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*Note: For purposes of clarity, the term “ancillary professional” is utilized throughout this document
for purposes of simplicity and brevity, and is used as a means to refer to school behavior specialists,
nurses, occupational therapists, physical therapists, psychologists, speech-language pathologists, and
social workers. Additionally, the term “assigned evaluator” is utilized as a means to refer to the
administrator who will serve as the lead evaluator for a given “ancillary professional.”



GCPS Ancillary Professional Performance Evaluation Process Timeline

PROCESS GUIDED DATE

PBUE DATE
Pre-evaluation Meeting with GCEA Staff September 17
Notification of Assigned Evaluator September 30

Teacher Goal Submission OR Individual Development
Plan (IDP} Goal Setting Conference and Submission October 10

Teacher Goal Review and Approval by Evaluator {by email) October 24

Mid-year Progress Report/Evaluation and Meeting Completed
with First-Year Probationary Teachers and Teachers on an IDP January 23

* One (1) Scheduled Observation & Post Observation feedback meeting
OR one {1) Unscheduled Observation Completed January 23

** One (1) Scheduled Observation & Post Observation feedback meeting

OR one {1) Unscheduled Observation Completed Aptil 24
Student Growth Indicators {SGls) Due May 12
Final Evaluation Meetings May 15
Evaluation Score Submission to HR May 20

**Each GCEA member being evaluated must have one scheduled observation and post
observation meeting AND one unscheduled observation meeting before Aprit 25.

NOTE: A teacher rated as “needing support” has the right to appeal the evaluation to the
Superintendent. The appeal must be made within thirty (30} calendar days after the teacher is
informed of the rating.



Ancillary Professional Performance Evaluation Overview

Criteria for Evaluation

In accardance with Section 1249 of the Revised School Code, GCPS elects to evaluate an ancillary
professional receiving three consecutive Effective (and/or Highly Effective) ratings on a biennial basis,
unless otherwise determined by administration. As stipulated in Section 1249, “. . . if {an ancillary
professionall is rated as Effective or Highly Effective on three (3) consecutive annual year-end
evaluations, the school district may choose to conduct a year-end evaluation biennially or triennially
instead of annually. However, if [an ancillary professional] is not rated as Effective or Highly Effective on
one of these biennial year-end evaluations, the [ancillary professional] shall again be provided with
annual year-end evaluations.” As noted within this handbook, ancillary professionals who are not being
evaluated during any given year are still responsible for submitting annual professional goals and, when
applicable, as outlined, Student Growth data.

All ancillary professionals who have not received three consecutive Highly Effective ratings will be
evaluated on an annua! basis.

Ancillary Professional Performance Evaluation Process

Consistent with the steps provided in the GCPS Ancillary Professional Performance Evaluation Process
Timeline on page 3 of this handbook, described below are the steps of the Ancillary Professional
Performance Evaluation Process. These steps will apply to all ancillary professionals. However,
additional steps will be facilitated for probationary anciliary professionals as well as ancillary
professionals who received a Developing or Needing Support rating on their previous ancillary
professional performance evaluation. Those additional steps are further specified on page 6 of this
handbook.

Pre-Evaluation Meeting

A Pre-Evaluation Staff Meeting will be conducted with all ancillary professionals. The purpose of this
meeting will be to introduce the evaluation process for the given school year, including expectations and
timelines. An ancillary professional may request to schedule a separate meeting to discuss the
evaluation process with his/her building principal or assigned evaluator. In such instances, the building
principal or assigned evaluator will seek to schedule such a meeting at a mutually agreeable time.

Annual Professional Goal Setting and Submission
All ancillary professionals will set and submit annual professional goals. In alighment with the applicable
Charlotte Danielson Evaluation Framework, ancillary professionals will set at least two annual
professional goals, consistent with the following guidelines:
e One goal must be related to one of the components from Domain 1 or Domain 4 of the
applicable Charlotte Danielson Evaluation Framework for the given individual
s One goal must be related to one of the components from Domain 2 or Domain 3 of the
applicable Charlotte Danielson Evaluation Framework for the given individual
While a professional goal setting conference is not necessary or required, an ancillary professional may
request such a conference with his/her building principal or evaluating administrator. Professional goals
will be submitted electronically through the District designed electronic tempiate. Individuals are
encouraged to keep an electronic and/or paper copy of their annual performance goals.

Upon submission of annual professional goals, assigned evaluators will review annual professional goals
and provide feedback via email. Feedback will include either approval/acceptance of the annual
professional goals, as submitted, or recommendations regarding how the ancillary professional’s annual



professional goals need to be revised. Depending upon the circumstances, the assigned evaluator or the
ancillary professional may request to meet to further discuss the recommended revisions,

Observations
During the annual evaluation process, at least two observations, including one unscheduled and one
scheduled observation, will be conducted by the assigned evaluator.
* Unscheduled Observation: An unscheduled observation will be no less fifteen {15) minutes
in length. Written feedback will be provided by the assigned evaluator, typically provided in
a teacher’s school mailtbox. The assigned evaluator may request a meeting with the teacher
to provide additional feedback. Likewise, the teacher may request to meet with the
assigned evaluator to discuss the observation.
s Scheduled Observation: A scheduled observation is an observation between the teacher
and the teacher’s assigned evaluator. Scheduled observations will be no less than twenty
(20) minute timeframe. Consistent with unscheduled observations, feedback will be
provided by the assigned evaluator in written format. Such feedback will be discussed
during a scheduled post-observation meeting between the teacher and the assigned
evaluator no more than ten (10) school days after the observation occurred. During the
post-observation meeting, the teacher and assigned evaluator will also discuss indicators
associated with Domains 1 and 4 from the Framework for Teaching,

Additional observations, both scheduled and unscheduled, may be facilitated by administration as
deemed necessary and to the extent that they are possible.

Student Growth Indicators {SGls)

Student Growth Indicators (SGIs) are further defined later in the GCPS Ancilfary Professional Evaluation
Performance Handbook. Only certain ancillary professionals are required to provide annual Student
Growth data, depending upon their given position, and the appropriateness of student assessment data,
as it applies to the given position of the ancillary professional. For those ancillary professionals required
to submit Student Growth Indicators, Student Growth Indicators must be submitted annualiy, regardless
of whether the anciltary professional is being evaluated during the given school year. The Student
Growth Indicator will consist of 20% of an ancillary professional’s overall evaluation score/rating.

Final Evaluation Meeting

A final evaluation meeting will be scheduled and conducted between the ancillary professional and
assigned evaluator prior to the submission of the evaluation score/rating to the District’s Human
Resources Office. During this meeting, the final evaluation will be reviewed and discussed.



Individual Development Plan (IDP) for Probationary and/or Ancillary Professionals
Receiving a Developing or Needing Support Rating on the Previous Year's Evaluation

An Individual Development Plan (IDP) is required for all ancillary professionals who are completing the
first five years with Garden City Public Schools, uniess they can demonstrate having performed five
successful years of employment in a previous school district. For those ancillary professionals who are
able to demonstrate five successful vears of employment in a previous school district, an individual
development pian will be required for the first two years of employment with Garden City Public
Schools. Furthermore, ancillary professionals who received a Developing or Needing Support rating on
the previous school year’s evaluation will have an Individual Development Plan. While this process has
many similarities to the process outlined on pages 4 and 5 of this handbook, it is intended to be a more
intensive process for the purpose of promoting professional growth and development. The process for
those ancillary professionals on an Individuai Development Plan includes the following components,
some of which were defined on pages 4 and 5.

Pre-Evaluation Meeting
For those ancillary professionals on an Individual Development Plan, a Pre-Evaluation Meeting must be
scheduled and occur between the ancillary professional and the assigned evaluator. During this
meeting, the following will occur:
s |dentify two (2) Student Growth Indicator assessments for the purposes of SG! data collection, if
applicable to the ancillary professional’s position
s Provide evidence of curriculum alighment, IEP goals alignment, Behavioral Plan
development/implementation, and/or IEP accommodations/modifications

Observations

Observations are defined on pages 4 and 5 of this handbook. In the case of an ancillary professional
who has an Individualized Development Plan, at least two observations will occur, each followed by a
post-observation conference and written or oral feedback, within ten (10} business days of each
observation. Additional observations may occur as necessary, again, each followed by a post-
observation meeting that provides feedback to the ancillary professional. Following a scheduled formal
observation, the ancillary professional and assigned evaluator will also discuss indicators associated with
Domains 1 and 4 from the applicable Charlotte Danielson Evaluation Framework, using the reflective
questions, as provided in Appendices C through F, to drive the discussion.

Midyear Progress Report/Evaluation .

Occurring some time prior to the conclusion of the first semester, a Midyear Progress Report/Evaluation
shall be provided to all first-year ancillary professionals and/or anciflary professionals receiving a
Needing Support_or Developing rating on the previous year’s evaluation, by the assigned evaluator
during a Midyear Progress Report/Evaluation Meeting. Through this process, the ancillary professional’s
Student Growth data to date, if applicable, will be reviewed, as will the ancillary professional’s annual
performance goals, including progress toward these identified goals. Additionally, depending upon the
circumstances, recommended professional development, intended to assist the ancillary professional in
meeting his/her annual performance goals, may be identified by the assigned evaluator. A written
improvement plan that includes these goals and recommended professional development will be
designed with the intent of supporting continued growth and development for the ancillary
professional.




Final Evaluation Meeting
The Final Evaiuation Meeting for ancillary professionals who are on an Individual Development Plan will
he consistent with the Final Evaluation Meeting defined on pages 4 and 5, but also include the foliowing:
o Discussion of Developing and/or Needing Support areas
e Discussion of Student Growth Indicator resulis, if applicable
e Discussion of progress toward identified professional goals
e Discussion of annual professional goals and ancillary professional performance evaluation for
the forthcoming school year
NOTE: The individual Development Plan (IDP) process may be initiated immediately with reasonable
and justifiable cause.

Charlotte Danielson’s Evaluation Frameworks
The Ancillary Professional Performance Evaluation Process is designed to promote continuous assessment
and improvement of ancillary professional performance. Objectives for this process are as follows:
» To provide the best possible professional staff for the students of Garden City Public Schools;
e To provides a basis for improvement through productive ancillary professional performance
appraisal and professional growth, and
s To support growth for ancillary professionals by providing opportunity for collegial collaboration
which will lead to improvements in student learning and growth.

To achieve these objectives, Garden City Public Schools utilizes Charlotte Danielson’s Evaluation
Framework standards. Each framework, appropriate and applicable to the ancillary professional’s given
position, effectively captures the complexity of the ancillary professional’s position through research-
based best practices.

Each Charlotte Danielson Evaluation Framework contains the following four domains:
L. Planning and Preparation
1. The Environment
lil. Delivery of Service
v, Professional Responsibilities
£ach of the four domains contain five components or characteristics.

Each of the four domains are detailed in each of the Charlotte Danielson Evaluation Framework rubrics,
as provided in the appendices {please see Appendices C through F). Elements and characteristics found
within domains 2 and 3 are readily observabie during observations, while domains 1 and 4 may not
always be visible or apparent during observation periods. Therefore, ancillary professionals will need to
demonstrate evidence to support the components defined in Domains 1 and 4 through additional
means, including within the dialogue that occurs during the Post Observation Meeting, scheduled after
an ancillary professional’s Formal Observation. While not exhaustive in nature, a list of indicators that
may support components within domains 1 and 4, depending upon a given individual’s position/area,
are provided below:

Domain 1 Indicators
s Lesson plans that include some or all of the following components:
Essential Questions
Activating Strategies (identification of important pre-requisites, relationships, concepts, terms,
etc.)

Grouping/Pacing
Use of Graphic Organizers
Summarizing Strategies



Extended Thinking Strategies
Essential Yocabulary
Expected Ouicomes/Standards
« Interest Surveys, Pre-assessments in a variety of forms
s Examples of written feedback provided to students to improve understanding
» Differentiated Instruction Examples {may include samples of student work, evidence of student
choice)
« Lists of various resources used for teaching and planning a unit and examples of those resources
when applicable and reasonable
» Notes of accommodations made for various students {reading tests {o students, allowing students
with disabilities or special needs to use special resources, etc.)
e Formative assessment results with reflections on how the information was used to plan instruction

Domain 4 Indicators
= Reflections on lessons that include the evaluation and assessment of the effectiveness of the plan as
it was implemented; suggestions for how the lesson can be adjusted to better meet the needs of the
students and/or improve student understanding of concepts presented
e Artifacts of student self-assessments and reflections
* MiStar documents and other records demonstrating student progress
* Copies of letters {o parents
e Log of calls and emails sent to parents
s Parent surveys '
& Curriculum Documents designed for parents
e List of opportunities used to engage family in student learning
o List of memberships in professional organizations
e List of leadership roles within the school/district/county/state
List of professional development sessions attended
Presentations for fellow educators at school/district/county/state meetings
Documentation/Videos/Reflections on own practice or practice of colleagues (peer observation)
Behavior review meetings/documents
Documentation pertaining to consultation with staff and/or parents



Student Growth

Student Growth Indicators (SGls)

An ancillary professional’s Student Growth Indicator (SG!) will include multiple measures. An ancillary
professional must select at least two indicators for his/her Student Growth Indicator, when applicable.
As noted on page 5 of this handbook, not all ancillary professionals are required to submit Student
Growth Indicators, as each ancillary position does not necessarily monitor student growth for various
reasons. For purposes of evaluation, the following ancillary professionals are required to submit
Student Growth Indicators annually: school behavior specialists, occupational therapists, and speech-
language pathologists. School nurses, psychologists, and social workers are not required to submit
Student Growth Indicators.

When selecting a Student Growth Indicator, the following items should be considered:
+ Student Growth Indicators (SGls) may include the following forms of assessment:

o |EP Goals
o Standardized Assessments, as applicable to an ancillary professional’s given
position/area

e Student Growth indicators {SGis) may include the same assessment, but assess different sets of
students, provided that the number of students included within the data set comprises of at
least 25% of the ancillary professional’s caseload. Asan example, an assessment administered
to students for one subset of a caseload may count as one SGI, while the same assessment
administered to students in a second subset from a caseload may count as a second SGI.

Submission of Student Growth Indicator Data

Ancillary professionals, when applicable, must submit Student Growth Indicators to their evaiuating
administrator by the date specified in the GCPS Ancillary Professional Evaluation Process Timeline. For
each SGI submitted, an ancillary professional must complete a Student Growth indicator Effectiveness
form (see Appendix B). In completing this form, the following information should either be included on
the form or attached to the form:

o Ancillary professional’s signature;

o Written rationale clearly defining how student growth has been exhibited, while recognizing
that growth must be based upon criteria used for dismissing students from service, as it pertains
to the ancillary professional’s given position/area;

o A copy of the assessment and/or rubric used to measure student growth;

o Assessment data, including, when applicable, pre and post assessment data for every student
included in the data set;

o Names of students who have been excluded in the data set, based upon the following criteria:

» Data for students who have been absent 15% or more of the class attendance days may
be excluded from the SGI data set.

