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Inspiring our children and staff to flourish and achieve their best




1. Purpose, Aims & Beliefs
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1.1.2

1.1.3

Purpose

At Churchwood Primary Academy we know that behaviour is communication and expect all adults to
create a positive culture within the academy to make all of our pupils feel calm, safe and supported.
We believe in a culture of certainty with high expectations of our pupils — consistency is key. At
Churchwood we have consistent approaches, consistent expectations and boundaries, and
consistent consequences that teach pro-social behaviour.

It is our belief that in order to change the effect of pupil behaviour, we first must work out the cause
and address this, teaching pupils strategies that will support them and show they why pro-social
behaviours are valued. As part of this, we acknowledged that we need to encourage and support
pupils to foster self-regulation and to have emotional self-understanding, developing a secure
knowledge of how to manage their own emotions, feelings and behaviours.

This policy as a whole is underpinned by the Trust’s mission to ‘inspire children and staff to flourish
and achieve their best’.

1.2 Aims
The aims of this positive behaviour policy are as follows:

Provide an exciting, stimulating curriculum that enthuses, motivates and immerses pupils in
their learning;

Promote and celebrate pro-social behaviour;

Have clear academy Expectations and Values (see appendix B) that are understood by all;

Have consistent approaches, with consistent expectations and boundaries that support pupils
and teach them how to behave pro-socially;
v.  Teach our pupils about pro-social behaviour and how they can self-regulate using the Zones of

Regulation approach;

vi. Involve parents and outside agencies in planning a programme to support children’s behaviour
where appropriate;

vii.  Place Spiritual, Moral, Social and Cultural development and PSHEe at the heart of the
curriculum both explicitly and implicitly.

1.3 Beliefs

We believe that pupils learn effectively when:

i
ii.
iii.
iv.

Vi.

The academy has a positive ethos and strong emotional and social development;

The pupils aspire to master all of the academy’s superhero values;

The academy is a safe, secure and calm environment;

All staff have a consistent approach which adheres to the policy and promotes/teacher pro-
social behaviours;

All pupils are taught a range of strategies for dealing managing their feelings and emotions;
All pupils strive to achieve a well-regulated body.
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1.5
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Behaviour Values

At Churchwood Primary Academy our behaviour policy is underpinned by the academy’s:
Expectations of Safe. Happy. Learning.
Values: the Churchwood Superheroes.

We expect all pupils at Churchwood to demonstrate these Expectations and Values at all times.
They are displayed around the academy and underpin all academy assemblies. Further to this, they

also feature in the academy’s PSHE curriculum, ensuring they are interwoven into all that happens at
Churchwood.
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Definitions

At Churchwood Primary Academy we believe that a common and consistent use of language around
behaviour is essential in creating clear boundaries to learn how to behave. We expect all staff to use
the following language when referring to behaviour, to ensure all adults remain professional and
calm at all times.

Pro-social . . . . .
. Behaviour which is positive, helpful and intended to promote social acceptance.
Behaviours
Un-social Behaviour that is not enjoying or making effort to behave socially in the company
behaviours of others, but not to the detriment of others.
Anti-learnin . . . .
. & Behaviour that disrupts learning of other pupils or self.
behaviours
Anti-social Behaviour that causes harm to an individual, the community or the environment
behaviours —these could be classified as ‘difficult’ or ‘dangerous’.
Difficult . . . . . .
. Behaviour that is anti-social but not dangerous (i.e. defiance, refusal).
Behaviours
Behaviour which will imminently result in injury to self or others, damage to
Dangerous . . S .
Behaviours property or behaviour that would be considered criminal if the pupil was the age
of criminal responsibility (i.e. racist abuse).
Time for a pupil to think and reflect on their behaviours before deciding on the
Processing next choice. If this time is given, adults will:
time (a) offer controlled choices (b) give 5 minutes (c) move away (d) re-engage
positively




1.5.2

1.6
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1.6.2

1.6.3

Restorative
Approach

‘An approach to inappropriate behaviour which puts repairing harm done to
relationships and people over and above the need for assigning blame and
dispensing punishment.” Professor George Wright, 1999.

Restorative
Conversation

A conversation between an adult and a pupil that allows the pupil to reflect on the
un-social, anti-social, dangerous or un-social / anti-social behaviour(s) presented.

Regulated

When the pupil’s nervous system is well balanced and their emotions are calm.

Protective
Consequences

Removal of freedom to manage harm
(i.e. paired class, internal or external suspensions, removal from the playground).

Educational
Consequences

The learning, rehearsing or teaching so the freedom can be returned
(i.e. supervised play, structured play etc).

Co-regulated

When a pupil is able to regulate with support of a calm adult.

Dysregulated

when the pupil is not able to able to manage or control their emotions.

The terminology outlined here should be included in any recording of behaviour incidents to ensure
consistency with the expectations of the Senior Leadership Team.

