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                               Curricular Framework English Language Arts for Essex Fells School 3rd Grade (updated September 2025) 

 

Pacing Guide Reading Writing Speaking and Listening Language 

   DISTRICT AND STATE MANDATED PRETEST & BASELINE ASSESSMENTS   

● SEPT/OCT - BASELINE ASSESSMENTS 

● JAN/FEB - MIDYEAR ASSESSMENTS 

● MAY/JUNE - POST ASSESSMENTS   

First Trimester 

 

Primary Focus Standards: 

Reading Domain: 

RL.CR.3.1 

RI.CR.3.1 

RL.CI.3.2 

RI.CI.3.2 

RL.IT.3.3 

RI.IT.3.3 

RL.TS.3.4 

RI.TS.3.4 

RL.PP.3.5 

RI.PP.3.5 

RL.MF.3.6 

RI.MF.3.6 

RI.AA.3.7 

RL.CT.3.8 

RI.CT.3.8 

Primary Focus Standards: 

Writing Domain: 

W.AW.3.1 A, B, C, D 

W.IW.3.2 A,B,C,D,E 

W.NW.3.3 A, B, C, D, E 

W.WP.3.4 A, B, C 

W.WR.3.5 

W.SE.3.6 

W.RW.3.7 

 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.3.1 A, B, C, D 

SL.II.3.2 

SL.ES.3.3 

SL.PI.3.4 

SL.UM.3.5 

SL.AS.3.6 

 

Primary Focus Standards: 

Language Domain:  

L.RF.3.3 A,B,C,D, E 

L.RF.3.4 A,B,C 

L.WF.3.2 A,B, C,D,E, F,G 

L.WF.3.3 A, B, C, D, E, G,H,I 

L.KL.3.1 A,B, C 

L.VL.3.2 A, B,C, D 

L.VI.3.3 A, B,C 

 Text Types: Fiction and Nonfiction 

 

● Donavan’s Word Jar by 

Monalisa Degross 

● 3-4 shorter texts depending 

upon length and complexity 

● Subskills: 

○ Make relevant 

connections to 

demonstrate 

understanding of a 

text 

○ Distinguish 

Writing Genres:   

 

● Personal narrative 

○ What is a personal 

narrative? 

○ Generating Story 

Ideas 

○ Narrowing Topic to 

a Seed 

○ Rehearsal and 

Drafting 

○ Writing a Lead 

○ What is dialogue? 

Task Types: 

 

● Small and whole group 

discussions 

● Main idea identification in 

diverse multimedia formats 

● Project based learning 

● Presentations 

● R.A.C.E.S. Responses 

Task Types: 

 

● Grammar skills: 

- Unit 1: nouns, verbs, 

adjectives, adverbs, pronouns, 

regular plural nouns, irregular 

plural nouns 

● Skill Development: 

Fundations Unit 1-4 (closed 

syllables; suffixes; VCe 

syllables; ive as a suffix) 

instruction will support the 

learning of various spelling 
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cause/effect - Fiction 

○ Ask and Answer 

questions - Fiction & 

Nonfiction 

○ Context Clues - 

Fiction 

○ Character Traits 

○ Point of View - 

Nonfiction 

○ Main 

idea/supporting 

details in interpreting 

texts - Nonfiction 

○ Theme/Central 

Message 

○ Compare and 

Contrast - Fiction 

○ Sequence - Fiction 

● Interdisciplinary Connections: 

Motion and Stability: Forces 

and Interactions; Earth and 

Human Activity; Engineering 

Design; US History: 

American in the World: 

Geography, People, and the 

Environment 

 

Supplemental Resources/Technology:  

 

● Anthology 

● Achieve3000 

● ReadWorks 

● Scholastic News 

 

○ Punctuating 

Dialogue 

○ Adding Details 

○ Word Choice 

○ Show. Don’t Tell. 

○ Using Transitions 

○ Paragraphs 

○ Writing an Ending 

○ Edit 

○ Peer Edit 

○ Publishing 

● Opinion writing 

○ What is an opinion 

piece? 

○ Generating Opinion 

Ideas 

○ Writing Strong 

Opinions 

○ Supporting your 

Opinion with 

Reasons 

○ Rehearsal and 

Drafting 

○ Writing the Lead 

○ Revising your 

Reasons 

○ Consider your 

Audience 

○ Consider Opposing 

Opinions 

○ Support your 

Reasons with 

Examples 

○ Organize Writing 

into Paragraphs 

○ Topic and 

Concluding 

Sentences 

○ Word Choice 

rules, high frequency words, 

and word patterns. 