Following submission of the SGls, the evaluating administrator will review the information provided and

complete the area of the Student Growth Effectiveness form entitled, “Student Growth Indicator
Administrative Approval” and score the SG! accordingly.
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Supplemental Information Required for Evaluation

In November of 2016, MCL 380.1248 was signed into legislation. As a result of this addendum to
educator evaluation, the items listed below must be documented on each ancillary staff member’s
individual evaluation. These items are supplemental information to the evaluation tool and will not
impact the performance rating an individual receives via the evaluation process. The items, taken
directly from the legislation, are as follows:

e The ancillary staff member’s attendance and disciplinary record, if any;

e Significant, relevant accomplishments and contributions. This factor shall be based on whether
the individual contributes to the overall performance of the schooi by making clear, significant,
relevant contributions above the normal expectations for an individual in his or her peer group
and having demonstrated a record of exceptional performance;

e Relevant special training.

NOTE: As provided in the Annual Year-End Ancillary Performance Evaluation, Appendices C - F,
individual attendance will be documented for the individual ancillary staff member, as will instances of
discipline, if any. Attendance will be documented as the number of leave days taken by the individual.
Professional Development, Other School Business, or any absences that are work-related will not be
counted toward this tota.

As a result of time constraints and the necessity to complete the annual evaluation process with each
ancillary staff member by the end of the given school year, attendance and discipline, if any, will be
documented in the Annual Year-End Ancillary Performance Evaluation, through April 30 of the given
evaluation year. In the event attendance and/or discipline issues arise with an individual employee
between May 1 and the last day of the schoo! year, the individual's annual performance evaluation will
be amended to document such issue(s).

11



Final Rating and Effectiveness Labels on Year-End Ancillary Performance
Evaluation

Domain Ratings for the Ancillary Professional Framework Rubric

Individuals will be provided a rating in each of the four domains within the Ancillary Professional
Framework rubric. Criteria for determining an effectiveness rating for each individual domain is
provided beiow. As noted below, the criteria differs for Domains 1 and 4 versus Domains 2 and 3 due to
the fact there are six components in Domains 1 and 4 compared to five components in Domains 2 and 3.

Domains 1 &4 Domains 2 &3
> ¢ e All Distinguished ratings s All Distinguished ratings
g
e At least five (5) Effective component | ® At least four (4) Effective component ratings
@ ratings e No more than one (1} Developing component
B e No more than one (1} Developing ratings
% component ratings e No Needing Support component ratings
e No Needing Support component
ratings
o e No more than two Needing Support ¢ No more than two Needing Support component
'g_ component ratings ratings
»
>
]
o
w g ® Three or more Needing Support e Three or more Needing Support component
% o component ratings ratings
@ g
zZ a3

*As of July 1, 2024, all Highly Effective/Distinguished ratings will be calculated as Effective and in
compliance with MCL 380.1249. See Article X — Member Evaluation — in the current collective bargaining

agreement between GCPS and GCEA for more information.

Rating of the Ancillary Professional Framework Rubric
The following criteria will be applied to determine the overall Framework rating based on the results of

individual domain ratings:

Effective: An overall Effective rating will result if at least three domain areas from the
Framework for Teaching rubric are rated Effective, and no areas are rated Ineffective.

Developing: An overall Developing rating will result if two or more domain areas from the
Framework for Teaching rubric are rated Developing, and no domain areas are rated
Needing Support.
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Needing Support: An overall Needing Support rating in any of the four domain areas from the
Framework for Teaching rubric will result in an overall Framework rating of Needing Support.

Rating of the Student Growth Score

Twenty percent (20%) of the ancillary professional evaluation will be based upon student growth, for
those individuais required to provide Student Growth Indicators. For those ancillary professionals
required to submit SGls, as specified on page 10 of this handbook, a portion of the Student Growth
Score will be comprised of an All School Student Growth Score. For those ancillary professionals
assigned to one school building, their All School Student Growth Score will result from the assigned
school building in which they are assigned. In the event an ancillary professional is assigned to service
more than one school building, the building to which he/she is assigned that has the highest All School
Student Growth Score will be factored in his/her individual Student Growth Score.

Twenty percent {20%) of the teacher evaluation will be based upon student growth. The twenty percent
weight for the Student Growth Component will be subdivided into two parts, as follows:

e Fifteen percent (15%) of the twenty percent {20%), or three-fourths, of the total Student Growth
Score, will be based upon individual teacher locai measures and assessments {SGIs).

e Five percent (5%) of the twenty percent percent {20%}, or one-fourth, of the total Student
Growth Score, will be based upon a collective building aggregate, or All School Student Growth
Score, on a State or National standardized assessment.

Before calculating an overall Student Growth Score, each Student Growth Indicator, including, where
applicable, the All Schoot Student Growth Score, will be provided a numeric score. Each of the ancillary
professional’s Student Growth Indicators will be provided a numeric score based upon the scoring rubric
provided on the Student Growth Effectiveness form (Appendix B) and outlined below:

80 - 100% of students demonstrating growth 3.0 (*Highly Effective)
75 - 89% of students demonstrating growth 3.0 (Effective)

50 - 74% of students demonstrating growth 2.0 (Developing}

49% and below of students demonstrating growth 1.0 {Needing Support)

In school buildings with an All School Student Growth Score, the school score will account for 5%, or
one-fourth, of the ancillary professional’s Student Growth Score, while each of the ancillary
professional’s two submitted Student Growth Indicators will account for a total of 15%, or three-fourths,
of the total Student Growth Score. In schoo! buildings where an All School Student Growth Score is not
available, the ancillary professional’s two Student Growth Indicators submitted by him/her will each
account for 10%, or one-half, of the total Student Growth Score.

The numeric score received for each of the two individual Student Growth Indicators, in addition to the
numeric score given for the All School Student Growth Score {where appropriate), will be weighted as
described above, and in accordance with the graphic on the next page, to determine a rating for the
Student Growth Indicator.

*As of July 1, 2024, all Highly Effective/Distinguished ratings will be calculated as Effective and in
compliance with MCL 380.1249. See Article X — Member Evaluation — in the current collective bargaining
agreement between GCPS and GCEA for more information.
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Student Growth Indicator with All School Student Growth Score
Individual SGi Total Score

All
School
Student
Growth
Score

2 (W N e

Student Growth indicator without All School Student Growth Score
individual SGI Total Score

Student Growth
Score Key

Final Ancillary Staff Performance Rating

Final ancillary staff performance ratings are determined by calculating a weighted rating based upon the
overall effectiveness rating from the Ancillary Professional Framewaork rubric (80%), as defined above, as

well as student growth (20%).

Based upon the total weighted rating, each teacher is provided a final teacher performance rating of
Highly Effective (HE), Effective (E), Minimally Effective (ME}, or Ineffective (1), using the following key:

Overall Final
Teacher
Performance
Rating Key

*As of July 1, 2024, oll Highly Effective/Distinguished ratings will be calculated as Effective and in
compliance with MCL 380.1249. See Article X — Member Evaluation — in the current colfective bargaining

agreement between GCPS and GCEA for more information.
Appendix A
Garden City Public Schools
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Ancillary Professionals Annual Performance Goals

Every individual is required to submit two annual professional goals. One goal
should be related to one of the components found in Domain 1 or 4, while a second
goal should be related to one of the components found in Domain 2 or 3.

The following performance goals represent the goals for my professional field:

Professional Goal
#1

With what domain is the goal associated? (Circle) Domain 1/Domain 4

Why did you choose this goal?

How do you plan to address this goal? (steps taken, resources utilized, supports needed)

How will you know when you have achieved this goal?

Professional Goal #2

With what domain is this goal associated? (Circle) Domain 2/ Domain 3

Why did you choose this goal?

How do you plan to address this goal? (steps taken, resources utilized, supports needed)

15



How will you know when you have achieved this goal?

Signatures

Date Ancillary Professional

Date Administrator

16



Appendix B (General Education Setting)

Student Growth Effectiveness

This form must be completed by the individuai for each Student Growth indicator that is submitted.
Included with this form must be the following items:

o Written rationale clearly defining how student growth has been exhibited, while recognizing
that growth must be based on a set of State standards or Common Core Standards appropriate
to the content and/or grade level that was assessed

o A copy of the assessment and/or rubric used to measure student growth

o Assessment data, including, when applicable, pre and post assessment data for every student
included in the data set

o Names of students who have been excluded in the data set, based upon the following criteria:

»  Data for students with disabilities in a given subject area may be excluded from a given
SGl, but not to exceed 5% of the total number of students in the data set. {e.g., ina
mathematics class of 100 students, the data from no more than 5 students, who have a
certified disability related to mathematics, may be excluded from the data set.}

= Data for students who have been absent 15% or more of the class attendance days may
be excluded from the SGI data set.

Individual Signature:

Subject and/or Grade Level of Assessment:

Student Growth Indicator Administrative Approval:

Administrator Date

Student Growth Indicator Effectiveness Score (Please circle}:

90 - 100% of students demonstrating growth 3.0 (*Highly Effective)
75 - 89% of students demonstrating growth 3.0 (Effective)

50 - 74% of students demonstrating growth 2.0 (Developing)

49% and below of students demonstrating growth 1.0 (Needing Support}

Evaluator Comments:

*As of July 1, 2024, alf Highly Effective/Distinguished rotings will be calculated as Effective and in
compliance with MCL 380.1249. See Article X — Member Evaluation — in the current collective bargaining
agreement between GCPS and GCEA for more information.
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Appendix B (Burger Autistic Impaired Setting}

Student Growth Effectiveness for Burger

Teachers from the Burger Autistic Impaired Program must show evidence of student academic growth
for each student in their classroom/learning environment. Student growth can be exhibited through the
use of data from STAR Literacy, SAS, IXL, MLPP, Brigance, pre/post assessment based on unit of study,
behavioral data, IEP goals, student portfolios, or work samples. Included with this form must be the
following items:

o Written rationale clearly defining how student growth has been exhibited, while recognizing
that growth must be based on a set of State standards or Common Core Standards appropriate
to the content and/or grade level that was assessed

o A copy of the assessment and/or rubric used to measure student growth

o Assessment data, including, when applicable, pre and post assessment data for every student
included in the data set

o Names of students who have been excluded in the data set, based upon the following criteria:

= Data for students with disabilities in a given subject area may be excluded from a given
SGI, but not to exceed 5% of the total number of students in the data set. {e.g., ina
mathematics class of 100 students, the data from no more than 5 students, who have a
certified disability related to mathematics, may be excluded from the data set.)

» Data for students who have been absent 15% or more of the class attendance days may
be excluded from the SGI data set.

Individual Signature:

Name of Student or Class:

Student Growth Indicator Administrative Approval:

Administrator Date

The SGI is worth a total of 30 points. Those points will be divided by the number of students in the class,
and then by the 2 types of evidence provided by the teacher.

Example A:

6 students in a class

30 points divided by 6 in a class = 5 points per student toward the individual’s 5G| score.

5 points for each student divided by two pieces of evidence = 2.5 points for each type of evidence
demonstrating growth.

Example B:
5 students in a class

18



30 points divided by 5 students in a class = 6 points per student toward the individual’s SGI score.
6 points for each student divided by two pieces of evidence = 3 points for each type of evidence
demaonstrating growth.

Student Growth Indicator Effectiveness Score (Please circle):

90 - 100% of students demonstrating growth 3.0 (*Highly Effective)
75 - 89% of students demonstrating growth 3.0 (Effective)

50 - 74% of students demonstrating growth 2.0 (Developing)

49% and below of students demonstrating growth 1.0 (Needing Support)

Evaluator Comments:

*As of July 1, 2024, alf Highly Effective/Distinguished ratings will be calculated as Effective and in
compliance with MCL 380.1249. See Article X~ Member Evaluation — in the current collective bargaining
agreement between GCPS and GCEA for more information,

19



Appendix C.1

Professional Practices of Occupational Therapists/Nurses/Physical Therapists Evaluation Rubric

Domain 1: Planning & Preparation

Levels of Performance

Component

Needing Support

Developing

Effec'tivé '

1a Demonstrating knowisdge
and skili In school-based
occupational therapy

Occupational therapist,
Physical tharaplst and Nurses
plan and practics
demonstrates littie or no
knowladge and skill in the
application of therapeutic

Occupational theraplst,
Physical therapist and Nurses
plan and practice
demonstrate basic
knowledge and skill in the
application of therapeutis

Occupational therapist,

Physlcal theraplst and Nurses
plan ang practice
demanstrates thorough
knowtedge and skif in the
application of therapautis

Occupational theraplst,
Physical therapist and Nurses
plan and practice
demonstrate extensive
knowledge and skillin the
application of therapeutic

services within 8 school- services within a school- services within a school- services within a school-
hased program, hased program. hased program and the based programy, The
motoric interventions spectfle | therapeutic
to the identifled neads of the | practices/interventions build
students recelving services. upon knowledge of best
practices.
1k Establishing goals for the | Occupationai therapist, Ocgupational therapist, Oceupational theraplst, Occupational therapist,
therapy program appropriate | Physical therapist and Nurses | Physical therapist and Nursas | Physical therapist and Nurses | Physical therapist and Hurses
to the setting and the have not established clesr goals for the therapy goals for the therapy goals for the therapy
students served goals for the therapy program are rudimentary, program are clear and prograr are appropriate to
program, or they are and are only partially sultable ] appropriate to the situation the situation In the school
Inappropriate to either the to the situation and the age In the schoo| and to the age and to the age of the
situation or the age of the of the students, of the students, students, and have been
student, developed tollaboratively
with relevant school
stakeholders.
1¢ Demonstrating knowledge | Occupational theraplst, Oecupational therapist, Occupational theraplst, Cceupational therapist,
of district, state, and federal | Physical therapist and Nurses | Physical theraplst and Nurses § Physical therapist and Nurses | Physical theraplst and Nurses
regulations and guidelines demonstrate little or no demaonstrate hasle demonstyate thorough kaowledge of governmental

knowiedge of governmantal
regitations and procedures

knowledge of govarnmantal
regulations and procedures

knowledge of governmantal
regulations and procedures

regulations and procedures is
extensive as it pertaing to the

as they pertaln to the as they partain to the s they periain to the appiicatlon of aceupationat
application of occupational appiication of sccupational applicatlon of occupational therapy within 3 schoal-
therapy within a school- therapy within a school- therapy within a school- based progrant, They 1ake a
based program. based program. based program. teadership role in reviewing
and revising district
therapautic practices.
id Darmonstrating knowledge Oeoupational therapist, Ceoupationat therapist, Occupational therapist, Qceupational therapist,
of resources, both within and | Physical therapist and Nurses | Physlcal therapist and Nurses | Physical therapist and Nurses | Physlcal therapist and Nurses
beyond the school and demonstrate little or no demonstrate basic demonstrate thorough damenstrates extensive
district knowledge of resources for knowladge of resources for knowledge of resources for knowiedge of rescurces for

stadents, schood personnel,
andfor the tharaplsts
available through the school
or distriet.

stwdents, school personnal,
and/or the theraplsts
avaltzhle through the school
or district.

students, schoo! personnel,
atidfor the therapists
gvaliable through the schoel
or distrist and soma
famflisrity with resources
outside the district,

students, schoo! personnel,
andfor the theraplsts
avallable both tn and outside
the district and seels out
wirataver resources
negessary in order to mest
the needs of students
receiving therapeutlc sarvices
within the school and district,
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Domain 1: Planning & Preparation {Continued}

Levels of Performance
a i -
Component ' Needing Support | Developing Effective
1e Planning occupational The plan for occupational The plan for cccupational The plan for coherent Occupational therapist,

therapy services, integrated
with the general education

therapy services consist of a
randam collection of

therapy services are based on
relevant clinical ratlonale,

occupational therapy services
is based on refevant clinleal

Physical theraplst and Nurses
phan is highly coherent and

curricutum, to meet the unrelated setivitles, lacking and Include minimally rationals, inchudes serves {0 support stutdents
needs of students belng coherence, a relevant clinical | 2ppropriate aciivities, butdo | diagnostically relevant Individually and/or In groups
served in a school-based rationale, unrelated to the not fully address the activities, and is related to within the broader
program stugents’ curricuim and/or student’s needs to the student’s ability to access | educaticnal program and
the derands of the participate In the curriculum | the curriculum acress community,
etducational environment, and/or access the educational environments,
educational envirenment,
Domain 2; The Environment
Levels of Performance
Component Needing Support | Developing Effective

2a Establishing rapport with
students

Therapeutic interactions
hetween the Cosupational
theraplst, Phystcal therapist
and Nurses and the students
dre negative or
inappropriate; students’
affect and participation in
therapy indicate discomfort
with the theraplst,

Therapeutic interactions
batween the CGecupational
therapist, Physical therapist
and Nurses and the students
are genarally appropriate,
but may be characterized by
octaslonal actions of
Insensitivity 1o the needs of
the students involved in
therapy.

