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1. PLANNING AND PREPARATION

1.1 Identification of Team

The comprehensive needs assessment team consists of people who are responsible for working collaboratively
throughout the needs assessment process. Ideal team members possess knowledge of programs, the capacity to
plan and implement the needs assessment, and the ability to ensure stakeholder involvement. A required team
member's name may be duplicated when multiple roles are performed by the same person. Documentation of team
member involvement must be maintained by the LEA. Watch the Planning and Preparation webinar for additional

information and guidance.

Leadership Team

Paosition/Role

Name

Team Member # 1 Principal Michael Shank
Team Member # 2 Counselor Courtney Murray
Team Member # 3 Instructional Coach Christie Dooley
Team Member # 4 | Team Member/Elementary Teacher | Lindsay Eckroat
Team Member # 5 Team Member/Middle Grades Beth Howard
Teacher

Team Member # 6 Team Member/Media Specialist Leann Porter
Team Member # 7 Team Member/SPED Teacher Kanissa Martin

Additional Leadership Team

Position/Role Name
Team Member # 1 Team Member/Fine Arts Teacher Rozzie Starr
Team Member # 2 Team Member/Elementary Emily Kendall
Teacher/Safety Coordinator
Team Member # 3 Team Member/Elementary Teacher | Tiffany Romine
Team Member # 4 Team Member/Middle Grades Bradley Ward
Teacher

Team Member # 5

Team Member # 6

Team Member # 7

Team Member # 8

Team Member # 9

Team Member # 10




PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

1.2 ldentification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with
important input, feedback, and guidance. Required stakeholders must be engaged in the process to meet the
requirements of participating federal programs. Documentation of stakeholder involvement must be maintained by
the LEA. Watch the Planning and Preparation webinar for additional information and guidance.

Stakeholders

Position/Role Name
Stakeholder # 1 Instructional Coach Christie Dooley
Stakeholder # 2 Counselor Courtney Murray
Stakeholder # 3 Parent Liaison Katie Rutledge
Stakeholder # 4 Health Care provider Amber Dillard
Stakeholder # 5 Technology Expert Patrick Clifton
Stakeholder # 6 Media Specialist Leann Porter
Stakeholder # 7 Social Worker Michelle Floyd
Stakeholder # 8

How will the team ensure that
stakeholders, and in particular parents
and/or guardians, were able to provide
meaningful input into the needs
assessment process?

Stakeholders were given a copy of the CNA to take with them to study
and make revisions. Last year's SIP was posted on the school's
website with a link for parents/stakeholders to make
suggestions/comments for changes. The school leadership team also
met and completed a google form concerning the CNA, as well as
pushing the form out to grade bands to complete for input. The groups
will meet a second time to discuss the suggested revisions and come to
a consensus on the changes that need to be made. After each group
has successfully made revisions, the whole group will come together to
make sure that there is agreement on the direction the school is taking
for success for its students.

1.2 ldentification of Stakeholders



2. DATA COLLECTION ANALYSIS

2.1 Coherent Instructional System

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and
patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia
School Performance Standard (GSPS). See the Coherent Instructional System webinar for additional information

and guidance.

Coherent Instruction Data

Curriculum Standard 1 -Uses systematic, collaborative planning processes so that teachers share an
understanding of expectations for standards, curriculum, assessment, and instruction




Coherent Instruction Data

Curriculum Standard 2 -Designs curriculum documents and aligns resources with the intended rigor of the
required standards

Instruction Standard 1 -Provides a supportive and well -managed environment conducive to learning




Coherent Instruction Data

Instruction Standard 2 -Creates an academically challenging learning environment

Instruction Standard 3 -Establishes and communicates clear learning targets and success criteria aligned to
curriculum standards




Coherent Instruction Data

Instruction Standard 4 -Uses research based instructional practices that positively impact student learning

Instruction Standard 5 -Differentiates instruction to meet specific learning needs of students




DATA COLLECTION ANALYSIS

Coherent Instruction Data

Instruction Standard 6 -Uses appropriate, current technology to enhance learning

1. Exemplary

The use by staff members and students of appropriate, current technology to
enhance learning is an institutional practice (e.g., facilitate communication,
collaboration, research, design, creativity, probiem-solving).

2. Operational

Most staff members and students use appropriate, current technology to
enhance learning (e.g., facilitate communication, collaboration, research,
design, creativity, problem-solving).

3. Emerging

Some staff members, students, or both use appropriate, current technology to
enhance learning.

4. Not Evident

Few, if any, teachers demonstrate a repertoire of effective, research-based

instructional practices that positively impact student learning.

Instruction Standard 7 -Provides feedback to students on their performance on the standards or learning targets

1. Exemplary

Nearly ail teachers use the ianguage of the standards or iearning targets to
provide students with specific, timely, descriptive feedback on their
performance.

Nearly all teachers systematically elicit diagnostic information from individual
students regarding their understanding of the standards or learning targets.

2. Operational

Most teachers use the language of the standards or learning targets to provide
students with specific, timely, descriptive feedback on their performance.

v

3. Emerging

Some teachers use the language of the standards or learning targets to
provide students with specific, descriptive feedback on their performance.

4. Not Evident

Few, if any, teachers use the language of the standards or learning targets to
provide students with feedback on their performance, or the feedback that is
provided is not specific, timely, or understandable.

Instruction Standard 8
progress

-Establishes a learning environment that empowers students to actively monitor their own

1. Exempilary

Nearly all students use tools (e.g., rubrics, checklists, exemplars) to actively
monitor their own progress.

Nearly all students develop a sense of personal responsibility and
accountability by engaging in record keeping, self-monitoring, sharing,
exhibiting, and self-reflection.

