● ReadWorks 

● Bookopolis 

● Pixton 

● Esti-Mysteries 

● Gimkit 

● TPT 

● IXL 

● EdPuzzle 

 -Point of View 

-Sensory Details              -

Show, Not Tell       

-Dialogue & Dialogue Tags           

-Transitionwords & phrases 

 

 

 

-Simple, compound, and complex 

sentences 

-Simple subjects & predicates  

● Vocabulary Acquisition & 

Use 

-Context clues 

-figurative language 

-similes, metaphors, idioms, 

adages, proverbs 

-synonyms & antonyms 

-paragraphing 

Second 

Trimester 

Primary Focus Standards: 

RL.CR.4.1. 

RI.CR.4.1. 

RL.CI.4.2. 

RI.CI.4.2. 

RL.IT.4.3. 

RI.IT.4.3. 

RL.TS.4.4. 

RI.TS.4.4. 

RL.PP.4.5 

RI.PP.4.5. 

RL.MF.4.6. 

RI.MF.4.6. 

RI.AA.4.7. 

RL.CT.4.8. 

RI.CT.4.8. 

Primary Focus Standards:  

W.IW.4.2. A. B. C. D. E. 

W.NW.4.3. A. B. C. D. E. 

W.WP.4.4. A. B. C. D. E.  

W.WR.4.5. 

W.SE.4.6. 

W.RW.4.7. 

 

 

Primary Focus Standards: 

SL.PE.4.1. A. B. C. D. 

SL.II.4.2. 

SL.ES.4.3. 

SL.PI.4.4. 

SL.UM.4.5. 

SL.AS.4.6. 

 

Primary Focus Standards: 

L.RF.4.3. 

L.RF.4.4. 

L.WF.4.2 

L.WF.4.3. 

L.KL.4.1. 

L.VL.4.2. 

L.VI.4.3. 

 

http://rl.cr/
http://ri.cr/
http://rl.ci/
http://ri.ci/
http://rl.it/
http://ri.it/
http://rl.ts/
http://ri.ts/
http://rl.pp/
http://ri.pp/
http://rl.mf/
http://ri.mf/
http://ri.aa/
http://rl.ct/
http://ri.ct/
http://w.iw/
http://w.nw/
http://w.wp/
http://w.wr/
http://w.se/
http://w.rw/
http://sl.pe/
http://sl.ii/
http://sl.es/
http://sl.pi/
http://sl.um/
http://sl.as/
http://l.rf/
http://l.rf/
http://l.wf/
http://l.wf/
http://l.kl/
http://l.vl/
http://l.vi/


 Text Type:   (fiction and nonfiction) 

 

● 2-3  Extended Text 

               -Greek Mythology Unit 

● 3-6 shorter and supplemental texts 

depending upon length and complexity: 

Anthology, Readworks, Achieve 3000, Newsela, 

Greatbooks, Women’s Studies  

● Literature Circle Model 

● Interdisciplinary connections 

● Native Americans 

● Weathering & Erosion 

● Grade-level prose, drama, & poetry 

● Langston Hughes  

Writing Genre: 

 

● Research/Informative/ 

              Explanatory 

-Incorporating textual 

evidence 

● Journaling 

● Interdisciplinary 

topics 

Task Type: 

 

● Project-based 

presentations focusing on use of 

multimedia and visual displays 

● Skits/ Play 

performances 

These standards are embedded 

within the writing process. 

Grammar skills taught based on 

student need and/or writing genre 

concepts.  

 

● IXL & StudyIsland 

● Vocabulary Workshop 

○ StoryBoard That! 

● Grammar lessons based 

on student needs 

○ Commas, quotation 

marks, independent clauses, 

coordinating conjunctions  

○ Irregular verbs & 

progressive tenses 

● Vocabulary Acquisition & 

Use 

○ Greek & Latin affixes and 

roots 

○ Confused words, title 

formatting 

Second 

Trimester 

Primary Focus Standards: 

RL.CR.4.1. 

RI.CR.4.1. 

RL.CI.4.2. 

RI.CI.4.2. 

RL.IT.4.3. 

RI.IT.4.3. 

RL.PP.4.5 

RI.PP.4.5. 

RL.MF.4.6. 