Therapeutic Interactions
between the Occupational
theraplst, Physical therapist
and Nurses and the students
are positive and respectful,
reflecting warmth and
empathy for the needs of tha
sttwdents; students’ affect and
participation indicate their
receptivity to the provision of
therapy.

Therapeutic interactions
between the Gccupational
therapist, Physical theraplst
and Nurses and the students
reflect a high degree of
comfort and trust 1h the
relationship as
demonstrated by the active
engagement i the
therapeutlc activitles
deliverad by the therapist.

24 Organizing time
effectively

Occupational theraplsts,
Physical theraplst and Nurses
lack time-management skills.
‘This results in confusion,
ralssed deadiines for
evaluations and meekings, an
incensistent tharapy
schedule, or not completing
paperwork in 2 timaly
tmanner,

Occupational therapist,
Physlcal therapist and Nurses
time- management skills are
moderately well devetopad,
They mest deadlines for
evaluatipns and meetings,
ses some students for
therapy based on the set
schedule and complates most
paparwork In a timely
manner.,

Occupational therapist,
Physical theraplst and Nurses
time-management skills ara
effertive, They have clearly
defined schedules for student
therapy, maet all daadlines
for paperwork and complete
the preparations necessary
for student meetings [n an
efficlent mahner.

Occupational theraplst,
Physical theraplst and
Nurses demonstrate
excellent time- management
skills. They complete ail
timekines for evaluating
students, prepare effectively
for student meatings,
provides therapy or
students on his/her
caseload and establilshes a
cohasive schedule that is
executed In both an efficient
znd dependable manner.
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Domain 2! The Environment {Continued)

Levels of Performance
Component Needing Support | Developing Effective
2c¢ Managlng therapy ‘The Occupational theraplst, The Oceupational therapist, The Occupational therapist, The Qccupational therapist,
procedures including the Physical therapist and Nurses | Physlcal theraplst and Nurses | Physical therapist and Nurses | Physieal theraplst and
groupings of students, provide no procedures for have established some have established affective Nurses have established
materials/supples, provision consultative support for steff. | procedures for consultative consuitative support for staff. | proactive consuitative
of consultative supports and Provision of therapy doas not | support for staff. Provision of | Provision of therapy reflects support for staff. Provislon
teansitlons reflact appropriate grouping | therapy reflects minimally appropriate grouping of of therapy reflects
of students, does not have approprizie grouping of stutdents, materialsfsupplies | diagnastically relevant
materlals/supplles prepared students, some preparad in advance, and the | grouping of students,
in advance, and does not eaterials/supplies prepared Oceupational theraplst, materials/supplies
transitlon in a timely manner. | in advance, and occasionatly Physical therapist and Nurses [ conslstently prepared in
The Occupational theraplst, transitions In a timely transitions i a timely advance, and the
Physical theraplst and Nurses | manmer. The Occupationat manner, The Occupational Oceupational tharapist,
are not responsive to staff therapist, Physica therapist therapist, Physical theraplst Physleal therapist and

LORCEINS,

and Nurses zre somewhat
respansive to staff concerns,

and Nurses are responsive to
staff concerns,

Nuzses transition in a timely
manner. The Occupational
tharapist, Physical therapist
and Nurses are Tesponsive
to ali relevant stakeholders
involved In the educational
services provided to
students.

2d Establishing standards of
conduct for the students
receiving therapy

Mo standards of student
conduct have hean
established and the
Qecupational therapist,
Physical therapist and Nurses
disregard or falls to address
negative student behavior
during evaluation or therapy.

Occupational theraplst,
Physical theraplst and Nurses
have ciear rules of canduct In
the eveluation and therapy
sesslon that are
inconststently enforced and
attempts to monitor and
correct negative student
behavior durlng evaluation
and therapy are provided
with anly partial success,

Occupationat therapist,
Physical therapist and Nurses
hava clear rules of conduct In
the evaluation and therapy
session that are consistently
enforced and the attempts to
manitar and correct negative
student behavior are
successful, Rules of conduct
are posted and accessibis to
students,

Cecupational therapist,
Physlcal therapist and
Murses have clear rules of
conduct in the evaluation
and therapy session that are
consistently enforced and
the attempts to monitor and
correct negative studant
behavior are suctessful,
Rule of conduct are
accasstble to students and
distussed with the students,
Students engage in self-
monitoring of behavior as
appropriate.

2e Utilizing available space
for testing of students and
providing therapy

The available space is
disorganized. The
Oceupational therapist,
Physical therapist and Mursas
make no attempt to modify
the avallable space or to find
alternative space. Physical
resourcas are unavalfable,

The avallable space If fairly
organized, The Occupational
therapist, Physlcal therapist
and Nurses make some
attempt to modify the
avadlabia space or to find an
altarnative space. Physlcal
rasources are difficilt to find
when needed.

The avallable space is well
organized, The Occupational
therapist, Physical theraplst
and Nurses adapt or modifies
the avallable space to meet
the needs of students
recelving therapautic services
or finds an alternative space.
Physical resourees are
avaliable when needed,

The available space ts
organlzed and well suited to
the plannad therapeutic
activitias, Tha Occupational
therapist, Physical theraplst
and Nurses adapt or
modifies the available space
to meet the needs of
students recelving
therapeutic services or finds
an alternative space, They
saek out 2dditional
equipment, materials and
rasources to enhance the
achieverent of therapeutic
goals,
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Domain 3: Dellvery of Service

Levels of Performance

-Component

3a Responding ta referrals
and evaluating student needs

Needing Support _|
Oscupational theraplst,
Physical therapist and Nurses
fall to respond to wiitten
refarrals upan receipt of
documentation within the
mandated time frame,

-

Developing

Effective

Otcupational theraplst,
Physical therapist and Nurses
responds to wrltten referrals
within the mandaied tima
frame, but response does nat
fully address the identified
areas of concern Bsted In the
referral and/for Initiates only
portions of the assessments
deflned in the requested
rafesral

Occupational theraplst,
Physical therapist and Nurses
respend to a written referrat
within the mandated time
frama and provides a clear
explanation of interventions
and/or assassments, which
have been afigned to the
identified areas of need
within the referral.

Occupational therapist,
Physical therapist and
Niwses are proactive ln
responding to written
referrals within the
mandated time frame and
completes the indicated
assessments documented
in the refarral with clear
explanations of the
rtervantions/ assessments
that are providad. Thay
collaborate with afl
appropriate stakehoiders
invoived with the student’s
etucational program.

3k Developing antd
implementing treatment
goals to maximize students’
successes

The Dreupational therapist,
Physlcal therapist and Nuises
fail to develop therapy goals
suitable for students, or goals
are mismatched with the
findings of assessmants.

Otcupational therapist,
physical therapist and Nurses
goals for students are only
partialiy sultable for them or
the allgnmant lacks connection
with identlified individual
needs

DOccupational theraplst,
Physical therapist and Nurses
gonls for students are
diagnostically ailgned with
jdentifted needs and
ndividual goals are
appropriately assessed in the
student’s educations! plans.

Occupattonai theraplst,
Physical therapist and
Nurses develop
tomprehensive goals for
students, finding ways to
meet studant needs and
Incorporate the
environmentally relevant
interventlons that
corraspond with
assessment data, Student
prograss ks documentad to
measure rate of progress
and update goals as
appropriate.

3¢ Enpaging students in
therapeutic servicas

Therapy actlvitias, matevlals,
and groupings of students are
Inappropriate to mest the
goals set for the students

Therapy activities, materlals,
and grouplngs of students arg
modsrately appropriate to
achleve the goals sst for the

Thetapy activities, materials,
and groupings of students are
fully appropriate to achieve
the poals set for the students

Therapy activitles,
materials, and groupings of
stutdents are effactive in
achleving the goals set for

Invoived In therapautic students Involved in involved In tharapy. Students | the students invelved in
services resylting In fittle to therapeutic services resulting are fully engaged and the therapy. As applicable, the
no student engagament, n moderate student therapy sessions Hlustrate & students are able to
engagement diagnostically aligned level of | demonstrate
challenge to achieve the indapendence in the
intended performance from | execution of the
the students, therapelstis activities
resulting tn improved
performance frorm the
stutents,
3d Collecting infarmation and | The Occupational therapist, The Qccupational therapist, ‘The Oceupationat therapist, ‘The Occupational

writing reports

Physical therapist and Nurses
neglects to gather relevant
infarmation on which to base
therapy goals; reports are
naccurate or
unstbstantiated,

Physical theraplist and Nurses
gather limited Infarmation on
which to base therapy goals;
reports are accurate, hut
lacking ih clarlty and only
partially substantiated,

Physical therapist and Nurses
gather sufficlent informatlon
on which to hase therapy
goals; reports are accurate
and substantlated.

theraplst, Physieal
therapist and Nurses are
proactive in gathering
relevant information,
interviewing relevant staff
and parents, If nacessary;
reports are accurate,
clearly wrltten, and
swhstantisted,
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pamain 3: Delivery of Service (Continued)

) Levels of Performance
Component Needing Support | Developing : Effective .
3¢ Demonstrating flexibifity The Occupational theraplst, The Decupattonal therapist, The Oceupational theraplst, The Ogcupational
and rasponslvensss Physicat therapist and Nurses | Phystcal theraplst and Nurses Physlcal therapist and Nurses | theraplst, Physical

adhere to the IEP goals and
benchmarks, in spite of
evidence of its Inadequaty.
Minutes of service are not
correfated to the studaent's
goals and are insufficient to
meet the student’s needs,

raake modest changes In the
interventions and documents
the changes In the prograss
reports, but does not amend
the {EP when confronted with
avidence of the need for
change. Student’s needs are
consldered when assigning
minutes of service,

amend the IEP when there is
evidence of a need for
change and makes revisions
in the therapy program, as
indicated, Student’s needs
are monitored on an ongoing
basts as a part of the
determination of their needs
for services,

therapist and Nuvses
amend the lEP whan there
Is avidence of aneed fora
change In services,
Revisions of theyapy goals
ara coordinated with the
student’s demonstrated
level of need and minutes
of service are adjusted
aceordingly, Evidence-
based practices are used to
determine if adjustment In
goals, benchmarks, and/for

minutes of service are
needed,
Domaln 4: Professional Respunsibilities
Lavels of Performance

Needing Su Developing Effective
Component 98S pport
4a Reflecting on practice The Oceupational therapist, The Oceupational theraplst, The Oceupational therapist, The Occupational

Physical therapist and Nurses | Physical therapist and Nurses Physica! therapist and Nurses | therapist, Physical

do not refleck on practice, or | reflect on practice is raflection provides an therapist and Nurses

tha reflections are inaccurate
or self-serving. They are
unable to identify and
evidence-based practice Lo
support therapeutic
Interventions,

moderately accurate and
ohjective without citing
specific examples, and with
only giohal suggestions as to
how Tt might be improved,
They demonstrate a vague
understanding of evidence-
based practice and how |t
relates to the provision of
therapeutic interventions.

accurate and objective
description of practice, citing
specific evidence, They make
some suggestlons as to how
the therapy program might
be improved through vse of
evidence-based practice.

reflection is highly
accurate and perceptive,
ciing specific avidence.
They draw on an extensive
repertaire of thesapeutic
interventions to suggest
alternative strategles and
consistently in-corporatas
evidence-hased practice.

4b Maintaining an effective
and organized data
management systam

The Occupational theraplst,
Physicat thecaplst and Nurses
data management system is
either nonexistent or
inappropriate; it cannot be
usad to monttar studant
prograss or to adjust
therapeutic goals,

The Ocoupationsi theraplst,
Physical therapist and Nursas
gave developed a rudimentary
or insufficient data
managemant system for
monitering student prograss
and occaslonally uses it ta
adjust therapautic goals.

The Dccupational therapist,
Physical therapist and Nursas
have daveloped an organized
data management system for
manitoring student progress
and use it to update
therapautic goals..

The Occupational
therapist, Physical
tharapist and Nurses have
developed an effective
data management system
for mohitoring student
progress across settings
and use it to update
therapeutic goals. They use
tha systam to
commiinicate with
stakeholders.
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Domain 4: Professional Responsibilities {Continued)

Levels of Performance

Component Needing Support ‘| Developing Effective

A Communicating with Occupational therapist, Qceupational therapist Occupational therapist, Occupations theraplst,

parents, staff and Physlcat therapist and Nurses | Physical theraplst and Nurses Physical theraplst and Nurses | Physical theraplst and

administrators are unavalfable to are avallable to stakeholders initiates contact with staff to | Nurses seek out staff to
stakeiolders for questions for questlons and planning and | provide Information provide Information
and planning and does not provide backaround material pertaining to students and pertaining to students,

provide background materlal
when requested, Nurses’
relationships with colleagues
are negative ar self-sarving,

when requested,

documenis
consultation/eotiaboration in
progress notes and data
coliection. Parents are
infarmed as needed,
malntalns positive and
productive relationships with
colleagues.

solicits their perspectivas
on individual students, and
documents
consultation/eollaboration
in progress notes and data
collection, Parents are
Inforimed oh an ongoing
basls and assumes g
leadership rofe with
colleagues,

ad Growing and developing Occupational theraplst, Occupational theraplst, Occupational theraplst, Oecupational therapist,
professionally Physical theraplst and Nurses | Physical therapist and Nursas Physlcal therapist and Nurses | Physicel therapist and
do not participate in perticipate in professionat seek opportenities for Nurses seak ant
professlonal development development activities that are | professional development opportunities for
activities, even when suth convenlent or are raguired, hased on an tndividual professional development
petivities are clearly needed They accept with some assessent of need and based upon individualized
for the development of skills. { reluctance, faedback from shares expertise with others, | assessment of need and
‘they are resistant to supervisors and colleagues. They welcome faedback from | contributes to the
feedback from supervisors or supervisors and colfeapues, professionat development
colleagues. of athers through sisch
activitias as
workshops/staff
development to
cofleaguas, Additionally,
thay seek constructive
ferdback from supervisors
and colleagues as
appropriate in the pursuit
of his/her ongolng
professional growth,
4a Shawing professionalism | Occupational therapist, Oceupational therapist, Occupational therapist, Occupational therapist,
Physical therapist and Nurses | Physical therapist shd Hurses Physical therapist shd Murses { Physical therapist and
are not trustworthy or are trustworthy and display high standards of Nurses demonstrate the
dependable In hisfher dapendabie In inferastions honesty, Integrity and highest standards of
Intesactions with collezgues, with colleagues, students, and | confidentiality in ethical conduct, inclusive
students and the public, They | the publlc, They comply documentation and of confidentlality in

fail to comply with schoof
and district polictes and
practices. They violates
practices of confidentiality as
defined by state and fedarat
law

minimaily with school and
district policias and practices
and provide motlerate
advocasy for stadents, and do
not violate practices of
confidentlality,

interactions with collengues,
students and the school
coramuntty, They advocate
for students when nesded,
They comply fully and
voluntarlly with school and
district policies and practice
and maintain confidentisiity
as required by state and
faderai law.