2. Operational

Most students use tools (e.g., rubrics, checklists, exemplars) to actively
monitor their own progress.

3. Emerging

Some students use tools to actively monitor their own progress.

4. Not Evident

Few, if any, students use tools to actively monitor their own progress.

2.1 Coherent Instructional System



Coherent Instruction Data

Instruction Standard 9 -Provides timely, systematic, data -driven interventions

Assessment Standard 1 -Aligns assessments with the required curriculum standards

Assessment Standard 3 -Uses common assessments aligned with the required standards to monitor student

progress, inform instruction, and improve teacher practices




Coherent Instruction Data

Assessment Standard 4 -Implements a process to collaboratively analyze assessment results to adjust instruction

ssessment Standard 5 -Implements grading practices that provide an accurate indication of student progress on
the required standards




2. DATA COLLECTION ANALYSIS

2.2 Effective Leadership

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and
patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia
School Performance Standard (GSPS). See the Effective Leadership webinar for additional information and

guidance.

Effective Leadership Data

Leadership Standard 1 -Builds and sustains relationships to foster the success of students and staff

Leadership Standard 2 -Initiates and manages change to improve staff performance and student learning




DATA COLLECTION ANALYSIS

Effective Leadership Data

Leadership Standard 3 -Uses systems to ensure effective implementation of curriculum, assessment, instruction,

1. Exemplary

and professional learning practices

The principal and other school ieaders continually use systems to ensure
effective implementation of curriculum, assessment, instruction, and
professional learning practices.

The principal and other school leaders have a comprehensive knowledge and
understanding of the best practices for curriculum, assessment, instruction,
and professional learning.

2. Operational

The principal and other school leaders often use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional
learning practices.

3. Emerging

The principal and other school leaders occasionally use systems to ensure
effective implementation of curriculum, assessment, instruction, and
professional learning practices.

4. Not Evident

The principal and other school leaders rarely, if ever, use systems to ensure
effective implementation of curriculum, assessment, instruction, and
professional learning practices.

Leadership Standard 4
1. Exempiary

-Uses processes to systematically analyze data to improve student achievement
Extensive, comprehensive processes, including root cause analysis, are used
consistently to analyze data (e.g., multiple sources of data: classroom, grade
level, departmental, and subgroup, perception data) to improve student
achievement.

2. Operational

Numerous processes are used frequently to analyze data (e.g., muitiple
sources of data: classroom, grade level, departmental, and subgroup,
perception data) to improve student achievement.

3. Emerging

Some processes are in place and used occasionally to analyze data to
improve student achievement.

4. Not Evident

Few, if any, processes are in place to analyze data to improve student
achievement.

Leadership Standard 5
1. Exemplary

-Builds leadership capacity through shared decision-making and problem-solving
Extensive structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.

Administrators collaborate consistently with staff members to gather input.

2. Operational

Numerous structures exist for staff to engage in shared decision-making and
problem-solving and to build their leadership capacities.

3. Emerging

Some structures exist for staff to engage in shared decision-making,
problem-solving, or both.

4. Not Evident

Few, if any, structures exist for staff to engage in shared decision-making or
problem-solving.

2.2 Effective Leadership




Effective Leadership Data

Leadership Standard 6 -Establishes and supports a data-driven school leadership team that is focused on student
learning




Effective Leadership Data

Leadership Standard 7 -Monitors and evaluates the performance of teachers and other staff using multiple data
sources

Leadership Standard 8 -Provides ongoing support to teachers and other staff




Effective Leadership Data

w.
;f

Planning and Organization Standard 1 -Shares a common vision and mission that define the school culture and
guide the continuous improvement process

Planning and Organization Standard 2 -Uses a data-driven and consensus-oriented process to develop and

implement a school improvement plan that is focused on student performance




Effective Leadership Data

Planning and Organization Standard 3 -Monitors implementation of the school improvement plan and makes
adjustments as needed

Planning and Organization Standard 4 -Monitors the use of available resources to support continuous
improvement




Effective Leadership Data

Planning and Organization Standard 5 -Develops, communicates, and implements rules, policies, schedules, and
procedures to maximize student learning and staff effectiveness




Effective Leadership Data

Planning and Organization Standard 6 -Uses protocols to maintain the school campus and equipment providing a
safe, clean, and inviting learning environment




2. DATA COLLECTION ANALYSIS

2.3 Professional Capacity

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and
patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each
Georgia School Performance Standard (GSPS). See the Professional Capacity webinar for additional information
and guidance.

Professional Capacity Data

Leadership Standard 5 -Builds leadership capacity through shared decision-making and problem-solving

Professional Learning Standard 1 -Aligns professional learning with needs identified through analysis of a variety
of data




Professional Capacity Data

Professional Learning Standard 2 -Establishes a culture of collaboration among administrators and staff to
enhance individual and collective performance

Professional Learning Standard 3 -Defines expectations for implementing professional learning




Professional Capacity Data

Professional Learning Standard 4 -Uses multiple professional learning designs to support the various learning

needs of the staff

Professional Learning Standard 5 -Allocates resources and establishes systems to support and sustain effective
professional learning




Professional Capacity Data

Professional Learning Standard 6 -Monitors and evaluates the impact of professional learning on staff practices
and student learning




2. DATA COLLECTION ANALYSIS

2.4 Family and Community Engagement

Analyze the LEA's data (including sections 2.6) and answer the guiding questions to determine existing trends and
patterns that support the identification of needs related to family and community engagement. Complete a
data-informed self-rating for each Georgia School Performance Standard (GSPS). See the Family and Community
Engagement webinar for additional information and guidance. Visit Georgia’s Family Connection Partnership’s
KIDS COUNT for additional data.