RI.MF.4.6. 

RI.AA.4.7. 

RL.CT.4.8. 

RI.CT.4.8. 

Primary Focus Standards: 

W.IW.4.2. A. B. C. D. E. 

W.NW.4.3. A. B. C. D. E. 

W.WP.4.4. A. B. C. D. E.  

W.WR.4.5. 

W.SE.4.6. 

W.RW.4.7. 

 

Primary Focus Standards:  

SL.PE.4.1. A. B. C. D. 

SL.II.4.2. 

SL.ES.4.3. 

SL.PI.4.4. 

SL.UM.4.5. 

SL.AS.4.6. 

 

Primary Focus Standards: 

L.RF.4.3. 

L.RF.4.4. 

L.WF.4.2 

L.WF.4.3. 

L.KL.4.1. 

L.VL.4.2. 

L.VI.4.3. 

http://rl.cr/
http://ri.cr/
http://rl.ci/
http://ri.ci/
http://rl.it/
http://ri.it/
http://rl.pp/
http://ri.pp/
http://rl.mf/
http://ri.mf/
http://ri.aa/
http://rl.ct/
http://ri.ct/
http://w.iw/
http://w.nw/
http://w.wp/
http://w.wr/
http://w.se/
http://w.rw/
http://sl.pe/
http://sl.ii/
http://sl.es/
http://sl.pi/
http://sl.um/
http://sl.as/
http://l.rf/
http://l.rf/
http://l.wf/
http://l.wf/
http://l.kl/
http://l.vl/
http://l.vi/


 

 Text Type:  (fiction and nonfiction) 

 

● 1 - 2 Extended Texts 

               -Wonder 

● Literature Circle Model (genocide study) 

● 4-8 shorter and supplemental texts 

depending upon length and complexity 

Anthology, Readworks, Achieve3000, 

Newsela,Greatbooks  

● Interdisciplinary topics 

○ Colonial Life 

○ Sounds Waves  

 

 

Supplemental Resources/ Technology: 

● Blooket 

● Quizlet 

● CommonLit 

● Quizziz 

● StoryLine Online 

● ReadWorks 

● Bookopolis 

● Pixton 

● Esti-Mysteries 

● Gimkit 

● TPT 

● IXL 

Writing Genre: 

 

● Literary Analysis 

● Informative writing 

● Opinion pieces  

● Routine Writing 

 -Journal Writing 

● Interdisciplinary 

topics 

● Google Classroom & 

Google Slides 

Task Type: 

 

● Present in small groups 

and to whole class 

These standards are embedded 

within the writing process. 

Grammar skills taught based on 

student need and/or writing genre 

concepts.  

 

● IXL & StudyIsland 

● Vocabulary Workshop 

● Grammar lessons based 

on student needs 

○ Possessive nouns and 

pronouns 

○ Compararive and 

superlative adjectives and adverbs 



● EdPuzzle 

 

Third 

Trimester  

Primary Focus Standards:  

RL.CR.4.1. 

RI.CR.4.1. 

RL.CI.4.2. 

RI.CI.4.2. 

RL.IT.4.3. 

RI.IT.4.3. 

RL.PP.4.5 

RI.PP.4.5. 

RL.MF.4.6. 

RI.MF.4.6. 

RI.AA.4.7. 

RL.CT.4.8. 

RI.CT.4.8. 

Primary Focus Standards:  

W.AW.4.1 A. B. C. D. 

W.IW.4.2. A. B. C. D. E. 

W.WP.4.4. A. B. C. D. E.  

W.WR.4.5. 

Primary Focus Standards:  

SL.PE.4.1. A. B. C. D. 

SL.II.4.2. 

SL.ES.4.3. 

SL.PI.4.4. 

SL.UM.4.5. 

SL.AS.4.6. 

 

Primary Focus Standards: 

L.RF.4.3. 

L.RF.4.4. 

L.WF.4.2 

L.WF.4.3. 

L.KL.4.1. 

L.VL.4.2. 

L.VI.4.3. 

 Text Type:   (fiction and nonfiction) 

 

● 2 Extended Texts 

               Literature Circles 

● 3-6 shorter and supplemental texts 

depending upon length and complexity 

Writing Genre: 

 

● Research 

● Informative and 

Explanatory 

● Routine Writing 

Task type: 

 

● Debates 

● Present in small groups 

and to the whole class 

 

These standards are embedded 

within the writing process. 