Scripted Language

At Churchwood we acknowledge that pupils will sometimes display un-social or even anti-social
behaviours and believe these pupils should be responded to using consistent scripted language. We
recognize that when a pupil is dysregulated, we need to reduce the language used and allow them
adequate processing time to regulate. The rationale for this is that a predictable adult response that
is calm, mechanical and emotionless ensure that the pupil feels safe, while, over time, also
developing the pupil’s ability to self-regulate.

The mindset and response of the adult is crucial in these situations. All interactions are between the
adult and the pupil and consideration to pupil dignity should be given at all times. When delivering
any scripted language, use a measured approach, referring to the pupil by name and provide
‘processing up time’.

The agreed academy scripted language statements are as follows:

EXAMPLE STATEMENT GUIDANCE

Targeted Positive Praise: Praise the Best!

The positive statement should be short and descriptive, linked to
a value. The purpose is to highlight to the pupil (and others)
examples of pro-social behaviour that reflect the academy’s
values. Making the praise ‘sticky’ associating the praise with the
action so that it helps the pupils learn what positive behaviour
looks and feels like.

‘Well done! You did X — this
shows value’

Dysregulation

If a pupil is dysregulated, the following stem sentence can be used
when an adult is engaging in Calm. Support. Connect. The purpose
of this stem is to de-escalation a situation and support the pupil
engaging with an adult.

‘NAME. I can see something
has happened. | am here to
help.

I wonder if you are feeling X Acknowledging Need / Support

zone (emotion) + reason ...’




(e.g. ‘I wonder if you are feeling red | particular way. The purpose is to offer a ‘lifeline’ to support self-

if;”e ("”%”’) becauseitistimeto | ragylation and/or open lines of communication. Again, to be used
idy up...

Stem to identify and acknowledge that a pupil is feeling a

when an adult is engaging in Calm. Support. Connect.

‘Your choices are: a or b.”

Limited Choice

Controlled choices are designed to give a pupil a limited set of
options that the adult has decided upon. In doing this, you are
involving the pupil in the decision-making process and avoiding a
power struggle, while getting the desired outcome.

(i.e. Where should we talk? Here? Or the Library?)

Example: When dealing with a response to an instruction or routine, frame
Instead of ‘Sean and Mo, stop | the correction in as a positive reinforcement.

talking.” you say ‘Sean, Mo...
I’d like you both looking this | Corrective language — keep it light, friendly and non-
way and listening.’ confrontational while being firm and definite about the

Positive Framing

expectation(s).

1.7  Training for Staff

1.7.1 The academy seeks to build a positive behaviour culture. As part of this, all adults within the academy
have been trained in the behaviour management strategies outlined in this policy. Staff training on
the academy’s behaviour approaches is incorporated into the academy’s Continuing Professional
Development (CPD) throughout each academic year and is responsive to the context in the academy
at that time.

1.7.2 For new members of staff, training in the academy’s agreed approaches forms part of the academy’s
induction package to ensure consistent application of this policy by all adults.

1.7.3 We expect every adult to:

Vi.
Vii.

Build positive relationships and model positive behaviours.

Create a safe learning environment for pupils, that focuses on predictable body language that
is responsive to the situation (i.e. open body language and tone of voice when talking to a
pupil that reflects you are actively listening), consistent routines and use of visuals to support
all learners.

Be consistent - have consistent approaches, consistent expectations and boundaries, and
consistent consequences that teach pro-social behaviour and teach/reinforce the academy’s
Behaviour Expectations of Safe. Happy. Learning.

Meet and greet pupils at the door, being deliberately engaged and notice something about
them to ensure they feel valued and safe.

Persistently ‘praise the best’ so pupils know they will receive greater attention for displaying
pro-social behaviours.

Always aim to prevent and de-escalate, before allocating consequences.

Respond to anti-social/anti-learning behaviour in private with the pupil, in a calm, non-
confrontational and predictable manner, providing clear controlled choices and ‘processing
time’.



viii.  ‘Pick up your own tab’ —if an incident requires additional adult(s), all adults are to discuss the
behaviours with the pupil and take ownership of the educational consequence.
ix.  Check your own regulation, if you need time away from a situation or child — engage in a
change of face.
X. Identify common themes or issues within their class and teach, through PSHE/Behaviour
lessons, how pupils could respond to develop their ability to self-regulate.

1.7.4 We expect Senior Leaders will:

i.  Beavisible presence around the site throughout the academy day, including at the beginning
of the day, transition times, significant events and at the end of the day to reinforce to the
pupils within our academy that we all care.

ii.  Ensure that this policy is adhered to, to set high expectations for pupil behaviour and positive
staff conduct.

iii.  Ensure all staff and pupils have an understanding of the inseparable link between teaching,
learning and behaviour.

iv.  Consistently empower all staff in managing pupil behaviour.

v.  Regularly share and promote best practice.

vi.  Ensure early intervention is implemented if a pupil is consistently displaying the same anti-
social behaviour (more than three occasions).

vii.  Regularly analyse and review behaviour data to target and assess school wide behaviour
policy and practice.