documentation and sound
therapeutically meaningful
Interactions with
colleagues, students and
the school community.
They consistently advocate
for students and take a
feadership role with
colleagies.
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Appendix C.2

Garden City Public Schools
Annual Year-End Occupational Therapist/Nurse/Physical Therapist Performance Evaluation

Date & Year:

Ancillary Professional Name: School:

Grade/Content:

Evaluator

1a. Demonstrating knowledge and skill in school-based occupational therapy

1b. Establishing goals for the therapy program appropriate to the setting and
the students served

1c. Demanstrating knowledge of district, state, and federal regulations and
guidelines

1d. Demonstrating knowledge of resources, both within and beyond the
school and district

1e. Planning occupational therapy services, integrated with the general
education curriculum, to meet the needs of students being served in a school-
based program

2a. Estabiishing rapport with students

2b. Organizing time effectively

2¢. Managing therapy procedures including the groupings of students,
materials/supplies, provision of consultative supports and transitions

2d. Establishing standards of conduct for the students receiving therapy

2e. Utilizing available space for testing of students and providing therapy
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Appendix C.2

3a. Responding to referrals and evaluating student needs

3h. Developing and implementing treatment goals to maximize students’
successes

3c. Engaging students in therapeutic services

3d. Collecting information and writing reports

. Demonstrating flexibility and responsiveness

. Reflecting on practice

4b. Maintaining an effective and organized data management system

4c. Communicating with parents, staff and administrators

4d. Growing and developing professionally

4e, Showing professionatism

271



Effective | Developing

Needing
Support

Domain 1: Planning & Preparation

Domain 2: The Environment

Domain 3: Delivery of Service

Domain 4: Professional
Responsibilities

Framework for OTs, Nurses, & PTs

Student Growth Indicator -

Overall Rating -

Administrative Recommendation

Comments to support individual rating{s) or overall rating:

Professional Goal (Domains 1 or 4)

Professional Goal (Domains 2 or 3)

Recommended for continuing probationary employment

29



Recommended for continuing tenured employment

Not recommended for continuing employment

Administrator Signature: Date:

Employee Signature: Date:

A teacher rated as “needing support” has the right to request a review meeting to the Superintendent within 30
days. The meeting will be scheduled within ten (10) days after receipt of request. The Superintendent will share
his/her decision within thirty (30) calendar days.

How many absences did the employee have during this school year?

Did the employee receive any discipline during this school year?

Comments regarding employee discipline, if necessary:

if not applicable, please notate “N/A.” Otherwise, please note the significant, relevant
accomplishments of the employee.
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If not applicable, please notate “N/A.” Otherwise, please note relevant special training,
which does not include professional development or continued education required by
Garden City Public Schools or by statute and law. In the event, relevant special training
exists, please also discuss how the training has been integrated into practice in a meaningful
way.
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Appendix C.3

Questions for Occupational Therapist/Physical Therapist/Nurse Levels of Effectiveness Rubric

Domain 1: Planning and Preparation

1la:

1hb:

1c:

1d:

le:

What best practices for OT/PT/Nursing in school systems o you most frequently utilize?
How does that affect your plans for treatment?

How does your therapeutic intervention tie into IEP goals?
How do you know when/how to modify goals/intervention?
Tell me when/how you collaborate?

How are you demonstrating a leadership role in knowledge of WRESA Guidelines?
How are you involved in revising district practices?

How do you provide parents with resources?
How do you outline/highlight more appropriate resources for students/parents?

How do you determine most appropriate environments for students?
Tell me how you support within different educational program environments?

Domain 2: The Environment

2a;

2b:

2c:

How do you establish/demonstrate positive respectful interactions with students?
How do you establish a rapport?

What is your system of organization/time management?
What does your schedule look like? How do you prioritize activities? How do you meet
mandated timelines?

How do you decide your student grouping?
How do you prepare your materials for your therapy sessions?
How do you consult and/or train staff/student/parents in the strategies you use?
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2d:
s How do you collaborate with teacher on following Rules of Conduct?
e How do you set clear and concise rules for therapy sessions?
e Can you explain your approach to school rules of conduct? How are they taught to,
reviewed with students?

2e:
s How do you organize availability of treatment space for student testing/individual
therapy?
e Why do you develop alternative spaces in the classroom? How do you seek out
additional
materials?

Domain 3: Delivery of Service
3a:
o How do you keep track of your referral/evaluation responsibilities?

s In what ways do you take a leadership role in the HELP team or special ed evaluation

process?
¢ How do you provide evidence of clear expianation of interventions/assessments?

e Describe your leadership role in developing/monitoring progress toward curriculum

goals.

3b:
e How do you decide what goals are appropriate?
¢ How do you keep data on progress towards goals?

3c:
e How do you engage your students in treatment?

e How does the treatment you provide work towards the goals set for the student/refate

to the grade level curriculum?

3d:
¢ How do you collect information you include in your reports?

e Describe how you incorporate relevant diagnostic information which compares results

to normally developing peers in your reports.
¢ How are your reports professionally written? Explain what you typically include in
reports and the format and standard you utilize for report writing.
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3e:

Why would an OT/PT/Nurse complete an IEP Amendment and what do you include in
the amendment?

Explain how you utilize WRESA Guidelines in determining service eligibility or making
adjustments?

Domain 4: Professional Responsibilities

4a:

4b:

4c:

4ad:

4e:

How do you reflect upon your therapeutic interventions? Give an example of a strategy
vou utilized that wasn’t successful and how and when you changed it.

Describe your data management system?
How do you use your data to communicate with ail stakeholders?

In what ways do you communicate with parents/staff/administrators and how do you
record this?

What types of information do you feel is important to communicate?

How do you assume a role as a mentor for new staff or take on leadership roies in your
building?

How and when do you collaborate with colleagues on professional growth or things that
you have learned?

Do you maintain student confidentiality across all environments? Give examples

How do you follow OT Code of Ethics including: Beneficence, Non-Maleficence,
Autonomy, Confidentiality, Duty, Procedural Justice, Veracity, and Fidelity and district
policies and WRESA guidelines?
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Appendix D.1

Professional Practices of School Psychologists and Behaviaral Specialists Evaluation Rubric

Domain 1: Planning & Preparation

Levels of Performance
Component Needing Support Developing _ Effective
1a Demonstrating Psycholagist, Behavioral Psychologlst/Behavioral Spec. | Psychologist, ,Behavioral Psychologist, ,Behavioral
knowledge and skill in the Spec, demonstrates little or inconsistently uses the Spet, consistently uses a Spec. uses & wide range of
implementation of na knowledge and skill in appropriate assessment range of assessment asstssment instruments,
assessment Instruments to using nssessment instruments In the evaluation | Instruments, along with the along with other
evaluate students Instruments to avaluate of studants. Incorparation of performance | performance data to evaluate
students. data fo evaluate students and | students, as well as
determine accurate demonstiates the abfiity to
diagnoses. Incorporate the necessary

diagnostic activities In order
to achieve 3 meaningful
outcome for students In an
evaluative progess,

1b Demonstrating
knowladge of child and
adaolescent development in
order to establish goals for
student programming

Psychologlst, Bahavioral
Spec, demonstrates little or
no knowledge of child and
adolascent development and
has difficulty guiding
educational teams in the
development of IEPs.

Psychologist, Behavioral
Spec. demonstrates hasic
knowledge of child and
adolescent developmant and
paticipates with the
educational taam in the
development of IEPs,

Psychotoglst, Behavioral
Spec. demonstrates thorough
knowledge of chijd and
adalescent development and
effactively integrates
assessmant/performance
data In the development of
IEPs,

Psychalogist, Behavioral
Spec, demonsirates extensive
knowledge of chitd and
adolascent davelopment and
provides feadership In the
planning and organization of
[EPs. As a part of the servica
delivery, the psychologist
provides training to staff in
order to appropriately
execute individual education
plans,

1c Establishing goals for the
psychological services
appropriate to the settings
and students served

Psychologlst, Behavioral
Spec. has no clear goals for
the remediation
strateglesfinterventions, or
they are inappropriate to
elther the situation or the
age of the student(s).

Psychologists, Bahavleral
Spec. goals for the
ramediation
strategies/mterventions are
rudimentary and only
partlally suitabie to the
situation and the age of the
student{s).

Psychologists, Behavioral
Spet. goals for the
remedlation
strategies/Interventions are
clear and appropriate within
the context of the
educational setting and to
the age/developmental Jevel
of the studentls) raceiving
therapautic services,

Psychologlsts, Behavioral
Spec. goals for the
remediation
stratapiesfintarventions are
diagnostically ratavant to the
sktuation in the school
environment and to the
agefdevelopmantal fevel of
the student(s), and have
been created foliowing
consultattons with studants,
parents,

1d Demonstrating
knowledga of state and
federal regulations, and
resources within and beyond
the schaol and district

Psychologlst, Behaviaral
Spee. demaonstrates ittle or
no knowladge of
governmental regulations
and resources for students
avalable through the school
or district,

Psychologist/Behavioral Spec,
displays awareness of
governmental regulations
and resources for students
avallahle within the school or
district, but no knowledge of
resources avallable beyond
the aducational setting,

Psychologist, Behavioral
Spec. displays awareness of
governmental ragulations
and resources for stutents
available within the school or
district, and some famiilarity
with resources external to
the district.

Psychaologists, Bahavloral
Spec, knowledge of
povarnmental regulatlians
and services for students s
extensive, Intlusive of district
and commuaity resturces,

in addition, the psychologist
networks within and heyond
the district to seak additional
rasourees, as neaded, in the
provision of therapeutlc
services,
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Domain 1: Planning & Preparation {Continued)

Levels of Performance
Component 'Needing Support | Developing Effective
1e Planning and integrating: Psychologlsts, Behavioral Psychologists, Behavioral Psychoiogist, Behiavioral Psychologlsts, Behavioral
the program to meet the Speg. nlan for interventlon Spec. pian has learning $pec, has developed a plan Spec, plan is coherent and
needs of individual students, | Services consists of a random objectives allgned to the that Is appropriotely oligned | preventive, designed to
including prevention colection of unrelated identified needs of the with the student’s identified | support student progress.
activities, lacking coherence students and includes a educational/fsocial- emotionsl | The Intended objective
or an overall structute, number of meaningful needs, incorporating the puldes appication into the
activities, but some of them hehavioral expectations of broader educational
don't fit with the broader the general aducation setting | environment so as te
goals. that are a part of the facllitate independent
student’s school day. functioning.
Domaln 2; The Environment
Levels of Performance
N | s ! H B
Cormponent Needing Support | Developing : Effective
2a Establishing rapport with | Psychologists, Behavioral Psychologists, Behaviorat Psychologists, Bahaviaral Students seek out the
students Spec. interactions with Spec, Interactions are a mix Spec. Interactions with psychologlst/Behavieral

students are negative or of positive and negative; the stuclents are positlve and Spec, reflecting a high

inappropriate; students psychologist's efforts at raspectful; students appear depree of comfort and trust

appear uncomfortable during | developing rapport are comfortable during service in the relationshlp and

service delivery. partially successful. delivery. demonstrate the benefits
derived from the
soctal/emotional supports
provided through service
delivery.

2b Establishing a cuiture that | Psychologist, Behavipral Psychologist, Behavioral Peychologist, Behavioral Psychologist, Behavioral

promaotes pro- sociat
behaviors among the
students across educational
sattings

Spec, makas no attempt to
establish a culture for
positive behavlors atross
school settings.

Spec. attempts to promote
positive behaviors across
educational settings and
these attempts are partially
sugeessfut,

Spec. promotes & culture
throughout the school that
encourages positive
behaviors across educational
settings ahd provides direct
Instructional support among
the students in groups, and
hetween students and thelr
teachers,

Spec, takes the inltlative to
wurk collaboratively In the
promotion of a schaol wide
culture that systematically
establishes and reinforces
positive behaviors

2¢ Establishing and
maintaining clear pracedures
for referrals

Psychologist, Behaviorai
Spec. does not participate in
estabilshing or maintaining
procedures for referrals,
Psychologist is unresponsive
to teachers’ requests for
assistance in the referral
PrOCESS,

Psychologist, Behavioral
Spac. asslsts in establishing
referral procedures when
asked and inconsistently
maintains established
procedures. Psychologist is
minfmally responsive to
teacher requests for
assistance.

Psychalogist, Behavioral
Spec, actively participates In
establishing and maintaining
raferral procedures and
puides stakeholders threugh
implementation.

psychologlst, Behavioral
Spet, monitors the
effectlveness of the referral
procedures, The
psycholopist takes 8
laadarship role In training
staff on the otillzation of the
refereal process and
supgests revisions as
necessary to ensure that the
prosess ramatns appropriate
for the students and school
environment.
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Domain 2; The Environment {Continued)

Levels of Parformance

i T . -
e
Component Needing Support '}' Developing Effect |
26 Establishing standards of | No stendards of conduct have | Standards of conduct appear | Standards of conduct have Standards of conduct have
corluct across settings been established and the to have been established, yat | heen clearly estoblished. The | been clearly estubilshed,

psyshologlst, Behavioral
Spec. disregards or fails to
address negative student
babavior,

the psychologist’ s,
Behaviorat Spec. attempis 1o
monitor and correct negative
studant behavlor is only
partially successtul,

psycholoplst Behavloral Spec.
manitors student behavior
against those standards
providing appropriate
therapeutic supports and
taclitating respectful
hehavior.

The psycholopist Behavioral
Spec. hag bullt the
hehavioral foundation with
the students so that they
are abig to monitor and self-
carrect thair behaviors,

2e Organizing physical space

The physicat apace {5
disorganized and pooriy
sulted for working with
studants. Materials are not
stored in a secure location,
and are difflcult to find when
needed.

The physical space is
moderatefy organized, Some
attampt is made to modify
the availabfe space or find an
piternative site that is more
suitable for the planned
actlvity. Matarials are stored
in a secura focation, but are
not always readily avallable.

The physical space Is
organized. Attempts are
made to modify the available
space or find an alternative
site that Is more sulkable for
the planned activity.
Materlals are stored ina
secure location and are
avallable when needed,

The physical space is
arranged and organlzed to
atcommodate a variety of
activities with chlidren, if an
alternative space is more
sultable for an activity, the
psychologtst has arranged
for the site in advance.
Materials are stored ina
sectire location and are

readily available,
Domain 3; Dellvery of Service
_Lavels of performance
Component Needing Support - | Developing e Effective

3a Responding to refercals
and evaluating student needs

Psycholopist, Behavioral
Spac, fails to respond to a
refarral request or to Initiate
the evaluative process
defined in the referrat.