Grammar skills are taught based 

on student need and/or writing 

genre concepts.  

 

http://rl.cr/
http://ri.cr/
http://rl.ci/
http://ri.ci/
http://rl.it/
http://ri.it/
http://rl.pp/
http://ri.pp/
http://rl.mf/
http://ri.mf/
http://ri.aa/
http://rl.ct/
http://ri.ct/
http://w.aw/
http://w.iw/
http://w.wp/
http://w.wr/
http://sl.pe/
http://sl.ii/
http://sl.es/
http://sl.pi/
http://sl.um/
http://sl.as/
http://l.rf/
http://l.rf/
http://l.wf/
http://l.wf/
http://l.kl/
http://l.vl/
http://l.vi/


Anthology, Readworks, Achieve3000, 

Newsela,Greatbooks, 

● Interdisciplinary connections 

○ Government & Human Rights 

○ Plants & Animal Systems 

 

 

Supplemental Resources/ Technology: 

● Blooket 

● Quizlet 

● CommonLit 

● Quizziz 

● StoryLine Online 

● ReadWorks 

● Bookopolis 

● Pixton 

● Esti-Mysteries 

● Gimkit 

● TPT 

● IXL 

● EdPuzzle 

               -Journal writing 

               -Google Classroom 

● Interdisciplinary 

topics 

● IXL & StudyIsland  

● Vocabulary Workshop 

● Grammar lessons based 

on student needs 

● Consult reference 

materials; Works Cited  

 

 

 
 

Grade 4 

Reading Domain Standard Student Learning Objectives: 

RL.CR.4.1 Refer to details and examples as textual evidence when 

explaining what a literary text says explicitly and make relevant connections 

when drawing inferences from the text. 

● Incorporate textual evidence in literary text responses to support your 

answer 

RI.CR.4.1 Refer to details and examples as textual evidence when 

explaining what an informational text says explicitly and make relevant 

connections when drawing inferences from the text. 

● Use textual evidence in informational text responses to support your answer 



RL.CI.4.2. Summarize a literary text and interpret the author’s theme citing 

key details from the text. 

● Use summarizing strategies (RAFT or 5Ws) to find the theme and important 

details 

RI.CI.4.2. Summarize an informational text and interpret the author’s 

purpose or main idea citing key details from the text. 

● Use summarizing strategies (RAFT or 5Ws) to find the theme and important 

details 

RL.IT.4.3. Describe the impact of individuals and events throughout the 

course of a text, using an in-depth analysis of the character, setting, or event 

that draws on textual evidence. 

● Complete characterization charts or setting/event  analysis charts to gather 

information 

RI.IT.4.3. Describe the impact of individuals and events throughout the 

course of a text, explaining events, procedures, ideas, or concepts in a 

historical, scientific, or technical text, including what happened and why, 

based on evidence in the text. 

● Use charts, graphic organizers, and/or sticky notes to collect valuable 

information  

RL.TS.4.4. Explain major differences between poems, drama, and prose, 

and refer to the structural elements of poems (e.g., verse, rhythm, meter) and 

drama (e.g., casts of characters, settings, descriptions, dialogue, stage 

directions) when writing or speaking about a text. 

● Analyze specific structural elements in poetry (e.g., verse, rhythm, meter)  

● Examine specific structural elements in drama (e.g., casts of characters, 

settings, descriptions, dialogue, stage directions)  

RI.TS.4.4 Describe the overall structure (e.g., chronology, comparison, 

cause/effect, problem/solution) of events, ideas, concepts, or information in a 

text or part of a text. 

● While analyzing texts, identify key/signal  words to determine the text 

structure  

● Examine how the text is structured  

RL.PP.4.5. Compare and contrast the point of view from which different 

stories are narrated, including the difference between first- and third-person 

narrations. 

● Use a Venn diagram to compare and contrast first and third person 

RI.PP.4.5. Compare and contrast multiple accounts of the same event or 

topic; noting important similarities and differences in the point of view they 

represent. 