● Vocabulary Infusion: Context 

clues, multiple meaning 

words, synonyms and 

antonyms, utilizing new 

vocabulary in novel sentences 

and context 
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○ Transitions 

○ Conclusion 

○ Editing 

○ Peer Editing 

○ Publishing 

● Interdisciplinary topics 

● Routine writing within 

Google Classroom, 

ReadWorks, Scholastic, 

Achieve3000 

Second Trimester 

 

Primary Focus Standards: 

Reading Domain: 

RL.CR.3.1 

RI.CR.3.1 

RL.CI.3.2 

RI.CI.3.2 

RL.IT.3.3 

RI.IT.3.3 

RL.TS.3.4 

RI.TS.3.4 

RL.PP.3.5 

RI.PP.3.5 

RL.MF.3.6 

RI.MF.3.6 

RI.AA.3.7 

RL.CT.3.8 

RI.CT.3.8 

Primary Focus Standards: 

Writing Domain: 

W.AW.3.1 A, B, C, D 

W.IW.3.2 A, B, C, D, E 

W.NW.3.3 A, B, C, D, E 

W.WP.3.4 A, B, C 

W.WR.3.5 

W.SE.3.6 

W.RW.3.7 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.3.1 A, B, C, D 

SL.II.3.2 

SL.ES.3.3 

SL.PI.3.4 

SL.UM.3.5 

SL.AS.3.6 

Primary Focus Standards: 

Language Domain:  

L.RF.3.3 A, B, C, D, E 

L.RF.3.4 A, B, C 

L.WF.3.2 A, B, C,D,E, F,G 

L.WF.3.3 A, B, C, D, E, G, H, I 

L.KL.3.1 A,B, C 

L.VL.3.2 A, B, C, D 

L.VI.3.3 A, B, C 

 Text Types:  Fiction and Nonfiction  

 

● Because of Winn-Dixie by 

Kate DiCamillo 

● 3-4 shorter texts depending 

upon length and complexity 

● Subskills: 

○ Main 

idea/supporting 

details in interpreting 

texts - Fiction 

○ Context Clues - 

Writing Genres: 

 

● Informational writing 

○ What is an 

informational report? 

○ Generating Report 

Ideas- Favorite 

Things 

○ Generating Report 

Ideas- Things I’m 

Curious About 

○ Narrowing the Topic 

Task Types: 

 

● Small and whole group 

discussions 

● Main idea identification in 

diverse multimedia formats 

● Design Challenges 

● Project-based learning 

● Present in small groups and 

the whole class 

● Guided Reading collaborative 

discussion 

Task Types: 

 

● Grammar skills:  

- Unit 2: common and proper 

nouns, concrete and abstract 

nouns, possessive nouns, verb 

tenses, irregular past tense 

verbs, helping verbs, linking 

verbs 

● Skill Development: 

Fundations Unit 5-8 (Schwa; 

open syllables; pluralizing 
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Nonfiction 

○ Text Features - 

Nonfiction 

○ Distinguish 

cause/effect - 

Nonfiction 

○ Compare and 

Contrast - Nonfiction 

○ Sequence - 

Nonfiction 

● Interdisciplinary Connections: 

Heredity: Inheritance and 

Variation of Traits; Biological 

Evolution: Unity and 

Diversity; Ecosystems: 

Interactions, Energy, and 

Dynamics; US History: 

American in the World 

Civics, Government, and 

Human Rights 

 

Supplemental Resources/Technology:  

 

● Anthology 

● Achieve3000 

● ReadWorks 

● Scholastic News 

○ Research 

○ Subtopics 

○ Table of Contents 

○ Paraphrasing 

○ Note Taking 

○ Draft 

○ Writing a Lead 

○ Topic & Concluding 

Sentences 

○ Word Choice- Vocab 

and Definitions 

○ Adding Details 

○ Transitions 

○ Writing a 

Conclusion 

○ Text Features 

○ Editing 

○ Peer Editing 

○ Publishing 

● Interdisciplinary topics 

● Routine writing within 

Google Classroom, 

ReadWorks, Scholastic, and 

Achieve3000 

 

● R.A.C.E.S. Responses 

● Identifying nonfiction text 

structures (sequence, 

chronological order, 

description, cause and effect, 

problem and solution, 

compare and contrast) 

words ending in y; consonant-

le syllables) instruction will 

support the learning of 

various spelling rules, high 

frequency words, and word 

patterns. 

● Skill application in context 
● Vocabulary Infusion: Context 

clues, multiple meaning 

words, synonyms and 

antonyms, utilizing new 

vocabulary in novel sentences 

and context 

Third Trimester Primary Focus Standards: 

Reading Domain: 

RL.CR.3.1 

RI.CR.3.1 

RL.CI.3.2 

RI.CI.3.2 

RL.IT.3.3 

RI.IT.3.3 

RL.TS.3.4 

RI.TS.3.4 

RL.PP.3.5 

RI.PP.3.5 

Primary Focus Standards: 

Writing Domain: 

W.AW.3.1 A, B, C, D 

W.IW.3.2 A,B,C,D,E 

W.NW.3.3 A, B, C, D, E 

W.WP.3.4 A, B, C 

W.WR.3.5 

W.SE.3.6 

W.RW.3.7 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.3.1 A, B, C, D 

SL.II.3.2 

SL.ES.3.3 

SL.PI.3.4 

SL.UM.3.5 

SL.AS.3.6 

Primary Focus Standards: 

Language Domain:  

L.RF.3.3 A,B,C,D, E 

L.RF.3.4 A,B,C 

L.WF.3.2 A,B, C,D,E, F,G 

L.WF.3.3 A, B, C, D, E, G, H, I 

L.KL.3.1 A,B, C 

L.VL.3.2 A, B,C, D 

L.VI.3.3 A, B,C 
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RL.MF.3.6 

RI.MF.3.6 

RI.AA.3.7 

RL.CT.3.8 

RI.CT.3.8 

 Text Types:  Fiction and Nonfiction  

  

● Frindle by Andrew Clements 

● 3-4 shorter texts depending 

upon length and complexity 

● Subskills: 

○ Point of View - 

Fiction 

○ Poetry and 

Figurative Language 

● Interdisciplinary Connections: 

○ From Molecules to 

Organisms: 

Structures & 

Processes 

○ Earth’s Systems 

○ US History: 

American in the 

World: Economics, 

Innovation, and 

Technology 

 

Supplemental Resources/Technology:  

 

● Anthology 

● Achieve3000 

● ReadWorks 

● Scholastic News 

 

Writing Genres: 

 

● Fiction narrative writing 

○ What is a fiction 

narrative? 

