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  Curricular Framework English Language Arts for Essex Fells School 2nd Grade (updated September 2025) 

 

Overview Reading Writing Speaking and Listening Language 

   DISTRICT AND STATE MANDATED PRETEST & BASELINE ASSESSMENTS   

● SEPT/OCT - BASELINE ASSESSMENTS 

● JAN/FEB - MIDYEAR ASSESSMENTS 

● MAY/JUNE - POST ASSESSMENTS   

First Trimester 

 

Primary Focus Standards:  

Reading Domain: 

RL.CR.2.1 

RI.CR.2.1 

RI.CI.2.2 

RL.IT.2.3 

RL.TS.2.4 

RI.TS.2.4 

RL.PP.2.5 

RI.PP.2.5 

RL.MF.2.6 

RI.AA.2.7 

L.RF.2.3A, B, C, F 

L.RF.2.4A, B, C 

Primary Focus Standards: 

Writing Domain: 

W.AW.2.1B 

W.IW.2.2B 

W.NW.2.3A, C, D 

W.WP.2.4A, B 

W.SE.2.6 

W.RW.2.7 

 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.2.1A,B,C 

SL.II..2.2 

SL.ES.2.3 

SL.PI.2.4 

SL.UM.2.5 

SL.AS.2.6 

Primary Focus Standards: 

Language Domain: 

L.RF.2.3B, C, D, E, F, G 

L.RF.2.4A, B, C 

L.WF.2.1A, B 

L.WF.2.2A, B, C, D 

L.WF.2.3A, B, C, D, E 

L.KL.2.1A, B 

L.VL.2.2A, B, C, D, E 

L.VI.2.3A, B, C 

 Text Types: Fiction, Realistic Fiction, 

Nonfiction 

 

● Chocolate Touch by Patrick 

Skene Catling 

● The Miraculous Journey of 

Edward Tulane by Kate 

DiCamillo 

● 4 - 6 Anthology stories 

○ Clark the Shark 

○ Picture Perfection 

Day 

○ The Puddle Puzzle 

○ Big Red Lollipop 

Writing Genres:   

 

● Narrative writing 

○ Barn Dance 

sequencing 

○ Autumn Acrostic 

○ Magical Scarecrow 

○ Jack-O-Lantern 

○ Big Bad Wolf 

○ Author’s purpose - 

The True Story of the 

Three Little Pigs 

● Expository/Informational 

writing 

Task Types: 

 

● Small and whole group 

discussions   

● Journaling & Reflection 

● Project-based learning 

● Student read aloud 

● Class presentations  

Task Types: 

 

● Fundations Unit 1-6 (Daily 

lessons-tile boards, dry erase 

boards, notebooks: 

multisyllabic words, suffixes, 

vowel-consonant-e, dictation 

practice, lesson/phonics based 

short stories) 

● IXL 

● Grammar skills:  

- Unit 1: nouns, verbs, 

adjectives, adverbs, pronouns, 

regular pronouns, types of 

http://www.corestandards.org/ELA-Literacy/W/8/1/
https://www.google.com/search?safe=active&rlz=1C5GCCM_en&sca_esv=7f320e2b1e22baf4&cs=0&q=the+miraculous+journey+of+edward+tulane&stick=H4sIAAAAAAAAAI2RP0_CUBTFxVSDFTHiRFxeHGCE9kFbdv8EBkMMi1Pz2r620L4WX_9I-wmcHQ2D4ROYOJq46YdwcTVdncTFosmro-Mv596cc88tC4el9rLUOMfIAMj1IwPoNpqGmALN950AmD4FomcAiyIDL9fL6vHZqD-6UO-5UsZVeL5FWm1REWlgZ9wuv9OyWoKgU1VKoTLLuG1-azUgBELHYeOXoe3oEkNopTNZYSi5qSOLGdf4XYWEEKVWHyCCA4DyIKGNwekYeSEYYqTnrlW-snIVNTLtuMQqTO3Ldq8gpwNjRjLsiV6RX5p4Bsw4ni__iEpSpJM8PSV_LnEEwWZix4rbMSxEDQYuIz2V1EJTDEtxi4pMWUuUcBYyvSunM8IimHEvj7df2zvyaQJO8mtRQJCVA1vQoETkxUZz1QcZU6RH-fcCMPEj6uEE-CbAxhWieWGRizz8ullfe1xcf86rX0-Dj_fnu4Pm8Pal360-vM1vyv_8_zeEumO5LgIAAA&sa=X&ved=2ahUKEwjq1K_fj-WOAxWPF1kFHYOqMOoQ7fAIegUIABC8Aw
https://www.google.com/search?safe=active&rlz=1C5GCCM_en&sca_esv=7f320e2b1e22baf4&cs=0&q=the+miraculous+journey+of+edward+tulane&stick=H4sIAAAAAAAAAI2RP0_CUBTFxVSDFTHiRFxeHGCE9kFbdv8EBkMMi1Pz2r620L4WX_9I-wmcHQ2D4ROYOJq46YdwcTVdncTFosmro-Mv596cc88tC4el9rLUOMfIAMj1IwPoNpqGmALN950AmD4FomcAiyIDL9fL6vHZqD-6UO-5UsZVeL5FWm1REWlgZ9wuv9OyWoKgU1VKoTLLuG1-azUgBELHYeOXoe3oEkNopTNZYSi5qSOLGdf4XYWEEKVWHyCCA4DyIKGNwekYeSEYYqTnrlW-snIVNTLtuMQqTO3Ldq8gpwNjRjLsiV6RX5p4Bsw4ni__iEpSpJM8PSV_LnEEwWZix4rbMSxEDQYuIz2V1EJTDEtxi4pMWUuUcBYyvSunM8IimHEvj7df2zvyaQJO8mtRQJCVA1vQoETkxUZz1QcZU6RH-fcCMPEj6uEE-CbAxhWieWGRizz8ullfe1xcf86rX0-Dj_fnu4Pm8Pal360-vM1vyv_8_zeEumO5LgIAAA&sa=X&ved=2ahUKEwjq1K_fj-WOAxWPF1kFHYOqMOoQ7fAIegUIABC8Aw
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● Guided reading leveled text 