● Use a Venn diagram to compare and contrast the point of view 

RL.MF.4.6.  Make connections between specific descriptions and directions 

in a text and a visual or oral representation of the text.  

● Make connections between specific descriptions and directions in a text and 

a visual representation of the text  

● List connections between specific descriptions and directions in a text and 

an oral representation of the text 



RI.MF.4.6. Use evidence to show how graphics and visuals (e.g., 

illustrations, charts, graphs, diagrams, timelines, animations) support central 

ideas. 

● State the main idea of the text, then describe how the graphic or visual 

supports the central idea 

RI.AA.4.7. Analyze how an author uses facts, details and explanations to 

develop ideas or to support their reasoning. 

● Identify the author’s claim, then find facts and explain how they support the 

reasoning. Uses phrases like This fact proves… 

RL.CT.4.8. Compare and contrast the treatment of similar themes, topics 

and patterns of events in literary texts from authors of different cultures. 

● Identify the common theme, then briefly summarize each author’s approach. 

Then, find similarities and differences. 

● Use textual evidence from literary texts to support the themes. 

RI.CT.4.8. Compare and contrast the treatment of similar themes, topics and 

patterns of events in informational texts from authors of different cultures. 

● Identify the common theme, then briefly summarize each author’s approach. 

Then, find similarities and differences. 

● Use textual evidence from informational texts to support the themes. 

Writing Domain Standard Student Learning Objectives: 

W.AW.4.1 Write opinion pieces on topics or texts, supporting a point of 

view with reasons and information 

A. Introduce a topic or text clearly, state an opinion, and create an 

organizational structure in which related ideas are grouped to support 

the writer’s purpose. 

B. Provide reasons that are supported by facts from texts and/or other 

sources. 

C. Link opinion and reasons using words and phrases (e.g., for instance, 

in order to, in addition). 

D. Provide a conclusion related to the opinion presented. 

● Introduce a topic while stating an opinion 

● Use an organizational structure 

● Include reasons supported by facts 

● Use words and phrases that link opinions (for instance, in order to, in 

addition) 

● Include a closing reinforcing the opinion  

W.IW.4.2. Write informative/explanatory texts to examine a topic and 

convey ideas and information clearly.  

A. Introduce a topic clearly and group related information in paragraphs 

and sections; include formatting (e.g., headings), text features (e.g., 

illustrations, diagrams, captions) and multimedia when useful to aid 

in comprehension. 

B. Develop the topic with facts, definitions, concrete details, text 

● Write informative/explanatory texts to examine a topic and convey ideas and 

information clearly 

● Introduce a topic clearly with proper formatting and text features 

● Include facts, definitions, concrete details, and text evidence  

● Include information using words and phrases (for example, because)  

● Use domain-specific vocabulary 

● Provide a conclusion 



evidence, or other information and examples related to the topic. 

C. Link ideas within paragraphs and sections of information using 

words and phrases (e.g., another, for example, also, because). 

D. Use precise language and domain-specific vocabulary to inform 

about or explain the topic. 

E. Provide a conclusion related to the information or explanation 

presented. 

W.NW.4.3. Write narratives to develop real or imagined experiences or 

events using narrative technique, descriptive details, and clear event 

sequences. 

A. Orient the reader by establishing a situation and introducing a 

narrator and/or characters; organize an event sequence that unfolds 

naturally. 

B. Use dialogue and description to develop experiences and events or 

show the responses of characters to situations. 

C. Use a variety of transitional words and phrases to manage the 

sequence of events. 

D. Use concrete words, phrases, and sensory details and explore using 

figurative language to convey experiences and events precisely. 

E. Provide a conclusion that follows from the narrated experiences or 

events. 

● Write narratives to develop various introductions to grasp the reader 

● Write narratives to develop characters and events 

● Use appropriate dialogue and description 

● Use transitions to organize the sequence of events 

● Use concrete words, sensory details, and figurative language throughout the 

narrative 

● Include a conclusion that teaches a lesson or wraps up the events effectively  

W.WP.4.4. With guidance and support from peers and adults, develop and 

strengthen writing as needed by planning, revising, and editing  

A. Identify audience, purpose, and intended length of composition 

before writing. 

B. Use specialized, topic-specific language appropriate for the audience, 

purpose and subject matter. 