○ Characters 

○ Setting 

○ Problem 

○ Solution 

○ Point of View 

○ Draft 

○ Revise the Lead 

○ Develop the 

Characters 

○ Develop the Setting 

(Show- Don’t Tell) 

○ Create Suspense 

○ Adding Dialogue 

○ Punctuating 

Dialogue 

○ Word Choice 

(Strong Verbs) 

○ Paragraphs 

○ Transitions 

○ Revising the Ending 

○ Edit 

○ Peer Edit 

○ Publishing 

● Interdisciplinary topics 

● Routine writing within 

Google Classroom, 

ReadWorks, Scholastic, 

Achieve3000 

Task Types: 

 

● Small and whole group 

discussions 

● Design Challenges 

● Project based learning; and 

multimedia 

● Present in small groups and 

the whole class 

● Guided Reading collaborative 

discussion 

● R.A.C.E.S. Responses 

● Debates 

● Dialect and prosody in 

cultural texts and poetry 

Task Types: 

 

● Grammar skills:  

- Unit 3 Concepts: superlatives 

& comparatives, 

conjunctions, subject & 

predicate, subject & verb 

agreement, pronoun & 

antecedent, simple & 

compound sentences, and 

capitalizing titles 

- Unit 4 Concepts: Quotation 

Marks & Dialogue, Commas 

in Addresses, Prefixes, 

Suffixes, Multiple Meaning 

Words, Shades of Meaning, 

Dictionary Skills 

● Skill Development: 

Fundations Unit 9-14 (ward 

and or as a suffix; double 

vowels; contractions; soft 

sound of c and g after e, i, y; 

silent letters, tion and sion, 

ture and tu, ci and ti) 

instruction will support the 

learning of various spelling 

rules, high frequency words, 

and word patterns. 
● Skill application in context 
● Vocabulary Infusion: Context 

clues, multiple meaning 

words, synonyms and 

antonyms, utilizing new 

vocabulary in novel sentences 
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and context 
 

 

 

 Grade 3 

Reading Domain Standards Student Learning Objectives: 

RL.CR.3.1. Ask and answer questions 

and make relevant connections to 

demonstrate understanding of a literary 

text, referring explicitly to textual 

evidence as the basis for the answers. 

RI.CR.3.1. Ask and answer questions and 

make relevant connections to demonstrate 

understanding of an informational text, 

referring explicitly to textual evidence as 

the basis for the answers. 

● Make relevant connections to demonstrate understanding 

● Make personal connections, make connections to other texts, and/or make 

global connections when relevant  
 

RL.CI.3.2. Recount in oral and written 

form key details from a text and explain 

how they support the theme (in literary 

texts, e.g., fables, folktales, and myths 

from diverse cultures). 

RI.CI.3.2. Recount in oral and written 

form the key details from a multi-

paragraph informational text and explain 

how they support the main idea. 

● Determine and analyze the theme and central idea of a text 

● Identify details to support the main idea 

● Identify at least two main ideas in informational texts 

● Explain how the author supports main ideas in informational text with key 

details 

RL.IT.3.3. Describe the development of 

individual character’s traits, motivations, 

or feelings and explain how their actions 

contribute to the plot within a text. 

RI.IT.3.3. Describe the relationship 

between a series of historical events, 

scientific ideas or concepts, or steps in 

technical procedures in a text, using 

language that pertains to time, sequence, 

and cause/effect. 

● Chart and tract the development of each character as well as the setting of 

the text 

● Use text relevant language to describe and analyze the development of 

characters and details of the text 

RL.TS.3.4. Utilize and reference features 

of a text when writing or speaking about a 

text, referring to parts of stories, dramas, 

and poems, using terms such as chapter, 

scene, and stanza; describe how each 

successive part builds on earlier sections. 

RI.TS.3.4. Utilize and reference features 

of a text when writing or speaking about a 

text, using text features (e.g., graphics, 

images, captions, headings) and search 

tools (e.g., key words, sidebars, 

hyperlinks) to locate and integrate 

information relevant to a given topic 

efficiently. 

● Use quotes or references from a text when explaining what the text says 

explicitly and/or when explaining inferences drawn from the text 
● Explain how the author supports main ideas in informational text with key 

details and patterns) to make meaning of what was read 

RL.PP.3.5. Distinguish their own point of 

view from that of the narrator or those of 

the characters. 

RI.PP.3.5. Distinguish their own point of 

view from that of the author of a text. 