2. Procedures

2.1
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2.1.2

2.2
2.2.1

Zones of Regulation: Teaching Tool.
At Churchwood Primary Academy we use the Zones of Regulation as a teaching tool to support pupils
to better understand self-awareness, their emotions and strategies to support self-regulation. The
Zones of Regulation will allow our pupils to:
i. Improve competencies in co-regulation and self-regulation;

ii. Self-ldentify feelings, energy, and levels of alertness;

iii.  Build self-awareness of body signals as they relate to emotions;

iv.  Integrate situational awareness with self-awareness to determine how to regulate;

v.  Reflect on situations or experiences.

Zones of Regulation is used in addition to the academy’s PSHE curriculum to support all pupils in
displaying pro-social behaviours and demonstrating the academy’s behaviour expectations and
values.

Positive Behaviour Recognition

At Churchwood Primary Academy we celebrate successes and praise our pupils enthusiastically to
make learners feel important for their efforts. It is important that all adults know their children and
tailor praise accordingly (i.e. not all children like being praised publically). All adults seek
opportunities to regularly publicly praise pupils when they demonstrate a Churchwood Behaviour
expectation.



GUIDANCE

Pupils are awarded Dojos (on Class Dojo) when pupils either demonstrate:
e the academy expectations (Safe. Happy. Learning);
e an academy value (Resilience, Empathy, Independence, Ambition or Co-operation).

Use of Dojos:

e Dojos should be accumulated over the course of a term and then wiped as a new term
commences.

e Dojos should be allocated on a one-for-one basis, there should be no allocation of multiple
dojos.

e Dojos should be used as a ‘shout out’ during the lesson, the dojo should be noted and then
the platform updated throughout the day.

5 minutes before the end of the day, the platform should be shown to celebrate everyone’s
successes from the day, ending the day on a positive note.
e The highest scoring pupil in each class (each term) should be sent to the principal to receive
a ‘Churchwood Champion’ sticker for their achievements across the term.

Class Dojo - Dojos
[]

Class Reward:

e Class teachers are to set a ‘class total’ to achieve by the end of the term (appendix C).

e All pupils are contributing towards this total.

e If this total is reached, at the end of term, the class can have a class reward, as selected by
the pupils. Identifying the reward at the start of the term will act as a motivating factor.

e Note: no pupil should be omitted from this — all pupils contribute towards it.

One pupil a week will be selected for the Principal’s Award certificate which will be awarded
in Friday Celebration Assembly. Teachers will nominate a pupil for a specific targeted reason
that reflect individual success within that week.

Principals
Award

2.3
231

2.3.2

2.4
24.1

Recording

At Churchwood Primary Academy all incidents of un-social / anti-learning / anti-social behaviour
which require managing with the academy’s Positive Behaviour Policy require recording on CPOMs.
When recording a behaviour incident they should be factual, concise, with no emotive language,
including the time and location of the incident.

In the recording, staff must outline the antecedent, the behaviour(s) and the consequence (linking
this to the appropriate tier on the academy’s agreed ‘Tiered Response’). The appropriate tier should
be selected from the categories outlined in the ‘Behaviour’ section of CPOMs.

Consequences

At Churchwood we acknowledge that pupils will sometimes display un-social, anti-learning and anti-
social behaviours and these behaviours should be dealt with in a timely manner following the
academy’s agreed approaches.



2.4.2 Consequences: In the Classroom

the Best!

1 Praise

Adults acknowledge and publicly praise the expected classroom
behaviours. This should be done with enthusiasm and clarity on
the reason for the praise.

This should continue until the adult can broaden the praise to
the entire class for displaying the praised behaviour.

2 Verbal
Reminder

Adult to address the displayed behaviour using positive
framing.

For example: Ronnie continues to swing on his chair — the adult
says, ‘Ronnie sitting safely’ not ‘if you carry on X, Y and Z will
happen!”

As soon as the pro-social behaviour(s) is displayed, this should
be praised to reinforce the expectation.

3 Name
recorded

If pupil behaviour continues, their name is recorded on the
teacher’s desk. The record is to act as an aid memoire to the
adults in the room.

The adult will privately talk to the pupil about the presenting
behaviour and inform them their name is recorded.

For example: ‘Il am worried about your safety, if this continues,
we will have to talk about this at break / lunch time to make
sure you are safe.’

If the behaviour is corrected and maintained, the name is
removed, without comment.

If behaviour continues, adult puts a ‘dot’ next to the recorded
name and privately informs the pupil. The ‘dot’ indicates there
will be time spent at break time / lunchtime discussing the
incident with the pupil — 5 minutes (educational consequence).
Presenting behaviours that could result in a pupil reaching this
point in the consequence system could be: persistent
disruption, swinging on a chair, distracting others, continued
talking, non-compliance, not completing learning.