Family and Community Engagement Data

Family and Community Engagement Standard 1 -Creates an environment that welcomes, encourages, and
connects family and community members to the school

Family and Community Engagement Standard 2 -Establishes structures that promote clear and open
communication between the school and stakeholders




Family and Community Engagement Data

Family and Community Engagement Standard 3 -Establishes relationships and decision-making processes that
build capacity for family and community engagement in the success of students




DATA COLLECTION ANALYSIS

Family and Community Engagement Data

Family and Community Engagement Standard 4 -Communicates academic expectations and current student

achievement status to families

1. Exempiary The schooi siaff provides famiiies with ongoing, detailed academic
expectations and/or graduation status (e.g., four-year graduation plans,
syllabi, academic advisement protocols).

Extensive communication related to the current achievement level of individuaﬂ
students is provided (e.g., progress reports, student-led parent conferences,
report cards, reading level reports, state test reports, school-based
assessment reports, online reporting system).

| 2. Operational The school staff communicates academic expectations and/or graduation v
status (e.g., four-year graduation plans, syllabi, academic advisement
protocols) throughout the year.

Regular communication related to the current achievement level of individual
students is provided (e.g., progress reports, parent conferences, report cards,
reading level reports, state test reports, school-based assessment reports,
online reporting system).

3. Emerging The school staff communicates some academic expectations at the start of the;
year.

Some communication related to the current achievement level of individual
students is provided.
4. Not Evident The school staff does little to inform families of academic expectations.

Little, if any, communication related to the current achievement level of
individual students is provided.

Family and Community Engagement Standard 5 -Develops the capacity of families to use support strategies at
home that will enhance academic achievement

1. Exemplary The school continually develops the capacity (e.g., parent training, iunch and
learn, make-it and take-it) of families to use support strategies at home that
will enhance academic achievement.

2. Operational The school frequently develops the capacity {e.g., parent training, lunch and v
learn, make-it and take-it) of families to use support strategies at home that
will enhance academic achievement.

3. Emerging The school occasionally develops the capacity of families to use support
strateaies at home that will enhance academic achievement.
4. Not Evident The school seldom, if ever, develops the capacity of families to use support

| strategies at home that will enhance academic achievement.

2.4 Family and Community Engagement 25



Family and Community Engagement Data

Family and Community Engagement Standard 6 -Connects families with agencies and resources in the
community to meet the needs of students




2. DATA COLLECTION ANALYSIS

2.5 Supportive Learning Environment

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and
patterns that support the identification of needs related to a supportive learning environment. Complete a
data-informed self-rating for each Georgia School Performance Standard (GSPS). Student subgroups with a count
of less than 15 are denoted by “TFS” (too few students). See the Supportive Learning Environment webinar for
additional information and guidance.

Supportive Learning Environment Data

Instruction Standard 1 -Provides a supportive and well-managed environment conducive to learning

Instruction Standard 2 -Creates an academically challenging learning environment




Supportive Learning Environment Data

Instruction Standard 8 -Establishes a learning environment that empowers students to actively monitor their own
progress

School Culture Standard 1 -Develops, communicates, and implements rules, practices, and procedures to
maintain a safe, orderly learning environment




Supportive Learning Environment Data

School Culture Standard 2 -Establishes a culture of trust and respect that promotes positive interactions and a

.

sense of community

School Culture Standard 3 -Establishes a culture that supports the college and career readiness of students




Supportive Learning Environment Data

School Culture Standard 4 -Supports the personal growth and development of students

School Culture Standard 5 -Recognizes and celebrates achievements and accomplishments of students and staff




Supportive Learning Environment Data

Planning and Organization Standard 1 -Shares a common vision and mission that define the school culture and
guide the continuous improvement process




DATA COLLECTION ANALYSIS

2. DATA COLLECTION ANALYSIS

2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by

“TFS” (too few students).

What perception data did you use?
[examples: student perceptions about
school climate issues (health survey,
violence, prejudice, bullying, etc.);
student/parent perceptions about the
effectiveness of programs or
interventions; student understanding of
relationship of school to career or has an
academic plan]

Results of Title 1 Parent Surveys, Georgia Student Health Survey 2.0,
School Climate Surveys, Google Forms

What does the perception data tell you?
(perception data can describe people’s
knowledge, attitudes, beliefs,
perceptions, competencies; perception
data can also answer the question “What
do people think they know, believe, or
can do?")

Most standards were rated as operational. This data shows that there is
room for improvement and growth in all areas. We have focused on
reading in the past and feel it is time to share this focus with
math/science. The school climate is exceptional, the staff is committed
to creating a superior learning environment.

What process data did you use?
(examples: student participation in school
activities, sports, clubs, arts; student
participation in special programs such as
peer mediation, counseling, skills
conferences; parent/student participation
in events such as college information
meetings and parent workshops)

Data teams, CCRPI scores, Georgia Milestone scores, Write Score,
common unit assessments, and MAP Assessments were used as
process data. Data teams are continuously meeting to analyze student
achievement, develop and plan for common formative and summative
assessments, and to gain feedback from teachers and instructional
coaches. These meetings also provide teachers with different
strategies for teaching abstract concepts.

What does the process data tell you?
(process data describes the way
programs are conducted; provides
evidence of participant involvement in
programs; answers the question “What
did you do for whom?”)

| instruction is taking place due to monthly data meetings keeping

Instructional coaches are making an impact; more pinpointed

teachers more cognizant of shortfalls in students' skills. Although
improvements are being shown, our Level 3 & 4 students are still not as
prevalent as we would like.

2.6 Data Analvsis Questions

32



[ mMAP assessments, Write Score, EOG and EOC Milestone
| Assessments, common unit assessments across all content areas, and
| other software programs that demonstrate achievement levels.