● Learning Centers: Small 

group, independent, and 

teacher directed 

● Fundations Units 1-6  

● Word of the Day 

● Trick word entry 

 

Supplemental Resources/Technology: 

● RAZ Kids 

● Versatiles 

● Scholastic News/Science Spin 

● Daily read aloud 

● IXL 

● Seasonal poems 

○ All About Autumn 

● Opinion writing 

○ If I was Special like 

Spookley 

○ If I had a Magical 

Pot like Strega Nona 

○ Thankful 

Thanksgiving Book 

○ I am Thankful Pie 

● Pillar nonfiction and fiction 

graphic organizer 

● Annotating writing samples 

(identify introduction, body, 

closing, topic sentences) 

● Teacher/Peer Editing 

● Mechanics and structure of 

writing (capitalization, 

punctuation, grade level 

appropriate sentence 

structure) 

● Cross curricular writing 

assignments 

○ Civics, Government, 

and Human Rights 

○ Economics, 

Innovation and 

Technology 

○ Matter and Its 

Interactions 

 

sentences 

- Unit 3: compound words 

- Unit 4: prefixes, suffixes 

● Small group-hands on 

activities 

● Free Writing 

● Self/Peer editing 

● Versatiles 

● Interdisciplinary connections 

across all subject areas 

● Real-world connections, civic 

responsibility, multicultural 

viewpoints 

 

 

 

 

 

Second Trimester Primary Focus Standards:  

Reading Domain:  

RL.CR.2.1 

RI.CR.2.1 

RL.CI.2.2 

RI.CI.2.2 

RL.IT.2.3 

RI.IT.2.3 

RL.TS.2.4 

Primary Focus Standards: 

Writing Domain:  

W.AW.2.1A, B, C 

W.IW.2.2B 

W.NW.2.3A, C, D, E 

W.WP.2.4B 

W.WP.2.4A, B, C 

W.WR.2.5 

W.SE.2.6 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.2.1A,B,C 

SLII..2.2 

SL.ES.2.3 

SL.PI.2.4 

SL.UM.2.5 

SL.AS.2.6 

Primary Focus Standards: 

Language Domain:  

L.RF.2.3A, B, C, D, E, F, G 

L.RF.2.4A, B, C 

L.WF.2.1A, B 

L.WF.2.2A, B, C, D 

L.WF.2.3A, B, C, D, E, F, G 

L.KL.2.1A, B 

L.VL.2.2A, B, C, E 

http://www.corestandards.org/ELA-Literacy/W/8/1/
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RI.TS.2.4 

RL.PP.2.5 

RI.PP.2.5 

RL.MF.2.6 

RI.MF.2.6 

RI.AA.2.7 

RL.CT.2.8 

RI.CT.2.8 

L.RF.2.3A, B, C, D, E, F, G 

L.RF.2.4A, B, C 

W.RW.2.7 

 

 

 

L.VI.2.3A, B, C 

 Text Types: Fiction, Realistic Fiction, 

Nonfiction   

 

● Tale of Despereaux by Kate 

DiCamillo 

● Flat Stanley by Jeff Brown 

● 4 - 6 Anthology stories 

○ Gingerbread for 

Liberty 

○ The Great Fuzz 

Frenzy 

○ Pepita and the Bully 

○ Hollywood Chicken 

○ If the Shoe Fits: Two 

Cinderella Stories 

○ Those Clever Crows 

● Guided reading groups using 

leveled books 

● Book Study - Gingerbread 

Man, Gingerbread Girl, 

Gingerbread Baby, 

Gingerbread and Friends 

● Learning Centers: Small 

group, independent, and 

teacher directed 

● Fundations Units 7-12  

● Trick Word Entry 

● Word of the Day 

 

Writing Genres: 

  

● Narrative/Fiction writing 

○ How to  Make the 

Grinch Grin 

○ Special Gift 

○ Olive the Reindeer 

sequencing 

○ Winter haiku 

○ Magical Snowglobe 

○ Grumpy Groundhog 

○ Pet Rock 

○ Lucky Leprechaun 

○ Kite senses 

● Expository/Informational 

writing 

● Opinion writing 

○ Donut Design 

Contest 

○ OREO writing 

organizer 

● Friendly letter writing 

● Pillar nonfiction and fiction 

graphic organizer 

● Annotating writing samples: 

identify introduction, body, 

closing, topic sentences 

● Extended endings 

● Teacher/Peer Editing 

Task Types: 

 

●  Small and whole group 

discussions   

● Journaling & Reflection 

● Project-based learning 

● Student Read Aloud 

● Class Presentations  

Task Types: 

 

● Fundations Units 7-12 (tile 

boards, dry erase boards, 

notebook, dictation practice, 

lesson/phonics based short 

stories) 

● IXL 

● Grammar skills: 

- Unit 2: Irregular plural nouns, 

common & proper nouns, 

collective nouns, possessive 

nouns, reflexive nouns, 

contractions 

- Unit 3: Adjectives and 

adverbs 

- Unit 4: Commas in letter 

writing 

● Small group-hands on 

activities 

● Free Writing 

● Self/Peer editing 

● Versatiles 

● Interdisciplinary connections 

across all subject areas 

● Real-world connections, civic 

responsibility, multicultural 

viewpoints 
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Supplemental Resources/Technology: 

● RAZ Kids 

● Versatiles 

● Scholastic News/Science Spin 

● Daily read aloud 

● IXL 

● Seasonal poems 

● Mechanics and Structure of 

Writing (capitalization, 

punctuation, grade level 

appropriate sentence 

structure) 

● Cross curricular writing 

assignments 

○ Geography, People 

and the Environment 

○ History, Culture, and 

Perspectives 

○ Earth’s Systems 

○ Engineering Design 

 

 

 

 

 

 

Third Trimester 

 

Primary Focus Standards: 

Reading Domain:  