● Identify the narrator’s point of view 
● Explain how the point of view impacts the events in the text 

RL.MF.3.6. Explain how specific aspects RI.MF.3.6. Use information gained from ● Use text features to gain a deeper understanding of the the text and relevant 



 

7 | Page 
 

of a text’s illustrations contribute to what 

is conveyed by the words in a story (e.g., 

create mood, emphasize aspects of a 

character or setting). 

text features (e.g., illustrations, maps, 

photographs) and the words in a text to 

demonstrate understanding of the text 

(e.g., where, when, why, and how key 

events occur). 

information relating to the events found within the text 

● Use media efficiently to answer questions and to solve problems related to 

the text 
● Explain how visuals contribute to the messages conveyed in the text 

 RI.AA.3.7. Describe the logical 

connection between particular sentences 

and paragraphs in a text (e.g., 

comparison, cause/effect, 

first/second/third in a sequence) to 

support specific points the author makes 

in a text. 

● Use context clues and text features to make connections within a text to 

explain the relationship between pieces of information to support an author’s 

point of view 

RL.CT.3.8. Compare and contrast the 

elements (theme, settings, and plots) of 

literary texts written by the same author 

about similar characters (e.g., in books 

from a series). 

RI.CT.3.8. Compare and contrast the 

elements of informational texts regarding 

the most important points and key details 

presented in two texts on the same topic. 

● Analyze and compare elements within two  texts written by the same author 

in both fiction and nonfiction texts 

Writing Domain Standards Student Learning Objectives: 

W.AW.3.1. Write opinion texts to present an idea with reasons and information. 

A. Introduce an opinion clearly. 

B. Support the opinion with facts, definitions, reasons text evidence, or other 

information and examples related to the topic. 

C. Link ideas within sections of information using transition words and phrases 

(e.g., then, because, also, therefore, since, for example) to connect opinion 

and reasons. 

D. Provide a conclusion related to the opinion presented. 

● State a clear opinion or point of view on a specific topic. 

 

● Independently locate relevant facts, definitions, and examples to support a 

unique opinion. 

 

● Use text evidence to back up the opinion (such as data, quotations, or 

research). 

 

● Organize the reasons and evidence coherently with transitions (e.g., because, 

therefore, since, for example) to guide the reader and maintain the flow of 

the written piece. 

 

● Summarize the opinion in a concluding sentence. 

 

● Restate the key reasons in a way that reinforces the argument. 

 

● End with a thought-provoking statement or call to action that reinforces the 

position. 
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W.IW.3.2. Write informative/explanatory texts to examine a topic and convey ideas 

and information clearly. 

A. Introduce a topic clearly. 

B. Develop the topic with facts, definitions, and concrete details, text evidence, 

or other information and examples related to the topic. 

C. Include text features (e.g.: illustrations, diagrams, captions) when useful to 

support comprehension. 

D. Link ideas within sections of information using transition words and phrases 

(e.g., then, because, also, another, therefore). 

E. Provide a conclusion related to the information or explanation presented. 

● Clearly introduces a topic to inform or explain a subject. 

 

● Develops the piece of writing with facts, definitions, concrete details, text 

evidence and examples to inform or explain a subject 

 

 

● Integrates text features (e.g., illustrations, diagrams, captions) to support 

comprehension. 

 

● Uses transition words and phrases to link ideas logically within and across 

paragraphs (e.g., because, also, for example, therefore). 

 

● Organizes ideas in a clear and logical structure (e.g., topic sentence, 

supporting details, conclusion). 

 

● Provides a conclusion that supports the information or explanation. 

 

W.NW.3.3. Write narratives to develop real or imagined experiences or events with 

basic story elements. 

A. Orient the reader by establishing a situation and introduce a narrator and/or 

characters; clearly organize an event sequence.  

B. Use dialogue and description to develop experiences and events or show the 

responses of characters to situations. 

C. Use transitional words and phrases to manage the sequence of events. 

D. Use concrete words and phrases and sensory details to convey experiences 

and events. 

E. Provide a conclusion or sense of closure that follows the narrated experiences 

or events. 

● Establishes setting to orient the reader at the beginning of the story and 

introduces a narrator and/or characters effectively. 

 

● Organizes events in a logical sequence that are easy to follow. 

 

● Uses dialogue and descriptive language to show character interactions, 

events, setting and/ or move the story forward. 

 

● Uses transitional words and phrases (e.g., first, then, suddenly, after that) to 

signal changes in time or sequence. 

 

● Incorporates sensory details to make events and experiences vivid. 

 

● Provides a conclusion or sense of closure that wraps up the narrative. 

 

W.WP.3.4. With guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, and editing. 

A. Identify audience, purpose, and intended length of composition before 

writing. 

B. Consider writing as a process, including self-evaluation, revision and editing. 

C. With adult and peer feedback, and digital or print tools such as a dictionary, 

● With guidance, dentifies the audience and purpose of a writing piece before 

beginning. 

 

● Plans writing by brainstorming ideas and organizing thoughts (e.g., using 

graphic organizers or outlines). 
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thesaurus, and/or spell checker, find and correct errors and improve word 

choice. 

● Revises writing to improve clarity, focus, organization, and detail. 

 

● Receives and applies feedback from peers and adults to strengthen writing as 

well as independently using digital and print tools (e.g., dictionary, 

thesaurus, spell checker) to correct spelling and improve word choice and 

sentence variety. 

 

W.WR.3.5. Generate questions about a topic and independently locate related 

information from at least two reference sources (print and non-print) to obtain 

information on that topic. 

● Generates relevant questions to guide research and deepen understanding of 

a chosen topic. 

 

● Independently finds and gathers information from at least two reliable 

reference sources (print and/or digital). 

 

W.SE.3.6. Use discussion, books, or media resources to gather ideas, outline them, and 

prioritize the information to include while planning to write about a topic. 