‘ Lyerly is showing a positive growth trend overall. However,
improvements still need to be made.

Student populations for Georgia Milestones Testing and the Georgia
Student Health Survey 2.0

The majority of students at LES fall into the white, lower socioeconomic
category. Other than Economically Disadvantaged, the only subgroup
with enough students to count is special education.




NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns

Read the trends and patterns summaries from each section of the data analysis process. Use the information in
these summaries to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths
and challenges or answer the guiding questions for each program. Include strengths and challenges related to: a)
general program implementation, and b) students and adults involved in or affected by the program. Focus on
strengths and challenges that will assist in the identification of needs during 3.2. Watch the Identifying Need
webinar for additional information and guidance.

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional: Summarize the
coherent instructional system trends and
patterns observed by the team while
completing this section of the report.
What are the important trends and
patterns that will support the identification
of student, teacher, and leader needs?

Four system level instructional specialists currently work with teachers
in specific content areas. These specialists meet with teachers
regularly during data team meetings and planning o analyze data from
common assessments in order to improve instruction and student
achievement. Collaboration at these meetings provide teachers with
strategies and interventions specific to struggling student needs. These
specialists also make classroom visits in order to observe and help
teachers with specific needs. If a teacher so desires, one of the
academic specialists will teach/model a lesson in their classrooms. The
addition, instructional specialists have helped teachers and students
with increased knowledge and increased test scores.

Effective Leadership:Summarize the
effective leadership trends and patterns
observed by the team while completing
this section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

A Chief Academic Officer oversees curriculum. The Academic Officer,
the instructional specialists, and the school administrators meet
regularly to discuss any improvements and adjustments that need to be
made to the district curriculum plan. The instructional specialists then
redeliver that information and devise teaching strategies to improve
classroom delivery during curriculum meetings with teachers.
Assessment results and surveys have also been used to aid in
determining the needs of students, teachers, and leaders. The results
of the surveys often lead to professional learning.

Professional Capacity:Summarize the
professional capacity trends and patterns
observed by the team while completing
this section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

District wide professional learning communities have been established
to support teachers across grade levels and content areas. These
PLCs work together to identify gaps in student learning, as well as
professional learning needs for teachers. Positions within the LES
building have been staffed with highly qualified personnel. MAP and
Milestones test data have identified literacy and Lexile levels as areas
in need of academic focus. LES has also identified a need to continue
to implement STEM activities in grades 4-8. In addition, social and
emotional needs have been identified as an area of focus for many of
our students. The counselor at Lyerly is arranging training for all staff
on educating students on appropriate use of social media, explaining
bullying problems and its consequences whether online or in the
classroom, and suicide prevention. AtLES , we plan to have grade

3.1 Strenaths and Challenaes Based on Trends and Patterns
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Strengths and Challenges Based on Trends and Patterns

level parent and student meetings at the first of the school year to
share this information with them. The school counselor will be involved
in this process. We also feel that there is a need to make our school
culture a top priority and are looking to get professional development
through the Ron Clark Academy. Through the RCA professional
development we will strive to create a culture of excellence.

Family and Community LES offers activities each month to promote family engagement. These
Engagement:Summarize the family and | activities include PTO meetings, Meet the Teacher, Open House,
community engagement trends and beginning of the year grade level parent meetings, 8th Grade

patterns observed by the team while Leadership Night, Read Across America Week, Grandparent's Day,
completing this section of the report. Fall Festival, Parent Appreciation & Milestones Night, a Veteran's Day
What are the important trends and Program, as well as district wide math, literacy, science, and social

patterns that will support the identification| studies nights. Parents are also included in Title | meetings and are
of student, teacher, and leader needs? encouraged to provide input into the Parent Compact and the 1% set
aside for Parent and Family Engagement. The goal of these events is
to increase parental and community involvement so that we might
share the responsibility of expanding student achievement and growth.

Supportive Learning The entire administration, faculty, and staff make every effort to ensure
Environment:Summarize the supportive |the students at LES have a supportive learning environment. This is
learning environment trends and patterns | ensured through "glow and grow"” type activities, rewards for jobs well
observed by the team while completing | done, encouraging posters in hallways and classrooms, Teachers as
this section of the report. What are the Advisers, tutoring, and whole school celebrations. The Helping Hands

important trends and patterns that will program program support students with needs outside the classroom.
support the identification of student, There are many programs, clubs, and community involvement activities
teacher, and leader needs? that support the students as well. Some of these are 4-H, FFA,

Robotics & STEM, Audio/Visual, band, chorus, and multiple sports
team opportunities. The students are also involved in the Veteran's Day
program and Grandparents' Day. Students are recognized for their
accelerated reader accomplishments, top ten students academically at
each grade level sixth through eighth, and for positive behavior traits
through students of the month. The CCRPI school climate results
indicate that the inviting atmosphere at LES helps students to
supported and loved. The addition of the Ron Clark Academy House
System will cultivate a dynamic, exciting, and proven way to create a
positive climate and culture for students and staff.

Demographic and Financial:Summarize | The average salary in Chattooga County falls into one of the lowest
the demographic and financial trends and| income brackets in the state of Georgia which provides our schools
patterns observed by the team while with a low tax base. Approximately 85% of the students in Chattooga
completing this section of the report. County receive free or reduced lunch.

What are the important trends and
patterns that will support the identification
of student, teacher, and leader needs?