C. Consider writing as a process, including self-evaluation, revision and 

editing. 

D. With adult and peer feedback, and digital or print tools such as a 

dictionary, thesaurus, and/or spell checker, evaluate whether the 

● Before writing, determine the audience, purpose, and length of writing 

● Include topic-specific language 

● Allow for opportunities to self-evaluate, revise, and edit 

● Edit using feedback and digital and print tools 



writing achieved its goal and make changes in content or form as 

necessary. 

E. After initial drafting, expand, combine, and reduce sentences for 

meaning, audience, and style. 

W.WR.4.5. Conduct short research projects that use multiple reference 

sources (print and non-print) and build knowledge through investigation of 

different aspects of a topic 

● Use an interdisciplinary approach and research topics from science or social 

studies; use videos, articles, and graphs to gain knowledge  

W.SE.4.6. Gather relevant information from multiple print and digital 

sources: take notes, prioritize and categorize information; provide a list of 

sources 

● Use the Cornell method of note-taking and t-charts  

● Include a Works Cited page   

W.RW.4.7. Write routinely over extended time frame (with time for 

research and revision) and shorter time frame (a single setting) for a range of 

tasks, purposes, and audiences 

● Write research essays, narratives, opinion pieces,  responses to text, or 

journal entries  

Language Domain Student Learning Objectives: 

L.RF.4.3 Know and apply grade-level phonics and word analysis skills in 

decoding and encoding words; use combined knowledge of all letter-sound 

correspondence, syllabication patterns, and morphology (e.g., roots and 

affixes) to read accurately unfamiliar multisyllabic words in context and out 

of context.  

● Use phonics to read accordingly  

● Decode words while reading 

● Use word parts to understand meaning 

● Spell words using sound and structure 

● Use read-alouds, vocabulary journals, writing assignments, or word studies 

L.RF.4.4. Read with sufficient accuracy and fluency to support 

comprehension. 

A. Read grade-level text with purpose and understanding. 

B. Read grade-level text orally with accuracy, appropriate rate, and 

expression. 

C. Use context to confirm or self-correct word recognition and 

● Read with purpose and understanding 

● Read with accuracy, appropriate rate, and expression 

● Self-correct or reread 



understanding, rereading as necessary. 

L.WF.4.2 Demonstrate command of the conventions of encoding and 

spelling.  

A. Analyze and spell multi-syllable words with the most common Latin 

roots, prefixes, and suffixes. 

B. Write affixed words that involve a sound or spelling change in the 

base word. 

C. Spell grade-appropriate words correctly, consulting references as 

needed. 

D. Consult reference materials (e.g., dictionaries, glossaries, 

thesauruses), both print and digital, to find the pronunciation and 

determine or clarify the precise meaning of key words and phrases. 

● Analyze and spell multi-syllable words with Latin roots, prefixes, and 

suffixes 

● Write affixed words 

● Spell accurately 

● Use both print and digital reference materials  

L.KL.4.1. Use knowledge of language and its conventions when writing, 

speaking, reading, or listening.  

A. Acquire and use accurately grade-appropriate general academic and 

domain-specific words and phrases. 

B. Choose words and phrases to convey ideas precisely. 

C. Choose punctuation for effect. 

D. Differentiate between contexts that call for formal English (e.g., 

presenting ideas) and situations where informal discourse is 

appropriate (e.g., small-group discussion). 

● Use domain-specific words 

● Use punctuation for effect 

● Use formal English and informal discourse appropriately  

L.VL.4.2. Determine or clarify the meaning of unknown and multiple-

meaning academic and domain-specific words and phrases based on grade 4 

reading and content, choosing flexibly from a range of strategies.  

A. Use context (e.g., definitions, examples, or restatements in text) as a 

clue to the meaning of a word or phrase. 

B. Use common, grade-appropriate Greek and Latin affixes and roots as 

clues to the meaning of a word (e.g., telegraph, photograph, 

● Use context clues 

● Use Greek and Latin affixes and roots to understand words 

● Consult print and digital reference materials  



autograph). 

C. Consult reference materials (e.g., dictionaries, glossaries, 

thesauruses), both print and digital, to find the pronunciation and 

determine or clarify the precise meaning of key words and phrases. 