● Gathers ideas from discussions, books, and media to build background 

knowledge and support writing about a topic. 

 

● Outlines and organizes key ideas, prioritizing the most important 

information to include in a writing plan. 

 

W.RW.3.7. Engage in independent and task-based writing for both short and extended 

periods of time, producing written work routinely. 

● Writes independently and with focus for both short and extended periods, 

based on the purpose and task. 

 

Speaking and Listening Standards Student Learning Objectives: 

SL.PE.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher led) with diverse partners on grade 3 topics and texts, building on 

others’ ideas and expressing their own clearly. 

A. Explicitly draw on previously read text or material and other information 

known about the topic to explore ideas under discussion. 

B. Follow agreed-upon norms for discussions (e.g., gaining the floor in 

respectful ways, listening to others with care, speaking one at a time about the 

topics and texts under discussion). 

C. Ask questions to check understanding of information presented, stay on topic, 

and link their comments to the remarks of others. 

D. Explain their own ideas and understanding in light of the discussion. 

● Participate in one-on-one, group, and teacher-led discussions about grade-

level topics and texts. 

 

● Engage respectfully with diverse partners by sharing and listening to a range 

of ideas. 

 

● Take turns speaking and respond appropriately to others in conversation. 

 

● Build on others’ ideas by referencing or connecting to what others have said. 

 

● Express own ideas clearly and respectfully, using appropriate vocabulary 

and complete sentences.  

● Refer to previously read texts or materials to support ideas during 

discussion. 

 

● Connect prior knowledge and experiences to the topic being discussed. 
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● Use evidence from readings or lessons to back up opinions or questions. 

 

SL.II.3.2. Determine the main ideas and supporting details of a text read aloud or 

information presented in diverse media and formats, including visually, quantitatively, 

and orally. 

● Identify the main idea of a text or presentation after listening or viewing. 

 

● Determine key supporting details that explain or give evidence for the main 

idea. 

 

● Summarize information by combining main ideas and supporting details. 

● Understand content presented in different formats, such as: 

 

○ Visual (charts, diagrams, images) 

 

○ Quantitative (graphs, data, measurements) 

 

○ Oral (spoken presentations, audio recordings) 

● Compare and contrast information across different media formats. 

 

● Recognize how visuals or data help explain or enhance spoken or written 

messages. 

SL.ES.3.3. Ask and answer questions about information from a speaker, offering 

appropriate elaboration and detail. 

● Participate in one-on-one, group, and teacher-led discussions about grade-

level topics and texts. 

 

● Engage respectfully with diverse partners by sharing and listening to a range 

of ideas. 

 

SL.PI.3.4. Report on a topic or text, tell a story, or recount an experience with 

appropriate facts and relevant, descriptive details, speaking clearly at an 

understandable pace. 

● Express own ideas clearly and respectfully, using appropriate vocabulary 

and complete sentences.  

● Refer to previously read texts or materials to support ideas during 

discussion. 

SL.UM.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; 

add visual displays when appropriate to emphasize or enhance certain facts or details. 

● Incorporate multimedia elements (e.g., slides, images, sound, video) to 

support oral reading. 

 

● Use technology tools (e.g., presentation software or digital storytelling apps) 

to enhance presentations. 

 

SL.AS.3.6. Speak in complete sentences when appropriate to task and situation in ● Express own ideas clearly and respectfully, using appropriate vocabulary 

and complete sentences. 
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order to provide requested detail or clarification.  

● Engage respectfully with diverse partners by sharing and listening to a range 

of ideas. 

 

● Take turns speaking and respond appropriately to others in conversation. 

 

● Build on others’ ideas by referencing or connecting to what others have said. 

Language Domain Standards Student Learning Objectives:  

L.RF.3.3. Know and apply grade-level phonics and word analysis skills in decoding 

and encoding words. 

A. Identify and know the meaning of the most common prefixes and derivational 

suffixes. 

B. Decode words with common Latin suffixes. 

C. Decode multisyllable words. 

D. Read grade-appropriate irregularly spelled words. 

E. Analyze the parts of high-frequency words that are regular and the parts that 

are irregular. 

 

● Apply knowledge of phonics rules to decode (read) and encode (spell) 

words. 

 
● Use letter-sound relationships to read and write unfamiliar words. 

 
● Blend sounds and syllables to read multisyllabic words. 
● Identify common prefixes (e.g., un-, re-, pre-) and know how they change 

word meaning. 

 

● Recognize and understand derivational suffixes (e.g., -ful, -less, -ness, -

ment) and how they affect word meaning and part of speech. 

 

● Decode words with common Latin suffixes (e.g., -tion, -able, -ive). 

L.RF.3.4. Read with sufficient accuracy and fluency to support comprehension. 

A. Read grade-level text with purpose and understanding. 

B. Read grade-level text orally with accuracy, appropriate rate, and expression. 

C. Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary. 

 

● Read grade-level texts accurately to understand what is being read. 

● Set a purpose for reading, such as learning information or enjoying a story. 

● Use strategies like rereading or slowing down when comprehension breaks 

down. 

 

● Use context clues (surrounding words and sentences) to figure out the 

meaning of unfamiliar words. 

 

● Self-correct misread words by rereading and checking for meaning. 

 

● Apply phonics and word analysis strategies when encountering difficult 

words. 