1DOT
4 1 Dot

Action
> Card

If a pupil is displaying dangerous behaviours and doesn’t stop
after the above steps being implemented, adult to complete an
Action Card and this is taken to the main office (year1-3) and
the Vice Principal’s office (years 4-6) to refer for SLT
intervention.

2.4.3 The consequence system will ‘re-set’ at break time, lunchtime and at the end of the day.

2.4.4 If an afternoon restorative conversation is required, the member of staff will aim to hold a restorative
conversation with the pupil after 3pm, however if this is not possible, it will be conducted during
break time on the following day. If a consequence is required, this will be allocated at break time on

the following day.




2.4.5

Break time and Lunchtime Procedures
During break and lunchtimes the role of the adult is to supervise the pupils, modelling pro-social
behaviours and actively engaging with them.

Adults acknowledge and publicly praise the expected outside behaviours
occurring around the anti-social behaviour. This should be done with
enthusiasm and clarity on the reason for the praise.

This should continue until all pupils are displaying the praised behaviour.

Adult to approach the pupil and address the displayed behaviour using
positive framing.

For example: Ronnie pushes John — the adult says, ‘Ronnie remember kind
hands’ not ‘stop pushing now!”

If pupil behaviour continues, a 5 minutes (educational consequence) occurs
outside with the adult, discussing the presenting behaviour and educating the
pupil on why it is not appropriate.

1 Praise the
Best!

2 Verbal
Reminder

3 | Re-set
Radio SLT

4 { ’
on call

Member of SLT to attend and remove the pupil from the playground.

A protective consequence will be implemented with an educational
consequence.

(i.e. removal from the playground the following day (protective) to unpick the
incident and develop strategies to prevent future incidents (educational)

2.4.5 Educational and Protective Consequences
2.4.5.1 When a pupil’s conduct falls below the standard expected of them — set out in the academy’s
Expectations and Values (see appendix B), a consequence will be allocated. Consequences are

designed to help children learn and develop pro-social behaviour transferable to all contexts — it is
what we do for the pupil, not to the pupil.

2.4.5.2 There are two types of consequences used within the academy, Educational and Protective. Each

type of consequence has a different function, often being used in conjunction with each other, but
not exclusively so.

2.4.5.3 Educational consequences are defined as ‘the learning, rehearsing or teaching so the freedom can
be returned.’ In practice, this could look like any of the following measures:
Supervised or structured play with an adult for a set duration with a clear focus point to develop.
Skill building sessions using games, social stories, stories, video clips.
Bespoke teaching around the incident (i.e. rocking on a chair, teach the reasons why sitting on a
chair appropriately is important and expected).
Bespoke teaching around the Zones of Regulation to support with teaching how to manage

Vi.

vii.

emotions.

Use of the ‘Restorative Conversation” mat — unpicking an incident and the impact on others.

Act of community service around the academy linked to the presenting behaviour (i.e. threw
books around the library, they will tidy the library up).

Substitute unhelpful ways of meeting needs for more helpful ones (i.e. rather than swinging on
your chair, teach them how to use a chair band so they receive the proprioceptive feedback).




2.4.5.4 Protective consequences are defined as ‘the removal of freedom to manage harm’. In practice, this
could look like any of the following measures:
i.  Time in a paired class.
ii.  Removal from the playground for a set period of time.
iii.  Internal suspension (session, half day, day, multiple days).
iv.  External suspension.

2.4.5.6 A protective consequence will always be followed up with an educational consequence so that
freedom can be returned.

2.4.5.7 In order to ensure consistency in the academy’s application of consequences, all adults will refer to
the tiered response, appendix A. There are a number of factors adults will take into consideration
when allocating a consequence, these include the behaviour and frequency, as well as the pupil’s
developmental age.

25 Restorative Conversation

2.5.1 If a pupil has displayed an anti-learning or anti-social behaviour, a restorative conversation should
occur as part of an educational consequence. This should only happen when the pupil is regulated,
calm and is able to reflect on the incident. The conversation should be completed by the adult who
was involved in the initial behaviour incident, if applicable the secondary adult could also be involved.
The purpose is to unpick the incident to identify the impact of the behaviour(s) have had on the pupil,
on others and how the pupil could respond differently in the future. This should be a positive
conversation and focus on individual’s feelings and not on blame. Refer to appendix C for the
Restorative Conversation Mat.