RL.CR.2.1 

RI.CR.2.1 

RL.CI.2.2 

RI.CI.2.2 

RL.IT.2.3 

RI.IT.2.3 

RL.TS.2.4 

RI.TS.2.4 

RL.PP.2.5 

RI.PP.2.5 

RL.MF.2.6 

RI.MF.2.6 

RI.AA.2.7 

RL.CT.2.8 

RI.CT.2.8 

L.RF.2.3A, B, C, D, E, F, G 

L.RF.2.4A, B, C 

Primary Focus Standards: 

Writing Domain: 

W.AW.2.1A, B, C 

W.IW.2.2A, B, C 

W.NW.2.3A, B, C, D, E 

W.WP.2.4A, B, C 

W.WR.2.5 

W.SE.2.6 

W.RW.2.7 

 

Primary Focus Standards: 

Speaking and Listening Domain: 

SL.PE.2.1A,B,C 

SLII..2.2 

SL.ES.2.3 

SL.PI.2.4 

SL.UM.2.5 

SL.AS.2.6 

 

Primary Focus Standards: 

Language Domain: 

L.RF.2.3A, B, C, D, E, F, G 

L.RF.2.4A, B, C 

L.WF.2.1A, B 

L.WF.2.2A, B, C, D 

L.WF.2.3A, B, C, D, E, F, G 

L.KL.2.1A, B 

L.VL.2.2A, E 

L.VI.2.3A, B, C 

http://www.corestandards.org/ELA-Literacy/W/8/1/
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 Text Types: Fiction, Realistic Fiction, 

Nonfiction   

 

● Wish by Barbara O'Connor 

● Clementine by Sara 

Pennypacker 

● 4-6 Anthology stories 

○ Wild Weather 

○ Cloudette 

○ Abuelo and the 

Three Bears 

○ Poems in the Attic 

● Guided reading groups using 

leveled books 

● Learning Centers: Small 

group, independent, and 

teacher directed 

● Author Study 

● Fundations Units 13-17 

● Trick Word Entry 

 

Supplemental Resources/Technology: 

● RAZ Kids 

● Versatiles 

● Scholastic News/Science Spin 

● Daily read aloud 

● IXL 

● Seasonal poems 

Writing Genres: 

 

● Narrative writing 

○ Comic Strip 

○ Egg Tale 

○ Simile Monster 

○ Poetry exploration 

(Cinquian, Color 

poem, Bio poem, 

Diamante) 

○ Fairy Tales 

● Expository/Informational 

writing 

○ Water Cycle 

○ “How To …” 

● Opinion writing 

○ Mother’s Day book 

○ House for Sale! 

○ Father’s Day 

○ Summer Bucket List 

● Pillar nonfiction and fiction 

graphic organizer 

● Annotating writing samples: 

identify introduction, body, 

closing, topic sentences 

● Extended endings 

● Journaling 

● Teacher/Peer Editing 

● Mechanics and Structure of 

Writing (capitalization, 

punctuation, grade level 

appropriate sentence 

structure) 

● Cross curricular writing 

assignments 

○ Ecosystems: 

Interactions, Energy, 

and Dynamics 

○ History, Culture, and 

Perspectives 

Task Types: 

 

● Small and whole group 

discussions   

● Journaling & Reflection 

● Project-based learning 

● Student Read Aloud 

● Class Presentations 

Task Types: 

 

● Fundations Units 13-17 (tile 

boards, dry erase boards, 

notebook, dictation practice, 

lesson/phonics based short 

stories) 

● IXL 

● Grammar skills: 

- Unit 3: conjunctions, verb 

tenses, irregular past tense 

verbs, context clues, simple 

and compound sentences 

- Unit 4: multiple meaning 

words, shades of meaning, 

dictionary skills, spelling 

patterns 

● Small group-hands on 

activities 

● Free Writing 

● Self/Peer editing 

● Versatiles 

● Interdisciplinary connections 

across all subject areas 

● Real-world connections, civic 

responsibility, multicultural 

viewpoints 

 

 

 



 

6 | Page 
 

 

 

 Grade 2 

Reading Domain Standards Reading Critical Knowledge and Skills 

RL.CR.2.1. Ask and answer questions to 

demonstrate understanding of key details 

in a literary text, referring explicitly to the 

text as the basis for the answers. 

RI.CR.2.1. Ask and answer questions to 

demonstrate understanding of key details 

in an informational text, referring 

explicitly to the text as the basis for the 

answers. 

● Create questions about an important idea within the text (using who, what, 

where when, why, and/or how)  

● Respond to questions asked to demonstrate understanding of key details 

● Utilize textual evidence to support thinking when asking and answering 

general questions 

RL.CI.2.2. Recount a text in oral and 

written form and determine central 

message (in literary texts, e.g. fables and 

folktales from diverse cultures) . 

RI.CI.2.2. Recount a text in oral and 

written form and determine main topic (in 

multi-paragraph informational text, 

focusing on specific paragraphs). 

● Retell stories and determine the central message found in literature from 

diverse cultures, including folktales and fables 

● Identify and explain the main topic of a multi-paragraph informational text 

● Recount important facts and details in the order presented in the text 

● Share retellings orally and in writing with clarity and sequence 

RL.IT.2.3. Describe how characters in a 

story respond to major events and 

challenges using key details within a text. 

RI.IT.2.3. Describe the connection 

between a series of historical events, 

scientific ideas or concepts, or steps in a 

sequence within a text. 

● Identify the characters in the story  

● Identify key details in the story 

● Consider how characters are involved in a story  

● Analyze their reactions to story events - Identify how the characters solve 

the problem 

RL.TS.2.4. Describe the overall structure 

of a text, including describing how the 

beginning introduces the story and the 

ending concludes the action, identifying 

how each successive part builds on earlier 

sections. 

RI.TS.2.4. Describe the overall structure 

of a text and effectively use various text 

features (e.g., graphs, charts, images, 

captions, bold print, subheadings, 

glossaries, indexes, electronic menus, 

icons) to locate key facts or information. 