L.WF.3.2. Demonstrate command of the conventions of encoding and spelling. ● Spell frequently used words in both their regular (e.g., looked, playing) and 

irregular forms (e.g., said, does, enough). 
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A. Spell single syllable words with less common and complex graphemes (ough, 

augh; -old, -ind, -ost, -ild families). 

B. Use digital or print tools such as a dictionary or thesaurus to check spellings 

of unknown words. 

C. Identify language of word origin, as noted in dictionaries. 

D. Spell singular and plural possessives (teacher’s; teachers’) 

E. Change y to i (cried) in words with suffixes, when required 

F. Spell regular two- and three-syllable words that: 

a. Combine all basic syllable types: closed, VCe, open, vowel team, 

vowel –r, Consonant-le. 

b. Include common, transparent, prefixes and suffixes (e.g., re-, pre-, 

sub-, un-, dis-, mis-; -able, -ness, -ful) and suffix -tion. 

G. Spell common words in English, including regular and irregular forms. 

● Accurately spell words with common, transparent prefixes and suffixes such 

as: 

 

● Accurately use prefixes: re-, pre-, sub-, un-, dis-, mis- 

 

● Accurately use suffixes: -able, -ness, -ful, -tion 

 

● Maintain correct spelling of the base/root word when adding affixes. 

● Spell regular two- and three-syllable words that include all basic syllable 

types:Closed, V-C-E, Open, Vowel teams, Vowel-r, Consonant-le 

● Spell singular and plural possessives correctly: 

 

● Apply the "change y to i" rule before adding a suffix when appropriate. 

● Spell single-syllable words with less common and complex graphemes, such 

as:ough (e.g., though, bought), augh (e.g., caught, daughter), -old, -ind, -ost, 

-ild word families (e.g., cold, kind, most, wild) 

● Use print or digital dictionaries to check the spelling and meaning of 

unknown words as well as use the thesaurus. 

L.WF.3.3. Demonstrate command of the conventions of writing including those listed 

under grade two foundational skills. 

A. Improve communication of meaning by replacing weak verbs with stronger 

ones, and common nouns with precise nouns. 

B. Capitalize appropriate words in titles. 

C. Choose and maintain consistency of tense, writing nouns and verbs that agree 

in tense. 

D. Use common regular and irregular plural forms, writing nouns and verbs that 

agree in number. 

E. Use appropriate pronouns with clear referents. 

F. Use periods, question marks, exclamation points, commas, apostrophes, and 

quotation marks appropriately. (e.g., commas and quotation marks in 

dialogue, and commas in addresses). 

G. Combine simple sentences into compound sentences, using conjunctions and, 

but, or, yet, and so. 

H. Paraphrase a main idea or event in order to vary sentence structure and word 

use. 

I. Organize ideas into paragraphs with main ideas and supporting details. 

● Replace weak verbs with stronger, more specific verbs to clarify meaning  

● Use precise nouns in place of general or common nouns to improve clarity  

● Capitalize important words in titles  

● Maintain consistent verb tense throughout writing (past, present, or future). 

 

● Ensure subject-verb agreement in number and tense  

● Use regular and irregular plural forms correctly 

● Use appropriate pronouns and avoid vague pronoun references  

● Combine simple sentences into compound sentences using conjunctions. 

 

● Paraphrase main ideas or events to vary sentence structure and avoid 

repetition and write in complete sentences and organize ideas into 

paragraphs with supporting details to support the main ideas.. 

 

L.KL.3.1. Use knowledge of language and its conventions when writing, speaking, 

reading, or listening. 

● Accurately use grade-appropriate vocabulary in writing and speaking, 

including:conversational, general, academic and domain-specific words and 
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A. Acquire and use accurately grade-appropriate conversational, general 

academic, and domain-specific words and phrases. 

B. Choose words and phrases for effect. 

Recognize and observe differences between the conventions of spoken and written 

English. 

phrases. 

● Choose words and phrases for effect in order to make writing more vivid or 

descriptive and to engage or persuade the audience 

 

● Use precise and powerful language to clearly express ideas and emotions. 

● Be able to adapt language use based on the audience and setting (e.g., 

classroom discussion vs. formal writing). 

L.VL.3.2. Determine or clarify the meaning of unknown and multiple-meaning 

academic and domain-specific words and phrases based on grade 3 reading and 

content, choosing flexibly from a range of strategies. 

A. Use sentence-level context as a clue to the meaning of a word or phrase. 

B. Determine the meaning of the new word formed when a known affix is added 

to a known word (e.g., agreeable/disagreeable, comfortable/uncomfortable, 

care/careless, heat/preheat). 

C. Use a known root word as a clue to the meaning of an unknown word with 

the same root (e.g., company, companion). 

D. Use glossaries or beginning dictionaries, both print and digital, to determine 

or clarify the precise meaning of key words and phrases 

● With accuracy, use sentence-level context to figure out the meaning of 

unfamiliar words or phrases. 

● Recognize and use common prefixes and suffixes to determine word 

meaning. 

● Identify root words and use them to help understand related unfamiliar 

words. 

● Use glossaries or dictionaries, in print or digital formats, to determine and 

clarify the meanings of unknown words. 

 

L.VI.3.3. Demonstrate understanding of figurative language, word relationships and 

nuances in word meanings. 

A. Distinguish the literal and nonliteral meanings of words and phrases in 

context (e.g., take steps). 