L.VI.4.3. Demonstrate understanding of figurative language, word 

relationships, and nuances in word meanings.  

A. Explain the meaning of simple similes and metaphors (e.g., as pretty 

as a picture) in context. 

B. Determine the meaning of words and phrases that allude to 

significant characters found in literature. 

C. Recognize and explain the meaning of common idioms, adages, and 

proverbs. 

D. Demonstrate understanding of words by relating them to their 

opposites (antonyms) and to words with similar but not identical 

meanings (synonyms). 

● Identify, explain, and describe similes, metaphors, idioms, adages, and 

proverbs 

● Examine words related to characters 

● Use a variety of synonyms and antonyms   

● Recognize how words relate to each other 

● Group or compare words by meaning or function 

● Use graphic organizers, Venn diagrams, or analogy 

● Compare similar words and describe how how they are different in feeling 

● Use reading responses, writing tasks, word studies, or class discussions 

Speaking and Listening Domain Student Learning Objectives: 

SL.PE.4.1. Engage effectively in a range of collaborative discussions (one-

on-one, in groups, and teacher-led) with diverse partners on grade 4 topics 

and texts, building on others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other 

information known about the topic to explore ideas under discussion. 

B. Follow agreed-upon rules for discussions and carry out assigned 

roles. 

C. Pose and respond to specific questions to clarify or follow up on 

information, and make comments that contribute to the discussion 

and link to the remarks of others. 

D. Review the key ideas expressed and explain their own ideas and 

understanding in light of the discussion. 

● Engage effectively in literature circle discussions; individual and group 

projects 

● Listen, respond, and contribute thoughtfully by being prepared, following 

discussion rules, and listening and building on others’ ideas  



SL.II.4.2. Paraphrase portions of a text read aloud or information presented 

in diverse media and formats (e.g., visually, quantitatively, and orally). 

● Understand the original message clearly then change the wording and 

sentence structure 

● Share text through oral presentations or through PowerPoints/ Google Slides 

SL.ES.4.3. Identify the reasons and evidence a speaker provides to support 

particular points. 

● Identify the speaker’s main point or claim by listening for reasons then make 

connections 

● Look for helpful signal phrases like According to research or Experts say… 

SL.PI.4.4. Report on a topic or text, tell a story, or recount an experience in 

an organized manner, using appropriate facts and relevant, descriptive details 

to support main ideas or themes; speak clearly at an understandable pace. 

● Make an oral presenattion with clear and concise language 

● Present a Google Slides, PowerPoint, or Prezi  

SL.UM.4.5. Add audio recordings and visual displays to presentations when 

appropriate to enhance the development of main ideas or themes. 

● Make a StoryBoard That! or Google Slides presentation that consists of 

relevant audio recordings 

SL.AS.4.6. Differentiate between contexts that call for formal English (e.g., 

presenting ideas) and situations where informal discourse is appropriate 

(e.g., small-group discussion); use formal English when appropriate to task 

and situation. 

● Determine who you are communicating with and what the purpose of the 

communication is. 

● Write a RAFT response as either a formal email or a text message to a 

friend. 

 

 

 

Assessments 

Formative, Summative, Benchmark, and Alternative  



 

Students can demonstrate competency with tasks such as: 

● Unit assessments may include, but are not limited to, tests, quizzes, rubrics, and projects  

● Constructing spoken and written explanations 

● Response/Exit Tickets 

● Engaging in evidence-based discussion 

● Novel assessments & projects  

● Reflecting on their own understanding 

● Student Growth Assessments 

● Beginning of Year Benchmark 

● Mid Year Benchmark  

● End of Year Benchmark  

● MAP scores  

● Student Portfolios 

● Grammar infusion in writing  

● Vocabulary application 

● Oral Presentations  

● Problem Based Learning projects  

● STEAM projects and design challenges 

 

Differentiation Strategies 

Students with Disabilities/ Students at Risk of School Failure 

(For students with disabilities, appropriate accommodations, instructional adaptations, and/or modifications should be determined by the IEP or 

504 team) 

 



 (content, process, product and learning environment) 

 

Accommodations for Classroom 

● Pair visual prompts with verbal presentations 

● Ask students to restate information, directions, and assignments. 