● Recognize how the beginning introduces characters, setting, and the problem 

● Identify how the middle includes events that build the plot and lead toward a 

solution 

● Explain how the ending resolves the problem or concludes the events 

● Use sequencing words (first, next, then, last) to talk about story events 

● Recognize common text structures (e.g., cause and effect, sequence, 

compare and contrast) 

● Utilize text features to find key facts 

● Interpret visuals like graphs, charts, or images to gain information 

● Navigate both print and digital texts to locate information efficiently 

 

RL.PP.2.5. Acknowledge differences in 

the points of view of characters, including 

by speaking in a different voice for each 

character when reading dialogue aloud. 

RI.PP.2.5. Identify the main purpose of a 

text, including what the author seeks to 

explore, answer, explain, or describe. 

● Understand that different characters have different thoughts, feelings, and 

opinions 

● Recognize and describe how a character’s point of view may be similar or 

different from another’s 

● Read dialogue with expression that matches the character’s personality or 

mood 
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● Change voice, tone, or pacing when reading aloud to reflect each character’s 

point of view 

● Understand that authors write for different purposes: to inform, explain, 

describe, or answer a question 

● Explain how the purpose helps readers understand the information better 

RL.MF.2.6. With prompting and support, 

use information gained from the 

illustrations and words in a print or digital 

text to demonstrate understanding of its 

characters, setting, or plot. 

RI.MF.2.6. Explain how specific 

illustrations and images (e.g., a diagram 

showing how a machine works) 

contribute to and clarify a text.  

 

● Use both the words and pictures to learn about the characters, setting, and 

events 

● Explain how illustrations, diagrams or images clarify the text 

● Recognize how illustrations and digital features (like animations or sound 

effects) enhance story understanding 

● Identify and describe different types of images (diagrams, photographs, 

charts, maps, etc.) 

 RI.AA.2.7. Describe and identify the 

logical connections of how reasons 

support specific points the author makes 

in a text. 

● Identify the main points in a text 

● Identify reasons that the authors uses to support the main points in a text 

● Evaluate how or why the author uses the reasons to support and strengthen 

the main points in a text 

● Recognize signal words (e.g., because, for example, so) that show reasoning 

RL.CT.2.8. Compare and contrast literary 

versions of the same story (e.g., 

Cinderella stories) by different authors or 

from different cultures. 

RI.CT.2.8. Compare and contrast two 

informational versions of the same idea or 

topic by different authors or authors from 

different cultures. 

● Identify similarities and differences between characters, settings, events, and 

themes across versions of the same story or topic 

● Utilize text and illustrations as evidence to support comparisons 

● Identify the main idea and key details in each text 

● Recognize how an author’s culture, background, or purpose may influence 

the information 

Writing Domain Standards Writing Critical Knowledge and Skills 

W.AW.2.1. With prompts and support, write opinion pieces to present an idea with 

reasons or information. 

A. Introduce an opinion. 

B. Support the opinion with facts, definitions, concrete details, text evidence, or 

other information and examples related to the topic. 

C. Provide a conclusion. 

● Include an introduction statement 

● State opinion and reasons that support the opinion 

● Use facts, definitions, details, or examples to strengthen opinion 

● Incorporate simple and compound sentence structures 

● Use linking words (e.g., because, and, also) to connect ideas 

● Describe order of events using transition words (e.g. first, next, then, last) 

● Conclude with a closing sentence or paragraph that summarizes or restates 

the opinion 

W.IW.2.2. Write informative/explanatory texts to examine a topic and convey ideas 

and information.  

opportunity to integrate climate change education. 

● Introduce a topic clearly 

● Use facts, definitions, and examples to explain the topic 

● Include concrete details and simple text evidence when appropriate 
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A. Introduce a topic clearly. 

B. Develop a topic with facts definitions, concrete details, text evidence, or other 

information and examples related to the topic. 

C. Provide a conclusion. 

● Use linking words (e.g., also, another, for example, because) to connect 

ideas and information 

● Incorporate simple and compound sentence structures 

● Use a formal tone appropriate for sharing facts and information 

● Write a closing sentence or paragraph that summarizes the topic or main 

idea 

 

W.NW.2.3. Write narratives based on real or imagined experiences or events with 

basic story elements. 

A. Orient the reader by establishing a situation and introducing characters; 

organize an event sequence. 

B. Provide dialogue and description of experiences and events and/or show the 

responses of characters to situations. 

C. Use transitional words to manage the sequence of events. 

D. Use concrete words and phrases and sensory details to convey experience and 

events. 

E. Provide a conclusion or sense of closure related to the narrated experiences or 

events. 

● Introduce the setting and characters at the beginning of the story 

● Create a clear sequence of events that makes sense to the reader 

● Include details that describe characters’ actions, thoughts, or feelings 

● Use dialogue to show how characters respond or interact 

● Use transition words (e.g., first, then, next, after, finally) to signal changes in 

time or events 

● Include sensory details (e.g., what something looks, sounds, or feels like) to 

bring the story to life 

● Incorporate simple and compound sentence structures 

● Provide an ending that wraps up the story or gives a sense of closure 

W.WP.2.4. With guidance and support from adults and peers, develop and strengthen 

writing as needed by planning, revising and editing. 

A. Identify audience and purpose before writing. 

B. Participate in self-evaluation of written work. 

C. With feedback and digital or print tools such as a primary dictionary, find and 

correct errors. 

● Identify who will read it and why it’s being written before starting a piece 

● Use graphic organizers or brainstorming strategies to plan and organize 

ideas 

● Reread and revise writing to add or improve details, word choice, and 

sentence structure and order 

● Edit writing by checking for capital letters, punctuation, and spelling errors 

● Use feedback from teachers or peers to make meaningful changes 

● Use digital or print tools (e.g., spell check, primary dictionary) to check and 

correct spelling or word usage 

● Reflect on writing using checklists or through conferences with peers or 

adults 

● Understand that writing is a process that involves drafting, revising, editing, 

and publishing 

W.WR.2.5. Generate questions about a topic and locate related information from a 

reference source to obtain information on that topic through shared and independent 

research. 

● Ask relevant questions about a topic to guide research (e.g., Who? What? 

Where? When? Why? How?) 