Psychologlst, Behavioral Spee.
rasponds to a referral reguest
with only minimal foflow-up,
The psychologist inltiates the
evaluative protess defined in
the refaerral, but Is inconsistent
in the complation of the
pIOCESS.

psychologlst, Behavioral
spec. responds to & referral
request in a Yimely mannar
with appropriate follow-up.
The psychologist Initiates the
evaluative process defined in
the refersal, and is consistent
in the campletion of the
process.

Psychologist Bahaviorat
Spec, takes a leadership
role in monitoring student
performance with grade
level teams, and guldes the
Implerentation of refersal
requests as necessany.
Upon receipt of the
referral, the psychologist
afficlently initiates and
gompletes the evaluativa
process defined In the
refarral,

3b Evaluating student needs
in campliance with state and
federa) guidelines, Inclusive
of {71 systems that are
educationally relevant and
diagnastically sound

psychologist, Behavioral
Spec. resists administaring
evaluations, selects
Instrumants inapproprlate to
the situation, or does not
foliow established timelines
and procedures,

Psychologist Behavioral Spac.
attempts to adminlster
apprapriate and/or avallable
evaluation lnstruments to
students, but is inconsistent in

following established timelinas

and pracedures,

Psychologist, Behavioral
Spac. administers
appropriate and/or relevant
evaluation Instruments to
students, and ensures that all
established timelines and/or
procedures are deflvered
with full compitante.

Psychologist, Behavioral
Spec., selects from a broad
tapertolre those
assessments thiat are most
appropriate and
educationally relevant to
the raferral guestions, and
canduets inferration
sassions with colleagues to
ensure that they fully
understand and comply
with aif established
timallnes and/ar
procedures.
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Domain 3: Delivery of Service (Continued)

Levets of Performance
Component Needing Support | Developing T Effective
3¢ Actively participating on psychologist, Behavioral Psychologlst, Behavioral Spec, | Psychologist Behavioral Spec,
the educational/ evaluation Spec. does not actively participates with student actively perilcipates on the

teams

participate with studant
etducationa) and/or
evaluation teams.

educational and/or evaluation
teams based upon the
disgnostit data derived from
the assassment reports in the
development of student's IEP,

educational/evaluation
teams, connetting the
assesstent data to the needs
for serviee and prepares
detalted 1EPs based upon the
destved dlagnostic data,

Peychologist, Sehavioral
Spee, actively participates
on the
educational/evaluatian
team and takes inftiatlve In
assembling materials for
student meetings, IEPs are
prepared in an exemplary
manner, incorporating
relevant diagnostic
information that connects
the student’s performance
to that of same-aged non-
disablad peaers,

2d Planning interventions to
maximize students’ academic
and/or behavioral successes

Psychologlst, Behavioral
Spec. fails to plan
interventlons sultsble for
stisdents or the planned
intarvention Is mismatched
with the findings of the
assessment data.

Psychologist, , Behavioral Spec.
has planned Intervantions for
studants, but the Interventions
are only partially sultable and
sporadically aligned with
identified needs.

Psychelogists, Behavioral
Spec. planned interventions
for students are designed
with Integrity and aligned to
remnediate identified
academic and/or behaviorai
neads.

Peychologist, Behavioral
Spac, takes a leadership
role in the development of
comprehenslve
Intarventions for students,
finding ways to meet
student needs afigned to
remediate educational
and/or behaviorat deficits.
Inltiative is taken in
seeking additional
resaurces as needed.

3a Maintaining professional
relationships with
commitnity service providers
to support student
parformance across settings

Psychologlst, Behavioral
Spar, does not maintaln
contact with professtonal
colteagues and community
savice providars in the
proviston of educationsl
servicas.

Psychologist, Behavioral Spec.
maintains oceaslonel contact
with professional collespues
and community service
providers In the provislon of
aducational services,

Psychologist, Behavipral
Spec, maintalns ongoing
contact with professional
collesgues and comasumity
service providers in the
provision of educational
servicas acvoss setiings,

Psychologist, Behavioral
Spec, inltiates ongoing
contact kn order to
network with professional
collengues and community
service providers.
Peychologist identifles
when addltional resources
are hacessary and procures
those resources in
collaboration with the
educational team in the
gprovision of aducational
services across settings.
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Domain &: Professional Responsibilities

Levels of & wformance

Component

‘Needing Support

'Developing |

Effective

4a Reflecting an practice

Psychologlst, Behavioral
Spec. t resists reflection on
practice. Reflections are
inaccurate or self- serving.
Psychologlst Is unable to
identify any evidence-basad
practice 1o support
interventions.

Psychologists, Behavioral Spec.
reftection on practice is
moderately accurate and
ohjective without ¢iting
specific examples, and with
anly plobal suggestions as to
how it might be lmproved,
Psycholopist demonstrates a
vague understanding of
evidence-basad practice and
how It relates to interventions,

Psychologlsts, Behavioral
Spec. raflection provides an
accurate and objective
description of practlee, citing
specifie evidenca.
Psyshiologist makes some
specific suggestions based on
evidence as to how the
interventions might be
Improved.

Psychologlsts, Behavioral
Spac. reflectlon Is accurate
and perceptive, citing
spocifle examples that
were not fully suceessful,
for at [east some students,
Psychologist draws on an
extensive repertoire to
suggest altemative
strategles and consistently
incorporates evidence~
based prastices.

4h Maintaining accurate and
effective date management
system

Psychologists, Behaviorat
spet. system for managing
data 15 aither nonexistent or
inappropriate; ik cannot be
used to monltor student
progress or to adjust service
delivery.

Psychologists, Behavloral Spec.
system for managing data Is
tudimentary ar insufficlent for
monitoring student progress
and is only occasionally used
to make adjustments o
sarvice delivery,

Psycholopists, Behavioral
Spec. system for managing
data is effective for
monitoring student progréss
and Is used on an on-going
basts to make adjustmants to
service dellvery.

Psychologists, Behavioral
Spee, syster for managing
data js eHective and
organized for monitoring
student progress across
settings and Is usedias a
foundational component in
tha implementation of
sefvice deflvery and is
sharad with ali refevant
stakehoiders,

4¢ Communicating with
parents, staff and
administrators

Psyehologlst, Behavioral
Spac, Is unavalfable to
stakeholders for questions,
planning or for sharing of
assessment data.

Psychologist, Behaviorsl Spac,
is avallable to stakeholders
ohly when reguested for
guestions, planning or sharing
of assessment data. The
infermation provided may be
insufflclent o deliverad in an
insensitive manner,

Psychologlst, Behavioral
Spec. Initiates contact with
stakeholders to provide
Information to plan, answer
gusstions and share
assassment data, The
commenication supports on-
going collaboratlen In the
provision of educational
programming.

Psychologist, Bahavioral
Spec, seeks out
stakeholders to provite
information to plan,
answer guastions and
share assessment data.
Psychologist solicits stake
hotdar's perspectives on
individual students or
needs within an
gducational setting and
documents
consultation/collaboration
in progress notes and data
management system,
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Domain 4; Professional Responsibilities {Continued)

lLevels of Performance

Component

- Needing Support

" Developing

Effective

4d Particlpatingina
professional community

Psychologist' s, Behavioral
Spec, relatipnships with
colleapues are negative or
self-serving, and psychologlst
avolds being Involved in
schoo! and dlstrict events
and/or projects,

Psycholagist’ 5, Behavioral
Spes. ralationships with
colleagues are cordial and
psychologlst particlpates in
school and district events
andfor projects when
specifically requested.

Psychotogist, Behavioral
Spet. participates actively in
scheol and district evants
and/or projects, while also
malntaining positive and
productive relationships with
colleagues.

Psyehologist Behavioral
Spac. makes a substantial
contribution to school and
district events snd/or
projects and assumes a
leadership role with
colfeagues.

4e Showing professionalism

Psychologlst Behavioral Spec,
is not trastworthy or
depandable in hisfher
interactions with colleagues,
students, and the public. The
psychiologist fails to comply
with school and district
pofiicles and practices. The
psychologist vialates
practices of confldentlality as
defined by state and federal
Taw,

psychologist Behavloral Spec.
Is trustworthy and dependable
in his/her Interactions with
colleagues, students, and the
poblic, The psychologist
minimally complies with school
and district poficies and
practices. The psychologist
provides moderate advocacy
for students, and does not
viplate practices of
tonfidentlality as defined by
state and federat law.

Psychologist, Behavioral
Spag. displays high standards
of honesty, integrity, and
conflgentiality in all
documentation and
intaractions with
stakeholders, The
psychologist advocates for
students when needed, The
psychologlst comphies fully
and voluntarily with school
and district policles, and
maintains confidentiality as
required by state and federal
law.

psychologist, Behavioyal
Spec. demonstrates the
highest standards of
ethical conduct, Inclusive
of confidentiality In
detumentation and sound
therapeutically meaningful
Interactions with all
stakeholders, The
psychologlst consistently
advocates for students and
takes a leadership role
with colieagues,
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Appendix D.2

Garden City Public Schools
Annual Year-End School Psychologist and Behavior Specialist Performance Evaluation

Date & Year:
Ancillary Professional Name: School:
Grade/Content:
valur

1a. Demonstrating knowledge and skill in the implementation of assessment
instruments to evaluate students

1h. Demaonstrating knowledge of child and adolescent development in order
to establish goals for student programming

ic. Establishing goals for the psychelogical services appropriate to the settings
and students served

1d. Demonstrating knowledge of state and federal regulations, and resources
within and beyond the school and district

1e. Planning and integrating the program to meet the needs of individual
students, including prevention

2a. Establishing rapport with students

2b. Establishing a culture that promotes pro- social behaviors among the
students across educational settings

2c. Establishing and maintaining clear procedures for referrals

2d. Establishing standards of conduct across settings

2e. Organizing physical space
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Appendix D.2

3a. Responding to referrals and evaluating student needs

3b. Evaluating student needs in compliance with state and federal guldelines,
inclusive of RTI systems that are educationally relevant and diagnostically
sound

3c. Actively participating on the educational/evaluation teams

3d. Planning interventions to maximize students’ academic and/or behavioral
successes

3e. Maintalning professional relationships with community service providers
to support student performance across settings

. Reflecting on practice

4b. Maintaining accurate and effective data management system

4c. Communicating with parents, staff and administrators

4d. Participating in a professional community

4e. Showing professionatism
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Developing

Needing
Support

Domain 1: Planning & Preparation

Domain 2: The Environment

Domain 3: Delivery of Service

Domain 4: Professional
Responsibilities

Framework for School Psychologist
& Behavior Specialist

Student Growth Indicator

Overall Rating

Administrative Recommendation

Comments to support individual rating(s) or overall rating:

Professional Goal {(Domains 1 or 4}

Professional Goal (Domains 2 or 3)

Recommended for continuing probationary employment

HS



Recommended for continuing tenured employment

Not recommended for continuing employment

Administrator Signature: Date:

Employee Signature: Date:

A teacher rated as “needing support” has the right to request a review meeting to the Superintendent within 30
days. The meeting will be scheduled within ten {10} days after receipt of request. The Superintendent will share
his/her decision within thirty (30} calendar days.

Appendix D.2

How many absences did the employee have during this school year?

Did the employee receive any discipline during this school year? Y| N

Comments regarding employee discipiine, if necessary:

If not applicable, please notate “N/A.” Otherwise, please note the significant, relevant
accomplishments of the employee.




if not applicable, please notate “N/A.” Otherwise, please note relevant special training, which does not
include professional development or continued education required by Garden City Public Schools or by
statute and law. In the event, relevant special training exists, please also discuss how the training has
been integrated into practice in a meaningful way.
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Appendix D.3

Questions for School Psychologists Levels of Effectiveness Rubric

Domain 1: Planning and Preparation

1a:

ib:

1c:

1d:

le:

What assessment instruments do you use to assess performance?

How do you determine which instruments to use in the myriad of available tests?

How do you sue the assessment instruments to inform teachers of academic
interventions?

How do you use the assessment instruments to assist teachers with the development of
goals/objectives in a student’s area(s) of weaknesses?

How do you provide leadership in the planning and organization of IEPs?
How do you provide training to staff in order to appropriately execute IEPs?

How do you determine diagnostic relevance in the school setting?
How do you explain the diagnostic relevance to stakeholders?
Explain the collaborative consultation model/process you use.

In what way(s} do you use community resources?

How do you network within the district?

Are your community resources up-to-date and when/how do you share them with your
colleagues?

How are you using classroom data to guide preventative techniques or strategies?
How do you use classroom data and preventative strategies/techniques to meet student
goals?

Domain 2: The Environment

2a:

2b:

In what ways do you establish rapport with students?

How do student benefit from your social/emotional supports provided through service
delivery?

How do you show respectful and positive relationships with students?

Describe your collaborative process?
Describe your role in SWPBIS.
In what way do you demonstrate the effectiveness of the school’s PBIS plan?
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2c:

2d:

2e:

Describe your leadership role in the HELP team/Student Assistance Team process?
How are you involved in any revision or training in/made to this process?

In what ways have the standards of conduct been clearly established?
How have you helped students monitor and self-correct their behaviors?

In what ways is the physical space arranged and organized to accommodate a variety of
activities?

Describe your alternative space and how this is arranged in advance?

How do you acquire and manage/organize materials?

Domain 3: Delivery of Service

3a:

3b:

3c:

3d:

Describe your leadership role in monitoring student performance with grade level
teams?
Describe how you collaboratively work with staff and parents on the referral process?

How do you determine which assessments most appropriately address the referral
question{s)?

How do you collaborate with colleagues to ensure they fully understand and comply
with established timelines and/or procedures?

Describe how you incorporate relevant diagnostic information which compares student
results to typically developing peers?
How do you take a leadership role in the educational/evaluation teams?

How do you plan interventions to maximize student achievement?

How do you plan interventions to decrease or increase behavior?

Describe when you would utilize additional resources to maximize student behavior or
academic functioning?

How would they be conveyed to stakeholders?
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3e:

Describe a specific incident in which you have utilized additional community resources
to improve student performance across settings?

Describe a specific incident in which you have utilized additional resources or collegial
collaboration to improve student performance across settings?

Domain 4: Professional Responsibilities

4da:

4b:

4dc:

4d:

4de:

Give an example of a strategy you tried that was unsuccessful and how you changed it
to improve performance.
Describe your repertoire of evidence based strategies.

How is your data used as a foundational component?
How is your data shared with stakeholders?

In what ways do you seek out stakeholder’s perspectives on students or needs?
How do you assist and collaborate with stakeholders to get appropriate data that
addresses individual student’s needs?

Describe your substantial contribution to school and district events? What event
committees do you participate on or chair?
Describe your leadership role in school and district events.

How do you maintain ethical standards and confidentiality during interactions with
stakeholders?

Deécribe a time when you have advocated for students and taken a leadership role with
colleagues.

Describe how you handled an ethical dilemma this year.