2.6 Behaviour Support Model
2.6.1 If the same anti-social behaviours appear consistently three times or more, the class teacher will
begin the Behaviour Support Model:
i.  Refer to the ‘Early Prognosis Tool’ (with APDR) in conjunction with the Phase Lead. During
this discussion, you could also refer to the SEND Matrix (for pupils with a SEND need) and
The Graduated Response (for non-SEND pupils) to make sure that consideration is given to
all appropriate Mainstream and Mainstream Plus strategies. These can then be incorporated
the Assess, Plan, Do, Review (APDR) template for the presenting behaviour(s). This APDR
should run for two weeks and then be reviewed to mark the impact.

ii. Ifimpactis minimal, repeat the process and make small adjustments to the existing plan, do
not completely overhaul the plan. Request support from the SENDCo, if deemed appropriate.
This adapted APDR, should then be reviewed again after two weeks.

iii.  In conjunction with the SENDCo, the class teacher completes a Boxall Profile to provide
greater context on the abilities of the pupil and inform future support strategies.

iv.  Ifimpact remains minimal, a formation of a Positive Behaviour Plan (see appendix E) should
be implemented. This should be formulated collaboratively with all adults associated with
the pupil and regularly reviewed with the same team to ensure consistent implementation.
Consider within this, targeted support options (i.e. Talk About intervention, academic
intervention, behaviour specific books focusing on presenting behaviour(s), social stories).

v. Consider appropriate referrals to external agencies (CLASS, TASS, Ed Psych & INCAP) for
additional training and support strategies.

10
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2.7
2.7.1

2.7.2

2.7.3

2.8
2.8.1

2.8.2

2.8.3

2.8.4

2.8.3

2.8.4

2.9
29.1

Anti-social high-risk dangerous behaviour

In the event of pupils exhibiting anti-social high-risk dangerous behaviour the Principal will be
informed immediately and action taken as deemed appropriate — this could include use of internal
or external suspension.

In the event of anti-social high-risk dangerous behaviour over a prolonged period, referrals may be
made to the Local Authority’s Team Around the School or Setting (TASS) or to the Hastings Behaviour
Hub. These agencies may provide additional resources or strategies to support these pupils.

A Behaviour Plan (see appendix E) will also be implemented and shared with parents and staff to
support the pupil regulate their behaviour.

Internal Suspensions
An internal suspension is an example of a protective consequence that must also be used in
conjunction with an educational consequence.

An internal suspension will be used in line with the academy’s action card system, when appropriate.

An internal suspension will take place as soon as possible and should involve:
i.  Work that the pupil can access independently, provided by the class teacher.
ii. A session with a member of the Pastoral Team (SENDCo or Nurture Teaching Assistant)
completing an educational consequence to develop strategies to prevent future incidents.

The duration for this removal from class would either be for half a day or a whole day, dependent on
the severity of the anti-learning / anti-social behaviour(s), which led to the consequence being
allocated.

A pupil with an internal suspension will not go on the playground at break times or lunchtimes.
Alternative provision will be organised for the pupil inside the academy building. The pupil will be
given the opportunity for time outside away from their class.

Behaviour that triggers internal suspensions may include:
i.  Physical aggression to another child;
ii.  Physical and emotional harm;
iii.  Leaving the academy without permission;
iv.  Intentional damage to property;
v.  Disruption of their own or other classes’ learning

External Suspensions and Permanent Exclusions

External suspension and permanent exclusion will be the last resort after a range of measures have
been tried to improve the pupil’s behaviour or if there is a one-off serious incident. The terms or
external suspension and permanent exclusion are defined as the following:

11



2.9.2

2.9.3

29.4

2.9.5

2.9.6

i.  Suspensions (previously called fixed-term exclusions) are where a pupil is prevented from
attending the academy for a fixed period. At the end of the period, they are expected to return
to the academy following a reintegration meeting. A pupil may receive a maximum 45 days
of suspension in an academic year before being permanently excluded.

ii. Permanent exclusions are where, subject to a decision of the Local Governing Body Exclusions
Panel to reinstate the pupil to the academy, the pupil is prevented from attending the
academy again. A decision to permanently exclude will only be taken in response to a serious
breach or persistent breaches of the academy's behaviour policy; and where allowing the
pupil to remain at the academy would seriously harm the education or welfare of the pupil or
others such as staff or pupils in the academy.

A pupil identified at risk of external suspension or permanent exclusion will be referred to alternative
or additional provision to meet the individual needs. A post-suspension meeting will be arranged
before the pupil’s return between all relevant academy staff to review and adjust provision for the
pupil. Further to this, a reintegration meeting will occur with the pupil’s parent or carer before they
return to the academy, in accordance with the UoBAT Exclusion Policy (2022): Point 6.

All external suspensions or permanent exclusions will be completed in accordance with the both the
UoBAT Exclusion Policy (August 2022) and the statutory guidance School Suspensions and Permanent
Exclusions (September 2023).

All major incidents are recorded on CPOMS. When the behaviour is at this level, a member of the
Senior Leadership Team will be sent for.

In the event of a major incident taking place within the classroom, the pupil should be sent
accompanied by a member of staff to a member of Senior Leadership Team. If the pupil’s behaviour
is likely to cause other pupils harm, the class can be removed by the class teacher or teaching
assistant, to another area within the academy. The pupil will then work with a member of SLT until
their parent / carer arrives to collect them.