● Use teacher-approved print and digital sources (e.g., books, websites, 

encyclopedias) to find information 

● Identify key facts or details related to the research question 

● Take simple notes from sources, avoiding copying full sentences 

● Work collaboratively and independently to gather and organize research 
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● Organize information clearly to answer and support research questions 

W.SE.2.6. Prioritize information provided by different sources on the same topic while 

gathering ideas and planning to write about a topic. 

● Gather information about a topic from more than one source (e.g., books, 

websites, videos) 

● Compare details from different sources to see which are most useful or 

important 

● Use tools like graphic organizers, charts, or note-taking formats to sort and 

prioritize ideas 

● Begin to understand that some sources are more reliable or relevant than 

others 

W.RW.2.7. Engage in both collaborative and independent writing tasks regularly, 

including extended and shorter time frames. 

● Participate in shared writing activities with peers or the teacher (e.g., group 

stories, class research projects) 

● Write for a variety of purposes and audiences 

● Build writing stamina by working on tasks over multiple days 

● Complete independent writing tasks across genres (e.g., narrative, 

informative, opinion) 

Speaking and Listening Standards Speaking Critical Knowledge and Skills 

SL.PE.2.1. Participate in collaborative conversations with diverse partners about grade 

2 topics and texts with peers and adults in small and larger groups.  

opportunity to integrate climate change education. 

A. Follow agreed-upon norms for discussions (e.g., gaining the floor in 

respectful ways, listening to others with care, speaking one at a time about the 

topics and texts under discussion). 

B. Build on others' talk in conversations by linking their explicit comments to 

the remarks of others. 

C. Ask for clarification and further explanation as needed about the topics and 

texts under discussion. 

● Engage in group discussions by listening actively and taking turns speaking 

● Build on others' ideas by referring back to what a classmate said and adding 

new thoughts 

● Ask questions to clarify meaning or request more information during 

conversations 

● Use complete sentences and appropriate vocabulary when contributing to 

discussions 

● Work respectfully with a partner or group to complete tasks or share ideas 

SL.II.2.2. Recount or describe key ideas or details from a text read aloud or 

information presented orally or through other media. 

● Identify the main idea or topic of what was heard or seen 

● Recall and retell important details in the correct order 

● Use relevant vocabulary when describing or summarizing information 

● Explain ideas clearly with a partner, small group, or whole group using 

complete sentences 

● Differentiate between key ideas and minor details 

SL.ES.2.3. Ask and answer questions about what a speaker says in order to clarify 

comprehension, gather additional information, or deepen understanding of a topic or 

● Ask thoughtful questions to learn more or gather additional information 

● Answer questions by referring to what the speaker said 
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issue. ● Use question words (who, what, when, where, why, how) to form 

meaningful questions 

● Show curiosity and respect when engaging in conversations with speakers. 

 

SL.PI.2.4. Tell a story or recount an experience with appropriate facts and relevant, 

descriptive details, speaking audibly in coherent sentences. 

● Recall and describe a personal experience or tell a fictional story in the 

correct sequence 

● Use descriptive details (e.g., who, what, where, when, how) to make the 

story or experience interesting 

● Speak clearly and loud enough for the audience to hear using complete, 

coherent sentences 

SL.UM.2.5. Use multimedia; add drawings or other visual displays to stories or 

recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 

● Use drawings, photos, diagrams, or digital tools to support spoken 

presentations 

● Add visuals that help explain key details, feelings, or events in a story or 

personal experience 

● Speak clearly while referencing visuals to help the audience understand 

SL.AS.2.6. Produce complete sentences when appropriate to task and situation in order 

to provide requested detail or clarification. 

● Use complete sentences to give clear, detailed responses 

● Speak clearly using correct grammar and vocabulary 

● Listen carefully to the question or request before responding 

● Practice restating or expanding on ideas to make responses more complete 

Language Domain Standards Language Critical Knowledge and Skills 

L.RF.2.3. Know and apply grade-level phonics and word analysis skills in decoding 

words. 

A. Know spelling-sound correspondences for common vowel teams. 

B. Decode regularly spelled two-syllable words with long vowels. 

C. Decode words with common prefixes and suffixes. 

D. Identify words with inconsistent but common spelling-sound 

correspondences. 

E. Recognize and read grade-appropriate irregularly spelled words. 

F. Read high-frequency and grade-level irregular words with automaticity (e.g., 

friend, other, would). 

G. Identify the parts of high-frequency words that are regular and the parts that 

are irregular. 

● Use phonics knowledge and word patterns to support fluent and accurate 

reading 

● Understand and apply spelling-sound correspondences for common vowel 

teams (e.g., ai, ea, oa) 

● Decode regularly spelled two-syllable words with long vowel sounds 

● Recognize and decode words with common prefixes (e.g., un-, re-) and 

suffixes (e.g., -ed, -ing) 

● Identify words with inconsistent but common spelling-sound 

correspondences (e.g., some vowel sounds that don’t follow typical patterns) 

● Recognize and read grade-appropriate irregularly spelled words (e.g., friend, 

other, would) 

● Read high-frequency and irregular words automatically 

● Analyze high-frequency words to identify which parts follow regular 

phonics rules and which parts are irregular 

L.RF.2.4. Read with sufficient accuracy and fluency to support comprehension. 

A. Read grade-level text with purpose and understanding. 

● Read grade-level texts with a clear purpose (e.g., to learn, enjoy, or answer a 

question) 

● Use punctuation cues to guide expression and phrasing 
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B. Read grade-level text orally with accuracy, appropriate rate, and expression. 

C. Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary. 

● Use context clues (pictures, surrounding words, sentence meaning) to figure 

out unknown words 

● Self-monitor while reading to notice and correct mistakes 

● Reread when necessary to improve accuracy and understanding of the text 

L.WF.2.1. Demonstrate command of the conventions of writing. 

A. Write legibly and with sufficient fluency to support composition. 

B. Write the most common graphemes (letters or letter groups) for each 

phoneme, for example: 

i. Consonants: /s/ = s, ss, ce, ci, cy; /f/ = f, ff, ph; /k/ = c, k, -ck 

ii. Vowels: /ō/ = o, oe, oa, ow; /ā/ = a, a_e, ai, ay, eigh. 