● Give repetition and practice exercises 

● Model skills/techniques to be mastered 

● Give extended time to complete class work 

● Provide copy of class notes  

● Determine if preferential seating would be beneficial 

● Provide access to a computer 

● Provide copies of textbooks for home 

● Provide access to digital media, as available and appropriate 

● Assign a peer helper in the class setting 

● Provide oral reminders and check student work during independent work time 

● Assist the student with long-term and short-term planning of assignments 

● Encourage student to proofread assignments and tests 

● Provide regular parent/school communication 

● Chunking writing assignments 

● Provide graphic organizer 

● Reading response aloud to student  

 

Accommodations for Homework and Assignments 

● Provide extended time to complete assignments 

● Break down assignments 



● Provide the student with clearly stated (written) expectations and grading criteria for assignments 

 

Accommodations for Assessments 

● Provide extended time on classroom tests and quizzes 

● Provide alternate setting as needed 

● Restate, reread, and clarify directions/questions 

● Distribute study guide for classroom tests 

● Establish procedures for accommodations /modifications for assessments 

● Breaking down and chunking assignments 

● Provide manipulative examples 

 

 

 

Differentiation for English Language Learners 

(content, process, product and learning environment) 

 

Modifications for Classroom 

● Provide alternate ways for the student to respond (verbal/pictographic answers instead of written) 

● Substitute a hands-on activity or use of different media in projects for a written activity 

● Provide word banks / word walls 

● Prepare and distribute advance notes 

● Provide model sentence frames and sentence starters for both oral responses and written responses 

● Provide additional time to complete assessments and assignments 



● Model and use gestures to aid in understanding 

● Model tasks by giving one or two examples before releasing students to work independently  

● Present instructions both verbally and visually 

● Simplify written and verbal instructions 

● Pair visual prompts with verbal presentations 

● Provide repetition and practice 

● Model skills/techniques to be mastered  

● Reading response aloud to student  

  

Modifications for Homework/Assignments 

● Provide Native Language Translation (peer, online assistive technology, translation device, bilingual dictionary) 

● Provide extended time for assignment completion as needed 

● Highlight key vocabulary 

● Use graphic organizers 

 

Modifications for Assessments 

● Provide extended time on classroom tests and quizzes 

● Restate, reread, and clarify directions/questions 

● Provide word banks / word walls 

● Establish procedures for accommodations /modifications for assessments 

● Provide manipulative examples 

 

 

Gifted and Talented 

(content, process, product and learning environment) 



Modifications for Classroom 

● Set individual goals. 

● Encourage creative expression by allowing students to choose how to explore a problem 

● Invite students to explore points of view 

● Allow team-teaching opportunities and collaboration 

● Varied levels of reading text 

● Enriched hands on center that students can explore independently 

● Use Higher-Level Questioning Techniques 

● Provide leadership opportunities in groups 

● Allow opportunities to analyze and evaluate materials 

● Design surveys to generate and analyze data to be used in discussion 

 

 

Modifications for Homework/Assignments 

● Provide assessments at a higher level of thinking 

● Allow students to pursue independent projects based on their individual interests 

● Conduct research and provide presentation of appropriate topics  

 

Integration of 21st Century Skills 

Career Readiness, Life Literacies, and Key Skills  

 

Rapid advancements in technology and subsequent changes in the economy have created opportunities for individuals to compete and connect on a global scale. In 

this increasingly diverse and complex world, the successful entrepreneur or employee must not only possess the requisite education for specific industry pathways but 

also employability skills necessary to collaborate with others and manage resources effectively in order to establish and maintain stability and independence. This 

document outlines concepts and skills necessary for New Jersey’s students to thrive in an ever-changing world. Intended for integration throughout all K–12 

academic and technical content areas, the New Jersey Student Learning Standards- Career Readiness, Life Literacies, and Key Skills (NJSLS-CLKS) provides the 

framework for students to learn the concepts, skills, and practices essential to the successful navigation of career exploration and preparation, personal finances, and 

digital literacy.  

 



Mission  

Career readiness, life literacies, and key skills education provide students with the necessary skills to make informed career and financial decisions, engage as 

responsible community members in a digital society, and successfully meet the challenges and opportunities in an interconnected global economy.  