B. Identify real-life connections between words and their use (e.g., describe 

people who are friendly or helpful). 

C. Distinguish shades of meaning among related words that describe states of 

mind or degrees of certainty (e.g., knew, believed, suspected, heard, 

wondered). 

● Accurately distinguish between literal and nonliteral meanings of words and 

phrases in context. 

● Understand and interpret common idioms and expressions to understand 

nonliteral language. 

● Make real-life connections to vocabulary, describing how words apply to 

people, behaviors, or experiences. 

● Use descriptive language to explain how a word connects to personal or 

observed experiences. 

● Distinguish between similar words that express different degrees or nuances 

of meaning. 

● Use words accurately based on their intensity or emotional tone  

 

 

 

Assessments 

Formative, Summative, Benchmark, and Alternative  
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Students can demonstrate competency with tasks such as: 

● Unit assessments may include but not limited to tests, quizzes, and projects  

● Constructing spoken and written explanations 

● Response/Exit Tickets 

● Engaging in evidence-based discussion 

● Reflecting on their own understanding 

● Student Growth Assessments 

○ Beginning of Year Benchmark 

○ Mid Year Benchmark  

○ End of Year Benchmark  

● MAP 

● Student portfolios 

● STEAM projects 

● Design challenges 

● Oral presentations  

● Problem Based Learning projects  

 

Differentiation Strategies 

Students with Disabilities/Students at Risk of School Failure 

(For students with disabilities, appropriate accommodations, instructional adaptations, and/or modifications should be determined by the IEP or 504 team) 

 

 (content, process, product and learning environment) 

 

Accommodations for Classroom 

● Pair visual prompts with verbal presentations 

● Ask students to restate information, directions, and assignments. 

● Give repetition and practice exercises 

● Model skills/techniques to be mastered 

● Give extended time to complete class work 

● Provide copy of class notes  

● Determine if preferential seating would be beneficial 
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● Provide access to a computer 

● Provide copies of textbooks for home 

● Provide access to digital media, as available and appropriate 

● Assign a peer helper in the class setting 

● Provide oral reminders and check student work during independent work time 

● Assist student with long and short term planning of assignments 

● Encourage student to proofread assignments and tests 

● Provide regular parent/school communication 

● Reading response aloud to student 

 

Accommodations for Homework and Assignments 

● Provide extended time to complete assignments 

● Break down assignments 

● Provide the student with clearly stated (written) expectations and grading criteria for assignments 

 

 

Accommodations for Assessments 

● Provide extended time on classroom tests and quizzes 

● Provide alternate setting as needed 

● Restate, reread, and clarify directions/questions 

● Distribute study guide for classroom tests 

● Establish procedures for accommodations /modifications for assessments 

● Breaking down and chunking assignments 

● Provide manipulative examples 

 

 

Differentiation for English Language Learners 

(content, process, product and learning environment) 

Accommodations for Classroom 

● Provide alternate ways for the student to respond (verbal/pictographic answers instead of written) 

● Substitute a hands-on activity or use of different media in projects for a written activity 
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● Provide word banks / word walls 

● Prepare and distribute advance notes 

● Provide model sentence frames and sentence starters for both oral responses and written responses 

● Provide additional time to complete assessments and assignments 

● Model and use gestures to aid in understanding 

● Model tasks by giving one or two examples before releasing students to work independently  

● Present instructions both verbally and visually 

● Simplify written and verbal instructions 

● Pair visual prompts with verbal presentations 

● Provide repetition and practice 

● Model skills/techniques to be mastered  

● Give examples/exemplars  

● Reading response aloud to student 

●  

Accommodations for Homework/Assignments 

● Provide Native Language Translation (peer, online assistive technology, translation device, bilingual dictionary) 

● Provide extended time for assignment completion as needed 

● Highlight key vocabulary 

● Use graphic organizers 

●  

Accommodations for Assessments 

● Provide extended time on classroom tests and quizzes 

● Restate, reread, and clarify directions/questions 

● Provide word banks / word walls when applicable 

● Establish procedures for accommodations /modifications for assessments 

 

 

Gifted and Talented 

(content, process, product and learning environment) 

Accommodations for Classroom 

● Set individual goals. 

● Encourage creative expression by allowing students to choose how to explore a problem 

● Invite students to explore points of view 

● Allow team-teaching opportunities and collaboration 
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● Varied levels of reading text 

● Enriched hands on center that students can explore independently 

● Use Higher-Level Questioning Techniques 

● Provide leadership opportunities in groups 

● Allow opportunities to analyze and evaluate materials 

● Design surveys to generate and analyze data to be used in discussion 

 

Accommodations for Homework/Assignments 

● Provide assessments at a higher level of thinking 

● Allow students to pursue independent projects based on their individual interests 

● Conduct research and provide presentation of appropriate topics  

 

Integration of 21st Century Skills 

Career Readiness, Life Literacies, and Key Skills  

 

Rapid advancements in technology and subsequent changes in the economy have created opportunities for individuals to compete and connect on a global scale. In this 

increasingly diverse and complex world, the successful entrepreneur or employee must not only possess the requisite education for specific industry pathways but also 

employability skills necessary to collaborate with others and manage resources effectively in order to establish and maintain stability and independence. This document outlines 

concepts and skills necessary for New Jersey’s students to thrive in an ever-changing world. Intended for integration throughout all K–12 academic and technical content areas, 

the New Jersey Student Learning Standards- Career Readiness, Life Literacies, and Key Skills (NJSLS-CLKS) provides the framework for students to learn the concepts, skills, 

and practices essential to the successful navigation of career exploration and preparation, personal finances and digital literacy.  