● Write legibly with proper letter formation, spacing, and alignment 

● Produce written work fluently enough to support composing complete 

thoughts and ideas 

● Know and apply the most common graphemes (letters or letter 

combinations) for each phoneme when writing independently 

L.WF.2.2. Demonstrate command of the conventions of encoding and spelling. 

A. Regular, single-syllable words that include: 

i. Position-based patterns (ch, -tch; k, -ck; -ge, -dge). 

ii. Complex consonant blends (scr, str, squ). 

iii. Less common vowel teams for long vowels (ow, oo, au, ou, ue). 

iv. Vowel-r combinations (turn, star, third, four/for). 

v. Contractions (we’ll; I’m; they’ve; don’t). 

vi. Homophones (bear, bare; past, passed). 

vii. Plurals and possessives (its, it’s). 

B. Regular two- and three-syllable words that: 

i. Combine closed, open, vowel team, vowel –r and CVe syllables 

(compete; robot; violet; understand). 

ii. Are compounds comprising familiar parts (houseboat; yellowtail). 

iii. Include the most common prefixes and derivational suffixes (un, re, 

en; -ful, -ment, -less). 

C. Words with suffixes that require: 

i. consonant doubling (penning, slimmed). 

ii. dropping silent-e (smiled, paving). 

D. Most often used words in English: 

i. Irregular words (against, many, enough, does). 

ii. Pattern-based words (which, kind, have). 

● Spell regular, single-syllable words 

● Use and spell contractions correctly 

● Distinguish and spell common homophones appropriately based on meaning 

and context 

● Differentiate between and correctly use plurals and possessives 

● Spell regular two- and three-syllable words that combine various syllable 

types and are compound words made of familiar parts 

● Recognize and spell words that include the most common prefixes and 

suffixes 

● Read and spell high-frequency English words, including irregular words and 

pattern-based words 

L.WF.2.3. Demonstrate command and use of the conventions of writing including 

those listed under grade one foundational skills. 

A. With modeling or prompting, separate run-on sentences and identify 

● Recognize and correct run-on sentences and fragments with support 

● Apply correct capitalization for holidays (e.g., Thanksgiving), product names 

(e.g., Legos, Crayola), and geographic names (e.g., New Jersey, Atlantic 
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fragments, supplying a subject or predicate as necessary. 

B. Capitalize holidays, product names and geographic names. 

C. Supply adjectives in noun phrases to make them more precise or engaging. 

D. Identify the verbs in clauses; form and use regular and irregular verbs for 

consistent use of past, present, and future tenses. 

E. Punctuate dates, abbreviations, greetings and closings, initials, important 

words in a title, and items in a list. 

F. Use an apostrophe to form contractions and frequently occurring possessives. 

G. With assistance, link sentences into a simple, cohesive paragraph with a main 

idea. 

Ocean) 

● Use adjectives within noun phrases to make writing clearer or more 

interesting 

● Identify and use verbs in clauses 

● Use appropriate punctuation 

● Use apostrophes correctly to form contractions (e.g., didn’t, you’ll) and 

show possessives (e.g., Mom’s bag, the dog’s bone) 

● Link sentences together to create a simple, cohesive paragraph with a main 

idea, with adult guidance 

L.KL.2.1. Use knowledge of language and its conventions when writing, speaking, 

reading, or listening. 

A. Use words and phrases acquired through conversations, reading and being 

read to, and responding to texts. 

B. Compare formal and informal uses of English. 

● Apply vocabulary learned through conversations 

● Use language heard during read-alouds and independent reading 

● Recognize and understand the difference between formal language (e.g., 

“May I please have a turn?”) and informal language (e.g., “Can I go now?”) 

L.VL.2.2. Determine or clarify the meaning of unknown and multiple-meaning words 

and phrases based on grade 2 reading and content, choosing flexibly from an array of 

strategies. 

A. Use sentence-level context as a clue to the meaning of a word or phrase. 

B. Determine the meaning of the new word formed when a known prefix is 

added to a known word (e.g., happy/unhappy, tell/retell). 

C. Use a known root word as a clue to the meaning of an unknown word with 

the same root (e.g., addition, additional). 

D. Use knowledge of the meaning of individual words to predict the meaning of 

compound words (e.g., birdhouse, lighthouse, housefly; bookshelf, notebook, 

bookmark). 

E. Use glossaries and beginning dictionaries, both print and digital, to determine 

or clarify the meaning of words and phrases. 

● Use sentence-level context clues to determine the meaning of unfamiliar or 

multiple-meaning words 

● Understand and identify the meaning of a new word when a prefix is added 

to a known base word 

● Use root words as clues to determine the meanings of related words  

● Predict the meaning of compound words by analyzing the meaning of 

individual words 

● Use glossaries and beginning dictionaries (print and digital) to look up and 

clarify the meaning of words and phrases 

L.VI.2.3. Demonstrate understanding of figurative language, word relationships and 

nuances in word meanings. 

A. Identify real-life connections between words and their use (e.g., describe 

foods that are spicy or juicy). 

B. Distinguish shades of meaning among closely related verbs (e.g., toss, throw, 

hurl) and closely related adjectives (e.g., thin, slender, skinny, scrawny). 

● Make real-life connections between vocabulary words and their everyday 

uses 

● Distinguish subtle differences (shades of meaning) among closely related 

verbs and closely related adjectives 

● Identify and describe how poetic elements that contribute to rhythm and 

meaning in stories, poems, and songs 
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C. Describe how words and phrases (e.g., regular beats, alliteration, rhymes, 

repeated lines) supply rhythm and meaning in a story, poem, or song. 