How do you stay informed about your state organizations and districts positions,
polices,

expectations?
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Appendix E.1

Professional Practices of Speech-Language Pathologists Evaluation Rubric

Domain 1: Planning & Preparation

Levels of Performance
Component Inel  1g Support |M feloping Effective
1a Demonstrating knowledge | Speech-lenguage Spaech-Language Speech-Llanguage Speech-Lunguage
and skill in the delivery of Pathologist’s pian and Pathologlst’s plan and Pathologist's plan and Pathologlst’s pian and
speech- language therapy practice demanstrates little practice demaonstrates basic | practice demonstrates practice demonstrates
practices or np knowledgs In the Knowledge and skilt in the thovough knowledge and skifl | extensive knowledge and skill
application of therapeutic application of therapeutic I the application of In the application of
services within a schaoi survices within a school- therapeutic services within s | therapeutic services withina
based program. based program. sthool-based program and school-based program. The

the communication practices
spacific to the identified
needs of the students
recelving services.

communication practices
specific to Identified needs of
tha students receiving
services builds upon
knowledge of best practices,

1h Establishing speech-
lenguage pathology plan
aligned to the identified
needs of studants served
through a school-based
program

Speech-language Pathologist
has no plan for Individualizing
speach-language services
that are appropriate to the
students’ needs and/or
educationafl setting of the
school,

Speach-Language Pathologist
has a rudimentary plan for
the therapy services thatis
only partlaify suitable to the
neads of the stutients and/or
the aducational setting of the
s¢hool,

Speech-Language Pathologist
fins a plan for the therapy
services that is clear and
appropriate to the neads of
the students and/or
educational setting of the
schoot,

Sneech-Language Pathologist
has a plan for the therapy
services that is diagnostically
allgned to the identified
neads of the student(s) and
the educational setting of the
school. The plan has been
developed collaboratively
with all relevant
stakeholders,

1c Demonstrating knowledge
of district, state, and federal
regulations and guidelines for
speech- language pathology

Speech-tangusage Pathologlst
demanstrates #ttle or no
knowledge of governmaontal
regulations and procedures.

Speach-tanguage Pathologlst
damanstrates basic
knowledge of governmental
ragulations and proceduras,

Speech-language Pathologlst
demonstrates thorough
knowledge of governmental
regulations and proceduras
as it ralates to the provision
of school-based services.

Speech-tanguage Pathologist’
s knowledge of goveramental
regulatipas and procedures
are extensive; Speech-
Lapguage Pathologist takes a
{eadership role within the
team in reviewing and
ravising district practices as
they relate to therapeutic
sarvicas within 2 school-
based program,

id Demanstrating knowledge
of resaurces, both within and
beyond the school and
district

Speech-Language Pathologlst
demonstrates littie of no
knowledge of rasources for
students available through
the schoo! or district,

Speach-Language Pathologlst
demonstrates basic
krowledge of resources for
students avallable through
the sehool or distriet.

Speech-Language Pathologist
demonstrates thorough
knowledge of resources for
students avaliable through
tha schoo! or distrlet and
some famifiarity with

resources cutside the district,

Speech-Language Pathologist
dempnstrates extensive
knowledge of resources for
students avallable through
the school, the distrlct, and
outside the district and seeks
the necessary resources as
needed for the provision of
service within a school-based
program.
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Domaln 1: Planning & Preparation {Continued}

Levels of Performance
- e aa e i -
Component Needing Support | Developing Effective
1a Formulating a diagnostic | Therapy planning conslsts of | Speach-language Speech-language Pathologlst | Spaech-Language Pathologlst’
plan for the therapy services a random collection of Pathologist’s planned has developed planned s planned sessions are
to maat tha needs of unrelated activitles, lacking sassions have guiding sessions that Include the coharent and effactive
students In a school- based coherence ar an overall abjectives and inciude a diagnosticely aligned supporting the ldentified
program structure and does not linkte | number of meaningful activities that correspond to | students and facilitate
overaff goal(s)/benchmark(s). 1 activities, but dogs not meet | the identified genaralization across

the ovarali
poal{s}/benchmark{s} of the
stucentls) receiving services,

goal{sy/benchmark{s) of the
student{s} receiving services,

educational or community
sektings,

Domain 2: The Environment

tevels of Performance

Componeht

Needing Support

Developing

! Effective

2a Establishing rapport with
students

Speech-Language Pathologlst’
sintaractions with students
are negatlve or
inappropriate; students
appeas uncomfortable In the
evaluation and therapy
setting,

Speech-tanguage Pathologist’
s Interactions are & mix of
positive and negative; the
Speach- Language
Pathologist's efforts at
devaloping rappart are
partially established,

Speech-Language Pathologlst’
5 Interactions with students
are positive and respectful;
studants appear comfortable
in the evaluation and therapy
setting,

Speech-Language
Patholopist’ s interactions
with the students are
positive and respectful; the
students are comfortable In
the evaluation and therapy
setting ns evidenced by at
least one of the following
behaviors; seeking out the
Speech- Language
Pathologist, cooperating
during expected tasks,
coming to scheduted
tharapy sesslons
independently, and/or
complsting homework
assipnments

zb Utilizing therapeutic time
1 effectively

Speech-language Pathologist
has no organizationat skilis
demonstrated by the inpbility
to meet deadiines for
evaluations and meatings,
not praviding therapy based
on a set schedule, and not
completing paperwork it a
timaly manner.

Speech-Language Patholepist
has spmie organizational skills
to meet deadlines for
evaluations snd meetings,
sees some sudants for
therapy based on set therapy
schedule, and completes
some paperwork In a timely
manner,

Speech-language Pathalogist
has organizationai skills to
meet deadlines for
avaluations and meetings,
provides therapy based ona
sat schedule, and completes
paperwork In a timely
manner.

Speech-Language
Pathologist s organized and
meets deadlines for
evaluating stedents and
conducting meetings,
providing therapy and
completing paperwork in 2
timely manver, as weli as
utilizing time for other
dutias that wiil assist In
fulfilling the needs of
students assigned to the
caseload for services,
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Domain 2: The Environment {Continued)

Levels of Performance

: Needing Support | Developing Effective
Companent
Zc Managing therapy Speach-Language Pathologist | Speeth-language Pathologist | Speech-Language Pathologist | Speech-language
procedures including doas not group students dpes not consistently group considers student needs in Pathologist groups studenmts
instructional groups, based on agefcomimunication | stedents based on daveloping therapy groups based on
matoriais/supplies, and needs, does pot have age/communication needs, based upon agefcommunication needs,
transitions materlals/suppiles prepared | does not consistently have age/communication needs, has materials/supplias

tn advance, and does not materlials/supplies prepared | has materlals/supplas prepared in advance, and

transition In a timely mannar.
Poor transitioning results In
ineffective use of therapy
time,

it advance, and does not
consistently transitlon ina
timely manner.

prepared in advance, and
transitions in a timely
manner,

transitions in a timaly
manner, Students
demonstrate an
understanding of thelr goals
by independently
Incorporating the skills
darived from the therapy
servites.

2d Establishing standards of
condugt in therapy sessions

Speech-language Pathologlst
has no clear set rules of
conduct In the evaluation and
therapy sesslon and
disregards or fajls to address
negative student behavior
during evaluation or therapy.

Speech-Lanpuage Pathologlst
has clear rules of conduct in
the evaluasion and therapy
session that are
Inconsistently enforced and
attempts 1o menltor and
corract negative student
behavlor during evaluation
and therapy are only partiatly
sacressful.

Speech-Langunge Pathologlst
has clear rules of conduct in
the evaluation and therapy
session that are consistently
enforced and the efforts to
monitor antd corract negatlve
student behavior are
succassful. Rules of conduct
are posted and accassible to
students.

Speech-Language
Patholagist has clear rules of
conduct In the evaluation
and therapy sesslon that are
conslstently enforced and
the afforts & monkor and
tirrect negative student
behavior are successful,
Rules of conduct are
accesslble to students and
discussed with the students.
Students engage In self-
monitoring of appropriste
behavior,

2e Organizing physical space
for testing of students and
providing therapy

The Speach-Language
Pathologist has a
disorganized evaluation and
therapy space and does not
arranhge the space to work
with students, Materials are
not readily avaitabla,

The Spaach-Language
Pathologlst has an organized
evaluation and tharapy space
and uses the furniture and
materials avaflable to
contfuct evaluations and
therapy, The setting is not
vearrenged or modified to
meast aich student’s
individeal needs,

The Speech-Lanpuage
Pathologlst has an organized
evaluation and therapy spare
and uses the fumniture and
materials avaliable o
conduct evaluations and
therapy, The setting Is
rearranged or modified to
meat each student's
individual needs.

The Speech-Languags
Pathelogist has an organized
evaluation and therapy
spate and uses the furnlture
and materials available to
congduct evaluations and
therapy, The setting Is
rearfanged or modified to
meet each student's
Individual needs. The
Speech- Language
Patholugist seeks out
additional equipment,
matarials, and therapeutic
resaurces to enhance
studant achiavement of
therapeutic goals.
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Domain 3: Delivety of Service

Comgponent

Needing Support |

Levels of Performance

‘Developing

Effective

3a Responding to referrals
and evaluating student needs

The Speach-Language
Pathologist falls to respond
to a written referral upon
receipt of the documentation
within the mandated time
frame,

The Speech-Language
Ppathologist responds to a
writien referral within the
mandated time frame, but the
response does not fully
address the Identified areas of
concern listed n the referral.
There are ho clear
explanations of planned
interventions andfor
assessment,

The Speech-Language
Pathologist responds to a
written referral within the
mandated time frame and
provides a clear explanation
of Interventions and/or
assessments, which have
been alignad to tha identified
areas of need within the
refarral.

The Speech-language
Pathalogist Is proactive in
responding to written
referrals within the
mandated time frame and
completes the indlcated
assessments documented
in the vaferrat with clear
explanations of the
Interventions/ assessments
that wera provided. The
Speech- Language
Pathologlst collaborates
with all appropriata
stakeholders Involved with
the student's educational
progsam.

3b Developing and
implementing goals and
benchmarks to maximize
students’ successes

The Speech-Language
Pathologist falls to develop
therapy goals suitable for
stutients, or goals are
mismatchad with the findings
of assessments.

Speech-Language Pathologlst's
goals for studernts are ondy
partially suitable for them or
the alignment lacks connection
with identified Individual
needs.

Speech-Language
Pathologist’s goals for
students are diagnostically
aligned with identified needs
and individual goals are
appropriately assessed in the
student’s educational plans.

Speech-tanguags
Pathologlst devalops
comprehenslve goals for
siudents, finding ways to
meat student needs and
incorporate tha
diagnostically rafevant
Interventions that
correspond with
assassment data, Studant
progress is documented to
moasure rate of progress
and update gonls as
appropriate.

3¢ Engaging students in
therapeutic services

Therapy activities, materizls,
wnd groupings of students are
Inappropriate to meet the
goals set for the studant{s)

Therapy activitles, materials,
and groupings of students are
moderately appropriate to
achieve the goals sat for the

Therapy activitles, materials,
and groupings of students are
fuily appropriate to achieve
the goals set for the

Therapy activitles,
materials, and groupings of
students are effective n
athleving the therapy goals

nvolved in therapeutic student(s} involved in student{s) receiving services. | setfor the student{s)
services resulting In litte to tharapeutlc services resulting | Students are fully engaged nvolved In therapy. As
nt student engagement. in maderate student and the therapy sessions applicable, the students
engagement, Hustrate s diagnestically are able to demonstrate
allgned leve! of challenge to independence in the
achisve the intended axecution of the
perfarmance from the therapautic activities
student. resufting in improved
performanca from the
studant,
3d Collecting information Speech-Language Pathologist | Speech-Language Pathologist Sptech-Language Pathofogist | Speech-Lanzuage
and writing reparts neglests to gather refevant gathess limited information on | gathers sufficient information Pathologist Is proactive In
information on which to base | which to bass therapy goals; on which to base therapy gathering relovant
therapy goals; reporis are reports aré accutate, but gonls; reports are accurale informution, interviewing
innceurate or unsubstantiated. | lacking in clarity and oaly and substantiated. techers and parents if

partially substactiated.

NHSoBSSALY, 1OpOTis are
avcurate, clearly written,
and substantisted,
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Domain 3: Delivery of Service (Continuad)

Levels of Parformance

Component

Needing Support

Developing

| Effective ~

3a Demonstrating flexibility
and responsiveness

The Speech-Language
Pathologlst adheres to the
IEP goals and benchmarks, in
spite of evidence of its
inadequacy, Minutes of
service are not Individuatized
to meet the student's needs,

The Speech-Language
Pathalogist makes modest
changes In tha interventions
and documents the changes in
the progress reports, but does
nat ament the tEP when
confronted with evidance of
tha naed for change, Student's
needs are considered when
assignlng minutes of servica,

The Speach-language
Pathologist amends the (EP
when there [s evidence of a
need for change and makes
revistans in tha treatment
program, Students’ needs are
monitored on an ongoling
basis as a part of the
determination of thelr needs
for services.

The Speech-Language
Pathoiogist amends the IEP
when there Is evidence of
aneed for a change in
servicas, Ravisions of
therapy goals are
conrdinated with the
student’s demonstrated
feval of peed and minutes
of service ara adjusted
aecordingly. Evidence-
based practices ara used to
datarming if adjustraent In
goals, benchmarks, and/or

Component

minutas of service are
needed,
Domain 4: Prefessional Responsibilities
Levels of Performance
Needing Support’ | Developing Effective

4a Reflecting on practice

The Speech-Language
Pathologist does not rofisct
on practice, the reflactions
are inaccurate or self-serving,
The Speech-Languags
Pathologist is unable to
Identify any evidenca-basad
practice to support
therapeutic interventiohs,

The Speech-language
Pathologist’s refiection on
prattice is moderately
aceurate and objactive without
titing specific examples, and
with anly giobal suggestions as
to how it might be Improved,
The Speach-Language
Patholiogtst demonstrates 2
vague understanding of
evidence-hasad practice and
how it relates to thelr
therapeutie intervantlons.

‘The Speach-language
Pathologist’s reflection
provides an acourate and
objactive description of
practice, citing specific
evidence, The Speech-
Language Pathologlst makes
some spaclfic suggestions as
to how the therapy program
might be improved through
use of evidence-hased
practice,

‘The Speech-Language

“Pathologist’s reflection is

accurate and perceptive,
clting specific examples
that were not fully
suecassful for at least
some students, The
Speech-tanguaga
Pathologist draws on an
extensive repartolre to
suggest sfternative
strategles and conslstently
incorporates evidence-
based practices.
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Domain 4: Professional Responslbilities {Continued)

Levels of Performance

Component

Needing Support

‘Developing

Effective

4b Maintatning an effective
data management system

The Speech-Language
Pathologlst data

‘the Speach-Language
Pathologlst has developed a

The Speech-tahguage
Pathoiogist has developed an

The Spesch-Language

Patholpglst has developed

management system Is either { rudimentary or insufficient organized data management | an effective data

nonexistent or inappropriate; | data management system for systern far monftering management system for

It cannhot be used to monitor | monitoring student progress student progress and uses it manitoring student

student progress or 1o adjust | and occasionally uses it to to update therapeutic goals, progress acr0ss settings

thergpeutlc goals. adjust therapeutic goals, and uses it to update
therapeutic goals. The
Speech-Language
Pathologist uses the
system to communicate
with stakehoiders.

4¢ Commundcating with The Speach-Language The Speach-Languags The Speach-Language The Speach-language

parents, staff, and
administrators

Pathologlst Is unavaiiable to
stakehalders for questions
and planning and does not
provide background material
when raquested.

Pathologist Is avallable to
stakeholders for questions and
pianning and provides
background material wheh
reguested,

Pathologist Initlates contact
with staff to provide
information pertalaing to
students and documents
consultatlon/coflaboration n
progress notes and deta
collection. Parents are
informed as needed.

Pathologist seaks out staff
to provide information

pertaihing to students,

snlicits thalr perspectives
onindividual students, and
documants consultation/
collaboration in progress

notes and data collecti

on.