3.1 Strenaths and Challenaes Based on Trends and Patterns 35



NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Strengths and Challenges Based on Trends and Patterns

Student Achievement:Summarize the The establishment of instructional specialists has created better
student achievement trends and patterns | avenues for teachers to help students improve their scores. Along with
observed by the team while completing | working with instructional specialists, teachers are attempting to meet
this section of the report. What are the the needs of students through differentiation, MTSS, special education

important trends and patterns that will (IEPs, Gifted Program, Speech, 504 plans etc.) parent-meetings, and
support the identification of student, data team discussions. Through PLCs and data team meetings,
teacher, and leader needs? teachers have become better able to include differentiation into their

teaching strategies. Teachers analyze formative data in order to plan
for differentiation that meets students where they are to help them
move forward. Students that continue to struggle are placed on MTSS
for reading and math. Interventions are then implemented and students
are taught and assessed to monitor growth and achievement. Special
Education teachers work with both pull-out and inclusion classes in
order to meet the needs of this student population. Gifted students
receive instruction through differentiated tasks and through Future
Problem Solvers in middle grades. Students are provided with services
for speech, physical therapy, and occupational therapy. IEP's and 504
plans help teachers to be aware of and meet accommodations for
students and protect student rights. All teachers take part in grade-level
data meetings in which student performance data is analyzed followed
by a discussion of teaching strategies. LES students also receive art
instruction from a certified teacher and character education through a
program adopted by the school counselor.

IDEA — Special Education, Economically Disadvantaged Children, and English Learners.

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding
guestions for each program. Include strengths and challenges related to: a) general program implementation, and
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in

the identification of needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Strengths IXL, Study Island, Reading Eggs, Math Seeds, and Accelerated Reader
are supportive software programs used at LES with students. Reports
from these programs are used to help pinpoint areas of weakness and
identify areas in need of remediation, especially with the IDEA
population. This school year we have added paraprofessionals to our
elementary grades. There are paraprofessionals in each Kindergarten
and paraprofessionals in each 1st grade class, as well as a multi-grade
special education paraprofessional. The addition of this support
personnel has been beneficial in aiding student growth.

3.1 Strenaths and Challenaes Based on Trends and Patterns 36



NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

IDEA — Special Education, Economically Disadvantaged Children, and English Learners.

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding
questions for each program. Include strengths and challenges related to: a) general program implementation, and
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in
the identification of needs during 3.3. Watch the Identifying Need webinar for additional information and guidance.

Challenges Attendance and parental/community involvement continue to be areas
in which we struggle. This has been a consistent struggle the past few
years and we are constantly striving to improve both of these areas.
The system has employed a truancy officer to help with attendance, but
it remains a problem. Moving students from one level to the next on
the Georgia Milestones is also a challenge faced by LES, and this is
especially true for the IDEA population. The system is continuing to
implement the HMH reading program, and we are implementing the
Science of Reading initiative that has been mandated by House Bill
538. All k-5 teachers have either completed or are in the process of
completing the Science of Reading training mandated by House Bill
538. LES teachers are also involved in professional development
activities at the Ron Clark Academy. Teachers and staff are attending
these professional development sessions on a rotating basis. The
ongoing STEM programs for grades 4-8 will also continue to be
pursued.

3.1 Strenaths and Challenaes Based on Trends and Patterns 37



NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.2 Identification and Prioritization of Overarching Needs

Use the results of 3.1 to identify the overarching needs of the LEA. Determine the priority order of the identified
needs based on data, team member and stakeholder knowledge, and answers to questions in the table below. Be
sure to address the major program challenges identified in 3.1. Watch the |dentifying Need webinar for additional

information and guidance.

Overarching Need # 1

Overarching Need

An overarching need to make LES more successful academically is to meet the
needs of struggling students, help them raise their Lexile levels, and become
more accomplished readers through explicit and systematic reading instruction.
This instruction will be teacher led and should aid in minimizing the achievement
gap between subgroups.

How severe is the need? High
Is the need trending better or | Better
worse over time?

Can Root Causes be Yes
Identified?

Priority Order 1

Additional Considerations

A more focused and hands on approach to MTSS (RTI/SST) could aid in the
development of these students.

Overarching Need # 2

Overarching Need

An overarching need to make LES more successful academically is to meet the
needs of struggling students and help to move them from beginning learner to
developing learner or beyond. LES also needs to meet the needs of average and
above students in order to help them move from one level to the next of Georgia
Milestones.

How severe is the need? High
Is the need trending better or | Better
worse over time?

Can Root Causes be Yes
Identified?

Priority Order 2

[ Additional Considerations

3.2 Identification and Prioritization of Qverarchina Needs
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Overarching Need # 3

NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Overarching Need

The results of the CNA survey still indicate there is a need for more parent and
community involvement. It was also indicated that there is a need to build and
sustain relationships to foster the success of the students and staff.

How severe is the need? High
Is the need trending better or | Better
worse over time?

Can Root Causes be No
Identified?

Priority Order 3

Additional Considerations

LES offers various opportunities both here and at CHS. Participation is improving
and we are doing more to spread the word about activities at the school and in the
community. The Lyerly teachers and staff will be attending the Ron Clark
Academy to gain insight on building a strong culture amongst students, staff, &
community.
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.3 Root Cause Analysis

Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any
RCA tools and resources can be used, but suggestions are available as part of the identifying Need webinar. After
describing the RCA process, complete a table for each selected overarching need.

Overarching Need - An overarching need to make LES more successful academically is to meet the needs of
struggling students, help them raise their Lexile levels, and become more accomplished readers through explicit

and systematic reading instruction. This instruction will be teacher led and should aid in minimizing the
achievement gap between subgroups.