 

 

Assessments 

Formative, Summative, Benchmark, and Alternative  

 

Students can demonstrate competency with tasks such as: 

 

● Daily independent practice 

● Peer discussions 

● Student portfolio 

● Engaging in evidence-based discussion 

● Reflecting on their own understanding 

● Anecdotal notes 

● Open-ended responses/Exit tickets 

● Unit assessments may include but not limited to tests, quizzes, and projects  

● Student Growth Assessments 

○ Beginning of Year Benchmark 

○ Mid Year Benchmark  

○ End of Year Benchmark  

● MAP 

● Guided Reading Level (DRA 3) 

● Design challenges 

● Oral presentations  

● Problem Based Learning projects  

 

Differentiation Strategies 

Students with Disabilities/Students at Risk of School Failure 

(For students with disabilities, appropriate accommodations, instructional adaptations, and/or modifications should be determined by the IEP or 504 team) 
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 (content, process, product and learning environment) 

 

Accommodations for Classroom 

● Pair visual prompts with verbal presentations 

● Ask students to restate information, directions, and assignments. 

● Give repetition and practice exercises 

● Model skills/techniques to be mastered 

● Teach concepts using different modalities 

● Allow extended time to complete task 

● Provide copy of class notes  

● Utilize a world wall/word lists for vocabulary 

● Determine if preferential seating would be beneficial 

● Provide access to a computer 

● Provide copies of textbooks for home 

● Utilize cooperative learning groups 

● Provide access to digital media, as available and appropriate 

● Assign a peer helper in the class setting 

● Provide oral reminders and check student work during independent work time 

● Provide regular parent/school communication 

● Read response aloud to student 

 

Accommodations for Homework/Assignments 

● Provide extended time to complete assignments 

● Break down assignments 

● Provide the student with clearly stated (written) expectations and grading criteria for assignments 

● Provide graphic organizers 

● Offer performance tasks of varied levels 

● Assist student with long and short term planning of assignments 

● Encourage student to proofread assignments and tests 

 

Accommodations for Assessments 

● Provide extended time on classroom tests and quizzes 

● Provide alternate setting as needed 

● Restate, reread, and clarify directions/questions 

● Provide step by step instructions 

● Distribute study guide for classroom tests 
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● Establish procedures for accommodations /modifications for assessments 

● Breaking down and chunking assignments 

● Provide manipulative examples 

 

English Language Learners 

(content, process, product and learning environment) 

Accommodations for Classroom 

● Provide alternate ways for the student to respond (verbal/pictographic answers instead of written) 

● Provide additional examples and opportunities for additional problems for repetition and practice 

● Substitute a hands-on activity or use of different media in projects for a written activity 

● Provide word banks/word walls for vocabulary  

● Language support cards 

● Prepare and distribute advance notes 

● Provide model sentence frames and sentence starters for both oral responses and written responses 

● Provide additional time to complete assessments and assignments 

● Model and use gestures to aid in understanding 

● Model tasks by giving one or two examples before releasing students to work independently  

● Present instructions both verbally and visually 

● Cooperative learning groups 

● Simplify written and verbal instructions 

● Pair visual prompts with verbal presentations 

● Model skills/techniques to be mastered  

● Additional phonemic awareness teaching and practice 

● Additional center work focusing on high frequency words 

● Give examples/exemplars  

● Reading response aloud to student 

 

Accommodations for Homework/Assignments 

● Provide Native Language Translation (peer, online assistive technology, translation device, bilingual dictionary) 

● Provide extended time for assignment completion as needed 

● Highlight key vocabulary 

● Use graphic organizers 



 

16 | Page 
 

 

Accommodations for Assessments 

● Provide extended time on classroom tests and quizzes 

● Restate, reread, and clarify directions/questions 

● Provide word banks / word walls when applicable 

● Establish procedures for accommodations /modifications for assessments 

 

 

Gift and Talented 

(content, process, product and learning environment) 

Accommodations for Classroom 

● Set individual goals 

● Modify tasks to focus on critical thinking rather than fact recall 

● Frontload vocabulary in new content studies 

● Provide talent development opportunities in culturally relevant tasks 

● Chunk tasks into manageable pieces 

● Varied levels of reading text 

● Cooperative learning groups 

● Provide additional time to complete assignments 

● Use Higher-Level Questioning Techniques 

● Enrichment/Partner Analysis Activities 

● Allow students to pursue independent projects based on their individual interests 

● Conduct research and provide presentation of appropriate topics 

● Expose students to varied topics, activities, and careers 

● Provide students the opportunity to show what they know by using above-grade level, domain-specific measures with high ceilings 

 

Accommodations for Homework/Assignments  

● Chunk tasks into manageable pieces 

● Encourage creative expression by allowing students to choose how to explore a problem 

● Allow for varied modes of expression, including visual representations such as maps, pictures, diagrams, concept maps, and media productions along with oral and 

mixed media presentations. 

 

Accommodations for Assessments 
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● Use universal screening (ability and achievement measures) to allow students to demonstrate performance and potential 

● Provide additional time to complete assessments 

● Provide assessments at a higher level of thinking 

● Use multiple referral sources including teachers, caregivers, universal screening test scores, and student and/or peer referral 

 

 

Integration of 21st Century Skills 
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Career Readiness, Life Literacies, and Key Skills  

 

Rapid advancements in technology and subsequent changes in the economy have created opportunities for individuals to compete and connect on a global scale. In this 

increasingly diverse and complex world, the successful entrepreneur or employee must not only possess the requisite education for specific industry pathways but also 

employability skills necessary to collaborate with others and manage resources effectively in order to establish and maintain stability and independence. This document outlines 

concepts and skills necessary for New Jersey’s students to thrive in an ever-changing world. Intended for integration throughout all K–12 academic and technical content areas, 

the New Jersey Student Learning Standards- Career Readiness, Life Literacies, and Key Skills (NJSLS-CLKS) provides the framework for students to learn the concepts, skills, 

and practices essential to the successful navigation of career exploration and preparation, personal finances and digital literacy.  

 

Mission  

 

Career readiness, life literacies, and key skills education provides students with the necessary skills to make informed career and financial decisions, engage as responsible 

community members in a digital society, and to successfully meet the challenges and opportunities in an interconnected global economy.  

 

Vision  

 

An education in career readiness, life literacies, and key skills fosters a population that:  

● Continually self-reflects and seeks to improve the essential life and career practices that lead to success;  

● Uses effective communication and collaboration skills and resources to interact with a global society;  

● Possesses financial literacy and responsibility at home and in the broader community;  

● Plans, executes, and alters career goals in response to changing societal and economic conditions; and  

● Seeks to attain skill and content mastery to achieve success in a chosen career path. 