Parents are informed on

an ongoing bhasls,

4d Participatingina
professional cormmunity

The Speeth-Language
Pathologist relationships with
colleagues are negative of
self-serving, and speclalist
avoids being involved In
school and district events
and/or projects.

The Speech-langiage
Pathologist ralationships with
colleagues are cordial, and
they participate In schook
district events and/or projects
when requested,

The Speech-tanguage
Pathologist particlpates In
school and district events
and/for projects and
malntains positive and
praductive relattonships with
tolleagues,

The Speech-Language
Pathologlst makes a

substantial contribution to
schoo! and district events

and/or projects and

assumes a leadership role

with coligagues.

4e Showing professionalism

The Speech-languape
Patholoagist Is not trustworthy
or dependable in hisfher
interactions with colfeagues,
students and the publle. The
Speech-Language Pathologist
falls to comply with school
and district pollcles and
practices. The Speech-
Language Pathologlst violates
practices of confidentlality as
defined by state and federal
{aw.

The Speech-Language
Pathologist 1s trustworthy and
dependable in Interactions
with collaagues, students and
the publie. The Speech-
Language Pathologist complies
minimally with school and
district policles and prastices.
The Speech-language
Pathologlst plays & moderate
ativocacy rote for stidaents,
and does not violate prastices
of confidentiaiity.

The Speech-Language
Pathologist displays high
standards af hanasty,
integrity, and confidentiality
in dogumentation and
interactions with colleagues,
stutients, and the school
community, The Speech-
language Pathologlst
advocates for students when
neaded, The Speech-
Language Pathologist
complles fully and veluntarity
with schoo! and district
pelicies and practices and
rnaintains confidentiaiity as
requlved by state and federal
faw.

The Speech-language

Pathologlst demonstrates
the highest standards of
ethical conduct, inclusive

of confidentiality in
documantation and so

und

therapautically meaningful

interactions with

rolleaguas, studants and
the scheo] community,

The Speach-language
Pathologlst consistentl

¥

advocates for students and

takes a leadership rale
with colleagues,
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Appendix E.2

Garden City Public Schools

Annual Year-End School Speech-Language Pathologist Performance Evaluation

Date & Year:

Ancillary Professional Name: School:

Grade/Content:

Evaluator

1a. Demonstrating knowledge and skill in the delivery of speech-language
therapy practices

1b. Establishing speech-language pathology plan aligned to the identified
needs of students served through a school-based program

1c. Demonstrating knowledge of district, state, and federal regulations and
guidelines for speech-language pathology

1d. Demonstrating knowledge of resources, both within and beyond the
school and district

le. Formulating a diagnostic plan for the therapy services to meet the needs
of students in a school-based program

2a. Establishing rapport with students

2b. Utilizing therapeutic time effectively

2c. Managing therapy procedures including instructional groups,
materials/supplies, and transitions

2d. Establishing standards of conduct in therapy sessions

2e. Organizing physical space for testing of students and providing therapy




Appendix E.2

3a. Responding to referrals and evaluating student needs

3h. Developing and implementing goals and benchmarks to maximize
students' successes

3c. Engaging students in therapeutic services

3d. Collecting information and writing reports

3e. Demonstrating flexibility and responsiveness

4a, Reflecting on practice

4b. Maintaining effective documentation of student progress

4c. Communicating with families as allowed by confidentiality laws and social
work practices within a school setting

4d. Growing and developing professionally

4e. Showing professionalism, including integrity, advocacy, and maintaining
confidentiality
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Developing

Needing
Support

Domain 1: Planning & Preparation

Domain 2: The Environment

Domain 3: Delivery of Service

Domain 4: Professional
Responsibilities

Framework for Speech-Language
Pathologist

Overall Rating

| ‘
Student Growth Indicator _

Appendix E.2

Administrative Recommendation

Comments to support individual rating(s) or overall rating:

Professional Goal (Domains 1 or 4)

Professional Goal {Domains 2 or 3}

Recommended for continuing probationary employment




Recommended for continuing tenured employment

Not recommended for continuing employment

Administrator Signature: Date:

Employee Signature: Date:

A teacher rated as “needing support” has the right to request a review meeting to the Superintendent within 30
days. The meeting will be scheduled within ten (10) days after receipt of request. The Superintendent will share
his/her decision within thirty (30) calendar days.
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Appendix E.2

How many absences did the employee have during this school year?

Did the employee receive any discipline during this school year? Y| N

Comments regarding employee discipline, if necessary:

If not applicable, please notate “N/A.” Otherwise, please note the significant, relevant
accomplishments of the employee.

If not applicable, please notate “N/A.” Otherwise, please note relevant special training,
which does not include professional development or continued education required by
Garden City Public Schools or by statute and faw. In the event, relevant special training
exists, please also discuss how the training has been integrated into practice in a meaningful

way.
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Appendix E.3

Questions for School Speech-Language Pathologist Levels of Effectiveness Rubric

Domain 1: Planning and Preparation

la:

1b:

1c:

id:

le:

How do you demonstrate expertise? Give an example of a therapeutic practice you use
and explain how you determine which strategy to use.

The following is how we diagnose identified needs of the student: How do you develop a
therapeutic pian?

How do you determine which tools to use when evaluating students?

How do you keep progress monitoring data?

How do you show knowledge of governmental regulations?
How do you show a leadership role in reviewing and revising district practices?

How do you demonstrate knowledge of resources available in and out of district?
How often is your list of resources updated?
How do you advise parents which resources may be right for their child?

What makes the planned sessions coherent and supportive for the student?
How do you generalize the lessons across the educational community?

Domain 2: The Environment

2a:

2b:

2c:

How do you show positive and respectful interactions with students?
How do you establish a rapport?
Give an example of an activity or lesson that you used to improve rapport?

How do you meet required deadlines?
How do you utilize your time effectively for other duties?
How do you prioritize job related activities?

What methods are used to determine therapy groups?
How does the student demonstrate understanding of their goals?

e
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2d:

2e:

How do you set clear and concise rules for behavior in therapy?
How are rules accessible to students?

How is your physical space organized to meet the needs of the student?
How do you seek out additional materials?

Domain 3: Delivery of Service

3a:

3b:

3¢

3d:

3e:

How do you organize your records and activities to mandated caseload time lines?
How and when do you demonstrate collaboration with all stakeholders?

How are student goals determined?
How is student progress measured?
How are progress monitoring records kept?

How do you plan appropriate lessons to meet the needs of the student?

How do your activities/lessons relate to classroom curriculum?

How does the student demonstrate improved performance?

How do you determine the level of progress to record on goals/progress notes?
What assessments, if any, are used for progress monitoring?

How do you collect information and write reports?
What do you typically include in eligibility evaluations/reports?

Give examples of flexibility and responsiveness.

Domain 4: Professional Responsibilities

4a:

4b:

How do you reflect on practice?

Give an example of a lesson that didn’t go as expected and how you reacted or changed
the lesson.

Give an example of alternative strategies that incorporate evidenced based practices.

What is your data collection system?
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e How do you communicate to all stakeholders?
Appendix E.3

4c:

How do you communicate student needs or progress with all stakeholders?

4d:
» How do you make a substantial contribution to school/district events/projects?
e What events, activities, committees, etc. do you participate on/in?
s How do you assume a leadership role with colleagues?

de:
» How do you demonstrate professionalism?
e Ethical conduct
e Confidentiality
e Maeaningful interactions with student, parents, and each other
e How do you advocate for the student?
e Describe how you handled an ethical dilemma this year.

* How do you stay informed about your state organizations and the district’s ethical
positions/expectations?
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Appendix F.1

Professional Practices of Social Workers Evaluation Rubric

Domain 1: Planning & Preparation

Levels of Performance

Component

Iné  jing Support

| Mii seloping

5 Effective

1a Demonstrating
knowledge of content and
application In the practice of
social work sarvices within a
school setting

Social worker displays little
understanding of the
applicatlon of social work
sepvites within 2 public
school setting.

Soclal worker displays
foundational understanding
of the application of soclal
wark services within a publle
schoo! satting.

Soclal worker demonstrates
solld understanding of the
contenit areas applicable
within the Soclal Werk
profession and takes an
ecological view of the
student's needs.

Soclal warker's knowledge of
the content and application
in the areas necessary to
implament social work
services within 2 school
setting Is extensive, showing
evidence of continuing
education for improved
practice. Social worker
actively seeks opportunities
to shara hisfher knowledge
with other soclal work
colleagues, teachers,
administrators, parants and
the community st-large,

1b Establishing goals for
social work services
appropriate to the setting
and the students served

Social worker has no clear
goals for the program
services to be provided, or
they are inappropriate to
either the situation or the
age of the students,

Soclal worker goals for the
progeam services are
rudimentary and are partially
suitable to the situstion and
to the age of the students.
Same goals meet the
observable/measurable
standard,

Sactal worker goals for the
program services are clear
and appropriate to the needs
of the school population and
to the age of the students
being served. Most goals
meet the observable/
measurable standard and are
linked to |L $ocial Emotional
Leamning Standards.

Saciat worker goals for the
program servelees are
diagnostically aligned to the
situation In the school
environment and to the age
of the students and have
been devefoped foliowing
consultations with
adminlstrators and teachers.
Goals are measurable and
clearly thed 1o iL standards,

1c Demonstrating knowledge

of district, state, and federal
regulations and guidelines as

Soclal worker demonstrates
fttle or no knowledge of laws
and regulations that guide

Soclal worker demonstrates
hasle knowdedge of Jaws and
regutations that gulde social

Soctal worker demonstrates
thorough knowledge of laws
ahd regulations that gulde

Sotial worker's knowledge of
laws and regulations that
guide soclal work practice is

thay apply to school practices soclal work procedures. work procedures, soclal work procedures. extensive; Social worker
1akes a leadership rols In
reviewing and revising district
application of therapeutle
sarvices,
1d Demonstrating Soclal worker damonstrates Soctal worker displays Sochal worler displays Soclal worker's knowtedge of
knowledge of resources, both little or no knowledge of awareness of resources for thorough knowledge of resaurces for students Is
within and beyond the schaol | resources for students students availabla through resources for students extensive, Inciuding those
and district as they apply to avallable through the school | the school of district, butno | availabte through the schoo! | available through the scheol,
school practices or district. knowiatge of resources or distrlct, and some district and commuanity,
avaltable outside of the famiflanity with resources Saclal worker demonstated
school setting. external to the school. ativanced abifitias to access

and impiement requisite
rasources in the provision af
program services.
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Domain 1: Planning & Preparation {Continued)

Levels of Performance

Component Needing Support | Developing Effective

1e Designing the soclal work 3 Social worker's plan consists | Social worker's plan has & Soclal worker's plan has a Soctal worker's plan Is

plan using assessment andfor | ofa rantlom collection of cohesive and refevant cohasive and overall toheslve and serves to

diagnostic information, which unrelated attivities, lacking structure but some activities | structure that includes a suppart the students

may include individual and coheslveness or overall don't fit together or suppert | number of meaningful Individually and/or In groups,

small group sesslons, th-class structure. broader goals. activities that align with the within the broader

activities and crisls Intended therapeutic educational program. The

intervention as applicable to abjectives of the educational | planning has integrated all

meet student needs program. refavant components
impacting the students’
performance n a manher
that facilitates skills
acqulsition and
generalization across
sethings.

Domaln 2; the Enviranment
Levels of Performance
Component Needing Support | Developing Effective

2a Establishing rapport with
students ustng Interpersonal
skills, such as empathy to
establish trust and reduce
anxlety

Sodal worker's Interactions
with students are negative or
inappropriate; students
appear uncomfortable durlng
sarvice defivery.

Soclal worket's interactions
ara a mix of positive and
riegative; the soclal worker's
efforts at daveloping rapport
are partlally succassful.

Social worker's interactionss
with students are positive
ang respectful; students
appear comfortable during
service delivery,

Students seek out the soclal
worker, raflecting a high
degree of comfart and trust
in the relationship and
demunstrate the benefits
derived from the
soclalfemotional supports
previded through socla
work sarvices.

2b Contributing to the
culture of positive student
behavior throtighout the
schoot

Social worker's efforts to
establish appropriate
interventions that contribute
to positive student kehavior
are unsuceessful and
modiftcations are not
implemanted In response to
the performance
discrapancy.

Sacial warker's efforts to
establish appropriate
Interventions that contribute
to positiva student behavior
are partlally suecessful with
minimal adjustmants in
response to student
performance discrepancies,

Social worker has established
appropriate interventions
that contribute to positive
student behavior and are
gonsistently effective with a
variety of students across
aducational setiings.

Social worker works
collaboratively with
stadents and school
personnel o establish
appropriate interventions
that make lasting
contributions to positive
student self- mahaged
behavior across settings and
acthvities.
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Domain 2: The Environment {Contihued)

Leve!s of Performance

Component Needing Support | Developing Effective
2¢ Utifizing clear procedures | Social warker has not Socksl worker has established | Procedures for managing Sockal warker takes a
for referrals established procedures for procedure for referrals, but refarrals, meetings, and leadership rofe in all aspects
managing a veferral, the implementation lacks the | consultations are of referraf management and
procadural guidelines communicated with all communicates with all
astablished within the school | invoived stakeholders are Involved stakeholders, so
setting. fallowed within the that needs have been

puidelines estabiished In the
school setting and meet the

appropriately addressed and
participants understang the

needs identifled by the atiteoras, Seclal worker
referral. provides en- going staff
development to ensure
apprapriate mplementation
of future refarrals.
2d Organizing time Social worker exerclses paor | The soclal worker's time- The sociat worker exerclses The social warker
affectively |udgment In setting priorities, | management skills are good Judgment in setting demonstrates excelient
resulting In confusion, missed | moderately well developed, priorities for student therapy, | time-mansgemant skills,
daadlines for evaluationsand | The soclal worker meats resulting In clear schadules, completing all imelines for
meatings, hot providing deadlines for evaluations and | and meets all deadlines for evaluating students,
therapy based on a set meetings, sees some paperwork completion. The preparing effectively for
scheduls, and not completing | students for therapy based preparations necessary for student meetings, providing
paperworkin a timely on the set schedule and student meetings are therapy for students on
manner, completes most paperwork In | accompiished i an efficient hisfher casetoat and
a timely manner, manner, establishing a cohesive
sehedule that Is executed in
poth an efficient and
tlepandable manner.
Ze Organizing physical space | The physical space is The physical space s The physical space s The physicai space s
for working with individual or | disorganized and poarly moderately organizad. Some | organized. Attempts are arranged and organized to
smalf groups of students and | suited for working with attampt Is made to modify made to modify the available | accommodate 3 varlety of

storage of materfals

students. Materials are not
stored In 8 secure location,
and are difficult to find when
needed.

the avallable space o7 find an
alternative site that is more
sultable for the plannad
activity, Materials are stored
1t & secure location, but are
not always readlily avallable,

space or find an alternative
site that Is more sultable for
the plannad activity.
Materials are stored In a
sacura lncation and are
avallahle when neaded,

activities with childran. if an
alternatlve space is more
stitable for an activity, the
soclal worker has arranged
fortha shte in advance.
Materials are storad in a
secure location and are
reatly available,
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Damain 3: Delivery of Service

_Levels of Performance o _
Component Needing Support ~ Developing Effective
3a Assessing student needs Soclal worker does not assess | Social worker assessmants of Soclal worker assesses Soclal worker conducts
stutient needs, of the studant needs are rudimentary | student neads, and draws detailed and individualized
assessment results are not and those results have fittle approprlate carrelation to assessment of student
Integrated into therapeutic Impatt oh the provision of devalopmaental functioning. needs to develop
practice. therapeutic practice. Outcomes are interpreted therapeutic pragramming.
agalnst the range of Diagnostic astivities
sotialfemotional ingorporate information
sxpectations within scheo! from all pertinant

activities and therapeutic
programming Is derived from
that data to facliitate age
appropriate functioning with
the school setting,

stakeholders, including but
not limited to parents,
teachets, the student, and
othar individuals who pisy
arole in the stutent’s
functioning as It relates to
school performance,

3b Assisting students and
teachers in the formulation
of academic, personal/social
and behavior plans based on
knowladge of student needs

Sorial worker has no
strategies to help students
acquire decislon-making,
problem solving, advocacy,
and/or coping skills.

spclat werker dempnstrates &
limited runge of strategies to
halp students acqulre declsion-
making, problam solving,
advocacy, and/or coplng skills,

Soctal worker demaonstrates a
broad ranpe of strategies and
intervantion tachnigues to
help students acguire
decision-making, problem
solving, advocacy, end/or
coping skills. The service
detivery also incorporates the
broader objectives
delingated within the
students’ educational goals,

Sotial warker
demonstrates an extensive
range of strategies and
Intervention technigues to
halp students acqulre
declsion-making, problem
solving, advocacy, and/or
coping skills. The service
delivery includes the
involvement of the student
and cotlaboration of
pertinant stakeholders to
facilitate the student’ s
independance as a part of
the larper therapeutic and
gducational goals,

3¢ Engaging students in
social work services

Soclal work activitles,
materlals, and grouplngs of
students are inappropriate to
meet the goals set for the
students involved in soclal
work services resuiting in
{ittle to no student
engagement.