Behaviour that triggers external suspensions may include:
i.  Physical assault against a pupil
ii.  Physical assault against an adult
iii.  Verbal abuse or threatening behaviour against a pupil
iv.  Verbal abuse or threatening behaviour against an adult
v. Use, or threat of use, of an offensive weapon or prohibited item that has been
prohibited by a school’s behaviour policy

vi.  Bullying
vii.  Racist abuse
viii.  Abuse against sexual orientation or gender reassignment

ix.  Abuse relating to disability
X.  Extreme defiance to adults
xi.  Persistent disruptive behaviour
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2.9.7

2.10
2.10.1

2.10.2

3.1
3.11

xii.  Dangerous Behaviour(s)
xiii.  Damage to school property

The Principal will arrange an external suspension and will communicate directly with the parent. The
academy will follow the UoBAT Exclusion Policy (2022): Point 3. The behaviour of a pupil at risk of
suspension may sometimes be driven by complex combinations of social, emotional and health
problems. The Principal will consider these circumstances when authorising internal or external
suspensions.

Behaviour Plan (see appendix E)

Where pupils display significant unsafe or dangerous behaviours, a behaviour plan will be put in
place. The behaviours link with one of the following: aggression and/or violence towards adults or
children, significant damage to property, absconding or other identified behaviour(s) which have led
to consistent suspensions.

Once completed, the plan will be shared with the parents/carers and any professionals supporting
the pupil. The document will then be reviewed termly, unless it is necessary to review before this
date due to new significant behaviour(s) becoming evident. This will focus on what the key issues
are, what helps the pupil and whether more targeted interventions are necessary. There will be a
copy uploaded to CPOMs which will be shared with all relevant members of academy staff. The aim
of the plan is to put in to place a management programme to help the pupil to manage their
emotions, feelings and behaviours in a more socially acceptable a way.

Legislation and statutory guidance

Searching, Screening and Confiscation
The law allows the Principal, or staff they authorize, have a statutory power to search a pupil, or their
possessions, without consent, where they have reasonable grounds to suspect that the pupil may
have a prohibited item in their possession (listed below). In the event of needing to search a pupil
and/or confiscate an item the Academy would notify the pupil’s parent/carer and then follow the
guidance as outlined in the Department for Education publication ‘Searching, screening and
confiscation advice for schools (July 2022)’. Items which would lead to a ground to search could be
any of the following prohibited items:

i.  Lighters, Cigarettes and/or Vapes

ii. Knives/Weapons

iii.  Illegal drugs
iv.  Alcohol
v. Stolen items
vi.  Fireworks
vii.  Pornographic images
viii.  Any article that a member of staff reasonably suspects has been, or is like to be used, to

commit an offence or injure a person or damage property.
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1091132/Searching__Screening_and_Confiscation_guidance_July_2022.pdf

3.2
3.21

3.2.2

3.2.3

3.24

3.3
3.3.1

3.3.2

Physical Contact - Positive Handling
At Churchwood Primary Academy we understand that there are times when, as a last resort, it may
be necessary to physically intervene when a pupil is at risk. It may be necessary to physically intervene
when there is:
i. immediate danger of personal injury posed to another pupil;

ii. immediate danger of personal injury posed to a member of staff;

iii. immediate danger of personal injury posed to the pupil from absconding;

iv. immediate danger of personal injury posed to the pupil from another behaviour;

v.  significant risk of damage to property.

As an academy we follow the regulations regarding the use of positive intervention set out in the East
Sussex guidance, titled: ‘East Sussex County Council Restrictive Physical Intervention/Use of
Reasonable Force Guidance’ (May 2021)’, as well as adhering to the University of Brighton Academies
Trust Physical Contact Policy (November 2022) . In these cases, trained staff would positively handle
a pupil to ensure their safety. However, if a situation is judged to be dangerous, all staff have a duty
of care. The standard of care of a teacher is that of a reasonably prudent parent in the context of the
academy.

Any use of physical intervention would be used as an absolute last resort.

In the event that positive handling is required, parents will be informed. Those that we believe may
be at risk will have a Behaviour Plan (see appendix E) in place.

Offsite Behaviour Management
Teachers have the authority to discipline pupils for misbehaving outside of the academy premises, as
detailed in the DfE document ‘Behaviour and discipline in schools: advice for head teachers and
school staff (January 2022).” Teachers may discipline pupils for un-social and/or anti-social
behaviour(s) when the pupil is:

i.  Taking part in an academy-organised or academy-related activity or visit

ii.  Travelling to or from the academy

iii.  Wearing academy uniform

iv. ldentifiable as a pupil at the academy

v. Demonstrating behaviour(s) that could have adverse repercussions for the academy
vi.  Posing a threat to a pupil or member of the public
vii.  Behaving in a way that could adversely affect the reputation of the academy