Root Cause # 1

Root Causes to be Addressed | As data team results and areas of remediation are identified, MTSS (RTI/SST)
strategies should be explored to help reduce the gap between subgroups.
This is a root cause and nota | Yes

contributing cause or symptom

This is something we can Yes
affect
Impacted Programs IDEA - Special Education

School and District Effectiveness

Title | - Part A - Improving Academic Achievement of Disadvantaged

Title |, Part A - Parent and Family Engagement Program

Title I, Part C - Education of Migratory Children

Title 1, Part D - Programs for Neglected or Delinquent Children

Title lll - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth
Program

[ Additional Responses [ |

Root Cause # 2

Root Causes to be Addressed | The continued use of the HMH reading program along with the implementation of
the Science of Reading initiative should aid in increasing comprehension and
raising Lexile levels for students.

This is a root cause and nota | Yes

contributing cause or symptom
This is something we can Yes
affect
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Root Cause # 2

Impacted Programs IDEA - Special Education

School and District Effectiveness

Title | - Part A - Improving Academic Achievement of Disadvantaged

Title I, Part A - Foster Care Program

Title I, Part A - Parent and Family Engagement Program

Title |, Part C - Education of Migratory Children

Title I, Part D - Programs for Neglected or Delinquent Children

Title 1l - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Program

[ Additional Responses !

Root Cause # 3

Root Causes to be Addressed | Children that have experienced trauma have unique needs and may not respond
to traditional parenting/teaching strategies.

This is a root cause and nota | Yes
contributing cause or symptom

This is something we can Yes
affect
Impacted Programs IDEA - Special Education

School and District Effectiveness

Title | - Part A - Improving Academic Achievement of Disadvantaged

Title I, Part A - Foster Care Program

Title I, Part A - Parent and Family Engagement Program

Title 1, Part C - Education of Migratory Children

Title 1, Part D - Programs for Neglected or Delinquent Children

Title Il - Language Instruction for English Learners and Immigrant Students
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Program

Additional Responses
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NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

Overarching Need - An overarching need to make LES more successful academically is to meet the needs of
struggling students and help to move them from beginning learner to developing learner or beyond, LES also

needs to meet the needs of average and above students in order to help them move from one level to the next of
Georgia Milestones.

Root Cause # 1

Root Causes to be Addressed

As in other academic areas, the subgroups are affected by poverty, teacher

expectations, attendance, and the mindset/perception of the students/parents.

affect

This is a root cause and nota | Yes
contributing cause or symptom
This is something we can Yes

Impacted Programs

IDEA - Special Education

School and District Effectiveness

Title | - Part A - Improving Academic Achievement of Disadvantaged

Title |, Part A - Foster Care Program

Title I, Part A - Parent and Family Engagement Program

Title I, Part C - Education of Migratory Children

Title I, Part D - Programs for Neglected or Delinquent Children

Title Ill - Language Instruction for English Learners and Immigrant Students
Title 1X, Part A - McKinney-Vento Education for Homeless Children and Youth
Program

Additional Responses

While we cannot change the economic status of students, we can attempt to
positively impact the expectations of teachers, parents, and students.

Overarching Need - The results of the CNA survey still indicate there is a need for more parent and community

involvement. It was also indicated that there is a need to build and sustain relationships to foster the success of

the students and staff.

Root Cause # 1

Root Causes to be Addressed

Work responsibilities, lack of clear communication, and little understanding of the
importance of parental involvement in the success of students contribute to the
lack of sufficient parental involvement. We are looking also to continue to build

and sustain relationships to develop a culture of excellence.

This is a root cause and not a
contributing cause or symptom

Yes

This is something we can
affect

Yes

3.3 Root Cause Analvsis

42
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Root Cause # 1

Impacted Programs School and District Effectiveness

Title | - Part A - Improving Academic Achievement of Disadvantaged

Title |, Part A - Parent and Family Engagement Program

Title Il, Part A, Preparing, Training and Recruiting High-Quality Teachers,
Principals and other School Leaders

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth
Program

Additional Responses Education as a priority at home will positively affect all educational aspects of the
students. Strong relationships will promote success in all areas.
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1 General Improvement Plan Information

General Improvement Plan Information

Chattooga County
Lyerly Elementary School
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Community Eligibility Program (CEP) - Direct Certification ONLY
v | Other (if selected, please describe below)The Residency Questionnaire required by McKinney-Vento is also
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2. SCHOOL IMPROVEMENT GOALS

2.1 Overarching Need # 1

Overarching Need

An overarching need to make LES more successful academically is to meet the
needs of struggling students, help them raise their Lexile levels, and become
more accomplished readers through explicit and systematic reading instruction.
This instruction will be teacher led and should aid in minimizing the achievement
ap between subgroups.
As data team results and areas of remediation are identified, MTSS (RTI/SST)
strategies should be explored to help reduce the gap between subgroups.
Children that have experienced trauma have unique needs and may not respond
to traditional parenting/teaching strategies.
The continued use of the HMH reading program along with the implementation of
the Science of Reading initiative should aid in increasing comprehension and
raising Lexile levels for students.
By the end of the 2025-2026 school year, 80% of students will have shown growth
by a minimum of 100 Lexile points or compatible measure on chosen district
assessment.

Action Step # 1

Teachers will effectively utilize assessment data in order to truly differentiate
reading instruction.

Title |, Part A

Title I, Part A SIG

Title I, Part C

Title I, Part D

Title I, Part A

Title V, Part B

IDEA

McKinney-Vento

Perkins

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority
Student with Disabilities
Coherent Instruction

Effective Leadership

Family and Community Engagement
Supportive Learning Environment




Action Step # 1

Documentation in Lesson Plans
Assessment Data
Growth Reports

Improvement in Lexile scores

Classroom Teachers
Principal

Success Team
Monthly

Lyerly First Baptist Church and Lyerly United Methodist Church provide extra
school supplies for students that do not have the materials necessary to be
successful in everyday classroom settings. New teachers, as well as teachers that
need additional support will receive IXL, Study Island, Math Seeds, and Reading
Eggs professional development in order to be more proficient in using data
provided from assessments. Title 1 Parent Coordinators will set up training
sessions for parents to learn how to interpret/decode data assessment reports in
order for them to be able to provide additional support at home. Teachers in
grades K-5 will have training in utilizing the Science of Reading initiative along
with HMH training as needed.