Vision  

An education in career readiness, life literacies, and key skills fosters a population that:  

● Continually self-reflects and seeks to improve the essential life and career practices that lead to success;  

● Uses effective communication and collaboration skills and resources to interact with a global society;  

● Possesses financial literacy and responsibility at home and in the broader community;  

● Plans, executes, and alters career goals in response to changing societal and economic conditions; and  

● Seeks to attain skill and content mastery to achieve success in a chosen career path. 

Creativity and Innovation  

Creativity includes the use of a wide range of idea-creation techniques (such as brainstorming) to generate new and worthwhile ideas (both incremental and radical 

concepts). Additionally, within creativity, flexibility is evident through the elaboration, refinement, analysis and evaluation of ideas in order to maximize creative 

efforts. Originality and inventiveness in work may also be evident while understanding the real-world limits to adopting new ideas. Failure is viewed as an 

opportunity to learn and adapt as well as understand that creativity and innovation is a long-term, cyclical process of small successes and frequent mistakes. 

 

● Collaboration with individuals with diverse perspectives can result in 

new ways of thinking and/or innovative solutions.  

● Curiosity and willingness to try new ideas (intellectual risk taking) 

contributes to the development of creativity and innovation.  

● 9.4.5.CI.1: Use appropriate communication technologies to collaborate 

with individuals with diverse perspectives about a local and/or global climate 

change issue and deliberate about possible solutions (e.g., W.4.6, 

3.MD.B.3,7.1.NM.IPERS.6).  

● 9.4.5.CI.2: Investigate a persistent local or global issue, such as climate 

change, and collaborate with individuals with diverse perspectives to improve 

upon current actions designed to address the issue (e.g., 6.3.5.CivicsPD.3, 

W.5.7). 

 

Critical Thinking and Problem-solving  

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential to critical thinking is systems thinking, which analyzes 

how parts of a whole interact together to produce outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims, points of 

view, then communicating the interpretation of both the information and conclusions based on the best analysis. In tandem with critical thinking, problem solving 

involves the ability to generate and execute a solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and error to 

solve a problem until a successful solution is found. 

 

● The ability to solve problems effectively begins with gathering data, 

seeking resources, and applying critical thinking skills.  

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the 

problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).  



● 9.4.5.CT.2: Identify a problem and list the types of individuals and 

resources (e.g., school, community agencies, governmental, online) that can aid 

in solving the problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used to 

solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies to 

different types of problems such as personal, academic, community and global 

(e.g., 6.1.5.CivicsCM.3). 

 

 

Digital Citizenship 

● Intellectual property rights exist to protect the original works of 

individuals. It is allowable to use other people’s ideas in one’s own work 

provided that proper credit is given to the original source.  

●  Sending and receiving copies of media on the internet creates the 

opportunity for unauthorized use of data, such as personally owned video, 

photos, and music. 

● Digital identities must be managed in order to create a positive digital 

footprint.  

● Digital tools have positively and negatively changed the way people 

interact socially.  

● Digital engagement can improve the planning and delivery of climate 

change actions. 

● 9.4.5.DC.1: Explain the need for and use of copyrights.  

● 9.4.5.DC.2: Provide attribution according to intellectual property rights 

guidelines using public domain or creative commons media.  

● 9.4.5.DC.3: Distinguish between digital images that can be reused 

freely and those that have copyright restrictions. 

● 9.4.5.DC.4: Model safe, legal, and ethical behavior when using online 

or offline technology (e.g., 8.1.5.NI.2). 

● 9.4.5.DC.5: Identify the characteristics of a positive and negative online 

identity and the lasting implications of online activity. 

● 9.4.5.DC.6: Compare and contrast how digital tools have changed 

social interactions (e.g., 8.1.5.IC.1).  

● 9.4.5.DC.7: Explain how posting and commenting in social spaces can 

have positive or negative consequences. 

● 9.4.5.DC.8: Propose ways local and global communities can engage 

digitally to participate in and promote climate action (e.g., 6.3.5.GeoHE.1).  

 

 

Global and Cultural Awareness 

● Culture and geography can shape an individual’s experiences and 

perspectives.  

● 9.4.5.GCA.1: Analyze how culture shapes individual and community 

perspectives and points of view (e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).  
 

 



 

 