Educational Consequences will be put in place for any pupils who display an un-social / anti-social,
unsafe or dangerous behaviours off the academy premises when meeting the above conditions.
These consequences would be determined, in conjunction with the pupil and the parent/carer, and
would be dependent on the level of seriousness of the behaviour(s) demonstrated. For some low-
level un-social / anti-social / unsafe behaviour(s), a minor consequence may be put into place (e.g. a
conversation with a senior member of staff or the loss of a playtime). For dangerous behaviours of a
more serious nature, a more severe consequence would be identified, such as an Internal Suspension
and/or a conversation with the Neighbourhood Youth Officer.
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https://czone.eastsussex.gov.uk/media/7923/escc-restrictive-physical-intervention-guidance-for-schools-settings-and-colleges-may-2021.docx
https://czone.eastsussex.gov.uk/media/7923/escc-restrictive-physical-intervention-guidance-for-schools-settings-and-colleges-may-2021.docx
https://resources.finalsite.net/images/v1668097768/brightonacademiestrustorguk/takyzzmfw9kqxq9v0vku/PolicyB2PhysicalcontactguidanceNov2022FINAL.pdf
https://resources.finalsite.net/images/v1668097768/brightonacademiestrustorguk/takyzzmfw9kqxq9v0vku/PolicyB2PhysicalcontactguidanceNov2022FINAL.pdf
https://consult.education.gov.uk/school-absence-and-exclusions-team/revised-school-behaviour-and-exclusion-guidance/supporting_documents/Behaviour%20in%20schools%20%20advice%20for%20headteachers%20and%20school%20staff.pdf
https://consult.education.gov.uk/school-absence-and-exclusions-team/revised-school-behaviour-and-exclusion-guidance/supporting_documents/Behaviour%20in%20schools%20%20advice%20for%20headteachers%20and%20school%20staff.pdf
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3.6
3.6.1

3.6.2

Child on Child Abuse

At Churchwood Primary Academy we take a zero-tolerance approach to child on child abuse. All
staff are aware that pupils can abuse other pupils and that it can happen both inside and outside of
academy and online. It is important that all staff recognise the indicators and signs of child on child
abuse and know how to identify it and respond to reports. All staff understand the importance of
challenging inappropriate behaviours between pupils that are actually abusive in nature. All staff
understand that pupils may not find it easy to tell staff about their abuse verbally. If the incident
involves a Harmful Sexual Behaviour (HSB) then the guidance in the East Sussex Protocol for
Managing Peer on Peer Harmful Sexual Behaviour in Academies will be followed and a Safeguarding
Risk Reduction Plan created accordingly. All child on child abuse is unacceptable and will be taken
seriously.

Further details in Child Protection and Safequarding Policy and Academy Preventing Bullying Policy.

Accusations Made Against Academy Staff

The academy procedures for managing allegations against people who work with pupils are outlined
in our Child Protection and Safeguarding Policy Section 16. The Principal or SLT member will act as
the case manager for investigations of allegations about members of academy staff and liaise with
the Trust and the Local Authority Designated Officer (LADO). If a concern is raised regarding the
Principal, The Executive Director for School Improvement at the University of Brighton Academies
Trust (Mr Dylan Davies) will be informed. The person subject to the allegation or concern will be
supported in the following way:

i.  Assoon as possible after an allegation has been received, the person subject to the allegation
or concern will be advised to contact his/her union or professional association.

ii.  Human Resources will be consulted at the earliest opportunity in order that appropriate
support can be provided via the organisation’s occupational health or employee welfare
arrangements, currently Core Care.

iii.  The person who will update the person subject to the allegation or concern on the progress
of the investigation, will be made clear. This is an ongoing process and will be continued
throughout any police, S47 or disciplinary investigation.

University of Brighton Academies Trust

The University of Brighton Academies Trust take seriously their responsibility under section 175 of
the Education Act 2002 to safeguard and promote the welfare of pupils; and to work together with
other agencies to ensure adequate arrangements within our academy to identify, assess, and support
those pupils who are suffering harm.

Due regard is given to the Equality Act 2010 in the implementation of this policy and the additional
policies it contains.
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https://czone.eastsussex.gov.uk/safeguarding/safeguarding-in-schools-colleges-and-early-years-settings/safeguarding-model-policies-and-guidance/harmful-sexual-behaviours/
https://czone.eastsussex.gov.uk/safeguarding/safeguarding-in-schools-colleges-and-early-years-settings/safeguarding-model-policies-and-guidance/harmful-sexual-behaviours/
https://resources.finalsite.net/images/v1664196087/brightonacademiestrustorguk/jxxvzzrglo2zxaxyqc9z/HPAChildProtectionandSafeguardingprocedures2022-23.pdf
https://resources.finalsite.net/images/v1647259783/brightonacademiestrustorguk/zo6ffjiqkltan7osz6jd/4bAcademypreventingbullyingpolicyFeb22.pdf