Action Step # 2

Teachers will use more non-fiction texts to promote Lexile growth.
Title I, Part A

Title |, Part A SIG

Title I, Part C

Title |, Part D

Title NI, Part A

Title V, Part B

IDEA

McKinney-Vento

Perkins

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority




Action Step # 2

Student with Disabilities

Coherent Instruction

Effective Leadership

Family and Community Engagement
Supportive Learning Environment
Documentation in Lesson Plans
Observations

Improvement in Lexile scores

Classroom Teachers
Principal
Weekly

TJ's Corner Store has partnered with LES to donate money to provide students
with reading materials.

Action Step # 3

K-5 teachers will be trained in utilizing explicit and systemic teacher-led instruction
in reading in all content areas.
Title |, Part A

Title I, Part A SIG

Title I, Part C

Title |, Part D

Title lil, Part A

Title V, Part B

IDEA

McKinney-Vento

Perkins

Economically Disadvantaged
Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority




Action Step # 3

Student with Disabilities

Coherent Instruction

Effective Leadership

Family and Community Engagement
Supportive Learning Environment
Documentation in Lesson Plans
Teacher Observations

Improvement in Lexile scores

Classroom Teachers
Principal

Success Team
Weekly

N/A

Action Step # 4

Teachers will attend Ron Clark Academy Professional Development sessions to
learn strategies to engage students and create a culture of excellence, which will
positively impact academics.

Title |, Part A

Title I, Part A SIG

Title |, Part C

Title |, Part D

Title 11, Part A

Title V, Part B

IDEA

McKinney-Vento

Perkins

Economically Disadvantaged

Foster

Homeless

English Learners




Action Step # 4

Migrant

Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Coherent Instruction

Effective Leadership

Professional Capacity

Family and Community Engagement
Supportive Learning Environment
Observation

Assessment Data

Growth Reports

Observation

Assessment Data

Growth Reports

Surveys

Principal

Classroom Teachers

Building Staff

Yearly

Business and parents sponsors




2. SCHOOL IMPROVEMENT GOALS

2.2 Overarching Need # 2

Overarching Need

An overarching need to make LES more successful academically is to meet the
needs of struggling students and help to move them from beginning learner to
developing learner or beyond. LES also needs to meet the needs of average and
above students in order to help them move from one level to the next of Georgia
Milestones.

As in other academic areas, the subgroups are affected by poverty, teacher
expectations, attendance, and the mindset/perception of the students/parents.
Teachers will develop a set of best practices for promoting academic excellence
through rigor in the classroom. Utilization of the new reading program and STEM
activities will also be used to encourage academic excellence.

Action Step # 1

Teachers will plan lessons and daily assignments that use a higher level DOK.
Teachers will implement best practices such as:

-Writing across the curriculum

-Problem-solving assignments (case studies, group activities, comparative
essays, etfc.)

-Oral communication presentations (role playing presentations, open debates,
etc.)

-Close Reading Strategies

-Focus on writing (building better reading responses, citing text, answering open
ended questions, etc.)

-STEM activities

N/A

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Coherent Instruction

Effective Leadership

Professional Capacity

Supportive Learning Environment

Documentation in Lesson Plans

Classroom Observations

Growth shown on Milestones and other chosen district assessments (possibly
Beacon or MAP)




Action Step # 1

Classroom Teachers
Principal

SPED Teachers
Weekly

Part of the Title 1 budget will be allocated to assist in meeting this goal along with
a coalition with the system instructional specialists.

Action Step # 2

An interventionist works with struggling learners. The interventionist will provide
additional reading and math instruction to students showing low growth in grades
K-5.

Title I, Part A

Title I, Part A SIG

Title I, Part C

Title I, Part D

Title lll, Part A

Title V, Part B

IDEA

McKinney-Vento

Perkins

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Coherent Instruction

Effective Leadership

Professional Capacity

Supportive Learning Environment

Documentation of Interventionist's plans

Milestones Data Results and Results from other chosen district assessments




Action Step # 2

(possibly Beacon or MAP)

Growth shown on Milestones and other chosen district assessments (possibly
Beacon or MAP)

Interventionists

Classroom Teachers

Principal

Weekly




2. SCHOOL IMPROVEMENT GOALS

2.3 Overarching Need # 3

Overarching Need

The results of the CNA survey still indicate there is a need for more parent and
community involvement. It was also indicated that there is a need to build and
sustain relationships to foster the success of the students and staff.

Work responsibilities, lack of clear communication, and little understanding of the
importance of parental involvement in the success of students contribute to the
lack of sufficient parental involvement. We are looking also to continue to build
and sustain relationships to develop a culture of excellence.

By the end of the 2025-2026 school year, 100% of teachers will participate in
focused activities to increase positive relationships with student families and
members of the community.

Action Step # 1

Each teacher will contact 20% of his/her students to make a positive contact with
parents within the first two weeks of each nine week grading period through
phone calls, parent conferences, Remind, and/or Class Dojo.

N/A

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Coherent Instruction

Professional Capacity

Family and Community Engagement

Supportive Learning Environment

Teachers will maintain call logs that will be monitored by the principal.