Social work activitles,
materials, and groupings of
students are modarately
appropriate to achieve the
goals set for the students
Involved in social work services
vesuiting m moderate student
angagement.

Sucinl work activities,
materials, and groupings of
students are fuily appropriate
to achieve the goals set for
the students invoived In
social work services. Students
are fully engaged, The service
dejlvery Hlustrates a
diagnastically afigned evel of
challenge to achieve the
intended lovel of
performance from the
student,

Social work activities,
materials, and groupings of
students are effective In
achiaving the goals set for
the student!s) engaged In
the activides. As
applicable, the students
are abie to demonstrate
independence In the
execution of the activities
resulting i improved
gerformance from the
studants.
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Domain 3: Delivery of Service [Continued)

Levels of Parformance

Component Needing Support :| Developing Effective
3d Collecting Information Social worker neglects to Sociat worker gathers imited Sovlal worker gathers Saclal worker s proactive
and writing reports pather ralavant Information information on which te base sufficlant information on In gathering relavant

on which fo base services;
reporis are inaccurate oy
unsubstantiated.

services; reports are accurate,
but lacking in clarity and only
partially substantiated,

which to base services;
reports arg accarate ong
substantiated,

information, interviewing
teachers and parents if
necessary; reports are
accurate, claarly written,
and substantiated,

3e Demonstrating flexibility
and responsiveness

Social worker adheres 1o
service plan in spite of
studant’s lack of interest or
prograss and does not set
appropriate service priorlties
to enhange student
outcomes,

Sochal worker demonsirates
moderate responsiveness to
divarse student needs and
interests, and Inconsistently
sets appropriate servite
priorities to faciiitate
enhanced student outcomes.

Soctal worker adjusts service
plan to be responsive to
diverse student needs and
Interests. Saclal worker
consistently sets appropriate
sarvice pricrities and is
flexible and persistent in
providing support to facllitate
enhanced student
perforrance.

Soctal worker s proactively
responsive to diverse
student needs and
Interests. Soclal worker
seeks out all relevant
stakeholders in the
development or the
amendment of
programming. Soctal
worker consistently sets
diagnosticaily sound
priotities and
demanstyates age
appropriate considerations
and persistence in the
provision of services
resuiting in enhanced
student parformance,
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Domain 4: Professional Responsibilities

Levels of Performance

Component

Needing Support

Developing

Effective

d4a Reflecting on practice

Sotlai worker does net
reflect, adjust or evaluate on

Soclal worker's reflection,
adjustment and evaluation on

Soctal worker's refiection,
adiustmant and evatuation

Soclal worker's reflection,
atjustment and evaluation

effectiveness of the service practice is moderately provide an accurate and are highly accurate and
delivery. Reflectlons are accurate and ochjective without | oblettive description of perceptive, citing specific
Inaccurate or self- serving, clting specific examples, and practice, citing specific exarnples that were not
Sacial worker is upable to with only global suggestions as | evidence, Soclal worker fally successful, for at least
identify any evidence-based to how It might be Improved. makes some specific some students. Sockal
practice to support Sacial worker demonstrates a suggestions based on warker draws on an
interventions. vague understanding of evtdence as to how the axtensive repertolre to
evidence-based practice and interventions might be suggest alternative
how it relates to intervantions, | improved. strategios and consistently
incorporates evidenca-
piased practices,
4b NMaintaining effactive Sociat worker's reports, Sactal worker's reperts, Soctal worker's raports, Social worker's reports,
documentation of student recards, and documaentation records, and documentation records, and documentation racords, and
progress are missing, late, or ore accurate, lagible, and are accurata, legible, weil documentation are
inaccurate; documentation stored In a secure location; organlzed, and stored ina effective and organized for
cannot be used Yo monitor documentation provides a secure location. They are monitoring student
student progress, update IEP, | rudimentary system for written in 2 claar and concise  § progress across settings
or to adjust therapsatic monitering student progress, manner reflecting student and are used 55 8

services.

updating IEP, or occasionally
adjusting therapeutic services.

needs. Documantation serves
as an effective data
manpagement system far
monitoring student prograss
and guides adjustment of
fnterventions when needed,

foundational component in
the implementation of
service delivery, Socla)
worker shares student
datas with all stakeholders
regarding performance to
ansure consistency across
all settings.

4c Communicating with
{amilies as allowed by
confidantiality laws and
soctal worl practices within a
school setting

Soclat warker provides little
or no Information to famifies.
Socksl worker makes no
attampt to engage familles in
2 coflaborative relationship
and does not respond
sansitively to family
concerns.

Sotial worker demonstratas
some sensitivity and inltiates
hasic effort to engage familles
tn the provislon of school-
besad services,

Sacial worker sensitively
commaunicates with families.
Soclal worker provides
meaningful Information
regarding stutent’s progress
as It refates to the provision
of school-based services.
Students ara facliitated
toward Independent
performance.

Soclal waorker sensitively
communicates with
famtlies, Social worker
routingly provides
Information regarding
student progress and
needs. Soctal worker
empowers and supports
famiiles to Function as
partners in the provision of
school- based services on
hehalf of their children.
Student efficacy and
independent performance
Is an Integral componant
of school-based services,
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Domain 4: Professienal Responsibilities (Continued)

Levels of Performance
Component Needing Support.|  Developing Effective
4d Growing and developing Soclal worker does not Soctalwaorker's particlpation In | Social worker seeks out Soclal worker actively
professionally particlpste in professional professional development opportunities for professional | pursues professional
development activites, even | achivities Is limited to those development basad on an development

when such aclivities are that are convenlent or are assessment of professfonal opportunities and makes a
cloarty needed for the reguired, need andfor needs identified | substantial contribution to
ongoing devefopment of within the school setting. the profession through
skills, such activitles as offering
workshops, mentaring and
program davelopment,
4e Showing professionalism Soclal worker is not Soclat worker Is trustworthy Social warker displays high Soclal worker

including Integrity, advocacy
and maintaining
confidentiality

trustworthy or dependable in
Wis/her interactions with
colleagues, students, and the
publie. The social worker falls
to camply with scheol and
district polities and practices,
The soclal worker violates
practicas of confidentlallty as
defined by state and federal
law,

amd dependable in hisfher
interactions with colleapues,
students, and the public. The
saclal worker minimally
complies with schoot and
distsict policies and practices,
The sockal worker plays a
maoderate advocacy ol for
students, and doas not viglate
practices of confidentlality as
dafined by faw,

standards of honasty,
integity, and confidantlality
in decurmentation and
interactions with all
stakaholders, The social
worker advocates for
students when needed. The
social worker complles fuly
and voluntarlty with school
and district policies, and
malntains confldentiality as
reguirad by state and federal
faw.

demonstrates the highast
standards of ethical
conduct, Inclusive of
confidentiality In
documentation and sound
therapsutically meaningfal
Interactions with all
stakeholders. The soclat
worker consistently
advocates for students and
takes 8 leadarship role
with collengues,
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Appendix F.2

Garden City Public Schools
Annual Year-End School Social Worker Performance Evaluation

Date & Year:

Ancillary Professional Name: School:

Grade/Content:

Evaluator

1a. Demonstrating knowledge of content and application in the practice of
social work services within a school setting

1b. Establishing goals for social work services appropriate to the setting and
the students served

tc. Demonstrating knowledge of district, state, and federal regulations and
guidelines as they apply to school practices

1d. Demonstrating knowledge of resources, both within and beyond the
school and district as they apply to school practices

le. Designing the social work plan using assessment and/or diagnostic
information, which may include individual and small group sessions, in-class
activities and crisis intervention as applicable to meet student needs

2a. Establishing rapport with students using interpersonal skills, such as
empathy to establish trust and reduce anxiety

2b. Contributing to the culture of positive student behavior throughout the
school

2¢. Utilizing clear procedures for referrals

2d. Organizing time effectively
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2e. Organizing physical space for working with individual or small groups of
students and storage of materials

3a. Assessing student needs

3b. Assisting students and teachers in the formulation of academic,
personal/social and behavior plans based on knowledge of student needs

3c. Engaging students in social work services

3d. Collecting information and writing reports

3e. Demonstrating flexibility and responsiveness

4a. Reflecting on practice

4b, Maintaining effective documentation of student progress

4¢. Communicating with families as allowed by confidentiality laws and social
work practices within a school setting

4d. Growing and developing professionally

4e, Showing professionalism including integrity, advocacy and maintaining
confidentiality
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Developing

Needing
Support

Domain 1: Planning & Preparation

Domain 2: The Environment

Domain 3: Delivery of Service

Domain 4: Professional
Responsibilities

Framework for School Social
Workerﬂ_

Overall Rating -

Administrative Recommendation

Comments to support individual rating(s) or overall rating:

Professional Goal

Professional Goal




Professionat Goal - continued

Recommended for continuing probationary employment
Recommended for continuing tenured employment

Not recommended for continuing employment

Administrator Signature: Date:

Employee Signature: Date:

A teacher rated as “needing support” has the right to request a review meeting to the Superintendent within 30
days. The meeting will be scheduled within ten (10} days after receipt of request. The Superintendent will share

his/her decision within thirty (30} calendar days.
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Appendix £.2

How many absences did the employee have during this school year?

Did the employee receive any discipline during this school year? Y N

Comments regarding employee discipline, if necessary:

If not applicable, please notate “N/A.” Otherwise, pIase note the significant, relevant
accomplishments of the employee.

If not applicable, please notate “NfA.” Otherwise, please note relevant special training,
which does not include professional development or continued education required by
Garden City Public Schools or by statute and law. In the event, relevant special training
exists, please also discuss how the training has been integrated into practice in a meaningful

way.
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Appendix F.3

Questions for School Social Worker Levels of Effectiveness Rubric

Domain 1: Planning and Preparation

1a:

1b:

1c:

id:

le:

How do you share knowledge and expertise as a Social Worker?
What are your evidences of continuing education?
How do you share information with parents regarding support services?

What types of measurements do you sue to monitor student progress towards
established goals?

How do you gain information for establishing appropriate social work goals for
students?

In what ways do you participate in building and district level processes to enhance
therapeutic services?

Please give an example of a building and/or district level process you assisted in
enhancing/developing.

What resources are available for your students?
What group services do you provide?

What individual services do you provide?
What group services do you provide?

Domain 2: The Environment

2a:

2h:

2c:

Describe the ways you establish rapport with students,
Provide an example of a student intervention that improved your rapport. How do you
show respectful and positive relations with students?

How do you collaborate with other professionals regarding appropriate interventions?
What interventions have you assisted in that have a building or classroom level impact?

Describe your leadership role in the HELP Team/Special ED process.
How is the referral process communicated to stakeholders?
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How do you manage your caseload timelines?

Appendix F.3

2d:

2e:

How do you demonstrate time management skills and prioritize job related activities?
What is your process for providing interventions, preparing for meetings or providing
therapeutic services?

Describe how your physical space is organized.
How do you keep materials/records in a secure and confidential manner?

Domain 3: Delivery of Service

3a:

3b:

3c:

3d:

3e:

Describe how you determine which student assessment tool you will utilize to identify
student needs or assist in eligibility determination.
How do you obtain information from stakeholders?

What activities, materials, or groupings do you utilize to effectively achieve student
goals?

How do you involve stakeholders in development of interventions?

How do you monitor their effectiveness?

What activities, materials, or groupings do you utilize to effectively achieve student
goals?

How do you decide (what factors do you consider} when developing groups?

How do you determine the level of student services?

What strategies do you use to gather relevant information for the purpose of report
writing determining eligibility?

Provide an example of accurate and clearly written report,

What do you typically include in a report?

How do you respond to diverse student needs?
Discuss how you seek out stakeholder feedback regarding programming.
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Appendix F.3

Domain 4: Professional Responsibilities

da:

4b:

4dc¢:

4d:

4e:

Provide an example of your reflection of interventions that were unsuccessful.
What did you do as an alternative intervention?

How do you document student monitoring progress?
How do you utilize student data?

How do you communicate student needs or progress with families?
In what ways do you communicate with parents?
How is it recorded?

How do you pursue professional development? What PD have you attended this year?
How do you impart that information to your colleagues?

Ethics: describe how you handled any ethical dilemma this year.
How do you stay informed about your state organization and district’s ethical
positions/expectations?
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Appendix G
Garden City Public Schools
Individualized Development Plan

Individualized Development Plan for:

Teacher Status (please circle appropriate designation): Tenure OR Probationary

Previous Year Evaluation Rating(s) {please circle rating, if applicable): Needing Support Developing

School Building: Assigned Evaluator:

Draft Date of Individualized Development
Plan:

Date of Review :

Date of Review:

Mid-Year Review Date:

Professional Goal #1:

Purpose of Goal:

Teacher Plan: Administrative Support of Goal:

Planning and Preparation

The Classroom Environment

Instruction

Professional Responsibilities
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GCPS Individualized Deveiopment Plan {continued)

Professional Goal #2:

Purpose of Goal:

Teacher Plan: Administrative Support of Goal:

Planning and Preparation

The Classroom Environment

Instruction

Professional Responsibilities

GCPS Individualized Development Plan {continued)

Professional Goal #3 (if applicable):

Purpose of Goal:

Q0



Teacher Plan:

Planning and Preparation

Administrative Support of Goal:

The Classroom Environment

Instruction

Professional Responsibilities

Comments to support professional goals:

Signature of Evaluator:

Date:

Employee Signature:

Date:

The teacher’s signature indicates that he or she has discussed and read the content of this report with
the Evaluator. This signature does not indicate the teacher agrees with the evaluation content.
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