 

Creativity and Innovation  

 

Creativity includes the use of a wide range of idea-creation techniques (such as brainstorming) to generate new and worthwhile ideas (both incremental and radical concepts). 

Additionally, within creativity, flexibility is evident through the elaboration, refinement, analysis and evaluation of ideas in order to maximize creative efforts. Originality and 

inventiveness in work may also be evident while understanding the real-world limits to adopting new ideas. Failure is viewed as an opportunity to learn and adapt as well as 

understand that creativity and innovation is a long-term, cyclical process of small successes and frequent mistakes. 

 

● . Brainstorming can create new, innovative ideas. ● 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives 

(e.g., 1.1.2.CR1a, 2.1.2.EH.1, 6.1.2.CivicsCM.2). 

● 9.4.2.CI.2: Demonstrate originality and inventiveness in work (e.g., 

1.3A.2CR1a). 

 

Critical Thinking and Problem-solving 

 

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential to critical thinking is systems thinking, which analyzes how parts 
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of a whole interact together to produce outcomes. Critical thinking also includes making judgements and decisions by analyzing evidence, claims, points of view then 

communicating the interpretation of both the information and conclusions based on the best analysis. In tandem with critical thinking, problem solving involves the ability to 

generate and execute a solution to a problem. Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful 

solution is found. 

 

● Critical thinkers must first identify a problem then develop a plan to 

address it to effectively solve the problem.  

● 9.4.2.CT.1: Gather information about an issue, such as climate 

change, and collaboratively brainstorm ways to solve the problem 

(e.g., K-2-ETS1-1, 6.3.2.GeoGI.2).  

● 9.4.2.CT.2: Identify possible approaches and resources to execute a 

plan (e.g., 1.2.2.CR1b, 8.2.2.ED.3). 

● • 9.4.2.CT.3: Use a variety of types of thinking to solve problems 

(e.g., inductive, deductive) 

 

Digital Citizenship 

● Digital artifacts can be owned by individuals or organizations.  

● Individuals should practice safe behaviors when using the Internet. 

● An individual’s digital footprint reflects the various actions an 

individual makes online, both positive and negative.  

● Digital communities allow for social interactions that can result in 

positive or negative outcomes. 

● Young people can have a positive impact on the natural world in 

the fight against climate change 

● 9.4.2.DC.1: Explain differences between ownership and sharing of 

information. 

● 9.4.2.DC.2: Explain the importance of respecting digital content of 

others. 

● 9.4.2.DC.3: Explain how to be safe online and follow safe practices 

when using the internet (e.g., 8.1.2.NI.3, 8.1.2.NI.4). 

● 9.4.2.DC.4: Compare information that should be kept private to 

information that might be made public. 

● 9.4.2.DC.5: Explain what a digital footprint is and how it is created. 

● 9.4.2.DC.6: Identify respectful and responsible ways to 

communicate in digital environments. 

● 9.4.2.DC.7: Describe actions peers can take to positively impact 

climate change (e.g., 6.3.2.CivicsPD.1).  

 

Global and Cultural Awareness 

To possess a cultural and global awareness is to fully understand that individuals are composed of complex cultural backgrounds, which are influenced by a multitude of 

factors. Armed with this crucial understanding, individuals can then better learn and work collaboratively with people from diverse cultures, religions and lifestyles in a spirit of 

mutual respect and open dialogue, whether in a personal, work, or community-based context. Such an awareness also stresses the importance of recognizing and understanding 

the rich histories and multitude of languages of other nations and cultures. 
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● Individuals from different cultures may have different points of 

view and experiences.  

● 9.4.2.GCA:1: Articulate the role of culture in everyday life by 

describing one’s own culture and comparing it to the cultures of 

other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 

7.1.NL.IPERS.6). 

 

Information and Media Literacy 

Information and Media Literacy empowers learners to access, retrieve and produce well managed resources. This access promotes and fosters inquiry learning as well as a deep 

understanding of target knowledge, skills or concepts. Information and Media Literacy is the vehicle for learners to pursue and create relevant information using the 

opportunities of high-quality materials. Information and media literacy also includes a basic understanding of ethical use of information.  

● Digital tools and media resources provide access to vast stores of 

information that can be searched. 

● Digital tools can be used to display data in various ways. 

● A variety of diverse sources, contexts, disciplines, and cultures 

provide valuable and necessary information that can be used for 

different purposes.  

● Information is shared or conveyed in a variety of formats and 

sources.  

● 9.4.2.IML.1: Identify a simple search term to find information in a search engine or 

digital resource. 

● 9.4.2.IML.2: Represent data in a visual format to tell a story about the data (e.g., 

2.MD.D.10). 

● 9.4.2.IML.3: Use a variety of sources including multimedia sources to find 

information about topics such as climate change, with guidance and support from 

adults (e.g., 6.3.2.GeoGI.2, 6.1.2.HistorySE.3, W.2.6, 1-LSI-2). 

● 9.4.2.IML.4: Compare and contrast the way information is shared in a variety of 

contexts (e.g., social, academic, athletic) (e.g., 2.2.2.MSC.5, RL.2.9).  

 

Technology Literacy 

● Digital tools have a purpose. 

● Collaboration can simplify the work an individual has to do and 

sometimes produce a better product.  

● 9.4.2.TL.1: Identify the basic features of a digital tool and explain the purpose of the 

tool (e.g., 8.2.2.ED.1). 

● 9.4.2.TL.2: Create a document using a word processing application. 

● 9.4.2.TL.3: Enter information into a spreadsheet and sort the information. 

● 9.4.2.TL.4: Navigate a virtual space to build context and describe the visual content. 

● 9.4.2.TL.5: Describe the difference between real and virtual experiences. 

● 9.4.2.TL.6: Illustrate and communicate ideas and stories using multiple digital tools 

(e.g., SL.2.5.). 

● 9.4.2.TL.7: Describe the benefits of collaborating with others to complete digital 

tasks or develop digital artifacts (e.g., W.2.6., 8.2.2.ED.2).  

 

 