3.7 Links with other policies

3.7.1 This policy has been approved by the Principal and should be read in conjunction with:

e Single Equalities Plan

e SEND Policy

e Teaching, Learning Policy

e Assessment Policy

e Preventing Bullying Policy

e Child Protection and Safeguarding Policy
e Online Safety Policy

Attendance Policy

PSHEe Policy

SMSC Policy

UOBAT Exclusions Policy

UoBAT Physical Contact Policy

UoBAT Parent and Visitor Code of Conduct
UoBAT Exclusions Policy
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https://resources.finalsite.net/images/v1661957139/brightonacademiestrustorguk/mwuieambdbzvncmzfuue/policy-b6-exclusions.pdf
https://resources.finalsite.net/images/v1668097768/brightonacademiestrustorguk/takyzzmfw9kqxq9v0vku/PolicyB2PhysicalcontactguidanceNov2022FINAL.pdf
https://resources.finalsite.net/images/v1574860741/brightonacademiestrustorguk/r917yl6chbwtuegktets/4736-PolicyD3ParentandVisitorCodeofConductV2September2019.pdf
https://resources.finalsite.net/images/v1661957139/brightonacademiestrustorguk/mwuieambdbzvncmzfuue/policy-b6-exclusions.pdf

Appendix A: Conseguence Tiered Response

Using equipment intentionally inappropriately /
incorrectly (i.e. rocking on a chair)

Interrupting

Unwanted touching (e.g. poking arm)

Running inside the building

Deliberately not following instructions

Turning around and distracting others
Intentionally not being on task (e.g. lost learning)
Not being respectful

Play fighting

Pushing in line

Level 1
e Out of seat Graduated response to classroom behaviour:
e Calling out e Verbal warning
e Silly noises e Name recorded

e dot

Low-level name calling

Repetitive Play fighting

Refusal to complete work / follow instruction
Deliberately breaking schools or others’ property
Negative verbal or physical response
Inappropriate language, including swearing
Unintentionally hurting someone as a result of
another negative action or behaviour

Spitting (not directed at someone)

An appropriate action or consequence:
e Miss part of break time / lunchtime with a
restorative conversation
e Discussion with parent/carer
e Time in paired class to continue learning
e Right the wrong

Persistent defiant behaviour

Persistent or serious rudeness / name calling
Swearing at someone

Graffiti or vandalism

Stealing

Intentionally hurting someone

Verbal or physical threat

Spitting at someone

An appropriate action or consequence:
e SLT involvement
Conversation with parent/carer
Missing some of break / lunchtime
e Reduced access to privileges
e Right the wrong (i.e. clean up a mess)

e SEMH Intervention
e Phase Lead meeting with parent

Consistent verbal abuse

Consistent / serious threatening behaviour
Physical aggression / violence (throwing, hitting,
kicking

Significant and persistent disruption (after process
followed)

Refusal to follow instructions / to work / come in
Dangerous behaviours (climbing)

Intentional racist comments

Being out of class (safeguarding)

An appropriate action or consequence:
e Removal of a privilege
e Paired class (rest of session)
e Paired class (rest of morning / afternoon)
e Internal suspension (half / full day)
e Time spentin another academy
e External suspension (depending on
context)
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Appendix B: Churchwood Expectations and Values Poster
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Appendix C: Class Dojo Reward
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Appendix D: Restorative Conversation Mat

Page 1 Page 2
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make silly noises defoced something tore my work broke something bored warried fidgety confused angry frustrated
" EEEew— E—
2 3 & & © | &
shouted ot someane threw something tired scared What were you excited stuck
| i———
i ; - e
Wt eppand? A “ e ¥ | %
rude to someone walked off embaorrossed silly thinking or feeling? distracted out of control
- PO ) 3 =
= \O 7 ;
&1 &P % & & | 8§ % ©& B &
swore ot child swore ot teacher hurt someone something else unwell fizzy giagly anxious notokgy  something else
~— __J
Page 3 Page 4
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mum group fizzy What  are you scared
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brother/sister family chitd something else ok colm botter something else
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Page 5 Page 6
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Appendix E: Positive Behaviour Plan

CHURCHWOOD PRIMARY ACADEMY
Positive Behaviour Plan

" CHURCHWOOD
. PRIMARY
| A Al 4_,"- DE M

Plan Creator (position)

Pupil’s Name:

Start Date:

Review Date:

Presenting Behaviours to change

Identified Triggers

Identified Warning Signs

Function of the Behaviour

Tangible (J
Attention [

Escape I
Sensory [J

Desired Outcome(s)

(Consider how much you would like to reduce or eliminate the behaviour)

Identified Behaviour

Primary Preventative Strategies

Secondary Prevention

i Reactive Strategi
Strategies eactive Strategies

GREEN: to be happy and calm

Strategies to eliminate triggers

Strategies to replace the
behaviour to achieve the same
outcome

How will you reward pro-social
behaviour(s)

RED: keeping the child and

AMBER: reducing anxiety EEe
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Review

Has the behaviour reduced in line

Is the review in response

Date e to an incident? What adjustment have you made to the plan? Name of person reviewing
Yes / No Yes / No *
Yes / No Yes / No ¢
Yes / No Yes / No *
Signature
(Parent/Carer) Date
Signature
(Class Teacher) Date
Signature
(Class TA) Date
Signature
(Member of SLT) Date
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