 

Mission  

 

Career readiness, life literacies, and key skills education provides students with the necessary skills to make informed career and financial decisions, engage as responsible 

community members in a digital society, and to successfully meet the challenges and opportunities in an interconnected global economy.  

 

Vision  

 

An education in career readiness, life literacies, and key skills fosters a population that:  

● Continually self-reflects and seeks to improve the essential life and career practices that lead to success;  

● Uses effective communication and collaboration skills and resources to interact with a global society;  

● Possesses financial literacy and responsibility at home and in the broader community;  

● Plans, executes, and alters career goals in response to changing societal and economic conditions; and  
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● Seeks to attain skill and content mastery to achieve success in a chosen career path. 

 

Creativity and Innovation  

 

Creativity includes the use of a wide range of idea-creation techniques (such as brainstorming) to generate new and worthwhile ideas (both incremental and radical concepts). 

Additionally, within creativity, flexibility is evident through the elaboration, refinement, analysis and evaluation of ideas in order to maximize creative efforts. Originality and 

inventiveness in work may also be evident while understanding the real-world limits to adopting new ideas. Failure is viewed as an opportunity to learn and adapt as well as 

understand that creativity and innovation is a long-term, cyclical process of small successes and frequent mistakes. 

 

● Collaboration with individuals with diverse perspectives can result 

in new ways of thinking and/or innovative solutions.  

● Curiosity and willingness to try new ideas (intellectual risk taking) 

contributes to the development of creativity and innovation.  

● 9.4.5.CI.1: Use appropriate communication technologies to 

collaborate with individuals with diverse perspectives about a local 

and/or global climate change issue and deliberate about possible 

solutions (e.g., W.4.6, 3.MD.B.3,7.1.NM.IPERS.6).  

● 9.4.5.CI.2: Investigate a persistent local or global issue, such as 

climate change, and collaborate with individuals with diverse 

perspectives to improve upon current actions designed to address 

the issue (e.g., 6.3.5.CivicsPD.3, W.5.7). 

 

Critical Thinking and Problem-solving  

 

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential to critical thinking is systems thinking, which analyzes how parts 

of a whole interact together to produce outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims, points of view then 

communicating the interpretation of both the information and conclusions based on the best analysis. In tandem with critical thinking, problem solving involves the ability to 

generate and execute a solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful 

solution is found. 

 

● The ability to solve problems effectively begins with gathering 

data, seeking resources, and applying critical thinking skills.  

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the 

problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 

6.3.5.CivicsPD.2).  

● 9.4.5.CT.2: Identify a problem and list the types of individuals and 

resources (e.g., school, community agencies, governmental, online) 

that can aid in solving the problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used 

to solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies 

to different types of problems such as personal, academic, 

community and global (e.g., 6.1.5.CivicsCM.3). 
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Digital Citizenship 

● Intellectual property rights exist to protect the original works of 

individuals. It is allowable to use other people’s ideas in one’s own 

work provided that proper credit is given to the original source.  

●  Sending and receiving copies of media on the internet creates the 

opportunity for unauthorized use of data, such as personally owned 

video, photos, and music. 

● Digital identities must be managed in order to create a positive 

digital footprint.  

● Digital tools have positively and negatively changed the way people 

interact socially.  

● Digital engagement can improve the planning and delivery of 

climate change actions. 

● 9.4.5.DC.1: Explain the need for and use of copyrights.  

● 9.4.5.DC.2: Provide attribution according to intellectual property 

rights guidelines using public domain or creative commons media.  

● 9.4.5.DC.3: Distinguish between digital images that can be reused 

freely and those that have copyright restrictions. 

● 9.4.5.DC.4: Model safe, legal, and ethical behavior when using 

online or offline technology (e.g., 8.1.5.NI.2). 

● 9.4.5.DC.5: Identify the characteristics of a positive and negative 

online identity and the lasting implications of online activity. 

● 9.4.5.DC.6: Compare and contrast how digital tools have changed 

social interactions (e.g., 8.1.5.IC.1).  

● 9.4.5.DC.7: Explain how posting and commenting in social spaces 

can have positive or negative consequences. 

● 9.4.5.DC.8: Propose ways local and global communities can engage 

digitally to participate in and promote climate action (e.g., 

6.3.5.GeoHE.1).  

 

Global and Cultural Awareness 

To possess a cultural and global awareness is to fully understand that individuals are composed of complex cultural backgrounds, which are influenced by a multitude of 

factors. Armed with this crucial understanding, individuals can then better learn and work collaboratively with people from diverse cultures, religions and lifestyles in a spirit of 

mutual respect and open dialogue, whether in a personal, work, or community-based context. Such an awareness also stresses the importance of recognizing and understanding 

the rich histories and multitude of languages of other nations and cultures. 

 

● Culture and geography can shape an individual’s experiences and 

perspectives.  

● 9.4.5.GCA.1: Analyze how culture shapes individual and 

community perspectives and points of view (e.g., 1.1.5.C2a, 

RL.5.9, 6.1.5.HistoryCC.8).  
 

 