Increase in positive parent/teacher interactions

Classroom Teachers
Principal
Quarterly




Action Step # 1

N/A

Action Step # 2

LES staff will continue to sponsor several family nights or school day programs a
year in the areas of reading, math, STEM, fine arts, and community building.
Title I, Part A

Economically Disadvantaged

Foster

Homeless

English Learners

Migrant

Race / Ethnicity / Minority

Student with Disabilities

Coherent Instruction

Effective Leadership

Professional Capacity

Family and Community Engagement

Supportive Learning Environment

Sign in sheets, photographs, and program agendas will be used for monitoring
implementation and effectiveness.

Increase in parent & community participation

Faculty and Staff
Principal

Parent Coordinators
Monthly




Action Step # 2

Action Step # 3

Teachers will attend Ron Clark Academy Professional Development sessions to
learn strategies to engage students and create a culture of excellence, which will
positively impact academics.
Title |, Part A
Title 1, Part A SIG
Title [, Part C
Title I, Part D
Title lll, Part A
Title V, Part B
IDEA
McKinney-Vento
Perkins
Economically Disadvantaged
Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant
Coherent Instruction
Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment
Observation
Assessment Data
Observation
Assessment Date
Surveys
Principal
Classroom Teachers
Building Staff




Action Step # 3

(Tireline for implemertation”| Yearty

Business and parent sponsorships




3. REQUIRED QUESTIONS

3.1 Stakeholders, Coordination of Activities, Serving Children, and PQ

Required Questions

1. In developing this plan, briefly describe
how the school sought advice from
individuals (teachers, staff, other school
leaders, paraprofessionals, specialized
instructional support personnel, parents,
community partners, and other

stakeholders).

As part of strategic planning, the Title 1 School Improvement Plan was
developed using data obtained from various surveys that are sent and
collected throughout the school year. Representatives from each grade
level , the leadership team, administration, and parents use the
information gained from these surveys to develop this plan.

2. Describe how the school will ensure
that low-income and minority children
enrolled in the Title | school are not
served at disproportionate rates by
ineffective, out-of-field, or inexperienced
teachers.

There are currently no out-of-field teachers at LES. As LES is a K-8
school, there are only two homerooms per grade level. Students are
assigned to homerooms to ensure that low income and minority
students are not served at a disproportionate rate by inexperienced
teachers.

3. Provide a general description of the
Title 1 instructional program being
implemented at this Title | school.
Specifically define the subject areas to be
addressed and the instructional
strategies/methodologies to be employed
to address the identified needs of the
most academically at-risk students in the
school. Please include services to be
provided for students living in local
institutions for neglected or delinquent
children (if applicable).

The Success Team has worked with teachers district wide to create
and implement curriculum maps, pacing guides, and common
assessments for all content areas. At this time, teachers district wide
have implemented Eureka Math, A Three Dimensional Instructional
Model of Science, and an Inquiry Based Model of Social Studies.
Teachers are continuing with the implementation of the HMH reading
program, and teachers who do not have the appropriate Science of
Reading endorsement on their certificates are currently enrolled in the
necessary courses.

4. If applicable, provide a description of
how teachers, in consultation with
parents, administrators, and pupil
services personnel, will identify eligible
children most in need of services in Title |
targeted assistance schools/programs.
Please include a description of how the
school will develop and implement
multiple (a minimum of 2) objective,
academic-based performance criteria to
rank students for service. Also include a
description of the measurable scale (point
system) that uses the objective criteria to

rank all students.

N/A




REQUIRED QUESTIONS

3. REQUIRED QUESTIONS

3.2 PQ, Federally Identified Schools, CTAE, Discipline

Required Questions

5. If applicable, describe how the school
will support, coordinate, and integrate
services with early childhood programs at
the school level, including strategies for
assisting preschool children in the
transition from early childhood education
programs to local elementary school
programs.

LES is home to a Bright From the Start Pre-K class. These students are
already familiar with the day-to-day routine of the school. These pre-k
students eat breakfast and lunch in the school cafeteria at the same
time as the kindergarten classes giving these students the opportunity
to get to know the kindergarten teachers prior to entering kindergarten.
These students also make weekly trips to the media center and
participate in morning and afternoon dismissal. School wide assemblies
and other programs also aid the transition of these students. Children
who have attended programs provided at other locations are given the
opportunity to tour the school prior to each new school year.

6. If applicable, describe how the school
will implement strategies to facilitate
effective transitions for students from
middle grades to high school and from
high school to postsecondary education
including:Coordination with institutions of
higher education, employers, and local
partners; andincreased student access to
early college, high school, or dual or
concurrent enroliment opportunities or

, career counseling to identify student
interest and skills.

Students attend registration meetings with the high school counselor in
order to choose a pathway and register for the upcoming year. CHS
hosts a Rising Freshman Night each Spring for students and parents to
tour the high school and get more information about classes, pathways,
and graduation requirements. These students also work with our school
counselor to create an individualized graduation plan and learn about
dual enrollment.

7. Describe how the school will support
efforts to reduce the overuse of discipline
practices that remove students from the
classroom, specifically addressing the
effects on all subgroups of students.

Middle school teachers at LES use a demerit system to document
behavior. The demerit system promotes positive behaviors, and
therefore, decreases the number of office referrals. Students
accumulate demerits for inappropriate behaviors, and parents are
contacted when students receive demerits. Students that do not receive
demerits are rewarded for their behavior each nine weeks. Elementary
teachers use a similar process where students can be assigned
detention. Behaviors are documented and parent contacts are made to
ensure that students miss minimal instructional minutes as a result of
disciplinary issues.

3.2 PQ. Federallv Identified Schools, CTAE. Discipline
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ADDITIONAL RESPONSES

8. Use the space below to provide
additional narrative regarding the school’s
improvement plan.




